R |  DOCUMENT RESUME
.y BD oso 326 | | UD 014 116

'"AﬂTﬂOR Levine, Daniel U.
TITnB " Bducating Alienated Inner City Youth: Lessons From
co ~the Street Acadenies.
o ,PUB DLTE Nov 72 .
BDRS PRICB MF-$0.75 HC-$1.50 PLUS POSTAGE

DESCRIPTORS - Admission (School); *Alternative Schools:
Compensatory Bducation Programs; Dropout Prevention;
*Dropout Programs; Dropout Rehaktilitation; Drogouts;
*Educational Objectives; *Inner City; Progranm
Descriptions; *School Organization; Secondary School
Students; Student Alienation; Success Factors; Urban
Schools

ABSTRACT ~ -
In recent years a number of new institutions; i.e.,
"street academies", have been established to educate students who
have dropped out or are prone to drop out of inner city secondary
schools. There is reason to believe that many of these schools have
been successful with youths who had not succeeded before, and
therefore that lessons might be derived to help improve regular inner
city schools. Some street academies enroll mainly young people who
have done very poorly and either have dropped out or are on the verge
of dropping out of reguiar public school programs. Some primarily
serve youths who not only are dropouts or prospective dropouts but
also have been classified by one or amother institution as delinquent
or pre-delinquents. Some are limited mostly to educating college
bound students. What exactly has been taking place in street
,academles which apparently have been functioning with-a good deal of
success? What follows in this paper is a brief analysis based
primarily on several of the (relatively few) written descripticms of
street academies which have been published. This analysis is offered
~in three parts: (1) an enumeration of principles derived from frogram
descriptions and the first-hand accounts of staff, students, and/or.
-visitors to several of the leading academies;: (2) identificaticn of
several additional possible reasons for success vhich are less
obvious and are seldom if ever cited explicitly in the literature;
and (3) speculation on one global, dlfflcultétoécbjectliy, progran
characteristic that may be particularly important in accounting for
the success of outstanding examples of ‘the . street academy approach. .
(Author/JH)
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EDUCATING ALIENATED INNER CITY YOUTH:
LESSONS FROM THE STREET ACADEMIES

- Daniel U. Levipe
In recent years a number of new institutions have been established
to educate students who have dropped out or are prone to drop ouf of
inner city secondary schools, These institutions have been variously
called "storefront schools," Mstreet academies,'" "mini-schools," and,
in the case of some which officially are part of public school systems,
community "outposts.'' Except where specific schools are referred fo
later, for shorthand purboses these institutiohs frequénfly will be
referred to simply as "street academies" in the rémainder of thi§ ‘
paper. . | ./ |
As suggested in the title, there is ;eason to believe that man?
of these schools have been successful with youth who had not sucéeeded
before, and therefore that lessons might be derived to help imbrer
regular inner city schools. To credit this possibility, one need.nét
believe that all street academies have been successful, bﬁt only that.
some have been able to provide effective education for.a sdbsféﬁtfal'
proportion of young people who probab]y would not have learned much in.
regular schools. Thns would be enough to place them in a dlstlnctly
different class of phenomena from ''standard'' inner city secondary_
schools, which to my knowledge have not produced a single fepresen-
tative thatunabashedly could be cal1ed»ﬂsuccessful.“
There are several varieties of street academies. ‘Some'ehroll
mainly young"peo§1eﬂwh0'haverone~very poorly and eitheﬁuhave:dmopped
out or on the verge of dropping out of regular publlc school programs

Some prlmarlly serve youth who not only are dropouts or prospectlve
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dropouts but also have been classified by one or aiother institution o
as delinquents or pre~delinquents, Some are llmlted‘mostly to educat-
ing young people who Indicate a hope to go to college and already have
acqulred basic skills in reading and writing. |

Not all street academies, however, are designed so specifically

to serve a particular target group. One of the lmportant questlons whlch
apparently has not been diredtly researched anywhere 1s whether or not"
it is possible to run a successful academy enrolllng ln the same pro- ;;”;*
gram both barely-llterate pre-del inquent youth and college-aspirlng
(though alienated) students who already have acquired secondary-level»_
skills in academlc subJects | S

Despite the lack of solid research evidence on this lssue, lt can

be said that some of the best-known street academles do concentrate .fi"

mainly on one or another type of student d|fferenttated malnly by allyl

but functtonal |ll|teracy on the one hand and a. degree of academtc compe-'ff -
tence on the other. Among the most wudely-acclalmed and best-establlshed‘".
of the Street academles, for example, IS the Harlem Preparatory School
(Harlem Prep ) in New York City, whlch stands at’ the apex of a system
of 1) mnnl schools emphas:znng fundamental academ:c skrlls for drop-:
outs from regular publlc schools, and 2) "transltton“ academtes whtch }}
A offer further preparatlon for students who have not yet attaxned at.iA;;f
least an e|ghth or ntnth grade readlng score. -f{jiﬁf;;di¥jf;;ff:.;f:355?34'”
lnstructton at Harlem Prep is based on the |dea that many lnner ,gld
city students will- perform better academlcally tf they are motlvated tft'
to learn material in a context that encourages the pursunt of |nd|vudu- j;’

.;al'interests.‘ For this reason, subJects are not taught in hlghly
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discrete courses; instead topics in which students become Interested
during discussion are pursued in a variety of manifestations (e.q.
social sclences, humanities, physical sciences, mathematics, etc.).
Students work individually and in small groups, wlth a goad deal:of.
personal assistance from staff members and a definite Inslstence on
attalnlng high academic standards. An attemptfls also made to keepﬁ
the institution relatively small so that-students_and staff'can malntaln
close contact and identiflcation, and emphasis throughout thegprogram?
is placed on combatting raclsm and soclal‘lnjustlce.of_any:type or hl;ih
origin. | | | " | BRI

An example of a program llmlted to students wlth mlnlmal academlc_.f"

skllls and l|ttle or no demonstrated read|ness to engage |n college- R

preparatory studles iS the Farragut Outpost operated as a sem|-
autonomous branch of Farlagut ngh School in Chicago s Lawndale nelgh—f.
borhood. The young men who cgree to attend the. Outpost generally havef o

been identified as “potentlal dropouts" by coun5elors,'and they

‘usually arrive "full of SUSplClon and doubt" (3: 8 21) The atmosphere o

at the Outpost has been descr|bed as very relaxed and permlsslve" (3 12),. L

staff d|alogue wuth students .is interse and frequent wnth an emphasls

placed on developlng e rutht and “truat" in personal relatlonshlps '?"

- (3: 13); and the program lncludes shop and vocatlonal studles as well as -

academlc studles desjgned to y|eld (i.e. correlate wuth) credlts at the
regular high school. Each staff member's ”responslbllltles are many
and varied ... /|ncludlng assumptlon of/ the role of admnnnstrator,

P

counselor, teacher, tutor, maintenance, custodlal, father image, and

E clerlcal" (3 11).

v What is the evndence that street academles have been successful
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In improving the academic achievement of allenated inner city youth?
In the case of preparatery-level schools which send thelr graduates
directly to college, encouraging data have been reported for the
Christian Action Ministry (CAM) Academy'In thicago as well as Harlem
Prep. Eash and his colleagues at the University of 1!linois at Chicago |
Circle condUcted an ‘evaluation of CAM and found that a group of students‘
who attended for two years registered clear gains in language and zf;p"-;¥fsﬂthﬁ
mathematics (but not readIng) beyond what they mIght have been ex-":}u S
pected to achieve based on prevIous performance in the public schools (1).:ig_f“w
Headmaster Edward S. Carpenter of Harlem Prep has reported an average‘
gain of two years in readIng--from 9. 0 to 1. 0--for the "average" o

student who typtcally'tematns at the Prep for one year" (2, p. 9)

By 1969, Harlem Prep had placed 174 students in col]ege, and there IS

no reason to doubt Carpenter's assertlon that few if any of these -

graduates would have been prepared for or enrolled n college wnthout ';hfuw
the opportunity to attend an academy-type preparatory school - .
Similar empirncal data apparently have not been wude]y published
on other types of street academnes But the enthustasm shown not only'
by students but also by reltable observers at some of these schoois,
comblned wuth the undoubted fact that many students have earneo hlgh_
school equtvalence certlftcates or entered col]ege after attendlng
“such lnstttutnons support the conclusnon that some have been

successful

b

In addutton, fragmentary evudence from several street academles

_a]so |nd|cates that they are achleving the|r goals at 1east |n part -

" For . example, a clear decrease in truancy and an cncrease |n credlts
earned were reglstered among the 21 students who regularly attended

u'“5,7‘ the Farragut ngh Schoo] 0utpost in. Chtcago |n 1968 69 (3 23), and the
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mini-schools sponsored by the Urban League in New York unquestionably
have hclped hundreds of [nner city youth achieve sufficient gains to
enter the transition academies and then Harlem Prep. All in all, it
seems justified to.view the street academy as a possible source of
ideas and principles for reforming secondary schools In the inner city.

What exactly has been taking place in street academies which ap-
parently have been functioning with a good deal of success? What might
account for their achievements in working with young people whom regu-4‘
lar publlc schools obvuously had falled to educate? what follows is _“
a brief analysis based prlmarlly on several of the (relatlvely few)‘

written descriptions of street academies which have been published in

popular journals or the professional literature.viThis analysis is of- ‘;'*

fered in three parts: 1) an enumeration of principles‘derived‘from

prohram descriptions and the first- hand accounts of staff, students, : -

and/or vnsutors to several of the leadlng academnes' 2) |dent|f|cat|on __f

of several additional p055|ble reasons for success whtch are less ob-i ‘
vious and are seldom if ever cited edplicitly in the Jaterature-'and.
3) speculation on one global difficult-t o-obgectlfy, program charace L
teristic that may be particularly lmportant in accountlng for the
success of outstanding examples of the street academy approach

Typlcal Program Characternstncs

1. Smallness. One obvious distinguishing characteristic of the
street academy is that it is a small |nst|tut|on as compared w:th the.
regu\ar secondary school. The typlcal atademy lncludes anywhere from
fifteen to fifty students at a tnme, with two-toffour‘teachers plus
other'paraprofeSsional'and non-professional personﬁe1; A regufare.

school outpost may be limited to twenty or thirty students, .Everd a
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relatively large program such as Harlem Prep has only 150 to 250 stu-
dents.

2. Close Tie~in with the Community. One reason why street acade-

mied often are located on or near busy streets is to allow for easy
access to and contact within the communities they serve, Usually,
so-called "'street workers'" who live in the community are employed toj
recruit students and generally to bridge the gap between the school

and its public. Frequently an explicit effort Is made.to encourage
study in the community by focusing part of the curriculum on local
cond|t|ons and/or by obtalning work=study assignments for students 3“i"
who want to earn money whlle continuing their education (The street
workers and other staff usually take responsiblluty for helping students-;fi;,fj“fﬂ
deal with problems of daily living in their families and nerghborhoods.) :uﬁhbﬁh“ﬂ

Similarly, staff and students at the Farragut High 0utpost:in Chicago--

bow! together in the local communlty, partly in order to strengthen [f

relationships between the two_groups (3: 19). In these and other ways,
a definite attempt is made to eliminate some of the barrlers thata'ihuﬁ
generally divfde'the traditional achool from‘the cu]ture aflthe {nner;?
cnty | ' : S

' 3. Non- tradltuonal Bureaucratlc Structure and Operatuon. Related to

the characteristics mentioned above is. the obvnous effort--or goal--'bl

“to make the- academles function |n a manner other than that we assoclate-dxt ¥
with the format bureaucracy of the tradntnonal school The size of the
"“St‘t“t‘O“ is 1lmlted o that students can be. treated.as lndlvnduals r_,fflm'”
and can lnteract therapeutlcally in small groups Sta 'f and students

tend to.interact lnformaliy Whlle Fules and reSUIatlons are'grouPr ;'ff“

determsned ‘and flex|ble rather than |mposed “from aoove and |nvar|ant
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Teachars and other staff members meet frequently and often help discharge
each other's responsibilities, so that fixed distinctions cannot be

made between the roles of varlous specialized personnel or between
speclalists and non-specialists. Policies and procedures are explicit~
ly and avowedly designed to make students feel their fundamental social
and academic problems are belng individually attended to rather than
processed and submerged ln the machinery of a large,himpersonal organi=-
zatlon. Students as well as staff emphasize that slnce‘attendance ls':'
voluntary, students feel they are there because they made a decision

to attend, and this makes it thelr responsibility to derlye something'
constructive from the experience. .In addition,'teachers and.admlni- .
strators may take'special care-=as at‘the Farragut Outpost;-to ayoid funl
getting bogged down in obtaining resources or'handling.admlnlstratlve. |
detalls, ln ‘order to make sure that they can glve their fullest per- ;
-sonal attentnon to thelr students (3: - 2). . o ~-

This characterlstnc has been labelled "non-tradltlonal” bureau- o
cracy rather than "antl-bureaucratlc" because it does not denote thehf
complete absence or negation of bureaucracy but rather an alternate
approach that seeks to overcome the dysfunctlons of tradltlonal ra~ R
tional bureaucracy (4). »The emphasls, in other words, is on lateral o
.rather than hlerarchlcal structure and on departnng from the lmper-.hf '

' sonal relatlonshnps of tradltlonal bureaucracy, in order to develop

a more "cllent-centered" or'“needs-cyclnngﬂ organlzatlon. But in a

real sense bureaucracy'still'is present sinre bureaucratlc characteris-_
.thS such as utnllzatlon of educatﬂonal speclalnsts and standards for:
pupil performance continue to be necessary. And most assuredly,lrulesj
andfregulations continue to be inyoked even |f ina very dlfferent-

manner than in the regular high'SChool;
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Indeed, it would be rather astoundina if successful street acade-
mies operated without clear rules and regulations tn'view of the large
literature which testifies to the importance of structure in°providing
effective education for economically disadvantaged students (e.g. 5,6).
But it should be kept in mind that rulés and regulations are on]y one
element in a definition of structure as applied to education in the
inner city (7). )

4, JIndividualized, Meaningful Learning Activities. Although

little detailed information is available on the specific learning arf_'

rangements and methods at successful storefronts, it is obvious that
they do not all use exactly the same instructional approaches to in-
dividualization. At CAM, for example, the Instructional design is
built around the use of learning centers which Eash describes as cor-
responding "roughly to classrooms' but at which attendance is volun-
tary and a "large variety of materials permits students to be self-
pacing in their approach to instruction'! (1:11). - In addition, an ef-
fort is made to employ ''directed, close~ended materials . . . with
students who are less sure and have more 1imited skills" 2 1 "open~_
ended materials . . . for students who have the fundamei:t-: ‘.ills,"
but need to develop more cdmplex approaches to knowled j¢ ' .

At Harlem Prep, on the other hand, learning center ‘ur« ~ .ent
subject fields were not emphasized but instead stress - un
orienting

.. the. curriculum.toward. the. development. of
skills and knowledge, stimulation of curiosity,
development of individual research techniques,
development of criteria for evaluation of self
and othérs, and development of tolerance to ac
cept the evaluation and criticism of others.

Methodologically, an interdisciplinary approach

R
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" was utllized In all subjest areas. Traditional

subjects ware taught with a2 view toward bridging

the gap between thiory and its application to

current soclal problems. Therefore, knowledgs

and skills learned were immedlately ysed In

solving problems within the subject area,

This provided for Individual assignmants and

indlvidual research (2:7). o

As Is implicit In the foregoing dascriptions, succeszTul street
academles place gfegt stress on making the curriculum &s meanlngfuf
as possible in tarms of students' experlences and interests. ‘Much of
the instruction is given through smalil-group dlscu;sion..currlculum
materials are constantly related fo and drawn from the urban environ-
ment in-which students live, and in some instances Instruction is u
given by taking students out Into the local or metropolltan community

t for field-based learﬁlng experlences._ Thus staff at the Farragut
Output In Chicago consider the automoblle to ba "an iptegral part'
of their effort ''to enrich ouyr éurrtcul uat' by uslr‘lgl ¢the Metropolltan
_Area as a classroon'! (3:14). . . ,.

5. Cléar and Attainable Objectives. Ib one way or another,
successful street academies seem to have found ways to offer stﬁdents--'
clearer apd more effective incentjves to learn than Is true in requ
lar high schools. Evaluators at CAM; for example, felt that use of‘
the G.E.D. test as the majqr goal for students to attain provided a
clearer and more accessible incentive than tﬁe usyal sets of gra&ua-
tion requirements at their‘prevtous.schodls.' Slmilérly. the three-
tier systém leading to Harlem Prep almostbcertalnlﬁ serves as a more
effective incentive than regular sacondafy-school goais because stu-
dents can move ub.and out of the lower schopl'and thq-transitidq
academy as soon as they have attained safféfactdry levels of’peiﬁbrhance

in basic skflis;_fn addition, Harlem Prep's‘proveh record of placing
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graduates in college certainly must operate as an important Incentive
for many students at each level. The emphasis on individualization
at successful street academies also makes It easler to set attalnable
goals for students In thelr day-to-day studles. Finally, the frequent
differentiation (see above) between very low-achieving students on the
one hand and college-aspiring students on the other makes It possible
to focus respectively elther on literacy or college preparation.

Less Obvious Considerations

Besides the characteristics enumerated above, additional considera=-
tions which might help account for the success of street academies in-
clude some which are easily overiooked when one Is preoccuplied with
the manifest aspects of a functioning organization. Somatimss, that
is, what Is absent may be as important as th; concretes characteristics
that define the prograﬁ one Is attémptlng to descrihe. Several of
these considerations are cited in the folliowing section. | |

1. Selectivity in the Student Body. As mentioned above, atien-
dance at street academies usually is voluntary; partly because thelr
students may have dropped out of or been exbelléd from regular schools.
More Important, on an ideological basis it is thought that students
take more responsibility for thelr learning 1f thoy‘are not requlred
to attend. ‘ ,

This means, of course, that some students who may have been re-
sponsible for substantial disruption in regular classrooms do not
choose to enroll. It also means that students who enroll In but do
not attend thé street academy may sometimes be those who mlgh;_make
the teaching~learning situation much more difficult If they wéré‘._l ‘

present regularly. At Farragut Outpost, for example, 49 young men’
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wara enrolled in the first year, but only-21 attended consistently
(3:21). it is possfble that results would pot have seemed so favor-
able had more enrollees bean consistent In their attendance. .

2. Selectivity of the Staff. Because street academles have been
small, innovative organizations, administrators have been able to hand-
pick teachers and other staff who sesm particularly sultable and_af?
attracted to excliting new programs., Administrators are quite justié.
fled in doing so and indeed would be remiss If they did not. But the
natural selectivity in this process raises questionsg conéerﬁlng the
extensibi1ity of the academy model to other sites on a significant . . -
scale. | | | .

The point Is far from minor. Those who have worked In Inner clty

schools know how easy it Is for a few poor or even aVefage teachers to _‘

foul up substantial plans for lnstltutlona} improvement. Be;ause'stu-' ,f L

dents }eSpond to tha total institution, and because some m&y be expert
_in playing off one teacher against another, a few less-than-cutstanding
personnel can have a negative effect far beyoﬁd what mlght.se antici~-
pated in view of thelr proportion on the Qtaff. This observation fkfi

is in no way meant to serve as an argument against extension of the .

concept, but only as a caution to anyone who leht think it a'ﬁlhple
matter to successfully re~organize existing school§ accordlﬁg to Jes~
sons derived from exparience at the academies.

Parentheticelly, it also should be noted that.successfui street
academies--at least the highly publicized ones--have been founded
and administered by ougstandlng tndlv!duais who are wi]lipg ;o;téke
unconventional administrative *'risks'' and also are able to;pr6yg4e;,

some degree of charismatic leadership. This is no different, of couéée,
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. than is true with respect to the few_relatlvely'successful'lnner clity

elementary schools one can find, which lnvarlably turn out to‘haye
ftruly rare and outstanding prlnclpals.. But the point should be made |
explicit nonetheless, lest someone think one gan reform regular schools
effectlvely on the,academy model without first chooslng unusually cap-f.

~able and vagorous administrators to head them up.-.

3 Role of the Streetworker.' Because the streetworker is a non— 2
professnonal from the same community and often ls not much older than
. the students, in certaln respects he . IS d:le to act wlth fewer re- ...:".
stralnts than can the professlonal rtaff For example, streetworkersJ
can speak more consustently in the |dlom of the streets than can teach-h.f
ers whose image as a model to emulate might be rulned lf thelr use of
'l:: ‘ this language became too frequent. ln addlthn, the . streetworker can
be firmer'when firmness  is called for because he hes a sort f “kin— »l'
shlp" that enables hlm to be dlrect and forceful ln hls relatlons
:w1th students. And since his performance is judged so dnrectly on how "

well he succeeds in COHV|nC|ng hls chdrges to at tend and perform them-brﬂ”

selves,, '

e words llke patnence,‘understandlng,ﬂfrustra-»;
~ tion, and defeat, which characterize the attitude
" and conversation of teachers and welfare workers,
. have no place in the streetworker's vocabulary.: s . .
"+ the streetworker always keeps in touch with a youth
helps him to resolve a problem that is keeplng him
away, or is a. dlsclpllnarlan if there’ is no good.rea~ - Tl
- son for absence. He'can be tougher on youth than’ .Z;; O
- -any teacher would dare or be allowed to be (8 39)

Agann, the :mpllcatlon is not that street academles should beljff,.,l""
d:scredlted because they have found a way, perhaps, to lntroduce a;liﬂfwllfﬂjef
“dlsc1pl|narlan“ who can be flrmer than any teacher "would dare or;fﬁ" o

[ be allowed to be."‘ Rather, the conclusuon whlch follows |s that
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educators who decide to emulate the street academy had better consider
including streetworkers or some equa‘ly‘effectlve surrogate in extend-
ing the model to regular inner city séhools. | |

In addition, it is possible that other less vi%ible characteris~
tics such as separation of students by sex may play an.important'parﬁ
in accounting for the success of some outstanding street aéademies.:‘
Whoever hdpes or intends either to establish an écademy or to remake‘
regular inner city schools inr its image wbuld.dovwel]’to"nbte shqh
characteristics as well.as the more 65vibus ones desgribed in:offf- ?
cial repofts.‘;”m ' |

- A Speculative Proposition

There are sgveral additional goals which a?e ﬁot alwéys.ﬁfghé¥ii
lighted in brochures but Whicﬁ ] belieQe-may play an imporﬁént bart:;1 
in accounting for the success éf the better stéeet aeademies;'.Thége
goalé have to do with coming to terms with oneself as a u"iAUGIand;~i
worth-while indivi&ual, with one's soc?af and parffcularly ;acial back-
ground as a member of a minority jroup,gqnd'with’the wéyé oné‘shéfes
in the pains and triumphg'of al]'other'humén beihgsﬁ Réthér tﬁah

spelling out these viewpoints in thé dry language of social science,

| would rather.quote portions of Nikos Kazahtzakfs'7“5piritual Exercises'

(9), which include a description of the successive sfages'through which
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a personds thoughts move when he struggles to discern andvunderstand '
hisdposition in the cosmos, | | |
The First Step, in Kazantzakis' vision,‘is centered on The Ego, "

and culminates in awareness that:

Yes, yes, | am NOT nothing. A vaporous phosphoress’' ==« :..i.i" "
cence on a damp meadow, a miserable worm- that crawls '
~and loves, that shouts and talks about wings for an
hour or two until his mouth is blocked with earth.
" The dark powers glve no other answer, -

- But wuthln me a deathless Cry, superior to me,'con~
" tinues to shout. For whether | want to or not, |-
am .also, without a doubt, a part of the visible and
invisible Universe. We areone . . . | amnat a - N
suspended, rootless thing in the world. | am earth ' . - ..
of its earth and breath of its breath. - S i

The Second Step Kazantzakls labels The Race

' Everythlng you do reverberates throughout a thousand, R

destinies . .. .. When you shake with fear, your ter- =~ .

e _ , ror branches out into innumerable souls before and

o behind you. When you rise to valorous deed, all of"" o
' : your race rlses with you and. turns valorous.,. O

Your lnvlslble body is your dead ancestors and your ' bn_.
unborn descendants. Your visible body is the l|v1ng.V,' )
men, women, and chlldren of your own race. . . .- e

Fight on behalf of your larger body Just as you e i
fight on behalf of your smaller body. Fight that - == =
all of your bodies may become strong, lean, pre= '
pared, that their minds may become enllghtened O
that their flamlng, manly, and restless hearts N
_may throb. B T TR o

The *hlrd Step Kazantzakis calls Mankind

IT IS NOT you ta}klng Nor is |t your race only o
'which shouts within you, for all the innumerable
races of mankind shout and rush wnthln you

whlte, yellow,“black

Free yourself from race also, flght to llve through :
the whoie struggle of man. See how he has detached -. .
. from the animal, how he struggles to stand upright,
. to coordinate his inarticulate cries, to feed his .'_
flame between his hearthstones, to feed his mind s
amid the bones of his skuil e o e CoL ;“ T

iAo




15.
Rise above the improvised bastion of your body,
look at the centuries behind you. What do you
see? Hairy, blood-splattered beasts rising in
tumult out of the mud. Hairy, blood-splattered
beasts descend|ng in tumult from the mountain
summi ts . :
Out of an ‘ocean of nothingness, with fearful
struggle, the work of man rises slowly like a
small island. : :

Kazantzakis proceeds to describe a fourth step,.The Earth, but
perhaps it is quite encugh to expect a secondary school to help-its
students grow in acceptance and WIstm toward the flrst three--one-
self, one's race, and mank|hd. The lmportance of posutEVe self-concept
and of pride in one's ethnic'herltage are, after al] wndely recognlzed
and .it. may be equally lmportant to feel that one is part. of a larger
group’ whlch embraces the past and the-fqture of all.mankJnd,,how else

" can mehbers of an OppreSSed‘minorfty'function in the face of cebi}ie.-
tating feelings that it is seneefess to work toward overccmihg the
obstacles that restrict their.opportunities? | |

1 haVe no'data to prer that succesefui street academies indeed'
are giving more than the usual lipéservice to these three goais,.but
a reading of the rather llmlted literature on academies does suggest.
that their staff and sponsors tend to be hUmantstlcally-orlented
people who understand that respect for oneself and commitment to
humanlty are themselves fundamental aspects cf the process ofveduca-
tion. And anyone who has ever heard Ed Qarpenter_describe the instruc=-
tional program at Harlem frep knows that that school's efforts.to de-
velop fundamental human understandings receive more than the usual
lip-service, and amount to something more than an abstract goal
stated as follows in hfs description of the school's formal:phi!be a

sophy?
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Service to the oneness of humanity; so that each
student may consciously realize that he is a

brother to all mankind, irrespective of religion

or race. The thoughts of universal peace must

be instilled in the minds of all the scholars,

in order that they become the armies of peace, .
the real service of the body politic-~the world.

God is the Father of all. Mankind are His

children. This globe is one home. Nations are
members of one family (1:4).

Could this, perhaps mark an ideal and a commitment which as much
as anything else are most conépcuously missing from the actual environ-
ment and programs in the great majority of public schools sefving

alienated youth in the inner city?
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