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ABSTRACT l | QS | : -
o K . The prilary objectives of the Cnnter £or In~Setv1ce
[ Education in ‘implementing a model for in-service education were to a)
. implepent and demonstrate the comprehensive in-service model <

'developed ‘during the plapning phase, b) provide coordinated plqnning
of. in-dervice educatjon-for all participating school systems, <)
diréctly assist regjopal instructional personnel in implementing
chahges in the classroom, d) provide a continuing series of wo:kshops .
for regional instructional personnel in areas of critical need, ) = -
design and develop instructional programs aized at improving. teacher
and pupil behavior, f) provide, continuous’ informational services for
the teaching and supervisory .staff of -all participating schoola, -g}.
‘initiate a comprehensive and continuous evaluation of the in-service
-eddcation programs of the participating school, and h) refine and .
~ adapt the in-service model for general application ih other’ areas ‘of
the sta'te of Tennessee. This documint contains a model .for planning,
progranling, end evaluating in*service education; a typical

___assesssent of need in planning an in-service experience in reading;
an ‘outline of a cooperative in-sepvice day for elementary school
teachers in Alcoa, naryville ‘and Bount counties and a4 bibliography
.on staff development.’ (DDO) , : :

‘,,

!




u"'u“u'"on :Iv c;rt :l::fﬂ. g :
- nougati A MiAs ' \ :
NATIONAL INSTITUTE OF 2 'i ! ' (v s\ Gy ib Volume I Part 1
- EOUCATION (e deua Rt JEY ; -
. THIS DOCUMENY HAS BEEN REPRO : , 3 a4
© DUCED EXACILY AS RECEIVED FROM o % .
THE PERSON OR ORGANJATION ORIGIN . A : ; -
L ATING 1T POINTS OF VIEW OR OPINICNS
, STATED DQ NOT NECESSARILY REPRE.
semo;sggm;mnong::Pr&sn&neor o
EDUCATION POSITINN ' .
AT AR AL RS
: -D ."\" I"?' , NS *\‘g ¥

L ¥

A ‘f' i .1'
w 0

\’. \;'\L‘

'r‘tm N \

»"%» -

..- | ) . . -.~,‘ l%;! " .
- Gomy: ‘?{3 i




., are inhevent ‘parts of the Tennassea Assessment and Evaluation of Title IXI, ESEA.
.Phis finral evdluation, therefore, consists o0F five sections. The gections are

Y

BEST P YALABE
THE PINAL ﬁkQchT EVALUATIO§’

_ " CENTER FOR IN-SERVICE EDUCATION
l ‘ K September, 1972 . °

. .
N
v

- - o L s Pl

>
>

‘81 !

The final evaluation of tha Title IIIX Pro3ect requires the successful

completion of planning, procedural evaluation and operation eyaluation which

titled as follows: . I

IS Joa h - ¢

1. Organization of Data from Operatiohal ?fbgram

y 4 \ .
S 2. Anaiysis of D;ta.and Othé: Pertinent Informétion |
3. Interpretation of Data and Related Information - 1
) 4. Recommendations for Transﬁer‘énd Implementation
5. Dissemination of the In-Sarvice Model. ,«. ' Coe

i

The context in which this evaluation is being comoleted was specified

in the original proposal which clearly stated that the Model for- In-Servioe

" was designed and would be implemented at three levels in tha educational

i

!

progran, (1) the .local school site, (2) the school system level, (3) the
raglonal cooperative of . school sybtens In each case, as the modal was impie~
manted, there were distinct and well defined constraints: .
1. At the lozal school site the costs of in-setvice Lducatiun
are the highest, and stafi te asaist in the planning, conduct
and evaluation of the program is usually limited. In nost
instances, the "in-breeding" created by local bChOOl gite
in-service is undnsirable.'
2. At the sehool system level, costs can be reduced, and staff /
to assist in the planning, conduct, and evaluation of ’
in- servLce pre more readily available. There are exceptionsg:'
. Y \
a. very small school systems
b. wvery large school.systems where ¥igorous schedules
often overshadow the cuality of t the in-service
. direct progran—tnarhor involvement in in-sexvice
planning (which is a riost critical factor) is found

©

o to be thz least in very small and very largd school
23 5 Baoms - ) . ’
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3. Reglonal in-service education ?as the least cost and
the greatest potential for acquiring qguality staff to
assist in tha plannan, programing, and evaluation of
. ~ in-sarvice educatidn. It has the fo1low1qg rastraints:
N .
a. it requires much more detailed and comprehensive
planning ‘
b. it demands coopgration between local schools
‘and'between school systems to be effective ' ‘
c. it requires continuous attention by a professional
. staff of educators who can make decisions based on
“the needs of children rat&er than the ease of-
administratlon '

+ . ¥
.

The soecx;xc vrogram goals of each stated objectlve are revxewed’xn
tne following way so that discussion concerning the evaluation procedures under
Phase IV of the Tennessee Evaluation Design Procedure are understood in terns

of the stated objectives of the project.

3

N

The Ovrarational Objectives

The prime objectives ,of. the Center for In-Service Lducatlon in imple-
manting A Model for In-Service Lducatlon are to:

~ ) R
- » ’ - t

1. Implement and demonstrate the qomprehehsive in-service model
developed during the plhnning phase.

2. Prov1de coordlnated planning of in-service education for all
particxpating scnool systems. o
3. Directly assist regional instructional parsonnel in
implementing changes in. the classroom. . '
. -~
‘4. Provide a continuihg series of workshops for regional
instructional gersonnsl in areas\of critical need.

[64]

Design and develop instructional programs aimed at 1narov1ng
teacher and pupil behavior.

e
6. Provide continuous lnfornatgonal services for the teaching
and suparvisory staff of all participating schools

‘
/

7. Initiate a compreheasive and continucus eyaluationvég the
in=garvice cducation programs of the participating schools.
ﬂ\\ Pofina and adapt the in-service modal for genpral upplication

_in other araas of the State of Tennossse
{

- e, , .
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Deﬁbns&ration of tho In-Service Model —'Oqugtive i

*

e

The first major objective of the in-service pro;;ct was to

demonstxate the effectiveness of the mcdel developﬁd for. planning,
prograning, ‘and evaluation of in-service educavion.

Evaluation of this

~and ‘the remaining objectives. should clearly indicate the extent to whlch

this ob]ectxve has been achieved.

Coordinated Planning_~ Objective 2

'The intent of the second objeéti&g was to:

1. Fulfill the planning requirements of the model

L)

o !

2. 1Integrate the needs of instructional personnel‘ from
nmany school systems in a comprehensive in~service.deszign

3. Increase the efficiency of in-service program delivery

4. Decresase the redundency in both the ,conlent and node of’

program dellvery

To accomplish this objective, major tlme blocks have been devoted:

to both program planning and delivery.

-

_The integration of all programs into a continuous planning scheme

i$ the responsibility of the Center's planning coordinator.
plans for time, content, and model of delivery were channeled through the program

Comprehensive

rnanager and planning cooxdinator. The logistical distribution of staff for
in-house workshops as well as direct classroom services required careful

planning and programing.

Direct Classroom Assistance =~ Oo)ective 3

To reinforce the in-house-workshop prograns as well as othpr Center

coordinated field programs, a means for the provision of direct teacher

) 2

1. Responsive information services

2. Mobllo Instructional Serv1ces

., a. Daronstration of instructional mauerlals
b. ilinicry of instructional “style"

1

o ! ' b
Al
v, ‘

assistance was a minimum technique for dlsgct teacher support:

\

- ®Whe obtainnent and realization of truly eifective in- service education
t% thi implementation of new and sound educational- materials and technigues in
tha cléserJm This reguired direct teacher support.
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Aruitoxt provided by Eic:

NG reaponaLbln change system in education can gely on mobiln assistance
35 its oPlL means of program reinforcemeat. The ready availability of pertinant
information that tbb teachar can daemand yhen the n2ed arises not only complenznts
the rw>11c sarvicas - it constitutes the prlnc1341 source of ideas in vrint or
_pxrturv fhat stimulates and motivates desirable changes in content and teaching
at\?lb. ¢ . ‘ . '

Through the use of the inward WATS, the teacher was brought ‘even closer
to a waalth of 1nfornat10n that no indiwvidual school in our region could otherwise
provide. T ‘ ' ‘

. " v
.

Teacner confidence in resource psople was also developad. Raving
established a meaningful and continuing relationship with the instructional
pexrsonnel, the potential for teaching "style" mimicry increased.

Vorkshoo Serias - GObjective 4 o > - .

The incent of the multiple workshop objective was ,to respond to 'the
dynaaic problews faced by todav's classropm teacher. These workshops may be.
conducted at the central facilities of the Center for In-Service g£ducation
or at soma appropriate school site.

The workshops'were of three major types: -

1. The "content" related workshop, tMsed in the conduct conponent
. . 2. The "process" related workshop, usad in the planning and
development component '

, . . . ) .
3. The '"bzhavioral" modification workshop, used in thz davelopment,
corduct, or evaluation component

As the planning function evolved, specific demands for assistance for
larg> teacher’groups Became evident. To effectively deal with these group
naads, a continuous geries of intensive workanonv was provided. he formakt for
intenziva workshoos yequ]rcs- .

1. txtensive pre-planning
2. Mission oriented sktaff T
3. Special facilities, materials, and equipment

: Thesz requiraments pqrmit a reductfion in the time ,oqulled to acconplisn
the coals of each workshop. 1In addition to 'the above reauirements, tha jfocus of
encih workshop was narroyad to encomoass one of the above'workshop forms —-- content,’
procnan, ar bzhavior change. '
. v -
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--Design and Davelopmant oE Inééructional Programs - Objective 5 ,

LI

_ " The objactxve to deoigw and develop a vax 1ety of instructional programs
. was a dem&ndlng but necessary aspact of sound in-serxwice education services.
+ 'Teachers, principals and related school parsbnnel are constantly confronted with
" . a myriad number of commercially pxoduced instructional packages. ''The role of Lhe
Center for In-Servige Edugation in this area was three-fold:

. . 1
-
- s

1. To provide 4ss tance with the selection of instiuctional

. packages best suited to the peculiar needs of children
: -in question - '
2. To, integrate a number of instruétional packages into: '
- working curriculums

3. To develop tailored instructional packaqes to £ill
| voids that exist in either materials or modes of ’ ‘
lnstructlon for problem learners

Certainly, the provisxon of assistance in the selection of appropriate
instructional matel‘als was an in-service act1v1ty rnuch in need of evpert, ]
attention. The Center's staff devoted a great deal of time to the evaluation of

the materials market. These evaluations were ured in collaboratton with other
experts in the field.

3

The integration of instructional materials from many sources also
proviced a unique service to the regional educator who rarely had the time or
the materials available to accomplish this task. In many- instances, this corbina-
tion of materials and methods was all that was required to improve hoth the
content arid presentation of learning experiences.

Caution was exercised in the design and development of tailoreéd instruc-
tional packages. There are a numbar of criteria which predicated the decision to
procaed with such development. There were:

1. The absence of any suitable commerically preparea materials

2. An established and documented need for such materials as

developad‘in the olanning'component

3. 'The direct involvement of éhe teacner, pupils, and supervision

in the pilot evaluatlon of any materlale developed | v .

47 The assurance that the materials will be utilized by an
adegurate number of .instructional petsonnel and pupils to )
varrant their developmant | - . e

TN

~
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Inforirational Services - Objective 6

s

The gonls of the information services associated with this project

be groused into tNO intersecting categories: ‘

s

Tn>

<

»
hl

1.

The

4.

ing their salf concepts. . .

Communication of information about the total in-service
education program. This was necessary in order to main-
tain continuity and to’ further implement coogaration
among the school systems involved. A low-cost communi-
cation system permitted area teachers to readily avail
themselves of opportunities to utilize the services
offered by the Center. Publication of their successes
developed the self/confldencc of area teachers by improvw-

L

Providing diréct assistance in Ffinding information
relating to subject matter —- whether it be the subject
matter of a discipline such as mathematics or some
technique for making a social studies classzoom mora
attractive. '

objectives were met through the folioéing approachses:
A ronthly publication of 8:to 12 pages, consistiné of
articles about in-service programs that take place in .4
the area. Photographs of these activities were included.
Tnis publication also contained axticles describing -
exemplary in-servica and claSsroom activities outside ‘the
region, This enabled area schools to maintain ¢reater
comnunication with the current national developments in
the field of education. A major role of these publications
was to constantly refocus attention on the continuous
nature of effective in- servlce education.

K]
r

As school systems in their in-sexvice brogfams davelopad
units of instruction ¢or other activities that would be
of assistance to other teachers in ‘the region, the most
outstanding of these was dissemjianted by the CISE for
the use of other area teachers. , :

The Mira-Code Information Storage and Retrieval system
was utilized to store and made readily available the nost
up-to-date information regarding the field of education.
New idzas relating to curriculum development wore thus
nade readily available to in-sgrvicz leaders.

iy large moterials conter in the Ia-Sorvics Contor -

£y

contains the wost recent publications conuazaing the subgect
areas to be included in this modol. Lffortﬁ\'“rn mada

to salact bogks and materials tual had fucediate relevanae

to [tha Leachors of tnis arce. .

4
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8.

-7.
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9.

10.

11.

12.

e WATS line made thls\materxdl available to any teacher or «
adirinistratar by means of the simple .dialing 0f a numbar.
Teachers and administrators df this area-have already become
accustoned to the convenient Misage of this low—cost communi-
.cation system. This line made some asgacts of’ the services
provided by the Center avaifable to the éntire State of
Tennessee. .. ’ \ o

Field Information Centers were placed at twelve ‘tConvenient
iocations in the Title IV Area. These centers provided the
teachers with direct access to up-to-date free and inexpensive
materials of the type that they provided for Bhemselveés once
they are aware of their existence. Samples of lnexpenSLVe
materials ‘'such as National Council of Teachers of Mathematics
publications, paperbacks 'of var¥ous kinds, and promotional
.materials from various industries were pldced in these Pxeld
Infornarion Centers.

< ' ¢

Information workshops, "Publit Awareness Seminars", "Material
Awareﬁess Seminars", and other meatings of this type gave
teachers as well as the lay public additional opportunities to
learn about new 1deas and new materials in the field of"
education. ‘ ,_ L

¢
Slxdﬁ and rovie films were utilized to document these programs.
Tnese slides and films were edited, scripted, and used with
various groups in order to more etfectively share the ideas
developed within the region.

. x

. , . i
Newspapers, macazines, and journals werxe utilized to provide
information regarding the activities of the Center for
In-Service Education. Subscriptions to alls of the local

veekly newspapers gave the center a means of providing news

to the smaller communities and in turn kept the Center informed
regarding the activities in these areas.

Television, both through videotape and commercial news and "Ealk"

shows, was utilized to record and disseminate information redarding

1n—service programs around the area. '

Brochures were developed describing the program and providing
the information necessary for teachers and. administrators who
wish to take advantage of its sexvices.

Othey avenues of approach were PTA.bpllet' s, fauzulty bull%tins,-\
and oth2r service orgdnization bulletin3?

ve and Contimous Evaluation —. OoJecrlva 1

(" ’L'Z!.‘n,v;..
q

tho rmodel
evalaaiad

.

The original determination of educational needs and tha planning of

for inesarvice education have been so structured thatathay are beineg

in

Ll

accordance vikh ,wu Termesnaa Piralu-thian NDasian Prosodiss,
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Tecﬁniques used by, CISE stdff to 1mplcment tha evaluation strategy‘l

~ | ¢

1, »a careful and contlnuous~revicw of particxpating school systens'’
in-service programs for the purpose of notlng any "mimicry" of
of the Model's in-service comgonents. A A numbex of specific
parts Of the tiodel have been adgpted; e. g., use of. the CISE
pre-operational survey instrument a second time.to assess stafE
attitudes toward on-going in-service programs and forx projecting.
new programs by a number of participating school eystems.

2. A caraful monltorlng of ,changes bv partiC;pating sqhool systems
toward new LISE in-séxvice ideas as exemplified by new and more
realistic scheduling attempts by some systems, Thay are explox-
ing” with positive results,. alternatlves to the traditional

."five days bafore and five: days after". In addition, éteps have

Bean taken by some systems to provide released .time for persoﬁhel
to particxpate in workshops.

3. honitoring response to the CISE publication "Output”. As a direct

- result'of this wide dispersal of news pertaining to the area's,

. in-service "happenings”, a considerable amount of positive aware-~
"ness of in-servi¢e hds| besn generated. Specific demands thus
generated hre requests for genaral information pertaining to tha
entire program, requesis for specific infoxmation and materiala
xelating to one or more areas of concern, and requasts for direct
assistance gither in ﬁhe way of materials and/or vervices.

4. Detailed monitoring by CISE staff of the numbers and kinds of
requests for in-service assistance following the planning staff'
< : visits to certain selected systems. ; <

K]
»

5. Evaluatlon of partmcrpant load at all CISE in-house workshops

(WICS) on Wednesday afterntons - and other Scheduled times.

6. .Monitoring requests for vorkshops or other in—service assistance
from 'schools in systems where there has been little on-~site-. '
planning. This was done intentionally in order to compare the
operational value’of the Model's planning component.

7. fthe employnent’of three written evaluations served as a
useful. suoolement in validating other program evaluation.

8. & pre~progr$m ~ post-program in-service inventory. The pre-~
progran inventory was adninistered to all participating school
systems in 1970. ho nost-progran inventory:was adainistered
to all participatiag systems in March of 1972, A comnarative
analysis of the data from both inventories is underway.




Evaluition Strateqy Status and Progress

. : {

® . .
- +

Pnase I of Status’ Evaluatlon has b~an cowoleted. Phase IT and III

Jhave bean complotﬂd with ghe exceotion ‘of the judgenental critgria cowoonent

-
L]

\
.

Thus, the satisfactory attainment of the o"jective to initiake a
c0ﬁ0rﬂ03rolve and conulnuous evaluation of the Center for In-Service Education

. has already boen largely’acconullshed with the exceotlon of Phase v.

) - 2

All management and progran staff of the Center for In—Service
Fducation have continued to implerent Phases 11, III, .and IV of the Evaluation
Dasign Procedure.

-~ Iv\ c

‘Needless to 8ay, certain -aspects of the evaluation design needed
further clarification-to be used at a practical program level. Both objective

*and subjective data have been accumulated, organized, analyzed, and ;nberpreted

E

of the Four evaluation phases.' \

during the planning and operational phase. Certain infommation pertaining to
the real world of school operation do not 1ehd themselves to quantitative
‘¢haracterization. Some of these criteria are: . ‘ .

- [}

, |
. 1. The intensity of polltlcal activiSy in-the school

systems geographic region and its impact on school

affairs : .

2. The impact of the absence of ertten school board
policies rognrdlng instructional personnel

4’ N .
3. Cultural and reliqious traditions of a given sub-region

4. General econromic factors both real ard imagiﬂary

= A chack list' is provided which sndicates the per cent of completion

.

Phage I - StatUb Evaluablpn . % Complete
: Define oparational coatext - 4 100
Access cgrrent gtatus ‘ .+ 100
Identify educational nseds .. 100 .
Identify problems underlying needs _ 100"
Fstablish baseline data ) . g -~ 100

Phase II - Planning Evaluation

. Set broad goals on fuadings of Phase I . 100
State objec ives opavrationally R 106
Specify strategy altcernative ' 139
Identify lesign altarnatives foxr .
implementing stratagy . 1090
Determine moans of measuremant ‘ ‘ 100
Davelop judgaontal criterxia, - 100
Acsoms coptbilitios of carrving oub anoeifio -
strabugr aad desisn ‘ ; ' e e

O

RIC

N Aruitoxt provided by Eic “ , .




Phase, 11T - Opzrational Evaluation _ ‘“ % Completed
Davalon or select ma asurerent ins tﬂ.nento o 100
) _ Make pariodic observations 100
R : Maintain record of events and activities 100 -
L Analyze data o . _ _ 100
‘ Feedback data . ‘ ' . “100
. ! ¢ Identlfy desigri defects or potent1a1~causns
« ‘of failure . ) 5 100
2 B 0y . 1 ‘
Phase IV - Final Evaluation
//\ p Collect data from total programs . 100 7 =
Anal;ze data - change reasuras . ' 100
Interprat data - judgerental integration - © 100 .
Eoﬁmulata récormendations - modifications 100 '

, ,stsoanate resulcs

In-Sexvica Model Adaotion andiDissemination -+ Objective 8

< When\an objective was incorporated in operational texms; it indicated
a detailed plan and programmatic expression of the objective. It ‘would be - !
absurd to assume that the model developed during the planning phase, of the

Center for In-Service Education would reguire no further réfinements or modifi~ |
cations.

i

In the development of the model, it.was anticipated that practical
application of -the model was the only means of adapting it to cdontinued use.

- Particular attention was given to an open,ended type.of model component designed
s to ennourage 6031rable changes.
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Demonstration of tho In-Service iodel -~ Objective 1 s i
The first na1or objective of this in- service project

' was to demonstrate the effectivengss of the modgl.developed .

for the planning, programwing, and evaluation' of in-service '

education. The schematic of .the entire operational in-service -

model follows. This nodel will be discussed indicating the” '/ S

inter- relatlonsnips bnt«een each of its major components. ‘

-

kﬂh MODBL ~ GTEP 1 - Primary Planning Function S o S
> L ‘

]
A

. The first activlty was the collection of all - e
available data and infoxmation that would assist in Idantifying S
-and defining the problem which was ‘to be attacked by in- . ‘
service education. Here, the in-service participant and
planner reviewed such material as pupil records, teacher-
classroom recdrds, guidance information,: accumuLatiVe . L r
foldexs, testinyg information, and related data. . 'fs

This 1nEornat10n, having been collected,. then 4 B
systematically oxganized in’ such -a way that it was deicriptlve ’
of the theoretical goals of the in-service education program.

‘The way that skills, taskg, or behaviors could be indicated R
. by a specxfic arrangement of this 1nformation. _ Sl i : -gf

At this point, a decision was made to dlfferentiatﬂ
between anticipataed knowladges oh the .part of the ineservice
participant as contrasted with anticrpated behavioral changas.,

In addition, it was necessaxy to identify various manipulative
skills or tasks which would be an 1ntegral part of the 1n~ ,'
service educatlon funculon. .

Once the,pertineht information had been identified,
it was then essential to synthesize this information into a ‘
document, outlining ideallﬁnd standaxds or prelininary.goals !
fox the problemn. '

! 5 wo,
\ N AT

THE MODEL - STEP 2 - Establishing Behavioral'standafdo'or objectives‘h
- Thea - formu1a»ion of working Ob]“CulVQS and goals of the
~in-mervice Qducatlon effort now began. Once again, enphlasis
was placed here on the separation-of those objectives which
could be ‘characterizad as bahaviaral and those which could
not. There was the opvortunity in objective formulation to |
provide for both hchavioral as vell as non-HBchavioral objectives.
A r1 < . . ' e Ve . - : J
The fact that there was a specification of the
dugrea of pyoaiiwcicacy, which one wishad Lha vackicivant to .

~l-e
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have at the end of an in-service program, was markdd departure

from the traditional development of in-service activitfes.

.~ program wera, it became essential to develop the curriculum, °

/categorized as behavioral objectives. /

'°ro£iciency in this case related more specifically to, skills
and knowledges and not to those things which had been SR

. n" z . 14
. *

L Wherever poss;ble, various evaluatlve instruments
were erployed to determine the present status of the 1in-~ A\
servlce,particxpant in two categories- - ¢

. 1. The skills area - .
2, 2he«§oowledges area '

i . : N A
' Onte again, if time and information were available,
there was. an opportunity to validabe thia evaluation using *

varlous statistical controls.

THE MODEL’~ STEP 3 =~ Developing Cuﬁ?lculum or Proggam Plan -

+

Kfter having determined in an objective fashion '
what the working goals ox objectlves of the’'in- 'service

or program plan. The program plan. 1ncorporated those skilla o

- and knowledges identified into a sequenve so .that they were

L&

logically arranged for effective implementation. The
integration of teachexr activities and pupil activities:

also required sequencing. The development of a feasible 4 .

plan or guide for the :in-service education program. imple- .
rnentation was imperative. ' ‘ C 4

. The sequence of events 1n the in~service proqram,
particularly" in skills areas, took on greater meaning when one -

considered that the sequence in which the in-~service education .

program was carried out very often became the sequence followed
by the teacher 'in working with her youngsters. Inproper

‘'sequencing in the in-serxvice training of teachers often resultaed ;‘?

in improper sequencxng of the learning activity for,

. children with the’ obvxous end results.

THE MODEL -~ gré; A - Pilot'Studg

-
The option to conduqt a pilot study was provided
at thie stage in the nmodel. While it was not absolutely
necessary to conduct this pilot study., it did provide an
excellent opportunity ‘to resolve a nunber of critical issqu
i. Xt could determlne whether or not/the
‘ elements as sequenced intexfaced £avorably
with the real world of the classroom or
other ‘real in- service actiV1ty.

3

2. It also allowed some oro- and oostn'

S . evaluative comparisons which .were ;

A ) -dlfficult wlthout pllot studv




f

\ If .the p*lot study aspect wad no feasible,
in-sorvice e¢ducational program was condueted following the
selection of mate“ialq. ) S
/

n-Ssrvice Bducation’?rogramhf

THE MODEL - $NTF 4 - Conductin

+

One of a number of modeq of in—servioe activity
wverd used to caxry out the in-~ ~sexvice program resulting L
from the previously, described planning effoxts. Tha in- -
. service education program was not over at this point. since :
_avaluation and feedback.of pertinent, information was vritioal
to. continuing in<service efforts. . .o oy ; .

1

- PHE MODEL -~ STEP 5 -~ Evaluatinq In-Se:vice Proqr%‘éﬂszectivones1
! i t*}'
} 2

.At the completion,,as well as duting the ‘La-servica
oducation activity, evaluative téechniques waxe. applied._ Kev
evaluative points considered were & compar{son of the end

' results with:

[Py

. . [ . N
M . \ PR

1. R&i_orlginal problem. ‘ '

: 2. The established behavioral standa:d and/or
- - objectives .
3. Relationship between %he preparation ‘5;%:1;
_provided by in-service education and- ‘ ﬁ
experiences in the clpssroon anvironment Ak

4. 1Immediate a3 well as lasting effecbs bn -

teachex behavior. . _ S

! ‘ e N e

As soon a} these. determinations were made, inforﬂu/',

mation was fed back through the model, allowing for. ot S
readjustment, or alfignment ‘of thq standards or. objeotives.‘ s
Pertinent information acquired was fed back through the S
primary planning function and becawme data for future in- R 2
service education efforts.A ~ Coe

,i

'The following objectives (2 - 8) ware supporting

services or functions' required to carry out the model for ;

~service educatxon.\ In each case, these objectives rep-
résented a suppoxt structurae for one or moxe combononts of R
thé modal. Staff or materials provided by the ¢entar for Ly
In~Service Education for the planning componenéfof the ; -

model could also be utilized by, }he 'school 'sysfems to asqst‘ ﬂ]
" in establishing the objectives or standards fo¥ an in- -’
sexvice program or later{ in its ovaluatxon."

LY
‘

The services provided hy the Center in servican
the model took many shapes and forms. Workshops, con-
ferences, and institutes wvere used to iwmplement the olan« ‘

. s . . . ) .
AY < . N : e i.
. . . .

“3In
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ning component of the moéel, or they were used For the,
conduct of a specific ir-service or the evaluation of a
total program. : '

A
[

Assistance in the acguisition of information and
natcrial or the planning component, the curriculun develop-
ment component, or any other aspect of the model requiring ’

_1nformatlon,‘wer prov1ded by the Center.
. ! Direct assistance to the Leachpr who 'Wwas implementing
C in- sarvica program ideas into her instructional program
provided a combined planning and process evaluation of -
. " the in-service activities that preceded the request for
assistance -~ both vital parts of the model's design.

Y

In particular, the support.prov.ded by this form
of assistance encolraged awareness of the evolving needs
of the classroom teacher by both the local system's in-
seryice planners and the Center staff,

As school systems- progressed in their implementation
of the model, services provided by the Center continually
adapted to the specific needs of a school or schools.* These
needs varied in accordance with the, component of the in-
‘service model with which the school instructional staff was
concarned. The degree to whicgh the in-service program was
being integrated into the total instructional program
also resulted in differences in serxrvice demands.

It was anticipated and desirgble that one group of
schools in the region spend geveral months in the plannlng.
and establishment of objectives for an effective teacher-
help program, while another group of schools weras already
involved in the development of the spédcific cirriculum or
prlan for in-serxrvice education.' In some cases certain
school systems, because of their previous efforts in this
area, were carrying on active in-service education,programs.

. &

"Very few schools were 1nvolved in the evaluatlon
component of the modet during the first months of
implementation- and demaonstration since the very nature of
the evaluative process in this model precluded its use
without having succegbxully conpleted the initial components
of the model.

§ - . B
. {1t nust be clearly understood that the variabls
and responsive services provided by the Center for In-Serw

ice \

Education, as stated Objectives 2 - 8, wera the energy- X
‘sourqe reguiraed to propel the proposed model ~ they were

not a function unto themselves.
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: “TYPICAL ASSESSHENT OF NEEOS IN PLANNING AN * . -
S " IN-SERVICE EXPERIENCE IN READIG

»

" The following behavioral obje;ﬁyves are intended to
gram action and its

provide a logical frameyd¥k for both pr
isubseqhent evaluation. There are five major points that under-
lie the compensatory nature of the remedial reading and library

services program degailed in this proposal.

'
5
J

Some reflection on these points. should providé‘a

rationale for the ob,jéctives set forth in this in-service project.

By the age of thtee or four, digs-
advantaged children are already
geriously behind other children
in the development of aptitudes
-necessary for success in school.

Disgdvantaged children must gome-

how "ecatch up" in the development

of these abilities, or they will

enter elementary school with , n
handicaps that will spell failure 3
for a large percentage of them

and a limited future for all of

them.

33

If they are td aaéch up, they
must progress at/ﬁ faster than
normal rate. -

The elementary school program that : '
_provides the usual oppgrtunities for

learning cannot be expgcted to pro-

s duce learning at abovel normal rates.
A short-term remedial program
cannot be ewpeated to produce above
normal gaing in all areas.of
development at once; a 'well- ;
rounded” program is therefore
incompatible with the goal of
catching up: . selectivity is necesasary.



x o ot
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The target populations who will be affected by the
program detai]ed in this proposa] are: S /

1. The pupils. K - 8 Ty D i
2. The 1nstruct10n stag} K-8

‘3. The para profesZionals associated
. with the remedidl. reading and
, library services programs

‘The following set of pupil behaviors,are anticipated
outcomes that will be evaluated at the comp1€t€
act1vity

&
L}

PUPIL BEHAVIORS:

AFFECTIVE

A. The pupil involved will devote more
‘ ‘' time to leisure reading at his or her
. present or atta1ned skill level

< :
Measure: Pupils will be 1nventoried as to the present
time devoted to leisure reading and -
re-inventoried in may. to determine- the v
d1fference ' //

B. The pupil- 1nvo1ved will vo]untar11y
select and utilize an increased number
, of reading materials from both the class-
room and library sources'
Measure: Records of book "consumption? will be main-
tained throughout the school year.

C. Pup11s will d1sp1ay an 1ncreased aware-
ness of the variety of reading materials
available by voluntarily selecting
materijals that represent new areas of
interest.

Measure: Records of book diversity by both topic and
content presentation (i.e., pictoral versus
. literal description) will be maintained
throughéut the schoo1 year.

D. Pupils will, by verbal or non-verbal
communication with their teacher,
provide indication. .that the reading
activity is perceived as pngoyab]e

on of this project .-
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Measure: Teachers Wil maintain a brief log of pupi] | o
v reactions and comments regarding thefr read- ///
. ing experiences. , (B r~

2
. s

. PUPTL BEHAVIOR: !

¥ ‘\‘ LY

T o COGNITIVE Yoo
‘ upils will show some measyreable
. . fmprovement in’ reading sk111s and
comprehens1on. . '

Measure: . Ca11forn1a Reading Ach1evement Battery and
the Gates-MacGinitie Reading Survey will be
emp1oyed in Pre- and Post Testing _

~

TEACHER BEHAVIORS:

The instructiohaa staff objegtives'afe a§,
follows: _— : '

o - AFFECTIVE - o

' lA.. The, teachers 1nvolved in the programs in

question will perceive individual differ-
~ences in children.

Heasure: Teachers will divide the totai group into as

many sub- -groups as is necessary for affective
1nd1v1dua]1zed 1nstruct1on

B. The teachers will model pdsitive'attitudes
regarding reading and the associated word .
oriented materials. - :

Measure: Teachers will devetop a series .of model 1essoﬁs
in which emphasis s placed on teacher performance
rather than pupil performance. Teachers will then
carefully review the effects of their perforﬁance :
on pupil behavior.



{ | . =~ .
E N j ‘
C. The teacher w1ll be sensitive to the particular

problems associated with slow learners and select’
teaching strategies that are most appropriate.

P MeaEure: The teacher will deve]op a set of Spec1a1 teaching
strategies that would reflect her knowledge and concern /

. ' for the prob]ems of the poor reader, ‘

A model teach1ng strategy 1s attached as uide for the
project teacher . ‘ o 4 |
PARA=PROFESS IONAL BEHAVIORS o R A

. \ N 3 ! -

The para-professionals associated with the remedial reading
and library services program wi 11 display the following behaviors:

ST AFFECTIVE

A. The,para-professjonals will be sensitive to
\the particular needs of the problem reader

leasure: Al para-professiona]s involved will receive special._ -

~ in-service training and N\submit periodigally a log ofe

their observations of pupil behavior in their area-of
responsibility. ‘Additional in-service will be

provided to assist. the aide in perceiving her role in f
- the program

coeNITng PR

A, Para-profesaions wtﬂi.maintain effective
records of pupil activity in_the project

Measure: A1l records such as pupfl book consumption, etc., a /

will be systemat1ca1]y rev1ewed fe//pomp1eteness
and clarity.

In general, all pup11 behavior associated with both the
cogn1t1ve and affective domains will be subject to: scrut1ny by the
professional staff 1nvo]ved in the project.

, Al Eup1]s-1n the early primary program will be involved
in a special physical education-program which is designed to implement -
and evaluate the development of motor skills that may reflect pos1t1ve1y
in the remedial reading project.

Areas of concern will be:

. »
1, Large muscle motor activity
2. Small muscle motor dctivity




3. Hand-eye coordination:
4, Foot-eye coordination
5.- Balance.
. . Measures involving the use of standard tests such as
the Bass Balance Beam will be applied throughout the program,

~ The estimated time to accomplish the foregoing objectives.
{s subject to some clarification. Some of the objectives associated -
with teacher and pupil behavior will be realized withih the project
; year., Others, such as skil1 level development and maintenance are . -
R 'subjegt'to a longer-period for both,achipv:tent and its measure, - .-

' , It 1s hoped that tb a 1arge-5&£e‘
‘forth jn.this proposal wiIl‘be accomplished within the,pqueCt~xearQa >

- L  \’," ;

, the objectives set’ -

- " Pproficiency in terms of both reading skills and supportive
o behaviors are somewhat subjective in. nature, Neverthelessy it. is = &

. hoped that reading skills improvement will reflect a positive move~
. ment toward the mean reading skitl level for pupiis of the same age “. .
and, ability. R e Pt

. v . . . '
7 - . Pre~ and post-tésting of a
an objective measure of -the project

,1'quif§f1nv6]§6d will provide ¢
’ minjmizedJ .

“impact oth€r variables are ~ .-

S ,*  Emphasis in this project is‘on a team approach to-reading . =

. dévelopment wheré the teacher, the pupil,-the parent, and the para- = -

professional cooperate to the fullest extent possible to motivate = . -
themselves to greater achievement--each in their own way<-yet -~ = °

contributing to improvement of|the total educational program. -




. TEACHER:

ATTACHMENT 1 - TEACHING STRATEGY

PRESENTATION

(Presents p1cture of

rifle) This is a

" CHILD B:
~ TEACHER:

Gun 2
Good, It is a gun.

*Let's all say it: This is a gun.
This is a gun. Again. This is a

gun.

Let's say it.-one more time: This
Jds an a]l1gator -

CRILD bp:
gun.

- TEACHER:

said, "This is a bulldog.™

CHILDREN (a, B, ¢, b, E): No, no. .-

It ain't neither. 'I@ a

' / :r‘\
That's what I said. T

LS

-

_ It ain't no bulldog. That a gun.

' TEACHER:

CHILDREN:

¥ell, what did I say?

-

You say that a bulldog.

3

Nee? ™

TN

- proof hinges on what was said., The

REASONS

She begins with no verbal explana-
tion. Lengthy verbal preambles do
not make learning easier or the ma-
terial more meanjngful to naive
children. They simply bor2 the
child or entertain him in a passive
non-productive ‘manner.

She would haye favored the‘word
rifle insteal of gun, but since gun
is correct and since the response e
was apparently the product of think-
ing, she uses gun, and she praises
the child.

The children seem uninterested. Learn-
ing will not proceed smoothly unless
the teacher can secure the children's.
interest. Many motivating devices are
possible, but the teacher prefers one
that will favor the members -of the
class who are paying attenb1on.

This device would not be fecommended
if the children had only a tenuods
grasp of the concept. 1he teacher
feels reasonable sure, however, that
every child in. the class knows what a
un is. The task, therefore, is a
test of their attention, not their
krlowledge.

Al11 the children are interested now.
They are aware of the-.sham battle of

. wits and they enjoy it, because they

understand that they usually win.

The children are 1aughingﬁat the
teacher She pretends to be hurt.

She has ordered the task so that the

children who attended to the presenta-"
tion are the oniy ones who are\Jn a
position to apply the coup -de * grace.

The teacher apparent1y wilts, as the
children "laugh,:

" ' : . '
r



' TEACHER:

SENTATTON

, TCACHER: "re just too cmart for
.me. Yoo ten so b1g that I can t
- 'get awey ith a th1ng
Okay, 1 “tart again. This is a -
- gun, Is ihat right? : :

Y

. This is a weapon. This is a gun.
This is a weapon.

CHILD p: HNo it ain't no weapon

(Presents pictures of
"knife, cannon, pistol) This is a
weapon This is a weapon. This
is a weapon. These are weapons.
Say it with me. This is & weapon.
This 1is a weapon. This is a
weapon. These are weapons.

‘ ‘Let's hear that last one again.

Make it buzz.
weaponzzz.

These are

(Refers to knife) This weapon is/

a- . Who knows?

CHILD #: A knife, :

TEACHER: VYes, a knife. Let's
'\say it. This weapon is a knife.

-Again, this weapon is a knife,
/

REASONS

The moral: knowledge is strength. If
one thinks and remembers, he can even
"outsmart” his teacher. (Moral 2:
EVen teachers are wrong sometimes. )

The ch11dren are attentive. Perhaps
they are motivated out of a desire to
catch the teacher in another mistake, .
but they are definitely motivated,

So the teacher proceeds quickiy. The
common error beginning teachers make
is to win children qver and then fee]
obliged to "talk to them" at length,.
This technique is poor. The teacher |
has already spent over a minute winning
the children. She does not want to '
lose them,-so she moves very fast

The teacher realized that she has made -
a strategic mistake. She has set

the children up to catch her errors,
Now when she tries to present a new )
name, .the children suppose that she 1s,,
still carrying on the ¢ame. She
realizes that she should have intro-
duced the qun statement first because
she felt it would be better to
acknowledge the object by the familiar
name before introducting the class
name.

She does not argue with Child »

because she feels that 1ittle would be
gained, and time would-be JJost. In-
stead, she rqsorts to a familiar ;
present3t1on pattern that has been used;
in connection with labels. The use of
this presentation, she feels, will
demonstrate to the children that she

is serious, that the game is over.

D

She beat the chi?dren to the punch.
Before they could raise the objection
that the f1rst,p1cture did not dep1ct
a weapon but' a knife, the teacher pre-
sented a full acknowledgement in one -
statement. She demonstrated that it
is, in fact, a weapon. At the same

" time, she allowed the children to show

off their knowledge about the knife.

1}



-PRESENTATION

(Refers .to cannon) Thia weapon is

.ra - Hho knows? ///0

s,

" CHILD c:. Battle.

- TEACHER: That's pretty good. VYou

use this thing in a battle, but it's .

called a cannon. This weapon is a
" eannon. Say it, everybody. This
_Weapon is a cannon.

~ Is ‘this-a battlez, No, this is
- not a battle is weapon 1s a
Come on, tell me.

-

CHILDREN 4 AND D:
© CHILD B: (Mumble.)

%

Cannon.

2

TEACHER: Boy, I'm really proud of
-4 and p. Do you hear the way they
-+ are talking up? . And are they ever .
- thinking! I'm really proud of them.

CHILD B: I'm thinkin big.
CHILDREN 4, ¢, D, E: Me too. Me
too.

~ fast,

- "‘f
B L

_REASONS

x>

She phrases her questions so that tha ;ﬂ

children can answer with a single
word, Yet, her questions are phrased

so that the single-word answer com- -
pletes the statement "This weapon 1s
a ." She reinforces the BAPR

statement even when she w1shes t? ﬁove

—

She wants the child to know that she
approves of the manner in which he

is thinking, but that his answer is -7
wrong. She rates his answer as a L
reasonable one, but fo?]ows with a

cleav correction

When a child makes a mistake of this
kind, his mistake may be picked up * .. .
by the other children, and will often <
be repeated by the child who made it, .=
She therefore labors the 1dentif1cat10'

of the cannon =

The teacher notices that Ch11d B is
not forming statements, but {s tr¥1ng
to ijt:}a tha cnnndc made by Chi‘d

A and Child b,

The o0l1d adage about catching flies

with honey applies to the classroom o
situation. The teacher could have put '
Child 8 on the carpet, which would ;
have taken time and might have dis- 3
graced him for only a momentar¥ s
lepse. If he persists, she will-be = -
fdrced into more direct means, but, for:
now, she selects the band-wagon T
motivating technique . ‘ wr

o

.
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THE LOGISTIES OF MOBILE ASSISTANCE PROGRAMS IN THE DELIVERY OF |

REQUEST RECEIVED BY
ETTER, TELEPHONE

REQUFST IS EVALUA-
TED TO DETERMINE

TIME AND PERSONNEL
AVAILABLE TO SER-

RECULAR LINE AND TS VALIDITY ~ == "VICE REQUEST IS

PERSON DETERMINED

I

| FIELD COORDINATOR
| WORKS WITH SCHOOL
L . SYSTEM IN PRE-
WORKSHOP PLANNING

" CONFERENCE

! o~
V.

PROGRAM ANALYSIS
AND . ASSIGNMENT
SHEET 1S WRITTEN
AND GIVEN 70 DO
THE PROGRAM

PROGRAM ANALYSIS -
AND ASSIGNMENT
SHEET 1S REVIEWED

BY THE
SPECIALISTS

R

MATERIALS & EQUIP-
MENT NEEDED TO -
CARRY OUT PROGRAM
ARE ASSEMBLED &
OTHER PREPARATIONS
ARE MADE BY THE
SPECIALISTS

A PROGRAM EVAULA-
TION FORM 1S
"GIVEN TO THE
COORDINATOR OF
\JHE IN-SERVICE
FROGRAM

THE PROGRAM EVALUA-

TION FORM IS FILLED

OUT BY THE PROGRAM
COORDINATOR AND

- RETURNED TO THE

THE PROGRAM EVALUA~
TION FORM [§ RE-
VIEWED AND COMPARED

IN-SERVICE CENTER

WITH THE PAA
COMMENTS MADE BY

CENTER STAFF
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E PROGRAMS IN THE DELIVERY OF IN-SERVICE EDUCATION

L

4

TIME AND LOCATION
OF PROGRAM AND
PERSONNEL
TO CONDUCT PROGRAM
IS CONFIRMED

a——

THE IN-SERVICE
-PROGRAM 1S
CONDUCTED BY

THE SPECIALISTS

' OTHER PERSONNEL

WITH THE PAA
COMMENTS MADE BY
CENTER STAFF -

; PERSONNEL AVAILABLE
TIME AND PERSGNNEL
AVAILABLE TO SER- HHO CAN BEST
—>1 VICE REQUEST Is  |[—=—| SERVICE REQUEST
DETERMINED DETERMINED
|
A
|
FIELD COORDINATOR i
HORKS WITH SCHOOL: :
SYSTEM IN PRE- ‘
F==S=) LORKSHOP PLANNING [~ ~~~=~==~=" -
CONFERENCE
ﬂéﬁ%ﬁ&éthg EQUIP- SPECIALISTS TRANS-
CARRY OUT PROGRAM O ATERIALS
ARE ASSEMBLED &  f—3={ AND/OR EQUIPHENT fsm-
OTHER . PREPARATIONS PROGRAM SITE OR
SPECIALISTS _
2
THE PROGRAM EVALUA- MODIFICATIONS TO
TION FORM IS RE- PROGRAM CONTENT
VIEWED AND COMPARED| =] OR PROCESSES ARE"

RECYCLED THROUGH

THE STAFF FOR B
PROGRAM IMPROYEMENT] -
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What's the problem? )
There are two major areas in which in-sarvice can assist in resolving
‘problems. Underlying the definition of these two problem areas is the
following restraints: h

]

b 1. Program restraints-

--Inadequate blocks of time scheduled by school systems for
process-~centd¥ed teachexr education

~-Poorly planned and executed in—service prograns planned for ,'
easa of administration rather than meeting teachex identified
needs

' +
bl

--Widespread prevalence of‘“theory-oriented" in-service a&tivit?-

Sermony , ;ec.tures, and speaches«~rather than "learning-oriented" S

o activity

~-&n almost universal over-use of poorly designed audio-vishals.
namely, teacher, training £ilms and simular media aimed at staff
development {

--Lack of adminiscretive faith in.teachers' ability to identify
their own neede and objectives . ; .

~=Lack of taacher involvement in planninq, executing, or eva1u~
ating existing in-service programs

--Existing cultural and;religioue customs of a community which
tend to put a damper aon innovation and change
IXI. Staff related restfaints:
--Inadequate &r improper academic preparation -
~fLack of'obportunity‘for “on the job" training

--Staff discouragement of innovation in school affalrs because of
political or heirarchial intervention

-~-Staff perception and negative attitudes toward practices leading
to effective change in education

-~Inefficient staff’ scheduilng that does not allow'adequate time
for teacher planning, perfornance of assigned clerical tasks and
‘self-growth ’

--Absence of teacher-planned and efficiently executed in-servxce
proyrame

~-Widespread staff hostility’towarﬁ all conpulsory in-~service
programs planned for them by supervision or external consultants




--Lack of staff exposure to new ideas from outside
the system; t.oo much \nbreeding“ of ideas and
personnel, including nepotism within smaller _
systems ' : ' ' .

--The often inevitable and perennial teacher~pupil
ratio problem

-=Absence. of fiscal solvency for staff support
' b
--Widespread use but questionable value of "horizon
broadening” in-service, activity, including poorly
planned visitations,\iizldtrips, etc.

Can in-service education deal &ffectively the problem? .

- In-service education obviously cannot} so)J¥e problems
that are strictly administrative. Howé&ver, adequate,
effective and efficiently planned in-gervice programs
can do much to alert administrators and teachers to
the need for change in all areas. 1In considering all
factors listed under'I and II (Problem Identification),
a good staff development program can encourage:

1. Designation of adeqﬁate released time for pfofeasional
growth of all school personnel including paraptofessionals
2. Allocation of additional released time for records
keeping or similar duties

3. Development of process centefed instructional activi-
ties that tocus on practical learning experiences

4. Increased teacher particioation in defining objectives,
planning, executing, and evaluating in-service/programs

5. Increased inter and“intra-county contact between
' echool personnel to promote the exchange of ideas

6. Better understanding of what's happining in education
all over the countzy. , A .

If so, whd does what?

A good in-service program results from careful planning
betwegn administrators, supervisors, and teachers; but.
becauge of the multiplicity of job responsibilities

faced' by most of these people, many are unable to do an
adequate job in planning in~service programs. Thus the
.ddealized solution to the problem of "who does what"
vould be the formation of a school system in~service
committee, composed primarily of teachers with xepresenta-
tion from administration and supervision. 1In addition, a

¢
f
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cadre of in~service instructors (or gro' ) leadege) should

be selected from the system's.most capable staff and. R -
provided both released time and opportunity to further '
devélop capabilities through additional educational Oy
experiencas. .

]
|

How do you do it, and what do you-do it with? . ‘ b

-

If an in-sexwice program is to be effective, it has to be a
cooperative effort between a number of people and sometimes
between more than one eduéational orqanization.

7/
Because the in-sarvice prbgram is usually ‘the aasigned
responsibility of one or more supervisors doésn't mean
that the program cannot be planned,/developed, and
evaluated by those for which the aqtivity ‘is usually

- intended~~-the teachers. The part1¢1pants in any in-service

activity can éften diagnose their own needs and deficlencies
and set up realistic seltwgoals-—thus motivating them- "
selves to- stitive thinkinq and action in aohieving these

"goals.

. grade level, intorest or subjeot area activities-»with “

[

‘ ‘ .
One of the ways the Models for IQ-Service Program in Oak - , :
Ridge has borne fruit in Federal Area IV is the degree to =/
which this Center philosophy has been. adapted and adopted
in the region's systems. One teoently noted ‘example is
the increasing use of a school system‘in-service o

.committee composed of supervisors and teachers. . The

committee is usually responsible for planning the overall
in-gervice program for the ye¢ar. In ‘most casea, the
individual in-service activities are then separated Into
key staff memhers acting either as group leaders or \7
instructora or assuming responaibility for planning ahd
developing the activity. - - .

»
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who are the appropriate staff for the in-service function?

In making decisions conoexning appropriate staff support
. for the in-service program, it is first{necessary to
sl determine tha content areas of most oritical need. - C
LRV , Examples es ﬂdentifiad by the CISE xn—Service survey wexea‘ L

v 1

1. Reading— anguage Arts S i"y’*f'f‘
L 2. Elementary Mathematics S o S

f“'c ¢ _ 3. Social Studies R

4, Science Bducation o ; o ‘v'if}i'"

B 5.. Cultural Arts oy ' "\ : _ SR g'i;ii

6. Materials Devalopﬁent
It was not the.intent.of the CISE to provide support :
services in these content areas, but tojbe able to reedily
adapt the staff. and, frograms to content and process
programs whichH would be re-identified. by the schools as

- they.became involved in using the model for planning, .

. programing and evaluation of in-sexvice education. To o
"thig end, it was nacessary thet the gupport staff have ~ , .\*
a demonstrated competency in these need areas as well . = -\
as a general backgrxound of experienges in public education.

) : ‘ B} - .
et - In addition to the instructional specgiallats whose -
function is primarily to provide leadership in the
workshops, institutes and conference programs, "there must
, ~.also exist personnel support at the administrative 1eve1.'

. /

When questions are aneWpred conduct model of in-service

- activity. ' L S e e Zf S
‘ ‘One example;of a modal in-service progtam .oan be sean ?ﬂ
S R in the in-gservice ac%ivity of a three school system. . "
o~ . - —activity in which the staff -0f thé Center was involved. ' B
T . In the planninq stages of this aotivity. it waeadeoided_ o

‘to make use of as many. ‘personsa as poesible from within.
. the phree systems to work with instrugctional specialiasts
© . from the Centex staff to. p:ovide leadurship for various = .
. parte .0of the program activity. ‘Thus, the objeotives sat
A forth were focused on improved inetruotion in the skill
: _areas wherein ‘teacher chalce was given-considerable
. emphasis. "Other planning seasions of the staff of the
- center and Supervisors of Xnatruction from the three
systems involved resulted in.a program format which
offered sessions in a varliety of content arecas. '
Peachers .from the three systems were then able to-truly.
exerciee thoir options concerning the various content ’

- R “rs




area workshops they

_in-service program.
for this in~serylce
and a report of the
are included.’

d

b e

-

would be involvﬁd in during the

3

A. copy, of the program offerﬂngs
activity, planning correspdndence
activity ffom the Center Bulletin

”~”




BEST LOPY ANLABLE ; -

January 19, 1972

- Mr, Stuart McNeil, Sunervisor | ' ‘
Maryville City Schools
' ‘Maryville, Tennessee 37801 S \

Dear Stuart:

I am enclosing a description of the"iuoaarvice programs our staff can
do for the Alcoa -~ Maryville - Blount™County teachers on ?ebruary 25, 1972,

If we follow the same plan that was used last Pall, the morning sessions
will run fronm 8:30 - 11:30 A.M. and the a!ggrnoon sessiona from 1: 00 - 3:30 P.N.

.Mra. Plossie Rule has tried to contact Mrs. McConnell concerning the
detaila of the program for the Kindergarten teachers but has been unable to contact
her., However, Plossie will plan to be there and work with the Kinderparten
teachers. T will send you a description of the program they have planned for
this aroup as soon as we are able to contact Mrs. McComell,

Mr, Thomas Dunigan will be: there to work with the principala in an
all-day session, He suggests that a good t for this sasaion would be
"Values In Teachinz. In this discussion, the participants will examine the
imnortance of teaching values and some techniques, atrateeies, sﬁd processes thst
“may be. helpful to the school administrator.

) e, Dunigan will be willing to work on ather topics that you or the
priucipala nay sugpest.

Our staff 18 vary enthusiaatic about this program. They understand
that with the numbar of "opportunities’ listed, there is & possibility that .they
rmay be either scheduled for only one or no session at all, _

1f yon have any questlons or changea you would like to make in these
programa, do not hesitats to let us know.

We look forvard to working with tha Blount County — Alcoa =~ Maryville :
teachers again. - '

-

Sincerely yours,

/J" L / o el /’/, :
/} e K T e m '.' . ‘
Kenneth &, Flatc, Aacistant Director foxr
Program Services . £ON
s . t
KEr/kee -
. Enclosure

'\‘l‘ ) [




"ALCOA - MARYVILLE - BLOUNT COUNTY ELEMEN%ARY TEACHERS
IN-SERVICE OPTION DAY

FEBRUARY 25, 1972

MORNING SESSIONS

—

o DISCIPLINE: , Social Studies .
TITLE OF WORKSHOP: ! Soclal Studies Games and Simulations,”
zusrnudwoﬁ\' ' Mr. James Hulme .
\ S . o } o
, DESCRIPTION: : This workshop will be concerned with .
_ - the development, K and use of. simulation
£ and other aocial studies games that

utilize inexpensive ahd easily
obtainable materials | Poros
PRIME OBJECTIVE . " .
and MEASURE: ‘ Teachers will deuonetrat on . LT
! understanding of the ‘use’lof simulation
_games in their classroomé\ post= -
: workshop monitoring of the aample of -
5 ' v . the partiocipants will be condugted to
- - -determine the use of aimulation

- p;ocedures._ o .
' GRADE LEVEL: 1 -3 . .
‘ MAXIMUM NO. OF PARTICI~ . '-%? I J‘ L

- ~ PANTS: 20 | ‘ S
‘ FACILITiEs NEEDED: - 01as§ropm with tables

DISCIPLINE: .. . Reading | N - }

\ TITLE OF WORKSHOP ' Games and Teacher-Made Materials for

. ' Teaching Reading '

INSTRUCTOR: ' Mrs, Joyée McGuire

.DESCRIPTION: ‘ The participants will atudy and play

games that can ke used’'in thelr .
classrooms to teach reading. They
will also have an opportunity to
construct instructional materials -
to be used in reading




R ) ‘..k,
w _ P

PRIME OBJECTIVES - - .: - ‘
and MEASURE: _ The participants will demonstrate an
abllity to construct and use simple

‘ganing methods and materials for use. -

as motivational devices in the
primary reading program. Post-work-
; shop monitoring will be conducted by
. Mrs. McGuire in classrooms,

GRADE LEVEL: ; \\\\\w/ 7 ’ 1

MAXIMUM NO. OF . o . .
PARTICIPANTS: 20 '

FACILITIES NBEDED: | ~_ Classroom with t;bles
DISCIPLINE: ’ ﬁathematics

TITLE OF WORKSHOP: Patterns in Mathemafica
INSTRUCTOR: ‘ Mr. Robert Clark |

DESCRIPTION: Partigipants will be involved in

some. activities that may be used tg
lead children to discover impottant
patterns in mathomati q\

PRIME OBJECTIVE ' :

and MEASURE: . Participants. shall demonatrate an
ability ‘to replicate activities
with children in the c¢lassrodm
setting. Post-workshop monitoring
will be employed.

GRADE LEVEL: . | 1 ~3

. MAXIMUM NO. OF .
PARTICIPANTS: 20
FACILITIES NEEDED: _Regular Classroom
DISCIPLINE: | Art
TITLE OF WORKSHOP: Kida:and Camexag
INSTRUCTOR: o Dewey Wyrick

DESCRIPTION; X . Participants will .explore elementary
: photography using aimple and inex-
pensive cameras. They will take
photcgraphs, develop negatives, and




’

and MEASURE:

PRIME ODJECTIVE

t
\

»

. GRADE LEVEL:

MAXIMUM NO. OF
PARTICIPANTS!

‘'PACILITIES NEENED:

DISCIPLINE:

TITLE OF WORKSHOP:

INSTRUCTOR:

DESCRIPTION:

PRIME OBJECTIVES

"and MEASURES:

/
GRADE LEVEIL: .

MAXIMUM NO. OF
PARTICIPANTS:

FACILITIES NEEDED:

DISCIPLINE:
TITLE OF WORKSHOP:

INSTRUCTOR:

'Clasifqom‘wich;;g9_‘§$i§§;’

| Scienoo )
'81nple sqienoe Aotivitiel
. Mre, Botty cnixeon :-"f  _
ﬂ}rattioipanta will bo 1nvolve& ‘with
“activitiea from selected Bldueutag

. gradas

. determine the extent to which ESs
" matexrials are in use, .

.
L3

ruke pxints without having to. use “ ;
a darkroom. I

Participants will demonstrate an . -
ability to' complete the photographic-,ﬁ 3
procedures,  Measure of their . S
ability will be made in the workshop.;

. « : .
e . L RN . . .
. DY ' (TN i L E

8cience Study units that are
appropriate for- uppot olementapy

Pattioipants will 00nplote at leaat-p
three ESS aotivities.in the wark- e
shop. Post-workshop classxrodm:
monitoring will be employed to -

4 - 6 ///

25

Rggular‘clanarfom with tables

Matgrlala DeVuIOpmeht
Cardhoard Carpentry

Mr. John Tigue




DESCRIPTION: : This will be a workshop using tti-wall L
s ; , cardboard as a medium’ for constructing’
Pt : " items that may be. used as teaching

S : , : . aids in the classroom

PRIME OBJECTIVE

;ﬂ‘ and MEASURE: A . Teachers will be able to construct
. L : _at least one useful teaoching aid
.o _ » ) © during the in-service activity.
' GRADE LEVEL: | 1 -6
MAXIMUM NO. OF . - :
PARTICIPANTS: . 20
 PACILITIES NEEDED: _ Large room with at laast 5 work tablea’

-and 5 electrical outleta

. AFTERNOON SESSIONS

Social Studies

DISCIPLINE: 2 |
TiTLE OF WORKSHOP: o B Social Studiea Games and Simulations,
. INSTRUCTOR: . ) Mr. James Hulme _
| DéSCRIPTIQN: : : ] Thls workshop will be congerned with thg\ﬁ

development and use of. simulation and
other social studies games that
utilize inexpensive and eaaily
obtainable materials

PRIME OBJECTIVE , ' o : _ _
and MEASURE: - -+ . Teachers will demonstrate an ability
' K to deaign a simulated experience. The
‘primaxy design will be done in the

workshop..
+ ~ .
GRADE LEVELS: T 4 -6
A MAXIMUM NO. OF . ‘ : _ ' o o

N PARTICIPANTS: ' _ 20 :

FACILITIES NEEDED: o Clasearcoom with tables

_DSICIPLINE: . Reading
. TITLE OFP WORKSHOP: . Compreheansion and study skills and
3 . ’ games in reading .

INSTRUCTOR: | Mrs. Joyoe McGuire '




‘.a,uaxzuuu no. or’ S
 PARTICIPANTS:/ . o

 DESCRIPTION:

PRIME OBJECTIVE
and MBASURE:

'onnon nzvxns:' /ﬁ

-

© PACILITIES NEEDED: .

DISCIPLINE:

TITLE OF WORKSHOP ¢

INSTRUCTOR:

DESCRIPTION:

<

PRIME OBJECTIVE
and MEASURE:

}

GRADE LEVELS:

MAXINUM NO. OF ,
PARTICIPANTS g

FACILITIES NEEDED:

DISCIPLINE:

,rcagiﬁq gomprahension
lpnguage arta pxoq:am

A-e o

'Hathematica

__Operationn of Arithmat R

‘rTeachers will detiqn on notivational

The participanti/hill be ;nvoLVed 1n an
exexcoise whioh .(emonatrates. various
levels of ¢gonmp ehensioh.: [ They will
digcusse study skills and .methods of = =
teaching sty y skillu. Games that’ may
be utilizog in lanquaqe xtaswill bo -
demonntr/yed.‘ -

at leést ona exerciad“‘
lete at.lsast two games weeful.

B " .

A
20 N

Dingutnod Ptaotioea :o? rundane tal

e
4z,~,z;;‘,u

Mx ‘Robext clark ;_éﬁ“? f

Partioipants v111 be invqlved vit
activitiea that may be utilized toj
make arithmetio moré 1ntqreuting
and maaninqtul to the studont.h

aotivity whigh then oan be used on'a -~
atudent group following -the- workahcp.’_ﬂf;

-

4 - 6

20

Regular classroom

Axrt

This session will be & gontinuation of
the #torning session with the same

. group of participants,

{



DISCIPLINE:
TITLE OF WORKSHOP:

INSTRUCTOR:

DESCRIPTION:

PRIME OBJECTIVE
and MEASURE!:

GRADE LEVELS:

MAXIMUM NO. OF
PARTICIPANTS:

FACILITIES NEEDED:

DISCIPLINE:
TITLE OF WORKSHOP:
INSTRUCTOR:

DESCRIPTION

PRIME OBJECTIVE
and MEASURE:

GRADE LEVELS:

MAXIMUM NO. OF
PARTICIPANTS:

PACILITIES NEEDED:

Science

-

Simple Science Activities

Mxs. Betty Chilton

Participants will be 1nvoived with
activities from selected Elementary
Science Study units that are _
appropriate for lower elementary grades.

»

~ See morning session

1 -3

25

Regular classroom with tables

Materials Development

Cardboard Carpentry

Mr. John Tigue

This will be a workshop using tri-
wall cardboard as a medium for
constructing items that may be
used as teaching alds in the
classroom.

See A.M. sesgion .

l -6 .

20

Large xoom with at least 5 work tables
and 5 electrical outlets,
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" CENTER BULLETIN .

1t is almost axlomatlc that every school

.. system is Interested in improving its in-

service program. There are rdany ways in ~

which inservice can be Improved Inter-
* nally~rescheduling of time, selectlon of

more Interesting areas of study, provision

of more sultable facilities, etc., but often

the In-service planniag arrives at a point
where it becomes difficult to find people

~'who are wllllng‘ to lead the in-service

“Crbis particular problén s béing

s culaz  prodlem g par-
tially rgsaolved 'by some school systE;trs
th;gugh‘ J:?o atlve .:{:orts, b H achog
system “A" an outstanding person
reading abd. dchool system “B” has a
person y .adept .at presenting

mathema ldeas - why not get to-
‘gevther? S L

'Cooperation Often Difficult
Gettlng “together
than just baving the idea. Different school
systems work on different time schedules,

travel must be considered, and time for
planning together must de found in an-

crowded schedule. A good idea in

requires a lob mord.

 ALCOA, BLOUNT, MARYVILLE SYSTEMS
_ PLAN COMBINED IN-SERVICE PROGRAMS

felt would be-gspeclallyl adept in ieading

_some area of study.

Many Toples Su‘ggested

Soon a list of more than twenty-five

topics had been .suggested, Each topic
was meaningful, practleal, and stressed
“involvement,” - I
“Mathemutics @amaes,” *“Coptract
Grading,"” “Bulletin Boards,” “Maps and
Globe. Skills,” aad “Instructional Use of
Audio Visuals,” were some of the sug-
gested toples for the 25 sessions labeled

appropriately, “‘opportunities:”- -

. “Opportunities” (o be Selected - -

During the pre-school in-service perlod,
the teachers will be given a list of these

~“opportunities,” Each teacher will select

alregly cro
theory, difficult In’ practice, but tre- .

mendously worthwhile when carried out.

Recently, four. supervisors - (i the -

_ SUpe tom
“Alcoa, Blourt, and Maryville systems met

in order to work out an all-day -
tive program for this fall. Stuart McNelil,
Supervisor of ‘Maryville City Schools;
Richard Al -Supervisor of Alcoa City
Schools; and Frank Kidd and Elsie Me-
Connell, Supervisors of Blount County
Schools worked out the intricate details

‘necessary for a program that will be of

interest to secondary and elementary
teachers from the three school systems.
Clifiord Smith, Center for In-Service Ed-
ucation staff member, met with the
group. - . :
The elementary program presented the

- mosl complexity—with at least six grade

levels and a3 many subjects represented.
Planning Time Problem -

After consulting the pre-school work-
shop schedule—it became_ apparent that
there would not be sufficient tlme for all
of the teachers from the three systems to
meet concurrently and plan adequatety. -

With this in mind, a’grogram was de-

veloped that would enabte each teacher to

have'a wide range of individual choices
but which would not require the actual
bringing together of all the teachers from
the three systems. .

The Oak Ridge and Chattancoga sys-
tems have provided a program similar
to this but without the added feature of
tle combining of three school systems.

Various topics were suggested for the
workshop program. Center for In-Service

Education 'staff merobers werc to be

ulilized as much as possible, but each

school sysiewn had teachers whom they

’
3

three ?rosra‘_ms,ln which ha would like to

After the selections have been made a
committee will determine the final sched
ule.- attempting to make certain Lhat
each teacher. receives two of the three

- selections “that - he has made —one in

the morning and one in the afternoon.
The wide range of opportunities and

- the fact of cobperation among thres school

systems should make this day of in-
service an inte and - worthwhile
one for the teachers of Alcoa, ille,
and Blount County. ‘ -

Sl




/ T0: Alcoa, Maryville, and Blount Couﬁ%x:zlementary Teachers

FROM: Administrativelstaff of Alcoa, Maryville and Blount
County Schools . :

Attache \is a copy of In-Service Workshop for February 25, 1972,
You will te that the material contains a gsign-up sheet and
worksh degcription.

Each workshop will have a group‘leader. Participants will be
involved“in activities and discussions which will make each
workshop more attractive and effective.

Please retufh the followi'ng‘ s;lgh—up sheet to your principal no
later than February 11, 197].

NAME ’ SCHOOL

GRADE LEVEL OR SUBJECT AREA

Please indicate ybur choice of workshops by number.

If unable to get in lst and 2nd choic
lst ) 2nd I would be interested in attending

Choice Choice the following.

)

13

If you would be interested in eating lunch at Alcoa Elementary on the
25th, please sign below. The price of the meal will be $1.25.

1




v, SOCIAL STUDIES AND SIMULATION 1~ 3

* Thig worksahop will be cOncerned with the developmnent and use of
“simulation and other social studies games that utilize inexpensive
and easily obtainable materials.‘

2. SOCIAL STUDIES AND SIMULATION 4-6 '
e ,Same as above, but for grades 4-6
S , ‘ .
3.  READING 1-3 o ' ' ' '
‘ The participants will study and play games that c¢an be usaed in their
classrooms to. teach reading. They will also h/ce an opportunity
to construct 1nstructiona1 materials to be used in reading.'

4. READING 4-6 ‘ - ‘ I 4 i_>>
Same as above, but for qrades 4-6 T LN ¢ L
5. MATHEMATICS 1~3:

Participants will be iﬂ?olved in some activities that may be used
to lead children to discover 1mportant patterns 1n mathematios.,,J

éame as above. but for grades 4n6

7.  SCIENCE 1-3 o ' ‘ :

Particlpants will be involved’ with activities from seleoted

'« . Elementary Science Study Units that are appropriate for lower
o elementary grades. .

» 8. ' SCIENCE
' Same as above, but for grades 4-6

9, CARDBOARD CARPENTRY 1-3 : T ‘ ; : ’ ~
This will be a workshop using tri-wall cardboard as a medium for
constructing items that may be usaed as teaching.aids in the
classroom.

10. CARDBOARD CARPENTRY‘
Same as above, but for grades 4-6

11. BULLETINBOARDS THAT TEACH 1-3
Ideas, methods, and materials used in producing bulletin boards
that are ugeful as well as ornamental.

12. BULLETINBOARDS THAT TEACH 4-6 ' '
Same as above, but for grades 4-6

13, HUMANTZING THE ELEMENTARY S HOOL 1-~3 )
' Ideas and methods for cxeating a more humane environment in the
classroom to better facilitate individual student success.,

.14. HUMANIZING THE ELEMENTARY SCHOOL 4-6
' Same as above, but for grades 4-6

/ 15, CLASSROOM MUSIC 1-3 o ‘
: Maethods, ideas and materials for having music in your classroon.
Ways to develop interxrest and participantion. L

.\)




19. .

V "'-._2 0 .

21.
22.

" 23.
24,

25.

26.

27.

B :\ A\ ) ’ ' ’ "
CLASSROOM MUSIC 4-6 '

‘Same,ai above, but for grades 4-6

LEARNINé PACKETS 1-3

Ideas and methods of preparing 1earning packets, and how to use

them in your classrxoon. &

LEARNING PACKETS 4-6 . o
Same as above, but for grades 4-6

PRECEPTUAL TRAINING 1-3 (2 sessions)

Use of tests, activities, and materials which emphasize tha development

of perceptual skills as a part of the usual readiness program.

ART 1- -3

This session will give participants opportunities to become
familiar with various art activities. Exciting, but not
complicated.

ART 4-6 ,
Same as above, but for grades 4-6

. LEARNING CENTERS 1l-6

The use and development of learning centers for classroom use,

TEAM LEARNING 4-6

A teacher that has used this concept in classroom grouping will tell
of her success with the method and some suggestions in how to

use thenm in your classroom. )

ART 1-6 {teachers will be involved in both sassions)

Particlpants will explore elementary photography using simple and
inexpensive cameras. They will take photographs, develop
negatives, and make prints without having to use a darkroom.

KINDERGARTEN,
All kindergarten teachers will meet with a consultant on ideas and
methods for the kindergarten classroom.

KINDERGARTEN

All kindergarten teachers will meet with Mr. Bill Locke, Supervisor
of Kindergartens in East Tennessee for the State Department of
Education.

PRINCIPALS ‘

All principals will meet with a consultant to dlSCUSS thé importancae
of teaching values and some techniques, strategles, and processes
that may be helpful to the school administrator. Any other topics
that the principals might suggest.

REMEDIAL READING i

All remedial reading teache and aides mcet with a consultant in
the morning and gather to share ideas and discuss common
problens.




Evaluate Model‘Program

N,
A §
\

Evaluation of in- sefvice p ‘ograms was accomplished through
the use of participant evaluation sheets and in classrodém
post-workshop monitoring. A saﬁg;e copy of this evaluation
and copies of typical letters fro personnel itavolved in-
planning of several programs follox\ '

[y
\ : 0
4 .
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AR CHARLES K. CARTER
L CHALNMAN

“ e wieun nnu. | : gRﬂhBl‘fﬁﬂﬂ @nunig ﬁ;hnn[g | R

| VICR-CHAIRMAN : AOBERY M, "-‘"':‘
SR J. B. Whitman, Superintendent N L
A B . Springfield, Tennessee 37172 '\ =
S T ! _ e

April 12, 1972

‘Mr. Peter Cohan, Executive Director i
Program Services , . ‘
; Center for In-Service '
1 156 Adams Lane - ’
Oak Ridge, Tennessee 37830
Dear Pete°
T appreciate the help that Joyce and Plossie gave us at
-, our recent Workshop for Aldes; 'They were both wall received
and .the evaluation forms indjcate that. .the aides benefitteda . =~ =
from the two-day worksbop. We have appreciated tha help YOQr ;f_‘ .
staft has given us for the past two years. -We are 80rxy- that '
, the project is terminating Juna 30 hut know that you Hlve
A, r other projects in mind. :

If I can he}pmyop at any tlme just let me know.k , -
. ‘ ; . / | B .
R : ‘ ‘ Vary sincerelv,
4 { »wf C?\”\
< : s Donald Lee
: Title I Director

DL:fbe
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November 29, 1971 o B \ A

Mr. John Tigue C - '
Center for In-Service Education .- *

156 Adams Lane o o o .
Oak Ridge, Tennessee 37830 L S .
Dear Mr_. Ti‘gue’: : o : o .

T‘mn: v,ou very. m\;ch for an outs anding Work shop on Novem aber
17 & 18, It was one of the most successful- WOrkshop s that We '
have ‘nad and we thank you for making 1t all possxble. T

If at any. time we can be of help to you in anyway, please feel free ;
-to- contact us, o , ‘% ,

1, S ’ ’ B .
Yours sincerely, ‘ ) : :

A o

rxculum Specialist

RM /bw : o



© JAMES HAROLD WHITEAKER, : T Lo
T Gyokevilia , . . .
Chaleman, Board of Education

P evensiman oo Department of Educatlon
. BERGH WiLLIAMS . PUTNAM COUNTY

Model Citlay Coordinater .
: : COLLIE B. JARED Jr., Superinktendent of Schools -
: 442 Rast Bpring stmt

Cookewiie, Tehnessee 38501 .

September 21, ij97l‘_ C

~ Mr. Kenneth Flatt, Program Manager
Cooperative Science ‘Education Cen'rer, Inc.
- {56 "‘Adains Lane .

0ak Ridge Tennessee 37830

. Dear Mr, Fla’r’r

The +eachers ind adminish‘a’rive s?aff of the Pufnam Coun+y School Sysfem
do appreciate your services at the workshop on August 24 at the Tech-Aqua . *
Center. A5 a resuH of your careful planning, The day . was. a very beneflclal S

ane.

2

There has already beeq some dlrec’r action. One qf the Teachers at the -
‘ Putnam Coun+y Senlor High $choal -Is organlzing a group to collect glass, -
: Several teachers wanted to knoy 1f the film "Say Good-Bye" would be'avallable
" for showfng on a loan baslis. |If thls ls poscible, please noﬂfy me.

‘ - Please express our appreciation +o br. Eric Hirs’r John Judy, James Hulme
Richard -Rarldan’, Dewey Wyrick, Jim Cost, Mrs. Betty Chll'l'on, .angd Mrs. Sandy

Johnson for thelir part in mak'fng the day aUCh a success.
Thenk you again for your asslstance. - o o

.. . C ' Sincerely,

’ a..nzmasns ‘BOARD OF, loummoh

Tl A ALLSN Jr; Cookevitle
HAROLD BARTLETT, Baxter
© LLOYD GENTRAY, Cookevilts
JIMMY LATTLE, Montersy
EULENH LOCKE, Algood,

14

77 ?zl/‘//pc/w’/‘ VZM

(Mrs.)Margaret Prescott
Supervisor, of lns+ruc+

MP/sbs

ton




E. N, ASLINGER
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EASTPORT ELEMENTARY $SCHOOL
2036 EAST SETHEL AVENUE
KNOXVILLE, TENNESSEE »7915

February 16, 1972

Mrs. Betty Chllton
Center In Service Education
196 Adams Lane. -
Oak Ridge, Tennessee 37830

Dear Mrs. Chilton,

On behalf of our faculty I wish to express our
gratitude for your excellent contributions to our
In-Service Program. : “

The time you have given us and the complete
preparation of your presentations have besn most
apprecidted. With such stimulation and incentive
our curriculum will be so much 1mproved.

Thank you for all your courtesies. We shall
look forward seeing you again and utilizing the
Center's fina iacillties. .

A

Sincerely — '
? \ Q rDt) (’-/1__

0 Dolores S. Rogers
In- Serv1ce_Chairman

o L 27
Evelyn D.:_iliiams

Principal

EVELYN D. WILLIAMS
PRINCIPAL -
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MONITOR SPINOFF 'IN INSTRUCTIONAL PROGRAM

One addltional means of monitorinq spinoff in the

>

instructional programlin the three achool systems involved in
the described in-service activity oan be seen in the loan

items to various teachers from the schools 1nvolVed.’ Many of

while others were borrowed as a rosult of 1ndividua1 consultation

between teacher and Center staff’ speoialists. .These items ..

A}

included:

. John Sevier School Rock Collections ‘ - ,
! ' . < Magnetﬁ ) . - ]

Hand Lenses . . et

Balances

Tangrams®

Mirror Cards .

Camera Unit

Micra-viewers and Slides -
~ Human Skeleton Model ’ &}
"Rock 'and Mineral Samples ¢
Silver-Burdett Electricity, Magnetism Kits
. Batterlies and Bulbs Unit :

Eagleton Eya Model

) Ear Model ‘
Silver Burdatt Wave Motion Kits
Movie - "Rocks for Beglnners"
Human Torso Model

Electronics Kit

Human Skeleton Model

allver Burdett Mechanxcs Kits
Pulleys

S

.

e

Louisville Mirror Cards

Reading and Study Skills Kits
Art Materials

these items were used by teachers durinq the 1n-senvica proqram df*ff?f



‘A COMMENTARY ON TRADITIONAL IN-SERVICE EDUCATION

e

~—

~.

R ' In~serv1ce education is genetally planned by the administrative and

supervisory staff of a school system for the benefit of those who are directly

responsible for educating our childten.

s s
P

pant in its development and/or execution. ;The general feelinq among admin-

\,; ‘f' y

istrators and supervisors is that the teacher, not having the hroad overall

’ . view of education thatczggy have, does not really know what he or she needs.»;’

vy

Thus, in-service is planned with the idea of upgrading the teacher s com-

petencies but without considering the teacher's desires, capabilities,‘in~

. terasts or needs. The intent of this rather nebulous method of planning. is

o to provide whatever is needed to "upgrade teachers' competéncies"lum

]
. ]

n

More often than not this planning does not 1nc1udQ the teachet partlci-'

L



ST Y LME

Educators full well recognize the fact that teacher incom-
petency,is a3 real problem. There ane 3 number of reasons why
many teachers beain their teaching careers witnout the skills‘

and self-confidence that they should’ have in order to do alcredit- A

1 able job in the classroom. These reasons are.xt
1. Inadequate coordination between the -
consumers of tentners‘ services | |
.(schoo1 systems) and ‘the producers L
" of teachers (colleges and_uniyersitios).
2. »buring a teachers pre-service‘trafhing .
L ' | she is-subjected daily to obso]ete | |
3 methods of teaching - scholarly lectures.
. - which tend to deal with theoreticaI |  ;
| overviews of education instead of offer~
149 concrete._practical knowledge of - D 4;'m
"what to do" when the teachcr is on her |
own., - o
3. The pre-sérvice teacher reads, memorizés.
and rejurgitatés facts. (Pertinent, 1@-.
pertinent, refevant.-irrelevant. useful,
useless.s A1l of this planned “busyness®
"actually contributes negatively to the’
teacher wno is- trying to master a subject

area wel: enough to teach {t.

.




Lt

In-servite'gducatfon is beset by somewhat similar problems.
Sohe in-service activity is practical from>a teacher's stande
‘poiﬁt,'but>most of it tends to be:iheoreticaj‘br'i;reieVant as
some of her pre-service experiences, |
"Most'in-servicé p?ograms are comprised of one or moré of
the followiny activities: -
1. Listening to speeches or lectures
dealing with education, (overviews) | .
culturg,'po]itics, religion, iqtedration.
insyrance, etc. |
2. Large and small group meetings with
inadequate planning, leadership or
clearly defined objebtives.
3. Viewing "What's new in ‘educational .
materials"” but‘stnictly a look-see
exercise with 1ittle or no opportunity
to manipulate.
Teachers' reactions to in-service programs vary fron;systemdap
to sysgtenm. Most seem to concur that in-service education for
them is a complete waste of time -- time that could have been
épent more profitabl& for persona]rpIanning or'housekbeping.
The present in-éervice practices leave teachersbfrustrated. dis-

couraged, and resentful toward planners of in-service programs.

Theyhspecifically do not like:




V.. Being “"herded® together into a

‘situation over which they have ',

no control and no- voice 1n planning..neo_7
i‘2;> Lenqthy meetings and du\l. i
 ‘wf;1rre1evant speeches.. fQ;,’jﬂ
'f3.75Heterogenous grouping wnere o
’teachers share no common pr&%)ems

>’or interests. %"

Aside from the above-mentioned 1mpractica1. obsol te and

theoretical approach to teacher education. there aro other

kfactors which tontrtbute to teacher 1ncompetencies‘ : hese are
imost1y adninistrative problens - problems which we. can on_ 1
out from our own experiences as classroom teachers to thpse who K
are in a position to do something constructive about them. ‘7'351
1. Teachers are catapulted 1ntc a fuliy
'responsib]e teaching position with
only six weeks of student teaching.
(How proficient would a medical student.be 1n
perforning an appendectomy after a six
weeks {nternship?) a,
2. Haphazard, whimsical, and arbitrary
placement of teachers in positions with-

out consideration of teacher capabilities, . oo

-4’




3.

4,

kfﬂ:gforth across the nation. teacherlactivity?

4schools offer mostly isolation and ‘?i»

“{nteraction sessions. i. e. cooperative

“who is "always told what she must do

~ adminfstratiwe and public attitude

desires. interests. or mastery of.
subject matter.

Sterile classroom environments of most
little or no opportunity for teacher~ ‘

planning, idea exchanging. or working
out solutions to common problems. |
Little involvement of wholeteaching
staff in curriculum development
Consequently. little enthusiasm is *

generated on the part of the teacher

and when she must do ft1v

Teachers are’highly resentful'of the>~'

that teachers are really “subopro-.s;ef;fhiffV
fessionals" and. are therefore incop-'it :b;dﬂ
able of_ contributing anything worth-e;;fjfff
while to the Structure of our education¢* o
al system., This resentment toward the

“establishment“ has recently brought




",—7' ’

of a militant nature that has

completely destroyed the tradition- .

al picture‘of the teacher. Just
as co]lege.students feel a3 deep

seated need for change (good or

bad), teachers too need a change.

dverload of assigned'non-teachtng'

tasks, These 1nc1ude clerical horh B

extracurricular activity, bus service.‘g'

' coaching. study ‘hal} keeping, and |

small scale custodial services. v

Little or no scheduled planhing time. ;WL[;,””fﬂmff;ﬂh;

Conscientious teachers thirst for practica] knowledge and

_ skills. But in order for any learning to directly benefit her.

she has to be able to transpose 1t into g%tuality for the children{hfﬁ
The crux of the problem of teacher 1ncompetency is that there;fif
is 1ittle opportunity for her to 1mprove because of the incompetent‘
methods being used on her to upgrade her competency!
fratum! (A noble pair of brothers; two just alikel!)

Teaching is a complex act.

Par’ nobile

Learning 1s even more comp]ex.

Does it not seem plausib1e that teachers should be taught in the

f‘same manner that they are expected to teach?

-6-




‘The sibnificénce of the in-service model which {s being

r{".'submitted to you is its philoSOphy wherein continuous on-site .

}f*  ;educating. and the provision of actual classroom experiences,

| .fpre?udes other traditional approaches.k These experiengﬁs
include laborotary learnings. micro teaching (us1ng the labor-;*
atory learnings with small groups of children,) and, continuous

l exposure to the latest methods and materials which are ava11nJ
able from a central teacher tra1n1ng center. And last but\
equally important, reinforcement for each teacher anyt1me and

anywhere she needs it from in-service teacher specialtstsl

i

R k)
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- Staff Development Bibliography

e B

The following bibliography is an alphabetical lasting (by states) of’educa~
“i'tional organizatlonse-school systems, State Departments ‘of Education, educational _g'7 ¥

.'f‘centers, etc.q-who responded to a survey of staff. developnent ideas wh{ch was -
;ML~’conducted by Elossie Rule, Planning Coordinator of the Center For In-SerVice Edu~*“'
‘*'fcation in Oak aidqe. Tennessee._ This bibliography consists 5.'the name and ad- }ﬁ

ﬁ‘\dress of the’ organization, thf contact person who ¥e ',nded, and the tltlea of

93706.

Annual Rgggrt of Educatton Profeg“lpns Devglgpmentehct-

Calzfornia~-Universlty of Claifornia, bniversity Elementary sch°°1f:ﬁﬁ!f“”
Avenue. Los Angeles, California 90024. : o

Biblxography on University Elementary School Viewpoints (Books, artloles;
”nand/or films by Dr. Madeline Hunter) B e iR : :

jﬁ";_ ' 'vProject Llnkqiu R ~,  lfa,lifff5i

Articles by Dr. Madeline Hunter-» .

' Individualized Instruction. : R

 The Science of the Art of Giving. Directlons. L
A New Dimension in Teacher Appraisal - - o e o
The Scxencg of,tha Art of Teachinq_. el D g

-

vl

Colorado—wColorado State Library, Colorado Stato Departnont of Education,_1362
'V?f Lincoln Street, D°nver, Colorado 80203._e SR ol

Colorado quCaalon Dlroctory 1971 197?.,f;;l5'”

3



- Connecticut~-Dr, Kenneth Brummel, Board of Education, Weatport, Connecticut.

~ Proposal: Imglégentigg 8 Professional Development and Appraisals Program
: 1971-1972, . ' | '

x

Connecticut--Harry Jarroslaw, Darien Board of Education, Box 1167, Darien, -
. Connecticut 06820, : - o

i

" Inservice workshop Offerings, 1971-1972,

- o ) : ’ ‘
Connecticut~~py, Berard Masse, Assistant Superintendent of Personnel, Fairfield
Public Schools, 100 Reef Road, Fairfield, Connecticut 06430, !

Professional Growth Program.

; i o |
Florida--Lonnie W. Bryan, Supervisor of Staff Development,’ Alachua County
Schools, 25 S.E. Second Place, Gainesville, Florida 32601 .

. Master Plan For Inservice Education. ¢

Flotida--Mrs.~Alethea Rucki, Director, Special Instructional Projects, ﬁrsvazd;
.- . County schools, 705 Avacodo Avenue, Monroe Center, Cocoa, Florida 32922.

Brevayd County Schools Inservice Master Plan (7/1/72 - 6/30/76) . i

) Insé;vige Master Plan Component Descriptionﬁ, 1971—1972. ‘ _;
Instructional Proqraims and Materials Center. | ‘ 1
Inservice WOrkshQQVScheduie. Brevard County Schools, February 21, 1972;""

- Florida--Daniei'P. Lea, Direétor of Inservice Education, The School Board 6fyr~; 1 ,

RS BYoward County, ;320,sfw. Fourth Street, Fort Laudjréalefirlo%ida ,333;2%-1», ;

Criteria for Designing, Develo 1ﬁ "and A

ng a Distrigt Master
Plan for Insexrvice Teacher Educatioa. '

rovi

The Master Plan for Teacher Insexrvice Education, Broward County.
L W S TRREEEE et
\.\‘ .

Florida--Colunbia County Schools, P. 0. Box 1148, Lake City, Florida 32055.

. ‘Mastéf‘PlanAfor gﬁsngice Eddcation, 1971-1972,

- Florida--Dr. E. L. Whigham, Superintendent, Dade County, 1410 N.E. Second Avenue,

Miand; Florlda 33132, . o o

»

;1{f7tfﬂTeécheffEduc t16ﬁ.Modﬁlé{ f




\
A Dadeﬁgounty_Master glnn gog Inse;gice, 1971 1976.

..y,

.”'itlorida~~m. 8, J. Greek, Direotor, Professional Development. The.
& sihog; Board,. Duval COunty COurthouae, 330 Eash Bay stuee
Florida. :

| _gg;g;_g__**;g Insg go Educgtign.lr‘

’Florida--Pearle 0. Gibbons, School Board of Levy County, P.-
Creek, Plorida 32683. ‘ '

%".'

? rogram- Oa‘Iuservlce Teacher Educatio

Florida—-nan Nolan, Supervisor of Language Arts. Sch601 Board qf Manatea COunty,
®. 0. Box 2069, Bradenton, rloriaa 33505.; e o 5

Langﬂaqe Arts in the Minicourse.‘

!

X

Florida--w. D. Huddleston, Director, Education Improvement Expense Proqram,

SGhedule of Inservice Courses, winter Quarter.,’i

o,;'u_xnservice Pxogress Report.,,o

”:’0kaloosa cQuntyfs Education Improvement Expense Prcq am. L




Florida-~Board -0f Public Instruction, Putnamn County, P. O. Box 797, Palatka,
Florida 32077.

Updating of Master Plan for Inservice Teacher Education.

¢

; Plorida--John C. Thurber, Director, Inservice Education, Palm Beach County
' Schools, P. 0. Box 2469, West Palm Beach, Florida 33402.

Evaluation Report Phase III - Individualized Inservice Teacher Educa-

tion (Project IN~STEP).

" Florida--Pinellas County, 1960 Druid Road, P. O. Box 4688, Clearwater, Florida.

Criteria for Designing, Developing and Approving a Dlstrict Master

Plan for Inservice Education.

t

Master Plan for Inservice Teacher Education, 1971-1972 Rav.

Florida--Polk County Schools, P, 0. Box 391, Bartow, Florida. . -

Polk County Mastex Plan for Teacher Inservice Education.

Florida--Santa Rosa County, P. O. Box 271, Milton, Florida 3257p¢

- Master Plan for Inservice Education Program.

¥ L

K

Idaho--Snake River District No. 52, Riverside School, Route 2, Box 125, Blackfoot,
Idaho. .

Intern Training Program. c , o ST

Kansas--Shawnee Missions Schools, 7235 Antioch, Shawnee Mission, Kansas.

)

The Inservice Education Program. T B
R ’ .

' Kentucky--Edward W. Wright, Assistant Superintendent 'Daviess County Public
Schools, P. 0. Box 1510 Owensboro,’xentucky 42301.

Daviess County Staff Development for a First Grade Reading ‘and COmmuni~ o
cation Skills Program..

Follow Through 2refservice‘Workshop, 1971.

s ~Louzsiana~-urs. Helen shaughnessy, Tenses Parish School Boatd Educational
) Materials Center, St. Joseph Louisiana 71366. :

TN

: . 2
MiScellaneous memos concerning inuservice activities.
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‘Maine-~Portland Public s ools> 107 Elm Street, Portland, Maine.

1972 Fall Ihgervi Progrdm

Education Today, January, March, April, and May, 1972 (Portland'
own publication).

vglugt;on of the Tota;flnserﬁice Program, 197,

4

Inservice Education .{Guidelines and procedures from Maine State
Departmsnt of Education).

~

1971 Fall Inssrvice Program

Language Arts, skills, and Behavloral Objectives, Levels 1-24
{primary Areas) .

.t

Michiqan--nr. June S. Wilson, Geneses Intermediate sChool District, 2413 West
Maple Avenue, Flint, Michigan 48507.

»

Proposals: Envirxronment,
Change.. !
Children of Mig;ants.

. ') , . \:;-A Readlng -‘ i ) o - \ J

. ‘ . . j ‘
kMinnesotawvnepartment of Education, Capital Square Building, SSD Cedar Street,;'fw
St. Paul, Minnesota 55101. . ~

Minnesota State Publications.

(- ‘Listing .of Experimental Proqrams Now iq,Operation in Minnesota Public
Schools. T

Modular Scheduling Program, Bemidiji Senior High Sohool.'

Miscellaneous--Letrets ard ideas from the following:
rizona--Flowing HWells Public Schools, Tucson, Arizona.
Arkansas-~Department of EQucation; Little Pock , Arkansae.
California-~Los Nietos School Disttiet, Los Nietos, C!lifornia 9Q606.
Cahfornia-—Oakland public Schools, Oakland, Callfo&nza 94608. '
Florxda«—clay County, Green-Cove Springs, Florlda 52043.
Florida--DeSotoQCounty, Afcadia, Florida 33821.

Florida--Duval County Schools, Jacksonville, Florida 32202.

Florida~~Hernando County 5chools,‘Brooksv111e, Plorida 33512
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Plorida--Indian River COunty Schools, Vero Beach, Florid 52960.'
Florida--Leon County Schools. Tallahassee, Florida 32303,
Florida--Manatee County Schools, Bradenton, Florida 335051
Plorida"-Marion County Schools) Ocalo, Florida '32670.n c L gi'm
Florida~~Monroe County Schools,ﬂxey West ‘?lorida 33040, " o ‘$L
Florida-~-Nassau County Schools, Fernandina Beach, Florida 32034. -3.'
Florida—~okeechobee County SChools, 0keechobee, Florida 33472.
Florida-~Putnam County Schools, Palatka, Florida 32077. o
Florida-~SarasotaASounty Schools, Sarasota, Florida 33)77.3
Floridq—TWakulla County Schools,'Crawfor&ville,‘Florida 32327,

' Florida~-wWilson Instructionql Centers, Pensecola,‘Florida :32501‘
Kansas~=Ciaflin Unified‘School pistrict 354, Claflin,‘xansas 67525,
Kentucky--Bardstown Public Schools, Bardstoyn, kentucky 40064ﬁw
Kentucky——ouensboro‘Public Schools, Owénsboro, Kentuoky _héSpl.
xentucky—-Union County Schoéls,ﬂMorganfiel&, Kontuckyg‘42§37;

Mainea~Maine Schools Administrative District No;-3, Unity,'Maine 04988.
Maine—~Westbrook City Schools, WBstbrook, Maine 04092, .' “
Michigan-—Wayne county Schools, 76 W. Adams Street, Detroit, Michigan 48226

; Mississippi—-Canton Separate School District, Canton, Mississippi 39046.

Mississippi—-clarksdaie Municipal Soparate School District, Clarksdale,
Mississippi 38614.

'M1551ssippi~-ﬂolmes County School’ District. Lexington, Mississippi 39095.
Mississippi--Claiborne County Schools, Port Gibson, Mississippi 59150.

'Hxssissippi-—skarkey-Issaquena Line Consolidated School District Rolling
' Fork, Mississippi 39159. .

¢

QMississzppi--Yazoo City Public Schools, Yazoo City, Mississippi 39194.

>-i  Missouri"01ayt°“ SChools, Clayton, Missouri 63105._ks

hpifynissourivaSchool District of Webstbr Grbves waster Groves, Missouri 63119;
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Nebraska--Educational Service Unit No. 9, Hastingé, Nebraska 68901.

~ »

s

Nebinska--Educational_Service Unit No. 14, Sicney, Nebraska ' 69162.
Neﬁraska--“estside Community Schools, Omaho, Nebraska 68114,

North Carolina--State'Department of Educntion, Raletigh, North Carolipa.
New Mexico—-hlbuquerque Puﬁ%ic Schools, Albuquerque, New Mexico.

:Oklahoma--Altus Public Schools, Altus, Oklahoma 73521, , .

e 0klahoma--Adait County Training Center, §;illwell Oklahoma 74960,

regon-haeaverton SChools District No. 48, Beaverton1 Oregon 97005.
5 uth Carolina--Greenville County Schools, Greenville, South Carolina 29606.
Utah--Iron County School District, Cedar City, Utah 84720. |
Utaii--Nebo- school District, Spanish Fork, Geah 84660.
Virqinia-—state Departmenf of Education, Richm?nd Virqinia 23216,
. Wisconsin-~Unified School District No. 1, Racine, Wisconsin 53404.
/

Viyoming-~Hot Springs eounty School District I, Thermopolis, tyoming 82443,

Wyoming~-Laramie County Schools District No; 1, Cheyenne, wYoming 82201.
] .

Montana—-w. J. Hoppes, SUperintPndent ‘Fort Benton Public Schools, Fort, Benton,
Montana 59444.

The World of Work - mini courses for mini people.

A Sequential Curriculum.

, ° j
Description of Fort Benton's Systéms Approach to Learning.

*

{
!

Nebraska~-~OSACS Science Center, 316 South County hoad, Gretna, Nebraska 68028,

Progress Durinq FY '71. - , .

¢ e

Nebraska—-hducatiénal Service Unit No. 2, "R.F.D. 1 at 2320 N. Colorado Avenue,
' Frenont, Nebraska 68025.

Information about service unit, brochure of services, personnel, ad—
ministrators, copies of in~service programs.

«

.
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“Nebraeke--zducetional Service Unit 3, 91100 F Street, Omaha, Nebraska 68127.

Cur;icu}um 5eeegrch and Drveloggen .
33 Roles Programa - A Proq;ess Report.

KitteriquAémlnietratlve Inservlce‘Progxam.

)

New Hampehire--oepartment of Edlcation, State House Annex. Concord, New :
Hampshire . 03301. _ :

Staff Development for Educational Personnel (Gul&eline“ieqdlfemente).

o

f New Jersey-~xurt R. Klaus, Director, C.E. D P, 620 Viola Street Camden, New
Jexsay 08104. )

Caxeer Lattice, Camden Paraprofessional Program 1971~l972. . i "ll7”»

A Planning Matrix for the Camden Educational Develoggent Prggram.

-Differentiated _Staffing.

The Systems Apvroach,

Camden Educaéional Development Program.

Partners In Progress. - . s

o

Hilda Taba's Inservice Educatlon Program (in Camden city Schools) .

New Jersey--Dale Avenue School, Tltle 11 E.S.E.A., 21 pale Avenue, Paterson,
’ New Jersey 07505, ,g“

Research Bulletins 1-4 (description of the Dele Avenue Project)..

‘Title ITI P:_ject Annual Report on Dale Avenue Early childhood Eduea-
tion Center, Paterson Board of Educatxon. .

“New Jersey--Early Childhood Learnlng and Devalopment Center, 147 Eighteenth
Avenue, Newark, New Jersey 07103. v I , » .l

‘EJModel Programs - Childhood education.

S frPreparing the Claseroom as an Environment for erk.

3

WOrking with Adulgg in Classrooms.

:f;i Teacher Aide Trainan Proi;am.ﬁ.r”
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New Jersey--Early Childhood Learning and Development Center (cbntinued)

Changas in the Career Aspirations of Teacher Aides as an Effect of
Inservice Training.

Basic Teachlng Tools for Teachers. Aides, and Supervisors.

The Development of Training Programs for Sch901 Personnel.

Newark Teacher -~ Teacher Aide Inservice Trgininq Program.

* New Jersey--Ridgewood Public Schools, 49 Cottage Place, Ridgewood, New Jersay
07451,

~

Graduate School Brochures.

Report on Inservice Programs during Spring of 197 . o )

TR
P -~

_ o e
New Mexico--Mrs. Jean M. Elder, Los Alamos.Schools, P. 0. Box Drawexr 90,
Los hAlamos, New MQX}CO‘ 87544.
Guide for Teacher Self—Appralsal.
' ~ . Gutline of Levels of Leaxning as Applied to Educational Objectives.

Instructional Decision Making~Model Statement of Course Qbjectives.

Select or Prepare (Tastructional Objectives).

~ Information on student‘preassessment\and related activities.

North Carollna—-Alamance County 3chools, P. O, Box 110, Graham, North
Carolina 27253,

Career“Eddéation.

An Overall Ingervice Education Program. N

North Cardliha-—Burlington City schools, Burlington, North Carolina.

Comprehensive Sstaff Development Program.

North Carollna—~M ‘D. James, Assistant Superintendent, Carteret County Public
Schools, Beaufort North Carolina.

Coastal Education~ProfessiOnal Development Project.

tal
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North Carolina-~Department of the Army, Fort Bragg Dependents Schools, Drawer A,
Forxt Bragg, North Carolina 28307,

staff Development Plans for 1971-1972,

Oklahoma-~Stillwater Public Schools, 314 South Lewis, Stillwater, Oklahoma 74074,

Media In-Service.

Oregon--Portland Public Schools, 631 N.E. Clackamas Street, Portland, Oregon.’

Professional Growth Opportunities.

Inservice Classes, 1972.

Professional Growth Incentive Program.

Pennsylvania--Department of Education, Box 911, Harrisburg, Pennsylvania 17126.

Intermediate Unit Directbry.

Listing of Inservice Courses {from Regional Inservice Teacher Consortium).

I3

Rhode Island--Department of Fducation, Providence, Rhode Island 02908,

Education Directoryl 1971-1972. R X

South Carolina--J. S. Ritchie, Director of Instruotion, Ninety-six High School,
Ninety-Six, South Carolina 29666.

Ninoty-Six Higﬁ school Social Studies Curriculum.

Tennessee~--State Department of Education, 140 Cordell Hull Building, Nashville, .
Tennessee 37219. : . '

Summary Report and Recommendationg.

Texas-;Texas Education Agency, 201 E. Eleventh Street, Austin, Texas 78701,

How Visits to Demonstration Schools Can Lead to Change.

"~West Virginia--Mrs. Katherine Lynch, Supervisor, Kanawha County Schools, 200
El1zabeth street Charleston, West Virginia.

' Program for ContinuingAProfesqional Development.:~9'




g

Wyoming-~School Dlstrict Number’ One, District Education Building, 316 B’ Street, f
- Rock Springs, Wyoming 82901. ‘

i

Science,Handbook, X-12. . o
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