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ABSTRACT
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arts, crafts, dance, drama, and music. Materials developed to assist
elementary classroom teachers in bringing the five arts activities
into their instructional programs were pilot tested in eight randomly
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materials in terms of their likelihood for increasing (at 0.1
confidence level) elementary school students' participation in the
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eight randomly selected control classes. Results of the surveys
indicate an increase in humanities instruction sufficient for the
seven school districts to approve future pilot implementation of the
materials by all elementary classroom teachers in 12 pilot schools.
(Extensive appendixes include the teacher and student surveys, a
description of the approach to an interdisciplinary humanities
program, and details of the rationales for the importance of arts
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INTRODUCTION

Seven school districts in North-Central Florida

determined a need for elementary school children to be

provided with more opportunities for experiences and

participation in the areas of art, crafts, dance, drama,

and music. Materials were developed to assist elementary

classroom teachers to include the five arts areas in their

instructional programs. The materials were evaluated and

approved prior to being initially piloted in eight ran-

domly selected classrooms. During the initial pilot

implementation, five arts specialists evaluated the teachers'

implementation of the materials and the teachers evaluated

the materials they were using. Pre- and post-surveys

were administered to the eight pilot classes and to ei_Olt

randomly selected control classes. The results of the

surveys indicated an increase An humanities instruction

which was sufficient enough for the seven school districts

to approve full pilot implementation of the materials

involving all elementary classroom teachers in twelve pilot

schools.
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CHAPTER I

THE PROBLEM AND SOLUTION

Pelieving that the cultural resources and humanities

related experiences available to students did not provide

opportunities to fully develop the understanding, attitudes,

and values necessary for living in our contemporary society,

seven school districts in North-Central Florida set forth

to determine what could be done to provide students with

greater opportunities for experiences and participation

in the arts. Under ESEA, Title III funding, Paker, Colum-

bia, Hamilton, Lafayette, Madison, Suwannee, and Union

school districts, and Epiphany Catholic School located in

Columbia County, participated in investigating the prob-

lem and identifying; a viable solution.

I. THE PROBLEM

During the 1971-72 school year, the problem was iden-

tified through a series of meeting held with representatives

of the seven counties and the parochial school. Central

office personnel, administrators, and teachers from the

school districts participated in these meetings. The

humanities subject areas and the inadequacy of current
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humanities related experiences were also determined by a

comprehensive survey of teachers and randomly selected

students within the districts (see Appendices A ari B).

The problem was further determined by the fact that two

of the seven counties had no art teachers and there were

but sixteen art teachers for the 22,225 students in the

seven county area. There were no drama or dance teachers

in any of the counties and two of the districts had but

one music teacher. Many of the schools within the systems

had no instruction in the humanities. Pecause of the

economic situation of the geographic area, the school

.systems were unable to provide the personnel and resources

necessary for producing and implementing the elements re-

quired for a strong humanities program; especially at

the elementary level.

Simply stated, the problem was to provide elementary

school children with daily opportunities for eeperiences

and participation in the areas of art, crafts, dance, drama,

and music.

TI. SOLUTION

The seven county Advisory Committee, with approval of

the school superintendents, agreed on a possible solution

to the problem. One specialist in each of the five arts
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areas (art, crafts, dance, drama, and music) was identi-

fied to work with a rep..i'esentative roup of elementary

classrool teachers to develop materials which would allow

all elementary teachers to include the arts in their daily

instructional proJrams, It was determined that the mater-

ials would 1),- of a type that could be implemented as an

interral part of the current corricula or as a separate

humanities program. The solution also involved the arts

specialists assitinr. classroom ',eachers in the implemen-

tation of the materials.

Tt was decideC. that the materials would be initially

piloted in eiAlt randomly selected eleuentary classrooms.

Tr this phase proved ouccessful, the mat Irials were to be

eipl'oduced and distributed to teachers in a larger pilot



C1APTER II

THE PERSONNEL AND PROCEDURES

The seven participating: school districts were actively

involved in all phases of the study. The Advisory Committee

selected the personnel involved, assisted in determining

the materials to be piloted, and participated in all aspects

of evaluation.

I. THE PERSONNEL

Seven County Involvement. The seven school super-

intendents appointed members to the Advisory Committee.

This committee consisted of three representatives from

each county: one person from the central office, one ele-

mentary or secondary school administrator, and one teacher

representin the school level not represented by the admin-

istrator. The administrator of the parochial school was

also a member of the committee. This ,roup was involved

in all phases of the piacticurn. If the practicum effort

was to eventually reslt in materials and assistance for

all elementary teachers thrountout the seven county area,

the committee had to approve the procedures and results of

the initial pilot program.

The Prnfessional Review Panel. The Advisory Committee



agreed that an outside panel of experts was important as

an additional check on the development of quality materials

and to assist the five arts speoialsts whenever necessary.

The State Art and Music Consultants of the Florida Depart-

ment of Education areed to serve on this Professional

Review Panel. The State Art Consultant rece!Amended three

individuals on the faculty of the Florida State University

to compete the panel of experts. These individuals,

prominent in the areas of crafts, dance, and drama, aeyeed

to serve on the review panel. The Advisory Committee

approved all five panel members.

The Five Arts Specialists. A total of fifty-five

applicants were screened in the selection of the five arts

specialists to assist in the development and implementation

of instructional materials. Those specialists selected

were considered extremely well qualified with experience

and advanced degrees in the areas of art, crafts, dance,

drama, and music. The Advisory Committee unanimously

approved of the selection.

The Teachers, Two `,coups of teachers were involved

in the development and initial piloting of the humanities

materials. The Elementary WritinL Team, selected to work

with the arts specialists in the developmental phases, was

composed of one elementary classroom teacher from each of
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the eijit pilot elementary school situations. Selection

of team members was based upon teachers' expressions of

interest in the arts and principals' recommendations.

The teachers responsible for initially pilotinc the

materials were randomly selected from rades four through

six of the 13-1.1ot schools.

PROCEDURES

Selection of Pilot Schools. With the exception of

Epiphany Catholic School, those schools desii:nated as

pilot and control situations were randomly selected.

Every combination of schools, which resulted in a K

throuch six situation in each participatin county,

was identified and given a number. A number was randomly

drawn from each county (with the exception of two counties

having but one K through six sitation each) to select

the pilot schools. The random selection resulted in

the followin schools 'Dein: identified as pilot situations:

Baker County - Westside Elementary School (rades K-

six)

Columbia County - Fort White (rades K-eizht)

Hamilton County - South Hamilton Elementary School

(grades K-eight)

Lafayette County - Lafayette School (grades K- twelve)
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Madison County - Madison Primary School (grades K-

3)

Madison Middle School (grades four-

nine)

Suwannee County - Suwannee Primary School (grades

K-three)

Suwannee Elementary School (grades

four-five)

Suwannee Middle School (grades six-

eight)

Union County - Lake Butler Elementary School (grades

K-two)

Lake Butler Middle School (grades three-

eight)

Epiphany Catholic School (grades one-six) was also desic-

nated as a pilot school.

Madison and Suwannee School Districts each had possi-

bilities of two coMpletely separate K throuji six situations.

The remainin K through six classes in Suwannee County

(Branford High School, rades K-twelve) were,:desiYnated as

one control and another random drawiny of the remainin K

thro..Iyh six situations in Madison School District was made

to determine the control from that county. The control

n'oup selected from Madison County was Oreenville Primary

School (;Tades K-three) and Creenville :addle School Grades
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four-etjit).

Developin: the Instructional Materials. Prior to

meetilv with the Elementary Writing Team, the five arts

specialists investiated various means of oranizing the

content of the interdisciplinary instructional units in the

humanities. An orEanizational structure was presented to

the Advisory Committee and the Elementary Writing; Team

(see Appendix C) together with rationales stating; the im-

portance of the arts areas in the development and growth

of children (see Appendix D). Both Eroups agreed upon the

or:anizational stricture to be used and the basis for the

instructional materials.

Durinf; the first meet in of the Elementary Writin

Team, each teacher presented a description the curric-

ula in their schools. This was used in developing the ini-

tial materials.

It was decided that the instructional materials

would rocus on three major areas of emphasis: social,

sensory, and rational. Four components were identified

within each of the maim, arias :

A. Social
1. Cooperation
2. Communication
3. Expression
h. Acceptance

D. Sensory
1. Space manipulation
2. Sense awareness
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3. Expression
4. Perception

C. Rational
1. Cognizance
2. Understanding
3. Idea formation
4. Reasoning

The Elementary Writing; Team requested that the first

unit developed focus on social as the area of emphasis.

Many of the teachers felt that this was one of their major

areas of concern in workinc with children.

It was decided that the instructional materials

would be divided into four sections. Outlines were devel-

oped for each of the sections (see Appendix E) and

approved by the Writiry Team.

Arran:ements were made for the five arts specialists

to meet with the Professional Review Panel to discuss

all aspects of the materials and their development.

Recommendations made by the Panel were agreed upon by

the arts specialists and the Writing Team and incorporated

throu hout.

The Elementary Writing Team met regularly to develop

the first elementary humanities materials. The first section

of the materials provided information relative to the over-

all unit and briefly described the rationale and purposes

on4ihich the unit was based. This pro ,ided the teacher with
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an understandin needed for implementation.

Section two of the materials presented each of the arts

areas separately. Within each of the presentations;

2ollowing general information pertainin to that area, there

were a number of "approaches" and experiences relating

to each "approach". The "approaches" were basically larEe,

overall descriptions of experiences in media which were

broad enou:11 to contain a variety of more specific "re-

lated experiences". Each approach contained information

concernin purposes, concepts, materials, process hints,

evaluation, and possible development. The information re-

e17aluation related selected indicator behaviors

and product completion behaviors to the overall approach

and social behaViors. Each of the related experiences

contained information that provided f'or a specific ex-

perience in media relative to the overall approach. The

information presented included expected outcomes, materials,

conditions, motivatinL ideas, procedures, evaluation,

possible progressions, and possible compensations. The

procedures [a-:e step by step instructions for implementin

the media experience. The eval'uation, possible pro-

1cssions, and possible compensations were directly re-

lated to indicator and product completion behav-
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ions contained in the approach. The related expev!.onces

offered many levels of experiences that could be used in

;Tades K through six.

The third section of the materials emphasized an inter-

disciplinary approach vhich related the arts to one another.

The approaches, related experiences, and evaluation infor-

mation in section two also applied to sections three and

four.

Section `'our related the arts to lan[uage arts, math,

science, and social studies. The approaches and related

experiences developed for this section were directly related

to the current curricula offered in the elementary class-

rooms.

Each of the four sections was bound into a separate

bulletin. After approval of the materials by the Writing;

Team and Advisory Committee, the sets of four bulletins

were distributed for initial pilot implementation.

Pre Implementation Evaluation. Upon. completion of the

humanities materials, the bulletins were submitted to the

Advisory Committee and the Professional Review Panel tocether

with a pre-implementation evaluation sheet usin a five point

rating scale. An evaluation of the materials was made in

terms of the likelihood that the materials would be instru-

mental in significantly increasinr1; (at the .10 confidence

le-el) pilot elementary school students' participation in

activities in the fi,7e humanities areas.
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The followilv points were rated: (1) appropriate treat-

ment of each of the humanities areas; (2) value of materials

ror use as an inte7,ral part of current curricula; (3) value

of materials for use as a separate program in art, crafts,

dance, drama, and music; (4) practicality of materials and

resources in reirards to materials and resources currently

a-ailable in the school. systems; (9) practicality of

materials and resources reardless of the teacher's prev-

ious experiences in art, crafts dance, drama, and music;

(6) oruanization of materials fo practical implementation;

(7) appropriateness of materials for elementary grade levels;

and (9) selection of ma.lor concepts and content elements.

All five members of the Professional Review Panel

reported their responses and sixteen members of the Advisory

Committee responded. A summary of the ratings may be found

in Appendix 7.

Selecting Initial Pilot and Control Teachers. It was

necessary to randomly select one teacher from each pilot

sitoation to initially pilot the materials. Teachers on

the Mementary Writinr: Team were considered ineligible for

the random selection because of their in-olvement in de-

-eloptrT' the instructional materials. Teachers of ,:xades

fie, and six were identified in each pilot and con-
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trol school and assigned a number. (These grade levels

were selected in order that the pre- and post-surveys

could be adm!.nistered to the students.) The initial pi-

lot teachers were identified through the process of draw-

ing the numbers from envelopes. The random selection con-

sisted of two classes of grades four, three classes of

grades five, and three classes of grades six. The teachers

of grades four, five, and six in the control schools were

assigned numbers and two numbers were drawn from the grade

four group, three numbers from the grade five group, and

three numbers from the grade six group. These were iden-

tified as the initial control teachers and classes.

Initial Pilot Implementation. Each of the initial

pilot teachers was personally informed of the selection

and the purpose of their involvement was explained. All

of the initial pilot teachers agreed to participate.

The teachers met for a one day session to examine the

materials and discuss the implementation procedures. The

five arts specialists were provided with the teachers'

schedules and each teacher was given a list of the special-

ists' home phone numbers in case assistance was needed

during evening planning. The first appointments were made

for the specialists to begin presenting demonstration

lessons and assisting teachers in the implementation of

the materials.
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An attempt was made to reduce the apprehension that

may have been felt by the initial pilot teachers being

the only ones in their schools using the materials. Since

each of the pilot elementary schools contained a member

of the Writing Team, these members were also provided with

the humanities materials and encouraged to use them. This

provided for two teachers in each of the schools to be in-

volved with implementing the materials.

As the initial pilot teachers used the materials, the

arts specialists worked with them to improve the implemen-

tation. The specialists were available to conduct demon-

stration lessons in the initial pilot classrooms and to

meet with the teachers for individual conferences. The

demonstration lessons and conferences were aimed at identi-

fying and correcting weaknesses in both the materials and

implementation. The five arts specialists worked individ-

ually with each of the initial pilot teachers on at least

three ocassions durinE the four month initial pilot phase.

The teachers were encouraged to use the approaches and re-

lated experiences presented in the materials at least once

during each school day.

Teacher Evaluation of Instructional Materials. At

the conclusion of the initial pilot phase, the teachers

were asked to evaluate certain aspects of the materials

using a previously developed evaluation form. The mater-
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ials were rated on the followinr: (1) appropriate treat-

ment of each of the humanities areas; (2) value of mater-

ials for use as an integral part of current curriculum;

(3) value of materials used as a separate program in art,

crafts, dance, drama, and music; (4) practicality of

materials and resources in regards to materials and re-

sources currently available in the school systems; (5)

practicality of materials and resources regardless of the

teacher's previous experience in art, crafts, dance, drama,

and music; (6) organization of materials for practical

implementation; (7) appropriateness of materials for ele-

mentary grade levels; (1 selection of major concepts and

content elements; (9) teacher projection of positive atti-

tudes towards the humanities; and (10) anticipated level

of student interest.

A summary was made of the ratings of the eight initial

pilot teachers (see Appendix 0).

Evaluation of Teacher Implementation. The arts special-

ists were requested to observe the initial pilot teachers'

Implementation and evaluate them using a previously devel-

oped fom (see Appendix 1. The evaluation was based on

the following: (1) teacher exhibits a working knowledge

of unit objectives and concepts, (2) active participation

of students, (3) appropriate use of materials and resources,
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(4) interrelating two or more humanities areas, (5)

effectiveness of teacher demonstration, (6) student re-

action to lesson, (7) teacher/student interaction, (1

appropriateness of presentation in regards to are level

of students, and (9) teacher projection of positive atti-

tude towards the humanities (see Appendix I).

The initial. pilot teachers were requested to notify

the arts specialist concerned whenever a lesson was to be

presented involvin the humanities materials. This would

allow the specialists to schedule an observation of the

teacher's implementation.

Pre- and Post-Surveys of Initial Pilot and Control

Classes. The Advisory Committee agreed on items to be added

to the original survey administered in 1971. The com-

pleted questionnaire was used to help determine the effect-

iveness of the humanities materials and the implementation

(see Appendix J.). The questionnaire consisted of criteria

r,31atirr: the fi7e arts areas to students I activities in

and outside of school. Students were also asked to respond

to items concerning their views of teachers, attitudes to-

ward, and use of, the arts. The 119 item survey was admin-

istered to eight initial pilot and eirtit control classes

prior to the distribution of humanities materials to the

initial pilot teachers. Approximately four months later,
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the conclusion of the initial pilot phase, the srvey

Po-administered to the pilot and control classes and

comparison was made of the results of the pre- and post-

sup reys



CTJAPTER III

DATA OP TUE PRACTICUM

!%11 data were examined by the Advisory Committee in

an attempt to determine the potential of the materials and

methods of implementation. The data consisted of the re-

sults of a pre-implementation evaluation, a teacher eval-

uation of the materials, an evaluation of teacher imple-

mentation, and the pre-post survey of the students.

I. PRE-IMPLEMENTATION EVALUATION OF

INSTRUCTIONAL MATERIALS

Members of the Preessional Review Panel and Advisory

Comdlittee were asked to use a five point ratinu scale to

evaluate certain aspects of the humanities materials prior

to initial pilot implementation. The rating scale consisted

of: 1-very rood, 2-coed, 3-fair, 4-poor, and 5-very poor.

The summary of the evaluation is shown in Table I, page 19.

The lowest averaEe eatinE!, f'.iven on any item the

Professional Review Panel was 2.40, concerning the value

or the materials 'iseci as a separate humanities program.

The hihest averace rat in` by this i:roup was l.r0, riven

on the item concerning material content. The averace of

all ratins ;i:en by the Review Panel was 1.93.
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TATILE I

PRE-IMPLEMENTATION EVALUATION OF IIUMANITIES MATERIALS

CRITERIA PROF.
no,

report in

REV.
ave.

rat ink;

PANEL
score
range

Any, COMM,
no, ave. score

reportilmratini; mat

Of art 2,20 2-3 16 1.31 1-2
2. Appropriate treatment

of crafts 1,80 1-2 1.3.8 1-2
3. Appropriate treatment
of music 5 1.80 1-2 16 1.18 1-3

4,Appropriate treatment
of drama 5 1,80 1-2 16 1.18 1-3

5.APpropriate treatment
of dance 5 1,80 1-2 16 1.25 1-2

6. Value of materials as an
inteal part of the
current curriculum 2.00 2 15 1.25 1-3

7. Value of materials for
use as a separate pro-
cram in art, crafts,
music, drama, and dance 5 2.40 2-3 16 1.50 1-4

8. Practicality of materials
and resources in nvards
to materials and re-
sources currently avail-
able in the particular
school systems 5 1.30 1-2 15 1.18 1-3

9.Practicality of materials
and resources reEard7qs
of the teacher's pre:':Jus
experiences in art, crafts
music, drama, and dance 2.20 2-3 16 1.31 1-3

10.0ranization of materials
for practical implemen-
tation 5 2,00 2 16 1.25 1-3

11.Appropriateness of mater-
ials for elementary 7;rade
levels 1.80 1-2 16. 1.25 1-2

12_. Selection of major con-
cepts and content elements 1.60 1-2 16 1.12 1-3
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The lowest average rating; reported on any item by the

Advisory Committee was 1.31, concerned with material con-

tent. The highest average rating reported was 1.12, which

was directed toward the item relating to appropriate treat-

ment of art and the item concerned with the practicality

of the materials regardless of teachers' backgrounds in

the arts. The average of all of the Advisory Committee's

ratings was 1.25.

INITIAL PILOT TEACHER EVALUATION

OF INSTRUCTIONAL MATERIALS

At the conclusion of the initial piloting, the eight

teachers were asked to use a five point rating scale to

evaluate the materials. The rating scale was identical

to that used by the Professional Review Panel and Advisory

Committee and consisted of: 1-very good, 2-good, 3-fair,

4-poor, and 5-very poor. The summary of the evaluation

may be found in Appendix G and is shown in Table II on

page 21,

The highest average rating reported on any one item

was 1.14 concerning appropriate treatment of crafts. The

lowest average rating of 2.60 was reported on the appro-

priateness of the dance materials. The average of all

ratings reported by the initial pilot teachers was 1.66.
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TABLE II

TEACHER EVALUATION OF HUMANITIES MATERIALS

CRITERIA NO. AVE.
REPORTING RATING

SCORE
RANGE

1.Appropriate treatment of art
2.Appropriate treatment of crafts
3.Appropriate treatment of dance
4.Appropriate treatment of drama
5.Appropriate treatment of music
b.Value of materials for use as
an integral part of current
curriculum.

7
5
6

7

7

1.57
1.14
2,60
2.00
1.5

1.85

1-'3

1-2
1-4
1-3
1-3

1-3
7.Value of materials used as a

separate program in art, crafts,
music, drama, and dance 7 1.71 1-3

9.Practicality of materials and
resources in re :ands to
materials and resources
currently available in
the particular school systems 6 1.3 1-3

9.Practicality of materials and
resources regardless of the
teacher's previous experience
in art, crafts, dance, drama,
and music 7 1.29 1-2

.10.0rc,anization of materials for
practical implementation 7 1.42 1-2

11.Appropriateness of materials
ror elementary Erade levels 7 1.42 1-2

12.3election of major concepts
and content elements 7 1,42 1-2

13.Teacher pro.'ection of posi-
tive attitudes toward the
humanities 7 1.42 1-2

14.Anticipated level of student
interest 7 1.71 1-2
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III, EVALUATION OF TEACHER IMPLEMENTATION

A total of eighteen evaluation forms were completed

.hy the arts specialists in an attempt to evaluate teacher

implementation. The same five point rating scale used

on the other evaluations was repeated here (1-very good,

2-good, 3-fair, 4-poor, and 5-very poor). A summary of

the evaluations is presented in Table III, page 23.

The number of evaluations for each criterion varied

according to the type of lesson observed. This ranged

from zero to eighteen. The highest average rating for

any item was 1.39 in the area of student reaction to

the lesson. The lowest rating was 2.63 regarding the

knowledge of objective and concepts related to music.

The average of all ratings reported by the specialists

was 1.88.

The arts specialists found it very difficult to

evaluate the teachers, implementation of materials.

Whenever in the classrooms, the specialists were usually

presenting demonstration lessons or working with teachers

in a joint presentation. It was also difficult for the

specialists to be available for observations during the

specific times teachers were presenting lessons related

to the materials.



TADLE III

SPECIALISTS' EVALUATIONS OF

TEACHER IMPLEMENTATION

criteria

23

no, of ave. score
evaluations rating range

1. Teacher exhibits a working knowledge
of unit objective and concepts: art

2 . Teacher exhibits a workinc knowledLe
of unit objective and concepts: crafts

3. Teacher exhibits a working knowledge
of unit objective and concepts: music

4 Teacher exhibits a working knowledge
of unit objective and concepts: drama

5. Teacher exhibits a workinp knowledge
of unit objective and concepts: dance

2

7

8

5

0

1.50

2.22

2.63

1.80

0

1-2

1-3

1-5

1-2

0

r,. Active participation of students 18 1,44 3-5

7. "+pproppiate use of materials and
reso'Irces 18 3.61 1-5

8. Interrelattiv two or mc-y'e humanities
a re a s 4 2.25 15

. Effectiveness of teacher demonstration 8 2.50 1-5

10. Student reaction to lesson 18 1.39 1-5

11. Te-icher'student interaction 1Q 3..81 1-5

12, ipproprirkteness of presentation in
reFards to are level of students 18 1.56 3 -.r;

13. Teacher projection of positive
attitude towards the humanities 18 1.7q 1-5
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IV. PRE- AND POST-SURVEYS OF

INITIAL PILOT AND CONTROL CLASSES

The survey (see Appendix J) was administered to 233

.students in the eif:ht initial pilot classes and 625 students

in the eight control classes prior to implementation of

the humanities materials. Approximately four months later,

the survey was readministered to the same groups with 233

pilot students and 552 control students responding.

For a comparison of the percentaze results, "The

Significance of the Difference Petween Two Percentages"

(Appendix K) prepared by C. 9. Lawshe and P. C. Baker of

Purdue University was applied. The .10 confidence level

was used. Those items indicating significant positive

chance are presented in Appendix L.

In the area of drama, six of nineteen items indicated

a positive change which represented thirty-ono per cent

of the items in the initial pilot classes. Three items

indicated a positive sinificant chane in the control

classes.

Two of the nineteen crafts items showed a positive

chant-:e in the initial pilot survey. This was a change in

ten per cent of the items. One item indicated a positive

chance in the control classes.
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Pilot student responses to six of twenty-nine art

items chanred significantly for a twenty per cent chant]e

and there was a sig,nificant increase to two of the items

responded to by the control classes.

Forty-four per cent of the music items indicated a

positive change when the initial pilot surveys were com-

pared. This involved thirteen of the twenty-nine items

as compared to an increase in two items from the control

surveys.

Nine of the twenty-three dance items indicated a siE-

nificant positive chance of thirty -eight per cent of the

items in the initial pilot classes. One of the items in-

dicated a. positive significant charre in the control classes.

The initial pilot classes showed a significant pos-

itive chaniTe on a total of thirty-six of the 119 items

for a thirty per cent change. The control class surveys

indicated a significant positive chanFe on a total of

nine of the items. This represented a 7.57 per cent change.
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CHAPTER IV

3UMMARY AVD CONCLUSIONS

The evaluation of the humanities materials, imple-

mentation, and results of the practicum were based upon

(1) a pre-implementation evaluation of the materials by

an Advisory Committee and a Professional Review Panel,

(2) an evaluation of the materials by the teachers im-

plementing them, (3) an evaluation of teacher implementa-

tion by five arts specialists, and (4) a comparison of

the results of a pre- and post-survey of pilot and control

classes.

T. TIMMARY

The Instructional Materials. The Advisory Committee

and Professional Review Panel used a rive point rating;

scale ranr:inF- from 1 (very Good) to 5 (very poor) to eval-

uate the materials prior to implementation. The materials

were rated on twelve criteria concerning appropriateness,

value, and orTanization of the materials. The mean ratings

riven by the Advisory Committe and Professional Review

Panel were ].25 and 1.23 respectively.

The eirht pilot teachers evaluated the materials at

the conclusion of implementation. This group also used a

five point rating scale ranrin from 1 (very good) to 5
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(very poor). The evaluation was based on fourteen criteria

which included appropriateness and practicality of the

materials. The average of all ratinRs reported by the

pilot teachers was 1.66.

Teacher Implementation. The arts specialists used

a five point rating scale ranging from 1 (very good) to

(very poor) in an attempt to evaluate teacher imple-

mentation of the materials. Eighteen evaluations were

made with an average overall rating of 1.88. The eval-

uations were based on thirteen criteria related to teachers'

knowledge and use of the humanities materials.

Survey Results. A comparison of the pre- and post-

surveys of the pilot and control classes indicated a siR-

nificant positive chance (at the .10 confidence level) on

a total of thirty-six of the 119 items for the pilot stu-

dents and nine of the items for the control classes. This

represented a thirty per cent change for the pilot classes

and a 7.57 per cent chane for the control group.

II. CONCLUSIONS

Based on the evaluations of the Advisory Committee,

Proress.iOnal Review Panel, and the pilot teachers, it was

determined that the materials developed wore appropriate



and prrintical to assist elementary classroom teachers to

include the five arts areas in their daily instructional

program.

Although the arts specialists found it difficult to

evaluate initial pilot teachers' implementation of the

materials, the eighteen evaluations appeared to be suffi-

cient to indicate the probability of successful implemen-

tation.

The seven county Advisory Committee considered the

results of the pre- and post-surveys of the initial

pilot and contro classes sufficient to indicate a sig-

nificant increase in humanities instruction in the initial

pilot classes. The Committee approved distribution of the

materials to all classroom teachers of grades K through

six throughout twelve pilot schools for full pilot

implementation.
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APPENDIX A

1971 TEACHER SURVEY



STEPREN FOSTER HUMANITIES C: LATER

RESULTS OF TEACHER QUESTIONNAIRE

NOVEMBER 1971 # of teachers:
846

DRAMA K-6 7-12

1. Drama helps the teacher in her everday
classroOm%activities.

1. true
2. false
3.
4.

5.
6. omits

2. I would like to see an active school-wide
drama program in my school.

1. true
2. false
3.
4,

5.
6. omits

I have participated in drama activities
in bigh school.

1. true
2. false
3.
4.

5
6. omits

4. I have participated in drama activities
in college.

1. true
2. false
3.
4.

5.
6. omits

93.2
89.9

5.6 9.1
0.0 0.0
0.0 0.0
0,0 0.0
1.2 1.0

76.4 81.3
20.8 17.7
0.0 0.0
0.0 0.0
0.0 O.0
2.8 1.0

62.7 63.6
36.6 35.2

.3 .4
0,0 0.0
0.0 0.0
.3 .8

28.0 28.2
69,9 69.1
0.0 .2

1.9 1.2
0.0 0.0

.3 1.2

30



5. I have participated in drama activities in
community and/or church .theatrical produc-
tions.

1. true
2. false
3
4.

6. omits

6. I have participated in drama activities in
other types of theatrical productions.

1. true
2. false
3.
4.

5.
6. omits

7. My most recent attendance at a live dramatic
production. was within the last:

1. 1 year
2. 2 - 3 years
3. 4 - 5 years
4. 6 - 10 years
5. More than 10 years or never
6. omits

8. Which of the following do you consider the
most important purpose of a drama program?

1. entertainment
2. instruction
3. both of the above
4. none of the above
5.
6. omits

K-6 7-12 3].

49.4 50.0
49.4 116.5

.3 .2
0,0 .4
0.0 .6
.9 2.3

11.2 13.4
87.3 83.1

.3 0.0

.3 .2

0.0 0.0
.9 3.3

39.4 47.1
29.5 22.0
10.2 9.7
10.6 9.5
9.0 11.1
1.2 .6

9.9 13.4
4.7 7.4
82.6 74.5
1.6 3.3
0.0 .4
1.2 1.0

9. Drama helps children understand the viewpoints
of others.

1. true
2. false
3.
4.

5.
6. omits

92.5 91.4
5.9 6.4
0.0 .4
.3 0.0

0.0 0.0
1.2 1.9



K-6 K-12

10. Children's behaviOr c:n be changed as a
result of participating in a drama
experience as a member of an audience.

1. true 87.0 84.8
2. false 11.5 13.4
3. .3 0.0
4. 0.0 0.0

0.0 0.0
6. omits 1.2 1.9

11. Children's behavior can be changed as a
result of participating in a drama
experience as an actor.

1. true
2. false
3.
4.

5.
6. omits

12. The drama program in my school:

1. is a curricular program
2. is an extra-curricular program
3. is both
4. We have none.
5.
6. omits

13. If you have no drama program, which of the
following do you feel is the major reason
for not having such a program?

1. lack of trained personnel
2. lack of student interest
3. lack of administrative interest
4. lack of funds
5. lack of space
6. omits

14. If you dó have Drogram,.but if you feel
that it is quite inadequateP which of the
following 1,s the major reason for its
inadequacy?

1. lack of trained perbohnel
2. lack of student interest
3, lack of administrative interest
4. lack of funds.
5. .lack of space
6. omits

92.9
5.0

90.7
7.2

0.0 .2

.3 .2

0.0 .2
1.9 1.4

8.4 12.3
15.5 27.6
1.6 18.9

72.4 38.1
.3 1.0

1.9 2.1

23.3 17.3
4.0 10.9

18.6 9.5
16.1 lb..8

20.5 9.1
17.4 38.5

10.2 13.8
5.6 11.7
7.8 6.2
8.4 19.5

12.1 9.5
55.9 39.3

32
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II/

15. I have had at least one course in drama.

1. true
2 false
3.
4

5.
6. omits

16. I presently use some drama in my teaching.

K-6 7-12

20.5 27.8
76.4 69.8

.3 0.0
1.6 1.2
0.0 0.0
1.2 1.2

1. true
2. false
3.
4.

5.
6. omits

If you use some drama in your teaching) which of
the following types do you use?

17. puppetry

1. true
2. false
3.
4.

5.
6, omits

18. rile playing

1. true
2. false
3.
4.

6. omits

19. creative stories

1. true
2. false
3.
4.

5.
6. omits

84.8
12.1
0.0
.6

0.0
2.5

38.2
51.6
0.0
0.0
0.0

10.2

80.7
11.8
0.0
0.0
0.0
7.5

75.8
16.5
0,0
0.0
0.0
7.8

58.8
36.2
0.0
.2

0.0
4.7

8.8
68.5

.2

.2
0.0

22.2

56.4
24.7
0.0
0.0
0.0

18.9

40.5
39.3
0.0
0.0
0.0

20.2

33



20. short scenes or one act plays performed
in the classroom

1. true
2. false
3.
4.

5.
6. omits

K-6

52.5
39.4
0.0
0.0
0.0
8.1

7-12

29.2
49.8

.2

0.0
0.0
20.8

21. stage productions

1. true 18.0 12.8
2. false 73.0 65.0
3. 0.0 0.0
4. 0.0 0.0
5. 0.0 0.0
6. omits 9.0 22.2

CRAFTS

22. We have a school-wide crafts program in
our school.

1. true 13.4 28.4
2. false 81.7 66.7
3. 1.9 .8
4. .3 .2

5. .3 0.0
6. omits 2.5 3.9

23. If you have no crafts program, which of
the following do you feel is the major
reason for not having such a program?

1. lack of trained personnel 22.7 16.5
2, lack of student interest 2.2 11.3
3. lack of administrative interest 11.2 8.8
4. lack of funds 30.1 21.6
5. lack of space 13.0 9.7
6. omits 20.8 32.1

24. If you do have a program, but^if you feel
that it is quite inadequate, which of the
following is the major reason for its
inadequacy?

1. lack of trained personnel
2. lack of student interest
3. lack of administrative interest
4. lack of funds
5. lack of space
6. omits

12.7 9.9
3.7 4.9
5.0 5.1

17.7 24.7
9.0 9.1

51.9 46.3

34.



K-6 7-12

If you do have a program, which of the following
activities are included?

25. clay manipulation

1. true 28.0 30.2
2. false 31.7 39.7
3 0.0 .2
4 0.0 0.0
5. .3 .2
6. omits 40.1 29.6

26. fiber manipulation (belts, weaving macrame,
stitchery, needle work, etc.

1. true 15.8 30.0
2. false 41.6 41.2
3. .3 0.0
4. 0.0 0.0
5. 0.0 .2

II/
6. omits 42.2 28.6

27. metal manipulation (wire, sheet aluminum,
copper tooling, etc.)

1. true
2. false
3.
4.
5.
6. omits

28. wood manipulation (burning? carving, con-
struction, finishing, etc.)

1. true
2. false
3.
4.

5.
6. omits

6.5 24.3
50.3 44.4
0.0 0.0
0.0 0.0
0.0 .2

43.2 31.1

8.7 34.0
47.8 36.8

.6 .2
0.0 .2

.3 .2
42.5 28.6

29. manipulation ref contempzrary materials
(plastic, synthetic resins, styroflam, etc.)

1. true 15.5 23.9
2. false 41.6 45.9
3. 0.0 0.0
4. 0.0 0.0
5. 0.0 0.0
6. omits 42.9 30.2

35



30. Which of the following do you consider
the most important plrpose of a crafts
activity?

K-6 7-12

1. entertainment 1.9 2.9
2. instruction 11.5 16.5
3. entertainment and instruction 79,2 71.8
4 1.2 2.9
5. 0.0 0.0
6. omits 6.2 6.0

31. Chilurenis behavior can be changed as a
result of participating in a crafts
experience.

1, true
2. false
3.
4.

5.
6. omits

84.8
4.7
1.9
0.0
0.o
8.7

84.8
8.2
1.0
0.0
o.o
6.0

I have participated in crafts experiences:

32. through crafts courses

1. true 64.3 49.2
2. false 31.4 45.5
3. 1.2 1.2
4, 0.0 0.0
5. 0.0 0.0
6. omits 3,1 4.1

33. through private instruction

1. true 21.4 24.7
2. false 71.4 68.3
3. .6 .2
4. .6 .4

5. 0.0 .2
6, omits 5.9 6.2

34. through community recreation

1. true 24.2 31.1
2. false 68.3 63.o
3. .3 0.0
4. .9 1.0
5. 0.0 o.o
6. omits 6.2 4.9

35



35. through personal interest

1. true
2. false
3.
4.

5.
6. omits

35. Crafts activities are used in my classroom.

1. frequently
2. sometimes
:I. seldom
4. never
5.
6. omits

ART

37. Art can be one of the means of expressing
feelings to others.

1. strongly agree
2. agree
3. disagree
4. strongly disagree
5.
6. omits

38. Which of the following do you consider
most important in an art activity?

1. entertainment
2. instruction
3. entertainment and instruction
4. neither
5.
6. omits

39. Art should be included in:

1. curricular experiences only
2. extra-curricular experiences only
3. both of the above
4. neither
5.
6. omits

K-6 7-12

37

86.3 57.9
28.3 29.2
0.0 0.0
0.0 0.0
0.0 0.0
3,4 2.9

15.2 11.5
41.6 26.5
24.8 21.0
15.2 35.8

.3 .8

2.8 4.3

59.0 64.2
37.6 34.0
2.2 .8

.3 .2

0.0 0.0
.9 .8

3.1 5.6
7.4 11.1
84.8 79.0
4.0 3.1
0.0 0.0
.6 1.2

4.7 5.8
8.4 8.2

85.7 83.5
.6 1.0

0.0 .2

.6 1.2



40. Do you have a school-wide art program in
your school?

1. Yes, a good one
2. Yes, a quite inadequate one.
3. No.
4,

5.
6. omits

K-6 7-12 38

28,o 39.7
22,4 30.9
47.8 26.7

.6
0.0 .2

1.2 3.1

41. If you do have a program, but if you feel
that it is inadequate, which of the following
is the major reason for its inadequacy?

1. lack of trained personnel
2 lack of student interest
3. lack of administrative interest
4. lack of funds
5. lack of facilities
6 omits

42. If you have no art program in your school,
which of the following do you feel is the
major reason for not having such a program?

1. lack of trained personnel
2. lack of student interest
3. lack of administrative interest
4. lack of funds
5. lack of facilities
6. omits

43 Art activities are used in my classroom:

1. frequently
2. stmetimes
3. seldom
4. never
5.
6. omits

If you use creative art in your teaching, which
of the following do you use?

16.5

161
14.3 15.2
43.8 40.1

18.6 8.o
3.7 4.1

10.9 5.8
20.2 14.2
8.7 7.6

37.9 60.3

49.7 17.1
37.6 37.4
6.8 24.5
3.1 16.9
0.0 .2
2.8 3.9

44. drawing

1. true 93.2 63,0
2. false 4,3 22.6
3. 0.0 0.0
4. .3 .4

5. 0.0 0.0
6. omits 2.2 14.0



45. painting

1. true
2. false
3.
4.

6. omits

46. collage

1. true
2. false
3.
4.

5.
6. omits

47. sculpture

1. true
2. false
3.
4.

5.
6 omits

48. construction

1. true
2. false
3.
4.

5.
6. omits

111
49. art appreciation

1. true
2. false
3.
4.

6. omits

50. printmaking

1. true
2. false
3.
4.

6. omits

K-6 7-12

69.6 24.5
25.5 59.5
0.0 0.0
0.0 0.0
.3 .2

4.7 15.8

46.9 26.7
46.3 55.6

.6 .2

.3 0.0
0.0 0.0
5.9 17.5

18.6 9.9
73.0 72.4
0.0 .2

0.0 0.0
0.0 0.0
8.4 17.5

56.8 44.0
37.3 40.3
0.0 0.0
0.0 0.0
0.0 0.0
5.9 15.6

54.7 37.4
38.5 45.5

.3 0.0
0.0 0.0
0.0 0.0
6.5 17.1

27.3 12.1
64.3 70.2
0.0 .2
0.0 0.0
0.0 0.0
8.4 17.5

39
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51. photography

1. true
2. false
3.
4.

5.
6. omits

52. Children's behavior can be changed as a
result of participating in art experiences.

K-6 7-12

8.4 18.3
80.7 63.8
2.2 1.2
0.0 .2

0.0 0.0
8.7 16.5

1. true
2. false
3.
4.

5.
6. omits

I have participated in art experiences:

53. through art courses

1. true
2. false
3.
4.

5.
6. omits

54. through private instruction

1. true
2. false
3.
4.

5.
6. omits

55. through personal interest

1. true
2. false
3.
4.

5
6. omits

56. through community recreation

1. true
2. false
3.
4.

5.
6. omttA

91.6
4.0
2.2
0.0
0.0
2.2

89.8
7.5
1.6
0.0
0.0
1.2

14.9
78.3
0.0

.3

.3

6.2

67.1
28.9
0.0
1.2
0.0
2.8

23.6
71.1

.6

.6
0.0
4.0

84.2
7.0
1.2
0.0
0.0
7.6

58.0
35.8
1.6
.2

0.0
4.3

17.5
73.9

.2

.4
0.0
8.0

58.6
35.4

.2
1.2
0.0
4.5

22.4
70.4

.2

.2
0.0
6.8

40



57. My most recent attendance of an art show
or display was within the last:

1. 1 year
2. 2 - 3 years
3. 4 - 5 years
4. 6 - 10 years
5. more than 10 years or never
6. omits

MUSIC

58, Music can be one of the means of expressing
feelings to others.

1. strongly agree
2. agree
3. disagree
4, strongly disagree
6.

. omits

59. Which of the following do you consider
important in a music activity?

1. entertainment
2. instruction
3, entertainment and instruction
4. neither
5.
6. omits

60. Music should be included in:

1. curricular experiences only
2. extra-curricular experiences only
3. both of the above

411
4. neither
5.
6. omits

61. Do you have a school-wide music program in
your school?

1. Yes, a good one.
2. Yes, a quite inadequate one.
3. No.
4.

5.
6. omits

K-6 7-12
011

50.9 48.1
24.8 22,2
9.6 7.8
5.3 6.6
7.5 11.7
1.9 3,5

69.3 72.0
28.6 25,9
1.6 .6
0.0 .6
0.0 0.0
.6 .8

6.2 11.3
2.8 2.7
89.8 84.2

.9 .8
0.0 0.0
.3 1.0

.6 2.7
4.3 10.5
88.8 85,0

.6 .8
0.0 0.0
.6 1.0

57.1 46.3
32.9 35.4
7.5 12.3
0.0 0.0
0.0 .6
2.5 5.3



K-6 7-12

62. If you do have a program, but if you feel
that it is inadequate, which of the following
is the major reason for its inadequacy?

1. lack of trained personnel 14.6 10.1
2, lack of student interest 3.4 10.9
3. lack of administrative interest 6.5 4.3
4, lack of funds 12.1 24.3
5. lack of facilities 20.8 14.2
6. omits 42.5 36.2

63. If you have no music program in your school
which of the following do you feel is the
major reason for not having such a program?

1. lack of trained personnel
2. lack of student interest
3. lack of administrative interest
4. lack of funds
5. lack of facilities
6. omits

64. Music activities are used in my classroom:

1. frequently
2. sometimes
3. seldom
4. never
5.
6. omits

If you use music in your teaching, which of the
following do you use?

65. listening

1. true
2. false
3.

5.
6. omits

66. playing instruments

1. true
2. false
3.
4.

5.
6. omits

42.

11.8 5.8
2.2 3.9
3.1 3.1
8.7 11.1
7.1 5.6

67.1 70.6

44.7 13.2
38.8 21.6
8.7. 26.1
3.4 30.9
.3 1.2

4.0 7.0

87.6 52.9
5.9 25.9
.3 0.0

0.0 0.0
.3 0.0

5.9 21.2

24.8 10.5
63.4 64.6

.3 0.0
0.0 0.0
0.0 0.0

11.5 24.9



67. singing

1. true
2, false
3.
4.

5.
6. omits

68. composing

1, true
2. false
3.
4.

5.
6. omits

69. moving (games and dancing)

1. true
2. false
3.
4.

5.
6. omits

70. Children's behavior can be changed as
a result of participating in music
experiences.

1. true
2. false

5.
6. omits

If you use music in your teaching, for which
of the following purposes is it used?

71. motivate

1. true
2. false
3.
4.

5.
6. omits

K-6 7-12

87.3 30,0
7.1 46.3
0.0 0.0
0.0 .2
0.0 0.0
5.6 23.5

9.6 6.6
79.5 67.7
o.o o.o
0.0 .2
0.0 0.0

lo.9 25.5

66.5 24.1
26.4 51.4
o.o o.o
0.0 .2

o.o .4

7.1 23.9

91.9 89.7
5.6 6.2
0.0 0.0
0.0 0.0
0.0 0.0
2.5 4.1

77.0 51.0
14,9 23,3
0.0
0.0 0.0
0.0 0.0
8.1 25.7

43



411

72. supplement other 'earnings

K-6 7-12
411.

1. true 75.2 48.1
2. false 14.9 26.1
3. 0.0 0.0
4. 0.0 0.0
5. 0.0 0.0
6. omits 9.9 25.7

73. develop music skills

1. true 51.9 18.3
2. false 36.6 53.3
3. .6 0.0
4. 0.0 .2

5. 0.0 .4
6. omits 10.9 27.8

74. further music knowledge

1. true 54.0 24.1
2. false 34.5 48.6
3. 0.0 .2
4. 0.0 0.0
5. 0.0 0.0
6. omits 11.5 27.2

75. emotional release

1. true 81.1 47.1
2. false 10.9 26.7
3. 0.0 .2
4. 0.0 0.0
5. 0.0 0.0
6. omits 8.1 25.9

I have participated in music experiences:

76. through music courses

1. true 89.8 68.1
2. false 7.1 24.5
3. 1.6 1.0
4. 0.0 0.0
5 0.0 0.0
6. omits 1.6 6.4

77. through private instruction

1. true 46.9 48.6
2. false 47.2 42,2
3.
4.

.3

.6
.2

.4

5. 0.0 0.0
6. omits 5.6 8.6



78. through community music activities

K-6 7-12 hr
-1)

1. true 51.2 50.6
2. false 43.2 40.1
3. 0.0 0.0
4. 0.0 0.0
5. 0.0 0.0
6. omits 5.6 9.3

79. through church activities

1. true 75, 69. 8
2. false 21.84 24.1
3. .3 0.0
4. 0.0 .2

5. 0.0 0.0
6. omits 2.5 6.0

80. in my home

1. true 78.0 76.3
2. false 18.6§ 16.5
3. 0.0 0.0
4. .3 0.0
5. 0.0 0.0
6. omits 3.1 7.2

81. My most recent attendance of a live formal
concert was within:

1. 1 year 46.3 46.3
2. 2 - 3 years 25.8 25.3
3. 4 - 5 years 9.9 9.1
4. 6 - 10 years 7.8 5.3
5. more than 10 years or never 8.4 9.9
6. omits 1.9 4.1

DANCE

82. Each individual has a variety of means of
expressing his feelings to others.

1. strongly agree 58.1 61.9
2. agree 38.8 32.7
3. disagree 1.2 2.7
4. stronly disagree 0.0 .4

5. 0.0 0.0
6. omits 1.9 2.3



83. Dance can be one of the means of expressing
feelings to others.

1. strongly agree
2, agree
3. disagree
4, strongly disagree
5.
6. omits

84. Which of the following do you consider the
most important in a dance activity?

1. entertainment
2. instruction
3. entertainment and instruction
4. neither is important.

6. omits

85. Dance activities are used in my classroom:

1. frequently
2. sometimes
3. seldom
4. never

6. omits

86. Children's behavior can be changed as a
result of participating in danep experiences.

1. true
2. false
3.
4.

5.
6. omits

10 87. Dance should be included in:

1. curricular experiences only
2, extra-curricular experiences only
3. neither
4.

5.
6. omits

K-6 7-12

46.6
46.9
3.4
.6

55.6
36.4
4.3
.6

0.0 .2

2.5 2.9

21.7 23.9

6i.0
4.0 3.3
.9 .8

1.9 3.3.

9.0 3.1
35.4 17.3
23.6 11.1
25.8 59.3
2.8 3.7
3.4 5.6

82.0 79.8
11.2 14.6

.9 .6
0.0 .2
0.0 .4
5.9 4.3

21.4 17.3
46.9 48.6
8.4 12.3
2.2 4.1
0.0 .6

21.1 17.1



I have had the following experiences in dance:

88, recreational do.nce

2. false
3.
4.

5.
6. omits

89. private instruction

1. true
2. false
3.
4.

5.
6. omits

7-12

69.3 66.7
24,9 23.3

.3 .2
0.0 .2

0.0 .2

6.2 9.5

18.3 24.9
72.4 64.4

.6 .4

0.0 .2

0.0 .2

8.7 9.9

90. school related activities

1. true 64.o 62.3
2. false 29.8 29.0
3. o.o .6

4. 0.0 0.0
5 0.0 .2

6. omits 6.2 7.8

91. community productions

1. true
2. false
3.
4.

5.
6. omits

92. My most recent attendance of a live prodAc-
tion involving dance was within the last:

1. 1 year
2. 2 - 3 years
3. 4 - 5 years
4. 6 - 10 years
5. more than 10 years or never
6. omits

20.5 25.3
70.2 63.8

.3

.6 .2

0.0 .4

8.4 9.9

35.7 42.2
23.3 18.5
10.2 10.5
7.8 7.6
16.5 14.6
6.5 6.6

11.7



93. Do you have a school-wide dance program in
your school?

1. Yes, a good ono.
2. Yes, a quite inadequate one.
3. No.
4.

5.
6. omits

94. If you do have a program, but if you feel
that it is quite inadequate, which of the
following is the major reason for its
inadequacy?

1. lack of trained personnel
2. lack of student interest
3. community attitude
4. lack of administrative interest
5. lack of facilities
6. omits

95. If you have no dance program in your school,
which of the following do you feel is the
major reason for not having such a program?

1. lack of trained personnel
2. lack of student interest
3. lack of administrative interest
4. community attitude
5. lack of facilities
6. omits

K6 7-12

2.8 4.9
11.2 11.7
77.3 74.1
0.0 .4

0.0 .2

8.7 8.6

11.2 5.6
2.2 2.9
9.0
5.3

10.9
5.8

64.6 65.8

25.2 15.8
2.2 4.3

15.2 13.8
22.4 23.0
12.7 14.6
22,4 28.4

4r1
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APPENDIX B

1971 STUDENT SURVEY



STEPHEN FOSTER HUMANITIES CENTER

RESULTS OF STUDENT QUESTIONNAIRE
NOVEMBER 1971

DRAMA

1. I have been in a puppet show in school.

1. true
2. false
3.
4.

5.
6. omits

2. I have done creative dramatics in school.

1. true
2. false
3.
4,

5.
6. omits

3. I have been in a play on stage in school.

1. true
2. false
3.
4.

5.
6. omits

4. I have been in a puppet show outside of
school.

1. true
2. false
3.
4.

5.
6. omits

# pf studes:
639 5

nt18

Grades Grades
4,5,6 7,8,9

50

46o
Grades
10,11,12

Percentage of Hespcnse

19.2 11.6 9.3
77.2 85.3 89.1

.2 0.0 .2
0.0 0.0 0.0

.2 0.0 0.0
3.3 3.1 1.3

35.5 34.6 21.16M 62.5 77.2
.5 0.0 .2

0.0 0.0 .2
0.0 0.0 .2

3.8 2.9 1.].

66.2 66.8 65.2
30.0 29.2 32.6

.5 0.0 .4

.3 0.0 0.0
0.0 .2 .2
3.0 3.9 1.5

21.0 14.1 93
75.7 82.0 88.7

.3 0.0 0.0

.2 .4 .2
0.0 0.0 .2
2.8 3.5 1.5



I have done creative dramatics outside
of school.

1. true
2. false
3.
4.

5.
6. omits

6. I have been in a play on stage outside
of school.

1. true
2. false
3.
4.

111 6, omits

7. I would like to be in a play.

1. true
2. false
3.
4.

5.
6. omits

8. There is a drama club in my school.

1. true
2. false
3.
4.

5.
6, omits

9. I belong, or would like to belong, to
a drama club in my school.

1. true
2. false
3.
4.

5.
6. omits

Grades Grades Grades 51

4,5,6 7,8,9 10,11,12

31.9 31.7 20.4
64.5 65.1 77.6

.3 0,0 0.0
o.o o.o .2
0.0 0.0 0.0
3.3 3.3 1.7

29.6 34.7 35.7
67.3 62.0 62.2

.2 .2 .7
0.0 0.0 0.0
0.0 0.0 .2
3.0 3.1 1.3

81.1 64.9 63.0
15.2. 31.9 35.4

.2 0.0 0.0

.2 0.0 .2

.2 0.0 .2

3.3 3.3 1.1

17.2 42.3 42.6
78.6 53.7 55.9
o.o .4 .2
.5 0.0 .2

0.0 0.0 0.0
3.8 3.7 1.1

59.5 50.o 43.3
37.2 46.3 55.0

.2 0.0 0.0
0.0 0.0 .2
0.0 0.0 0.0
3.1 3.7 1.5



10. I have seen a live stage production.

1. true
2. false
3.
4.
5.
6. omits

11. I think that I could learn some of my
lessons at school by acting them out
in play form.

1. true
2. false
3.
4.

5.
6. omits

12. The part of the play I like best is:

1. the acting
2. the lighting
3. the costumes
4. the scene design
5. the story
6. omits

CRAFTS

I have made things in school from:

111 13. clay.

1. true
2. false

4.

5.
6. omits

14. wood.

1. true
2. false
3.
4.

5.
6. omits

Grades Grades Grades 92
4,5,6 7,8,9 10,11,12

Percentage of Response

55.6 63.5 64.6
40.7 32.6 33.5

.5 .2 .2
0.0 0.0 .2
0.0 .2 0.0
3.3 3.5 1.5

62.0 53.5 55.2
33.2 42.1 42.8
0.0 .2 .2
0.0 0.0 0.0
.2 .4 0.0

4.7 3.9 1.7

48.0 55.6 52.8
'6.3 3.9 3.7
15.2 9.7 7.4
5.3 6.2 .3

19.4 20.8 276.6
5.8 3.9 2.2

63.1 59.3 57.6
'33.8 37.8 40.9

.2 0.0 0.0
0.1 0.0 0.0
.2 0.0 0.0

2.8 2.9 1.5

25.7 36.9 45.2
70.0 69.0 53.3
0.0 0.0 .2
0.0 0.0 0,0
.2 0.0 0.0

4.2 3.1 1.3



15. cloth or yarn

1. true
2. false
3.
4.

5.
6, omits

16. plastics or metal.

1. true
2. false
3.
4.

5.
6, omits

I have made things outside of school from:

411 17. clay.

1. true
2. false
3.
4.

5.
6, omits

18. wood.

1. true
2. false

.

4.

5.
6. omits

19. cloth or yarn.

1. true
2. false
3.
4.

5.
6. omits

20. plastics or metal.

1. true
2. false
3.
4.

5.
6. omits

Grades Grades Grades 53
4,5,6 7,8,9 10,11,12

47.7 40.0 59.3
47.9 56.4 39.1
o.o .2 .2
0.0 0.0 .2

0.0 0.0 0.0
4.4 3.5 1.1

19.9 27.4 34.6
75.0 68.5 64.3

. 3 0,0 0.0
0.0 .4 0.0

. 2 0.0 0.0
4.7 3.7 1.1

58.5
38.0
0.0
.2

o.o
3.3

51.8
44.1

.2

.2

0.0
3.8

67.6
29.o
0.0
0.0
0.1

68.o
28.8
0.0
0.0
0.0
3.3

54.8
43.5

.2

0.0
0.0
1.5

66.7
32.0
0.0
0.0
0.0
1.3

53.4 56.2 67.4
42.6 40.5 30.7

.5 0.0 .2
0.0 0.0 0.0
.2 0.0 0.0

3.4 3,3 1.7

30.5 42.7 41.3
66.2 54.2 57.0

2 0.0 0.0
.3 0.0 0.0

0.0 0.0 0.0
2.8 3.1 1.7



21. I think I could learn some of my lessons
at school by making things out of wood,
clay, metal, cloth or things like this.

1. true
2. false
3.
4,

5.
6. omits

Grades Grades Grades q4

4,5,6 7,8,9 10,11,12

66.5 53.1 51.5
30.0 43.2 47.0

.2 0.0 .2
0.0 .2 0.0
0.0 0.0 0.0
3.3 3.5 1.3

22. I would like to use wood, clay, metal, , ri I

cloth, plastic or things like this more
often to make things in my class.

1. true 79.5 72.6 60.4
2. false 16.4 23.7 38.3
3. 0.0 .2 0.(
4. .2 0,0 0.0

111
5.
6. omits

0.0 0.0 .2

3.9 3.5 1.1

23. There is a club in my school where I
can make things.

1. true 27.4 54.4 55.9
2. false 67.6 42.1 41.7
3. .5 0.0 .2
4. 0.0 .2 0.0
5. 0.0 0.0 0.0
6. omits 4.5 3.3 2.2

24. I belong, or would like to belong, to
a club in my school where I can make
things.

1. true 73.7 65.4 59.6

111
2. false
3.

21.9 31:3 38.5
.5 0.0 .2

4. 0.0 0.0 0.0
5. 0.0 0.0 0.0
6. omits 3.9 3.3 1.7

ART

25. I have done drawing in school.

1. true 91.4 86.7 83.9
2. false 5.3 9.8 14.8
3. .2 .2 0.0
4. 0.0 0.0 0.0
5. 0.0 0.0 0.0
6. omits 3.1 3.3 1.3



26. I have done painting in school.

1. true
2. false
3.
4.

5.
6. omits

27. I have made collages in school.

1. true
2. false
3.
4,

5.
6. omits

28. I have made sculpture in school.

11,
1. true
2. false
3.
4.

5.
6. omits

29. I have made constructions in school.

1. true
2. false
3.
4.

5.
6. omits

30. I have done printmaking in school.

1. true
2. false
3.
4.

5.
6. omits

31. I have done photography in school.

1. true
2. false
3.
4.

5.
6. omits

Grades Grades Grades 55
4,5,6 7,8,9 10,11,12

83.1 75.9 66.1
13.5 20.8 32.6
0.0 i0.0 .2
0.0 0.0 0.0
0.0 0.0 0.0
3.4 3.3 1.1

38.3
57.6
0.0
.2

0.0
3.9

36.9 47.0
58.1 51.5
0.0 0.0
0.0 .2
0.0 0.0
5.0 1.3

1

24.6 24.9 22.6
71.2 71.2 75.4

.6 0.0 .2
0.0 0.0 0.0
0.0 0.0 0.0
3.6 3.9 1.7

42.6
52.9
0.0

. 2
0.0
4.4

41.5
54.6
0.0
0.0
0.0
3.9

42.4
55.9
0.0
0.0
0.0
1.7

54.1 39.4 20.9
41.5 56.6 77.4

. 3 0.0 .2
0.0 0.0 0.0
0.0 0.0 0.0
4.1 4.1 1.5

22.8 17.6
73.6 78.6

.3 0.0
0.0 0.0
0.0 0.0
3.3 3.9

14.6
83.9

.2
0.0
0.0
1.3



32.

33.

I t

I have done drawing outside of school.

Grades
4,5,6

Grades
7,8,9

1. true 72.1 78.2
2, false 24.3 18.3
3. .2 0.0
4. 0.0 0.0
5. 0.0 0.0
6. omits 3.4 3.5

I have done painting outside of school.

1. true 62.3 67.4
2, false 33.0 28.4
3. .2 0.0
4. 0.0 0.0
5. .2 0.0
6, omits 4.4 4.2

411
34. I have made collages, outside of-sohflol.

1. true
2. false
3.
4.

5.
6. omits

35. I have made sculptures outside of school.

1. true
2. false
3.
4.

5.
6. omits

36. I have made constructionz. outside of
school.

1. true
2. false
3.
4.
5.
6. omits

37. I have done printmaking outside of school.

1. true
2, false
3.
4.

5.
6. omits

56
Grades

10,11,12

73.7
24.8

.2

0.0
0.0
1.3

58.7
39.3
0.0
0.0
0.0
2.0

30.4 26.4 31.1
65.1 68.9 66.7
0.0 .2 .2

0.0 0.0 .2

0.0 0.0 0.0
4.5 4.4 1.7

30.2 25.3 15.2
65.6 70.7 83.0

. 2 0.0 0.0

. 2 0.0 0.0
0.0 0.0 0.0
3.9 4.1 1.7

39.1 41.5 44.6
56.0 54.1 53.5

. 2 .2 0.0
0.0 .2 0.0
0.0 0.0 0.0
4.7 4.1 2.0

36.9 28.2 13.7
58.7 68.1 84.3
0.0 0.0 0.0
0.0 0.0 0.0
0.0 0.0 0.0
4.4 3.7 2,0



111

38. I have done photography outside of school.

1. true
2, false
3.
4.

5.
6. omits

39. I would like to do more art activities in
my classroom.

40.

41.

42.

43.

57

Grades Grades Grades
4,5,6, 7,8,9, 30,11,12

37.1 54.2 58.5
57.9 421 39.8

0.0
0.0 0.0 0.0
0.0 0.0 0,0
4.9 2.9 1.7

1. true 81.8 70.1
2. false 13.5 26.1
3. .3 .4

4. .2 0.0
5. 0.0 0.0
6. omits 4.2 3.5

There is an art club in my school.

1. true 27.1 56.4
2. false 67.9 39.8
3. .2 .2
4. 0.0 .2

5. 0.0 0.0
6. omits 4.9 3.5

I belong, or would like to belong, to
an art club.

1. true 67.3 48.1
2. false 28.2 48.3
3. .3 0.0
4. 0.0 0.0
5. 0.0 0.0
6. omits 4.2 3.7

I do art activities in school.

1. true 74.8 36.3
2. false 20.0 60.2
3. .5 .2

4. .3 0.0
5. 0.0 0.0
6. omits 4.4 3.3

I do art activities outside of school.

1. true 40.4 34.4
2. false 43.0 47.3
3. 4.4 8.9
4. 7.4 6.0
5. .2 .2

6. omits 4.7 3.3

65.0
32.8
0.0
0.0
0.0
2.2

59.8
38.3
0.0
0.0
0.0
2.0

44.8
53.7

.2

0.0
0.0
1.3

27.2
71.5
0.0
.2

0.0
1.1

26.7
53.7
11.1
6.7
.2

1.5



Grades
4,5,6

Oredes
7,8,9

58

Grades
10,11,12

44. I have been to an art gallery or art
show.

1. true 33.5 35.5 48.3
2. false 62,0 61.4 50.2
3.
4,

.2

.2
.2

0.0
0.0
.2

5. .2 0.0 0.0
6. omits 4.1 2.9 1.3

45. We talk about art in our classroom.

1. true 59.9 26.6 33.3
2, false 35.2 69.7 64,8
3. 0.0 0.0 0.0
4. .3 .2 0.0

.3 0.0 0.0
6, omits 4.2 3.5 2.0

46. I look at art in magazines or books:

1.

2.
a lot
sometimes

43.3
37.1 36..3 a.79

3. hardly ever 11.1 32.7 11.3
4. never 3.6 5.2 4.1
5 .3 .2 .4
6. omits 4.5 3.7 1.5

MUSIC

47. I have sung in school.

1. true 82.2 74.5 77.4
2. false 12.8 21.8 21.3
3. .3 2 0.0
4. .2 0.0 0.0
5. .3 0.0 0.0
6. omits 4.2 3.5 1.3

48. I have played an instrument in school.

1. true 51.0 45.4 40.9
2. false 44.1 50.6 57.6
3. .5 0.0 0.0
4, 0.0 0.0 0.0
5, .3 0.0 0.0
6. omits 4.1 4.1 1.5



110

59

49. I have written a song in school.

Grades
4,5,6

Grades
7,8,9,

Grades
10111112

1. true 26.1 22.4 10.9
2. false 67.8 74.3 87.4
3. .6 0.0 0.m
4. .3 0.0 0.0
5. 0.0 0.0
6. omits 5.2 3.3 1.7

50. I have played music games or moved to
music in school.

1. true 57.7 51.2 55.7
2. false 36.9 45.4 42.8
3. .2 0.0 0.0
4. 0.0 0.0 0.0
5. 0.0 0.0 0.0
6. omits 5.2 3.5 1.5

51. I have studied music in school.

1. true 70.6 74.3 75.0
2. false 24.3 22.4 23.9
3.
4.

.3

.2
0.0
0.0

0.0
0.0

5. 0.0 0.0 0.0
6. omits 4.7 3.3 1.1

52. I have listened to music in school.

1. true 84.4 87.5 93.5
2. false 10.8 9.5 5.4
3. .3 0.0 0.0
4. o.o 0.0 0.0
5. 0.0 0.0 0.0
6. omits 4.5 3.1 1.1

53. I do music activities in school.

1. true 58.1 42.9 28.9
2. false 36.6 54.1 69.3
3. 0.0 0.0
4. o.o o.o 0.0
5. 0.0 0.0 0.0
6. omits 5.3 3.1 1.7

54. I have sung outside of school.

1. true 68.5 72.0 77.2
2. false 26.3 24.3 21.1
3.
4.

.3
0.0

0.0
0.0

0.0
0.0

5. 0.0 0.0 0.0
6. omits 4.9 3.7 1.7



55. I have played an instrument outside
of school.

1, true
2. false

4.

5.
6. omits

56. I have written a song outside of school.

1. true
2. false
3.
4.

5.
6. omits

I have played music games or moved to
music outside of sohool.

1. true
2. false
3.
4.

5.
6. omits

58. I have listened to music outside of
school.

1. true
2. false

)
6. omits

59. I have studied music outside of school.

1. true
2. false
3.
4.

5.
6. omits

60. I do music activities outside of school.

1. true
2. false
3
4.

5.
6. omits

Grades
4,5,6

Grades
7,8,9

ro

Grades
10,11,12

46.5 46.5 50.7
48.5 49.6 47.4

.3 0.0 0.0

.2 0.0 0.0
0.0 0.0 0.0
4.5 3.9 2.0

28.5 22.6 20.0
67.0 73.0 77.8
0.0 0.0 0.0
0.0 0.0 0.0
0.0 0.0 0.0
4.5 4.4 2.2

52.3 48.5 56.1
43.2 48.5 42.4
0.0 0.0 0.0
0.0 0.0 0.0
0.0 0.0 0.0
4.5 3.1 1.5

74.6 86.9 92.4
20.0 10.2 5.9
0.0 0.0 0.0
0.0 0.0 0.0
0.0 0.0 0.0
5.3 2.9 1.7

40.5 42.1 43.7
54.3 54.2 54.8

.3 0.0

.2 0.0 C.0
0.0 0.0 0.0
4.7 3.3 1.5

39.9 39.0 48.5
54.3 57.5 50.0

.2 .4 0.0
0.0 0.0 0.0
0.0 0.0 0.0
5.6 3.1 1.5
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61.

62.

63.

64.

61

I would like to do more music activities
in school.

1. true
2. false
3.
4.

5.
6. omits

Grades
4,5,6,

64.9
29.9
0.0
0.0
0.0
5.2

Grades
7,8,9

48.5
47.7

.2

0.0
0.0
3.7

Grades
10,11,12

47.4
50.9
0.0
0.0
0.0
1.7

There is a singing group in my school.

1. true 38.5 63.4 81.3
2. false 54.8 33.4 16.5
3. 0.0 .2 0.0
4. 0.0 0.0 0.0
5. 0.0 0.0 0.0
6. omits 6.7 4.1 2.2

I belong, or would like to belong, to
a singing group.

1. true 60.7 43.2 43.5
2. false 33.5 53.1 54.8
3. .3 0.0 0.0
4. 0.0 0.0 0.0

0.0 0.0 .0

6, emits 5.5 3.7 c1.7

There is an instrumental group in my
school.

1. true 32.9 67.0 77.8
2. false 60.4 MO 20.0
3. .2 .2 0.0
4.

5.

0.0
0.0

0.0
0.0

0.0
0.0

6. omits 6.6 3.9 2.2

I belong, or would like to belong, to
and instrumental group.

1. true 46.9 35.7 33.7
2. false 48.0 61.0 63.9
3. 0.0 0.0 0.0
4. .2 0.0 0.0
5. 0.0 0.0 0.0
6. omits 4.9 3.3 2.4
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III

Grades
4,5,6

66. I have been to a music program in school.

1. true 65.4
2. false 29.9
3,
4. 0.0.0

0.0
65., omits 4.5

67. I have been to a music program outside
of school.

1. true 51.2
2. false 43.8

.5
. r 0.0

5. 0.0
. omits 4.5

68, We talk about music in our classroom.

1. true 46.5
2. false 46.8
3. .3
4. .2

0.0
6. omits 6.3

DANC3

C2

Grades Grades
7,8,9 10,11,12

72.4 79.6
23.6 17,8
0.0 0.0
0.0 0.0
0.0 0.0
4.1 2.6

62.4 74.6
33.4 23.3
0.0 0.0
0.0 0.0
0,0 0.0
4.2 2.2

37.5 44.8
58,1 52.6
0.0 0.0
0.0 0.0
0.0 0.0
4.4 2.6

69. I have done slow and fast dancing in
school.

1.
2.

3.

true
false

40.8
53.7
0.0

39.4
56.6
0.0

45.4
51.3
0.0

4. 0.0 0.0 0.0
5. 0.0 0.0 0.0
6. omits 5.5 4.1 3.3

70. 1 have done folk and square dancing
in school.

1. true 36.2 42.7 62.0
2. false 57.6 52.7 35.0
3. 0.0 0.0 0.0
4. .2 0.0 0.0
5. 0.0 0.0 0.0
6. omits 6.1 4.6 3.3
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71. I have done ballet and stage dancing
in school.

Grades
4,5,6

Grades
7,8,9

Grades
10,11,12

1. true 18.5 10.0 10.2
2. false 74.8 85.9 87.4

.2

0.0
0.0
0.0

0.0
0.0

5. 0.0 0.0 0.0
6. omits 6.6 5.0 2,4

72. X have danced out a story or played
dancing games in school.

1. true 26.8 21.8 20.9
2. false 66.0 73.2 76.7
3. .2 0.0 0.0
4. 0.0 0.0 0.0
5.
6. omits6

0.0
7.0

0.0
5.0

0.0
2.4

73. I have done slow and fast dancing
outside of school.

1. true 52.1 64.3 81.3
2. false 41.2 30.9 16.3
3. 0.0 0.0 0.0
4, 0.0 0.0 0.0
5. 0.0 0.0 0.0
6. omits 6.7 4.8 2.4

74. I have done fo:flc and square dancing
outside of schuul.

1. true 29.3 27.8 31.5
2. false 64.8 67.0 66.1
3. 0.0 .4 0,0
4. 0.0 0.0 0.0
5. 0.0 0.0 0.0
6. omits 5.9 4.8 2.4

75. I have done ballet and stage dancing
outside of school.

1, true 18.0 13.1 9.6
2. false 75.9 81.9 87.8
3. .2 .4 .2
4. 0.0 0.0 0.0
5. 0.0 0.0 0.0
6. omits 5.9 4.6 2.4



76.

77.

III78.

79,

III

80.

I have danced out a story or played
dancing games outside of school.

1. true
2. false
3.
4.

5_.

6. omits

I would like to do more dance activities
in my classroom.

Grades
4,5,6

27.1
66.4
0.0
0.0
0.0
6.6

Grades
7,8,9

21.0
73.7
0.0
0.0
0.0
5.2

Grades
10,11,12

17.6
79.8

.2

0.0
0.0
2.4

1, true 43.7 40.0 33.0
2. false 49.0 54.8 63.5
3. .2 0.0 0.0
4. 0.0 o.o 0.0
5. 0.0 0.0 .2
6. omits 7.2 5.2 3.3

In my classroom, I would most like to do:

1. slow and fast dancing 30.4 43.1 43.0
2. folk and square dancing 25.2 16.8 10.7
3. ballet and stage dancing 6.3 2.3 4.1
4. dancing out a story or dancing games 7.2 2.9 3.3
5. none of the above 23.5 29.9 35.2
6. omits 7.5 5.0 3.7

I have seen a live dance performance, such
as folk or square dancing, on stage in
school.

1. true 42.7 43.1 39.6
2. false 49.1 51.7 56.5
3. o.o o.o o.o
4. 0.0 0.0 .2

5.
6. omits

.3

7.87
0.0
5.2

.2

3.5

I have seen a live dance performance, such
as folk or square dancing, on stage outside
of school.

1. true 40.8 44.0 51.3
2. false 51.2 50.8 45.0
3. .5 0.0 0.0
4. .2 0.0 0.0
5. 0.0 0.0 0.0
6. omits 7.4 5.2 3.7

C4



81, We have talked about dance in our
classroom.

1. true
2, falso

5.
6. omits

82. There is a dance club in my school.

1. true
2. false
3.
.4.

5.

110
6. omits

83. I belong, or would like to belong, to
a dance club in my school.

1. true
2. false
3.
4.

6. omits

84. I think that having dance could help me
learn some of the other things in school.

1. true
2. false
3.
4.

6. omits

Grades Grades Grades
4,5,6 7,8,9 10,11,12

31.5 31.3 29.8.
62.0 63.1 66.1

.2 0.0
0.0 0.0
.2 .2 .2

6.3 5.4 3.5

17.2 12.0 2.8'-
75.7 83.2 92.6
0.0 0.0 .2
0.0 0.0 0.0
0.0 0,0 0.0
7.o 4.8 4.3

38.5 31.1 25.2
55.1 63.7 71.3
o.o .4 .4
.2 0.0 0.0

0.0 0.0 0.0
6.3 4.8 3.0

36.5 29.3 25.2
57.0 66.0 71.1

.3 .2 .2

.2 0.0 0.0
0.0 0.0 0.0
6.1 4.4 3.5
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APPENDIX C

AN APPROACH TO AN INTERDISCIPLINARY

9UMANITTES PROGRAM
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APPENDIX D

RATIONALES - IMPORTANCE OP ARTS AREAS
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THE VISUAL ARTS IN THE CURRICULUM - A SPECIALIZED RATIONALE

The Visual Arts provide for the necessary activities which
come only from within the child and which converts those inner
impulses into reasonable form.

Man's work remains from generation to generation in the
form of Art. The study of man is the study of these works;
and in their non-literal form, these provide for an endless
and fascinating process of values definition. The inspiration
of the past as well as the follies of the past remain for the
study of man's "spirit."

By means of the plastic means at hand the child may include
or exclude those essentials in ideas which adjust the external
reference to the internal reality.

Experience in these media allow for growth in sensitivity
to all of the visual phenomena.

The explicit and implicit content of the childs work indi-
cates personal-adjustment and growth within any art formation
process but more importantly this growth is apparent to the tea-
cher or spectator.

The images and symbols which make up the forms are Belem-
tive statements about the world and about life and the unique
modifications, additions, deletions, etc., speak in comprehen-
sive terms about the realities which the child experiences.

Here the frustrations may be overcome,
Here the aspirations may be symbolized,
Here the mood and attitude of reflection may be allowed

to dominate the time and thoughts of the child and, following
the point of departure, the standards and the effects of the
work are the result of the child's decision and demonstrate
his own independent associations with the world.

9



70

CRAFTS

Crafts are generally considered a process of creative activity
in which a product is the record or result of experiences. The
expression involves the manipulation of materials toward a new
form; the making of order out of chaos. It is the experience
of creation and its many learning aspects which provides the
child with improved self-concept.

The inclusion of crafts in the elementary learning structure
provides the child a positive opportunity for improved motor
skills. Emphasis on visual and tactual qualities, through the
manipulation of raw materials, provides the child with the
means and conditions for judgment, expression of feeling; imag-
ination, growth, sense awareness, originality and independence.

Crafts give the child an experience for immediate success -
improving his self-concept; thus the teacher becomes more
effective because the opportunity for self-improvement is
provided the child.
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DESIRED OENERAL MUSICAL OUTCOMES

The child is the first factor, the music is the second factor.
It is believed that the generally educated person will have
certain minimum skills and understandings with respect to music.
While he develops these he will at the same time develop atti-'
tudes about music; he will have included music in his system
of values. We start where the child is and through sequential
developmental experiences gradually arrive at these general out-
comes.

I. Skills

A. Listening with a purpose.
B. Making music regardless of individual differences.

1. Be able to sing, satisfying to self and expressively
2. Be able to express himself on an instrument, bought

or homemade.
C. Be able to interpret musical notation (symbolic language)
D. Student will develop his creative and expressive nature.

II. Understandings

A. Understand the importance of design in music. Know the
component parts of music and the interrelationships that
exist between melody, rhythm, harmony and form.

B. Inorese his understanding of the world and its cultures
through the comprehension of the expressive elements of
a society.

C. Understand the relationships existing between music and
other areas of human endeavors.

D. Understand the place of music in contemporary society.

III. Attitudes

A. Student will value music as a means of self-expression
and communication.

B. He will find satisfaction and meaning in a music exper-
ience.

C. He will desire to continue his musical experiences.
D. He will exercise music judgment.
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SPEAKI00 OF MEDIA - MUSIC IN ONE MEDIUM

COMMUNICATION IS A TOOL FOR PEOPLE TO PEOPLE UNDERSTANDING AND
EXPRESSION.

THE CHILD IS THE FIRST FACTOR, THE MEDIUM IS THE SECOND FACTOR,

Why should music (or the arts) be an integral part of the curri-
culum? "In todays world music is more available to people than
ever has been true in times past. It is important that pupils'
as a part of their general educati.1 learn to appreciate, to
understand, to create, and to criticize with discrimination
those products of the mind, the voice, the hand, and the body
which give dignity to the person and exalt the spirit of man.
Music learnings are the responsibility of the whole school."'
The affective, cognitive and psychomotor skills involved in
musical learning as a medium of expression are not foreign,
but close-kin to those skills developed through the tradi-
tional curriculum mediainamely: reading, writing and arith-
metic, plus any variations thereof.

Experiences in music should be provided for all students regard-
less of or tecaup of their individual differences. Oppor-
tunities for continuing musical studies should be provided for
those particular students who wish to pursue their musical
education in order to develop expertise and excellence in any
particular phase: be it performance, composition, musicology
or simply as for personal enjoyment as a general consumer.
Every person today is a consumer of music, either by choice or
by circumstance via the mass media. It should go without saying
that every person is not, or will not become a polished musician,
that is, a performer, creator or producer of music.

Through a variety of quality musical experiences students may
discover that particular medium in which they can best express
themselves and through which they can communicate, as social .

beings, to their society. Quality experiences thereby provide
the opportunity for developing a set of skills which allow an
outlet for, or which facilitate creativity, the expression of
ideas, emotions and feelings through sounds individually or
collectively created (composed) or produced. Students can
find personal satisfaction and meaning in music, and develop an
understanding of the world and its cultures through the compre-
hension of one of the expressive elements of past societies and
more specifically that society to which the student belongs today.

Students exercise value standards as they make independent intpl-
lectual judgments about artistic quality in all their experiences,
through quality musical experiences which impart and reinforce'
those innate qualities of that medium which make it unique as a
means of communication. The study of the elements, basic concepts
and facts about, or inherent in this unique medium in a logical,
sequential, developmental approach starting where the child is,



should produce a more discerning, more discriminate individual.
73

Without quality experiences in music their decisions will be
based upon stereotypes and prejudices which can be and are easily
manipulated by the mass media and superficial shifts in fashion.

Students need to exercise social responsibility in making personal
and group decisions about music and the arts. In a free society
each individual is socially responsible for the quality of music
he contributes in his home, his work, and in the decisions he
makes as a voting citizen in civic planning re: housing, park-
ways and conservation, all of which involve the arts, The arts
as a function of society are the 'responsibility of all oitizenp.
"Neither an outstanding nation nor a worthy individual can be
intellectually mature and aesthetically impoverished. School
programs should reflect a balanced image of social and artistic
values." 2

1 The Arts in the Comprehensive Secondary School, pp. 4, 5
National Association of Secondary School Principals, 1962.

2 Idem
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DRAMA

"Drama is a process involving players with or without scripts,
working with or without a director and with or without an
audience. Drama can range from the simplest form of role
playing to the most extravagant production." Drama involves
and unifies the total child - his intellect, senses, body,
voice, emotions and imagination in situations that help him
to discover himself and his relation to society. Perhaps: the
most important service that an exposure to drama can render
is to encourage a child's involvement in an idea in a special
capacity - that of an emotionally aware, creative thinking person
interacting with those around him.

Drama experiences in the classroom give the child "permission",
to feel, to expand, to relate to his inner promptings and his
inhibitions. We are all too aware of the "acting out" stages
a child goes through and the poignant demands he makes on us
to recognize him as a special individual; all too often the
methods used by the child are'decoy maneuvers designed to draw
attention to himself generally. He doesn't have an established
framework to operate in that can enable him to give vent to
specific frustrations. The aim then of drama must be to develop
an atmosphere of respect and understanding wherein a developing
personality has room to probe, to explore and to expand on
genuine emotions and senses. The aim in implementing a program
of drama must be steady and directed towards allowing a natural
acting out, a natural creating realistically guided. A child
instinctively seeks guidelines for his behavior, he is used to
"do's and don'ts"; we have to go beyond that concept and allow
the child to create, to give him permission to feel and most
important to find ways to effectively convey that feeling.

Drama as an art form cannot be approached without a,good foot-
ing on its paving stones, these are primarily the sense aware-
ness and movement activities, role playing, expression and
characterization activities. Just as a child is constantly
finding new ways of communicating verbally through new words,
artistically through new materials, paints, etc., or musically
through song, and all the marvelous sound making things that
children find, so he should be finding new ways to communicate
through his own tool chest - his body and his feelings. Like
any other instrument, body and feelings have to be played
continually. One has to develop a feel for their use, learn
their limitations and their adaptability. The primary thing
a child learns from experiencing these basic tools is more
than a footing on the groundwork of an art form - it is a knows-
ledge of what he can do with his own raw materials and through
thy: use of these materials what he can communicate to other
human beings, people who, like him, are begging to grow from
where they are right now and will continue to grow and share
always from the present, always more and more able to give and
receive new emotional stimulus.



DANCE

Every age has had its dance. The gamut of dance professionals
proclaim that this evidence establishes its value. It is true.
that dance is one of man's oldest and most basic means of expres-
sion. And it is also true that through the body man senses and
perceives the tensions and rhythms of life around him. But is
it enough to assume that because man is impressed with data,
therefore, is able to express the import of such information in
a meaningful, fulfilling way? Mere perception and comprehension
of knowledge are not sufficient for the fullest development of
the person. To know is an essential step. But intake of know-
ledge alone leaves man in a self-enclosed human condition. The
assimilation of experience and the building it into a personal;
expressive, referential form is essential.

Education strives toward the ideal of developing a physically,
intellectually and emotionally integrated person. The very
nature of the expressive media makes them especially adapted
to this ideal, for through media all the aspects of man's complex
nature are united in expression. Dance is one form through
which expression may be realized. The most obvious aspect of
a dance experience is movement. But movement alone does not
necessarily take precedence over the involvement of the intellect,
emotions, imagination and spirit. The aim of development of
motor ability is to allow for greater freedom in selecting move-
ment that best states the individual's idea. Utilization of
knowledge and feeling in dancing make the experience complete.,

As an educational tool, the value of dance, lies in the students
direct experience with it. Too often, education depersonalizes
the individual's relationship with an activity. Dance overcomes
this relationship barrier. Expression through movement brings
a person into intimate contact with himself, thus the activity.
He not only experiences the sensation of himself as a deliberately
moving being, but also realizes thoughts and feelings via his
self as a moving entity.
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...12.12421.03L

Classroom
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next develop-
mental activity,
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OUTLINE FOR SECTION I

Section T will describe the relationship of the area under
consileration {social, sensory or rational) with the behavioral
outcomes resultin from the use of the materials.

Section I:

A. A eer,eral rationale, description of the area
of emphasis and the diagram:

Indicator
[behaviors

000"#.7positive/
%,

Through the
associations Media of Art, --Ip

Classroom tea-
cher observes
behavior.

limited
associa-
tions

Crafts, Music,
Drama and
Dance,

Classroom tea-
cher observes
behavior.

( New activity

Classroom teaober
moves toward
compensatory
a tivit

P. Definitions and descriptions of the area of
emphasis and Components

C. Indicator behaviors and definitions and descriptions.

D. General information, relating the area of emphasis
to Sections II, III, and IV.
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OUTLINE FOR SECTION II

(Section II will emphasize each separate art area.)

Section II:

A. Very brief description of the relationships between
the area of emphasis and the arts

B. General description of how the section is put together
and intended to be used.
1. Indicator behaviors
2. Formal responses
3. General description of the format used for each

of the arts areas
C. Media experiences - Art

1. General information regarding materials
2. General information regarding procedures
3. (Title of first art approach)

a. General description
1. Purposes
2. Concepts
3. Points of departure
4. Materials
5. Process hints

b. Related experiences
1. (Title of first relating experience)

a. Expected outcomes
b. Conditions
c. Motivating ideas
d. Materials
e. Procedures
f. Evaluation emphasis

Possible follow-up
2. (Title of second related experience)

a. Expected outcomes
b. Conditions
c. Motivating ideas
d. Materials
e. Procedures
f. Evaluation emphasis

. Possible follow-up
3. (Title of third related experience)

a. Expected outcomes
b. Conditions
0. Motivating ideas
d. Materials
e. Procedures
f. Evaluation emphasis
g. Possible follow-up

4. etc.
5. etc.
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0. Evaluation
1. expected outcomes Completed Limited
2. Indicator behaviors

a.
b.

3. Formal responses
a.
b.

4. Verbal responses
a.
b.

d. Suggested progressions (when behaviors and
responses are completed)
1. Indicator behaviors
2. Formal responses
3. Verbal responses

e. Suggested compensations (when behaviors and
responses are limited)
1. Indicator behaviors
2. Formal responses
3. Verbal responses

4. (title of second art approach)
(This would follow the same outline utilized for
the "first art approach." There can be any number
of approaches given.)

D. Media Experiences - Crafts
(same outline as "C - Media Experiences - Art")

E. 1'edia Experiences - Music
(same outline as "C - Media Experiences - Art")

F. Media Experiences - Drama
(same outline as "C - Media Experiences - Art")

G. Media Experiences - Dance
(same outline as "C - Media Experiences - Art")

4.
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OUTLINE FOR SECTION III

(Section III will emphasize an interdisciplinary approach to
the arts)

Section III:

A. Very brief description of the relationships between
the area of emphasis and the arts.

B. General description of how the section is put together
and intended to be used.
1. Indicator behaviors
2. Formal responses
3. Information relating the arts to one another.

C. Interdisciplinary Experiences
1. (Title of first approach. For example: Crafts

Drama - Music)
a. General description

1. Purposes
2. Concepts
3. Points of departure

b. Related experiences
1. (Title of first related experience)

a. Expected outcomes
b. Conditions
c. Motivation ideas
d. Materials
e . Procedures
f. Evaluation emphasis

. Possible follow-up
2. (Title of second related experience)

a. Expected outcomes
b. Conditions
c. Motivation ideas
d. Materials
e . Procedures
f. Evaluation emphasis

Possible follow-up
3. (Title of third related experience)

a. Expected outcomes
b. Conditions
c. Motivation ideas
d. Materials
e . Procedures
f. Evaluation emphasis
g. Possible follow-up

4. etc.
5. etc.



c. Evaluation
1. Expected outcomes
2. Indicator behaviors

a.
b.

3. Formal responses
a.
b.

4, Verbal responses

81

Completed Limited

a.
b.

d. SuggesterW6gressionsrwhen behaviors and responses
are completed)
1. Indicator behaviors
2. Formal responses
3. Verbal responses

e. Suggested compensations (when behaviors and responses
are limited)
1. Indicator behaviors
2. Formal responses
3. Verbal responses

2. (title of second approach. For example: art - muss.' -

dance)
(This would follow the same outline utilized "1.)
(title of first approach " There can be any number
of approaches given.)
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OUTLINE FOR SECTION IV

(Section IV will emphasize an interdisciplinary approach relating
the arts to the current curriculum in other subject areas) ,

Section IV:

A. Very brief description of the relationships between
the area of emphasis and the arts.

B. General description of how the book is put together
and intended to be used.
1. Indicator behaviors
2. Formal responses
3. Information relating the arts to the other subject

areas.
C. Interdisciplinary relationships between Math and the

arts.
1. (title of first approach. For example: Music -

Dance - Math)
a. General description

1. Purposes
2. Concepts
3. Points of departure
4. Materials
5. Process hints

b. Related experiences
1. (title of first related experience)

a. Bcpected outcomes
b. Cbnditions
c. Motivation ideas
d. Materials
e. procedures
f. Evaluation emphasis

. Possible follow-up
2. (title of second related experience)

a. Expected outcomes
b. Conditions
c. Motivation ideas
d. Materials
e. Procedures
f. Evaluation emphasis

. Possible follow-up
3. (title of third related experience)

etc.
4. etc.
5. etc.

c. Evaluation
1. Expected outcomes
2. Indicator behaviors Completed Limited

a.
b.
etc.
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APPENDIX F

SUMMARIES OF PRE-IMPLEMETATION EVALUATIONS

OF ELEMENTARY HUMANITIES MATERIALS



SUMMARIES OF PRE-IMPLEMENTATION EVALUATIONS OF ELEMENTARY
HUMANITIES MATERIALS

Professional Review Panel

Unit: Social

Please rate the materials on the following criteria:
(Circle the appropriate numbers: 1-very good, 2-good
3-fair 4-poor, 5-very poor).

1. Appropriate treatment.of each of the humanities areas:
A. Art 1 2 ,

Comments:
3 4 5

1 . 5 members reporting
2 . average rating 2.20
3 . range of scores 2-3

B. Crafts 1 2 3 4 5
Comments:

1 . 5 members reporting
2 . average rating 1.80
3 . range of scores 1-2

C. Music 1 2 3 4 5
Comments:

1 , 5 members reporting
2 . average rating 1.80
3 . range of scores 1-2

D. Drama 1 2 3 4 5
Comments:

1 . 5 members reporting
2 . average rating 1.80
3 . range of scores 1-2

E. Dance 1 2 3 4 5
Comments:

1 . 5 members reporting
2 . average rating 1.80
3 . range of scores 1-2



2. Value of materials for use as an intergal part of
current curriculums.

1 2 3 4 5
Comments:

1 . 5 members reporting
2 . average rating 2.00

}3 . range of scores 2

3. Value of materials for use as a separate program in
Art, Crafts, Music, Drama and Dame.

1 2 3 4 5
Comments:

1 . 5 members reporting
2 . average rating 2.40
3 . range of scores 2-3

4. Practicality of materials and resources in regards to
materials and resources currently available in the
particular school systems.

1 2 3 4 5
Comments:

1 . 5 members reporting
2 . average rating 1.50
3 . range of scores 1-2

5. Practicality of materials and resources regardless
of the teacher's previous experiences in Art, Crafts,
Music, Drama and Dance.

1 2 3 4 5
Comments:

1 . 5 members reporting
2 . average rating 2.20
3 . range of scores 2-3

6. Organization of materials for practical implementation.
1 2 3 4 5

Comments:

1 . 5 members reporting
2 . average rating 2.00
3 . range of scores 2

7. Appropriateness of materials for elementary grade
levels.

1 2 3 4 5
Comments:

1 . 5 members reporting
2 . average rating 1.80
3 . range of scores 1-2
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8. Selection of major concepts and content elements.
1 2 3 4 5

Comments:

1 . 5 members reporting
2 . average rating 1.60.
3 . range of scores 1.2



SUMMARIES OF PRE-IMPLEMENTATION EVALUATIONS OF ELEMENTARY
HUMANITIES MATERIALS

Advisory Committee

Unit: Social

Please rate the materials on the following criteria:
(Circle the appropriate number: 1-very good, 2-good,
3-fair, 4-poor, 5-very poor).

1. Appropriate treatment of each of the humanities areas:
A. Art 1 2 3 4 5

Comments:

1 , 16 members reporting
2 . average rating 1.31
3 . range of scores 1.2

B. Crafts 1 2 3 4 5
Comments:

1 . 16 members reporting
2 . average rating 1.18
3 . range of scores 1-2

C. Music 1 2 3 4 5
Comments:

1 . 16 members reporting
2 . average rating 1.18
3 . range of scores 1-3

D. Drama 1 2 3 4 5
Comments:

1 . 16 members reporting
2 . average rating 1.18
3 . range of scores 1-3

E. Dance 1 2 3 4 5
Comments:

1 . 16 members reporting
2 . average rating 1.25
3 . range of scores 1-2
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2. Value of materials for use as an intergal part of
current curriculums.

1 2 3 4 5
Comments:

1 . 15 members reporting
2 . average rating 1,25
3 , range of scores 1-3

3. Value of materials for use as a separate program in
art, crafts, music, drama and Alanbe.

1 2 3\ 4 5
Comments:

1 . 16 members reporting
2 . average rating 1.5
3 . range of scores 1-4

4. Practicality of materials and resources in regards
to materials and resources currently available in
the particular school systems.

1 2 3 4 5
Comments:

1 . 15 members reporting
2 . average rating 1.18
3 . range of scores 1-3

5. Practicality of materials and resources regardless of
the teacher's previous experiences in Art, Crafts,
Music, Drama and Dance.

1 2 3 4 5
Comments:

1 . 16 members reporting
2 . average rating 1.31
3 . range of scores 1-3

6. Organization of materials for practical illementation.
1 2 3 5

Comments:

1 . 16 members reporting
2 . average rating 1.25
3 . range of scores 1-3

7. Appropriateness of materials for elementary grade
levels.

1 2 3 4 5
Comments:

1 . 16 members reporting
2 . average rating 1.25
3 . range of scores 1-2



8, Selection of major concepts and content elements.
1 2 3 4

Comments:

1 . 16 members reporting
2 . average rating 1.12
3 . range of scores 1-3

r:

89.
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APPENDIX G

SUMMARY OF INITIAL PILOT TEACHERS'

EVALUATIONS OF MATERIALS



Summary Of Teachers, EvaXuation Of Elementary Humanities
Instructional Units

(Pilot Implementation)

A. Use of materials:

1) One teacher did not rate use of materials.
2) One teacher rated between "Used some" and

"did not use".
3) Five teachers rated their use as "Used some".
4) One teacher rated use as "Used extensively".

B. Please rate the materials on the following criteria:
(circle the appropriate number: 1-very good, 2-good,
3-fair, 4-poor, 5-very poor)

(One teacher checked "2-good" in the above criteria
and did not include a rating on the following. This
teacher was not included on the following ratings).
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1. Appropriate treatment of each of the humanities areas:
a. art

1 2 3 4 5

1 7 teachers rating
2 average rating 1.57
3 Range of scores 1-3

comments:

The students really enjoyed their lessons.

b. Crafts
1

1

2
3

2 3

7 teachers rating
average rating 1.14
Range of score 1-2

4 5

comments:

Very worthwhile.

c. Dance
1

1
2
3

2 3

5 teachers rating
average rating 2.6
Range of scores 1-4

4 5

comments:

Did not use due to lack of time.
Did not use.
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d. Drama
1 2 3

1 6 teachers rating
2 average rating 2.0
3 Range of scores 1-3

4 5

comments:

Did not use due to lack of time.

e. Music
1

1

2
3

2 3

7 teachers rating
average rating 2.85
Range of scores 1-3

4 5

comments:

none.

2. Value of materials for use as an integral part of
. current curriculum.

1

1

2
3

2 3

7 teachers rating
average rating 1.85
Range of scores 1-3

4 5

comments:

none.

3. Value of materials used as a separate
art, crafts, music, drama and dance.

1 2 3 4

1 7 teachers rating
2 average rating 1.71
3 Range of scores 1-3

program in

5

comments:

none.



4. Practicality of materials and resources in regards
to materials and resources currently available in
the particular school systems.

1

1

2
3

2 3

6 teachers rating
average rating 1.83
Range of scores 1-3

4 5

comments:

Did not have the necessary materials.

5. Practicality of materials and resources regardless
of the teacher's previous experience
dance, drama and music.

1 2 3

1 7 teachers rating
2 average rating 1.28
3 Range of scores 1-2

in art,

4

crafts,

5

comments:

none.

6. Organization of materials for practical implemen-
tation.

1. 2 3 4 5

1 7 teachers rating
2 average rating 1.42
3 Range of scores 1-2

comments:

none.

7. Appropriateness of materials for elementary grade
levels.

1 2 3 4 5

1 7 teachers rating
2 average rating 1.42
3 Range of scores 1-2

comments:

none.



0,1

8. Selection of major conopots and content elements.

1 2 3 4 5

1 7 teachers rating
2 average rating 1.42
3 Range of scores 1-2

comments:

none.

9. Teacher projection of positive attitudes towards
the humanities.

1

1

2

3

2 3

7 teachers rating
average rating 1.42
Range of Scores 1-2

4 5

comments:

none.

10. Anticipated level of student interest.

1 2 3 4

1 7 teachers rating
2 average rating 1.71
3 Range of scores 1-2

5

comments:

none).
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EVALUATION FORM FOR IMPLEMENTATION

07 ELEMENTARY TiUMANITIES MATERIALS
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APPENDIX

SUMMARY OF EVALUATIONS OF IMPLEMENTATION OF

ELEMENTARY HUMANITIES MATERIALS



SUMMARY OP EVALUATIONS OF IMPLEMENTATION

OP ELEMENTARY HUMANITIES MATERIALS

Arts Specialists Reporting

Please rate the implementation on the following

criteria: (Circle the appropriate rating: 1-v,n,y good,

2-good, 3-fair, 4-poor, and 5-very poor, NA-not applicable)

1. Teacher exhibits a working knowledge or unit objective
and concepts.
Art: 1 2 3 4

1 2 evaluations
2 average rating 1.7
3 range of scores 1-2
Comments: None

Crafts: 1 2
1 7 evaluations
2 average rating 2.22
3 range of scores 1-3
Comments: None

3 5

Music: 1 2 3
,q 5

1 evaluations
2 average rat in; 2.E3
3 range of scores 1-5
Comments: (a) music specialist initiatirr the activity -
classroom teacher actively assisting; (b) all children
of this particular ::roup we2e involved, happily and
knowlecteably in a healthy learnint situation; (c) Basic
music facts re2Ardirr meter unknown to the math teacher-
he did attempt to rssist in correlating math relation-
ships to music; (d) specialist observed two teachers as
they demonstrated with students the inclusion of folk
siw2ing appropriate to social studies unit on Civil War.

Drama; 1 2 3

1 5 evaluations
2 averae rating 1.80
3 range of scores 1-2
Comments: None

Dance: 1 2
(No evaluations)

3

)1.

11.

100
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2, Active participation of students.
1 2 3 4

1 18 evaluations
2 averaEe rating; 1044
3 range of scores 1-5
Comments: None

5

3. Appropriate use of materials and resources.
1 2 3 4 r

)
1 18 evaluations
2 average rating 1.61
3 range of scores 1-5
Comments: None

4. InterrelatinF two or more humanities areas.
1 2 3 4 5 NA
1 4 evaluations (14 NA's)
2 average rating 2.25
3 range of scores 1-5
Comments: None

5. Effectiveness of teacher demonstration.
1 2 3 4 5 NA
1 8 evaluations ( 8 NA's and 2 with comments only)
2 average rating 2.50
3 range of scores 1-5
Comments: Teacher worked with me. Teacher worked with
me.

6. Student reaction to lesson.
1 2 3
1 18 evaluations
2 average rating 1.39
3 range of scores 1-5
Comments: ??one

11.

7. Teacher/student interaction.
1 2 3 4
1 18 evaluations
2 average ratinE.: 1.89
3 ranre of scores 1-5
Comments: None

5

8. Appropriateness of presentation in reards to age level
of students.
1 2 3 4 5
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1 18 evaluations
2 average rating 1,56
3 range of scores 1 -5
Comments: None

9. Teacher projection of positive attitude towards the
humanities,
1 2

3 J
11. 5

1 18 evaluations
2 average rating 1,78
3 range of scores 1-5
Comments: None
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APPENDIX J

STUDENT SURVEY



STEPHEN FOSTER HUMANITIES CENTER

Student Ouestionnaire

DRAMA

1. X have been in a puppet show in school.

1. true
2. false

2. I have done creative dramatics in school.

1. true
2. false

I have been in a play on stage in school.

1. true
2. false

4. I have been in a puppet show outside of school.

1. true
2. false

5. I have done creative dramatics outside of school.

1. true
2. false

6. 1 have been in a play on stage outside of school.

1. true
2. false

I would like to be in a play.

1. true
2. false

8. There is a drama club in my school.

1. true
2. false

9. I belong, or would like to belong, to a drama club in my
school.

1. true
2. false
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10. I have seen a live stage production.

1. true
2. false

11. I think that I could learn some of my lessons at school by
acting them out in play form.

1. true
2. false

12. The part of the play that I like best isi

1. the acting
2. the lighting
3. the costumes
4, the scene design
5. the story

CRAFTS

I have made things in, school from

13. clay.

1. true
2. false

14. wood.

1. true
2. false

15. cloth or yarn.

1. true
2. false

16. plastics or metal.

1. true
2. false

I have made things outside of school from:

17. clay.

1. true
2. false

18. wood,

1. true
2. false
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19. cloth or yarn.

1. true
2. false

20. plastics or metal.

1. true
2. false

21. I think I could learn some of my lessons at school by
making things out of wood, clay, metal, cloth or things
like this.

1. true
2, false

22. I would like to use wood, clay, metal, cloth, plastic or
things like this more often to make things in my class.

1. true
2. false

23. There is a club in my school where I can make things.

I. true
2. false

24. I belong, or would like to belong, to a club in my school
where I can make things.

1. true
2. false

ART

25. I have done drawing in school.

1. true
2. false

26. I have done painting in school.

1. true
2. false

27. I have made collages in school,

1. true
2. false



28. X have made sculpture in school.

1. true
2. false

29. I have made constructions in school.

1. true
2. false

30. I have done printmaking in school.

1. true
P. false

31. I have done photography in school.

1. true
2. false

32. I have done drawing outside of school.

1. true
2. false

33. I have done painting outside of school.

1. true
2. false

34. I have made collages outside of school.

1. true
2. false

35. I have made sculptures outside of sohool.

1. true
2. false

36. I have made constructions outside of school.

1. true
2. false

37. I have done printmaking outside of school.

1. true
2. false

33. I have done photography outside of school.

1. true
2. false
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39. I would like to do more art aotivities in my classroom,

1. true
2. false

40, There is an art olub in my school.

1, true
2. false

41. I belong, or would like to belong, to an art club,

1. true
2. false

42, I do art activities in school.

1. true
2. false

43. I do art activities outside of school.

1. a lot
2. sometimes

. hardly ever
4, never

44. I have been to an art gallery or art show.

1. true
2. false

45. We talk about art in our classroom.

1. true
2. false

46. I look at art in magazines or books:

1. a lot
2. sometimes
3. hardly ever
4. never

MUSIC

. I have sung in school.

1. true
2. false
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48. I have played an instrument in school.

1. true
2. false

49. I have written a song in sohonl.

1. true
2. false

50. I have played music games or moved to musio in school.

1. true
2, false

51. I have studied music in school.

1. true
2. false

52. I have listened to music in school.

1. true
2, false

53. I do music activities in school.

1. true
2. false

54. I have sung outside of school.

1. true
2. false

55. I have played an instrument outside of school.

I. true
2. false

56. I have written a scng outside of school.

1. true
2. false

57. I have played music games or moved to music outside of
school.

1. true
2. false

Vy
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58, I have listened to music outside of sohool.

1. true
2. false 6.

59. I have studied music outside of school.

1. true
2. false

60. I do music activities outside of school.

1. true
2. false

61. I would like to do more musio activities in school.

1. true
2. false

62. There is a singing group in my school.

1. true
2. false

63. I belong, or would like to belong, to a singing group.

1. true
2. false

64. There is an instrumental group in my school.

1. true
2. false

65. I belong, or would like to belong, to an instrumental
group.

1. true
2. false

66. I have been to a music program in school.

1. true
2. false

67. I have been to a music program outside of school.

1. true
2. false

1 3. 0



68. We talk abiut music in our olaSeroom.

1. true
2, false
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DANOE

69. I have done slow and fast dancing in school.

1. true
2, false

70. I have done folk and square dancing in school.

1. true
2. false

71. / have done ballet and stage dancing in school.

1. true
2. false

72. I have danced out a story cr played dancing games in school.

1. true
2, false

73. I have done slow and fast dancing outside of school.

1. true
2. false

74. I have done folk and square dancing outside of school.

1. true
2. false

75. / have done ballet and stage dancing outside of school.

1. true
2. false

76. I have danced out a story or played dancing games lutside
of school.

1. true
2. false
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77. I would like to do more dance activities in my olassromm.

1. true
2. false

78. In my classroom, I would most like to dot

1. slow and fast dancing
2. folk and square dancing
3. ballet and stage dancing
4. dancing out a story or dancing games
5. none of the above

79. X have seen a live dance performance, such as folk er
square dancing, on stage !..n school.

1. true
2. false

80. I have seen a live dance performance, such as folk or
square dancing, on stage outside of school.

1. true
2. false

81. We have talked about dance in our classroom.

1. true
2. false

82. There is a dance club in my school.

1. true
2. false

83. I belong, or would like to belong, to a dance olub
in my school.

1. true
2. false

84. I think that having dance could help me learn some of
the other things in school.

1. true
2. false
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DRAMA

85. I learn about acting and plays In school:

1. all of the time
2. most of the time
3. some of the time
4. almost never
5. never

86. I like and enjoy the things Z learn about acting and plays
from my teacher:

1. all of the time
2. most of the time
3. some or the time
4. almost never
5. never

87. my teacher uses acting and plays in class:

1. all of the time
2, most of the time
3, some of the time
4. almost never
5. .never

88. My teacher likes to do things using acting and plays:

1. all of the time
2, most of the time
3. some of the time
4. almost never
5. never

89. My teacher helps me with things T like to do with acting
and plays:

1. all of the time
2. most of the time
3. some of the time
4. almost never
5. never

90. I learn about acting and plays while I learn about other
things in 80110011

1. all of the time
2. most of the time

4.
,

ilMost never
some of the time

54 never

91. 140 the way we learn about acting and plays in school.

14 014e
2. taple
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CRAFTS

92. I learn about making _things from wood, clay, metal, yarn
and plastic in school:

1. all of the time
2. most of the time
3. some of the time
4, almost never
5. never

93. I like and enjoy making things from wood, clay, metal, yarn,
and plastic taught to us by my teacher:

1. all of the time
2. most of the time
3. some of the time
4, almost never
5. never

94. My teacher uses wood, clay, metal, yarn and plastic, for

learning aotivities in class;

1,. all of the time
2. most of the time
3. some of the time
4. almost never
5. never

95. My teacher likes to help us do things with wood, clay, metal,

yarn and plastic:

1. all of the time
2. most of the time

3. some of the time
. almost never

5. never

96. My teacher helps me with things I like to do with wood, clay,
metal, yarn and plastic while I learn about other things in

eohool:

1. all of the time
2. most of the time
3. some of the time
4. almost never
5. never



97. I learn about crafts using wood, clay, metal, yarn
and plastic while I learn about other things in
school'

1. all of the time
2. most of the time
3. some of the time
4. almost never
5. never
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98. I like the way we learn about making things from wood,
clay, metal, yarn, cloth and plastic:

1. true
2. false

Ara

99. I learn things about art in school:

1. all of the time
2. most of the time
3. some of the time
4. almost never
5. never

100. I like and enjoy doing the things I learn about art
from my teachers

1. all of the time
2. most of the time
3. some of the time
4. almost never
5. never

101. My teacher uses art in class'

1. all of the time
2, most of the time
3. some of the time
4. almost never

5. never

102. MY teacher likes to help us do things in art:

1. all of the time
2. most of the time
3, some of the time
40 almost never
5. never

103. My teacher helps me with things I like to do in art:

1. all of the time
2. most of the time
3. some of the time
4, almost never
5 . never



104. I learn about art while I learn about other things in lir,
eohools

1. all of the time
2. most of the time
3. some, of the time
4. almost never
5. never

105. I like the way we learn about art in school.

1. true
2. false

MUSIC

106. I learn things about music in school:

1. all of the time
2. most of the time
3. some of the time
4. almost never
5. never

107. I like and enjoy doing the things I learn about music
from my teacher:

1. all of the time
2. most of the time
3. some of the time
4. almost never
5. never

100. My teacher uses music in class:

1. all of the time
2. most of the time
3. some of the time
4. almost never
5. never

109. My teacher likes to help us do things in musics

1. all of the time
2. most of the time
3. some of the time
4. almost never
5. never

110. My teacher helps me with things I like to do in musics

1. all of the time
2. most of the time
3. some of the time
4. almost never
5. never



111. I learn about music as a part of other lessons:

1. all of the time
2. most of the time
3. some of the time
4. almost never
5. never

112. I like the way we learn about music in school:

1. true
2. false

DANCE

113. I learn things about dance in school:

1. all of the time
2. most of the time
3. some of the time
4. almost never
5. never

114. I like and enjoy doing the things X learn about dance
from my teacher:

1. all of the time
2. most of the time
3. some of the time
4. almost never
5. never

115. My teacher uses dance in class:

1. all of the time
2. most of the time
3. some of the time
4. almost never
5. never

117

316. My teacher likes to help us do things in dance:

1. all of the time
2. most of the time
3. some of the time
4, almost never
5. never

117. MY teacher helPe me with things X like to do in dances

1. all of the time
2. most of the time
3. some of the time
4. almost never
5, never
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/18. I learn about dance while I learn about other things
in schools

1, all of the time
2. most of the time
3. some of the time
4 almost never
5. never

119. I like the way we learn about dance in sohool.

1. true
2. false
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APPENDIX K

THE SIGNIFICANCE OF THE DIFFERENCE BETWEEN

TWO PERCENT OES
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APPENDIX L

INITIAL PILOT SURVEY ITEMS

INDICATING SIGNIFICANT CHANGE
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Initial Pilot Survey Items Indicating Significant
Positive Change

DRAMA

(6 of 19 items indicate a significant positivo change
of 31% of the itoms in the initial pilot classes and
three of the items indicate a positive significant
()hang° in the control classes).

Pilot Classes:

Survey Item
Item
Number

2. I have dono oreativo dramatios in school.

5, I havo dono creative dramatics outside of sohool.

6. I have been in a play on stage outside of sohool.

8. There is a drama club in my school.

88. My teacher likos to do things using aoting and plays.

89. My teacher helps me with things I like to do with
aoting and plays.

Control Classes:

10. I have soon a live stage production.

11. I think that I could learn some of my lessons at
sohool by aoting them out in play form.

91. I like the way wo learn aboUt acting and plays in
school.



CRAFTS

. (2 of 19 items indicate a significant positive change of
10% of the items in the initial pilot classes and one of

the items indicate a significant positive change in the

control classes).

Pilot Classes:

Survey Item
Item
Number

15. I have made things in school from cloth or yarn.

411 18. I have made things outside of school from wood.

Control Classes:

24. I belong, or would like to belong, to a club in
my school where I can make things.
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ART

(6 of 29 items indicate a significant positive change of

21% of tho itoms in the initial pilot classes and two of

the items indicate a positive significant change in the

control classes),

Pilot Classes:

Survey Item
Item

Number

26. I have done painting in school.

29. I have made constructions in school.

35. I have made sculptures outside of school.

43. I do art activities outside of school,

44. I have been to an art gallery or an art show.

100. I like and enjoy doing the things I learn about

art from my teacher.

Control Classes:

39. I would like to do more art activities in my

classroom.

105. I liko the way we learn about art in school.
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MUSIC

(13 of 29 items indicate a significant positive change of
44% of tho items in the: initial pilot classes and two of
the items indicate a positive significant change in tho
control classes).

Pilot Classes:

* Survoy Item
Item

Numbor

48. I have played an instrument in school.

49. I have written a song in school.

50. I have played music games or moved to music in
school.

53. I do music activities in school.

55 I have played an instrumont outside of school.

56. I have written a song outside of school.

57. I have played music games or moved to music outside
of school.

59. I have studied music outside of school. 4,

60. I do mAic activities outside of school.

67. I have been to a music program outside of school.

68. We talk about music in our classroom.

109. My teacher likes to help us do things in music.

110. My teacher helps me with things I like to do in
music.

Control, Classes:

61. I would like to do more music activities in school,

112. I liko tho way wo learn about music in school.
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DANCE

(9 of 23 items indicate a significant positive change of
38% of the items in the initial pilot classes and one of
the items indicate a positive significant change in the
control classes.).

Pilot Classes;

Survey Item
Item

Number

69. I have done slow and fast dancing in school.

70. I have done folk and square dancing in school.

71. I have done ballet and stage dancing in school.

72. I have danced out a story or played dancing games
in school.

73. I have done slow and fast dancing outside of school.

81. We have talked about dance in our classroom.

117. My teacher helps me with things I like to do in dance.

118. I learn about dance while I learn about other things
in school.

119. I like the way we learn about dance in school.

Control Classes:

81. We talked about dance in our classroom.


