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ABSTRACT
Th4 primary objectives of the' Canter for in-Service

Education it 'implementing a model for in-service edudation were to a)
iipletent and, demonstrate the -comprehensive-in-service-model
'developed during the planning phase, b) proVide, coordinated planning
of WderviCe educatifor, all participating school Systems, g)
directly assist regignalinstructional personnel in implementing
chiiges.in the 0.4400614, di' provide a continuing series Of'vorkshops
for,tegionai lnetpaptional personnel in areas of critical need, e)
design. and develop instructional programs aimed at improVing.ttacher
and pupil behavior, f) provide,continnOWinformational seraicealbr
the teaching and suporviso4 of all partiCipSting sc,hoolao,OV
initiate a comprehensive and continuous evaluation of the in- service
AdedatiOn programs of the perticipating school, and h) refine and
adapt the in- service model foe-leneral application its other'areai,of
the state of Tennessee. This documi,nt contains a model;for'Olanning,

,Amogramming, and evaluating in*setvice education; a typical .

assessment of need in planning an inSerVice experience in reading.;
anOutlinw of a cooperatiVe in-service day for elementary school
teachers in Alcoa, Naryville'and Sou-tat counties; anda bibliography
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THE FINAL PROJECT EVALOATIOt

CENTER FOR IN- SERVICE EDUCATION

* F3eptember,1972

The final evaluation of the Title III Project requireS the successful
completion of_slanning, procedural evaluaiion and operation'evaluation which
are inherent parts of the Tennessee Assessment and Evaluation of Title In', ESEA.
This final evaluation, therefore, consists df five sections. The sections are
titled as follows:

1. Organization of Data from Operational Program

3

2. Analysis of Data .and Other Pertinent Information

3. Interpretation of Data and Related Infbrmation

4. Recommendations for Transfer and Implementation

5. Dissemination of the In- service Model. .4

I

The context in which this evaluation is being completed was specified

in the original proposal which,clearly stated that the Model for'InService

was designed and would be implemented at three levels in the educational.

program, (1) theaocal school site, (2) the school system, level, (3) the

is regidnal cooperativeof.scool systems. In each case, as the modal was impla-

!

mented, there were distinct and well defined constraints:

I 1. At the local school site the costs of in- service education

are the highest, and staff to assist in the planning, conduct

and evaluation of the program is usually limited. In most

instances, the "in-breeding" created by local school site

in-service is undesirable.

2. At the school system level, costs can be reduced', and staff

to assist in the planning, conduct, and evaluation of

in-service /Are more readily available. There are exceptions:"

a. very small school systems
b. very larise school. systems where ±igorous schedules

often ,ovetshadow the quality of the in- service

c. direct program-teacher involvement in in-service

planning (which ,is a most critical factor) is found

to lie the leist in very small and very larq.J school

Bar COPY AYM1I81E



3. Regional in- service education has the least cost and
the greatest potential for acquiring quality staff to
assist in the planning, programing,. and evaluation of
in-service educatiOn. It has the following. restraints:

a. it requires much more detailed and compreheaive
planning

b. it demands cooperation between local schools
"ana'between school systems to be effective

c. it requires continuous attention by a professional
staff of educators who can peke decisions based on
the needs of children rather than the ease of

The specific program goals of each stated objective are reviewed in
the following way so that discussion concerning the evaluation procedures under
Phase IV of the Tennessee Evaluation Design Procedure are understood in terms
of the stated objectives of the project.

Tice Orational Objectives

The prime objeCtives of,the.Center for In=-Service Education in imple-
menting A Model for in-Service'Education are to:

.

.
'

1. Implement and demonstrate the comprehensive in-service model
. developed during the planning phase.

.

2. Provide coordinated-planning of in-service education for all
participating school systems.

3. Directly assist regional instructional personnel in
implementing changes in the classrooM.

1

4. Provide a continuing series of workshops. for regional
instructional persOnnel in areaskof critical need:

5.. Design and develop instructional programs aimed at improving
teacher and pupil behavior.

6. Provide continuous infor6AtOnal services for the teaching
and supervisOry staff of all participating schools,

7. Initiate a comprehensive and continuous eyaluatio r1.-2 hef the
i

in-s::Irvice education programs of, the participating schools.
i

\,...
£:) 17.,-fine and ,Idapt the in-service model for gen;:ral application

in other are3s of the state of Tonn,.tsse.
I. ,



Demonstration of the In-Service Model - Objeptive I

The first major objective of the in- service 'project was to
demonstrate the effectiveness of the model developed for planning,
programing, and evaluation of in- service educv.ion. Evaluation of this
and the remaining objectives .should clearly indicate the' extent to which
this objective has been achieved.

Coordinated Planning - Objective 2

The intent of the second objeCtgle was for '

1. FUlfill the planning requirements of the model

2. Integrate the needs of instructional personnel'from
many school systems in a comprehensive in-service,design

3. Increase the efficiency of in-service program delivery

4. Decrease the redundency in both the ,content and mode of'
deliveryelivery

To accomplish this objective, major time blocks have been devoted-
to both program planning and delivery.

The integration of all programs into a continuous planning scheme
i the responsibility of the Center's planning coordinator. CoMprehensive
plans for time, content, and model of delivery were channeled through the program
manager and planning coordinator. The logistical distribution of staff for
in-house workshops as well as direct classroom services required careful
planning and programing.

Direct Classroom Assistance - Objective 3

To reinforce the in -house workshop programs as well as other Center
coordinated field programs, a means for the provision of direct teacher
assistance was a minimum technique for direct teacher support:

1. Responsive information services .

2. Mobile Instructional Services
a. Demonstration of instructional materials
b. Mimicry of instructional "style"

The olitainnent and realization of truly effective in-servide education
-t4 t11:: implementation of new and sound cducationalmaterials and technic:ties in

cl§ssroom. This regilired direct teacher support. :



NO responsible change system in education can rely on mobil' _assistance
as its sole means of program reinforcement. The ready availability of pertinent
information- that the teacher can demand yhen the need arises not only complements-
the mobile services it constitutes the principal source of ideas in print or

P
.picture that stimulates and motivates desirable changes in content and teaching
style. '

Through the use of the inward WATS, the teacher was brought even closer
to a wealth of information that no individual-school in our region could otherwise
provide.

Teacher confidence in resource people was also developed. Having
established a meaningful and continuing relationship with the instructional
personnel, the potential for,teaching "style" mimicry increased.

Workshoo Series - Objective 4
z.

The intent of the multiple workshop objective was,to respond to 'the
dyna:aic proble:as faced by today's classroom teacher. These workshops may be.
conducted at the central facilities of the Center for In-Service Education
or at. some appropriate school site.

The workshops'were of three major types:

1. The "content" related workshop, fted in the conduct compbnent ,

2. The "process" related workshop, used in the planning and
development component

3. The "behavioral" modification workshop, used in the development,
conduct, or evaluation component

As the planning function evolved, specific demands for assistance for
large teachervgroups ecame evident. To effectively deal with these group
needs, a continuous eries of intensive workshops was provided. The format for
intensiv3 workshops requires:

1. Extensive pre-planning,

2. Mission oriented staff

3. Special facilities, materials, and equipment

Thos: requirc!ments piroit it reducqion In the tilne required .o zicoto.plish

the. (::11s of each vorkshop. In addition to /Ca:, above requirements, th,1 47ocu's oif

enc% ..).rshop was n:Arro:red to encomoas one of Lh above wor'prshop forms content,'
ProCF1E7, or h,:havior c:lange.



Design and Development of Instructional Programs - Objecttve

The objective to design and develop a variety of instructional programs
was a dem&nding but necessary aspect of sound in-service education services.
Teachers, principals and related school personnel are constantly confronted with
.a myriad, number of comtercially produced instructional packages. 'The role of the
Center for In-$ervfe Edu tion in this area was three-fold:

1. To provide ss tance*,with the selection of instructional
packages best suited to the peculiar needs of children
in question

2. To, integrate a number of instrudtional packages into
working curriculums

3. To develop tailored instructional packages to fill
voids that exist in either materials or modes of
insttuction for problem learners

Certainly, the provision of assistance in the selection of'eppropriate
instructional mate1:1als was an in-service activity much in need of expert,
attention. The Center's staff devoted a great deal of time to the evaluation of
the materials market. These evaluations were u-ed in collaboration with other
experts in the field.

The integration of instructional materials from many sources also
provieed a unique service to the regional educator who rarely had the time or
the materials available to accomplish this task. In many-instances, this combine-
tion of materials and methods was all that was required to improve both the
content add presentation of leariling experiences.

Caution was exercised in the design and development of tailored instruc-
tional packages. There _are a number of criteria which predicated the decision to
proceed with such development. There were:

1. The absence of any suitable commerically prepared materials

2. An established and documented need for sqch materials as
developed in the planning component

3. The direct involvement of dhe teacher, pupils, and supervision
in the pilot evaluation of any materials developed

4 The assurance that the materials %:i11 be utilized by an
adequate number of .instructional personnel and pupils to
Warranttheir development

II
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Services - Objective 6

goals of the information services associated with this project can
to two intersecting categories:

1 Communication of information about the total in- service
education program. This was necessary in order to main-
tain continuity and to'further implement coopetaion
among the school systems involved. A low-cost communi-
cation System permitted area teachers to readily avail
themselves of opportunities to utilize the services
offered by the Center. Publication of their successes
developed, the selficonfidence of area teachers by,improv-
ing their Self concepts.

2. Providing dirdct assistance in finding information
relating to subject matter --- whether it be the subject
matter of a disCipline such as mathematics or some
technique for making a social studies classroom more
attractive:. '

The objectives were met through the following approaches:

1. A monthly publication of 8'to 12 pages, consistipg of
articles about in- sex-vice programs that take 'place in A
the area. Photographs of these activities were included.
This publication also contained articles describing
exemplary in-service and claSsroom activities outside the
region. This enabled area schools to maintain greater
communication with the current national developments in
the field of education. A major role of thege publications
was to constantly refocus attention on the continuous
nature of effective in-service education.

2. As school 6Ystems in their in-service programs developed
units of instruction or other.activities that would be
of assistance to other teachers in-the region, the most
outstanding of these was dissemianted by the CISE for
the use of other area teachers.

3. The Mira-Code Information Storage and Retrieval system
was utilized to store and made readily available the most
up-to-date information regarding the field of education.
New id-2a relating to curriculum development were thus
made readily available to in-se,rvic leaders.

4. larcf m3teria1s c:Inter in the rn-<;erv3,1 Cat,-!r

coat'.l nS the 2 reont publications conc.awAnj L'etr?
/ areas to-be includerl in this modA. %ffortf;

to seL2ct ho91.7.5 and :s.aterials tIlat had i:ncilJt.,:c! 27:2101!4e

to Ith Leachnrs of



5. The WATS line made thiartlaterial ava4able to any teacher or
e simple dialing of a nurliber.
f this areahave already become
sage of this low-cost communi-
e some aspects of the services
able to the entire State of

adiftinistrator by means of-b
Teachers and administrators
accustomed to the convenient
,cation system. This line ma
pr9vided by the Center avai
Tetinessee.

6 Field Information Centers were placed at twelve 'bonvenient
iodations in the Titlq IV Area. These centers provided the
teachers with direct access to up-to-date free and inexpensive
materials of the type that they provided for themselves once
they are aware of their existence: Samples of inexpensive
materials'sUch as National Council of Teachers of MathematicS
publications, paperbacks'of various kinds, and promOtional
materials,from various industries were placed in these Field
Information Centers. ,

7. Information workshops, "Publib Awaren4ss Seminars", "Material
Awareness Seminars", and other meetings of this type gave
teachers as well as the lay public additional opportunities to
learn about new ideas and new materials in the field of
education.

8: Slide and movie films were utilized to document these programs.
These slides and films were edited,. scripted, And Used with
various groups in order to more effectively share the ideas
developed within the region.

A . I

9. Newspapers, magazines, and journals were utilized to provide
information regarding the activities of the Center for
In -Se ice Education. Subscriptions to all-.of the local
weekly newspapers gave the center a means of providing news
to the smaller communities and in turn kept the Center informed
regarding the- activities in these areas.

10. Television, both through Videotape and commercial news and "talk"
shows,,Was utilized to record and disseminate information regarding
in-service programs around the area.

11. Brochures were developed describing the program and providing
the information necessary for teachers and.administratom who'
wish to.take advantage of its services.' \

\

.
\

12. Other avenues of approach were PTA .hullo t , fa-.:ulty bull7etins,,'

and other service organization bulletir .

Cr72:.nsi.ve and Continuous Evaluation -.Objective 7

The origindl determination of educational needs and tha planning or
the m)'1-.)1 for in,s1rvice education have been so structure4 th-at-.they are beinq

in n(cof,linc,, .ith
f

Tonng...9



were:

. '

Techniques used by, CISE' staff to implement the evaluation strategy

1. A careful and continilous review of participating school systems'
in-service programs for the purpose of noting-any "mimicry" of
of the Model's in-service comEPonents. A number of specific
parts of the Vodel have been adap.t6dt.e.g., use of. the CISE
pre-operational survey instrument a second tiMeto assess ,staff
attitudes toward on-going in-service prOgrams and for projecting.
new programs by a number bf partiCipating school systems.

2 A'careful'monitoring of.changes by participating sghool systems
toward new CISE in-service ideas as exemplified bY.new and more
realistic scheduling attempts by some systems. They are explor-
ing,' with positive results, alternatives to the traditional,
"five days,before and five days after". In addition, steps have*
been taken,by some Aystems to provide releaied .time for persolinel
to participate in workshops.

3. Monitoring response to the CISE publication "Output". As a direct
result'of this wide dispersal of,news pertaining to the area's.
in-service "happenings", a considerable amount of positive aware-
ness of irr=servide has been generated. Specific demands thus
generated are requests for general information pertaining to the
entire program, requests for specific information and materials
relating to one or moe areas of concern, and requests for direct
assistance either in he way of materials and/or services.

4. Detailed monitoring by CISE.staff of the numbers and kinds of
requests for in-service assistance following the planning staff's
visits to certain selected systems.

S. Evaluation of participant load at all CISE in- house workshops
(WICS) on Wednesday'afternoons-and other scheduled times.

6. .Monitoring requeSts for workshops or other in-service assistance
from'schools in systems where there has been little on-site
plannin. This was done intentionally in order to compare the
operational valueof the Model's planning component.

7. The employment of three written evaluations served .as a
usefui'supplement in validating other program evaluation.

G. A pre-program - post-program in-service inventory. The pre-
progra .7. inventory was administered to,. all participating school
systems in 1970. 'ii: :, cost-prograA inventory.was administe.t-ed
to ail parttcipFiting systws in :u oC 1072. A i!o712rative
analysis of the data Cram both inventories is nndrway.



--Evaluation Strategy Status and Progress

PhaSe I of Status'.Evaluationhas been completed. Phase II and III.
,,have been,completed with the exception of the judgemental criteria components:

Thus,. the satisfactory attainment of the objective to initiate a
comprehensive and continuou's evaluation of the Center for In-Service Education
has already been largely"--accbmplished with the exception of Phase IV.

All management and program staff of the Center for In-Service
Education have continued to implement Phases II, III,,and IV of the Evaluation
Design Procedure:

Needless to t1ay, certain aspects of the evaluation design needed
further clarification,to be used at a practical program level. Both objective
and subjective data have been accumulated, organized, analyzed, and interpreted
during the planning and operational phase. Certain information pertaining to
the real world of school operation do not Ibild themselves to quantitative
Characterization. Some of these criteria are:

1. The intensity of political activity in:the school
systems geographic region and its impact on school
affairs,

2. The impact of the absence of written school board
policies regarding instructional personnel

3. Cultural and religious traditions of a given sub-region

4. General economic factors both real and imagiLry

A check list` is provided which Indicates the per cent'of completiUn
of the four evaluation phases.-

Phase I,- Status Evaluaq2n % Complete

Define operational context - 100

Access okirrent etatus 0100
Identify educational needs 100,
Identify problems underlying needs

,
100

Establish baseline data ,, 100

Phase II Planning Evaluation

Set broad goals on fundings of Phase I 100

State Objectives operationally 100

Specify strategy alternative 100

Identify Jesign alternatives for
implementing strategy 100
Determine means of measurement 100

Davelop judgmental criteria 10;)

c-?.rr;-i (v." ''cific
strat.:_:ee 0,(1(1

r-
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Phase, III - Operational Evaluation

Develop Or select Measurement instruments
Make periodic observations.
Maintain record of events and activities
Analyze data
Feedback data . .

Identify desigri defects or potential-causes
'of failure'

Completed

100
100
100
100
100

100

Phase IV - Final Evaluation

Collect data from-total prograMs 100
Analyze data - change measures 100

4
Interpret data - judgemental integration 100
Vokmulate rdcommendations - modifications 100
Disseminate results 90 .

In-Service Model Adaption and_Dissemination - Objective 8

When an objective was incorporated in operational terms, it indicated
a detailed plan and programmatic e*pression of the objective. It would be
absurd to assurcie that the model developed during the planning phase of'the
Center for In-Service_ Education would require no further refinements or modifi-:
cations.

In the development of the model, it.was anticipated that practical
application of the model was the only means of adapting it to continued use.
Particular attention was given to an open,ended type.of model component designed
.to encourlge desirable changeS.

*
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Demonstration of the In-Service Model - _Objective 1-
.

.

The first major objective of this in-service- project
wags to demonstrate the effectiveness of tIle modl.developed
for the planning, programming, and evaleation'o in-service
education. The schematic ofthe entire operational in- service
model follows. This model will be discussed indicating the-
inter- relationships between each of its major components.-

YHA: MODEL 7 3TEP^1 - Primary Planning Function
A.

The first activity was the collection of all
available data and information that would assist in identifying
-and defining the problem which wasto be atiacked by in
service edudation. Here.the in- service participant and
planner reviewed such material as pupil records, teacher-
classroom records, guidance informatieneaccumulative
folders, testing information, and related data.

This information, having been collected,. wee .then
Systematically organized in'such.a way that it was dekeriptive
of the theoreticalgoals of the in-Service education pXpgraM.
The'way that,skills, taskS, or behaviors could be indicated
by a specific arrangement of this information.

At this point, a decision was made to differentiate
between anticipated knowledgee on the ,part of the.inservice
participant as contrasted with anticipated behavioral changes.
In addition, it was necessary to identify various manipulative
skills Or tasks which would be an integral part of the in-
service educption function.

Once the, pertinent information had been identified,
it was then essential to synthesize this information into a
document, outlining idealized standards or preliminary goals
for the problem.

1,,

THE MODEL - STEP 2 Establishing Behavioral Standards or Objectives

The-formulation of working objectives and goals of the
in-service education effort now began. Once again, emphasis
was placed here on 'tile separation of those objectives which
could be characterigC as behaviesral and those which could
_not. There was the opecrtenity in objective formulation to
provide for both behavtoral as well an non-- behavioral objectives.

The fact that there wari a spacific4tion Of the
th:groe O o,i,j(Acy, which onu ij t,:',:1; ci thrl Pa0;icit2nt to

71--



have at the end of an in-service program, was marked departure
from the traditional development of in- service activitfes.
Proficiency in this case related more specifically to, skills
And knowledges-and,not to those things which had been
categorized ab behavioral objectives.

Wherever possible, various evaluative instruments
wore employed to determine the present status of the in-
service .participant in two categories:

1. The skills area
2. The-.knowledges area

Once aga-in, if time and inforMation were available,
there was. an opportunity to validate this evaluation using ,

various statistical centrals.

THE MODEL - STEP '3 -.Developing Cerciculum or Pragzam Plan

After haying determined in an objective fashion
what the working goals or objectives of the'in-'service
program were, it became essential to develop the curriculum,.
or program plan. The program plan incorporated those skills
and knowledges identified into a sequence'so that they were
logically arranged' for effective implementation. The
integration of teacher activities and pupil activities,
also required sequencing. The development of a feasible
plan or guide foe the .n service education program imple-=
pentation was imperative.

The sequenCe of events in the in-,service program,
particularly `1n skills areas, took on greater meaning when one
considered that the sequence in which the in-service education
program was carried out very often became the sequence followed
by the .teaerter.in working with her youngsters. Improper
sequAncing in the in-serViee training of teachers often resulted
in improper sequeneing of the learning activity for
children with.the'obyious end results.

THE mposi, S P 3A_,-% Pilot 'Study;

The option to conduc\t a pilot study was provided
at th1.6_stage in the podel. While it was not absolutely
necessary to conduct this pilotatedy, it did provide an
excellentopportunity to resolve a number of critical issuAR.

1. It could determine whether or not the
elements as sequenced interfacedavarably.
with the real world of, the claSsroaM,or
other real in-eervice activity.

2. It ,also allowed, some pre- and p,est
evaluative comparisonS which-,wro
difficult without pilot Study.

4.5
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Xf the pilot. study aspect wad no
in- service educatIonal program was cord
selection of mAye,:ials.

feasible, t
ed following the

THE MODEL - 4T- Conductin n-Service Educa.tion Program,

.Thie.cif a number of modes of interVige Adtiviy
were uded'to carry out the in-serv,ice program 'r,Sulting,
froM the prelaously,described planning effoK",ts.T The in-
service education'program was not over at this point,:,sinde
evaluation and- eedback.of'pertinent information was Critical
to. continuing in.=SerVice effortS.

SHE MODEL - .STEP 5 - Evaluatin n-Service. Pro Sat-ilienesS'
-s

.At the completion,as well ,as during the'4A4service
education activity, evaltfatie techniques ware. applied.' Key,
evaluative points considered were a comparison Of:.he end
results with

011

1.' he original problem

2. The established behavioral standard and/Or
objectives

3. Relationship between `the preparation
provided by in-service educatibn and
experiences in the classroom oinvirOnment.

4. Immediate as well as lastingeffects bn
teacher behayior.

/

As soon a these, determinations were made infor-
mation was fed back through the model, allowing for.
readjudtment, or al gnment'of the standards or objectives.
Pertinent information acquired was fed back through the
primary planning function and became data for futUre in-
service Aducation efforts.

The following objectives (2 - 8) were supporting
services or funCtions\,required to carry out the dtodel for
i4-service education. In each case, these objectives rep- '

resented a support structure for ore or more .cor4onionts of
the model. Staff or materials provided by the Onter for
In-Service Education for the planning' componenei,of the
model could also be utilized by, the 'school systems to assist,
in establishing-the objectives or standards foi an in- ,

service program or later, in its evaluation. /

The services 'provided by the Center in servicing,
the model took many shapes and forms. t.forkshops, con-
ferences, and institutes were used to imrjement the plan,,'
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nine! component of the model, or they were used for the,
conduct of a specific ir-service or the evaluation of a
total program.

Assistance in the acquisition Of'information and
material for the planning component, the curriculum develop-
ment component, or any Other aspect of the model requiring
informationlwer.4 provided by the Center.

Direct assistance to the teacher who was implementing
in-service-program ideas into her instructional program
provided a combined planning and process evaluation of
the in-service activities that preceded the request for
assistance - both vital parts of, the model's design.

In particular, the support.prov...ded by this form
of assistance encouraged awareness of the evolving needs
of the classroom teacher by both the local system's in-
sermace planner's and the Center staff.

As school systems- progressed in their implementation
of the model, services provided by the Center continuallY
adapted to the specific needs of a school or schools: These
needs varied in accordance with theecomponent of the in-
'service model with which the school'instructional staff was
concerned. The degree to which the in-sprvice program was
being integrated into the total instructional program
also resulted in differences in service 'demands.

It was anticipated and desirQble that'one group of
schools in the region spend #everal months in the planning
and establishment of, objectives for an effective teacher-
help program, while another group of schools were Already
involved in the development of, the spdcific otirrculum or
plan for in-service edudation. In some cases certain
school systems, because of their preVious efforts in this
area, were carrying on active in-service education. programs.

'Very few schools were involved in the evaluation
component of the, model. during the first months of
implementation-and demonstration since the very nature of
the evaluative process in this model precluded its use
without having successfully completed the initial components
of the model.

It must be clearly understood that the var;_ablt
and responsive services provided by the Center for In- Service
Education, as stated Objectives 2 8, were tle energy,.
'source required to ,propel the protioscd model -- they 'were
not a function unto themselves.

7
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:TTPICAL ASSESSMENT OF NEEDS IN PLANNING AN

IN-SERVICE EXPERIENCE IN READIpG

The following behavioral object Ves are intended to

w -
provide a logical fraMoork for both pr gram action and its

'subsequent evaluation. There are five major points that under-

liO thecompens,itory nature of the remedial reading and library

services program detailed in this proposal.

Some reflection on these. points. should providea

, rationale for the objectives set forth in this in-service project.

By the age of thtee or four, dis-
advantaged children are already
seriously behind other children
in the development of aptitudes
necessary for success in school.

Dis4dvantaged children must some-
how "catch up" in the development
of these abilities, or they will'
enter elementary school with
handicaps that will spelt failure
for a'large percentage of them
and a limited future for all of
them.

If they are td catch up, they
must progress atjiz faster than
normal rate. -----

The elementary school program that
provides the usual opp rtunities for
learning cannot be exp cted to pro-
duce learning at above normal rates.

A short-term remedial program
cannot be expected to produce above
normal gains in all areas ,of
development at once.; a "well
rounded" program is therefore
incompatible with the goal of
catching up: selectivity is necesaary.
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The target populations who Will be affected by the
progrard detailed/in this, proposal are: ,

I. The pupils. K - 8

2. the instruction.stakK - 8

'3. The pars-profesOonals associated ,

with the remedi,61 reading and
library' services programs

The following set of pupil behaviors are anticipated
outcomes that will be evaluated at the comple't'ion of this project
activity.

PUPIL BEHAVIORS:

AFFECTIVE

A. The pupil involved will devote'more
time to leisure reading at his or her
present or attained skill level

c,

Measure: Pupils will be inventoried as to the present
time devoted to leisure reading and
re-inventoried in may,_ to determine the
difference.

B. The pupil involved will voluntarily
select and utilize an increased number
of reading materials from both the class-
room and library sources

Measure: Records of book "consumption" will be main-
tained throughout the school year.

C. Pupils will display an increased aware-
ness of the variety of reading materials
available by voluntarily selecting
materials that represent new areas of
interest.

Measure: Records of book diversity by both topic and
content presentation (i.e., pictoral versus
literal description) will be maintained
throughout the school year.

D. Pupils will, by verbal or non-verbal
communication with their teacher,
provide indication that the reading
activity is perceived as enjoyable.
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Measure: Teachers will maintain a brief log of pupil
reactions and comments regarding their read-
ing experiences.

PUPI1 BEHAVIOR:

COGNITIVE

. Pupils will show some measureable
;improvement in'reading skills and
comprehension.

).

Measure: California Reading Aqhieioement Battery and
the Gates-MacGinitie Reading Survey will be
employed in Pre- and Post-Testing

TEACHER BEHAVIORS;

The instructional staff objectives are as
follows:

AFFECTIVE' ,

. The. teachers involved in the programs in
question will perceive indikfidual differ-
ences in children.

Measure: Teachers will divide the total group into as
many sub-groups as is necessary for affective
individualized instruction.

B. The teachers will model positive attitudes
regarding reading and the associated word
oriented materials.

r\-

Measure: Teachers will develop a series .of model lessors
in which emphasis Is placed on teacher Performance "
-rather than pupil performance,. Teachers will then
carefully review the effects of their pe,rforAance
on pupil behavior.



C. The te'acher will be sensitive to the particular
probleMs associated with slow leaxners and select
teaching strategies that are most appropriate.

M aiure: The teacher will develop a set of,special teaching
strategies that would reflect her knowle ge and concern
for the problems of the'poor reader.

A model teaching strategy is attached as guide for the
project teacher.

PARA=PROFESSIONAL BEHAVIORS:,

The para-prOfessionAls associated with the remedial reading
and library services program 411.display the following behaviors:

Measure:

AFFECTIVE

A. The,para-professionals will be sensitive to
the particular needs of the problem reader

All para-profes;lonals Involved will receive spRcial,
in-servire training and\submit periodically a log of,
their observations of pupil behavior in their area,of
responsibility. 'Additional in-service will be
provided to assiet.the aide in perceiving her role in
the program

COGNITIVE .

A. Para - professions will. maintain effective
records of pupil activity in the project

Measure: All records such as pupil book consumption, etc.,
will be systematically reviewed for}iompleteness
and clarity.'

In general, all pupil beha0or associated with both the
cognitive and affective domains will be subject to scrutiny by thi
professional staff involved in the project.

All pupils in the early primary program will be involved
in a special physical education program which is designed to implement
and evaluate the development of motor skills that may reflect positively
in the remedial reading project.

Areas of concern will be:

I. Large muscle motor activity
2. Small muscle motor activity



3. Hand-eye coordination
4. Foot-eye coordination
5. Balarice.

Measures involving the use of standard tests such as
the Bass Balance Ream will be applied throughout .the program.

The estimated time to aCcomplish the foregoing Objectives
is subject to some clarification. Some of the objeCtivesassbciated
with teacher and pOpil ,behavior will be realized wi.thift-tWproject
year., Others,,such as skill leveldevelopment and maintenance are
subject 'to a lOnger'period for both achieve ent its

It it hoped that to a large. )cte 0:the objectives set:
'forth in. this'proposal will,' be accomplished within the .projeCt

-

Proficiency in terms of both reading skills, and --.s.10176401e.

behaviors are somewhat subjeCtive in. nature,, NevertheleSs)Lit:ISY'l
hoped that reading skills improvement wt11 reflect a potitivemOV,
ment toward the mean reading skill, level for.Oup9t ofJhe SaMe,:40e

elandfability.

Pre- and post-testing of a 1 mils involved will provide
an objective measure of the project impact if othtr variables are
minimized

. .

Emphasis in this project is n 'a team OProach to-readipg
development where the teacher, the pupil,' the parent, and the para-
professional cooperate to the fullest extent possibl:e to motivate
themselves to greater achievementeach in their own way-;-yet
contributing to imprOvement of the total educattOnal program.'

°

F



ATTACHMENT 1 - TEACHING STRATEGY

PRESENTATION REASONS

,TEACHER: (Presents pictureof She begins with no verbal explana-
rifle) This is a tion. Lengthy verbal preambles do

not make learning easier or the ma-
terial more meaningful to naive
children. They simply flora the
child or entertain him in a passive
non-productive'manner.

CHILD B: Gun 4 She would haye favored the'word
TEACHER: Good. It is a gun. rifle instead of gun, but since gun

is correct and since the resporise
was apparently the product of think-
ing, she uses gun, and she praises
the child.

Let's all say it: This is a gun. The children seem uninterested. Learn.
This is a gun. Again. This is a ing will not proceed smoothly unless
gun. the teacher can secure the children's-

interest. Many motivating devices are
possible, but the teacher prefers one
that will favor the members of,the
class who are paying attention;

Let's say it.one more time: This This device would not .be Pecommended
.is an alligator. if the children had only a,tenuoSs
CHILD D: It ain't neither. I(t a grasp of the concept. the teacher
gun. feels reasonable sure, however, that

every child in the class ,knows what a.
`-'1un is. The task, therefore, is a

test of their attention, not their
krbwledge.

TEACHER: That's what I said. All the children are interested now.
said, This is a bulldog."' /, They are aware of the,sham battle of

. wits and they enjoy it, because they
understand that they usually win.

CHILDREN (A, a, C, D, E): No, no.
It ain't no bulldog. That a gun.

TEACHER: Well, what.did I say?

The children are laughing at the
teacher. She pretends to be hurt.

She has ordered the task so that the
proof hinges on what was said, The
children who attended to the presenta-'
tion are the only ones who are\in a
position to apply the coup-de'grace.

CHILDREN: You say that a bulldog. The teacher apparently wilts, as the
children laugh.



,TEACHER:
me. Yo,..

'get awy.

,';$11TATTO:1

're just .o smart'for
en so big that I 'can't

t,A1 e thing.

Okay, I Lart again.. This is a
gun. Is ,t right?

This is a weapon. This is a gun.
This is a weapon.
CHILD D: No. it ain't no weapon.

TEACHER: (Presents pictures of
knife, cannon, pistol) This is a

weapon. This is a weapon. This
is a weapon. These are weapons.
Say it with me. This is a weapon.
This is a weapon. This is a
weapon. Thes'e are weapons.
Let's hear that last one again.
Make it buzz. These are
weaponzzz.

(Refers to knife) This weapon is'
. Who knows?

CHILD g: A knife.
TEACHER: Yes, a knife. Let's

"\say it. This weapon is a knife.
-Again, this weapon is a knife.

REASONS

The moral: knowledge is strength. If
one thinks and remembers, he can even
"outsmart" his teacher. (Moral 2:
Even teachers are wrong sometimes.)

The children, are attentive. Perhaps
they are motivated out of a desire to
catch the teacher in another mistake,
but they are definitely motivated.
So the teacher proceeds quickly. The
common error beginning teachers make
is to win children ,aver and then feel
obliged to "talk to them". at length,
This technique is poor. The teacher
has already spent over a minute winning.
the children. She does not want to
lose them,-so she moves very fast.

The teacher realized that she has made
a strategic mistake. She has set
the children up to catch her errors.
Now when she tries to present a new
name,the children suppose that she is
still carrying on the game. She

e realizes that she should have intro-
duced the gun statement first because
she felt it would be better to
acknowledge the object by the familiar
name before introducting the class
name.

She does not argue with Child 51
because she feels that little would be
gained, and time would-be lost. In-
stead, she rqsorts to a familiar
present Won pattern that has been used:
in connection with labels. The use of
this presentation, she feels, will
demonstrate to the children that she
is serious, that the game is over.

She beat the children to the punch.
Before they could raise the objection
that the first/picture did not depict
a weapon but e knife, the teacher pre-
sented a full acknowledgement in one
statement. She demonstrated that it
is, in fact, a weapon. At the same.
time, she allowed the children to show
off their knowledge about the knife,.



-PRESENTATION

(Refers -to cannon) This weapon is
a . Who knows?

CHILD C: Battle,

TEACHER: That's pretty good. You
use'this thing in a battle, but it's
called a cannon. This weapon.is a
cannon. Say it, everybody. This
weapon is a cannon.

Is 'this a battle` No this is
not a battle. This weapon is a

Come on, tell me.

'CHILDREN A AND D: Cannon.
CHILD B: (Mumble.)

TEACHER: Boy, I'm really proud of
A and D. Do you hear the way they

. are talking up? . And are they ever .

thinking! I'm really proud of them.

CHILD B: I'm thinkin big.
CHILDREN A, C, D, E: Me too.
too.

REASONS

She phrases her questions' so that the
children can answer with a s'ingle
word. Yet, her questions are phrased
so ,that the Single rword answer com-
pletes the statement "This.weapon is
a ." She reinforces the -

statement even when she wishes te? move
fast.

She wants the child to know that sfie
approves of the manner in which he
is thinking, but that his answer is
wrong. She rates his answer as a
reasonable one; but follows with a
cle8Y.,correction..

When a child makes a mistake of this
kind, his mistake may be picked up
by the other children, and will often
be repeated by the child who made iL
She therefore labors the identification
of the cannon.

The teacher notices that Child 8 is
not forming statements, but is trying
to imitate the sounds made by Child
A and Child D.

The old adage ab6ut catching fliet
with honey applies to the classroom
situation. The teacher could have put:-,:
Child B on the carpet, which would
have taken time and might have dis-
graced, him for only a momentary
lapse. If he persiSts, she.will-be
fdrced into more direct means, but, for
now, she selects the band -wagon
motivating technique.:
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THE LOGISTit8 OF MOBILE ASSISTANCE PROGRAMS IN THE DELIVERY OF

REQUEST RECEIVED BY
LATTER, TELEPHONE
(REGUPR LINE AND
WATS), OR IN

PERSON

REQUEST IS EVALUA-
IED TO DETERMINE

ITS VALIDITY

PROGRAM ANALYSIS
AND.ASSIGNMENT
SHEET IS WRITTEN
AND GIVEN TO DO

THE PROGRAM

L

TIME AND PERSONNEL
AVAILABLE TO SER-
VICE REQUEST IS
DETERMINED

FIELD COORDINATOR
WORKS WITH SCHOOL

SYSTEM IN PRE-
WORKSHOP PLANNING

CONFERENCE

PROGRAM ANALYSIS
AND ASSIGNMENT
SHEET IS REVIEWED

BY THE
SPECIALISTS

MATERIALS & EQUIP-
MENT NEEDED TO
CARRY OUT PROGRAM
ARE ASSEMBLED &
OTHER PREPARATIONS

ARE MADE BY THE
SPECIALISTS

1.0)1111

A PROGRAM EVALA-
TION FORM IS
'GIVEN TO THE
COORDINATOR OF
\THE IN-SERVICE
'\ PROGRAM

THE PROGRAM EVALUA-
TION FORM IS FILLED

-...40./OUT BY THE PROGRAM
COORDINATOR AND
RETURNED TO THE

IN-SERVICE CENTER

THE PROGRAM EVALUk"
TION FORM IS RE-

VIEWED AND COMPARED
WITH THE PAA

COMMENTS MADE BY
CENTER STAFF

--411



E PROGRAMS IN THE DELIVERY OF IN-SERVICE EDUCATION

1141. WIN .10.111

TIME AND PERSONNEL
AVAILABLE TO SER-
VICE REQUEST IS
DETERMINED

'

->10.0

FIELD COORDINATOR
WORKS WITH SCHOOL'

SYSTEM IN PRE-
WORKSHOP PLANNING

CONFERENCE

PERSONNEL AVAILABLE
WHO CAN BEST

SERVICE REQUEST
IS

DETERMINED

TIME AND LOCATION
OF PROGRAM AND

PERSONNEL
TO CONDUCT PROGRAM

TS CONFIRMED

MATERIALS & EQUIP-
MENT NEEDED TO
CARRY OUT PROGRAM
ARE ASSEMBLED &

OTHER ..PREPARATIONS
ARE =MADE BY THE
SPECIALISTS

THE PROGRAM EVALUA-
TION FORM IS RE-

VIEWED AND COMPARED
WITH THE PAA

COMMENTS MADE BY
CENTER STAFF

SPECIALISTS TRANS-
PORT MATERIALS

AND/OR EQUIPMENT
TO-THE

PROGRAM SITE

THE INAERVICE
-PROGRAM IS
CONDUCTED BY
THE SPECIALISTS

OR
OTHER PERSONNEL

MODIFICATIONS TO
PROGRAM CONTENT
OR PROCESSES ARE
RECYCLED THROUGh
THE STAFF FOR

PROGRAM IMPROVEMENT

4.4



,WHAT'S

THE

PROBE ?

emonbet, p9g,0,_ THESE CRITICAL 'ougsivisi.0

sdr

CAN IN-SERVICE

EDUCATION

DEAL EFFECTIVELY

THE PROBLEM?

IF SO,

WHO DOES WHAT?

WHEN THE QUESTIONS

,ARE ANSWERED

CONDUCT MODEL OF

I(- SERVICE

ACTIVITY

EVALUATE

MODEL

PROGRAM

NMI:TOR

BPI



What's the problem?

There are two major areas in which in-service can assist in resolving
problems. Underlying the definition of these two problem areas is the
following restraints:

I. Program restraints:

--Inadequate blocks of time scheduled by school systems for
process- centered teacher education

--Poorly planned and executed in-- service programs planned for :
ease of administration rather than meeting teacher identified
needs

-- Widespread prevalence of "theory-oriented" in-service activity- -
sermons, lectures, and speeches-.rather than learnihTHorientedn'
activity

- -An almOst universal over-use of poorly designed audio-vivails;
namely, teacher, training film's and simular media aiMed at staff T
development

--Lack of administrative+ faith' in'teachers ability toidentify
their own needs and objectives

--Lack of teacher involvement in planning, executing, or avaluf
ating,exiating.ih-service prograMs

. ,

'--Existing cultural anIkreligious customs of a community which
tend to put a"damper on innovation-and change

II. Staff related restraints:

- nadequateJbr improper academic preparation

- Lack of opportunity for "on the job" training

- -Staff discouragement of innovation in school affairs because of
political or heirarchial intervention

- -Staff perception arid negative attitudes toward practices leading
to effective change in education

--Inefficient staff scheduling that does not allow adequate time
for teacher planning, performance of assigned clerical tasks and
self:growth '

--Absence of teacher-planned and efficiently executed in-service
programs

--Widespread staff hostility' toward all compulsory in- service
programs planned for them by supervision or external consultants.



--Lack of-staff exposure to new ideas from outside
the system; too much "ii breeding" of ideas and
personnel, including nepotism within smaller
systems

- -The often inevitable and.perennial teacher-pupil
ratio problem

- -Absence. of fiscal solvency for staff support

-- Widespread use but questionable value of "horizon
broadening" in- service activity, including poorly
planned visitations, field trips, etc.

Can in-service education, deal bffec ively the problem?

In-service education obviously cannot so e problems
that are strictly administrative. Ho ver, adequate,
effective and efficiently planned in-service programs
can do much to alert administrators and teachers to
the need for change in all areas. In considering all
factors listed under'I and II (Problem Identification),
a good staff development program can encourages

1. Designation of adequate released time for professional
growth of all school personnel including paraprofessionals

2. Allocation of additional released time for records
keeping or similar duties

3. Development of process centered instructional activi-
ties that focus on practical learning experiences

4. Increased teacher participation in defining objectives,
planning, executing, and evaluating in-servic programa

5. Increased inter, anerintra-county contact between
school personnel to promote the exchange of ideas

6. Better understanding of what's happening in education
all over the country.

If so, wh does what?

A. goo 'in-service program results from careful planning
betwe n administrators, supervisors, and teachers; but
beoau e of the multiplicity of job responsibilities
faced by most of these people, many are unable to do an
adequate job in planning in.-service'programs. Thus the
idealized solution to the problem of "who does what"
Would be the formation of a school system in-service
committee, composed primarily of teachers with representa-
tion from administration and supervision. In addition, a



00

cadre of in-service instructors (or,gro/ ) leads r) should
be selected from the iystem9s,moSt capable staff and,
provided both released time and opportunity to further
develop capabilities through additional educational
experiences.

How do you do it, and what do you.do it with?,

If an in-service program is to be effective, it has to be a
cooperative effort between a number of people 'and sometimes
between more than one educational organization.

/

Because the in-service program is usually the assigned
responsibility of one or more euperVisors doesn't mean
that the program cannot be planned,//developed, and

.

evaluated by those for which the activity'ls usually
intended--the teachers. The partiOipants in, any in- service
activity can Afton diagnose their Own needs, and defioienOies
and set up realistic self rgoals--thus.motivati!ig them-
selves to positiVe thinking and action inlichOIVing these

.goals.

[

One of the ways the Models for It-Service PrograM In Oak
Ridge has borne fruit in Federal ,Area IV is the degree to
which this Center philosophy his been adapted and adopted
in the region's systems. One recently noted'example is
the increasing use of a school eystem'in-service
.committee composed of supervieor0 and teachers. . The
committee is usually responsible for planning the Overall
in-service program for the year. Tn'most case*, the
individUal in-service activities are then separated 4hto
grade level, interest or subject area activities - -with
key staff members acting either as group leaders or
instructors or assuming -responsibility for planning atd
developing the activity.

4



,Who are the appropriate. staff for the in-service function?
r .

In Making decisions Concerning appropriate Staff support
for the in-service prograM, it is firstneCessary to
determine the content areas of most critical need.
Examples as identified 1)Y the CISE In-Service Survey were;

1. Reading-'tanguage Arts -

2. Elementary Mathematics

. Social Studies
A

. Science Education

Cultural Arts

6. Materials Developient
ti

It was not the.inten tvof the CISE to provide support
services in these content areas, but tolbe able to readily
adapt the staffs and;fiiigrams to content and Process
programs which would be re- identified .by' the schools as
they: became involved in using the model for planning, ,

programing and evaluation of in-service education. To
this end, it was necessary that the support staff have
a demonstrated coipetenoy in these need areas as well
as a general background of'experiences in public education.

In addition to that instructional specialists' Whose'
function is primarily to provide leadership in the
workdhops, institutes and conference programs,'there must
also exist personnel support at the administrative level.

When gUestions are answered conduct model of in-service
activity. ,

One example.4of a model in-service program Alan be Bean
in the in-service activity of, a three school sYsteM.'
activity in which the staffOf the Center was involved.
XII the planning stages of this actiVity, it waSedecided
to make use of as many, persona as possible from within .
the three systems to work with inetniPtionef Specialists
from the Center staff to provide leadurshill for various
parts of the program activity. ThuO, the objectives set
forth were focUded on'improved instruction in the sk %ll
areas wherein teacher choice was givenc6nsiderable
emphasis. Other, planning sessions of the staff of the
Center and Supervisors of Instruction from the three
systems involved resulted' in. a prograM format which
offered sessions in a variety of content areas.
Teachers from the three systema were then able to truly,
exercise their options concerning the various content



area workshops they would be involved in during the
in-service program. A,comof the program offerings
for this in-serl,ice activity, planning correspdndence
and a report of the activity from the Center Bulletin
are included.

A



BEST COPY Nat
January 19, 1972

W. Stuart McNeil, Supervisor
Maryville City Schools
'Maryville Tennessee 37801

Dear Stuart:

I am enclosing a description of the in-service programs our staff can
do for the Alcoa - Maryville - BlouneTounty teachers on February 25, 1972.

If we f011ow the same plan that use used last Fall, the morning sessions
viii run from 8:30 - 11:30 A.H. and the aftirrnoon sessions from 1:00 - 3:30 P.M.

,Mrs. Flossie Rule has tried to contact Mrs. McConnell concerning the
details of the program for the Kindergarten teachers but has been unable to contact
her. However, Flossie will plan to be there and work with the Kindergarten
teachers. Y will send you a description of the program they have planned for
this 'Troup as soon as we are able to contact Mrs.' McConnell.

Mr. Thomas Dunigan will be there to we k with the principals in an
all-day session. He suggests that a good tOpfor this session would be
"Values In Teschine. In this discussion, the participants will exanine the
importance of teaching values and some techniques, strategies, atd processes that
may he-helpful to the school administrator.

Mr. Dunigan will be willing to work on other topics that you or the
principals may suggest.

Our staff is very enthusiastic about this program. They undergtand
that with the number of "opportunities" listed, there is a'poseibility that they
may be either scheduled for only one or no session at all.

If rot have any
programs, do not hesitate

We look forward
teachers again.

/
KEF/kac

Enclosure

questions or changes you would like to make in these
to let us know.

to working witty the Blount County - Alcoa - Maryville

Sincerely yours,

/I.4
Kenneth E.. Platt, Assistant Director fox
Program Services
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ALCOA MARYVILLE - BLOUNT COUNTY ELEMENTARY TEACHERS

DISCIPLINE:

TITLE OF WORKSHOP:

INSTRUCTOR:,,

DESCRIPTION:

PRIME OBJECTIVE
and MEASURE:

GRADE LEVEL:

IN-SERVICE OPTION DAY

FEBRUARY at, 1972

MORNING SESSIONS

Social Studies

MAXIMUM NO. OF PARTICI-
PANTS'

FACILITIES NEEDED:

DISCIPLINE;

TITLE OF WORKSHOP

INSTRUCTOR:

DESCRIPTION:

Social Studies Games and Simulations

Mr. James Hulas

This workshop Will be concerned.-with
the development, and use .0 siMulation
and other social studies:gamesthat
utilize inexpensive ei'bd 44011Y
obtainable Materials

Teachers 'will deMon*tratq On
understanding of thefti,004
games in their OlaseV040*41. -f-Poet-
workshop monitoring' of t**apiple:
th.eipArttoipants Will be460.00.tWO.
'determine the use Of-iiMulation
procedures.

1 3

20

Classroom with tables

Reading

Games and Teacher-Made Material's for
Teaching Reading

Mrs. Joyce McGuire

The participants will atudY and play
games that can be usid'in their .
classroomi to teach reading. They
will also have an Opportunity to
construct instructional materials
to be used in reading



PRIME OBJECTIVES
and MEASURE:

GRADE LEVEL:

MAXIMUM NO. OF
PARTICIPANTS:

FACILITIES NEEDED:

DISCIPLINE:

TITLE OF WORKSHOP:

INSTRUCTOR:

DESCRIPTION:

PRIME OBJECTIVE
and MEASURE:

GRADE LEVEL:

MAXIMUM NO. OF
PARTICIPANTS:

FACILITIES NEEDED:

DISCIPLINE:

TITLE OF WORKSHOP:

INSTRUCTOR:

DESCRIPTION:

The participants will demonstrate an
ability to construct And use simple
gaming methods and materials tor use
as motivational devices'in the
pritary reading program. Post-work-
shop"monitoring will be conducted by
Mrs. MOGuire in classrooms.

20

Clasiroom with tables

Mathematics

Patterns in Mathematics

Mr. Robert Clark

Partigipants will be involved in
some, activities that may be used tp
lead children to discover important
patterns in mathematiOs\

Participants shall demonstrate an
ability'to replicate activities
with children in the classroom
setting. Post workshop monitoring
will be employed.

1

20

Regular Classroom

Art

Kids and Cameras

Dewey Wyrick

Participants will-explore elementary
photography using simple and inex-
pensive cameras. They will take
photographs, develop nsgativeh, and



. .

PRIME OBJECTIVE
and MEASURE:

GRADE LEVEL:

MAXIMUM NO. OF
PARTICIPANTS:

FACILITIES NEEDED:

DISCIPLINE:

TITLE OF WORKSHOP:

INSTRUCTOR:

DESCRIPTION:

PRIME OBJECTIVES
and MEASURES:

GRADE LEVEL:

MAXIMUM NO. OF
PARTICIPANTS:

FACILITIES NEEDED:

DISCIPLINE:

TITLE OF WORKSHOP:

INSTRUCTOR:

make prints without having to, use
a darkroom.

Participants; will demonstrate an
*OYciomPlOti the photbgraphio-

proceduiee.'' Measure of their
ability will be made in the WOrkeho0,0,

10

Classroom with two ablei

Science

Simple Scienoi Activttie0

Mrs. Betty Chilton
1.

Participants will be involved with
activities from selected Elementary
Science Study unite that are
appropriate for upper eleMentarY
grades

Participants will complete at least
three ESS Activitiesin the

Post-workshop olaSsrobm
monitoring will be employed to
determine the exOtAt to' which ESS
materials are in use.

4 - 6

25

Regular classrfom with tables

Materials Development

Cardboard Carpentry

Mr. John Tigue



DESCRIPTION:

PRIME OBJECTIVE
and MEASURE: ,

GRADE LEVEL:

MAXIMUM NO. OF
PARTICIPANTS:

FACILITIES NEEDED:

DISCIPLINE:

TITLE OF WORKSHOP:

INSTRUCTOR:

DESCRIPTION:

PRIME OBJECTIVE
and MEASURE:

GRADE LEVELS:

MAXIMUM NO. OF
PARTICIPANTS:

FACILITIES NEEDED:

,DSICIPLNE,

TITLE OF WORKSHOP:

INSTRUCTOR:

This will be 0 workshop using tri-wall
Cardboard as a medi4MfOr-cOnStrudtingg`
items that may be.uSed as teaching
aids in the clastroomi

Teachers will be Able to construct
at leastone useful teaching aid
during the in-service activity.

1 6

20

Large room with at least 5 work tables
and 5 electrical outlets

AFTERNOON SESSIONS

Social Studies

Social Studies Games and Simulations

Mr. James Hulme

This workshop will be concerned with the
development and use of,simulatiOn and
other social studies games that
utilise inexpensive and easily
obtainable materials

Teachers:will demonstrate an ability
to design a simulated experience. The
\primary design will be done in the
workshop..

4 1. 6

20

Classroom with,tables

Reading

Comprehension and study skills and
games in reading

Mrs. Joyce McGuire



DESCRUTIONt

PRIME OBJECTIVE
and MEASURE:

GRADE LEVELS: /

MAXIMUM NO. OF/
PARTICIPANTS::(

FACILITIES NEEDED:.

The participants//.will be involved inAn.
exercise which emonstrateVarious
levels of goyieheneicb4.1TheY.14111
discuss study, skill's and,iethods of
teaching etlyiy skills. arise that may

lbe in language rts,;will ber,
demonstsrad.

ParticiPant8 Mill. desOn and corganiSe
at least one exercise dtonoorni4g'
rearn9 90mInehenaiOnd' 'They will.

co* iota at,lettettwogamee useful-ip-t*
l0 cage arts program, H

/4 6

DISCIPLINE:

Ting OF WORKSHOP:

yi

INSTRUCTOR:

DESCRIPTION:

PRIME OBJECTIVE
and MEASURE:

0

GRADE LEVELS:

MAXIMUM NO OF
PARTICIPANTS:

FACILITIES NEEDED:

DISCIPLINE:

Mathematics'

Disguised traCtices.fo Fundamental
Operations of irithmetio

Hr. Robert Clark

Participants will be involved with
activities that may beutilios4 to
make arithmetic more interesting
and mearliAgful to the. otudent.

. .

Teaohers will 00490 on motivational
activity which than can be Used 00-*
student, group following.the-workahop.

4 - 6

20

Regular classroom

Art

This session will be A pontinuation of
the morning session with the same
.group of Participants.



DISCIPLINE: Science

TITLE OF WORKSHOP: Simple Science Activities

INSTRUCTOR: Mrs. Betty Chilton

DESCRIPTION: Participants will be involved with
activities from selected Elementary
Science Study units that are
appropriate for lower elementary grades.

PRIME OBJECTIVE
and MEASURE: See morning session

GRADE LEVELS: 1 - 3

MAXIMUM NO. OF
PARTICIPANTS: 25

FACILITIES NEEDED: Regular classroom with tables

DISCIPLINE: Materials Development

TITLE OF WORKSHOP: Cardboard Carpentry

INSTRUCTOR:' Mr. John Tigue

DESCRIPTION: This will be a workshop using tri-
wall cardboard as a medium for
constructing items that may be
used as teaching aids in the
classroom.

PRIME OBJECTIVE
and MEASURE: See A.M. session

GRADE LEVELS: 1 - 6

MAXIMUM NO. OP
PARTICIPANTS: 20

FACILITIES NEEDED: Large ,room with at least 5 work tables
and 5 electrical outlets.



CENTER BULLETIN .111
ALCOA, BLOUNT, MARYVILLE SYSTEMS
PLAN COMBINED 1N-SERVICE .PROGRAMS

It Is almost aklomatie that every school
system is Interested in improving its in.
service program. There are Many way's in
which in-service can be improved inter.
nallYrescheduling of time, selection of

e more Interesting areas of study, provision
of more suitable facilities, etc., but often
the In-service planning arrives at a point
where It becomes difficult to find, people
who are willing to lead the in.service
activities.

This particular Prob lion is being par.
Pally resolved by some school systems
through cooperative efforts. If school
system "A" has an outstanding person in
reading end: tchool system "B" has a
person especially adept at presersting
mathematics ideas why not get to.
gether?

Coope sties Often Difficult
Getting' together requires a lot moriv

than Just having the idea. Different school
systems work on different time schedules,
travel must be considered, and time fel?
planning together must be found in an-
alreildY cr0Wded schedule. A Ood Idea in
theory, difficult In practiceg, but tre-
mendously worth/while 5then carried out.

Recently, four_ supervisors from the
Alcoa, Blount, and Maryville systems met
in order to work out an all-day coopers-
t lye program for this fall. Stuart, MW,
Supervisor of :Maryville City tehools;
Richard Abbott,' Supervisor of Alcoa City
Schools; and Frank Kidd and Elsie Mc-
Connell, Supervisors of Blount County
Schools worked out the intricate details
necessary for a program that will be of
Interest to seconliaty and elementary
teachers from the three school systems.
Clifford Smith, Center for In-Service Ed-
ucation staff member, met with the
group.

The elementary program presented the
most complexity --with at least six grade
levels and as many subjects represented.

Planning Time Problem
After consulting the pre-school work-

shop scheduleit became, apparent that
there would not be sufficient time for all
of the teachers from the three systems to
meet concurrently and plan adequately.

With this in mind, a 'program was de-
veloped that would enable each teacher to
havo'a wide range of individual choices
but which would not require the actual
bringing together of all the teachers from
the three systems.

The Oak Ridge and Chattanooga sys-
tems have provided a program similar
to this but without the added feature of
the combining of three school systems.

Various topics were suggested for the
workshop program. Center for in-Service
Education 'staff members were to be
utilized as much as possible, but each
school system had teachers whom they

felt would be especially adept in leading
some area of study.

Maar Topics Suggested
Soon a list of more than twenty-five

topics had been suggested. Each topic
was meaningful, practical, and stressed
"involvement."

"Mathematics, a m e a," "Contract
Grading," "Bulletin Boards," "Maps and
Globe ,Sidlls," and "Instructional Use of
Audio Visuals," were some of ,the sug-
gested toplOs for the 25 sessions labeled
aPPrePrieteill 'opportunities:"

"OPPortunities" to be Selected
During the pre,school in-service period,

the teachers will be given a list of these
"opportunities." Each teacher will select
three programs in which ha would like to
participate.

After the Selections have been made a
committee will determine the final sched.
tile.- attempting to roadie certain that
each teacher, receives two of the three
selections thet be has made one in
the morning and one in the afternoon.

The wide range of opportunities and
the fact of cooperation among three school
systems should make this day of In-
service an interesting and worthwhile
one for the teachers of Alcoa, ille.
and Blount County.



TO Alcoa, Maryville, and Blount CoudtwElementary Teachers

FROM: Administrative'Staff of Alcoa, Maryville and Blount
County Schools 4

Attache \is a copy of'In-Service Workshop for February 25, 1972.
You will h to that the material contains a sign-up sheet and
worksh de cription.

Each works top will have a group loader. Participants will'be
involved In activities and discussions which will make each
workshop more attractive and effective.

Please retui the following sign-up sheet to your principalno
later than February 11, 197].

NAME

GRADE LEVEL OR SUBJECT AREA

SCHOOL

Please indicate your choice of workshops by number.

1st
Choice

2nd
Choice

If unable to get in 1st and 2nd choic
I would be interested in attending
the following.

If you would be interested in eating lunch at Alcoa Elementary on the-
25th, please sign b,21ow. The pric of the meal will ho $1.25.



SOCIAL STUDIES AND SIMULATION 1-3'
ThiS ,..t0rksh00 will be concerned with the development and use of
simulatiOn and other social studies gamed that utilize inexpensive
and easily obtainable materials.,.

2. SOCIAL STUDIES AND SIMULATION 4-6
,dame as above, but for grades 4-6

3. READING 1 -3,
The participants will study and play games that /can be used in their
classrooms to teach reading. They will also Wive an opportunity
to Construct instructional materials to be used in reading.'

READING 4-6
Same as above, but for grades 4 -6

. MATHEMATICS 1-3-
participants will be igiolved in some activities that may be used
to lead children to discover important patterns in MathematiCs,

_MATHEMATICS 4-6
dame as above, but for grades 4.6

7. SCIENCE 1-3
Participants will be involved with activities from selected
Elementary Science Study Units that are appropriate for lower
elementary grades.

8. 'SCIENCE
Same as above, but for grades 4-6

9. CARDBOARD CARPENTRY 1-3
This will be a workshop using tri-wall cardboard as a mediUM for
constructing items that may be used as teaching.aids'in the
classroom.

10. CARDBOARD CARPENTRY
Same as above, but for grades 4-6

11. BULLETINBOARDS THAT TEACH 1-3
Ideas, methods, and materials used in producing bulletin boarcis
that are useful as well as ornamental.

12. BULLETINBOARDS THAT TEACH 4-6
Same as above, but for grades 4-6

13. HUMANIZING THE ELEMENTARY St:110ot 1-3
Ideas and methods for ceating a more humane environment in the
classroom to better facilitate individual student success.

14. HUMANIZING THE ELEMENTARY SCHOOL 4-6
Same as above, but for grades 4-6

15. CLASSROOM MUSIC 1-3 -
Methods, ideas and materials for having,music in your classroom.
Ways to develop interest and participantion.
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16. CLASSAOOM MUSIC 4-6
Same above, but for grades 4-6

17. LEARNING PACKETS 1%..3
Ideas and methods of preparing learning packets, and how to use
them in your classroom.

. 18. LEARNING PACKETS 4-6
Sap() as above, but for grades 4-6

19. PRECEPTUAL TRAINING 1-3 (2 sessions)
Use of tests, activities, and materials which emphasize the development
of perceptual skills as a part of the usual readiness program.

.,20. ART 1-3
This session will give participants opportunities to become
familiar with various art activities. Exciting, but not
complicated.

9

21. ART 4-6
Same as above, but for grades 4-6

22. LEARNING CENTERS 1-6
The use and development of learning centers for classroom use.

-'23. TEAM LEARNING 4-6
A teacher that has used this concept in classroom grouping will tell
of her success with the method and some suggestions in how to
use them in your classroom.

24. ART 1-6 (teachers will be involved in both sessions)
Participants will explore elementary photography using simple and
inexpensive cameras. They will take photographs, develop
negatives, and make prints without having to use a darkroom.

25. KINDERGARTEN,
All kindergarten teachers will meet with a consultant on ideas and
methods for the kindergarten classroom.

26. KINDERGARTEN
All kindergarten teachers will meet with Mr. Bill Locke, Supervisor
of Kindergartens in East Tennessee for the State Department of

Education.

27. PRINCIPALS
All principals will meet with a consultant to discuss th6 importance
of teaching values and some techniques, strategies, and processes
that may be helpful to the school adminis.trator. Any other topics
that the principals might suggest.

28. REMEDIAL READING
All remedial reading teachers and aides meet with a consultant in

the morning and gather to share ideas and discuss common
problems.



Evaluate Model 'Program

\,

Evaluation of in-sekVice programs was accomplishAd through
the use of participant'evaluati\ n sheets and in classroom
post-workshop monitoring. A sam le copy of this evaluation
and copies of typical letters fro personnel involved in
planning of several programs follt'

4



POSITION SCOOOL

SYSTEM'`

GRADE LEVEL .OR:SUOJECTrAREA

witvoR MAPS PROMO LOCATION

INSTRUCTOR

ADDRESS -

Maur evaludation of this in-servici program will be helpfd
Meeting changes for program improvement.

Please rate these items 'which apply to this program by
01114 the appropriate numbers on the scales provided

1. Inservite Staff
1 2 3 - 4 6 6 7 8

ran/eM'iritjsjd"vj"ro/r--Ja""e""j

9 10

"Teem/wit
and2. Adquatenesp and appropriateness of *steel la

equ pmtnt
2 3

4
9 '

rfiraguirri-L-1.

Arrangem2 ent of
3

facili
1 4

irindriarom~al koma-,..1

4, Ins'

3 4
tructional methods

gl 2

drarl,

S. Degree to which this
of yourtinstrIcilonll

ties
, 5 5 t

"Ardlirs""
.ad procedures used

6 4 7-

8 9 .10

0. 9 10

8 9 10

in.service program meets the needs
proirai

6, What additional 1,rvices wosid you 116 if they wore
Imitable

BEIT CM' AVARABLE
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J. B. Whitman, Superintendent

Springfield, Tennessee 37172
April l2, 1972

Mr. Peter Cohan, Executive Director
Program Services
Center for In-Service
156 Adams Lane'
Oak Ridge, Tennessee 37830

Dear Pete:

I appreciate the help that Joyce and Flossie gave u$ at
out recent Workshop for Aides, They were both well received
acdtthe evaluation forms indicate that the aides benefitted
from the two-day workshop. We have apOreciated thP NaP yotir
staff has given us for' the past two years. -We are sorry-that
the project is terminating June 30 but know that you hive
other projects in mind.

CotiNtv SOAR.)
CN4.141.141 L CAR714.Jt

$4AC H. PUT,
ResERT N, VAT[

If I can heW.yof at any time just let Me',knolt.

DL:fbe

Very sincerely,

Donald Lee
Title I Director
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TITLE III, ESEA CLEVELAND, TOINItisste 37311

6t8.47 85134
JAMES E. SHARP. DIRECTOR

X24.. DISTRICTS
AND

gaiNTENDeNTS

ITV DISTRICTS,"

SOK

>19 O. GRCESON

LEY

ILLTAM R WALKER

117 Grove Avenue, S. W.

LYON

t..SAM MCCONNELL

ON

C. HUMPHREYs

NN

IUCE C. JORDAN

A. LADD

lOE

N. MCDOWELL

:NNETH GREEN

>WARD TAYLOR

ATC HI I
1111.. R. ADAMS

November 29,. 1971
t

Mr. John Tigue
Center for In-Service Education
156 Adams Lane
Oak Ridge, Tennessee 37830

Dear Mr. Tigue:

.Thank, you vcry.much for an outstanding workshop on Noviambir
17 & 18. It was one of the,'most succedsful.workshopys that we
have had and we thank you far making it all possiblis.

If at any tithe we can be of help to you in anyway, please feel free
to-Contact us,

Yours Sincerely,

DISTRICTS:

NS

F. WHITAKER

TANOOGA
I. JAMES W HENRY

ELAND
I. DONALD P. YATES

AM

ITNEY REED

TWATER

C DOUGHERTY

SCHOOL
!TIM NAOMI PARIKCR

/( a e.
)?f'

McM/en
C44.riculum Specialist

RM/bw

v-



JAMES NAROLI) WHIl'EAKER,
4skevIlls
Chairman, Hoard of Education

FLAVIOUS SMITH, Cookeville
ViceChairman

SERI:1H WILLIAMS
Model Cate* Coordinator

Department of Education
PUTNAM COUNTY ,

COLLIE B. JARED, Jr., Superintendent of Schools

442 East Spring! Street

Cookeville, Tehnessee 38501

September 21, 1971.

Mr. Kenneth Flatf, Program Manager
Cooperative Science-Education tenter, Inc.
156.'AdaMs Lane
Oak Ridge, Tennessee 37830

Dear Mr. Platt:

...MEMBERS BOAROOKSOUBATION
L. A. ALLAN, Jr., Cookeville
HAROLD BAnfLerr, Dexter
LLOYD GENTRY, Cookeville

, JIMMY LITTLE, Monterey
EULENE LOCKE, Mood,

The teachers Ind administative staff of the POnam.CoUntY'SchOol System;
do appreciate yOur services at the workshop on August 24 at thejethAque
Center. AS a result of Our carefUl,plannipg, the dayiwasa very beneficial
one.

There has already been sortie .direct action._ fine of the teachers at the
PutnaM County Senior WO School As organizing a, group to collect glass'.
Seyei:.al teachers wanted 1-6-knov if the film "Say Good-Bye" would be'avallable
for on a lOah basis. If this Is possible, please notify me..

Please express. our appreciation to Dr. Eric Hirst, John Judy, James Hulmei
Richard-Raridan, Dewey Wyrick.2Jim Cost, Mrs. Betty Witon,.and Mrs. Sandy
Johnson for their part in making the day such a success.

Thtlnk you again for your assistance.

MP/sbs

Sincerely,

(Mrs.)Margaret Prescott
Supervisor, Of Instruction

a



EASTPORT ELEMENTARY SCHOOL
203$ EAST BETHEL AVENUE

KNOXVILLE, TENNESSEE ?'915

EVELYN D. WILLIAMS
PRINCIPAL

A

February 16, 1972

Mrs. Betty Chilton
Center In Service Education
156 Adams Lane,
Oak Ridge,. Tennessee 37830

Dear Mrs, Chilton,

On behalf of our faculty I wish to express our
gratitude for your excellent contributions to our
In-Service Program.

The time you have given us and the complete
preparation of your presentations have been most
appreciated. With such stimulation and incentive
our curriculum will be so much improved.

Thank you for all your courtesies. We shall
look forward seeing you. again and utilizing the
Center's fine facilities.

Sincerely,

3,-)714(i12A
Dolores S. Rogers
In- Service Chairman

Evelyn D. Williams

Principal



MONITOR SPINOPPIN INSTRUCTIONAL PROGRAM

One additional means of monitoring spinoff in the

instructional program(in the.threeschool systems involved in

the described in- service activity can be:seen in the loan

items to Various teachers from the schools involved.: Many of

these items were used by teacher, during the in- service prograM

while others were borrowed as a result of individual. consultation.

between teacher and Center staff specialists. .These items.

included:

John Sevier School Rock Collections
Magnets
Hand Lenses
Balances
Tangrams'
Mirror Cards,
Camera Unit
Micra7Viewers and Slided
Human Skeleton Model
Rock And Mineral Samples
Silver-Burdett Electricity, Magnetism Kits
Batteries and Bulbs Unit

Eagleton Eye Model
Ear Model
Silver Burdett Wave Motion Kits
Movie - "Rocks for Beginners"
Human Torso Model
Electronics Kit
Human Skeleton Model
SilVer Burdett Mechanics Kits
Pulleys

Louisville Mirror Cards
Reading and Study, Skills Kits
Art Materials



A COMMENTARY ON TRADITIONALT/N-SERVICE EDUCATION

-
In-service education is generally planned by the administrative and,

supervisory staff of a school system for the benefit of those who are,direOtlY:

responsible for educating our children.

More often than not this planning does not include, the tpacherpartiCi-,',

pant in its development and/or execution. :.The general feeling among adOin

istrators and.superVisors is that the teacher, not having the broad overall

view of education that ey have, doesnot reall know what he or she needs.

Thus, in-service is planned with the idea of upgrading the teacheeecom-

petencies but without considering the teacher's desires, capabilities, in-

. terosts or needs. The intent of this rather nebulous method of planning. is

to provide whatever is needed to "upgrade teacherd' competencies"'

1



BEST £O.1 YLt

Educators full well recognize the fact that,teacher incom-

petency is a real problem. There are a number of reasons why

many teachers begin their teaching careers without the skills

and self-confidence that they should'have in order to do alcredit-

able job in the classroom. These reasons are:.

1. lnadeouate 'coordination between the

consumers of tebc-;iers' services

(school. systems) and 'the producers

of teachers (colleges and. universities).

During a teachers pre-service training

she is .subjected daily to obsolete'

methods of teaching -- scholarly, lectures,

which tend to deal with theoretical

overviews of education Instead .of offer-

ing concrete, practical knowledge of

"what to do" when' the teacher is on her

own.

3. The pre-service teacher reads, memorizes,

and requrgitatis facts. (Pertinent, im-

pertinent, relevant,. irrelevant, useful,

useless.) All of this planned "busyness"

actually contributes negatively to the

teacher who is-trying to master a subject

area well enough to teach it.

I
-2-



In-service education is beset by somewhat similar problems.

Some in-service activity is practical from a teacher4s stand-

point, but most of it tends to beltheoretical Or :iirelevant as

some of her pre-service experiences.

Most in- service programs are comprised of one or more of

the following activities:

1. Listening'to speeches or lectures

dealing with education, (overviews)

culture., politics, religion, irttegration,

insurance, etc.

2. Large and small group meetings with

inadequate planning, leadership or

clearly defined objectives.

3. Viewing "What's newin educational

materials" but strictly a look-see

exercise with little or no opportunity
1--""

to manipulate.

Teachers' reactions to in-service programs vary from systemOP

to sys(tem. Most seem to concur that in-service education for

them is a complete waste of time -- time that could have been

spent more profitably for personal planning or housekeeping.

The present in-service pra'ctices leave teachers frustrated, dis-

couraged, and resentful toward planners of in-service programs.

They specifically do not like:

.3.



Being ''herded" together into a

situation over which they have

no control and no voice in plannin

Lengthy meetings and dull,

irrelevant speeches.

Heterogenous grOuping where

teachers share no commOn'prAleM$

or interests.

Aside from the above-mentioned impractical, obsolete and

theoretical approach to teacher education, there are other

factors which 'contribute to teacher incompetencies. These are

mostly administrative problems -- problems which we Can onlYs POin

out from our own experiences as classroom teachers to thoSe Who'

are in a.pOlition to do something constructive about them.

I. Teachers are catapulted into a fully

'responsible teaching positioh with

only six weeks of student teaching.

(How proficient would a medical student be.in

1

performing an appendectomy after a six

weeks internship?) 0,

2. Haphazard, whimsical, and arbitrary

placement of teachers in positions with-

out consideration of teacher capabilities,

-4-
1.



desires, interests, or mastery of

subject matter.

Sterile classroom environments of most

schools offer mostly isolation and

little'or no opportunity forteacher

interaction sessions, i.e. cooperative

planning, idea exchanging, or working

out solutions to common problems.

Little involvement of whole teaching

staff in curriculum development.

Consequently, little enthusiasm is

generated on the part of the teacher

who is "always told what she must do

and when she must do itl"

5. Teachers are highly resentful'of the

administratiy and public attitude

that teachers are really "sub-pro-

fessionals" and are therefore incap-

able of contributing anything worth-

while to the Structure of our education-

al system. This resentment toward the

"establishmerith has recently brought

forth across the nation, teacher activity



of a Militant nature that has

,completely destroyed the tradition-

al picture of the teacher. Just

as college students feel a deep

seated need for change (good or

bad), teachers too need a change.

Overload of assigned non-teaching

tasks. These include clerical work,

extracurricular activity, bus service,

coaching, study hall keeping, and

small scale custodial services.

Little or no scheduled planning time.

Conscientious teachers thirst for practical knowled0 and

skills. But in order for any learning to directly benefit her

she has to be able to transpose it into actuality for the children.

The crux of the problem of teacher incompetency is that there

is little opportunity for her to improve becaus'e of the incompetent

methods being used on her to upgrade her competencY1 Par nobile

fratuml (A noble pair of brothers; two just alikell)

Teaching is a complex act. Learning even more complex.

Does it not seem plausible that teachers shoilld be taught in the

same manner that they are expected to teach?

-6-



The significance of the in-service model which is being

submitted to you is its,,philosophy wherein continuous on -site

educating, and the Orovision of actual classroom expei,endes,

preludes other traditional approaches. These experiences

include laborotary learnings micro-teaching (using thelabor-

atory learnings with small groups of children,) and, continuous

exposure to the latest methods and materials which are avail-
!

able from a central teacher-training center. And last but

equally important, reinforcement for each teacher anytime and

anywhere she needs it from'in-service teacher specialtsts1



Staff Development Bibliography

The following bibliography is an alphabetical listing (by states) of educa-

tional organizationsschool systems, State Departments of Education, educational

centers, etc.- -who responded to a survey of staff development ideas which was

conducted by Flossie Rule, Planning Coordinator of the Center For In- Service Edu-

cation in oak Ridge, Tennessee. This bibliography consists *the name and ad-

dress Of the organization, the contact person who re nded, and the titles of

any articles flyers brochures, or related reports w iohyere received:

AlaskaState Department of Education, .Offioe of Pub
tiaras, Pouch re Juneau, Alaska 99801.

1271-197"1U141tdrecth
.

s.
.

a TnforMatidn'en0 Publioa-,

CalifOrniar-Office.of.Compens49ry BducatiOn,.Long Beach Unified school Diattlet,

701 Tooyst Penue,-Long Beach,-CalifOrnia '90813 -

Professional Develh

California--ProfeSSional Development Center,
93706.

24$3 d'auth ri4,'Presno, dalifOrnia

Annual report of Education,-PrOfsiss, OTELp4talo vent Act

California-- University-of Claifornia,:Vniverelty EleMentary SchoOl; 405 Rilgard

Avenue, 1.00 Angeles; California 90024.

Bibli on Universit
and/or filMS by Dr. Madeline Hunter).

Elementa School Vie ants (Books, articles,

Project Linkage

Articles by Dr. Madeline Hunter:
Individualized Instruction.
The Science of the Art of Giving Directions.
A New Dimension in Teacher Appraisal
The Science of the Art of Teaching

ColoradoColorado State Library, Colorado State Department of Education, 1362

Lincoln Street, Denver, Colorado 80203.

Colorado Education Directory 1971-1972.

-1-



ConnecticutDr. Kenneth Brummeli Board of EdUcation, Westpo4, connecticut.

PropoSale Im le enti
1971.4972.

a Professional Develo41 ent and A raisals Pr ram

ConneOticOt-7Harry Jarroslaw, Darien Board of Education, Box 1167, Darien,
Connecticut 06820.

'Inservide`Workshop Offerings, 1971-1972.

Connecticut- -Dr. BerardMasse, Assistant Superintendent of Personnel Fairfield
Public Schools, 100 Reef Road, Fairfield, Connecticut 06430.

Professional Growth Program.

FloridaLonnie W. Bryan, Supervisor of Staff Development,'Alachua County
Schools, 25 S.E. Second Place, Gainesville, Florida 32601.

Master Plan For Inservice Education.

FlOridaMrs.-Alethea RuckL Director, Special Instructional Projects, Brevard
County Schoolq, 705 Avacodo Avenue, Monroe Center, COcOa, Florida 32922.

Brevard,Countv Schools Inservice Master Plan (7/1/72 - 6/30/76).

Inservice Master klAricommateltssumildial, 1971-1972.

Instructional Programs and Materials Center.

Inservice Workshop Schedule, Brevard County Schools, February 21,1.872.,

FloridaDaniel'P. Lee, Director of Inservice Educati.on, The School Board of
Beoward County, 1320.S.W. Fourth s4-eet, Fort Florida 33312.

critpia4ornest-izmymIabistriotmaster
Plan nufor in,ervice Teacher tduCetion.

The Master an for Teacher Inservi e Educe ion Broward County.

FloridaColumbia County Schools, P. O. Box 1148, Lake City, Florida 32055.

Master Plan for Inservice Education, 1971-1972.

Florida--Dr. E. L. whighem, Superintendent, Dade County, 1410 N.E. second Avenue,
Miami, Florida 33132.

Teacher Education Module.



*-Florida- -Dade County.

Staff Developme t Bulletin.

DadesCountyMaster plan fo, Inservice, 1471-1976.

_FlotidaM.:80 J. Greek, Director, PrOfessional Developme#, The Duval Cotintq
School Boatd0::DmvaI County Courthouse,_ 330 East Bay Stx4et)
Florida.

0401 0',;0W0:1921.110.04.21.

Floridait*:Craft, Directorof Iniervi4 Education, Ea9aMbia COnty,Schoole
246 Eaet Chase Street, PenOaco14040"4aw'

lanfor Tea a s Inservi a Eduction, 1971-4976

Florida.7714. Max D.','Valker, Superintendent, QadsdenTountY* O. O. Bois 00,

Quincy Florida.
4

for xnserviceCount Neater Educatiolan

FlorldawtlliM, E. George, Aosistant-Superintandent go'r iivottuoioot, ;ndiati-
River County School Board, P. O. Box 2648, Vero Beach; Florida 2960.'.

Indian River County Master Plan for Inee4!rykejja_t'9h,d4Cati911,

Florida-Pearle 0. Gibbons, School Board of Levy County, P. 0: BoX-.127, Otter
Creek, Florida 32683.

Master Plar. rrogram of Imdervice Teacher Education., Levy County.

FloridaDan Nolan, Supervisor of Laftguage Arts, School Board 9f Manatee County,
P. O. Box 2069, Bradenton, Florida 33505.

Language Arts in the Minicourse.

Florida--W. D. Nuddleston,Director, Education Improvement Expense Program,
0kaloose County Schools,c201 Marilyn Avenue, Fort Walton Beach, Florida 32548.

Schedule of Inservice Courses, Winter Quarter.

Inservice Progress Report.

Okaloosa County's Education ImpromemeAt Expense Program.



FloridaBoard-of Public Instruction, Putnam County, P. 0. Box 797, Palatka,
Florida 32077.

Updating of Master Plan for Inservice Teacher Education.

Florida--John C. Thurber, Director, Inservice Education, Palm Beach County
Schools, P. 0. Box 2469, West Palm Beach, Florida 33402.

Evaluation Re ort Phase III - Individualized Inservice Teacher Educa-
tion (Project IN-STEP).

FloridaPinellas County, 1960 Druid Road, P. 0. Box 4688, Clearwater, Florida.

Criteria fcgsje__.1dAi:itial1,ja.sDesininDeveloinairlotMgatitr.
Plan for Inservice Education.

Master Plan for Inservice Teacher Education, 1971-1972 Rev.

Florida--Polk County Schools, P, 0. Box 391, Bartow, Florida.

Polk County Master Plan for Teacher Inservice Education.

Florida- -Santa Rosa County, P. 0. Box 271, Milton, Florida 32570.

Master Plan for Inservice Education P ram.

Idaho--Snake River District No. 52, Riverside School, Route 2, Box 125, Blackfoot,
Idaho.

Intern Training Program.

Kansas -- Shawnee Missions Schools, 7235 AntioChi Shawnee Mission, Kansat.

The Inservice Education Program

Kentucky--Edward W. Wright, Assist, Superintendent,'Daviess County.POlic
Schools, P. O. Box 1510, Owensboro, 'Kentucky 42301.

12avitss3CountyatioeatiosaFterisLte Reading and Communi-
cation Skills Program.-.

Follow Through Pre-Service Workshop, 1971.

Louisiana - -Mrs. Helen Shaughnessy, Tenves Parish School Board, Educational
Materials Center, St. Joseph, Louisiana 71366.

11
Miscellaneous memos concerning in-service activities.
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Maine -- Portland Public S hool5 107 Elm Street, Portland, Maine.

1972 Fall Tilorrvic roan

Education Today, January, March, April, and May, 1972 (Portland's
own publication).

Evaluation of the Total InserVice Program, 1971.

Inservice Education (Guidelines and procedUres from Maine State
Department of Education).

1971 Fall Insarvice Program

tan a e Arts Skills and Behavioral Objectives, Levels 1-24
(Primary Areas).

Michigan -=Dr. June S. Wilson, Genesee Intermediate Scho'ol District
Maple Avenue, Flint, Michigan 48507.

Proposals: Environment.

Dant.)
Children of Migrants.

2413 West

MinnesotaDepartment of Education, Capital Square
St. Paul, Minnesota 55101.

Building, 55b Cedar Street,-

Minnesota State Publications.

Listing of Experimental Programs Now in Operation in Minnesota Public'-
Schools.

Modular Scheduling Program, Bemidji Senior High School.

Miscellaneous -- Letters and ideas froM the following:

Arizona--Flowing Wells Public Schools, Tucson, Arizona.

Arkansas--Department of Education; Little Mick, Arkansas.

California-Los Nietos School District, Los Nietos, California 90006.

California,-Oakland Public Schools, Oakland Califoinia 94608

Florida- -Clay COunty, Green Cove Springs, Florida 3200.

Plorida"DeSotyou*II-Arcedia, Florida 33821.

FloridaH-Duval County Schools, Jacksonville', Florida 32202.

Florida-HarnandolCoUntY Schools,'Brooksville, Florida 33512.

t7

7.- 41,3jr11 ry An. 10,1,111,14,*



Florida -- Indian River County Schools, Vero Beach, Florid 32960.

Florida- -Leon County Schools, tallahassee,'Florida 32303.

Florida- Manatee County Schools, Bradenton, Florida 335051

FloridaMarion County Schools, Ocala; Florida 32670:0

Florida -- Monroe County Schools, Key West, Florida 33040.

Florida -- Nassau County Schools, Fernandina Beach, Florida 32034.

Florida -- Okeechobee County Schools, Okeechobee .Florida 13472;

Florida -- Putnam County Schools, Palatka Florida 32077.

Florida--Sarasota County Schools, Sarasota, Florida 33577.

FlOridaWakulla County Schools, Crawfordville, Florida 32327.

Florida -- Wilson Instructional Centers, Pensecola, Florida 12501.

Kansas-- Claflin Unified School District 354, Claflin, Kansas 67525.

Kentucky -- Bardstown Public Schools, Bardstown, Kentucky 40004_

Kentucky--Owensboro Public Schools, Owensboro,, KentuckV 42301.

KentuckyUnion County SchoOls,'Morganfield, Kentucky., 42437.

Maine--Maine Schools AdministratiVe District No. 3, Unity, Maine 04988.

Maine--Westbrook City Schools, Westbrook, Maine 04092.

Michigan;--Wayne County Schools, 76 W. Adams Street, Detroit, Michigan 48226.

Mississippi--Canton Separate School District, Canton, Mississippi 39046.

Mississippi--Clarksdale Municipal Separate School District, Clarksdale,
Mississippi 38614.

Mississippi -- Holmes. County School, District Lexington, Missitsippi :19095.

Mississippi -- Claiborne County Schools, port Gibson, Mississippi 39150.

Mississippiskarkey-Issaquena Line. ConsOlidated School District, Rolling
Fork, Mississippi 39159.

MississippiYazoo'City,public Schools, Yazoo City, Mississippi 39194.

MissouriClayton Schools, Clayton, Missouri 63105.

Missouri .,-Sch001 0istriot:of:Webstr Or0e6:, Webster Groves Missouri 63119,',
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Nebraska--Educational Service Unit No. 9, Hastings, Nebraska 68901.

NebraskaEducational Service Unit No. 14, Sidney, Nebraska. 69162.

Nebraska--Westside Community Schools, Omaha, Nebraska 68114.

North Carolina--State Department of Education, Raleigh, North Carolina.

New Mexico--Albuquerque P is Schools,Albuquergue, New Mexico.
111V*

:OklahomaAltus Public Schools, Altus, Oklahoma 73521.

Oklahoma--Adair County Training Center, 41.11we21, Oklahoma 74960.

regon4-Beaverton Schools DistriCt'No. 48, Beaverton, Oregon 97005.

S uth CarolinaGreenville County Schools, Greenyille South Carolina 29600.
.

Utahiron County School District, Cedar City, Utah 84720.

Utaii--NebO'School District, Spanish Fork, qtah !84660.

Virginia--State Department: of Education, RichmOnd, Virginia 23216.

Wisconsin -- Unified School District No. 1, Racine, Wisconsin 53404.'

WyomingHot Springs eouqty ScYiool District/, Thermopolis, Wyoming 82443.

Wyoming-Laramie County Schools District Nod 1, Cheyenne, Wyoming 82201.

Montana--W. J. Hoppes, Superintendent, Fort Benton Public Schools, Fort. Benton,
Montana 59444.

The World of Work - mini courses for mini people.

A Sequential Curriculum.

besctlpti.oiriofrort Benton's Systems Approach to Learning'.

NebraskaOSACS Science Center, ,316 South County Road, Gretna, Nebraska 68028.

Progress During FY '71.

NebraskaEducational Service Unit No.
Fremont, Nebraska 68025.

R.F.D. 1 at 2320 N. Colorado Avenue,

Information about service unit, brochure of services, personnel, ad-
ministrators, copies of in- service programs.



Nebraska -- Educational Service Unit 30 91100 r Street, Omaha, Nebraska :68127.

Curriculum research and Development.

33 Roles Programs progress Report.

Kittering Administrative Inservice Program.

New Hampshire--Department of E&ication, State House AnneX, Concord, New:
HaMpshire, 03301.

Staff Development for Educational Personnel (Guideline'reguirements).

New Jersey--Kurt R. Klaus, Director, C.B.D.P.r 620 Viola Street, Camden, New
Jersey 08104.

Career Lattice Camden Para rofessional Program 1971-1972.

A Plannin. Matrix for the Camden Educational Development Program.

-Differentiated.Staffin4.

The S.sityIstern.

Camden EdgOilaISLAY211012MEIJEMMI.

Partners In Progree .

Hilda Taba's Inservice Education Program '(in Camden City Schools).

New Jersey--Dale Avenue School, Title III E.S.E.A. , 21 Dale Avenue Paterson,
New Jersey 07505.

Research Bulletins 1-4 (description of the Dale:Avenuej'toject).
.

fritlittuttiReort on Dale Avenue Early Childhood Educetiori
Centet, Pa Orson Boas r4 of Education.

New jerseyEarly Childhood-Learning and Development Center, 147 Eighteenth
Avenue, Newark, New Jersey 07103.

ppraarireclasroortlEnvirorgivaritforwrk.

Working with Adults in Classrooms

Teacher Aide Training Pr ram.
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New Jersey - -Early Childhood Learning and Development Center (cOntinued)

chamisitLthestarttIerAidestisanEffectof
Inservice Training.

Basic Teachinoolsfor'ItsIALEILAidetjandS.

122DeirytsforSchlPersornel.
Newark Teacher - Teacher Aide Inservice Tr ini Pr rain.

New JerseyRidgewood Public Schools, 49 Cottage Place, Ridgewood, New Jersey
07451.

Graduate School Brochures.

zLIrRertorlservicemsdurin9 Spring. of 1971.

New MexicoMrs. Jean M. Elder, Los Alamos Schools, P. 0. Box Drawer 90,
Los Alamos, New Mexico 07544.

Guide for Teacher Self-Appraisal.

Outline cif Leyels of Leaning as Applied to .Educational Objectives.

Instruct onal Decision Makin Model Statement of Course b ectives.

Select or Prepare (7nstructional ObjectiVes).

Information on student, preassessment\and related activities.

North CarolinaAlamance County Schools, P. 0, Box 11Q, Graham, North
Carolina 27253.

Career Education.

An Overall Inservice Education Program.

North CarolinaBurlington City Schools, Burlington, North Carolina.

Comprehensive Staff Development Program.

North Carolina ---M. D. James, Assistant Superintendent, Carteret County Public
SchOols, Beaufort, North Carolina.

Coastal Education Professional Development Project.
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40

North CarolinaDepartment of the Army, Fort Bragg Dependents Schools, Drawer A,
Fort Bragg, North Carolina 28307

Staff Development Plans for 1971-1972.

OklahomaStillwater Public Schools, 314 South Lewis, Stillwater, Oklahoma 74074.,

Media In-Service.

Oregon--Portland Public Schools, 631 N.E. Clackamas Street, Portland, Oregon,

Professional Growth Opportunities.

Inservice Classes, 1972.

Professional Growth Incentive Program.

Pennsylvania--Department of Education, Box 911, Harrisburg, Pennsylvania 17126.

4

tedInterniateUnitDirecto.

Listing of Inservice Courses (from Regional Inservice Teacher Consortium).

Rhode Island -- Department of Education,, Providence Rhode Island 02908.

Education Directory) 1971-1972.

South Carolina--J. S. Ritchie, Director of Instruction, Ninety-Six High School,
Ninety-Six, South Carolina 29666.

Ninety-Six High School Social Studies Curriculum.

Tennessee--State Department of Education, 140 Cordell:Mull Building, Nashville,
Tennessee 37219.

Summary Report and Recommendations.

Texas--Texas Education Agency, 201 E. Eleventh Street Austin, Texas 78701.

How Visits to Demonstration Schools Can Lead to Change.

West Virginia-Mrs. Katherine Lynch, Supervisor, Kanawha County Schools, 200
Elizabeth Street, Charleston, West Virginia.

Program for Continuing Professional.Development.



.

Wycminq7-School District Number'One, District Education Building, 316.Bstreett
Rock Springs, Wyoming 82901.

Sciencs,NaDdbook, K-12.


