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ABSTRACT

With the growing demand and the growing need for
continuing education programs, there is an accompanying need for
establishing, maintaining, transferring, and recognizing a uniform
measurement of participation in noncredit continuing education. The
proposal seeks to define the circumstances under which noncredit
continuing education might lend itself to measurement and
documentation in more or less standard terms. Sponsors of organized
learning experiences will be encouraged to refer to their programs as
continuing education so they can be considered as part of the area of
concern. Sponsors will also be encouraged to use continuing education
units (CEUs) in their program descriptions. The CEU has many
advantages, and standards in its application should be established.
Other standards to be considered are adequate descriptions of the
continuing education experiences, maintaining records, and assessing
qualitatively individual performances. This system would offer a
broad range of benefits to individuals, instructors, administrators,
1nst1tutions, employers, organizations, and government agencies.
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g[\. Problen Statement e ‘ T

The body of kunowledge 18 nwow thought by many to double every ten years. This

o~ newly recognized phenomenon suggests that continuing education in both vocational
‘:D and avocational fields should be pursued diligently by persons in all walks of life.
} There 1s no escaping the nced for a persistent level of educational effort through-
out life, particulariy for professionals and socially conscious adults, 1f they are
to maintain the skills and awarcness that arc essential to understanding the chang-
ing frame of rcference in which man must learn to work and live.

To compound the problem and the confusion, the great variety of formats and
sources of aponsorship through which noncredit continuing education may be obtained
do not lend themselves to the easy and natural aggregation of an individual record
of participation in response to clear need. Despite the inherent weaknesses re-
sulting from the fragmentation and diversity of continuing education as we know it
to exist, we sce wmany signs today of institutions, organizations and individuals
seeking to "formalize" informal education, One objective in these programs is to
make the pursuit of new knowledge wmore attractive as a way of personal and profes-
sional development, A further expectation of such systematic efforts is to bridge,
in total or in part, the "cducational gap" that confronts both the genaral adult
2*4d the practicing professional who have been away from foimal learning channels
or any substantial period of time. Some 30 of these programs, both newly c¢merging
and well establlshed, and under both institutional and organizational sponsorshtp,
have been 1dent1f1ed nationally as espousing these objectives.

Three common elements characterize these many examples of burgﬁoniug Interest in
the recognition of continuing education:
_ 1. There is a broad base of {nterest in these potentials whether viewed geographi-
" ecally, by educational content, by audience or discipline served, or by tha nature of
.- organizational sponsorship, ‘
.2, There is a sense of urgency in many of these efforts that suggests the time is
,{f*:now right for a concerted. national movement dirccted to the olngle objective of
fg‘:recognizing achicvement {n continuing education.
73, Virtually all programs. announced to date for purposes of. recognizing participa- o
- tion {n continuing oducation arc end-product orfented with very foy specifics as
to how the level of Individual cffort is to be quantified, preserved*ﬁs a transcriptﬁ:g
5record, or transferted and built upon from place to place as the- 1nd1vidua1 pro~; o
gresses through a life 1o hat : me
id transt

[:R\}:Lce Chairman, National Task Force on the Uniform System of MeaSurement for Non-
: :edit Ccntiqping Education ' ; T i : ,
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ventares and amoag other neuly cvolving programs of a similar nature that ave intend-
ed to serve a varicety of special {ntvvest aveas; but there is the complementary prob-
Ca Aty that a aumber of weak and often incompatible programs =~ no matter how well
fncentioned or supported by their vespective intevest proups <= are about to be pate
terened after one or another of the various melds that have becn fashioned to date.
Thus the time is at hand to unite the forces and interests at all levels of instruc-
tion and from all points of view for purposes of establishing, miintaining, trans-

ferring and recognizing a uniform measuvement of participation in noncred?r contin-
uing educatifon,

The several objectives ot this proposal are detailed in the outline and discus-
sfon that follows. When these several steps are taken by a substantial number of
spongore of coutinuing education, a new and much needed system for the measurement
of participation by fadividuals in continuing education will be well on its way to-
vard national acceptance. At the same time, the incentives supplied individuals,
societies, cmployers and educational institutions alike will serve to enhance the
importance, support and acceptance now accorded noncredit continuing education.

B, Definition_of Continuing Education

The task force is concerned with only the noncredit portion of the broader body
of knowledge transfer commonly referred ta as continuing education. Units of meas-
arement and appropriate opportunities for recognition already exist for those seg-
nents of continuing education that are oricnted toward a diploma, a skill certifi-
cate or a degree. Concern is not manifested in this discussion about the large body
of informal education that is carried on by individuals outside of ovganized chan-

~nels and without vrecognizable sponsorship or instruction. This area of one's educas
tirn includes sclective and general reading, exposurce to the communications media,

t el, films, discussion groups, attendance at mectings, community and social acti-
vLeies, dialogs, exchanges of correspondence, etc.

It is the intent of this proposal to give greater credence to onc's education ob-
:ained through organized learning experiences that do not, for one rcason or another,
“terit the award of formal credit. 7Thus we perceive a hierarchy of education cons.
tisting of formal education, noncredit contjnuing education and informal education.
.t {9 the middle ground, noncredit continuing education, that lends itself veadily
“i0 the measurement and documentaticn in more or less standard terms, This proposal
eeks to define the circumstaances under which that may be done,

To further the tdentification and vecognition oE noncredit continuing education
- n this context, all inst{tutional and organizational sponsors of organized: learning
- ¥periences that {mpart noncredit education to post high school adults will be en- -
~ ouraged to refer to their educational opportunities in all fnstances as continuing P
~ ducation. This {s a simple matter in and of . itself, but its 1mportance as-a first e
tep lies in the fact that ‘there must be a readily rccognizable and reproducible :
‘hAracteristic that dLiian a Substnnce wheneVer e propose to 1uent1fy and measure

_ have seen that conrtnuinb cducatton {s the comnon denominator that desuribes
Q \owledge and behavior acquired thoubh organized learning experlenue that are
[:R\j:mmediately or dircctly applicable to a sklll certificate, a 1iCense, a diploma,

wll Toxt Provided by ERIC
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or a degree. To further the objectives of the national task force, it next becomes
nrcessary for the cpoasors of countinuing education opportunities to refer to their
erings in tewms of continuing education ynits as dervived from the format, cons

teat, scope and duriacion of each contianing education program. These newly defined

units will no doubt come to be known variously in time as "c¢. e. units,”" "¢. e. u.,"
ot, simply, "q."

The conL{nntnv oduraL{nn unit ls dofinod as rxn hourg of pdltlcipatlon {n_an otr-

o e s 4 3

instrustion or dlrovtigg. NoLtcn “that course duxdt;ou, xvsponslble sponsorship
and qualificd leadership all ave Implicit in this definition. The unit is to be
neither taken wnor given lightly.

This unit represents a sufficiently small amount of participation in continuing
education that it will be possible for an individual to accumulate a substantial
number of them over limited peviods of time. 7This comparatively vapid pace of ac- -
cunulation of units should provide esscntial individual incentives and motivation

for purposes of fulfilling one's continuing cducation obligation again and again
throughout a forty-~ycar carcer,

At the same time, the unit avoids the divect recognition of ''instructicnal hours"
commonly assoclated with various training programs involving apprentices, the mili-
tary, specific job skills, and vocationally oriented programs. This unit of measure
compares favorably, on the other hand, with the quarter-hour of credit already es-
tablished as a minimum, although a significant and acceptable threshold level of
learning e¢ffort by a post high school student in a formal education program. Thus
*he unit should earn immedfate vecognition aaong educators and the geneval public

.ike as a new unit of attractive and manageable proportions when applied to non-
credit ¢ontinuing education. .

The c¢. e. unit has the further advantage of being computed simply for all formats
~and durations of continuing cducation programming wherever contact hours or their
equivalent can Le determined. Included in this system ave classes, lectures, work-
shops, seminars, symposia, institutes, short courses, etc., wherever a ready ac-
counting may be ms' of organized hours or iunstruction or participation in a learn-
ing situation. Surely a constructive by-product of this development will be the
. ‘more nearly standard definition of the various formats in continuing education so
©7 . that their respective knowledge transfers and ¢. e. units will be more consistent.

Any other measure of educational content based on semestera, trimesters, quarters,
ety whether for credit or noncredit, may also be readily converted into equivalent
¢, e, u, because of the decimal nature of the matter unit, This convenience makes

e possible to describe any coatinuing cducation learning experience to the nearest
‘ones enth unit, as measured 1n1tially 1n COntact hours.

Lo tinuin?vedugation units may he addcd stmply and directly in their decimalfnota- s
o W ¢ i

n y 1Y}y

~assign g;*thcses,;torm papcr#,vfield‘trips, laboraCOry exercises, research;“ i
\) re wfiting, public presentations, demonstrated skills, ctc. These learning w2

[:R\j:riences do not. lcnd themselves to the direct computation of ¢. e. u, in terms

JAruitoxt provided by Eic
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of hours spent working alone in carvylny ont the prrticular assignuent to the point
that the new kuowledye acquived Later may be deamonstiated v terms of a papevr, a

P 2ntation or in the form ol o report co an expeciment.  the actual hours of in-
volvement per ¢, ¢, u. in these torgats might be several times that requived in
othevs wlen under jmmediate clagsvoom instruction, However, similar distinctions
nay be found in academic experlence where the hiours of student effort per hour ap-

slicable toward credlit may vocy by as nuch as five to one, depending upon the par-
ticular subject and learning fownat,

The Univavsity of Wiscons(n, for example, has a livge program of independent
itudy at both high school and college levels and covering both the credit and con-
‘inuing education spectra. Thaese courses arve so desipned at the college level that
.ight assiguments equate to one semester-hour of credit., In a system of 16-weck
jemesters, each assignment in the corvespondence study format equates to two hours
»f classroom participation and a typical four to six hours of outside rcading and
roblem solving. In practice, therefore, a rvange of six to eipght total hours are
required for the completion of a single vritten assignment in the independent study
lormat. This is a factor that the cxpericuced independent study fnstructor can
jauge juite closely in outlining his subject and writing the course syllabus. In
:ie notation of this report, cach assipnmeat in the UW mold cquats 0.2 c.e,u., al-
dough the individual enrolled in this learning format is expocted to spend a total
f six to eight hours in earning this amount of recopnition,

The question then comes Lo mind, "Why does the typical participant earn full
tecognition tor the hours spent in a two-day conference?” Here the rationale is
hat he very often biriugs a background of pertinent expericuce to that conference
0 thercfore can assimilate related information vapidly without background develop=-
1 . That is, the adult lecarner can gain a vorking knowledge in subjects close to
1.3 fleld of employment with less exhaustive detail than the classical student who
- roaches one new €ileld of study after another as he moves from classroom to class-
oom. On the oti<r hand, when the adult learner moves into a totally foreign field,
'$ in the example of e<tcnd1n? his skitl in mathematics, he tono vill have to spend
ime on outside reading assignuents and problew solving sessions to acquire mastery
f the new subject., Thesc distinctions in the approaches to learaing will have to

e taken into account by the sponsors of continuing cducation as they begin to apply
. he c.‘e. unit to their offerings.

. “Application of the Contlnu1up Education Unit

It should becoue the policy of all proponcuts of continuing ecducation to encourage
-rofessional societies, certificating apencics, recruitment and placement activities,
mployers, personnel managers, counsecllors, licensing. boards, ete., to establish
~tandards and incentives for personal and professional developmint. This should be -

. aterms of continuing education units to be acquired over a glven period of time . - -
or. particular forms of reward or. rccobnition. 1t will be within the province of -
uch organizat;ons to establioh thein oun rcquxromcnts conccrning the mix of formats,;

3\ : ‘gtven
1 for parl:i(:i--‘~

. ; : ' ; ‘ ducdt on proprnms about;the precise
uratlon, levcl and evaluation of the- unlt teuds to wash out in the application since

- ser group will apply its own standards cnncerning the significance to be ats
g[:R\f: to the particulax unilt, - This situation is not particularly different_from o
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the curriculum and course level limitations that are applied to university credit
whenever it cowmes to specific degree vequirements,

Being open ended, the incentives make coutinufng educatlon a life-long quest
rather than a short<tewvm goal. Each user group, vhether technical, professional,
ticensing board, employer, social or fraternal, ete., will cutablish and regulate
its own requivements for the maintenance of proficiency in the particular clientele
field over which it has purview or jurisdiction.

The suggestion that the recognition aspect of continuing education be external
Lo sponsoring orgaizations, rcposing instead with the users or consumers of con-
tinuing personal and professional education, should help ward off the specter of
"diploma mills" coming into existence to serve only the semblance of contipuing
education rather than a lifetime commitment to it. The proposed system also pers
mits, indeed encourages, the typical iandividual to marshall and utillze a host of
continuing cducation resources both in and out of academia to servve his particular
needs since the standard by which he makes his selections is according to his ocwn
needs and desires rather than according to spunsor or institutional concepts of
consumner needs.

E. Adequate Description of Coatinuing Education Expericnces
All continuing education activies should be described by their sponsors in terms

of audience, purpose, format, content, duration, teaching statf, prerequisites,
other qualifying vequirements, level of instruction, parformance measures to be
empleved, ctc., so that intelligent judgments cun be made by others as to what the
educational experience amounted to in terms of new learning acquired by the paveti~
‘nipants. This essential information should Le maintained in abstract form in the

armanent vecords of the sponsor of every continuing education experience in which
¢. e, units apply, thereby making it possible to evaluate the courses from distant
locations and at tater times for their particular educational significance,

These descriptions of continuing cducation opportunities, by their very specifi-
cation above, tend to become highly standardized in their format., 1t therefore be-
comes posaible to include time, place and fee details and to have, at once, a
clearing house of continuing education opportunities as a significant by-product of
this. proposal. This information should prove to be useful to individuals and theitr
employers in making appropriate course sclections. The potential clearing house,
whether national, regional, or Ly interest groups, also has the merit of serving
the developers of continuing education programs by giving them a guidebook of

course descriptions and teachxnb expertise for reference use when planning their
own offerings.

‘ F.; Maintenance of Contxnuinn Education Records ‘ ‘

. Each sponsor of ‘a recognized Continuxng education program should be held respon- g
lsible for establlshing ‘and ‘maintaining a permanent rccord of all continuing educas
, tion ‘units that he awards.  This requircment, along, ‘will serve to limit the numberLV
“of ] of continuing education to Lhosp who are seriously 1ntentioned to and

wﬁ~”.Qualitatlve Assessment of Indivlduai'Pcrform1nce - Sl : el
© O ecords of persons taking part in coutinuing uducarion ay be maintained optton~*n
[ER\j: by sponsors. according to any of three traditional systems that lend themsclves

A FullToxt Provided by ERIC
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casily and naturally to the qualitative assessment ol {ndividual pevformance in an
orvganized leacning situation,

Andilor _or Obawerver. Satlsfactory individaal performiace at this level ot ob-
servilion ds desipaaied vith the loctor "X, Cibis pevlommance mdsure is applicd
almost universally on the basis of ativadance altone and sipnilies vivtually passive
or nominal pavticipation in the learvainy expriience.  For example, this may be tle
extent of involvement fn a lecture, a demonsteation or a field treip, This opliod
may be expected to be applicd routlnely to a substantiol Creaction (approximately 20
per cent to 40 per cent) of all conkinuing cducation learning experiences,

2. Satisfactory or Unsatisfactory. Satislactory {ndividual performance at this
level of obscervation is dasiguated with the lettex "5." This performiunce measure
may be applied quite penerally in the majority of contiuuing education progcams on
the bases of a) good attendance at sessfons, b) participation in discussion, ¢) per-
formance of routine assignuents within the learning expericnce, and d) the filing of
a signed course appraisal lorm at the close of the meeting. The purpose of the
signed appraisal fowm is to establish a verifiable record of attendance and the

- ability of the individual to write a constructive statemenl concerning the transfer
of learning expericnced through participation in the program. Negation of these
simple requirements would merit the record of "U" for unsatisfactory, or optionally
according to sponsor preference, "N," for no closing veport filed. Either of these
notat{ions would ackuowledpe atLLnddnCO, at least in part, but would imply that con-
tinuing cducation units werve not applicable for the particular learning experiounce
because the wourk was adjudgnd by the sponsor to be less than complete. This optiou,
too, would apply to a large fraction of all contivwuing education programs (30 per
cent to 70 per cent) so that nearly all performance evaluation envisaged under this
proposal would be encompassed in terms of the first two options.

2, Conventional Bvaluation Systems. Therve are some few examples of continuing edu-
ition programs (estimated here to be less than 20 per cent of the total), includ-
ing a large part of {ndependent study, In yhich it i3 either customary or desirable

to evaluate individual performance on the basis of the conventional systems of
alphabetical or numerical grades or jian tewms of Lhe newly evolving "pass-fail system,!
It therefore becowes possible to enter the tresulting evaluation on the individual
record in the same terms that it was derived in the first place. This occasfonal
use of conventional academic standards bears no relation to the fact that most con-

~ tinulng education is evaluated according to Options 1 and 2, above, Thesc occasion-
ally move detailed performance records merely imply thet typical residence instyuce
tion standards were maintained In terms of attendance, recitation, outside reading -
and problem assignments, and evaluation of individual performance by examinatfion,

1t should be noted that wvhile the three grading options are paxallel they are ,
also roughly indicative of the intensity of individual participation as well as the
‘extent to which the course instructor or instructors arc able to measure i{ndividual =

7“;performance.f Table 1 attempts to 1ilustrate these several proximate relationships. -

7 The use of any oE the three supgeqtud systems for performance evaluation will re-‘“k‘
“lt,in a unique lettcr or n'mbor that 1s 1nd£cativc of the circum]tances under S
which the continuing‘edfuation nni;s‘were eurned as woll as indicating the relative”3*?ﬂ

o Who Bonefits" : R . S
[:R\K:he system described hcrein uould dppear to have | broad rdnge of benefits for

A Fuiitext provided by ERIC
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TABLE I, Parallel and Alternate Systems for the Evaluation of
Individual Performance in Ceatinving Edugation Programs

A Measure of Tudividual Pertorronce

/

(lligh Performance) R (L.ow Performance)
Option 1) Auditor or Obuscrver System with Little Active Participation

. « . X = Acceptable Grade Based on Attendance Only . . .

Option 2) Typical Informal Education Format with Limited Participation

. .8 = Satisfactory Performance ., . . { U = Unsatisfactory

altevnatively/ N = No Report

Option 3) Convenklonal System of Performance Evaluation
Letter .
Grades A B ¢ D F
‘ « o+ 2 v o I = Incomplete . . . . .,
Pass- ' ‘
Fail . ’ N T R S T T T P = Pass- L T T BT T / ¢ 4 F 2 Fail- . e
Numerical !
Crades 100~93 92-85 . 84-77 76-70 Below 70
3. Quantitative Measure of Involvement'bf
Instructor in Appraisal of Iadividual Performance
R (High Involvement) cean (Low Involvement)

Option 3) ‘ ~ Option 2) Option 1)

4;C,"Qua11tative Measure of Intenﬁtty of Individual
: Patticigation or Involvement in Learning Exggrience

fij_(ngh Intensity) _ ;[sz----  [f! = (Low IntehSitx):k

Option 2)




iU prirties concerned.  The €ollowing brief outline of suel benefits 1s offered as
restimony of the value to be derived from the fnltintlion of & measurcment system
s ¢ontinuing cducation on a broad front of usaje: ’

Individual Bepefits:  (ndividuals gain both personal satisfaction and very proba-
aly avavds of both economic and prestize nature for their conscious pursuit of con-
“inning education. Avenues are opuned for acquicing pertinent tow knowledge with
appropriate recopnition for indlviduals who, for one reason or another, have broken
paee with the lock-step progression of formal education. Seclf donbts about the
stage of one's obsolescence are relieved., An alternative is found for technological
absolescence caused by large-scale advances or revolutfons in commercial and indys-
trial practices. Elders remiin more competitive with thelv younger counterparts
vhether in terms of new theoretical knowledge or the advoucing state of the art,
Those who pursue continuing education diligently and constructively throughout their
vorking carcers will have a record as testimony of their dedication to self rencwal,

Instructov Benefits., The teachers of continuing education have the satisfaction
of knowing that both the qualitative and quantitative aspects of their efforts will
cadure, They kuow that the knowledge imparted to the people they have served is
sinmilarly prescrved, Otheruise, instructlon iu continuing education programs as now
conducted 1s like so much writing in sand, All documentary evidence of the effort
is soon lost, doing a great disservice to the teacher and participant alike, Faculty
vecognition stems primarily from scholarsliip as evidenced by published research,
Teaching of graduate and undergraduate students vates a poor second to published re-
search, and the teaching of continuing education is an even more remote third. The
system described herein will help close the latter gap. From there on, the greater
relevance, the immediate potential for the transfer of thu knowledge directly into
the cconomy, the opportunity for publication of timely new knowledge and state-of-
the-art Information, and the potential for establishing consulting contacts based
on tlic ready matching of individual instructor qualifications with current needs in
business and industry all should contribute to making the teaching of continuing
cducation a more attractive endeavor for the academician. In a similar vein, the
greater fnstitutional recogniion and sense of permanence accorded continuing edu-
cation should make such teaching assignments more attractive to the persons in in-
dustry, government and private practice who now give so generously of their time and
talent to the conduct of continuing education programs on an ad hoc basis, often
without compensation and always without appropriate recognition.

- Administrator Benefits. The greater care with which continuing education pro-
grams are described (refer to section E, above) should gerve to develop a ready
catalog of course outlines and descriptions as a starting point for the preparation - -
of course offerings. Documented information about the numbers and clagses of per-
sons enrolled in similar course elsewhere should serve as guidelines when contem-
~ plating a particular offering. Full realization of thesec potentials more or less
. requires a clearinghouse for continuing education programs, whether organized nas . -
"+ tionally, reglonally, along sponsorship lines, or by disciplines. Yet such a ser-
. vice 16 a natural consequence of the national program described herein. The very
: rdization of terminology and the defintion of continuing education units for -
rpanized learning experience will almost automatically engender the appearance
ringhouse information f rmat ot ler to serve common interests and
ation of teaching loads ; his proposals =
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{s to carn the public and donor support thar {t seeks. The cleavinghiouse scrvices
reterved to jpaediately above should help the institution weet [ts continuing cduca-
cion eagponsibilicins ta the reglon ov conrunity 1f sevves by compacing jln program
tprinst the kuown reservoir of continuing cducation sctivities taking place in other
stuilar locales or wavkets. Institutions wmaintain close contact with their alumni
throughout the years, The base of institutional allepiance is broadened to include
araduaies of other institutions and substantinl fractions of the citizeary who
cithar nevor attended or never comntoted a program of higher education,  The “rele-
vaace” of the institutlon as a practical and tunctioning economic detorminint in

the arca which itserves, and by which it is scrved in turn, is a healthier image
than the "ivory tower complex" by vhich institutions of higher cducation come to be
tnown in matuving societies.

Enployer Benefits. Eaployers by and large pay the cost of the incidental educa-
tion of their employces earried out "for credit" although the new knowledge so ob-
tained may not have the economic consequence of that which is obtained through con-
tinuing education programs. - The proposed system encourages the greater use of con-
tinuing education programs to advance the proficiency of individuals in their
assigned work. Since the utility of continuing ecducation is to be user oriented,
caployers may expect to exercise some influence over what is offeved in their locale
and eveu a greater influence on which offervings qualify for fee remlission as well as
for company vecoguition in terms of their relative e¢. e. units. The riphtful con-
curn of the employer about the continued development of his personnel will be great-
ly eased by this proposal.,  The opportunitivs that now exist will be better indexed
and described in terms of the '"who, what, why,; when, whera, and how.'"" The ecstablish-
ment and maintenance of individual records concerning c¢. c¢. units will be a great
incentive to employers to channel more of theivr support for continuing cducation
prograns through such procedures, Subsequent decisions affecting employees in terms
of advancement, reassigoment, rctention, etc., will be made with greater assurance
aud justification after taking into account comparative propress and records of
individuals in the continuing education prograus that have been commonly available
to all.

Organizational Benefits. Most membership organizations, whether labor, technical,
professional or fratrrnal, hold as one of their credos the advanceuwent of the educa~
tion of the membership. This proposal provides not only a large share of the in-

centives but the operating mechanisms on the broadest possible base of perticipation
by means ¢of which this educational objective may be achieved. Not only are con-
tinuing education opportunities made available in a well-defined and packaged way,
along with the promise of maintenance and transferability of the record, but the
desfgn of the complete educational program for purposes of individual updating and
“subsequent recognition is left largely in the hands of the organization. This is
not to suggest that easy standards will prevail. To the contrary,. each organization,~
will be encouraged to establish criteria of scope, level and intensity of continuing
education experience sufficiently high to lend increcased stature and dignity to the’

-~ cause {t espouses. Professional organizations ‘engaged’ in broad public setvice may

- be’ expected to deal in la”ger amounts, broader 1ssues and more ad
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Registration and Licensing Boards., There dre a great miny statutorvy boards and
vovidssions as well as some quasteol(icial ovganizarfons that veglster or license
Cottvldnagls wpon presentation of reauived docunentation and/for demonsivation of cer-
i prodictensies by emanination, 72he sysien ot continuing education uanits will
2ake {t possible for cach clientele sroup propaving jtscell fovr offtcial recognition
in the form of a license or a vegistration covtificate to hecume qualifled according
to established norms. Cevtainly the existence of a vontinuing education record in
the appropriate fields of study goea a long way touard establishing the preliminary
qualifications of an individual before he is submitted to an oral or a wrikten exame
{nation, The conferring of licensas by state vegulation or municipal ordnance in
semi-professlonal occupations will gain in public acceptance and recognition by vire
tue of the educational qualifications attached thereto. Heedless to say, society
benefits where such education is pertinent to the improvemunt of individual skills
and breadth of understanding in the controlled field of practice.

Government _dgency Benefits. The "numbers" game is never so important as it is
among the documentary toles common to the functions of governmont. Factual informas
iion about the currency of the practitioners of a particular profession, the general
characteristics of the manpower vescrvoir in various speciilizations, the aggregate
of informal educational enterprise, and the soste and Lenefits of all such programs
are ready examples of the legitimate alms of state and national governments with
reipect to continuing education. Such vital information is largely wmissing today
due to the lack of standard termiunology, quantifying tecaniques and reporting pro=
caedures i{n the large and growing body ol continuing education, The precedures outs
lined herein aggregate all significant informal learning experience into equivalent
c. o, units., The course abstracts represent a wealth of information concerning for-
mats, contents, audiences, ectc., that has not been available herctofore. Student
vecords In the speciffic and on the whole provide rich statistical resources for
for judpments concerning the micrvocosm and the macrocosm of continuing ecucation.
Governinental emergencies can be met carlicr and more effectively Ly calling upon
the continuing education community to fulfill critical training neceds. The general
state of health of our society may well be predicated by the extent to which re-
sponsible people at large are assimilating the new scientific and technological
facts of life through the conscious and persistent pursuit of continuing education.
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