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This field study was undertaken to investigate the relationship
between the level of counselor self-actualization and student percep-
tion of tha guidance program., Self-actualization was measured by
Shostron's Personal Orientation Inventory (POI). Student perception
of the guidance program was measured by Wysong's Guidance Program
Evaluation Student Survey, Form A-4 (GPES). The sample for this study
{ncluded counselors in twenty-three Ohio high schools who completed

the POI and their respective eleventh grade students who completed *he
GPLS.

For the purposes of hypcthesis testing an overall index of
sclf- ~ctualization was used by combining the two basic scales of the
Personal Orientation Inventory which are the Time Competent (T¢) and
Inner-Directed (I). The scores on five categories and the grand mean
of the Guidance Program Evaluation Student Survey were correlated with
the combined Tg and T score of the POIL for all twenty-three schools.
The categories of the GPES were: Individual Counseling and Perceptions
of the Counselor (A}); Guidance Program Activities and Provisions
(A2-7); Guidance Objectives (B); Identification of Persons in School
who are Regarded as the Most Helpful in Assisting Students to Accomplish-
Guidance Objectives {D); and Semantic Differential Items Used to Rate
Generally the Guidance Program (E). The grand mean serves as an over-
all index of student perception of the entire guidance program. A
t-test to determine whether the Pearson Product Moment coefficient of
correlation differed significantly from zero was computed with alpha
set at .05 for each of the correlations.

The results of the hypothesis testing indlcate that tliree of
the six hypotheses achieved a gignificant positive correlation between
the level of counselox self-actualization as measured by the combined
Tc and 1 score of the POI with twe categories and the grand mean of the
GPES. 'The two categories are Az-7 and 1. ‘There were no signiflcant ,
correlations between the level of counselor self-actiallzation as measured




by the combined T, and I score of the POL with the followivq three
categoriee of the GPES: A;; B, and: E. Thevefore the null hypothesis
was not rejected for these categories.

Guidance Programs which receilved a high rating by students
tended to be administered by counselors who received high scores on
the Time-Competence scale of the Personal Orientation Inventory.

Such an individual is characterized as dealing primarily with the
"here and now." According to Shostrom (1966:15): 'He is able to

tie the past and the future to the present in a meaningful continuity.
He appears to be less burdened by guilts, regrets and resentments...'
A Time-Competent individual tends to be able to respond to the needs
and exractations of the moment while simultaneously placing them

into their proper perspective in terms of the past and the future.

Additional longitudinal field research is needed. Counselor
sex, age and type ind extent of graduate training need to be corre-
lated with student perception of the guidance program. Student sex
and age and the type of counseling contact the student has received
should be correlated separately with counsclor personality.
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ehepter 1

| mn FOR STUDY.
: Reaeerch efforts to discover and define the chereeterietics
ffof the effective counselor have been diverse end numeroue. both
?’regerding research deeigu end establiehiug e eingle eriterien by

irto meeaure couneelor effeetiveneee.‘ According to winborn and Row"

etfi(1972:26) the potential dividends of euch reeeazch have prompted

« jreffective eounselore. The research £1nd1nge vary with the nature of
4‘13the procedures end samplee employed (Demos & Zuwevlir* 1966; Ferm,»
’f*{lesag Foulds, 1969b; Jeckeon & Thompson. 1971; McClain. 1968b; b
fwzrechQuary, 1964; Pellegreno, 1968; Price & IverSOn, 1969).3;; “

S CounseIOr pereonality etudies heve tended to produce mixed

'°}5’reau1tg. Many. of the studies reviewed by. Cottle in 1953 relied upon

r‘the preparetion of liste of desireble couneelor personality character~ f
o 1stice by adminxstrators and counselor»edueatore. Deepite the B |
’Ctaveilebility of more sophieticeted research_methodology, de81:ab1el'j
: pereonality chereeterieticeyof counseiors have not beeéen clearly
identified,‘defined or agreed upon (Carkhuff, 1966).

The study of cdunselor personality has been the focal point

of research by counsdlor-educators for more than twenty-five years

(W1l & Green, 1960; Stripling & Lister, 1963). Polmantier (1966)

__suggested in 1947 and agaln in 1966 that there is a need for research
o ~ e E
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dealing vith personal characteristics ox the counselox. Polnantier
°;(1966|95) concluded ", . . that there is much yet to be known about
the pexsonal cheracterietics of counselors. as woll as tha significance
of these characteristics for euccess in couneeiing.ﬁ Cottle (19531449)

‘i in commenting on how thees personel characteristics could be msaeured,

S stated; "Interest inventoriey and ‘structured personality inventoriea |

. :»*f°I oharacterietics of counselors.“

‘:seem to ofier a promising area of invsstigetion in the identification
Doncan, Herlan snd Thompaon (1969) recommended that additional ;

- reseerch ‘ghould be conducted into the personelity traits which are

",‘ associated with £acilitisting counselor behavior. In the past few

,ihf“'yeers there have been numerous investigations of couneelor personslityffjﬂig

; ‘}'(Carkhuff. 1966' Demoa & Zuwsylif. 19663 Jeckson & Thompson. 1971)-1'5;tf7**

AThe results of counselor personality etudies might be more fruitful,"‘-

',; »according to McQuary (1964) 1f grester emphasis were pleced upon

'inveetigating the counselor 8 personal value crientetion rethor than
the preparation of lists of deeirable counselor characteristics or
‘traits; | | BT |
With the emersence of NDEA Guidance Institutes it became

increasingly more feaeible to study the personality chsracteristice

of counseloratrainees in large groups.' The criterion for counselor -

effectiveneee rested upon the ratings of supervisors, peers or :1’5:;

administretors (Walton & Sweeney, 1969). Unfortunately, most of the

”‘st.~subjects used in these studies were practicum students’ rather than

fully trained and experienced counselors (Johnson gt al., 1967)
* The expectetione and demands placed upon the counselor who

is working in a public secondary school differ from those placed upon

)




practicum students and college counseloxrs. The distinction between
'succeee as a couneelor-treinee ox practicum student and on~the=job
success must be coneidered.’ Warnath, as quoted by Hill and Green
(1§60:117) suggested ". . . that tha kinds of characteristics valued
~1in the treining eetting were not elweye,the‘eeme as thoee needed on

: the.Job later " According to Jackson and Thompson (1971) a limitetion o

f‘J;of preVious research in couneeling Fae been the use of counselore~1n~5xv;;gf

i treining rather then experienced couneelore as subjects. Pnblic
school couneelore working in the field have tended to be overlooked

’ 7ies reeearch eubjecte. |

' Researchere heve also tended to ignore students as a sourcek.

1‘fo£ input for the eveluation of guidence programs (Jenson, 1955)

iy studiee where etudent ingut hae been ueed, it has generally beén .

;nlimited to surveying only thoee studente whio received direct eervice. :

o In reality this repreeented on1y a emell portion of etudents for

‘ ,;vhom the‘cqunselor was responeible. Research inveetigeting the effect’ff

of the counseling interviev is neceesary. In the pest, the effect‘of,_ﬂ’:

the entire guidance progran has tended to be ignored as a eubjeetffdr,d‘fi

kinveetigetion.

walton and Sweeney s (1969) end Hill and Green's (1960) ex-
. tenaive reviewe of the literature contain only a fow references Lo
studies where the recipients of counseling were,employed as judges

" of counselor effectiveness. The reviews cited above included étudies
which were conducted in both clinicel and school settings. Among.tne
criteria used to evaluate counselor effectiveness were (a) a gemantic
differential type questionnaire measuring student preference for

different individuals to help them; (b) a gemantic differential type




’f';_counseling have been employed as judges of counselor effettiveneee

5 icouneelor is not limited to only those atudents who receive 1ndividua1n

t,,;'couneeling.

’**k"extenaive followwup atudy of those students who sought counselins

'7L’queetionnaire measuring student -feeling about counselor help;
(v) patient global approval ecaleh; (d) acore change on a discomtort

scale, and} (e) symptom improvement acale completed after the con«

L3
2

clusion of therapy.

It would appear from the reviews of the literature by Walton

T end Sweeney (1969) and Hill and Green (1960) that where recipients o; o

| e*they have tended to be limited to the clinical setting rather than |

';tthe school, Where students in the school setting have judged the
'effectiveness of the counselor it has been limited to only those '

'vlstudents who received counselins. Clearly tho jcb of the school

, ~ The following studies have helped to eateblieh the precedent,
'”‘1 for ueing student perception as @ source of 1nput.e Most of the |
atudies limited the scope of their investigations to student percep— .

E tion of counseling per se, Form (1953) recognized the importance of ”,‘

surveying student attitudes toward counseling by condueting an

‘essistance from the Michg1en State Ccllege Couneeling Centar during
'lhl951. According to Form (1953:84):

The operation of a counaeling organization is probably ‘
more dffected by the prevailing climate of opinion toward
1t than 18 the case for an academic department. The.

- effectiveness of counseling by its very natura depends

upon the willingness on the part.of the students to use it.
This in turn, reflects the attitudes that: students have
concerning the value of counseling.  Thus it is important
for personnel agencies to know the prevailing atittudes,
sentiments and prejudices that students have toward them .
to do effective work,




Jenson (1955) using a similar rationale surveyed high school
students' attitudes toward counseling which they had received. -
Jengon worked in cooperaticn with teachers, counselors and administra~.
tors in his school district. Jenson (1955:498) contended:

+ + o it atruck us that consumer reaction determines

the destiny of must, if not all, professional service.

+ + « Despite, . . known weaknesses of the criterion of
student feeling . . . it at least provides us with an

Index to what studsnts think about counseling and counselors~

how they think their self-understanding and adjustment have
been affected, ‘

Tipton (1969) also used secondary school students in her
investigation of students' attitudes towards their counselors'
performance of‘vocationqlg edqcatibnal and personal counseiing.‘ In
the Tipton (1969:3805-A) study students were asked to rank those
"persons or_things which . . . influenced their attitudes toward
counselors.' Wortman (1969:145-A) surveyed fifth grade students’

‘perceptions of their own unmét needs and attitudes toward their

coungelor., An adapted version of the SRA Junior Inventory and a
‘check list identifying ;wenty-five helping behaviors were used.
Students appeared most concerned about ''grades, passing, and being
smarter in school," Tﬁe coungelor's rank as a preferyed helpet was
seventh, Both the Tiptoﬁ (1969) and Wortman (1969) studies surveyed
students in the school setting.
Although the Jenson (1955), Form (1953), Tipton (1969) and

Wortman (1969) studies used students as a source of input, the results
were not correlated with counselor personality characteristics. None
of the studies cited above investigated the total range of school
gﬁidance services at the secondary level, In conclusion, thé studies

which have used students as a source of input have generally been




5'

yf}limttcd toieurveylng‘only those atudonterwho'received direct service

| from tho couoaelor or in‘n setting other than the secondnry‘echoolt
~In summary, thexe seems to be a wealth of studies which have

| correleted the results of counselor completed pereonality inetrumente

{-;twith eupervisor or client reting of the counseling reletionehip or

: eclient setiefaction. There have also been eeveral recent etudiea

~ which have eurveyed etudent attitudes toward couneeling in particuler

and guidence programe in general. Most of the research which deals

: with couneelor personality has been conducted in a university setting.l"e

~ There 1s a 1imitod amount of regearch which deele with counselor

‘t;personality which has been conducted in the field.

To some extent, both counselor personality and student percep~r

‘eppeare to be viitually 1o reseerch which has correlated counselor :
personality with student perception of their guidance program. It ia,f“ﬁ

therefore, appropriete and neceeeary to inveetigate the relatiOnehip

program. This investigation will attempt to answer the queation."p
o what is the relationship between the level of counselor self-actuel~ ,*f

1zation and atudent perception of the guidence program?

Hypothegge t?_b§YT99t°d

Hypothesig 1.

Hyi There is mo correlation between the level of counselor self-

actualization as measured by the combined T¢ and 1 scorerof

the P?FP°°?1l9?}e?tati9“ Inventoryfeith student: perception

of the couneelor as measured by Category A, of the Guidance;

‘Program Evaluation Student Survey,

L]

t1°“ of the guidance progarm have been inwestigated separetely.‘ There‘:'~ Sl

between counselor personality and student perception of their guidence]f‘.‘"




-
Wyt There is a significant positive correlation between the lavel -
of counselor self-actualization as measured Ly the combiaed T,

and 1 score of the Personal Orientation Inventory with studert

perception of the counselor as measured by Category Ay of the

Guidance P£=gram Evaluation St\dent Survey.

,”xuothesie 11, |

:Hol Thexe ie no correlaticn between the level of couneelor selfn /!
'a.tualization ae meaaured by the combined Te and 1 score of i

- the Perebnal Orientation Inventqux_with student perception of

e

the guidance program activities and provieione ae measured by ot

Category A2,7 of the Guidance Prﬁgyam Evaluation Student Survey{fe
I There is a significant positive correlation between the 1eve1
of counselor eelf—actualization as measured by the combinad

Te and I score of the Personal Orientation Inventory with

student peroeption of the guidance program activitiee and

provisions as measured by Category A2,7 of the Guidance Prog*em ‘7‘1!’

Evaluation Student Surv_x,

Hypothesis III.

‘H,: There is no correlation between the level of counselor self-
actualization as measured by the combined T¢ and I score of

the 2ersonaiﬁprientation Inventory with student perception of

the attainment of guidance objectives as measured by Category

B of the Guidance Program Evaluation Student Survey.

Hy: Thexe is a significant positive correlation between the level
of counseloxr self-actualization as measured by the combined

To and I score of the Personal Orientation Inventory with

student perception of the attainment of the guidance objectives




a8 moaeurad by Category B of the Guidance Pro ogram Evaluatiop

Student Surggy.-

_ypotheeie IV.

| “ol There ie no correlation betwaen the level of couneelor seld- .

‘ ,actualization as measured by the combined Tc and I score of

the Pereonal Orientation Inventory with student idenéification}f’fti

of the couneelor as a eource of aeeiatance ae measured by

‘Category D of tha Guidance Pr_gram Evaluation Student 8urvey.,f

’ nl. There is a eig\ificant positive correlation between the 1eve1 ﬁo
- of couneelor aelf-actuallzation ae ueaeured by the combined

Te and I score of the Pereonal Orientetion Inventory with

student identification of the counselor as a eource of aesia~ A

tance as measured,by Category D of the Guidance Prqgramr

Evaluation Student Survay.

Mypothesis V.,

H, ' There is o correlation between the level of eouneelor self— 5975&

kactualization as measured by the combined T¢ and I score of

the Pereonal Otientation Inventory with student evaluation » rink
'of the guidanee progrem as measured by Category E of the .‘f

Guidance ?rogram Evaluation Stud*nt Survey.

Hy: There 1s a aignificant poeitive correlation between the 1eve1
of couneelor eelf*actualization as measured by the: c0mbined

Tc and 1 score of the- Pereonal Orientation Inventory with

student evaluation of the guidance program as meaeured by

Category E of the Guidance Program Evaluation §tudentesurvey.‘t‘;




protheais VI,

Ho' There is no correlation between the level of counselor aelf~

actualization ag measured by the combined T and I score of

the Personal Orientetion Invento;z with student perception of i

their entire guidance progtem as’ measured by the grand meen
.'fof the uiddnce Program Evaluagion Student Survez.;‘ |
"ngi_There s a eignificent poeitive correlation between the level
of counaelor aelfnectuelizetion as, meaeured by che combined

‘ Tc and r ecore of the Persondl Orientetion InVentory with

'etudent perception of their entire guidance program es meeeured

by the grand mean of the Guidance Ptogrem Eveluetion Studen
Su g '
'!Additionqi;natef‘ | , :
There 1s ample support for the use of the combined'Tine
Competent and Inner~Directed score as a single 1ndex of the 1eve1 of

counselor self-ectuelizetion (Damnn, 1969, Foulde, 1967 xnepp, 1971;

Murrey, 1968, winborn & Rowe, 1972) Nevertheless. it seemeAboth'

‘ appropriete end reagonable to include data-pertaining'to the relation~

ship between each of the five cetegoriee and the grand mean of the

Gu;ﬁange E?ogyen §ye19etion Studeno Survey with the separately computed
~ Time Competent and Inner—Directed'scores. It also‘seéns appropriate

to include deta pertaining to the relationship between all of the GPES
scales with the separately computed as well as the combined Time

Competent and Inner~Directed scoxes of the POI.
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Definition of Terms

1,

2,

3.

MR R Ane A g

Coungelor: For the purposes of this study, the operational
definition of "counselor" is the individual who has been

designated as responsible for the administration and imple-

mentation of the guidance program.

Guidance Programt For the purposes of thia study, the
operational definition of ‘'guidance progrem" ie the program
for which the counselor has baen designated responsible,

sglgcted‘Profqgsional'O:ggnizationsa For tha purposes of

Lude B e d e g -

this study{ the operational definition ofi“éexected profes-
sional organizations” is membership in any of tha following:
American Personngl and Guidance Association, Ohio School

Counselors Association or a local or regional school counselors

agsoclation,

Level 9f Se1f~Aptualization: For the purposes of this study

the operatibnal definition of "level of sclf-actualization" is

the combined Te and I score on the Personal Orientation

Inventory. This 1s symbolically represented as T. +. 1,

c
Student Perception of the Guidance Program: For the ﬁufposes

of this‘atudy,‘the operational definition of 'student perception
of the guidance program” is the scores on Categofiea A3 Ax.y;

B; D; and E and the grand mean of the Guidance Program Evaluation

ngggnt Suryqy, Form A~4,

Limitations

1,

The coungelors who participated in this study do not represent

a truly random sample., All participants were volunteers. There




wascno way of knowing how the volunteers differed from thooe‘
who weresinVited to patticipate but declined,

2, In moet schools vhich pa:ticipated, gome of the studcnrs
(attended an area vocational echool. To this extent “the
sauple of studente was biased 1n that vccational etudects

5 were not survayed.,~

. ?'3, Thia etudy wae 11m1ted 1n that the g sonal Orientation k
nventorz, the GuidaqgeJ?nfg Eva&ggtion Student Survey

: end the Perconal quormetion Form are imperfect 1netrumente.~:o°ﬁ

o 4o rhis study vas 1imited in that there is a mergin of e:ror
| 1mp11c1t in the use of 1n£erentie1 statietics. t‘v} )‘ 

fSL Thie etudy was limited 1n that the counselors who perticipatediiif?
b were employed in tutel high schoole in Ohio and this hae |
impoeed certain reetreinte on the ebility to generalize the

tesulte to a broader population.,

Delimitations'

1. In an attempt at minimizing 1ntta~counselor conteminetion or .
bias, only those schools which reported no more than ons tull—?

time and one‘ha1f~time counselor were considered for this

study. Consequently, these schools were generally located
in yural communities in Ohio.
2. No attewpt was made to correlate the sex of the Gounselor with

student perceptioh of the guldance program.

3. No attempt was made to correlate years of ¢ounseling experience

with studeet petception of the guidance program.




4,

5.

1
No attempt was made to corrulate the number of selected
profeaaional ﬁemberships held by the counselor with student
peceptlion of the guidance program.
ilo attempt was madsz &o idqncify counselor age.
N. attempt was made to control for prior siudent contact with’
any guldance program ox guidnnce'counselor other than the
prbgram‘and ¢ounselor under 1nves£igation.

No attehpt was made to control for or identify the nature

- or type of guldance program or the manner :in wﬁich it was

implemented in each school. ¢




: Chapter,!t

i\svmw OF THE LITERATURE

e _“bverview )
: The writer was concerned with the relationship between the

level of counselor self—actualization and student perception of the

entire guldance program, In previous fielq studies, eamples haVe

often'been limited to'oniy those students who received direct service

'from their couneelor racher than to a11 of the students for whom the

" counselor was responsible (Form, 1953; Jenson, 1955 McClain, 1968b).

:, The counaelors who have patticipated in many of ‘the previous invest1~'~  "‘
gations of counselox personality have generally been practicum studentse‘f”"‘:'f
~or fully trained counselors employed in a collega aetting as opposcd
- to secondary school counselors working in the field at the time of the

-

particular study (Jackeon & Thompeon. 1971).

The sample for the writer's 1nvestigétion included secondary
school counselors who were employed in the field during the time of
this study, Students were surveyed as to their perceptions of the
entire range of school guidaﬁce‘activities regardless of whether or
not they had received individual counseling. At the present time
there is limited teeearch which is directly related to the topic of
the writer's investigation. The review of the literature which
follows relied in part upon etuoies conducted with coungselors-in- .
treining as well as' studies which surveyed oniy those students who

received individual counseling.

- 13
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Counselor personality has been investigatsd by a variety of

o umethods and npproeches ovar the past twonty-five years. The cmphasis
- of the Pexgonal Orientation lnventory (Shostrom, 1964, 1966), which
”‘fie used in the writer 8 study, 18 the meseurement of psychologicsl

' f‘heslth. The Petsonal Orien ation Inventorx is lsrgely based on

‘Maslow 's concept of self—ectualizetion.

[ Maslow (1962) gaw the self—ectuslized individual as fully
,p,funotioning. psychologically hsslthy snd poseessing the attributes of

:,iacceptance, eponteneity, autonomy and creativeness. Ths Personal
i nrOrientetion Inventorz has been widely used in meesuring the degreo of‘
fﬁfpsychologicel heslth of counselors in numerous investigstions. .

"’ ‘ In the firet eection. counselor personality etudiee are '
'ireviewed. The review prcvidee some insight into counselor personality

:sas it reletos to the perceptions of peer, client and supervinor ratings., E
;iThis section also inoludss s review of studies which have used the -

Personal Orisntation Inventory which is elso referred ro ss the POI.

?nThe sccond section contains a. review of studies deeling with students |
‘;as,e,eource~of’input. The 1est-seotion summarizes the review of,the

;lifﬁftature,‘

k Thsre is a growing body of reseerch concerning ¢oungelor
rpereonelity characteristics by psychologists and couneelor-educstors. )
‘;Many of . the etudiee have attempted to correlate counselor personality,
"ffcharacteristics with counselor success.‘ The instrumentation and :

o 'criterion of counselor success have differed from study to study.

'sEach researcher has tried to identify those characteristics which

'vaiare associated with what he considered to be effective ‘or successful
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- counseling, Yet a sinple criterion of counsolor effectivencss or
succass has not been astablished. One instrument which has becn used

in a number of studies wheve counselor personality has been investi-

gated 1s the Sixteen Persunality Factors Questionnaire which is also
referred to ay the 16 PF.

McClain (1968b) in a study using the 16 PF hypothesized that
the desirable personality charac;eriaeics for counselors differ
according to the counselor's sex, For this reeson he computed
separate coefficlents of correlations between 16 _PF scores and

' supervigors' ratings for men and women, The subjecta'were NDEA
Guidance Institute students meet~of whom ware employed as sacondary

school counselors at the time the study was conducted. According to

McCIain (1968b=496) counselor success was determined by supervisor
ratings which were based "only on performance in the face~to-face

counseling eituationa." Each counselor was then assigned a rating

of excellent, average or poor, Each counseibt was also admlniseered
the 16 PF while he was in attendance at the institute. The 16 PF
scores and supervisor ratings were collected over a five year period.

~ McClain (1968b:492) contended that: {a) a single standardized

personality instrument can be useful in distinguishing between success~

ful and unsuccessful counselors, and (b) "the measurable characteristics
necesgsary for success ars different for men and women." McClain's
findings suggest that successful male counselors and succesoful female
coungelors cun be differentiated according to their scoring in epposite
~directions on five factors of the 16 PF. Successful male counsclors as
compared to unsuceessful male counselors are identified as "more out~

going, assertive, happy-go-lucky, venturesome and literal." Successful
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female counselors as compared to unsuccessful female counsslors aré
“characterized as more humble, sober, shy, conservative and reserved."
McClain noted that the succeasfui counselors seem to fit the popular
stereotypes of masculinity and femininity for their respective sexes.

Donnan, Harlan and Thompgon (1969) also used the Sixteen
Pexsonality Factors tegtionnaire in ﬁhaif gtudy. The subjects in
the Donnan, Harlan and Thompson study were experienced counselors who
were working in a college setting, The 16 PF scores were correlated
with a client completed relationship inventory which measured
J(a)'dnconditional positive regard; (b) empathic understanding,

(c) gelf-congruence and (d) trust. The results indicate a positive
correlation between unconditibnal positive régard and Factor A of
the 16 PF. A high score on Factor A is labeled outgoing, warm-
hearted while a low score is labeled reserved. Accofding to the
criterion of the Donnan, Harlan and Thompsoun (1969) study a high
score on Factor A (outgoing, wafmhearted) identified successful
counselors of both sexes, This result contradicts some of McClain's
(1968b) conclusions.

In the McClain (1968b) study, cited above, successful male
‘counselors were identified as being high on Factor A (outgoing,
warmhearted) and successful female counselors were characterized as
being low on Factor A (reserved). A successful female coungelor in
the Donnan, Harlan and Thompson (1969) study would have scored high
on Factor A, thereby being identified as outgoing and warmhearted.

According to Factor A of the Sixteen Pe;gpna}ity Factors Questionnaire,

the characteristics of a successaful female counselor In the Donnan,

Harlan and Thompson study are the opposite of the characteristics ol
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a;aucce38£u1‘tema1e counselor in the McClain study. Yet both investi-
gations found that Factor A was significantly correlated to the

specific researchers' criterion of counselor success. ‘Not only did
thé‘criterion of counsgelor chcess differ but so too did the setting, The
counselors in the Donnan, Harlan and Thompson study worked in a college
setting whereas those who participated in the McClain study were

employed in secondary achools. These diffgrences could account for

~ the conflicting resulta.’ As Cottle (1953:445) suggested:

Any attempt at identification of personal characteristics
of counseloxs needs to consider those characteristies which
are assential for effective service at each level of counseling
and each kind of counseling. . . . It seems necessary to
identify clearly each area and level of counseling becanse
it is not apparent whether characteristics of counselors in
each area dand at each level within an area are the same or
different. That 1s, it 1e not clear whether the same
characteristics are required for each successful.counselor
in educational institutions whether in elemen:ary schools,
secondary schools, or in college counseling bureaus.

Jackson and‘Thompson’(1971) ke McClain (1968b) used NDEA
Institute students as subjects for their investigation which correlated
counselor sex and effectiveneqs as rated by supervisors with: (a) cog-
nitive flexibility; (b) tolerance of ambiguity; and (c) att%tddeg
towards self, most people,’moet clients and counseling, The c;unéelors
were identifled as either "effective" or "least effective" on the bnsis
of their supervisors' ratings in practicum while they were in attendance
at the institute.

Between one and five years had elapsed since each participant
had attended the‘institute when Jackson and Thompaon implemented tho
follow-up pﬁase of their investigation. Each former participant was

mailed three instruments which measured: (a) cognitive flexibility

(two case studies by Whiteley); (b) tolerance of ambiguity (Hanson's




'iéf“‘

nodified version of Budner's Intolerance~Tolerance for Ambiguity

Scaie); and (¢) counseling related attitudes (a semantic differentia)

o by 0sgood), Tha resulits indicated that (Jackson & Thompson, 19711252):

1. « . . effactive counselors are more cognitively flexible
and tolerant of ambiguity than ineffective counselors,
male and femile counselors also were not differentiated
on these two dimensions,

2. « v + The most effective ¢ounselors were more positive
than the least effective counselors in their attitudes
towards gelf, most clients and counselors.

Jha e et o P e

3. As a group the female counselors were more positive than
the male counselors in their attitudes.

4. Effective counselors and all female counselors viewed
tho self as moxe identified than unidentified, enough
rather than not enough, and revealing rather than
unrevealing, -

5. The most effective counselors were more positive in
viewing most pevple and most clients as friendly, able,
and worthy, wEile viewing coungeling as freeing,
altruistic and important,

6. .+ « . The coucepts differentiating the two counselor
groups most .significantly were counselor attitudes
towards most people and most clients.

The Jackson and Thompson (1971) investigation was a quasi-fiald study
in .that counselor efféctiveness was rated at the time the subjects
were enrclled in an NDEA Guidance Institute and were not fully eﬁployed
counselors., At the time of the follow-up most of the subjects were
fully employed and experienced counselors working in secondary schools.
It would be virCually impossible to replicate the Jackson and Thompson
study (1971). Nevertheless, it is one of the few studies conducted,
at least in part, with experienced counselors who, at the time of the
follow-up were working in the field.

(A numser of investigators have administered the Personal

Oriente%ion Inventory (Shostrom, 1966) to counselors working in the




,'fieid, couneeiore-in-treinina. end vesident hall eaeietante. The'

 ’lyfo11owing etudiee refleot the mixed results found using the POI.

) Dormitory assistants’ effectiveneae, as meapavad by a eementic

differentiel inetrument were correlsted with their POL ecoree in &

- 'k\etudy conduoted by Greff nnd Bredehew (1970) In the beginning of

{d‘the epring 1969 querter, eeventy—one dornitory eeeietente, e11 of

i whom wera undergreluetes. \sre edminietered the Pol. At the end of T

i thae quarter the gtudents on eeoh floor wara aeked to rete their
;ydormitory aseietente. Approximetoly eighty-five percent (85%) or

2, 963 students responded. Students retinge as well as the retings 5

~ of those deans eeeociated with the eduiniotretion of the dormitories ;,‘ el

‘iwere correleted with the POI ecore for each dormitory aaeistent..

' The semantic differentiai questionnaire which was ueed o .

© . rate dormitory aeaietent effectiveness coneieted of eix areae:r,“z

' ‘(a) order and discipline; (b) quaei~couneeling and guidance; (©). modeli'”
role; (d) referral agent; (e) leaderehip in educational and social
activities; and (f) identificetion of problems, Those six areas were‘ |
congidered primary roles or funetione of the dormitory aseistente.
According to Graff and Bradshaw (1970:503) the queetionneire which
they developed for use in their study was "edepted from queetionnairee
'by Gonyea and Warman (1962) and Hoyt and Davidson (1967)."
Graff and Bredehew (1970 504) indicated that the:
Innex-Directed, Self—Actualizing Value, upOntaneity and
Acceptance of AggreseiOn wereé the primary scales of the PO1
which predicted effectiveness in the diverse role of the
dormitory esaietante when using student ratings.,
In addition to the four POI scales listed above, Capacity for Intimate ‘

Contact and Self-Acceptance were the primary predictors when the deang'




~ ratings wexe used, Oraff and Bradshaw (19701504) concluded that:
 "he results suggest that the POI may have practical value as a tool
~in the selection of dormitory assistdants.” The Graff and Bradshaw

- (1970) study was unusual in that all students were invited to evaquffww
their doxmitory assistants regardless of the degree or éype of~ser§;;£‘&v
'the students received. ,

Foulds (1969b) also used the POI ir his investigation into the
relationship between poaifive_mental health with facilitative genﬁine-
ness during,counaeling. Thirty graduate students enrolled in a |
graduate program in counseling and guidance were administered the gg;
at the beginning of their first practicum. Recorded samples of their
interviewing were randomly selected and rated by iwo judges éccdrding
to Carkhuff's scales for mesasuring facilitative genuineness. Stude@ts
were assigned to either a "high“ or "low" grbup}bgsed on thelr ability
to offer facilitative genuineness within a counseling relationship.
Only the top twenty-seven percent and the bottom twenty~seven'percent
of the students' s:ores were used In the ensuing correlational
computations with the POI. .

Foulds' (1969b:764) results suggested that "geven of the
twelve scales of the POI and the combined Time Competence and lnner
Direction scales significantly differentiate between the two groups
of subjects." The high group scored significantlybhigher on
(a) Innet-Directed; (b) Self-Actualizing Values; (c) Existentiality;v
(d) Feeling Reactivity; (e) Self-Acceptance; (f) Acceptance of .
Aggression; and (g) Cap.city for Intimate ContactT Because counﬁelors-

in~training were used as subjects, Foulds (1969b:765) adviged that
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M, ., ., additional research is required, howover to datermine 1£‘£heee |
findaings hold for axperienced counselors.”
Three years after the Foulds (1969b) study, Winborn and

Rowe's (1972) replication was published. The only major methodological
change in design was that in the replication there were fifty couneelors-"‘
- in-training whereas in the original study there were only thirty;ﬁ How-e
~ ever, Winborn and Rowe (1972:128-29) found a 0,00 cotreletibn coefficient
between the summed scores of Time Competent and Innerebirected with |
total facilitative conditions as measured by the Carkhuff scales, . in
making reference to tﬁeir replication, Winborn and Rowe (1972:25-29) g
concluded that "The findings of this study make euepect Foulde 1nter~~'
pretetion thet thete is a diéget reletionship between counselor eelf-
actualization and ability to provide facilitative conditions."

| Pellegreno (1968) investigatec the relationship between
couraelor. pereonal constructs with counselor effectiveness, Self-
actualization as measured by the POI and semantic habits as measured

by the Semantic Asgsociation Test were the two personal constructs

which were correlatecd wichlsupervieor and peer rating of counselor
effecéivenees. Counselor effectiveness was determieed by faculty

and peer ranking of the ten "pocentielly most effective" and the ten
"potentially least effective'' counselors of the thirty participants

in the NDEA Guidance Institute. Pellegreno found no significant
correlations between any of the scales of the POI or the Semantic
Aesociet;on‘Teat with supervisor or peer vating of counselor effective~
ness. Pellegrenb'(1968z66) suggested that ". . , it tends to appear
that the high standards imposed during the selection of the Institute

enrollees may have functioned as a limiting factor."




: f‘yfﬁiben‘(19683796-A) agtompted,téﬁﬂ.'g'f'determinq if the

“drp¢r§°n51¢oriéhtation of the school counsalor and his counselees

| - significantly influenced the'post-interview affect of che interview

-pgitidlpinte."t The'ggg,ﬁas admih&eteréd:to-twentyofour“béconaary
5  8¢“9§1 counselots, ‘Adaptationq:df Snydérfu Post=Interview Scéles :
'vére hdministered'to'the‘twentyﬁtoﬁt cOunseldte and forty—eight'
couneeleea[3ﬂhﬁqng Elben's (19681796-A) findinga were:k
There was no»bignificaht differenc: in total post-
interview affect, counselor post-interview affect and
counselee post-interview affect among the four high and

low counselor-counseles groups categorized on the basis
of scores on the Personal Orlentation Inventorw,

There was no significant‘difference,betwéan the
obtained correlation coefficients for high personal
oriented and low personal oriented counselors.
 In summary, Eiben (1968:7960A) ", , . assumed that the instruments

utilized are applicable for work with aecohddry school counselors-

t

and their counselees:" ‘

 In conclusion, Winborn and Rowe (1972), Pellsgreno (1968),
and Eiben (1968) found no significaht corralatione‘with any variables
under investigation in their respactiﬁe studies with thg POI. On the
other hand, the Foulds (1969b), McCiaiﬁ (1970) and Graff-and Bradshaw
(1970) atudies found between four and nine scales of the POI to be
significant, All three of th;se etudies found Iﬁher~birectionk(1),.
Self-Actualized Values (SAV) and Spontaneity (S) to be significant.
Even though Pellegreno (1968) and Eiben (1Q68) found no significant
“correiations in their reapeétive etudiés, bdth'recommended further

research with the POI or similar instruments.
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Studonts as a Source.of Input

The merits of using students as & source of input for either
teacher or counselor evaluation have been strongly debated in tho
literature (Gladstein, 1969; Jenson, 1955; Severinsen, 1966} Stefflire,
King & Leafgren, 1962; Veldman & Peck, 19693 Wharton, 1968) « The
1ssue remains unresolved. Counseling research has been limited
largely to surveying only those students who received direct service
from the counselor, Anong those who feel that students are an ideal
source of input are Veldman and Peck whose writings have primarily )
dealt with student percaptions of the classroom teacher. Veldman and
Pack (1963:346=347) contended:

1. One of the weaknesses inherent in most studieg involving
the use of trained observers is the limited sample of
actually observed behaviors . . . upon which the assessments
must be based., Adequate evaluation demands an adequate
sample of observed performance in the wide variety of roles
demanded of the modern teacher.

2. A eingle hour ¢f classroom observation seldom provides
sufficient evidence .for an observer to evaluate the full
range of attributes of interest to investigators.

3.+ + . pupils have one major advantage over other observers:
they see the teacher perform on many different occasions, .
as gshe encounters a wide variety of problems, as she
attempts quite varied tasks, and as she deals with
individuals known personally to the observer.

4. Not only does each pupil have the advantage of many
separate observations upon which to base his Judgment,
the use of pupils as observers also affords the increased
relilability and reduction of bilas that multipla judges
afford, ‘

Thexe 1s strong criticism of such a position, Stefflre, King
and Leafgren (1962;335) in commenting about the use of clients or
‘ ' s
students as judges suggested that: “An obviods weakness of this

method is that any one client or student would not have had experience




"with many counselors and so would be handicapped in making norﬁaﬁ;ve
judgﬁents-" |

_ Stefflre, King and Leafgren (1962)‘were probably accurate to
the extent th;t ahy glven stu&ent would likely have contact with one:
or maybe ﬁwo counselors and, therefore, be unable to make hormative
Judgments. But whether a student can base his judgments upon ona

or several counselors is not the issue, What matters is whether hed

has a positive view towards a given counselor in particular. Uﬁlesa a

student viewa counseling in a positive manner, it is doubtful that

he will take advantage of it, Goodstein and Grigg (1959:20) suggested:

Succeasful counselors, not unlike other professionals in

law or medicine, are evaluated not only by emperical measures
but also by the demands for their services. Client dissatisfaction
can only lead to distorted perception of the affectiveness of
counseling with a consequent reduction in the social effectiveness
of counseling. Clients who are dissatisfied with their counseliag
experience wlll not, in all probability regard counseling as a '
useful procedure regardless of whether or not they have actually
been helped by the process, - -

Students have been used as a source of input in a number of
studies by inveatigators working in a number of different settings,
McQuary (19641145) asked 116 graduate students enrolled in their first
course in guidance to identify the "characteristics they would prefer

1f they ware counselees." The data reported by McQuary were cnllected

over gseveral semesters. The participants in the McQuary study Jncludéd
housewives, nurses, teachers, administrators and othars at all éduca~
tional levels. The results indicated that "understanding," "adequate
professional training" and "oue who keeps a confidence" fanked first,
second and third respectively. McQuary's study was of particular -
interest since the data source was not limited to counselor-educators

or administratoras but a broader sampling of those in attendance in
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graduate school. To some extent, the respondents were potential

consumexrs of the counseling service.

In another study which used potential consumers of counseling
services, Stefflre, King and Leafgren (1962) asked forty NDEA Guidance
Ingtitute members to evaluate their peers. The criterion of counselor
effectiveness was peer judgment. The students were asked (Stefflre,
King & Leafgren, 1962:336) ". . . to indicate the extent to which you
would be apt to go to the various members of the Imstitute for
counseling if you were a student in a school where they were working
as a counselor.," Stefflre, King and Leafgren (1962) wera unable to
determina how the gdod coungelors differed from the poor ones but
suggestad that possibly the students received input from faculty
members throughout the NDFA Guidance Institute about which counselors
the faculty felt were good. According to Stefflre, King and Leafgren
(1962:339~340)

The most clearcut and significant finding is that

counselors are able to agree to a remarkably high extent

on which of their fellows they believe would be good
counselors and which would be poor ones. The stuff that
goes into such an opinion is harder to discover, and the
critical incident technique failed to reveal it, The basic
Q sort, however, seems to lend itself to research of this
type and may merit further use,

The nine 'most chosen' participants were compared on a
number of variables with the nine 'least zhosen.' Most
chosen participants had (a) higher academic performance,

(b) somewhat more appropriate Strong scorss, (c) leas

dogmatism (Rokeach). The two groups did not differ on the

other variables studied.
In both the Stefflre, King and Leafgren (1962) and McQuary (1964)
investigations the participants were asked, in effect, to role play
potential clients when in reality they were graduate students in

education,
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)

The university setting has been extensively usged for research
déaling with counselor personality and client perception of counseling
bacause of its built~in availability of subjects. There hus been a
limited amount o!'ftelq research where the suyjects who participated
in the investigation were currently employed schodl coungselors and
their students. A limited number of studies have baen conducted in
coopexation with school'officiéle and counselors where the research
was conducted within 2n elementary or secondary school getting.

In a study conducted by Wortman (1969) the sample consisted
of 170 fifth grade students disttibuted across five different commun-
ities which employad a counselor in their elementary school, The
following questions were among those that Wortman (1969:145-A)
lnvestigategs

1. Who do children most desire for helpers in meeting
needs that children perceive as unmet?

2, What kind of helping behaviors do they perceive as
desirable? ‘

3. What kiad of person ia seen 13 the best helper? .

A épeciglly structured instrument was administered to the
fifth grad§ students to measure the rxlevance between student concerns
and their counselors' skills. An adapted version of the SRA Junior
Inventory, a check 1ist of twenty-five helping behaviors and a personal
characteristics profile with differential type items were used to
obtain data on needs, helpers and helping behaviors. Wortman's (1969;
145«146~A) results indicated that:

1. . . . the most often mentioned concerns . . , were grades,
paasing and being smarter in school.

2. In rank order from most to least desirable, the most often
chosen helpers were mother, teacher, father, and peers,
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Out of ten categories of helpers, the overall rank of
the counselor was seven.

3. The correlation between the kinds of helps desired
by the subjects and the kinds they expected the
counselor to perform were not significant.

4; Among the heips most expected from the counselor were:

(a) Talking with me about my problems.
(b) Finding out what is really happening when 1

have trouble with other people, 2.
(¢) Asking me for scme of my ideas and listening
. tome., ‘
(d) Helping me to believe that I can do what needs
to be done. ' , .
. (e) Talking to those who are important to me eo .

they understand me better,

Wortman also found that students preferred the helper to be
empathic and that the counselors tended to be rated lower on empathy
than congruence, unconditional positive regard,.fairness, appropriate
communication, autonomy, competency, trust and emotiohal stability,

" In Wortman's opinion the students' view of the role and function of
the counselor tended to parallel the views 'eld by profeesiohals in
the field of guidance and counselor eduqatfﬂh. Wortman regommended

(1969:146~A) that:'

« + « the counselor needs to structure his visibility
80 that he is perceived as adequate in social and personal

value and power, in relationship behaviors, and in desirable
personal characteristic,

Whereas Wortman (1969) surveyed elémentary school students,
Tipton (1969) surveyed 209 students from two public seeondary schools.
Tipton (1969:3805-A) sought to identify and examine the ". ., . attitudes
of high school students towards guidance counselors in their performance
of educational, vocational, and personal counseling" by asking sfudents
te "

+ « + rank in order of importance those persons or things which

they considered to have most influenced their attitudes towards
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‘,cognéélqra;" The instrunent used to measure student attitudes
 >co6s1§Ee&;o£'£1ve‘eketCEeb which pertained.to the various kinds of
>u~   éounaeling;under investigation to which the students pfovided free
regponses. ‘
g Baged on the results of her study, Tipton (1969:3805-3806~A)

* “conecluded that

1, Studeuts‘prefer voluntary counseling to nonvoluntary
- counseling, and are more likely to express favorable
attitudes toward voluntary counseling.

2, Although students tend to express favorable attitudes

‘ toward both educational and vocational counseling,
more students view educational counseling favorably.
Only about one third of the students in this sample
expresgsed a willingness to approach the counselor for
help on a personal problem,

‘3. Peer groups form the major source of influencing
attitudes toward counselors, and this influence tends
to be negative, Parent, teacher, and other adult
influence is minimal but positive. Counselors
themselves do not appear to have much influence on
student attitudes toward counselors.

4, Frequent student~counselor contacts tend to promote
favorable attitudes toward educaticonal, vocational,
and personal counseling when theseé contacts are
voluntary on the part of the student. C

5+ Girle are more likely than boys to express favorable
attitudes towaxrd vocational counseling; non-college
preparatory students are more likely than college
preparatory students to express favorable attitudes
toward voluntary educational and vocational counseling;
and students who do not plan to attend a four~year
college are more likely than those who do to express
favorable attitudes toward nonvoluntary educationsl
counseling, :

.

In both the Tiptan (1969) and Wdrtmah (1969) studies,kstudents
wexe gurveyed régardlees of whether or not they had received direct
gervice from their counselor, Jenson (1955) also-aUrveyed high
bchobl students but his random sample of 1600 students included

. only those ". . . who had 'talked' with the counselors." The |
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questionnaire (Jenson, 1955:1500), which was based on district wide
counseling objectives, covered five general areas and asked the
students to! (a) evaluate the quality of the help they received
from the counselors, and (b) identify the person or persons most
1ikely to be of help in these five areas. The areas investigated

wverel

1, Better understanding of abilities, interests, ambitions,
and personality,

2, Discovery of Lhings best suited to do or be happiest
doing both while in school and after finishing school.

3, Making progress toward realistically chosen while-in-
school and after-school goals.

4, Learning to get along better with friends and others
at school, at home, or in the community.

5. Increasing capacity and self-confidence in making
decisions and solving adjustment problenms both now
and in the future,

Jenson (1955:498) bbx¥eved that ", . . consumer reaction
determines the destiny of most, if not all, professional gervice,"
The data from the Jénson study were used in evaluating the district's
counseling program. The results indicated that: (a) eighty-one
percent of the students felt that they received help in area A
(better understanding of abilities, interests, ambitions and
personality), (b) approximately sixty-three percent of the students
felt that the counselors ware of help in the four reraining areas,

B, ¢, D, and E, (c) between twenty-seven percent and thirtyjeight
percent of the students, depending on the area, selected the counselor
as the first person from whom they would seek help, (d) counselors

and parents tended to raceive equal rankings for being the first

person from whom the students would seek help.
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A major contribution of the ienson study wag its design. It
presented the objectivesvof the counseling program in the fotm of a
questionnaire and asked those students who received counseling to
avaluate the program. The Jenson (1955) and Wortman (1969) studies
were similar in that both asked students to rank thoss 1ndividugls
who had been sources of help. Jenson's sample included students in
grades nine through twelve whereas Wortman's included fifth grade
students only, |

In conclusion, students have been used as a source of fnput
in various investigations of client satisfaction, counseling program
success, an& counselor effectiveness., The conceptual legitimacy of
uging consumers of a service to eQaluate that with which tﬂey have
had little experience remains unresolved. Most studies have relied
upon surveying only those studehts who received counseling. Tipton
(1969) and Wortman (1969) surveyed students without regard to whether
or not the students received counseling. The advantage of surveying
both clients and non-clients is that it can provide the counselor with
information about the attitudes of a representative sample of all
those for whom the guidance coungelor is responsible, The counseling
function has been more frequently evaluated by students than has the

broad spectrum of guidance services.

Summary

The writer's purpose is to investigate the relationship
between the level of counselor self-actuaization and student percep-
tion of the guidance program, Numerous studies have dealt with
counselor personality yet the results have been largely inconclusive.

Many of the early attempts at fdentifying those characteristics which



31

were considered essential to the ideal counselor were developed by
seeking the opinions of memhers of various professional groups
(Cottle, 1953; Hill & Green, 1950). Recent advances in the techniques
of thé anscesment of personality have had a major impact upon research
' desién. Some of the newer instruments are based upon particular
personality constructs, Self-actualization is an example of one

such construct,

Shostrom's Personal Orientation Inventory is largely based

upon Maslow's writings on self-actualization. The POI has been used
with mixed results in the measurement of the level of counselor self-
actualization in studies by giben (1968), Foulds (1969b), Graff and
Bradshaw (1970), McClain (1970), Pellegreno (1968) and Winborn and
Rowe (1972).

In many of the studies cited above the results of the POl
were correlated with either supervisor or peer rating of counselor
interview behavior, In none of the studies reported by this writer

were the Personal Orientation Inventory scores correlated with student

perception of the guidance progfam. Much of the research which has
been conducted in the past has been limjted to the use of only those
students who received direct service from the counselor as oppcsed
to all students for whom the counselor is responsible.

Stefflre, King and Leafgren (1962) contend that students by
virtue of their inexperience with counseling and their age are in no
position to evaluate the quality of the counseling which they have
received. On the other hand, Goodstein and Grigg (1959) felt that

client satisfaction was an area worthy of additional research.
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Jonson (1955:498) believei that "consumer reaction" to counseling
was an issue with which counsclors in the field should be concerned.

In conclusion, there seems to be a wealth of studles which
have correlated the results of”counselordcomploted personalily
instruments with supervisor or client rating of the counseling
relationship or client satisfaction, There have also been several
recent studies which have surveyed student attitudes toward counseling
in particular and guidance programs in geﬁeral. Most of the research
which deals with counselor personality has been conducted in a
Juniversi:y setting., There is a limited amount of research which deals
with counselor personality which has been conducted in the field.

To eaome extent, both counselor personality and student
perception of the guidance program have been investigated separately.
There appears to be virtually no research which has correlated
’counselor personality with student perception of the guidance
program, It is, therefore, appropriate and necessary to investigate
the relationshiy between counselor personality.and student perception
of the guldance program. This investigation will attempt to answer
the question: What is the relacionship between the level of

counselor self-actualization and student perception of the guidance

program?




Chapter II1
METHODOLOGY
OVERVIEW

The purpose of this study was to investigate the relationship

betwear. the level of couneelor self-actualization as measured by a

selected index of the 'ersonal Orientation Inventory and student per-

caption of the guidance progran as meahured by the Guidance Program

Evaluation Student Survey, Form A-4, The Personal Orientation Inventory

will also be referred to as the POI and the Guidance pggg;am’Evéluation

Student Survey will also be referred to as the GPES. Both the level of

self-actualization and student perception of the guidance program

will be measured by objective instruments.

This study was conducted in the fall of 1971. The counselors
who were invited to participate were initially selected on the basis
of their schools' geographic proximity to Toledo, Ohio. This was
accomplished through the use of selected telephone area codes which
are within 125 miles of Toledo and within the state of Ohio. The
counselors were selected on the basis of .the telephone area code of

their schools as listed in the Directory of Ohio School Counselors

(Frericks, 1970). 1In order to qualify for participation in this
study, eacn counselor must have been employed in a school which had
at least one three-quarters time counselor and no more than one

full-time and one half-time counselor. A supexficial scanning of

33
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the Directory of Ohio School Counselors (Frericks, 1970) indlcated
that most of the schools were the only high schools in their districts

and they tended to be in rural communities.

DESCRIPTION OF SAMPLE

The Directory of Ohio School Counselors (Frericks, 1970)
included 114 schools which (a) 1isted the name of one counselor as
being employed in their high school and (b) were located within 125
" miles of Toledo and within the State of Ohio. In August of 1971
letters were sent to all 114 counselofa which described the proposed
study and asked them to indicate their interest in participating.

(See Appendix A.) A copy of the Guidance Program Evaluation studen;

Survey was included for their inspection. (See Appendix B.,) 0f the
sixty-one replies, thirty-five counselors indicated an interest in
participating. The purpose of this first mailing was to establish
the feasibility of this parﬁicular research design.

The second mailing, which was sent to the thirty-five coun-
selors who indicated an interest, requested the counselor to agree
to participate in this atudy and obtain from his principal written

permission to administer the Guidance Program Evaluation Student

Survey to his gtudents enrolled in the eleventh grade. (See Appendix
C.) Ultimately twenty-four counselors agreed to participate and
received their principal's permission. Twenty~three counselors
constituted the final sample for this study since one counselor did
not comblete the administration of the student surveys.

Each coune=2lcr completed the Personal Information Form which

was a questionnaire designed by this writer for the purposes of this
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atudy.ﬁ (Sea Appendix D)} The information obtained was of a demo-

| ‘grdphic nature and is éummarized in the tables below, B

‘Table'l

| Counselor Sex

- Sex . © Number o Percent

Male 6 69,56

Femala ‘ o 7 ‘ _ 30.44
. Table 2

 Counselor Certification in
the State of Ohio

— > s 4
v

Cartification - Number'> A ) ‘Pércent

Certified 20 86.96

Not Certified 3 13,04 ‘
Table 3

Years Experience as a Counselor

SRR RN S R Y R A

Mean Standard Deviation Range

5.00 _ 3.4 1-13

Counselors were asked to report the name of professional
organizaiions to which they belonged. Those professional organizations
which were condidered by this writer to be related to the counseling

profession and the number of memberships reported appears in Table 4.




Table 4

Counsaior Reported Memberships in Selected Professional
Organizations Related to Counseling

Association ' 12 52.17

Percent

Anerican Personnel and Guidance Association 6 26,08

: Ohlo School Counselora Aesociation 17 73,91
? Local or Reglonal School Counselors

Many counselors belonged to more than one professional organi-

zation which 18 related to counseling. The rgsults'are reported in

Table 5,

Table 5

Total Number of Memberships Held in Any or All of the Following
Organizations: American Personnel and Guidance
Associationj Ohio School Counselors Associationg

or a Local or Regional School '
Counselors Organization

Mean Standard Deviation ' Range

1.47 .79 ‘ 1-3

The students iﬁ the twenty-three participating schools were
all enrclled in grade eleven. Those students who normally attended
an area vocational or techﬁical school or were absent on the day-thc
GPES waaAadminiatered were not included in the sample. The GPFS

includes two verification items which are designed to discriminate

between those students who have taken seriously the task of complet~

ing the GPES and those students who may have rénddmly filled in the
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apacos. The final sample included tho suxrveys of only those students
who supplied the prefoxred response to both verification ltems. 'This

- study was based upon a sample of 1,658 students.

Table 6 -

Student Response to GPES Verification Items Upon which
the Final Sample for this Study Was Based

Response : Number Percent
Preferred 1,658 87.36
Non~Preferred 240 12,64

sanl oo 4 - v g cate

The sizes of the schools varied considerably. The following
Information is based upon the enrollment of students in srade eleven
only who were administered the GPES and provided the preferred

response to both verification items.

Table 7

Number of Crade Eleven Students in Each School Whose
Surveys Constituted the Sample Used in this Study

Mean Standard Deviation Range
72,08 28.72 37-138
INSTRUMENTATION

Personal Orientation Inventory (POI). The Personal

Orientation Inventory (Shostrom, 1966) was selected for this

investigation because it measures mental health in a positive

sense as opposed to a more traditional and pathologically
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oriented instrument like the Minnesota Multiphasic Personality

Inventory. Furthermore, the nature of the items in the POI are such
that they would unlikely have been viewed by the counselors as
offensive or prying. Since the cooperation of the counselors was
essential to the completion of this writer's study, it was felt that
care should be taken in the selection of an instrument which would

not alienate the counselors.

The Personal Orientation Inventory which was developed by

Shostrom (1764, 1966) is conceptually related to Maslow's writings
on gelf-actualization as well as humanistic, existentialist and
Gestalt psychology. Test-retest reliability as well as content and
concurrent validity have been reported by Ilardi & May (1968),
Knapp (1971), McClain (1970) and Shostrom (1964, 1966). According
to Peilegreno (1968) reliability and validity indices for the POL

are within the same range as similar instruments. According to

Shostrom (1966:5) :

The Pexsonal Orientation Inventory (POI) consists
of 150 two-choice comparative value and behavior judgments.
The items are scored twice, first for two basic scales of
personal orientation, inner directed support (127 items)
and time competence (23 items) and second for ten sub-
scales each of which measures a conceptually important
element of self-actualization.

In recent years, Maslow (1954, 1962) has developed
the idea of the self-actualizing person--a person who is
more fully functioning and lives a more enriched life
than does the average person. Such an individual is seen
as developing and utilizing all of his unique capabilities,
or potentialities, free of the inhibitions and emotional
turmoil of those less self-actualized.

The two basic scales can be reported in terms of either raw
acores or ratios. The use of ratios are helpful when the POI is

used in a counseling setting, Shostrom (1966:7) suggested that:
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For correlational or other statlstical analyses it

is recommended that scores from the Time Competence scale

and the Inner~Directed scale be used in prefevence to the

ratio scores, due to the statistical complexities of

xatio scores.
Therefore, for the reasons stated above, this writer decided to report
the results of the POI in raw scofea only. In several recent studies
where the POI has been used, the two basic scales (Time Competent and
Inner-Directed) have been .ombined to yield a single index of self-
actualization (Foulds, 1967; Winborn & Rowe, 1972). Damn (1969:981)
- suggested that "an overall measure of the POI can probably be best
obtained by using the raw score of the I acaie or by combining the
raw scores of the I and Tg Scéles." Knapp (1971:13) contended that
the "highest average correlation between the overall ;ndices studied
and the POI scales was obtained by using a simple combination of raw
‘scores from the I and T, scales." Murray (1968:33) tested the
hypotheses in her dissertation by "adding the Time Competence score
and Inner Direction score...to indicate present lavel of self-
actualization." For purposes of hypothesis testing, this writer has
decided to use the combined Time Competent (TC) and Inner Directed

(1) score as a single index of lavel of counselor self-actualization.

The scales of the Personal Orientation Inventory (Shicstrom 1966:

15-21) are described below. The two basic scales, Time Competent
(Tg) and Inner-Directed (I) are described first and second respec-
tively. The ten subscales are described thereafter.
1, TC- Time Competence:
The sclf-actualized person is primarily Time-Competent
and thus appears to live more fully In the here and now.
He 18 able to tie the past and the future to the present in a

meaningful continuity, He appears to be less burdened by
guilts, regrets, and resentments from the past than is the
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1

non-self-actualized person, and his aspirations are tled
meaningfully to present working goals. He has faith in
the future without rigid or over-idealistic goals. ...The
self-actualized individuals past and future orientations
are deplcted as reflecting positive mental health to the
extent that his past !s used for reflective thought and
the future is tied to present goals,

2, I~ Iuner-Directed:

The inner-directed person appears to have incor-
porated a psychic 'gyroscope' which is started by parental
Influences and later on is further influenced by other
authority figures. The inner-directed man goes through
life apparently independent, but still obeying this internal
piloting. The soutrce of inner-direction seems to be implanted
early in life and the direction is guided by a small number
of principles. The source of direction for the individual
ls inner in the sense that he is guided by internal motivations
rather than external influences. The source of direction

becomes generalized as an inner core of principles and
character traits.

3. SAV- Self-Actualizing Values:

SAV...was derived from Maslow's concept of self-~
actualizing people. A high score meaas that the individual
holds and lives by the values of self-actualizing people,
and a low score means he rejects values of self-actualizing
people. 1Items in this scale cut across many characteristics
but a representative item is 38, 'I live in terms of my
wants, likes, dislikes and values.'

4. Ex- Existentiality:

+++.the Existentiality scale measures one's flexibility
in applying such values or principles to one's life. It
is a measure of one's ability to use good judgment in
applying these general principles. Higher scores reflect
flexibility in application of values. People who get low
scores tend to hold values so rigidly that they may become
compulsive or dopmatic.

5. Fr- Feeling Reactivity:

A high score measures sensitivity to one's own needs
and feelings. A low score shows insensitivity to one's
own needs and feelings.

6. S~ Spontaneity:
A high score measures the ability to express feelings

in spontaneous action. A low score indicates that one is
fearful of expressing feelings behaviorally.
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7. Sr- Self-Rogard:

A high score measures the ability to like one's self
because of ona's strength as a person. A low score
indicates low self-worth,

8. Sa- Self-Acceptance!

A high score measures acceptance of one's self in
spite of one's weaknesses or deficiences. A low score
indicates inability to accept one's weaknesses. It is
more difficult to achieve self-acceptance than self~-
regard. Self-actualization requires both,

9. Nc~- Nature of Man, Constructive:

A high gcore means that one gees man as essentially
good. He can resolve the goodness-evil, masculine-
femine, selfishness-unselfishness and spirituality=
sensualities dichotomies in the nature of man. A high
score, therefore, measures the self~actualizing ability
to be synergic in understanding of human nature. A low
score means that one sees man as essentially evil or
bad and 1is not synergistic,

10. Sy~ Synergy:

A high score is a measure of the ability to see
opposites of life as meaningfully related. A low score
means that one sees opposites of life as antagonistic.
When one 18 synergistic one sees that work and play are
not different, that lust and love, selfishness and
selflessness and other dichotomies are not really
opposites at all,

11, A~ Acceptance:

A high score measures the ability to accept anger
and aggression within one's self as natural. A low
score means that one denies having such feelings.

12, C- Capacity for Intimate Contact:

A high score measures the person's ability to
develop meaningful, contactful relationships with other
human beings, A low score means one has difficulty with
warm 1iter-personal relationships. Making contact may
be defined as the ability to develop and maintain an
'I-Thou' relationship in the here and 1.o¥ and the ability
to meaningfully touch another human being. We know that
intimate contacts seem to be encumbered by expectations
and obligations. Thus, it can be said that the climate
to establish good contact is best when the individual




“does not over-respond to, nor dous he utiliza, inter-
personal demand expectatione and obligations., Other

~ meastred dimensions which facilitate contact are the

~ability to expreas vs., impress, being vs, pleasing,
and the ability to relate intensely to another petson
elther aggressively or tenderly.

Guidance Pzogram Evaluation Student Survey, Form A-4
{GPES). The original version of the Guidance Program Evaluation

Student Survey was developed by H, Eugene Wysong (1968) as part of
His doctoral dissertation. The instrument used in this study ’
is & revised veréion and is dated November, 1971. It has been

iaboled Form A~4. The rationale for the revisions was essentlally

the same as that developed for the first edition which is explained

In Wysong's dissertation. The following discussion of the rationale
and development of the ingtrument is based upon that dissertation.
The description of the instrument to be employed in this study,
Form A-4, is based upon this writer's analysis of this latest revision
since there are virtually no published or unpublished materials
available at this time.
According to Wysong (1968:16):
The only Justification for the existence of a school
guldance program is through what it does to benefit
students., Guidance services are not devised just for
the sake of mere existence, but rather, for the purpose
of aiding students to achieve certain worthwhile
objectives., ...The objective of a guidance program
should be described in terms of student behavior
rather than in such terms which explain counselor
function.
Consequently, the first étep was to develop a taxonomy
of those objectives which a total guidance program should help

students accomplish. The ensuing taxonomy was based on Bloom's A

Taxonomy of Educational Objectives: Handbook I, The Cognitive
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Domain and Krathwohl's A Taxonomy of Educational Objectives, Handbook

: II;;gye‘Atigetlve~DomainfvahefTaxonomy of Guidance Objectives,
developed by Wysong (1968:2), was "validated through the judgment of
five guidance experts,"

The GPES is an inventory based on Wysong's Taxonomy of
Guidance Objectives and is designed to measure the attainment of tho
guldance objectivaa by students. These guidance objectives, as
defined by Wysong (1968112) are "ohjectives toward wh%éh the guldanée
program intends to assist student progress." Wysong (1968) includes
the foilowing list of services a guidance program offers:

1. 'student counseling

2, staff consultation

3. parént consultation

4. group guidance instruction

5. student information

6. guldance information

7. guldance resources

W/

Foxm A-4 of the GPES (Wysong, 1969a) contains 105 multiple

8. guidance research and evaluation

choice questions, Two of the items (numbers 33 and 79) are verifica-
tion items, The first seventy-nine items (of which both verification
ftems are tncluded) permit fhe student to respond in the folluwling
three ways: "(i) If YES 1s a better answer than NO}" "(2) If NO is

a better answer than YES;" and "(3) If you DON'T XNOW which is be;ter."v
A typical question is item number 1: "Has your counselor been of help
to you?" 1Items 80 to 88 ask the students tovidentify the individual
who was the most helpful 1in asgisting him. A sample item is numbef 80;

I"Assisting you to select school subjects." The students may choose
LS




: fibu thé following aitérnativés fbr all niue items in this gtohp£ 

 :“(1) Teacher;" "(2) Counselor;" "(3) Student}" “(4) Principal;"

"~ ond "(5) No One,"

Items 89a95 daa‘ with student participation, acadenic suctessf

~"and use of direct gounseling services, Items 96-100 provide the
students with the opportunity to evaluate various global aspects of

! the guidance program, A gample item is number 96| "The guidance

 program is1" The student may select from the following alternativess
"(1) very active;" "(2) mostly active;" "(3) in between;" "(4) mostly'

- inactivej" and "(5) very inactive." The last five items of the GPES

permit the students to rank in order of what they consider to be the

most important five guidance activities. These range from assisﬁingﬂ
the students in course selection to interpersonal counseling,

The categories of the Guidance Program Evaluation Student

Survey, Form A-4 according to Wysong (197116) are: (Ses Appendix E.)

A. Guidance Program Activivies and Provisions

B, Guidance Objectives A

C. Verification

D. Identification of persons in school who are regarded as
the most helpful in assisting students to accomplish
guidance objectives

E. Semantic Differential

F. Rating of Importance of five kinds of counselor assis-

tance
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COLLECTION OF DATA

Population jr
The populatfﬂn for this study included -1l senior high gchool
counselors whose schools met the following qual.ficationst o

1. The school was listed in thes Directory of Ohio School Counselors

(Frericks, 1970) as employing only one counselor during 1970-
1971, |

2. The school's telephone area code was 419, 513 or 614 and, therefore,
within 125 miles of Toledo, Ohio and within the state of Ohio.

3. The school's principal gave the counselor written permiseion to
survey the students errolled in the eleventh grade using the

Guidance Program Evaluation Student Survey, Form A-4.

4. Through self-report, during the 1971-1972 school year, each school
employed at least one three-quarter time counselor and no more
than one full-time and one half-time counselor.

5. The school and its counselor(s) qualified according to all of the
above and satisfactorily completed the administration of the

three instruments used in this investigation.

Instrumentation

Three objective type instruments were used in this study:

1. The Guidance Progrem Evaluation Student Survey, Form A-4 was

administered to all eleventh grade students at each high school.

2. The Personal 0:19nt§t19n Inventory (Shostrom, 1966) was self=-

administered by each counselor.

- 3. The Personal Information Form was completed by each counselor.




1.

2,

3.

5.

~ij?rogeduggg

The prOcedures_used in obtaining a sample and implementing

' ‘this investigation are as follows:!
In September, 1971, letters were sent to all .counselors whose

~ schools qualified under conditions "i" and "2" under "Population"

above which asked the counselors to indicate their interest in
participating in this investigation.

Those counselors who indicated a willingness to participdte and
wﬁbse school employed at least one three-quarter time counselor
and no more than one full-time and one half-time counselor during
the 1971-1972 school year were sent a letter asking them to

securé in writing the permission of their principal to participate
in this investigation.

All counselors who received permiésion of their principal were
asked to pafticipate as long as the total number of such volunteers
was equal to or exceeded twenty. Twenty was the minimum amount of
participants fequired for statistical purposes.

In the last week of November, 1971, the foliowing materials were

mailed to each counselor:

a. Directions for administering the Guidance Program Evaluation

Student Survey, Form A~4 and the Personal Orientation

Inventory
b. All necessary testing booklets and IBM 1230 answer shcets

¢, Postage pald pre-addressed return envelope
The counselors were asked to assume the responsibility for the

administration of the Guidance Program Evaluation Student Survey,

Form A-~4 to all eleventh grade students who normally attended
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their school. This excluded those students who normally attended
an area Vocational or technical school.

‘6. Each counselor was asked to complete the POI.

7. Fach gchool wés assigned a three digit research code number by ’
this writer. The counselor was asked to assume the responsibility
of havihg thiﬁ number coded in on all etudent answer sheets in the
appropriate place.

8., The counselors were requestad to return the completed testing
-matexials and booklets before January 1, 1972, Those counselors
who did not return their materials satisfactorily completed by
January 5, 1972 received a follow-up telephone cull or letter.

9. Any materials nct returned or not satisfactorily completed by
March 30, 1972, wefe excluded from this investigation.

10. Results of the Cuidance Program Evaluation Student Survey, Form

A-4 were reported to‘each school in the form of percent of
students reaponding to each item and nuﬁber of sﬁudents respond-
ing to each item.

11. Each counselor was given the opportunity to obtain a copy of his

scores on the Personal Orientation Inventory by requesting in

writing that they be sent to him.
ANALYSIS OF DATA

Guidance Program Evaluation Student Survey, Form A-4

1. Reliability
a. The Kuder-Richardson Formula 20 was used for the computation
of internal reliability for each of the following Categories:

Al’ A2_7, B, D and E. Each category was assumed to be




2.

b.

C.

d.

48‘
homogeneous in what it measures. The reliability coefficients
ranged from .52 to ,74 (See Appendix F.)

The Kuder-Richardson Formula 20 was not used for the computa-
tion of internal reliability for Category C (verification
items) since its use ie inappropriate in situations where all
of the students supplied the same response to each item. Only
those students who supplied the preferred response to both
verification items were included in the statistical analyses
of this study,

The Kuder-Richardson Formula 20 was not used for the computa-
tion of internal reliability for the grand mean because the
overall instrument was not assumed to be homogeneous in that
it measures a wide range‘of school guidance objectives and
activities.

Thé Kuder-Richardson Formula 20 is:
Zin Zi‘s 2. ¢
ryy = ALZ Pq
\n"‘l . \ St

Scoing

a,

The surveys of those students who supplied the preferred

.vesponse to both verification items (Category C) were scored

separately from the surveys of those students who did not
supply the preferred response to both verification items.
The surveys of those students who ¢id not supply the pre-
ferred response to both verification items were excluded

from the reliability tests and both the correlational and

factor analyses,
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Items were acored according to the prefarred responses for
each category and scale developed by Wysong with the following
exceptions!

(1) Category A was subdivided into two categories, Items
»eiginally in Scale A-1, which was labeled Individual
Counseling and Perceptiona'of the Counselor, were placed
in Category Aj. Items in Scales A-2 to A~7 were placad
in Category Aj.7. This change was made at Wysong's (1971c)
recommendation. Wysong believed that the items in Scale
A-1 as a group more closely measured some of the under-
lying constructs of the POI. By converting Scale A-1 to
Category A; it was possible to correlate it élong with
the other categories of the GPES with the combined T¢ and
I score of the POI.

(2) The preferred response to items 89, 90 and 92 were the
combined scores of alternatives four and five for each
item respectively. These items requeét the student to
indicate the approximate number of indivi&uél interviews
he has had with his counselor and the number of school
activities in which he particiﬁates. Since the GPES was
administered in the beginning of the school year, 1t wus
believed appropriate to consider either alternative four,
"five to seven,” or alternative five, "seven or more."

(3) Item 95 was excluded from the internal relisbility test,
factor and correlational analyses. This item asks the
student what the most important reason he has for attend-

ing school. Depending upon the individual needs of the




(4)

(5)

(6)

(7)
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student, the answer would chenge. Wysong (1971c) belleved
that thera could be no single preferred respohse identified.
Category C was used as a means of separating those students
who supplied the preferred response to both verification
items from those who did not. Items in Category C were

not used in either the internal test of reliability ér

the correlational analyses. Items in Category cvwere
included in‘the factor analysis.

For the purpose of this study, alternative two was con=-
siderad the preferred response to items in Category D.
Category D asks the student to identify the person most
helpful to him in meeting the guldance objectives. Since
this writar's investigation deals with student perception
of the guidance program, it was felt that alternative

two, 1.e., "Counselor' was most appropriate.

Items in Category F were excluded from the internal
reliability test, factor and correlational analyses. The
five items in this category ask the stulent to rank various _

ways in which the counselor may be of éome help to him,

The preferred response would depend upon the particular

needs of each individual student, It was beliecved that
this type of data would best be reported in a descriptive
manner,

For the purposes of this study the grand mean of the GPES
was derived by computing the mean 6f all the categories

and each of the scales comprising Categories A2_7 and ‘B,
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Scores in this study were reported in terms of percent of
student supplied preferred responses for all cstegories and
each of the scales comprising Categories A2.7 and B so as to
accommodate the uﬁequal number of items in each category or

gcale within a category.

Factor Andlysis

a,

b.

C.

Only the surveya of those students who supplied the preferred.

" résponse to both verification items were iucluded in the factor

analysis. (See Appendix B)

Responses to 1nd1v1dua1 items were converted ptior to‘ﬁhe
factor analysis of the GPES into two categories for the pur=
poses of producing a more accurate faptor analysis, Any’given
response was identified as eithexr the "proferred,responsqﬂ'or’

"any response other than the prefefred response.' This second

~category included omiasions; noh-preferred responses and

alternative three, "If you DON'T KNOW which ie better. . ."
The factor analysis used the principal axis factor extractions

with a varimax rotation which is referenced in Dixon, 1971,

Personal Orientation Inventory

1.

Reliability

a.

b,

The Kuder-Richardson Formula 20 was used for the computatlon
of internal reliability for all 150 items combined as well as
each subscale.

The xeliability ccefficients ranged from .08 to .82, The
reliability coefficiént for all 150 items combined was .78.
(See Appendix G.) |
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Scoring

a, The two basic scales, T¢ and I were combined for the purpose
of hypothesis testing in this study.

b. The two basic scales Tg and I, individually as well as the

gsubscales were all gcored.

Correlational Analyses

1,

2,

3.

The following formuia of the Pearson Product Moment coefficient

of correlation was computed for the correlational computations

in this study., r = NEXY - &XEY

[Nex2 - (ex)2] [Nev? - 12

The following Peaxson Product Moment coefficients of correlatiun

were computed for the purposes of hypothesis testing:

a. The combined T; and I score of the POI with Category A} of
the GPES for all schools.

b. The combined Tg and I score of the POI with Category A, ,
of the GPES for all schools.

c. The combined Tg and I score of the POI with Category B of
the GPES for all schools,

d. The combined To and 1 score of the POIL with Category D of the
GPES for all schools.

e. 'The combined iy and I score of the POI with Category E of the
GPES for all schools,

f. The combined Tg and I score of the POI wlth the grand mean of
the GPES for all schools,

The following Pearson Product Moment coefficients of correlation

were computed for the purposes of obtaining additional data:
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a. The combined Ty and I score of the POl with each of the scales
comprising Categories Az.y and B of the GPES.

b. The Time Competent score of the POIL with all of the categories
and each of the scales comprising Categories A2~7 and B
individually of the GPES, for all schools,

¢. The Inner-Directed score of the POI with all of the categories
and each of the scales comprising Categories As.y and B
individually of the GPES, for all schools.

4, A t-test to determine whether the correlation differed signifi-
cantly from zero was computed with alpha set at .05 for each of

the corralations cited adove,

Supplementary Data

A large amount of data was collected as a result of this study
which was not essential to the testing of the stated hypotheses or
dircicly related to the reporting of the additional data. Future
regearch may find the wealth of information generated by this study
to be of some value. For this reason the foilowing supplementary data
has been reported in Appendix H.

1. The means, standard deviations and ranges, reported in raw scores
for all of the scales of the POI of the twenty-three counselors
who participated in this study.

2, The means, standard deviations and ranges, reported in the percent
of student supplied preferred responses for all catagories and
cach of the scales comprising Categories A2_7 and B individually
of the GPES of the 1,658 students who previously suppllied the
preferred response to both verification items and whosé surveys,

therefore, were used in the correlational analyses in this study.




3. The labeled factors of.the factor analysis of the GPES,
4, The Matrix of Pearson Product Moment coefficients of cotrelqtion
betwaen each of_che POI scales with each category and each of
“the scales comprising Categories Ap-j and B of the GPES. The

entire matrix is presented in Appendix K although a portion of

it also appears in Table 8,




Chapter 1V
RESULTS
OVERVIEW

The putpose of this study was to investigate the relationship
between the level of counselor self-actualization and student percep-
tion of the guidance program. For the purposes of hypothesis testing
an overall index of éounseior self-actualization was used by combining

the Time Competent (Tg) and Inner-Directed (1) scales of the Personal

Orientationilnventory (POI). The combined score will be symbolically
represented as Tg + I. The POI is largely based upon Maslow's view
of the self~actualized individual., Maslow (1962) saw the self-actual-
ized individual as fully functioning, psychologically healthy and
posseséing thé attributes of acceptance, spontaneity and creativeness.k
Of the total 150 items in the POl, the Time Competent scale
accounts for twenty-three. The remaining 127 items constitute the
Inner~Directed scale, The Time Competent individual may be charac-
ized as living in the here and now and having placed into proper
perspective pasgt experiences and future plans. The inner~directed
individual may be characterized as one who has a flexible set of
principles by which he lives., His bghavior is guided primarily by
this 1nternal}zed set of principles as opposed to external influences.,
A complete discussion of the subscales of the POI may be found in Chap-

ter III under "Instrumentation” or in the POI Manual (Shostrom, 1966).

55
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‘ Student perception of the guidance program was measured by
"‘Vthe Guida o g 'enf_‘eln tio Stud Survey, Form A-4 (Qgg__-A The'
'~Ugg§§ 1eka‘eurvey”whieh centeine 105 multiple choice items and is
’:i‘beeed upon Wysong's Taxonomy of Guidance Objectives which ia described
in’deteii 1ndh1e dieeertetion (1968), The ~g§§ is designed to measure
ffﬂietudent attainment of the guidance objectives.

I The rasulte of this study will be reported for each hypothesis
55*fee\£ollowe. The eupporting data required to reject or fail to reject
Vuveach nu11 hypotheeie will be reported firet. The eigntfieent corrala-
:tione between the geparate as well ee the combined Time Competent and

' Inner-Directed scores of the Pereonel Orientation Inventory with all

' cetegoriee and each of the ecalee comprieing Categoriee Ay and B

Fof the Guidance Progrem dveluetion Student Survex will be reported
;55°eecond.j The matrix of correletions upon which the reeulte in this

*fchepter ere based eppear in Table 8, The complate matrix of correla-

5 ;ione;betweenyell POI scores with all cetegoriee and each of the scales .

'tteomprieing Categories Az.7 and B of the.G?Es 1s located in Appendix H.
RESULTS

"gygpthesia 1. o

" Hyt There is no correlation between the level of counselor self-

"aetuelizetion as measured by the combined Ty and 1 score of

‘thebggreonedfprigntation Inventory with student perception of
theycouneeler as neeeured by Category Ay of the Guidunce
‘Ufregrem(Evglnatien Stedent Survay,
Hy: There ie;a significant positive correlation between the level

of counselor self-actualization as measured by the combined
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Table 8

Matrix of Correlations between Selected Scales

°f the Pefsonal. Orlentation Inventory
' ~ with the Categories and Scales o
the ggigangﬁ Program Evaluation
Btudent Survey

[ L R o LAl A B A R I L T e e I ) ey 6 B M.

Parsonal Orientation Inventory Scales
GPES Categories T T Seaen

-amas

Land Seales e, \ X P e
o R Ve TS
A-2 ~ 10 .20 04
A-3 46k 47k 374
A=t 4Ok 46 .31
A-5 | 12 .21 04
A-6 - R 45H | 26
A7 a2 | .08 -.18
.34 | 50k - 23
\38% 52 26 |
B-1 .38  52kH L35kRR
B-2 .03 .09 | .00
B-3 o0 | .36 -13
B~4 -.19 .06 -.27
B-5 .08 .34 ~.04
B-6 ' .08 | .20 .02
B~7 .08 -0l “010
Mean B 0 V35K kA =102
)] : «S56%%k Jahk 52%%
g : .33 L 35kn .28
Grand Mean .35 % | 5 14h 24 -

* Significant at .05 level  TTTTITIImTImmmmsossemeees e
‘ O significant at .01 level
;‘IERJf:Not Significant at 3 decimal places

Full Tt Provided by ERIC.
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Te and 1 score of the Pergsonal Orientation Inventory with

student perception of the counselor as measured by Category

Ay of the Quidance Program Evaluation Student Survey.

All of the items in Wysong's (1971b) Category A, Scale 1 (A-1)
were placed in Category Al in this study at the'recommendation of the
author who beliasved that these items as a group more closely measured
somé of the underlying constructs of the POI (Wysong, 197lc)., Scale
A=l was labeled Individual Counseling and Porceptioﬁs‘of the Counselor.
* The correlation between Category A; of the GPES with To + I of the POL
was .24 which was>not significant at the .05 level. This finding
offers support for the failure to reject the null hypothesis, There
18 no significant correlation between the level of counselor self-

actualization and student perception of individual counseling and
perceptions of the counseIOr.( | |

. The’results citéd above offer support for the failure to
reject the null hypothesis; howéver,‘there was a significant positive
correlation between Category Aj of the gggg;with Tg of the POI
,(r = ,39, p ¢ .05). This finding indicates that the nore the |
counselor appeared to live in the here and néw the more the students .

tended to assign a high rating to Individual Counseling and Pefceptions

of the Counsgelor.

HXRSFh991§ 11,

Hyi There 1s no correlation between the level of counselor self- f é
actualization as measured by the combined Tg and I score of

“the‘Personq} Or}gntation Inventoxry with student perception

BAS T 2n e o

of the guidance program activities and provisions as measured by

Category Aj-y of the Guiddance Program Evaluation Student Survey.
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lijt There is a significant positive correlation between the levael

of counselor gelf~actualization as measured by the combined

Tc‘and I score of the Pergonal Ogientation Invento;z with

atudent perception of the guidance program activities and

frovisions as measured by Category Aj.y of the Guidance
Pfogrga Evaluation Student Survey. \ -
Category A,y of the GPES measures student perception of the
' guidance program activities and provieions. There was a significant
positive correlation between Category Arag of the gggg with T¢ +,IV |
of the BOI (r = .38, p ¢ .05). This finling offera support for the
reJectibn of the null hypoihesis. There is’a significant posi:ive"
',cqrrélacion between the level of counseloriself-actualizﬁtion énd~‘ A
°‘  at@dént pércép:ion of‘the guidance progrém activitiee and ptdviaidne.‘ S
' Category A2.7 containa zix scalea of the GPES each of which |

‘measures some facet of atudent perception of guidance program activities o

and proviaions. Inspaction of Table 8 indicatea that there were seven

significant positive correlations, besides the one cited above, betweenf
séalea of Category Aj.s with Tg and I computed separately as well as cdm-, ‘
'bined. The¢se additional correlations are reported below.

Scale A-3 of the GPES 1s labeled Student Information Service.
There were significant positive correlations between Scale A-3 of
the GPES withy T, + 1 (r = .46, p £ .05); To (r = .47, p < .05);
and T (x = .37, p < .05) of the POI., These findings indicate that:
thébmore the counselor appeared to be self-actualized, live in the
here and now and be inner~directed rather than outer-~directed the

more the students tended to assign a high rating to the Student

Information Service.
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; 8cale A-4 of the gggg is labeled Guidance Information Service.
;~There weore eigniticant positive correlatione batween Scele A-é of the
nj_jgﬁ.with To + I of the POI (r = .40, R < .05) and with Tc of the
T'POI (r = 46, p < .05), Thase Eindinse indicate that the mo:e the
,:couneelor eppeared to be eelf—aetuelized end live in the here and :
now the more the students tended to eeeign a high reting to the
Guidanee Information Service.
’ Scale A6 of the GPES ie lebeled Guidance Organization and
' Administration. There was a eignifieent positive correlation between :
Scelee A-6 of the OPES with Tg of the POL (r = .45, p < .05). This
finding indicetee thet the more the counselor appeared to 1ive in
| the here end now the more the etudents tended to eeeign a high ratingf’
'to the organization and adminietration of the guidanee progrem.
There vas a eignificent poeitive correlation between the mean ,“
of Ay of the GPES with Tg of the POI (r - 52, p < .01). This
finding indicates that the more the counselor appeared to live in
the here ano now the tore the studants tended to assign a high reting
~ to the Guidance Program Activities and Provisions.

Hypothesis III.

6. There is mno correletion between the level of couneelor self-
actualization as measured by the combined Tg and I eoore of
the e;gonal Orientation ;nveg;g;x with student perception of
the atteinment of guidence objectivee as meeeured by Cetegory

B of the ouidance Program Evaluation’ Student Survey.

Hi:‘There 18 a eignificant positive correlation between the level

of connselor self-actualization as measured by the combined

Tg and I score of the Personal Orientation Inventory with
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student porception of the attainment of the guidance objectives

as measured by’Category B of the Guidance Program Evaluation -

Student Survey.

Category B of the GPES measures student perception of the
attainment of guidance objectives. The correlation between Category
B of the GPES with Tg + 1 of the POI was ,10 which was not signifi-
cant at the .05 level, This finding offers support for the failure
to reject the null hypothesis. There 1s no significant correlation
between the level of counselor gelf-uctualization and student percep~
tion o£ the attainment of guidance objectives.

‘The results cited abova offer support for the failure to . reject‘{
the null hypothesis, however there were two eignificant positive ' t
' correlations among the scales of Category B with Tc and 1 computed S
separately as well as combined. Scale B-1 is~1abeledeVocational
Career Development. There was a significant positiva correlation
between B-1 of the GPES with Tg + I of the POL (r = .38, p ¢ .05,
This finding indicates that the more the counselor appeared to be
self-actualized the more the students tended to know about the worldv
of work, |

Scale B~3 of the GPES is labeled Post High School Planning
and Entrance., There was a significant positive corrslation between
Scale B-3 of the GPES with Tg of the POI (r = .36, p < .05). This
finding indicates that the more the counselor'appeared to live in
the here and now the riore the ‘students tended to know about post high

school planning and entrance requirements.
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Hypothesis IV.

Hot There 1s no correlation between the level of counselor self-
actualization as measured by the combined Tc and I score of

the Peraonal Ortentat;og Inventory with atudent identification

of the counselor as a source of assistance as meaaured by

Category D of the Guidance Prqgfgm Evaluation Student Survey.

Hyt There is a aignificant‘positive correlation between the.level

of coungelor self-actualization as measured by the combined

Tc and I score of the Personal Opientation Inventoxy with

student identification of the counselor as a source of assis-V

tance as measured by Categoty D of the Guidance Ptog;am

Evaluation Student Survez.

Fox purposes of this study, the preferred response to {tems

i ‘Category D was "Counselor". Items in this category ask the

student to identify the individual who has been the source of assius-~
tance in various ateas. The correlation between Category D cf the-
GPES with Tg + X of the POL was .56 which was significant at the ,0L
level., This finding offers support for the rejection of the null
-hypotﬁesia. There is a significant positive correlation betwpeh'thek
level of self-actualization and student identification of the counselor
as a source of assistance.

In addition to the results cited above, there were significunt

~ positive correlations between Category D of the GPES with Ty of the

POL (r = .44, p < ,05) and with I of the POI (r = ,52, p < .01).
These findings indicate that the more the counselor appeared to live:

in the here and now and be inner-directed rather than outer-directed
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tho more thu students tended to view the counselor as a source of

- ansistance in meeting the guidance objectives.

Hypotheaie D

Hox

There 18 no correlation baetween the level of counaelor eelf-

actualization as measured by the combined Tg and 1 score of -

~the ersongl Orientation Inventorz with atudent evaluation

Hyt

of the guidance program as measured by Category E of the

‘ uidagce Program Evaiuation Student Suyvey.,

Thexe 48 a significant poeitive correlation between the level

‘o£ counselér eelf—actuelization as measured by the combined

Tc and I ecore ‘of the Peteonal Orientation Inventory with

student evaluation oE the guidance program ae meaeured by

' Category E of the Guidance Program aluation Student Survey.iﬁef

Category E of the GPES ie comprieed of five semantio differ— iff‘;

ential items which permit tne student to rate various aepecte of the

guidance program, The correlation between Category E of the GPES,“;H_f

with T, + I of the POL was .33 which was not significant at the .05

‘level.

This finding offevrs eupport_for the feiiure to reject the

null hypothesis. There is no significant correlation between the

level of counselor self-actualization and student rating of various

aspects

of the guldance program as measured by Category E of the GPES.

ngothesis VI.

Hoi

There is no correlation between the level of counselor self~
actualization as measured by the combined Tp and I score of

the Personaivpr}entation Inventory with student perception

of their entire guidance program as measured by the grand

mean of the Guidance Program:Evaluation Student Survey.
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Hyt There 18 a significant positive correlation between the level
of couneelof self~actualization as measured by the combined

To and I score of the Pexsonal Qpientation Inventori_with

student perception of their entire guidance program as

measured by the grand mean of the Guidance Program Evaluation

Student Survey.

The,grand mean serves as an overall index of student perception
of the entire guidance program. The correlation between the grand mean
of the GPES with T, + I of the POI was .35 which was gignificant at the
.05 leval, This finding offers support for the rejection of the null
hypothesis. There 1s a significant positive correlation between the
‘level of couneélor self~actualization and student perception of the
entire guidance program.

In addition to the reauits cited above, there was a significant
positive correlation betwaen t?e grand mean of the GPES with g of the
POI (r = .51, p < .01). Thié finding indicates that the more the
counselor appeéred to live in the here and now the more the students

tended to assign a high overall rating of the entire guidénce program,
SUMMARY

The basic question this investigation sought to answer was:
What 18 the relat;onship hetween the level of counselor self-actual-
ization and student perception of the guidance program? The results
of the testing of three of the six hypotheses indicate a significant
positive correlation befween the level of counselor self~actualization
as measured by T, + I}of the POI with two categories and the grand

C

mean of the GPES. The two categories are: (1) Guidance Program
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Activities and Provisions (Agy), and (2) atudant\identitication of
- tho counselor as a source of assistance (D), The grand mean serves
I8 an overall iﬁdex of student perception of the ontire‘guidance
prOgrhm.;‘Therefore, the null hypotheaie was rejected for each of
~ the hypotheses odted above.

Theré,wée no éianificant correlation between the level of
counseior’selffactualization a8 measured by Tg + 1 of the POI with _
three‘categoriea of the GPES; Tha three categories are: (1) Indivtduai =

- Counseling and Perceptions of the Counselor (Al). (2) Guidance Objectivesr I
i (B); and (3) Semantic Differential Items Used to Rate Generally the

: Guidance Programf(n).. Therotore, the null hypothesie was not rejected

£or these three hypotheses.
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© CONCLUSIONS

| ‘ovyzlr‘;\;‘,xew |

Ressari’ efforte to discover and define the oharacterietics :

‘e‘of the effeetive couneelor have been diveree end numeroue, both

'f} regarding reeearch deeign and eetabliehing a aingle critetion by

'which to measure counaelor effectiveness. The study of counselor :

';personality hae been the focal point of research by couneelor-educatore o

‘for more than twenty-fiva yeare (Hill & Gteen, 1960; Stripling & Lieter;ei;y
1963), Polmantier (1966) suggested in 1947 and again in 1966 that . |
there is a need for research dealing with peraonalfchetactergetica of
the couneelor. Polmantior (1966195) concluded ". + . that there 1e

much yat to be known about the personal characterietice of couneelots,
: »as well as the significance of these characterietica for eucceea 1n

‘oounseling " |
| It would appear from the reviews of the literature by Walcon :

and 8weeney (1969) and Hill and Green (1960) that where reeipients of

‘Me"couneeling have been employed as judgee of counselor effeetivenese

they have tended to be ;imited to the clinical satting rether than
the school, Where students in the schocl setting have Jodged the
effectiveness of the counselor it has been limited to only those

students who received counseling, Clearly the job of the school
A
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counselor is not limited to‘only those students who receive individ~-
ual counseling.

To some extent, both counselor personality and student perce?-
tion of the guidance program have been investigated soparately, Thore
‘appears to be virtually no research which has correlated counselor
personality with student perception of the guidance program, It is
therefore appropriate and necessary to investigate the relationship - y
between counsdlor personality and student perception of the guidance
program, |

his field study was undertaken to investigate the relationship
betwe:  he lev: ” counselor‘self—actualiz&tton and gtudent percep=
tion of the guidp progyvam. Self-actualization was measured by

Shostrom's Personal Orientation inventory (1966) *udent perception

of ;he guldance program was measured by Wysong's Guidance Program
EvaluétionJStudent Survey, Form A-4 (1971a),

The sample for this study included counselors in twenty-three
gchools who satisfactorily completed the POl and their respective
eleventh grade students who satisfactorily completéd the GPES. The
group of twenfy-three counselors represented thése volunteers who were

among the 114 counselors listed in the Directoryof Ohi School Counselors

(Frericks, 1970) as the only counselor émployed in their high scbool
which was located within 125 miles of Toledo.
For the purposes of hypothesis testing an overall index of self-

actualization was used by combining the two basic scales of the Personal

Oxientation Inyentory (ROI). These scales are the Time Competent (Tg)
and Inner-Directed (I). The Time Competedt individual may be charac-

terized as living in the here and now and having placed into proper
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perapéctive past expetiéncee and future plans. The inner~directed
’ind1v1dua1’may be characterized as one who has a flexible set of
. principles by which he lives. His behavior is guided primarily by.
this set of internalized principles as opposed to external influences.

~ The scores on five categories and the grand mean of the

Guidance Program Evaluation Student Survey were correlated with the

combined Ty and I score of the Personal Orientation Inveatory for all

twenty~three schoole, The categories of the GPES were: (1) Individual
Counseling and Perceptions of the Couneeior (Al); (2) Guidance Program
Activities and Provisions (Az,,); 3) Guidance Objectiﬁea (B)

"(4) Identification of Persons in School wﬁokare Regarded as the Most
Helpful in‘Aseisﬁiﬁg Students to Accoﬁplish Guidance objectives-(n);
and (S) Semantic Differential Items Used to Rate Generally the
Guidance Program (E). The grand mean serves as an overall indgx of
student perception of the entire'guidance program, A t-test to
determine whather the correlation differed significantly from zéro

was computed with élpha set at .05 for each of the correlations.

The results of the testing of three of the six hypothhses
1ndicat§ a significant positive correlation between the level of
counselor self-actualization as measured by the combined Tc and 1
score of the POI with two categories and the grand mean of the GPES.
The two categories are: (1) Guidance Program Activities and Provisions
(52-7) and (2) identification of persons in school who are regarded as the
siogt helpful in assisting students to accomplish guidance objectives (D).

In summary, the more the counselor tended to appear to be

self-actualized the more the students tended to assign a high rating

to: (1) the Guidance Program Activities and Provisions (Ag.7)s (2) the
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ldentiﬁication of the counselor as a source of assistance (D), and;
(3) the overall success of the guidance prograﬁ (grand mean). There
wore no significant correlations Between the level of counselor selfl-

~ actualization as neasured by the combined score of Tc and 1 of the

| POI with the following three categories of the GPES: (1) Indtvidunl |
Counseling ani Perceptions of the Counselor (Aj)t (2) Guidance Objec=
tivqs (8), and; (3) Seménticknifferent131 Items Used to Rate Generally
the Guidance Prograﬁ (B). Therefore the null hypothesis was n;t
rejected for these categories.

Guidance Programs which received:a high rating by students

tended to be administered by counselors who received high scores on

the Time~cdmpetencerqca1e of the Personal Orientaﬁion»lnventory;
Such an individual is characterized as dealing brimarily‘with the’
"here and now." According to Shostrom (1966:15): "He 18 abie to
‘tie the past and the future to the present in a meaningful continuity.
He.appeare to be less burdened by guilts, regrets and resentments...'
A Time-Competent individual tends to be able to respond to the needs
and expec;ations‘of the ﬁoment while simultaneouély placing them into
their proper perspective in terms of the past and the fdture.
Additional longitudinal field research is needed. Counselor
sex, age and type and extent of graduate training need to be correlated
with student perception of the guldance program. Student input as a
source of evaluation of the guidance program is essential. Student
sex and age.and the type of self-reported counseling contact the
student has recelved should be correlated separately with counselor

personality.
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DISCUSSION

What is the relationship between the levei of zounselor self-
dctualtzation and student perception of the guidance program? The
‘results of the hypothesis testing as reported in Table 8 (see Chapter
IV.) indicate that there are several significant correlations. The
combined Time Competent and Inner-Directed (Tg + 1) score of the

Personal Orientation Invenéorx (PO1) was significantly correlated
with Categories Aj.7, D and the grand meaﬁ of the Guidance Program

qu}quion Student _Survey (GPES). The more the counselor appeared

self-actualized the more the students tendad to assign a high rating
. tot (L) the guldance program activities and provisions (Aj.7)}
(2) identification of the counselor as a source of alsistance (D)
and; (3) the overall success of the entire guidance program (grand
meat.) . »In essance, the more paychologically healthy the counseldr
as measured by the BOI the more likaly the students were to assign
a high rﬁting to the guidance program, v

Upon closer exemination of Table 8 (Sae Chapter 1V.) 1t is
evident that there were no significant correlations between the |
combined Tg and I score with student per&epcion of the counselor (Al);
student attainment of the guidance objectives (B)} 6r the sewmantic
differential items used to measure éﬁudéﬁi evaluation of the guidance
programn succ?as (E). Th;E@oat interesting finding, to this writer,
is that Categoxry A1 which was believed‘tovmost closely measure some
of the underlying constructs of the }O0I was not significantly
correlated with the combined Ty and I scoxe but was significantly

correlated with the Tg acore alona,
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Category A; 18 labeled Individual Coungeling and Perceptions
of the Counselor and contains fifteen items. Since this study made
no attempt at controlling for or identifying how each counselor
implemented his particular guidance program, it is virtually im=~
possible to determine exactly why.there was a aignificanf corre~
lation between the Time-Competence scale with A; but not between’
the Inner-Directed scale with Al. The Time-Competent individual
is identified as being tuned in to the “now' experiences around
him. He 18 seen as fhe individual who 18 open to his expetiences
and receptive to those of others. An individual whose observablé
behavior is consistent with the value of Time-Competence may be
percelived és highly visable to those around him, ' |

In counting the nunber of significant correlations in Table
8 (See Chapter IV) between all of the categories and each of the
scales of Categorles A,., and B of the OPES with the combined as well
as separate T¢ and I scores it is obvious that there are more corre-
lations which are significant with To alone than with the combined
Tc and I score of the POI, This is one of the unpredicted findings'
of this investigation,

Why did the Time-Competent score of the POI correlate so
highly with the GPES when the combined Ty and I and the separate 1
scor%s did not? What is it about eith%r;of the instruments, the
counselors ot their work setting that c;uld affect the results?

First the instruments will be discussed and then the pousible

influences of the schqol environment willkbe discussed.
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nstrumonts

WS S

The GPES seems to be an excellent instrument to measure student
perception of the guidance program. The focus of this study was upon
the use of all students in the eleventh grade withqut regard to whether
or not they had recelved direct service from the counselor. The input
wag not limited to those few individuale who received iudividual or
small group counseling. In the scoring of the GPES no attempt wis
made to identify those students who received couuseliiug in otrder to
correlate their responses with the level of counselot.aelf-actuallza~
tion., The perceptions of "all students" may be different from the
perceptions of those few studc :ts who know the counselor best because

they have had individual long~term counseling.

The Perqgnal‘OrienCAtion Inventory is divided into two basic
scales, 1.e., Time Competent and ;nnerfnirected. An individusl with
a high score on Te 18 characterized as living in thé here and now,
not dwelling on past experiences nor over emphasizing the future,
The Tc scale, to this writer, appears to measure a persohal construct
which 1s not as unique as that measured by the Inunar-Directed scale
of the POI. It seems as though.our culture places a greater premium
on being able to degi with the here and now than being inner-directed.
The inner-directed individual is characterized as being guided
by an internalized set éf principles:. The inner-directed p;rson 1s
spontaneous; open to his own experiences and feelings as well as those
of othera; possesses the capacity for intimate contact and is aﬁle to
reach out and touch the lives Sf otherq‘in a meaningful and sel&less
manfer. The inner~directed person is contrasted with the outer-~

directed individual whose values are largely derived from those
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around him. Although the qualities cited above in reference to the
{nner-directed individual szem to this writer to be desirable, one

must wonder whether our oulture in general values an individual who

posseasas them,

The géh991wpnv§;onmént

The information reported belnw provides additional insight
into how the students who participated in this study viewed school.
and their guidance program. This intormation repre;ents an attempt '
to place the study results in a slightly broader perspective..

Several items of the GPES were excluded from the correlational
analyses of this study because no preferred response could be identi*
fied (Wysong, 1971b), however the data velated to these items is

useful in understanding student perception of the guidance programg
| Since the raesponses to these items were not correlated with the
counselors' scores on the POl no inferences can be mads about the
“relationship between the level of counselox éelf-actualizatidn and
student perception of the guidance progran as meaqured by the gggg
items represented in Tables 9 and 10.

Items 101 to 105 of the GPES provide the students with the
opportunity to rank in order of importance the ways ir which counselors
might be of assistance td studenté% The complete frequency distfibu~
tion for each of these items may bé found in Appe dix‘x. The order was
determined by ranking the cumulative frequency ofeach item. Table 9
summarizes the results. Students tend to view the role of the counselor

as one which is primarily associated with school related activities and

which is largely to the exclusion of involvement with personal concerns.
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Table 9

Student Rankings of Ways in which Some Counselors
Can Be of Help to Students Based on a
Frequency Diatribution of 1,658
Students' Responses to
Questions 101 to
105 of the GPES

e Rty > g -

Alternative y e o Number® Percent* Rank

e ~ v

4. Helping students plan for an .
occupation or further education
after high school ' 670 . 40.70 1

2, Helping students with problems in
their school subjects or school .
activities 332 20.00 2

3. Helping students know more about
their aptitudes, interests, or
personal traits 321 19,40 3

1. Helping students select or change
: their schedule of school subjects 241  16.60 4

5, Helpiné'studenta with their personal
prxoblems or with the troubles they ' ’
are having with other individuals . 554 33,40 5

* Column totals represc.t 1ess than‘the entire sample
because of omissions of re3ponses

It 1s interesting to note that the students who participated
in this study ranked as their least important priority of wdya'ih ’
which a counselor may bg‘of gome agsistance the area of counseling
siﬁdents with personal and soclal problems, (See Table 9) It 1s.tho ?
personal and social type of prodlem that frequehtly tends to be most 5
time consuming and least conspicuous to large groups of students. /

Assisting students witﬁ educational or occupational planning

is an activity which is appropriately conspicuous and is provided

for many more students than individual counseling devoted to personal
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or soclal problems. ”Students who perticipate& in this study ranked

eddbational and occ&batiOnal type guldance.as thelr first priority.
| (See Table 9) It would seem reasonable to assumes that a counselor
assisting a student in making post high achool plans is less likely
to develop a close, intimate and spontaneoue relationship than if
the counselbr were working on a long=term counseling cass ihvolving
a personai problem, ' : '

© Item 95 asks the students: “whicﬁ of the folloﬁing is the
most important reason to you for béins in school:" Over one third
of the students responded "improving yourselr." Tha results haQe
been ranked in descending order from the alternative with the highest

frequency of response to the lowest in Table 10.

i/

Table 10

StudentéRanking of the Most Important Keason
For Being in School Based on 1,658

Students

Alternative , Number Percent .  Rank
2. Improviag yourself ' 621 - 37.50 1
4. Gettirg a diploma 300 18.10 2
I 3. Getting into,collegs 296 17.90 3
1. Training forja job | 225 13.60 4
5. I don't krio/ | 182 11,00 5
Comit .. 34 - 1,90 6

There is an interesting disparity between the results preseanted

in Tables 9 and 10. When students ware asked to rank in order of
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importarce the reasons for being in school the first ranking was
f, "tmptoving youtaalf." (Sée.Table 10.) The third and fourth‘items
© of importance for being JIn ‘school according to the students who
‘participﬁted in thie study were related to entering post high school
education or §mployment. In other words, post‘high school planning
vwas.towards the bottom of students' priorities for being in school.

When these same séudenta,wete asked to rank the ways in

which some counselors might be of assistance to hem the first rank
| was aesigned to '"Helping students plah for an cccupation or further
education after high school." The last rank vas assisﬁedAto "Holping
students with their personal problems or with the ttoublas they are
having with others." It would appear that counselors are viewed by‘
students as being able to assist them in post high school planning
although this is not one of the students' higher priorities for bein§
in school, VStudenta stated that the most important :éason for»being
in school waa "Improving yourself." '(See Table 10.) They did not
yiew the counselors as a primary source of help in terms of dealing
with pexsinal problems, -These results would tend to suggest that
although couhaelora appear competent in implementing various areas
of the guidance program these areas do not coincide with the stated
priorities of the students for baing in school.

In conclusion, there is 4 significant positive corrola;ion
between the level of counselor s lfnqctualizatidn as measured by the -
combined T and I score of the POI with Categories Az.7 and D and the
grand mean of the ég§§, These éindings indicate that the mofe'the
counselor tended to appear self-actualized the more the students

tended to assign a high rating to (1) Guidance Program Activities
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and Provieions (2) identification of the counselor as a source of
agssistance, an4 (3) the overall success of the guidance program.

The Time-Compatent scale accounted for more signifcant
correlations when computed separately than whon combined with the -
I acale. This would suggest that the more the counselor appeared to
1ive in the here and now the more his students tended to assign him
high ratings on several of the GPES categories and scales., The schéoi
environment may likely influence the counselor's behavior. It was
beyohd the scope of this study to control for or identify how eaéh
covnselor implemented his own particular guidence program. 'Nevertheless,
the Time-Competent individual may be characterized as effectivaly
dealing with the present without being rigidly bound to the past or |
overly‘Concerned about the future. It is possible that the_hchoql
setting reinforces the individual with such characteristice. Being'
responsive to the needs and expectatiqns of the stﬁlents may perpétuate..;

Time~Competant counselor beh¢vior.
RECOMMENDATIONS

The use of students as a source of input is relatively rare

in the area of guidance program evaluations. There have been.virtually

no studies where the results of student perception of guidance programs

have been correlated with-coun%elor personality. Thus, the findings

of this study have te}ded to p;oduce more questions yet to be answered
’ than actual answers. The need for extensive research concerning the

efficacy and value‘of guidance programs is obvious, The concept of

accountability at the present time seems to have made a great impact

on many.of our public school administrators. Consumer reaction to
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’,serv1§éa which the school provides is an issue with which we must
cbnténd. The following are several areas where additional research
“seems warxanted.

| Research in education must be broad based, that is, the
samples uased should xepresent rural, suburban and urban communities.
It is possible that what it takes to be a successful counselor in a
rural setting differs from what it takes to be a suééessful_counaelor
in an urban setting. Studies which correlate student perception of
the guidance program with counselor personality should include a
laxger aﬁd mors representative sample of counselors in various settings
than were included in this study.

Students should not be the ohly source of input in terme of
evaluatiné guidance programs, Administrators, guidance counselors,
paxents and teachers should also Earticipate. The results of the
surveys completed by such diverse gfdupe should be correlated with
counselor pexsonality.

It 18 possible that counselor age, sex and type of graduate
training influence his performance on the job and theref8re his
students' perééptions of the guidanée program. Future reséarch
should inveséigate the relationship between these variables with
student perception. Not only should the relationship between the
age and sex °F the counselor Vith student perception of the guidance4
program be invastigated, but also the relationship between the exe
and sex of the student with student percgption of the guidance program.
The surveys of male and female students should be sepatately correlated

with counselor personality.
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The evaluation of guidance programs using students as a
gource of input without regard to whether or not the student received
direct service should be continued, It would seem wise, though, to
’séparate the surveys of those students who did recéive individual
counseling from those who did not in the correlational analyses so
aé to detérmine whether student perception is affected by intensive
éontact with the counselor and if so, in what ways.

School environments vary considerably as do the expectatlﬁns
placed upoﬁ counselors, Field research should attempt to hold con=
stant the nature of the counselora"activities and the organizational

structure of the school during such 1nvestigationa. Knowiedge'of'

yhat'rolee and functions the counselor performs would facilitate the
interpretation‘of consumer completed surveys.

1f the above recommendations are to be 1mp1emehted, additional'
instrumentation will be essential, The present study used a student
suxvey which was Baaed upon Wysong's Taxonomy of Guidance Objectiveé
(1968), It would be valuable to have students develop their own
criteyia by which tb evaluate their guidance program. Clearly,
student-developu) instruménts should hot be the only source of input

of student perception of the guidance program. In general the

Guidance Program Byaluation Student Survey, Form A-4 proved to be ah

excellent instrument. The use of semantic differential items’ahould

be cxpanded upon since there were only five such items in Form A-4,

The use of this technique of assessing student perception of their

guidance progrgm seems promising and wafﬁagfa'fdflher investigation.
Tosi and Hoffman's (1972) factor‘analysis of the POL genegated '

three main factors which raise some questions about the present
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structure of the POI scales, Future researchers may find it wise to
score the POI both conQentLonally and according to the three main
factoxrs which emerged, These scores could then be correlated with
student, administrator, guidance counselor, parent and teacher per=~
ception of the guldance program, Other pereoﬁality instruments should
also be considered. The use of a battery of such tests used in a
myltiphasic study would 1ikely yield a greater amount of data and
postibly more concrete results,

Despite the expense and difficulty related to longitudinal
regearch there {s a definite need for it in the field of guidance
and counseling. Several specific questions which might be invésti-
gated aret Do individuals witﬂ a cerktain type of POI profile meet
with greater success as counselors in the schools? What effact do
counselor education programs which emphasize personal growfh have
upon perceived counselor competence? To what extent doee the school
environmen: influsnce the degree to which the counselor may appear
to be inner-diracted? 1Is the concept of eelf-gctualization a
practical and ltegitimate goal o counselor education pfograms? ,Thése
questions warrant further research,

In ¢onclusion, although the writer's study has partially
answered the questioq about the relationship between the lavel of
counselor sqlf-actualization as measured by the POI and etudeﬁt per=
ception of the guidance program as measured by the GPES, it has also
raised some issues wofthy of additional investigation. Research which
is conducted in the {ield with fully trained and experienced counselors
18 essential. The use of student? as a source of input warrants addi-

tional gtudy. The gap between research conducted with counselors =in=-
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training and field research must be reduced. Longitudinal studies
which follow the potential counselor through his graduate progran

and into employment as a counselor are necessary. This is one way
to overcome the lack of information about the relationship between
desiiable counselox personality characteristics as viewed by both .

counselor=educators and consumers of the guidance services,
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Guidance and Counselor Education
College of Education

The University of Toledo

Toledo, Ohio 43606

August 15, 1971

Dear

For my doctoral dissertation I would like to do research involving
counselors out in the schools, It is important for me to have some
specific information before I decide whether this particular project
1s both feasible and practical. ’ -

In brief, each counselor who participates will be asked to (a) com+
plete a personality inventory which should take no more than forty-
five minutes, and (b) supervise the administration of a quest fonnaire
dealing with the guidance program to his entire junior class.

The results of the personality inventory will be kept confidential.
The results of the student completed questionnaires, wiich will be
tabulated by me with the assistance of The University of Toledo's
Computer Centex, will be returned promptly to each participating
counsgelor. ’

Of those counselors who show an intereet in thie project, a sample
will be randomly selected and asked to participate. However, those
counselors who show an interest at this time are in no way obligated
{f they should at a later date be invited to participate.

It is extremely important to the success of this endeavor that you re-~
spond honestly to the enclosed survey., There is no need to sign your
name unless you are interested. In any case, please veturn the survey
by September 15, 1971,

Stephen G. Welnrach Dr. Jeffrey K. Messing
Doctoral Student Associate Professor of Education
and Committee Chairman

Dr. Robert A. Bernhoft Dr. H. Eugene Wysong
Assoclate Professor of Education Associate Professor of Education
Committee Member : Committee Member
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Field Research Feasibility Survey

l

I am interested in being considered for this research project.

yes (if 'yes" plea;e complete the remainder of this survey)
—_no (if "no" kindly return this survey in the post-pald
envelope. Thank you.) |
How many full-time counselors will work in your school during the
1971-72 school year? ___
How many part~time counselors will work in your school during the
1971~72 school year?
Do you hold an Ohio School Counselor's Certificate?

Approximately how many students are enrolled in your high school?

Which grades are included in your high school?

Counselor’'s name School

School phone number School address

Thank you for your cooperation and time. Please return this survey

prior to September 15, 1971 to:

Stephen G. Weinrach

Department of Guidance and Counselor
Education

The University of Toledo

Toledo, Ohio 43606
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Survey Form A~4

GUIDANGE PROGRAM EVALUATION

(231

Student Survey

This survey is for the purpose of collecting information which will
be helpful to the guidance program in your school. You and other
"students are asked to give the information which is needed. A study
will be made on how the total group answers each question. 1t is
important that you read each question carefully and answer according

to your true opinion. Your answers will give information on how the
school can be of better help to students.

Directions
You will use a number 2 pencil to mark your :nswers on a

separate answer sheet.
DO NOT USE A PEN.

On the answer sheet, print your name, school, and grade.
You need not £ill in the other spaces unless told to do so,

In this booklet there are some questions which you can
answer by placing a mark in the proper space under the
numbers on your answer sheet. Answer each question in
tae following way:

1 2 3 4 5
1f YES is a better answer than NO, then nrs === === ~e= ce-
£f111 {n the space under "1" 1ike this: ~dl wee «n PR

If NO 1s a better answer than YES, then --- Tqi o mma e
fil1l in the space under "2" 1ike this: ==~ &8% cen wee —we

If you DON'T KNOW which 1s better, then ==~ === =y ==e -c
f111 in the space under "3" like this: === === San cox —u=

IMPORTANT: Sometimes a "yes' or a "no" answer will not give a
completely accurate answer. However, choose the one which is a
better answer than the other. Uge a "don't iinow" answer oaly when
you have no information at all or when "yes" and "na' answers are
equally true. If you believe that a question 1s not appropriate,
you need not answer that question.
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Each of the following questions asks for information which is
important. Answer the questions as they apply only to this school,
Remember, only an honest answer will be helpful to the school. You
may now go ahead and answer the questions. Please’' notice that the
items are numbered from left to right on your answer sheet.

~ (Go on to the next page)

Do not reproduce or use without authorization
Restricted Edition, all publishing rights are rescrved
November, 1971
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19.
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Has your counselor ever been of i.alp to you?

When meeting with you, does your counselor usually talk about
the things you want to talk about?

Have you ever talked with the counselor for the purpose -
of selecting or changing your schedule of school subjeats?

Have you ever talked with the counselor about any problems you
htve had in your school subjects or school activities?

Have you ever talked with the counselor about your aptitudes,
interests, or personal traits?

Have you ever talked with the counselor about making plans for
an occupation or further education after high school?

Have you ever talked with the counselor about a personal problem
of yours or some trouble you have had with another individual?

Does your counselor seem to be willing to listen to the ideas
which students have?

Is your counselor able to understand young people?
Do you believe that your counselor is reélly interested in you?

Would you feel free to talk with your counselor about a personal
problem, if you had one?

Is your counselor the kind of person who is easy to talk with?

Can students obtain from a counselor occupational information
which 1is accurate and up-to-date?

Have you ever been with a counselor in a small counseling group
when the students talked about their concerns? ‘

If your answer to question 14 was "yes," did you think the group
counseling was worthwhile to you? If your answer to question
14 was 'no," leave this question blank.

When a counselor tslks with a large group or class of students,
is it usually interesting?

When a courselor talks with a large group or class of students,
is it usually helpful to the students?

Do you know approximately how you scored on the standardized
ability and achievement tests you have taken?

If you desire, would your counselor explain to ycu the informa-
tion which is in your school records?
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20, Has the information which is kept in your school records ever
been explained to you?

21, Do you believe that your counselor knows about most of your plans
or desires for a future occupation or education?

22. Have any of the school's books or pamphlets on colleges or other
schools ever been of help to you?

23, Have any of the school's books or pamphlets on occupations ever
been of help to you?

24, Does your school have books or pamphlets on how to get training

to become an auto mechanic, cosmetologist, or some other skilled
trade? .

.

25, Does the school have information about almost every occupation
in the United States?

26. Are guidance informational materials kept in the libraty?
27. Has your counselor ever suggested that you talk to a teacher?

28. Does your counselor know where students can get help if they
have some special emotional problems?

29, Do you know what steps a person needs to take to get into college |
or some other school?

30. Do you know what steps a person needs to take to get a job?
31. Do you think that your counselor knows‘;our name?

32. Do you think thgt every school should have at least one counselor
who has time to help individual students?

33. Do you think that students should try to fail a subject?
34, 1s your counselor usually too busy to help you much?

35. Do you think that your counselor is doing the kinds of things
that a counselor should be doing to help students?

36, Have you ever gone on your own to tlie counselor and asked for
some kind of help?

37. Has a counselor ever contacted you and asked to have a meeting
with you?

38. Do you know about the different ways in which a counselor can
help students?

39. Have you ever been in a class when the teacher sent a student to
the counselor because the student was a discipline problem?




40,

/;1.
42,

43.

44,
45.

46.
47 .
48.

49.
50.
51.
52,
53.
54.
‘55.
56.

57.
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Is the counselor nore concerned with students who are going to

college than those who are going to full-time employment after
graduation?

Are the procedures for making an appointment with a counselor
satisfactory to you?

Do most teachers take class time to discuss occupations related
to their subject field?

Do most teachers take class time to discuss educational oppor-~
tunities beyond high school which are related to their subjeét
field? '

Would you feel free to talk with one of the teachers about a
personal problem if you had one?

Do you believe that most of your teachers are really interested
in you?

Are teachers the kind of people who are easy to talk with?
Has a teacher ever suggested that you talk with a counselor?

Right now does your future occupation look like 1t will be a
good one?

Do you krow how to find information about any occupation in the
United States?

Do you know of at least five different occupations in which you
probably could be satisfied and successful?

Do you know what is required to get into an occupation which is
of interest to you?

Should a student choose those school subjects in which he can get
the best grades?

Do you think that you have made the best choice of subjects for
this year that you could have made?

Did you ever choose to take a subject because a friend had
decided to take it?

If a student is having trouble in a school subject should he try
to get out of the course before he gets failing grades?

Are you now taking a school subject which 1s too difficult for
you?

EL

Can students who take vocational education in high school go on

- to a four-year college?
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68,
69.
70.
71.
72,
73.
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75,

76.
77.
78.

79.
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Would you be willing to borrow money for the purpose of getting
more education after you graduate from high school?
Should almost everybody get a college education?
Are there any two-year technical schools in your state?

Do almost all colleges require that a student have at 1east two
years of a foreign language in high school?

Do you know what training is required for the occupation of most
interest to you?

Do you know about the kinds of training opportunities which are
available to high school graduates?

Can you study well while you are in school?
Can you study very well while you are at home?

Do you usually wait until the teacher plans to give a test before
you really study?

Do you think that you could learn more if the school day were
shortened?

Are most of the school rules fair to students?

Do you take part in very many class discussions?

Do you like to participate in school activities?

Do yod.wiah that you were in a different school?

Are you now taking a subject which you don't like?

Do you know wpht occupations are closely related to your abilities?

Can a good aptitude test tell a student what occupation he should

enter?
w(

Are there things about you which are different than most other
people?

Do you have several very close friends in this school?
Are most of the students in this school friendly?
Can you usually get adults to understand your point of view?

Do you think that a school should try to help all students to
get a good educaticn?
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Directions: What one individual in your school has given you the

80,

8.

82.

83,

84.

85,

86,

87.

88.

best fielp in assisting you to do the following? On
your answer sheet, fill in the space under the number
which deucribes the person who has giver you the best
help, If no one in the school has given you any good

help, £ill in the space under the number 5.

Assisting you to select your school subjeetst 1. Teacher
2, Counselor 3. Student 4. Principal 5. No one

Assisting you to plan ways to study better: 1. Teacher
2, Counselor 3, Student 4. Principal 5. No one

Assisting you to plan for your future education after high
school: 1. Teacher 2, Counselor 3., Student 4. Principal
5. No one o ' ‘

Assisting you to plan your occupational career: 1, Teacher
2, Counselor 3, Student 4, Principal 5. No one ‘

Assisting you to learn more about your aptitudes, interests, or

~ pergonal traitst 1, Teacher 2. Counselor 3, Student

4, Principal 5, No one

Assisting you to get along better with other people: 1. Teacher
2, Counselor 3. Student 4. Principal 5. No one ‘

Assisting you to learn about the school when you first came as
a new student: 1. Teacher 2. Counselor 3, Student 4, Principal
5. No one

Asslsting you to learn how you scored on standardized ability and
achievement tests: 1. Teacher 2., Counselor 3. Student 4. Prin-~
cipal 5. No one

Assisting you to solve a personal problem: 1. Teacher 2..Counselor
3. Student 4. Principal 5. No one '

Directions: 1In the following items, chobse the one response which best

89.

90.

91,

answers the question.

Approximately how many time this year have'you had an individual

conference with a counselor in this school? 1. none 2, one
3. two~four 4. five-seven 5, eight or more

Approximately, how many times have you ever had an individual
conference with a counselor in this school? 1, none 2. one
3. two~four 4. five-seven 5, eight or more

When a choice can be made, who should decide which school subjects
a student will take? 1. parent 2. counselor 3. teacher 4. prin-
cipal 5. none of these




92,

93.'

94,

95,

96,

97.

98.

99.

100.

94
How many school clubs, teams, or other school otganizations have
you belonged to so far this year? 1. none 2. one 3. two
4, three 5. four or more

How many school subjects have you ever faiied during all your
secondary school years? 1. none 2. one 3. two 4. three
5. four or more

How many times during all your school 1ife have you been held
back a year because of failure? 1. none 2. one 3. two
4, three 5. four or more

Which of the following is the most Important reason to you for
being in school, 1. training for a job 2. improving yourself
3. getting into college 4. getting a diploma 5. I don't know

The guidance program i1s: 1, very active 2. mostly active
3. in between 4. mostly inactive 5. very inactive

The guidance program 1s: 1. very unsuccessful 2. mostly un-

successful 3. in between 4. mostly successful 5. vory success-
ful

The guidance ptogram is: 1, very weak 2. mostly weak 3. in
between 4., mostly strong 5. very strong

The guidance program 1s: 1. very unimportant 2. mostly unim-
portant 3, in between 4. mostly important 5. very important

The guldance program 1s:“ 1, very bad 2. mostly bad 3. in
between 4. mostly good 5. very good

Directions: Following is a list of ways in which some counselors

might be of help to students. Use this list in answer~
ing items 101-105.

~ Counselor's services to students:

1. Helping students select or change their schedule of school
subjects.

2., Helping students with problems in their school subjects or
school activities,

3. Helping students know more about their aptitudes, interests,
or personal traits.

4, Helping students plaﬁ for an occupation or further education
after high school.

5. Helping gtudents with their personal problems or with the
troubles they are having with other individuals.
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10L, Which of the above counselor services to students do you think

1s most important? (Fill in the space under the appropriate
number on the answer sheet.)

102. Which of the above services is the second most important?

103, Which of the above services 18 éhe third most important?

104, Which of the ebove services is the fourth most impor:ant?

105, Which of the above services is the least important?

Thank you for your help. H. Eugene Wysong
Asgoclate Professor of Education
The University of Toledo
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ERIC

Aruitoxt provided by Eic




, Guidance and Counselor Education

 College of Education

~ The. Univarsity of Toledo
g,'roledo, Ohio 43606

'fi_Several weaks ago you indicated an intereet in participating in my ST
 field research project, I am most appreciative for your intereat and‘.:,vg
ej;at this time would like te requaat yeur participation. sl e i

;In order to facilitate your decieion to participate. I hava enclosed .
a copy of the instrument for your examination. You will be asked Sk
either to administer or supervise the adminietration of the gujdance -~
- Program Evaluation Student ; Survey to the entire eleventh grade class .
. in your gchooi.  The sutvey 1s scheduled to be given during the fitat o

- week of December, 1971, Tlie results will be tabulated and reported

to you several weeke later. Of course, the results of the personal
: characteristice Inventory that each counselor will take; will be kept :
~confidential as well as the identity of each school and its counaelor.;
. There will be no costs whatsoever to the school or the counselor for
 this study, The results of the survey will provide you with additional
, ~information about your student body. ,

In addition to the enclosed copy of the Guidance Progrggﬁgggiggnign
Student Survey, there is a short queetionnaire. Please ask your
principal to elso eign it and then reiurn it to me as soon as poesible.

There is a scarcity of research concentrating on studente and counselors.
who are out in the field largely because such research requires the
cooperation of so many people., In order for. me to run this study I need
the cooperation of virtually all who indicated an interest geveral weeks'
ago. I am counting on everyone's help. 1If you have any questions, feel
free either to write or call. My home phone number is 419-536-3639, I
can also be reached at the University of Toledo at 419~531~5711,
extension 2718,

Sincerely,

Stephen G. Weinrach
Doctoral Student
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Fleld Research Participation Form

October 4, 1971

I am willing to participate in your field reseacch project.,

Yes ‘ - ~No

————————

'  How many students are enrolled in your junior class (eleventh |
© grade)? : : ‘

(studehts)‘
~iApptox1mately how many miles are you from Toledo, Ohio?
" (miles)

We understand that the research project will include the adminis~

- tration of the enclosed Guidance -Program’ 'Evaluation Student ‘
~ Supvey, to all eleventh g¥ade stlidénts 4t no CoSt to the school.

Fué?ﬁermore, the counselor will take a short personal chardcteris=

tics inventory. The ideatity of both the school and the counselor

will remain confidential, The results of the survey will be sent

to each counselor. ' : ‘

Signature of Counselor Signature of Principal
Name of Counselor (Print) Name of School
School's Mailing Address City and Zip Code

Thank you for your cooperation and time. Kindly return this question~
naire in the enclosed envelope as soon as possible to:

Stephen G. Weinrach
Department of Guidance and
Counselor Education
University of Toledo
Toledo, Ohio i43606




Fleld Research Project Supply Need
 end

Participétion Form

:Please complete the following. Make any corrections necessary.
Thank you, ‘

1.
. ’_-2;’

; *3,
4,

5.

6.

7.

Neme of School:

Name of COunselor=

Research Code Number:

Total number of separate answey sheets needed based on the number |
of juniors in your =chool building.

Total number of separate Guggggce Program Evaluation Student
Suryey forms necessary. (This number should be com-
puteﬁ on the basis of the n number of students taking the survey
at any one time).

We understand that the research project will include the adminis-
tration of the enclosed Guidance Program Evaluation Student Survey
to all elaventh grade students at no cost to the school. Further~
more, the counselor will take a short personal characteristics
inventory. The identity of both the school and the counselor will
remain confidential, The results of the survey will be sent to
each counselor., :

Signature of Counselor ' ﬁignature of Principal

We are not able to participate at this time. (Check” 1if
applicable.)

Please return as soon as possible to:

Stephen G. Weinrach

Guidance and Counselor Education
The University of Toledo

Toledo, Ohio 43606

*Please leave blank.
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Parsonal Informaﬁioﬁ Eorm

Please print all information. Thank you.

“Sexf‘ female ( ) male ¢ )

In what year did yOu receive your Ohio School Counselor s

i ”k'Certification? 19

,From what school did you receive your Masters degree?

‘°'iWhat W88 your 1 jor in your Masters degree prOgram?

What was your uinor in your Mastere degree program?

Last full-time teaching position'

‘pates - o Grades‘ f_ , Sdbjectjg) taught

Previous full—timefcounseling position: (If none, leave blank) ,4.

Dates © Grades

Totél‘number of years experience as a full-time or at least 3/4

time counselor: ~__years

Which professional organizations are you a member of and for how )

many years?

Signature of Counselor:
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PRI A v vex: provided by Eric




Ditectiona for the Adm n;gtration of the
Guidance Program Evaluation Student Survey,rogm A=4

Testing,Time: Approximately 40 minutes
"Tes:ihg‘ﬂaterials: (A) #2 pencils {not supplied)
| | (B) Survay Booklets (Supplied) ;
, » (C) IBM Anewer sheets (supplied)
;, Distribute the IBM Answer sheets |
FA.' Read the following directione. ‘v
YFill in the top two lines of the answer sheet.
- Please print all the information. Include:
Your name; today's date, which is Decerber__ _ ;
your age} your sex; and your date of birth,
On the second line write the name Qf our
school,k(ﬁame of city) _ . 3 and'next to
'grade' write the number 11 (eleven). Do not
include 'instfuctor.' Leave the third line blank."
B. Give the student a few moments to complete this portion of
the directions. _
C. Write the sch&ol‘identification number on the‘blackboarda
Your school's number is:
D. Read the following directions:
"Now look at the box labeled 'identification number.' Our
school's identification number is___ . Write the three
numbers under the red arrow in the first three boxes. Now

blacken the appropriate spaces next to each box."




A,

IV, Distribute the Student Survey vow and givs the following

directions:

| B.]i"You will use a number 2 pencil to. mark your enswets on. a

"Read the directions on the front of the booklet to yourself

) quiscly. Ina few moments I will read the directions aloud e
to you. After a few minutes read the following ditections'

B which elso eppear on ths students’ copies Qf the Survey,_,_ﬂ g

separate shest.

DO NOT USE A PEN.:_._

" o o
On the answer sheet. ptint your nsme, sch0o1, and grade.-f Lo

vYou need not fill in the other spaces unless told to do so.-fkp;"
:In this booklet there are some questions which’ you can

.answer by placing a mark in the proper space under the .

numbers on your answer sheet. Answer each question in the
following vay1
1f YES is a bstter answer than NO, then 1 2 3 4 '5

£111 in the space under ”1" 1like this: éﬁ - ar e wee

£111 1o the space under "2" like this: - 1@2 f o
If you DON'T KNOW which is better than 1 2 3 4 5
£111 in the space under "3 1ike this: ::: ::: ng ::: :::
IMPORTANT: Sometimes a "yes or a '"no" answer will not glve |
a completely accurate answer, However, choose the one which
is a better answer than the other. Use a 'don't know"
ansver only when you have no information at all or when '"yes"
and '"no" answers are equally true. If you believe that a

question is not appropriate, you need not answer that




‘VL7ntio;ﬁwhich 18 important«; Answer;_holqueétions as they apply{ |

| ";;‘,only to’thi' eohool ;¥Remambar, only an honost anewer will

'7'#f!thot the an er spaces are:numbered horizontally,itbat i
 they ! 3 ,Be,sure after you have answered;
‘ "the fifst queation. you go across to the next block whieh is?
G number two and 8o on.“,"i |

"Are there any questlona?"'

| "If there are no queations, please begin. This ourveyfghggid'Bi»

‘ take about forty minutes."

,Directione for the Se1f~Administration of the Pereongl Orienta-{?ﬁ

'tion InveftOry and the Poraonal Information Form

'."A' Testing Time: ': ‘ l.yiPersonal Orientation Invontory~ix: b
| biiapptoximately 45 minutes f\
Personal Information Form-approxi-
mately 15 minutee ; | ; o
B. Teeting'ﬁatetiQIsz, 1. Personal Orientation Invﬁggggz
Booklet (supplied)

Personal Otientation Inventorx IBM

‘Answer Sheet (supplied)

‘Personal Information Form (supplled)*t e

| #2 penoil,(not supplieo)
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c. Dlrections'

| Pleasge complete the two inatruments designated for the
guidance .ounselor prior to returning the student survey
materials. Be assured that all information will be kept
confidential and at no. time will either the counselors or
their schools be identified in any manner other than- by
‘research identification number,

Compliance with United States Postal Reguletions'

These materials have been shipped under the "Library Rate."

According to postal regulations, individually written or typed

e messagea may not be included in such packages. Should it be

i

necessary to correspond with me, kindly send the letter under _'
separate cowr, -Please do not include any such correspondence‘
inside tne package of survey materials which you will be return-
ing. Thank you for your cooperation.

Reporting of Results of Studenr Survey:

A complete item analysis of the student sutvey with e‘deecrtption
of the way to analyze the computer printour wiia be miiled after

February 1, 1972,




Information for Use in Interpreci:g_Student b rvez Result

o Lcuidancs_P:ofr‘m EvaluetibgLSurvey, Form A—& 7 ;;f:;fgfn‘fnii°

“8 S s
R “",rofeasor of Education
. The University of Toledo i
"-;1971 won

ategorie in Student_Survey (Form A-é)_

_:yfeGuidsnce Program Activitiea and Provisions

: '1.,iindividua1 Counseling and Perceptions of ‘the Counselor ot B

- ltems 1-13,; 89, 90 u g

24 7 Group Guidsnce and: Counseling - Items 14~17 :

© 3. -Student Information Service = Items 18-21

4. Guidance Information Service -~ Items 22-26 :

5.. Guidance Resources and Placement - Ites 27-30 S
6. Guidenc§ Organization and Administration - Items 31-41 (Except ;

: ~Item 33 e .
, .7.¢,Teacher Participation in Guidance - Items 42—47

:Guidance Objectives

"1. Vocational Caveer Deveiopment - Items 68~51 _ B
2. Course Selection and: Entrance - Items 52~56, 91 - ‘
3, Post High School Education Planning and Entrance = Items 57~63
4, Study Skills and Habits - Items 64-66 . - ,
5, Participation in School - Ttems 6772, 9295
6. Self Understanding and Acceptance - Items 73-75
7. Interpersonal Relationships - Items 76-78

Verification - Items 33 and 79 (Percent of prefetred response shouid“i:
~ be above 90X for each item ) ,

‘Identification of persons 4n school who are regatded as the most ,
 helpful in asaisting atudents to accomplish guidance objectives -
Items 80*88 . - o :

Semantic Differential Items used to- rate generaily the guldance s C‘7,ii
program - Items 96 100 i ‘

k'kating the importance (need) of five kinds o[ counseior assistnnLc T
Items 101~105 '
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1L, Preferred Rasponses to the Student Sur

Item  Response  Item

véy, Form A-4

Response

1 1 36
2 1 37
3 1 38

4 1 39

5 1 40
6 1 41
7 1 42

8 1 .43

9 1 44
10 1 45
11 1 46
12 1 41
13 1 48
14 1 49
15 1 50
16 1 51.
17 1 52
18 1 53
19 1 54
20 1 55
21 1 56
22 1 57
23 1 58
24 1 59
25 1 60
26 1 61
27 1 62
28 1 63
29 1 64
30 1 65
31 1 66
32 1 67
33 2 68
34 2 69
35 1 70

o,

* No preferred response given

o e I RO R = o o R R RO e RO RO RO P RS e bt bt b e e e b e e RN e

Ltem

Response
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Factor 1, Students' Perception of the Counselor

o 1.

2.

s,
'y
10,
1.
"12.
16,
17.

34,
35,

40,

41.
100.

Factor 2. Guidance Information Service

29.

30.
49,

51,

62.

‘When meeting with you, does your counselor usually talk about
~the things you want to talk about?

you?

109

Common Factors of the

euidance Progrem Evaluation Student Survey, Form A~4

Has your counselor aver been of help to you?

Does your counselor seem to be willing to listen to the idees :
which students have? -
Is your counselor able to understand young people?

Do you believe that your counselor is really interested in

Would you feel free to talk with your counselor about a
personal problem, if you had one?

Is your counsclor the kind of person who is easy to talk with?‘
When a counselor talks with ‘a large group or class of students,
is it usually interesting?

When & counselor talks with a large group or class of students,
is it usually helpful to the students?

Is your counselor usually too busy to help you much?

Do you think that your counselor is doing the kinds of things
that a counselor should be doing to help students?

Is the counselor more concerned with students who are going

to college than those who are going to full-time employment
after graduation?

Are the procedures for making an appointment with a counselor
satisfactory to you?

The guidance program is: 1. very bad 2. mostly bad 8. in
between 4. mostly good 5. very good

Do you know what steps a person needs to take to get into
college or some other school?

Do you know what steps a person needs to take to get a job?
Do you know how to find information about any occupation in
the United States?

Do you know what 1is required to get into an occupation which
is of interest to you?

Do you know what training is required for the occupation of
most insterest to you?
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63, Do you know about the kinds of training opportunitias which

. are availgble to high school graduates? ‘

73, ‘Do you know what occupations are clogely velated to your
o abilities? . e ‘ ‘

. Students! Viev of the Counsslor 45 a Regource to_Them
oucerning Probleme .

Have you ever talked with the counselor about any problems
Y§u th§‘had{ip your3Q¢héO13FUbJects,Qr,86h00174ct1vit169?-  ' ;
Have you ever talked with the counselor about a personal . LR
problem of: yours or some trouble you have had with another =~

ndividu ARl O S e s
Hould you feel free to talk with your counselor about a. - =
pereonal problem, {f you had one? - -

8 Y0 elor know where students can get help if they =

ecial emotional problems? i Ty

! Involveneat in Thetr Sibjects

Did you ever choose to take a subject because a friend had
decided to take 4t . o0 UG
- Do you usually wait until the teacher plans to give a test
. before you really study? -~ 7 T

- %69, Do you take part in very many class discussions?

. Factor 5. ‘Verification Items
Eh 331‘fvp'yqu think;thétﬁétudeuis;should try to fail a subject?
.. ~19. Do you think that a school should try to help all students

~ to get a good education?

'  Eact6t 6, GrOUp‘Qéungeligg

14, Have you ever been with a counselor in a small counseling
graup when the students talked about their concerns?
15, If your answer to question 14 was ""yes", did you think the
‘group counseling was worthwhile to you? If your answer to
question 14 was "no", leave this question blank.

Factor 7, Teacher Participation in Guidance

42. Do most teachers take class time to discuss occupations ‘
related to their subject field?

* A low score oh this item coincides with what the factor measures,




~ Factor
o1,
19,

49,

Factor

6-
22-

23.

Factor

97I

93,
99.

Factor
52.
55,

4

25,
26,

1

Db most teachers téke class time to discuss educational

-opportunities beyond high school which are related to theit
subject field?

8 Awailability of Guidance Information to Students

‘Can studente obtain from a counselor occupational 1nformation '
which 18 accurate and up-to-date?

1f you desire, would your counselor explain to you the -

. ;24 information which 1s in your school records?

Does your school have books or pamphlets on how to get train-

ing to bacome an auto mechanic, coametologist, or some other  ‘
-skilled trade? ' :

Does the achool have information about almost every occupation*f,'

in the United States?
Are guidance informational materials kept {n the library?

Do you know how to £ind information about any occupacion in -
the United States?

ocationa PIhns

e

9, Heln Recetved by Students Concerning Educational or

Have you ever talked with the counselor about making plans

- for an occupation or further education after high echool?

Have any of the school's books or pamphlets on colleges or
other schools ever been of help to you?

Have any of the achool's books or pamphlets on occupations,
ever been of help to you?

10. Qgg1{£x<of Guidance Pr“gyam

The guidance program is: 1. very unsuccessful 2. mostly
unsuccessful 3, in between 4. mostly successful =, very .
successful

The guidance program is: 1. very weak 2. mostly weak

3. in between ' 4. mostly strong 5. very strong

The guidance program is: 1. very unimportant 2. mostly

unimportant 3, in between 4, mostly important 5. very
important .

11, Qg}qugqﬁon of Students Toward the Importange of Grades

Should a student choose those school subjects in which he
can get the best grades?

If a student 1s having trouble in a school subject should he
try to get out of the course before he gets failing grades?




-Factor
70.
71,
76.
77,

Factor
56.
64'
72,

Factor
x5,
*6,

*20,
*21,

*31,
*37.

Factor

1.
2.

3.
36.

Factor
*18.
*53,

*68,
*78,

| 112
12, Student JIdentification with School

Do you 1ike to participate in school activities?

Do you wish that you were in a different school?

Do you have sevaral very close friends in this school?
Are most of the students in thie school friendly?

13, Coursq Qplection

Are you now taking a school subject which 18 too difficult
for you?

Can you study well while you are in school?
Are you now taking a subject which you don't like?

14, VYocational Guidance

Have you ever talked with the counselor about your aptitudes,
interests, or personal traits? o

Have you ever talked with the counselor about making plans
for an occupation or further éducation after high school?
Has the information which is kept in your school records
ever been explained to you?

Do you believe that your counselor knows about most of your
plans or desires for a future occupation or education?

Do you think that your counselor knows your name?

Has a counselor ever contacted you and asked to have 4 meet~-
ing with you? '

15. Kinds of Contacts with the Counselor

Hag your coungelor ever been of help to you?

When meeting with you, does your counselor usually talk about
the things you want to talk about?

Have you ever talk2d with the qounselor for the purpose of
selecting or changing your schedule of school subjects?

Have you ever gone on your own to the counselor and asked

for some kind of help?

16. Attitudes Towards Adults and School

Do you know approximately how you scored on the standardized
ability and achievement tests you have taken?

Do you think that you have made the best choice of subjects for

this year that you could have made?
Are most of the school rules fair to students?
Can you usually get adults to understand your point of view?

e 5



Factor

89,

90,

Factor
*44,
*45,
446,
*78,
Factor

93,

94,

Factor

61..

Factor
27,

47,
*58,

Factor
%58,
64,

17, Frequency of Contacts with the Counselor

Approximately how many'timée this year have you had an
individual conference with a counselor in this school?
1, none 2. one 3, two~four- 4. five-~seven 5, olght or more

Approximately, how many times have you evor had an individual
conferaence with a counaselor 4n this school? 1. none 3. one

3. two-four 4, five-seven 5. eight or more

18, Students' Perceptions of the Teachers

Would you feel free to talk with one of the teachers about a
peraonal problem if you had one?

Do you brliave that most of your teachers are really interested
in you?

Are teachers the kind of people who are easy to talk with?
Can you usually get adults to understand your point of view? .

19, Academ}gﬁSucpesa

How many school subjects have you ever failed during all your
secondary school years? 1. none 2. one 3. two. 4, three

5. four or more ‘ S
How many times during all your school 1ife have you been held
back a year because of failure? 1, none 2. one 3. two

4, three 5. four or more

20. Kngyledga of Collq&g}Entrance Requirements

Do almost all colleges require that a student have at least
two years of a foreign language in high school?

21, 'Rpfergp} Practices

Has your counselor ever suggested that you talk to a teacher?
Has a teacher ever suggested that you talk with a counselor?
Would you be willing to borrow money for the purpose of
getting more education after you graduate from high school?

22, ‘?qﬁ}ig?pati9n in Eduga;igg

N AR T

Would you be willing to borrow money for the purpose of
getting more education after you graduate from high school?
Can you study well while you are in school?

* A low score on this item coincides with what the factor measures .
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 Factor

26,
%67,

*89,

Factor

75,

Pactor

32,

Factor
50,
73.

Factor

*59,
*74,

100,

114

Can you study very well -thile you are at home?

How many school clubs, teams, or other organizations have you
belonged to so far this year? 1, none 2. one 3. two '
4., throe 5. four or more

23, location of Guidunce Materials _

Are guidance informational materials kept in the library?

Do you think that you could learn more if the school ddy were
ghortened?

- Approximately how many times this year have you had an

individual conference with a counselor in this school?

1. none 2. one 3, two-four 4, five-seven 5. eight or
more ' , ‘

24, Self-awareness

Are there things about you which are different than most
other people?: :

25. Studenta' Percepfions of the Value of Counseling

Do you think that every school should have at least §ne
counselor who has time to help individual students?

26. Knowledge of Occupational Inforxmation

Do you know of at least five different occupations in which
~ You probably could be satisfied and successful?

Do you know what occupations are closely related to your
abilities?

27, Value Orientation

Should almost everybody get a college education?

Can a good aptitude test tell a student what occupition he
should enter? _

The guidance program {s: 1. very bad 2. mostly bad 3. in
betwaen 4. mostly good 5. very good

4

* A low score on this item coincides with what the factor measures.,
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28. Guidance.Prgggam Level of Activity

E e 2l s ain e 2o g

The .guidance program 18t 1. very active 2. mostly active
3. in between 4. mostly inactive 5. very inactive

»

29, Yocational Guidance Information

Does your‘éounselor know where students can get help if they
have special emotional problems? )

Can students who take vocational education in high school
g0 on to a four-year college? ,
Are there any two-year technical schools in your state?

Can a good aptitude test tell a student what occupation he
should enter?

30. Guidance Program Policy

Have you ever been in a clnss when the teacher sent a student
to the counselor because the student was a discipline problem?

- Right now does your future occupation look like it will be a
good ona? : :

* A low score on this item coincides with what the factor measures.
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Table 11

- Kuder-Richardson Reliabllity Coefficients

for the Guidance Program FEvaluation
Student Survey, Form A-4

Based on 1,658 High
School Students

Muymvw-qt MR R A G A B S 4 ey e s N

P K b A S B e wse 4 Osclunwin@“--m“‘ -

Categories of the Guidance Program : Reliability
Evalvation Student Survey, Form A~4 . Coefficients

;v«r‘.‘a Gl A W Pt A ¥ N e P

Student Perception of che COunselor (Ap) .69

iStudent‘Perception of the Guidance Program
o Activities and Provisions (Aj_7) . : 74

Student Perception of the Attainment of
- Guiaance Objectives (B) .68

"Student Identiftcation of the Counselor
‘a8 a Source of Help (D) W52

fStudent Evaluation of the Guidance _
- Program (B) : , .73

W B BN e M W SR A Gt S Wh o G B R e e s e gy & ———
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Tabla 12

Reliability Coefficients for .
the Personal Orientation

Inventory
P01 Seates 7" Xuder-Richardson
e taeevesseseesaseraase.Foraula 20 Reliabilityd
' Tfme Competent (Tg) .80
Inner-Directed (I) 82
Self~Actualizing Vglue (SAV) .82
h txiscénmucy (Ex) .64
‘ 'Feeiiﬁg Reactivity (Fr) .08
Spontaneity (8) | 52
Sé1f~Regard (Sr) .49
Self~Acceptance (Sa) 12
Nature of Man (Nec) 47
Synérgy (Sy) | ; _ 10
Acceptance of Aggression (A) 34
Capacity for Intimate Contact (C) .56
- Time Competent (T,) and Inner-
Directed (I) Scfles
~Combined (Tg + I) 78

. amen s A

Test~Retest
~Reliability **

71
.84
74
.85
.69
.81
.75
.80
.66
72
55
75

hkk

T ¥ Based on the {wenty-threé counselors who participated in the writer's

study.

*% Based on '"a sample of 48 college students from a study by Klavetter
and Mogar (1967)" as reported by Shostrom (1966:32).

. *k% Datum was not reported.
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Table 13

Hatrix of Correlations Between the Personal Orientation

(_.,I_) and the' Guidance Pro;ram
Student Survey,

- g_g_gg Peraonal orientation Inventg_x Scales ‘
, ;.wswca‘lweﬁ; SO V2.2 0O - Ty _To 0 1
A 2 ek A% =24 | 15
A2 .10 -.23 .20 -4 .04
A-3 A6k k6 ATH ~.38 37
A4 J4OH 7 Aok =35 .31
A5 12 -2 .21 ~10 .0
A-6 © .33 -8 45 -.36 24
A= -.12 -,07 .08 A5 =18
Mean Ay A4 =51 50+ -.32 23
" Mean Ap.y BT -S54 52k .35 26 |
B-1 S 3w -3l .31 ~.31 L 35HkR .
B-2 .03 -.03 .09 .16 .00
B3 N RN TS 364 17 13
B4 -.19 - .07 .06 .23 -.27
B3 .08 -.35 34 W06 =04
B .08 “15 20 .04 02
B~7 -.08 .02 .01 .07 -.10
Mean B .10 ~.32 435k Ak .08 -.02
D JS6RE =44 A4k -.55 (52K%
E .33 -.34 L35hAA -.28 .28 )
Grand Mean .35% -.51 | S1kk -.29 24

* Mghificant at .05 level
*%  Significant at .01 level
_ *hk Not eignificant at 3 decimal places



Table 13 | (Continued)

- Matrix of Correlations Between the Personal Orientation
InVentor$ (POI) and the Guidance Program
” a

luation Student Surye: y
Eprm X -k (GEES)

Nyloup o Vo L Ra g an o e o

 GPES Personal Orientation Inventory Scales

Seales s T TTURC Fe s St

A | o =14 =05 16 i .33_‘- 32
A2 s 18 .26 B T

A3 06 . -4 .20 3% .8

Ah 22 .20 25 .08 .07
A5 .07 ~14 .23 .33 25 |
A6 08 ~20 26 Abk L3k

A7 ~46 A8 =31 .00 =34
Mean Ay.; ©  ~-.04 -.02 23 - 4ok 29
Mean Ag.; . .03 . .00 .26 41k .25
Bl .02 300 a6 .02 .
B-2 -4 -.01 0 a1 -
B-3 04 ~.18 .03 W27 .23
B-4 _ .05 .00 ~.27 .24 ~.13 4
B-5 -, 04 13 -3 .21 .26 .
B-6 -3 -8 A1 .19 -.09 f;
B-7 ~.28 ~03 =04 -.06 -.15 :
Mean B ~.11 .03 -.07 .23 .10 |
D .09 11 \35%kk J48% 21
B 31 .02 17 .18 .09

Grand Mean  -.05 -.03 19 Lbow .25

* Significant at .05 level
, ** Significant at .01 level
[:R\f:** Not significant at 3 decimal places
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'Tablg 13 (Continued)

Matrix of Correlations Between the Personal Orientation
Inventory (POI) and the Guidance Program

Evaluation Student Survey,
Form A-Q'ZGPEg)' ,

GRES Personal Orientation'lnventbry Scales o
Scales Sa___ Ne Sy _ . A ¢

Ay o .07 - 24 -12 .09 .08
A~2 .37 -.05 .16 .09 ot
A3 S -3 02 .3l Gl

A 41 -0 YT .32 60K
A5 -.05 ~.29 .06 19 7
A6 a2 -~.37 04 .30 .22
A~7 .01 -02. =09 ~.04 11
Mean A1y A1 -.36 .02 .24 W27

~ Mean Aj.7 A2 -.41 W11 , 33 37k
B-1 | ,25 -.21 .02 .30 514
B-2 .02 .04 .25 08 .04
B-3 Y -.33 11 <,05 .03
B4 -.23 -.12 .23 14 -.19
B-5 - .04 .17 -.19 '25 15
B=6 BT -.17 .02 -.24 .03
B-7 13 ~.41 ~.16 43% -.08
Mean B -.02 ~.30 .04 .21 .16
D | AL -.21 .00 25 384
E .16 .00 -.17 -.13 .30
Grand Mean 14 ~.37 .03 .26 .29

% Sgignificant at .05 level
1** Significant at .01 level
;;IERJ}:** Not significant at 3 decimal places

IToxt Provided by ERI




. fTable 14

Means, Standard Dévlg;idns and Ranges of the
R \ _Inventoty Based -
- On Twenty-three Counselors

[tamneavmy " -oa e < b
faed - [ Senaymeint - TP Pt W S A B
: ‘ . N B .

e - - Stendard
¢ Subscale  Mean  Deviation ‘Range

**Tc'*iii,,'f_a‘ 104178» 9.71 89 - 128
T 483 320 011

”;“{11¢;oo4 o 3.15 R v —;23
R 1 T ¥ 22
R TR TR T 71 - 105
a1 g
;,frg;';‘» - 22,87 7.84 | 13 - 44

56

24 -

£

B TR 2.12 12 - 19
S5 1268 1.72

st 1361 1.83 16

om0 w0
L

s e 1.82
15

b}

N 2.4 2,00 7
A s 13.50 12 - 22
| s ’
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Table 15

Meana, Standard Deviations and Ranges of the Guidance
-~ Program Evaluation Student Survey, Form A-h
Based on Twenty-three Groups of High
School Students

& o -t I.’::Iﬂ::m&Wxﬂmﬁ'm

Category or _ Standard
Subscale Hean Devistion Range
N - .08 36 - .69
A-2 .36 06 .22 = b5
A3 .39 | 12 20 = .77
A 42 ‘ .09 27 - .58
A= 46 .06 35 - .64
A-6 | .63 .07 45 - .73
A-7 .31 06 16~ .45
;; Mean Aj.j 48 | .06 37 - .62
;ifﬂean Ay .46 .05 3P e .59

B=1 : u55 ’ |07 043 - u71
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Table 16

Frequency of Studew® Responses to Item 101:
Student Rating of the Most Impottant
Way in whish Soma Counsetors -
Might Be of Help to Students

L N R N A o U I PSR vy P ey T Ul < B G g 1 W S i e e WD e B NE S Aot § S SR g

© Alternative | . Number | - Percent
. e Y N N RN AR b i . e iy o , . g vt *—“»
Omit | N 225 | 13,60

"‘1,' Helping students select ‘ :
~or change their schedule L ST
of school subjects o 157 - 9.50

2. Helping students with
- problems in their
school subjects or : ‘ - -
school activities 176 ‘ 10.60

3.  Helping students know more
about their aptitudes,
interests, or personal '
trafte . 26 14.80

b, Helping students plan
for an ocecupation or , ‘ ,} ;
- further education . S o Lo
:atter hiah achool 675 o W00

‘Helping students with
~ “their peronsal problems
or with the troubles
 they are having with
‘ ,other individuals

AR e e Gy e S G




-~Table 17

Frequency of Student Responses to Item 102:
Student Rating of the Second Most
~ Important Way in which Some
~ Counselors Might Be of Help
to Students :

m—-.~nnbu‘~§.o~»\nﬂ--~u~~~* ‘5 iy ~ . omsing & Smcars oo ek 14 st

 A1ternative : f"" . Number

Lo Percent
’,p-o»n-.-nv\wbﬁv\“o.mmqnu“a-*—u«»@m s v

i{ﬂHelping scudente select
_or change their schedule
?;Of qchool‘aubjects '

kgfuelpina etudente with o
~ -problems fn their
. achool subjects or
'~guschool ectivitiea L

,auelping etudenta know33
more about their -
.aptitudes, interests,
or. petsonal ttai;s '

| Helping students plan‘~
. for an occupation oF
- further education

":aﬁtet high school

S Helping students with

- their personal problems

" or with the troubles
. they are having with other S
"'":”;individuals 183

e T R P T RSy




Table 18

~ Frequency of Student Responses to Item 103: .
 Student Rating of the Third Mast Impor-
tant Way in which Some Counselors
Might Be of Help to Studeuts

baadi o R TSk 8 ST N L NE NN I NPT S A Ve p e ~dan

et Ittt s W & A Soeg o A e

' Alternative Number ' Percent

BRI e o B T T A R e A ¥ o e e i s -

omit o 23 - 13.90

;¥1(  Helping students select
. or change their ‘schedule : ,
_ of school subjects 269 16,20

- 2. Helping students with

-~ problems in their . ,
school subjects or ; ‘ Do
school activities , 423 25,50

3, Helping students know
. more about their
‘aptitudes, interests, ‘
- or personal traits 321 19,40

4. Helping students plan
- for an occupation or
~ further education
“=;‘hfter high echool

~ Helping students with
- thelr personal problems
~or with the troubles o

' they are having uith
,3,other individuals
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~Alternative

 Helping studenta select
. or change their schedule
' ;of sch001 Subjects

"; ,He1ping studenta with
problems in their

school subjects or

“séhool activitiee

He1p1n3~students know
more about their

‘aptitudes, interests,
: or personal traits

Relping students plan
for an occupation or .

. further education

,‘_(‘after high school ‘
f:fS.k Re1p1ﬂg students with
~their personal problems

or with the. troubles

_ they are having with

' other individuals

TOTAL

 Table 19

" Numbey

130

Frequency of Student Responses to Item 104:
Student Rating of the Fourth Most Impor-
tant Way in which Some Counselors
Might Be of Help to Students

'm-‘

" Percent

241

275
396
iaz;
165

260
1658

RO I o e LI X u‘g R R R I R SR O N R e o M A SR W

A4

440
16,60
23,90
19.40

10.00

115,70

w0 o

R R A e e L I ot T oNR N ey ¢



Table 20

Frequency of Student Responses to Item 105:
-~ Student RAting of the Least Important
~Way in which Some Counselors Might
Be of Help to Students

CONPASY W B AN N BN N N BN LA PN Y Al § o Teer v e & el & e

-

~ Alternative * . Number . . Percent

TR gl FWt @ e g MW Gly &Nl b b ey N ey W Bt B A W Al M i el B 3 S oAty gt . i S o < —-——n—.o-m-

omit o 2s6 15,40

‘ Helping students select ‘ : ‘
~or change their schedule o ¢
of school subjects 496 | 29.90

Helping students with

‘problems in their

‘8chool subjects or , , ‘
school activities 109 . 6.60

3. Helping students know
more about their
aptitudes, interests,
or personal traits - 175 10.60

4. Helping students plan ’

for an occupation or .
~ further education G e :
. after high school 68 : T A0

)+ - Helping students with
-thei* personal problems
or w.th the troubles

s they are having with
“-“other individuals :

TOTAL
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