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INTRODUCT ION

Seven school districts in North-Central Florida
determined a need for elementary school children to be
provided with more opportunities for experiences and
participation in the areas of art, crafts, dance, drama,
and music. Materials were developed to assist elementary
classroom teachers to include the five arts areas in their
Instructional programs. The materials were evaluated and
approved prlor to belng initially pilloted in eight ran-
domly selected classrooms., During the initial pilot
implementation, five arts aspecialists evaluated the teachers!
implementation of the matefials and the teachers evaluated
the materials they were using, Pre- and post-surveys
were administered to the eight piliot classes and to eirht
randomly selected contirol classes, ‘The results of the
surveys indicated an increase in humanities instruction
which was sufficlent enourh for the seven school districts
to approve f11ll pillot 1mplementation of the materials
involving all elementary classrc¢om teachers in twelve pilot

schools,
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CHAPTER I

THE PROBLEM AND SOLUTION

Pelieving that the cultural resources and humanities
related experlences availlable to students did not provide
opportunities to fully develop the understanding, attitudes,
and values necessary for living in our contemporary society,
seven school districts in North-Central Florida set forth
to determine what could be done to provide students with
sreater opportunities for experiences and participation
in the arts, Under ESEA, Title IIY funding, Paker, Colum-
bia, Hamilton, lafayette, Madison, Suwannee, and Union
school districts, and Epiphany Catholic School located in
Columbia County, particlpated in investigating the prob-

lem and ldentifying a viable solution,

I. 'HE PROBLEM
Daring the 1971-72 school year, the problem was iden-
tified through a series of meetiny held with representatives
of the seven counties and the parochial school, Central
office personnel, administrators, and teachers from the
school districts participated in these meetings. The

humanitles sublect areas and the inadequacy of current



humanities related‘experiences were also determined by a
comprehensive survey or teachers and randomly selected
students within the districts {see Appendices i aird B).
The problem was further determired by the fact that two
of the seven countiles had no art teachers and there were
but sixteen art teachers for the 22,225 students in the
seven county area, There were no drama or dance teachers
in any of the counties and two of the districts had but
one music teacher, Many of the school3d within the systems
had no instruction in the humanitles, Fecause of the
economic situaticn of the geographie area, the school
systems were unable to provide the personnel and resources
'necessary for producing and implementing the elements re-
quired for a strong humanities program; especially at
the elementary level. -
Simply stated, the problem was to provide elementary
school children with dally opportunities for eg;eriences
and particlipation in the areas of art, crafts, dance, drama,

and music,
JI. SOLUTION

The seven county Advisory Commlittee, with approval of
the school superintendents, arreed on a possible solution

to the problem., One specizalist in each ol the filve arts



areas {art, crafts, dance, drama, and music) was identi-
fied to work with a vepiesentative group of elementary
classrooin teachers to develop materlials which would allow
all elemertary teachers to include the urts in thelr daily
instructioral prowrams: It was determined that the mater-
1als would b2 of a type that could be implemented as an
interral part of the current corricula or as a separate
h'imanities program. The solutisn also involved the arts
specialists asslzating classroom “eachers in the implemen-
tation of the materials,

It was decided that the materials would be initially
riloted in ei:ht randomly selected eleuentary classrooms,
Tr this phase proved successfiul, the mat-rials were to he
reproduced and distributed to teachers Iin a larger pillot

sitnation,



CHAPTER IX
THE PERSONNEL AND PROCEDURES

The seven participating school districts were actively
involved in all phases of the study. The Advisory Committee
selected the personnel involved, assisted in determining
the materials to be piloted, and participated in all aspects

of evaluation,
I. THE PERSOHMNEL

Seven County Involvement, The seven school super-

intendents appointed members to the Advisory Committee,
This committeelconsisted of three representatives from
each county: one person from the central office, one ele-
mentary or secondary school administrator, and one teacher
representin~ the school level not represented by the admin-
istrator, The administrator of the parochial school was
also a member of the committee, This :roup was involved
in all phases of the practicum. If the practicum effort
was to eventually reslt ir materials and assistance for
all elementary teachers throirhout the seven county aren,
the committee hsd Lo approve the procedures and results of
the iritial pilot program,

The Professional Review Panel, The Advisory Committee




agreed that an outside panel of experts was important as
an additional check on the development of quality materials
and to assist the five arts specialsts whenever necessary.
The State Art and Masic Consultants of the Florida Depart-
ment of Education agreed to serve on thils Professional
Review Panel, The State Art Consultant recc:.mended three
Individuals on the faculty of the Florilda State University
to complete the panel of experts, These individuals,
promirent in the areas of c¢rafts, dance, and drama, agreed
to serve on the review panel, The Advisory Committeg
aporoved all five panel members,

The Five Arls Speclalists, A total of rifty-five

applicants were screened in the selectlon of the five arts
specialists to assist in the development and implementation
of Instructional materlals, Those speclalists selected
were considered extremely well qualilfled with experience
and advanced degrees in the areas of art, crafts, dance,
drama, and musle., The Advisory Committee unanimously
approved of the selectilon.

The Teachers. Two rroups of teachers were involved

in the development and initial pilloting of the humanities
materlials, The Elementary Writing Team, sclected to work
with the arts specialists in the developmental phases, was

conposed of one elemeritary classroom teacher from each of



the ei ht pilot elementary school situations, S3Selection
of team members was based upon teachers! cexpressions of
interest in the arts and princlpals! recommendations.

The teachers responsible for initially piloting the
materlals were randomly selected from ;rades four through

81x of the pilot schools,
II. PROCEDURES

Selection of Pilot Schools, With the exception of

Epiphany Catholle School, those schools desirnated as
pilot and control sltustlons were randomly selected.
Every combination of schools, which res:ulted in a X
throurh six siltuatlon in each participatin county,
was 1dentiried and glven a number, A number was randomly
drawn Trom each county (with the exception of two counties
having but one K through six situation each) to select
the pilot schools., The random selection resulted in
the followin schools beln identifled as pliot situations:
RBaker County - Westside Elementary School (rrades K-
six)
Columbia County - Fort White (grades K-eicht)
Hamilton County - South Hamllton Elementary School
(;zrades K-elght)

Lafayette County - Lafayette School (grades K- twelve)




Madison County = Madison Primary School (grades K-
3)
Madison Middle School (grades four=-
nine)

Suwannee County - Suwannee Primary School (grades

K-three)

Suwannee Elementary School (grades
four-ive)

Suwannee Middle School (grades six-
eight)

Union County - Lake Butler Elementary School (grades

K~two)
Lake Putler Middle School (grades three-
elpht)

Epiphany Catholic School (grades one-six) was also desig-
1ated as a pilot school,

Madison and Suwannee School Districts each had possi-
bilities of two comwpletely separate K throu:h six situations,
The vemainin: X through six classes in Suwannee County
(Branford Hich School, :rades K-twelve) were desi:mated as
one control and another random drawin:: of the remainin:: K
throu'h six sitnations in Madison School District was made
to determine the control {rom that county, The control
reoup selected from Madison County was Zreenville Primary

School (irades K-three) and Creenville Middle School (:rades



four-ei:ht),

Developin the Instructional Materials, Prior to

meetine with the Elementary Writing Team, the Iive arts
speciglists Investirated various means of or-:anizing the
content of the interdisciplinary instructional units in the
humanities. An orcanizational structure was presented éo
the Advisory Committee and the Elementary Writing Team

(see Appendix C) torether with rationales stating the im-
portance of the arts areas in the development and growth

n

of children (see Appendix D), Both croups agreed upon the
or;anlzational stracture to be used and the basis for the
instructional materials,

During the [irst meetin: of the Elementary Writing
Team, each teacher presented a description - the curric-
itla in thedir schools, This was used in developing the ini-
tial materlals,

It was declded that the instructional materials
woitld i'ocnis on three major areas of emphasis: soclal,

sensory, and vatlonal., Four components were identified

within each of the major arzas:

A, Soclal
1. Cooperation
2, Communication
3. Expression
I,  Acceptance
&, 3ensory
l. S3Space manipulation
2. Sense awareness



3. Expression
%, Perception
C. Rational
1. Cognizance
2, Understanding
3. Idea formation
i, Reasoning
The Elementary Writing Team requested that the first
nnit developed focus on social as the area of emphasis,
Many of the teachevrs felt that this was one of their major
areas of concern in working with children,
It was decided that the instructional materials
wonld be divided into four sections, Outlines were devel-
oped Tor each of the sections (see Appendix E) and
approved by the Writin: Team,
Arrangements were made lor the five arts specialists
to meet with the Professional Review Panel to discuss
all aspects of the materials and their development,
Recommendations made by the Panel were agreed nupon by
the arts speclalists and the Writin:s Team and incorporated
throu hout,
The Elementary Writing Team met regularly to develop
the first elementary humanities materials, The first section
o the materials provided information relative to the over-

2ll unit and briefly described the rationale and puarposes

on.#hich the unit was tased. This pro'ided the teacher with




an understandin needed for implementation,

Sectlon two of the materials presented each of the arts
areas separately, Within each of the presentations;
followiny general information pertaining to that area, there
were a number of "approaches'" and experiences relating
to each "approach", "The "approaches'" were basically large,
overall descriptions of experlences in media which were
broad enouh to contain a variety of more specific "re-
lated experiences", Fach approach contained information
concernin: purposes, concepts, materials, process hints,
evaluation, and possible development, The information re-
~arding evaluation related selected indicator behaviors
and prodiict completion behaviors to the overall approach
and soclal behaviors, IREach of the related experiences
contained information that provided for a specific ex-
rerience in medlsz relative to the overall approach, The
Information presented included expected outcomes, materials,
condlitions, motivating ideas, procedures, evaluation,
posslitle progressions, and possible compensations, The
procedures ave step by step instructions lor implementing
the medla experience, The evaluation, possibile pro-
vesslions, and possible compensations were directly re-

lated to indicator tehwiors and product completion behsv-




lors contalned in the approach, The related experiences
offered many levels of experiences that could he used in
srades X through‘six.

The third section of the materials emphasized an inter=-
disciplinary approach which related the arts to one another,
The approaches, trelated experilences, and evaluation infor-
matlon 1In section two also applied to sections three and
four,

3ection four related the arts to lanruage arts, math,
science, and soclal studles. The approaches and related
experiences developed for this section were directly related
to the current curricula offered in the clementary class-
rooums,

Each of the rour sections was bound into a separate
hulletin, After approval of the materials by the Wrilting
Team and Advisory Committee, the sets of four bulletins
were distributed for initial pilot implementation.

Pre Tmplementation Evaluatlion, Upon completion of the

humanities materials, the bulletins were submitted to the
Advisory Committee and the Professional Review Panel together
with a pre-implementation evaluation sheet using a five point
rating scale, An evaluation of the materials was made in
terms of the likelihood that the materials would be instru-
mental in significantly increasing (at the ,10 confidence
lerel) pilot elementary school students! participation in

sgctivities In the [ie humanitles areas,

11



The following points were rated: (1) appropriate treat-
ment of each of the humanities areas; (2) value of materials
for use as an interral part of current curricula; (3) value
of materials for use as a separate procram in art, crafts,
dance, drama, and music; (1) practicality of materials and
regources in regards to materials and resources currently
aallable in the school systems; (5) practicality of
materials and resources ferardless of the teacher's prev-
lous experlences in art, crafts dance, drama, and music;
(€) organization of materials fo: practical implementation;
(7) appropriateness of materials for elementary grade levels;
and (8) selection ¢f maifor concepts and content elements,

A1l five members of the Professlional Review Panel
reported their responses and sixteen members of the Advisory
Committee responded., A summary of the ratings may be found

in Appendix ¥,

Selectin~ Initial Pilot and Control Teachers. It was

necessary to randomly select one teacher from each pilot
sitvation to initisally piliot the materials. Tecachers on
the Hlementary Yritins Team were considered inelic-ible for
the random selectlon because of theilr inolvement in de-
~eloplin: the Instructional materials., Teachers of ~rades

our, flve, and six were 1dentified in each pillot and con-



trol school and assigned a number. (These grade levels
vere salected in order that the pre- and post-surveys
could be administered to the students,) The initial pi-
lot teachers were i1dentified through the process of draw=
ing, the numbers from envelopes. The random selection cone~
sisted of two classes of grades four, three classes of
erades five, and three classes of grades six. The teachers
of prades four, five, and six in the control schools were
assipgned numbers and two numbers were drawn from the grade
four group, three numbers from the prade five group, and
three numbers from fhe grade six group., These were iden-~
tified as the initilal control teachers and classes,

Initlal Pilot Implementation, Each of the initial

pllot teachers was personally informed of the selection
and the purpose of their involvement was explained., All
of the initial pllot teachers agreed to participate.

The teachers met for a one day session to examine the
materials and discuss the implementatlon procedures, The
five arts specialists were provided with the teachers!
schedules and each teacher was piven a 1list of the special-
i1sts!' home phone numbers in case assistance was needed
dguring evening planning. The first appointments were made
for the specilalists to begin presenting demonstration
lessons and assisting t£eachers in the implementation of

the materials.

13
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An attempt was made to reduce the apprehension that
may have been felt by the initial pilot teachers being
the only ones in their schools using the materials. Since
each of the pilot elementary schools contained a member
of the Writing Team, these members were also provided with
the humanities materials and encouraged to use them, This
provided for two teachers in each of the schools to be in-
volved with implementing the materials,

As the initial pilot teachers used the materials, the
arts specialists worked with them to improve the implemen-
tation., The specialists were available to conduct demon-
stration lessons In the initial pilot classrooms and to
meet with the teachers for individual conferences., The
demonstration lessons and conferences were aimed at identi-
fying and correcting weaknesses in both the materials and
implementation, The five arts speclalists worked individ-
ually with each of the 1Initial pillot teachers on at least
three ocassions during f£he four month initial pilot phase,
The teachers were encouraged to use the approaches and re-
lated experiences presented in the materials at least once
durine each school day.

Teacher Evaluation of Instructional Materizls., At

the conclusion of the initial pilot phase, the teachers
were asked to evaluate certain aspects of the materials

using a previously developed evaluation form. The mater-



1als were rated on the rCollowing: (1) appropriate treat-
mont of each of the humanities areas; (2) value of mater-
1als for use as an integral part of current curriculum;
(3) value of materials used as a separate program in art,
crafts, dance, drama, and music; (4) practicality of
materials and resources in regards to materials and re-
sources currently savailable in the school systems; (5)
practicality of materials and resources repgardless of the
teacher's previous experlence in art, crafts, dance, drama,
and music; (£) organization of materials for practical
implementation; (7) appropriateness of materials for ele-
mentary grade levels; () selection of major concepts and
content elements; (9) teacher projection of positive atti-
tudes towards the humanities; and (10) anticipated level
o student interest,

A sumnmary was made of the ratings of the elrht initial
pilot %teachers (see Appendix G).

Evaluation of Teacher Implementation, The arts special=-

ists were requested to observe the initial pilot teachers!
Implementation and evaluate them using a previously devel-
oped ‘orm (see Appendix )., The evaluation was based on
the following: (1) teacher exhibits a working knowledge

of unit oblectives and concepts, (2) active participation

of students, (3) appropriate use of materials and resources,

15



(4) interrelating two or more humanities arzas, (5)
effectiveness of teacher demonstration, (6) student re-
action to lesson, (7) teacher/student interaction, ()
appropriateness of presentation in regards to age level
of students, and (§) teacher projection of positive atti-
tude towards the humanities (see Appendix I).

The initial pilot teachers were requested to notify
the arts specianlist concerned whenever a lesson was to be
presented involving the humanities materials, This would
allow the speclalists to schedule an observation of the
teacherts lmplementation,

Pre-~ and Post-Surveys of Initial Pllot and Control

Classes. The \dvisory Committee agreed on items to be added
to the original survey administered in 1971, The com-
pleted questionnalre was used to help determine the effect-
iveness of the humanities materlals and the implementation
(see \ppendix J), The questionnaire consisted of criteria
r2latine the five arts areas to studehts' activitlies 1n

and outside of school. Students were also asked to respond
to 1tems concerning thelr views of teachers! attitudes to-
ward, and use of, the arts. The 119 item survey was admin-
istered to eiynt initisl pllot and eirht control classes
prior to the distribution of humanities materials to the

initial pilot teachers, Approximately four monihs later,

16



L the concluslon of the initial pllot phase, the survey
3 re-adminlistered to the pllot and control classes and
1 comparison was made of the results of the pre- and post-

suprvevs,

17
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CHAPTLR TII
DATA OF THE PRACTICUM

All data were examined by the Advisory Committee in
an attempt to determine the potentinl) of the materlals and
methods of implementatlon, The data consisted of the re~
sults of a pre-lmplementation evaluation, a teacher eval-
nation of the materials, an evaluation of teacher imple-

mentation, and the pre-post survey of the students,

I, PRE-IMPLEMENTATION EVALUATION OF
INSTRUCTIONAL MATERIALS

Members of the Professional Review Panel and Advisory
Commnlttee were asked to use a flve point rating scale to
avaluate certain aspects of the humanities materials prior
to initial pilot implementation, The rating scale consisted
oft l-very good, 2-rood, 3-faiv, Y~poor, and 5=-very poor,
The summary of the evaluation 1s shown in Table I, page 19.

The iowest average cating glven on any item Ly the
Professional Review Panel was 2,40, concerning the value
of the materlals used as a separate humanitiles program,

The hirshest averape rating by this croup was 1.70, siven
on the item concernin: material content. The average of

211 ratinecs oiven by the Review Panel was 1,93.
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TABLE I
PRE-TIMPLEMENTATION EVALUATION OF MUMANITIES MATERIALS

CRITERIA PROF, REV, PANEL ATV, OOMIT,
- nho, ave, 9gcore nho, ave, sc¢ore

reporting  rating range reperting rating range

1.Appropriate treatment

of art 5 2,20 2-3 16 1,31 1=-2
2.Appropriate treatment

of crafts R 1,80 1-2 16 1.18 1-2
3,Appropriale treatment

ol music 5 1.80 1-2 16 1.18 1-3
%, Appropriate treatment

of drama 5 1,80 1-2 16 1,18 1-3
5. Approprilate treatment

of dance 5 1.830 1=-2 16 1.25 1.2

6,Value of materials as an
intesral part of the
current curriculum 5 2.00 2 1
7.V2lue of materials for
use as a separate vro=-
gram in art, crafts,
muslec, drama, and dance 3 2,140
8,Przcticallty of materials
and resources in re;ards
to materials and re-
sources currently avail-
2ble In the particular
school systems 5 1.80  1-2 15 1.18 1-3
9,Practicality of materials
and resources regardl: ss
of the teacher's pre«’ous
experiences in art, crafts,
music, dramz, snd dance 5 2,20 2-3 1~ 1.31 1-3
10.0r:anization of materials
for practical implemen-
tation 3 2.00 2 16 1.25 1-3
11, Appropriateness of mater-
lals Tor elementary ~rade
levels ‘
12,35election of major con-
cepts and content elements = 1,6 1-2 16 1.12 1-3

3
]
n
A9)]
=
1
w

0
1
0

16 1,50 1-4

1,80 1-2 16, 1.25 1-2

1




The lowest average rating reported on any item by the
Advisory Committee was 1,31, concerned with material con-
tent, Th? highest average rating reborted was 1,12, which
was dlrected toward the item relating to appropriate treat-
ment of art and the 1ltem concerned with the practicality
ot the materlals regardless of teachers! backgrounds in
the arts, The average of all of the Advisory Committee's

ratings was 1,25.

If, INITIAL PILOT TEACHER EVALUATION
OF INSTRUCTIONAL MATERIALS

At the conclusion of the initial piloting, the eight
teachers were asked to use a five point rating scale to
evaluate the materials, The rating scale was identical
Lo that used by the Professional Review Panel and Advisory
Committee and consisted of: l-very good, 2~-good, 3-fair,
h-poor, and 5-very poor, The summary of the evaluation
may be found in Appendix G and 1is shown in Table II on
page 21,

The hirhest average rating reported on any one item
was 1.14 concerning appropriate treatment of ce¢rafts, The
lowest averape rating of 2,60 was reported on the appro-
priateness of the dance materials, The average of all

ratings reported by the initial pilot teachers was 1.66,

20



\ TABLE TI

TEACHER EVALUATION OF HUMANITIES MATERIALS

CRITERIA

1.Appropriate treatment of art
2.Appropriate treatment of crafts
2, Appropriate treatment of dance
I, Appropriate treatment of drama
5.Appropriate treatment of music
6,.Value of materials for use as
an integral part of current
curriculun
7.Value of materials used as a
separate program in art, crafts,
music, drama, and dance
9.Practicality of materials and
resources 1n regards to
materials and resources
currently available in
the particular school systems
9,Practicality of materials and
resources regardless of the
teacher's previous cxperience
In art, crafts, dance, drama,
and music t
10.0rganization of materials for
practical implementation
11.3ppropriateness of materials
for elementary gzrade levels
12,3election of major concepts
and content elements
13.Teacher pro'ection of posi-
tive attitudes toward the
humsnities :
14, anticipated level of student
interest

NO, AVE, SCORE
REPORTING RATING RANGE
7 Io,'); .~I"3
7 1,14 1-2
5 2,60 2=l
6 2.00 1-3
7 1.95 1-3
7 1.85 1-3
7 1071 1"'3
6 1.83 1-3
7 1.2%9 1-2
7 1,42 1-2
7 1,42 1-2
7 1,42 1-2
7 1.7 1-2
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ITI., EVALUATION OF TEACHER IMPLEMENTATION

A total of elghteen evaluation forms were completed
b¥ the arts specialists in an attempt to evaluate teacher
implementation., The same flve polnt rating scale used
on the other evaluations was repeated here (l—veby gooqd,
2~good, 3=-fair, ll-poor, and S-very poor). A summary of
the evaluations 1is presented in Table IXII, page 23.

The number of evaluations for each criterion varied
according to the type of lesson »bserved. Thils rangead
from zero to elghteen., The highest average rating for
any item was 1.39 in the area of student reaction to
the lesson, The lowest rating was 2.63 regarding the
knowledpe of obJjective and concepts related to music,
The average of all ratings reported by the speclalists
was 1,88,

The arts specialists found it very difficult to
evaluate the teachers' implementation of materials,
Whenever in the classrooms, the speclalists were usually
presenting demonstration lessons or working with teachers
in a Joint presentation. It was alseo difficult for the
speclalists to be available lor observations during the
specific times teachers were presenting lessons related

£to the materials.
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TABLE III

SPECTALISTS' EVALUATIONS OF
TEACHER IMPLEMENTATION

no, of ave, score
criteria evaluatlions rating range
1., Teacher exhibits a working %nowledge
of unit obJective and concepts: art 2 1.50 1-2
2, Teacher exhibits a working knowledge
of unit objective and concepts: craflts 7 2.22 1-3
3. Tencher exhibits a working knowledge
of unit obJective and concepts: muslec 3 2.63 1-5
', Teacher exhibits a working knowledge
of unit obJjective and concepts: drama 5 1.80 1-2
5. Teacher exhibits a worliing knowledge
of unit oblective and concepts: dance 0 0 0
. Active participation of students 18 140 1-5
7. Appropriate use of materials and
resources 1R 1,61 1-5
8, Interrelatine two or more humanities
areds 4 2.25 15
o, Effectiveness of teacher demonstration 8 2.50 1 -5
10, Student resction to lesson 18 1.39 1-5
11. Tescher ’/student interaction 18 1.89 1-5
12. Appropriasteness of presentation in
regards to age level of students 12 1.56 1-1

13, Teacher profection of positive ,
attitude towards the humanities 18 1.7% 1-5




24

IV, PRE=- AND POST-SURVEYS OF
INITIAL PILOT AND CONTRCL CLASSES

The survey (see Appendix J) was administered to 238
students in t?e eirht 1nitial pllot classes and 625 students
in the eirht control classes prior to implementation of
the humanlties materlals, Approximately four months later,
the survey was readministered to the same groups with 233
pllot students and 532 control students responding,

For a comparison of the percentare results, "The
Sienificance of {he Difference Petween Two Percentages"

( \ppendix K) prepared by C. 4, Lawshe and P, C. Baker of
Purdue University was applied. The .10 confidence level
was used., Those 1ltems indicating sizgnificant positive
chance are presented in Appendix L.

In the area of drama, six of nineteen items indicated
a positive change which represented thirty-one per cent
of the 1tems 1in the initial pilot classes. Three items
indlcated = positive'significant chanse in the control
classes,

Two of the nineteen crafts 1ltems showed a positive
change in the initisal pillot survey. This was a change 1n
ten per cent of the items, One 1tem Indicated a positive

chanje in the control classes,



Pllot student responses to six of'twenty—nine art
items changied sipgnificantly for a twenty per cent change
and there was a sipgnificant Inerease in two of the itoms
responded to by the control classes,

Forty=-four per cent of the music items indicated a
positive change when the initial pllot surveys were com=-
pared. This involved thirteen of the twenty-nine items
as compared to an increase in two items rom the control
surveys,

Nine of the twenty-three dance items 1lndlcated a sip-
nificant positive chanpe of thirty-elsht per cent of the
items In the initial pllot classes. One of the items in-
dicated a positive sipnificant change In the control classes,

The initial pilot classes showed a significant pos-
itive change on a total of thirty-six of the 119 items
for a thirty per cent change, The control class surveys
indicated a sipgnificant positive chanre on a total of

nine of the 1tems. This represented a 7.57 per cent change.



CHAPTER IV
SUMMARY AMD CONCLUSIONS

The evaluation of the humanities materials, imple-
mentation, and results of the practicum were based upon
(1) a pre-implementation evaluation of the materials by
an Advisory Committee and a Professional Review Panel,

(2) an evaluation of the materials by the teachers im-
plementing them, (3) an evaluation of teacher implementa-
tion by five arts specialists, and (4) a comparison of
the resnlts of a pre- and post-survey of pilot and control

classes,
I. SIMMARY

The Instructlonal Materials, The Advisory Committee

and Professionzl Review Panel used a Iive point rating
scale ranging from 1 (very pood) to 5 (very poor) to eval-
uate the materlals prior to lmplementation., The materials
were ratad on twelve c¢riteria concerning appropriateness,
value, and or-anization of the materials, The mean ratings
~1ven by the Advisory Committe sand Professional Reviaew
Panel were 1,25 and 1,23 respectively.

""he elrht pilet teachers evalunted the materials at
the conclusion of implementation. This group also used a

five point rating scale ranging from 1 (very good) to 5
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(very poor). The evaluation was based on fourteen criteria
which included appropriateness and practicality of the
materials, The averape of all ratinps reported by the

pllot teachers was 1.66,

Teacher Ihplementation. The arts specialists used

a3 five point rating scale ranging from 1 (very good) to

5 (very poor) in an attempt to evaluate teacher imple-
mentation of the materials. Eighteeh evaluations were

made with an average overall rating of 1.88, The eval-
uations were based on thirteen criterla related to teachers!
knowledgie and use of the humanities materials,

Survey Results, A comparison of the pre- and post-

surveys of the pilot and control classes indicated a sig-
nificant positive change (at the .10 confidence level) on
2 total of thirty-six of the 119 items for the pilot stu-
dents and nine of the items for the control classes. This
represented a thirty per cent change for the pllot classes

and a 7.57 prer cent chanre for the conftirol group.
IT, CONCLUSIONS

Bssed on the evaluations of the Advisory Committee,
Pro’esslional Review Panel, and the pilot teachers, 1t was

determined that the materlals developed wore appropriate



and practical o assist elementary classroom teachers to
include the five arts areas in their daily instructional
program,

Although the arts specialists found it difficult to
evaluate initial pllot tieachers' implementation of the
materials, the eighteen evaluations appeared to be suffi-
clent to iIndicate the probability of successful implemen-
tation,

The seven county Advisory Commitiee considered the
results of the pre~ and post-surveys of the initial
pllot and contro classes sufficient to indicate a sig-
nificant increase in humanities instfuction in the 1initial
pillot classes, The Committee approved distribution of the
malterlals to all classroom feachers of grades K through
six throughout twelve pilot schools for full pilot

implementation,
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1971 TEACHER S!RVEY



STEFREN FOSTBR HUMANIT1ES CENTER
RESULTS OF TEACHER QUESTIONNAIRE

NOVEMBER 1971 # of teachers:

DRAMA I

1. Drama helps the teacher in her everday
classreodm.activities.,

true
false

\O
HOOOoOWUWW
NOOOOW
HOOOWVW

OO O\

omits

2. I would like to see an active school-wide
. drama program in my school.

true
false

-3

NOOOOO
2 QO

HOOO~NH

PO OO O
O0C O O~IW

omits

have participated in drama activities
n high school,

., false

W O
OO o

® * 2 e @

w o
OO UvWw

® ® o & e =

« true

WO oW
OO FNO

omits

have participated in drama activitiles
n college.

true

2
3
L
5
6
T
i
1
2
3.
b,
5
6
I
1
1 2
2, false 6
3

i

5

6

. omits




K-6 7-12

5. I have participated in drama activities in
ocommunity and/or churchr theatrical produc-

tlons,
1. true 4g.4 50.0
2. false 48.4 %6.5
3‘ 3.2
: 0.0 A
6. omits 0:8 2:g
6. I have participated in drama activities in
other types of theatrical productions,
1. true 11.2 13.4
2. false 87.3 8%.1
3- .3 0.0
5. n3 n2
6. omits 0:8 g:g
7. My most recent attendance at a 1live dramatic
production. was within the last:
1. 1 year 39.4 47.1
2, 2 - 3 years 29.5 22.0
3. 4 -5 years 10.2 9.7
4, 6 - 10 years 10.6 9.5
5. More than 10 years or never 9.0 11.1
6. omits 1.2 .6
8. Which of the [cvllowing do you consider the
most Important purpose of a drama pregram?
l, entertainment . 13.4
2. Instruction 2.? ;.4
' 3. both of the above 82.6 Th.5
‘ I, none of the above 1.6 3.3
5' 0.0 ou’
6. omits 1.2 1.0
9. Drama helps children understand the viewpocints
of others.
1. true 2. 1.4
2. false 95.3 96.4
3. 0.0 !
by, .3 0.0
5. 0.0 0.9
6. omits 1.2 1.9




10.

11,

12,

13.

14,

Chilldren's behavioer can be changed as a
result of particlpating in a drama
experience as a member of an audience,

l., ¢true
2. false
3.

4,

5-

6. omits

Children's behavior can be changed as a
result of participating in a drama
experience as an actor,

1. true

2, false

3.

ul

5

6. omits

The drama program in my school:

is a curricular program

is an extra-curricular program
is both

We have none.

W SWw =

. omits

If you have no drama program, which of the
following do you feel 1s the major reason
for not having such a program?

lack of trained personnel

lack of student interest

lack of administrative interest
lack of funds

lack of space

omits

QW =W O

If you do have a program,.but if you feel
that 1t 1is quite inadequate ? which of the
followlng 1s the major reason for its
inadequacy?

lack of trained persohnel

lack of student interest

lack of administrative interest
lack of funds

lack of space

omits
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K-6 7-12

15. I have had at lecast one course in drama.

1. true 20. 27.8
2. false 75.3 69.8
3' n3 0.0
4 1.6 1,2
5. 0.0 0.0
6. omits 1.2 1.2

16, I presently use some drama in my teaching.
1' tme 8”‘.8 5808
2. false Eo 12.1 36.2
3' 0.0 0.0
L. 6 .2
5! OIO 0.0
6. omits 2.5 4.7

If you use some drama in your teaching, which of

° the following types do you use?

17. puppetry
1. true 38.2 8.8
2. false 51,6 68.5
3' Ono 02
ul OOO 02
5' Ooo 0.0
6. omits 10.2 22.2

18. 1rsle playing
2. false 11.5 24,7
3, 0.0 0.0
4. 0.0 0.0
5. 0.0 0.0
6. omits 7.5 18.9

19, creative stories
1 true 75.8 40.5
2. - false 16.5 39.3
3' 0.0 OIO
L. 0.0 0.0
5. 0.0 0.0
6. omits 7.8  20.2




20,

21,

22,

23.

2k,

short gs¢enes or one act plays performed
in the classroom

1. true
2. false
3.

ul

5.

6. omits
stage productions
1. true
2. false
3.

4 »

5.

6. omits

CRAFI'S

We have a school-wide crafts program in
our school.

1. true
2. false
3.

4,

5.

6. omits

If you have no crafts program, which of
the following do you feel is the major
reason for not having such a program?

1. 1lack of trained personnel

. lack of student interest

lack of administrative interest
lack of funds

. lack of space

. omits

AW =W IO

If you do have a program, but~if you feel
that it i1s quite inadequate, which of the

following is the majJor reason for its
inadequacy?

1 lack of trained personnel

2. lack of student interest

3. lack of administrative interest
4. lack of funds

5. 1lack of space

6. omits
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If you do have a program, which of the following
activities are included?

25. clay manipulation

1. true
2., false
3

i

5.

6. omits

26. fiber manipulation (belts, weaving macrame,
stitchery, needle work, etc.

1. true
2, false
3.

u.

5.

6. omits

27. metal manipulation (wire, sheet aluminum,
copper tooling, etc.)

l. true

2. false
3.

u .

5.

6. omits

28, wood manipulation (hurning, carving, con-
struction, finishing, etc.S

1. true
2. false
3.

4,

5.

6. omits

29. manipulation &f contemporary materials
(plastic, synthetic resins, stypofsam, etc.)

true
false

1.
2.
3.
4.
5.
6.

omits
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K-6 7-12

30. Which of the following do you consider
the most Important purpose of a c¢rafts

=0 oD

activity?
1. entertainment 1.9 2.9
2. instruction 11,5 16,5
3. entertainment and instruction 79.2 71.8
4y 1.2 2.9
5' o.o O.o
6. omits 6.2 6.0
31. Chiluren's behavior can be changed as a
result of participating in a crafts
experience.
1., true 84.8 84.8
2, false 4.7 8.2
3' 1-9 1.0
by, 0.0 0.0
5. 0.0 0.0
6. cmits 8.7 €.0
I have participated in crafts experiences:
32. through crafts courses
2, false 31.4 45
3. 1.2 1
4, 0.0 0
5. 0.0 0
6, omits 3.1 Y
33. through private instruction
1. true 21,4 24,7
2., false 71.4 68,3
30 06 12
@ i 6
5- ’ 0.0 .2
6. omits 5.9 5.2
34, thraugh community recreation
l, true 24,2  31.1
2, false 68.3 63.0
30 .3 0.0
4, R 1.0
5. 0.0 0.0
6. omits 6.2 4.9




35. threugh personal interest

l, true 86.3 A7.9
2. false 28,3 29.2
3| 0.0 0.0
L, 0.0 0.0
5' ooo 000
6. omits 3.4 2.9
35, Crafts activities are used in my classroom.
» freguently 15.2 11.5
2, sacmetimes 41,6 26.5
2, seldom 24,8 21.0
L, never 15.2 35.3
50 [ []
6. omits 2.8 4.3
ART
37. Art can be one of the means of expressing
. feelings to others.
1. strongly agree 59,0 64,2
2, agree 37.6 34.0
3., disagree 2,2 .8
L, strongly disagree .3 W2
5' 0.0 0-0
6. omits .9 .8
38. Which of the follewing do you consider ,
most important in an art activity? ?
1., entertainment 3.1 5,6
2, 1instruction 7.4  11.1
3. entertainment and instruction 84.8 179.0
4, neither 4.0 3.1
5‘ 0-0 000
‘ 6. omits .6 1.2
39, Art should %e included in:
1. curricular experiences only 4.7 5.8
2, extra-curricular experiences only 8.4 8.2
3. both of the arove 85.7 83.5
4, neither : K .6 1.0
5‘ O-Q 02
6. omits .6 1.2




K6 7-12 38

40, Do you have a school-wide art program in
your school?

l. Yes, a good one 28.0 39.7
2. Yes, a quite inadequate one. 22.4  30.9
3. No. hr.8 26.7
4‘ '6 14
5. 0.0 .2
6. omits 1.2 3.1

41, 1If you do have a program, but if you feel
that 1t is inadequate, which of the following
is the major reason for i1ts inadequacy?

1. 1lack of trained personnel 16.5 2.9
2 lack of student interest 1.9 .g
3. lack of administrative interest 6.8 2.
4. 1lack of funds 16.8 24.7
5. lack of facilities 14,3 15,2
6 omits 43.8 40.1
. 42. If you have no art program in your school,
which of the following do you feel is the
major reason for not having such a program?
1. 1lack of trained personnel 18.6 8.0
2. lack of student interest 3.7 4.1
3. lack of administrative interest 10.9 5.8
L. 1lack of funds 20.2 14,2
5. lack of facilities 8.7 7.6
6. omits 37.9 60.3
43 Art activities are used in my classroom:
1. frequently 49,7 17.1
2. sumetimes 37.6 37.4
3. seldom 6.8 24,5
4, never 3.1 16.9
® 5 5.0 b
6. omits 2.8 3.9
If you use creative art in your teaching, which
of the following do you use?
4, drawing
true 93.2 63.0
2. false 4,3 22.6
3. 0.0 0.0
b, .3 4
5. 0.0 0.0
6. omits 2.2 14.0
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painting
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art appreciation

49.

printmaking
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4o
51. photography

1. true 8.4 18,
2, false 80.7 63.3
3. 2,2 1,2
4. 0.0 .2
3. 0.0 0,0
6. omits 8.7 16.5
52. Children's behavior can be changed as a
result of participating in art experiences.
1. true 1.6 84,2
2. false 94.0 7.0
3' 2.2 1.2
4. 0.0 0.0
2. 0,0 0.0
6. omits 2.2 7.6
I have particlpated in art experiences:
. 53. through art courses
l. true 89.8 58,0
2. false 7.5 35.8
3. 1.6 1.6
4. : 2 0.0 .2
5. 0.0 0.0
6. omits 1.2 4.3
54. through private instruction
1. true 14.9 17.5
2, false 78.3 73.9
3. 0.0 .2
L, .3 4
5' 03 0.0
6' omits 6.2 8;0
‘ 55. through personal interest
1. true 65.1 58.6
2. false 28.9 35.4
3. 0.0 .2
4. 1.2 1.2
5. 0.0 0.0
6. omits 2.8 4.5
56. through community recreation
1 true 23.6 22.4
2 false 71.1 70.4
3. .6 .2
b. .6 .2
5. 0.0 0.0
6. omits 4.0 6.8




57. My most recent attendance of an art show
or display was within the last:

1. 1 year ) 50.9 48,1
2, 2 - 3 yedrs 24,8 22.2
3. U4 -5 years 9.6 7.8
b, 6 - 10 years 5.3 6.6
5. moré than 10 years or never 7.5 11.7
6. omits 1.9 3.5
MUSIC
58, Music can be one of the means of expressing
feelings to others.
1. strongly agree 69.3 72.0
2. agree 28.6 25,9
3. disagree 1.6 .6
I, strongly disagree 0.0 .6
5. 0.0 0.0
. 6. omits .6 .8
59. Which of the following do you consider
important in a musle activity?
1. entertainment 6.2 11.3
2., instruction 2.8 2.7
3. entertainment and instruction 89,8 84,2
4, neither .9 .8
5' 0.0 0.0
6. omits .3 1.0
60. Music should be included in:
curricular experiences only 6 2.7
2 extra-curricular experiences only 2.3 10.5
3 both of the above 88.8 85.0
‘ 4, neither .6 8
5 0.0 0.0
6. omits .6 1.0
61. Do you have a school-wide music program in
your school?
1 Yes, a good one. 57.1 46.3
2 Yes, a quite inadequate one. 32.9 35.4
3. No. 7.5 12.3
4, 0.0 0.0
5. 0.0 .6
6. omits 2.5 5.3




K-6
62. If you do have a program, but if you feel
that it is inadequate, which of the following
1s the major reason for its inadequacy?
1, 1lack of trained personnel 14.6
2. 1lack of student interest 3.4
3. 1lack of administrative interest 6.5
4, 1lack of funds 12.1
5. lack of facilities 20.8
6. omits 42,5
63. If you have no music program in your school
which of the following do you feel is the
maJor reason for not having such a program?
1. 1lack of trained personnel 11.8
2. lack of student interest 2.2
3. 1lack of administrative interest g.l
4, 1lack of funds T
5. 1lack of faclilities 7.1
6. omits 67.1
64, Music activities are used in my classroom:
1. frequently by .7
2. sometimes 38.8
3. seldom 8.7
4, never 3.4
5. 3
6. omits 4.0
If you use music in your teaching, which of the
followlng do you use?
65. 1listening
1. true 87.6
2. false 5.9
3. .3
4, 0.0
5' 03
6. omits 5.9
66. playing instruments
1. true 24,8
2. false 63.4
3. 3
u. 0.0
5. 0.0
6. omits 11.5

7-12
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67.

68.

69.

70.

singing
l. true
2. false
5.

6. omits
composing
l. true
2. false
30

u'

50

6. omits
moving (games and dancing)
1, ¢true
2, false
30

4,

50

6. omits

Children's behavior can be changed as
a result of participating in music
experlences.

1. true
2. false
5.

6 omits

If you use music in your teachlng, for which
of the following purposes is it used?

71.

mot lvate

1. true

2. false
3.

by,

5.

6. omits
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72. supplement other learnings

1. true 5.2 48,1
2. false 14,9 26.1
3. 0.0 0.0
4, 0.0 0.0
5‘ 0.0 0.0
6. omits 9.9 25.7
73. develop music skills
1 true 51.9 18.3
2, false 36.6 53.3
3. .6 0.0
4, 0.0 .2
5' 0.0 ll"’
6 omits 10.9 27.8
74. further music knowledge
1. true 54,0 24,1
2. false 34,5 48,6
3. 0.0 .2
4, 0.0 0.0
5. 0.0 0.0
6. omits 11,5 27.2
75. emotional release
1. true 81.1 47.1
2. false 10.9 26.7
3. 0.0 .2
4, 0.0 0.0
5. 0.0 0.0
6. omits 8.1 25.9
. I have participated in music experiences:
76. through music courses
1. true 89.8 68.1
2. false 7.1 24.5
3. 1.6 1.0
. 0.0 0.0
5' an 0.0
6. omits 1.6 6.4
77. through private instruction
1. true 46.9 u8.6
2. false 47.2 42,2
3. .3 .2
L" 06 .4
5. 0.0 0.0
6. omits 5.6 8.6




K-6 7-12
78. through community music activities

1. true 21.2 30.6
2. false 3.2 0.1
3‘ OQO 0.0
4, 0.0 0.0
5. 0.0 0.0
6. omits 5.6 9.3
79. through church activities
1. true 75,8 62.8
2. false 21.4 24,1
3- |3 0.0
4, 0.0 2
5‘ 0.0 0.0
6. omits 2.5 6.0
80. 4in my home
1. true 78.0 76.3
2. false 18.6§ 16.5
3‘ Ooo 0.0
4, 3 0.0
5. 0.0 0.0
6. omits 3.1 7.2
81. My most recent attendance of a live formal
concert was within:
l. 1 year 46.8 46.3
2. 2 - 3 years 25, 25.3
3- u - 5 yeaPS 9:9 9.1
i, 6 ~ 10 years 7.8 5.3
5. more than 10 years or never 8.4 3.9
6. omits 1.9 .1
‘ ' DANCE
82. Each individual has a variety of means of
expressing his feelings to others.
1. strongly agree 58.1 61.9
2. agree 38.8 32,7
3. disagree 1.2 2.7
4, stronly disagree 0.0 A4
5. 0.0 0.0
6. omits 1.9 2.3

\n
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Y
83. Dance can be one of the means of expressing
feelings to others.

1. strongly agrce 46,6 55,6
2. agree 46.2 36.4
3. disagree 3. 4.3
. strongly disagree .6 .6
5. 0.0 2
6. omits 2.5 2.9
84. Which of the following do you consider the
most important in a dance activity?
1. entertalnment 21.Z 23.9
2. instruction g. 3.3
3, entertainment and instruc.ion 68,0 65,
4, neither is important. 4,0 3.3
5. .9 .8
6. omits 1.9 3.1

. 85. Dance activities are used in my classroom:

l, frequently 9.0 3.1
2. sometimes 35.4 17.3
2. seldom 23.6 11.1

. never 25.8 59.3
5‘ 2.8 3‘7
6. omits 3.4 5.6

86. Children's bechavior can be changed as a
result of participating in danog experilences.
N
1. true 82.0 79.8
2. false 11.2 14,6
3' n9 06
u‘ o.o l2
5. 0.0 A
6. omits 5.9 4.3
' 87. Dance should be included in:

1, curricular experiences only 21.4 17.3
2, extra-curricular experiences only 46,9 U8.6
3. neither 8.4 12.3
L, 2.2 4,1
5. 0.0 .6
6. omits 21.1 17.1




Uy

K-6 T7-12
I have had the following experilences in dance:
88. reoreational dance
15 tvae 68.3 66.7
2, falise 24,9  23.3
3‘ |3 -2
b, 0.0 .2
5. 0.0 .2
6. omits 6.2 9.5
89. private instruction
1. true 18.3 24,9
2., false 72. 64 .4
3' .6 .4
b, 0.0 2
5' 0.0 -2
‘ 6. omits 8-7 9'9
90. school related activities
1. true 64.0 62.3
2. false 29.8 29.0
3' OIO .6
by, 0.0 0.0
5‘ Oco n2
6. omits 6.2 7.8
91. community productions
1 true 20.5 25.3
2. false 70.2 63.8
3. .3 A
b, .6 .2
5, 0.0 U
6. omits 8.4 9.9
92, My most recent attendance of a live prodac-
tion involving dance was within the last:
1. 1 year 35.7 b2,2
2, 2 - 3 years 23.3 18.5
3. U4 -5 years 10.2 10.5
b4, 6 - 10 years 7.8 7.6
5. more than 10 years or never 16.5 14.6
6. omits 6.5 6.6
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93. Do you have a school-wide dance program in
your school?

1, Yes, a good ono. 2.8 4.9

2. Yes, a quite inadequate one. 11.2 11.7

3' No‘ 77-3 71“'1

4! ODO l4

5' 0.0 n2

6. omits 8.7 8.6
94, If you do have a program, but if you feel

that it 1s quite inadequate, which of the

following 18 the major reason for its

inadequacy?

1. 1lack of trained personnel 11.2 5,6

2. 1lack of student interest 2,2 2.9

3. community attitude L 9.0 10.9

4, 1ack of administrative interest S.g 5.8

5. lack of facilities T 9.1

6. omits 64,6 65.8
95. If you have no dance program in your school,

which of the following do you feel 1s the

major reason for not having such a program?

1. lack of trained personnel 25.2 15.8

2. lack of student interest 2.2 4.%

3. 1lack of administrative interest 15,2 13,

4, community attitude 22.4 QE.Q

5. lack of facilities la2.7 14,6

6, omits 22.4 28.4
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I have been

true
false

omits
have done

. true
false

omits
have been

true
false

1
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3
n
5
6
I
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6. omits

I have been
school.

true
false

O\ EW O

omits

STEPHEN FOSTER HUMANITIES CENTER

RESULTS OI' STUDENT QUESTIONNAIRE

NOVEMBER 1971

DRAMA

in a puppet show in school.

creative dramatics in school.

in a play on stage in school.

in a puppet show outside of
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Grades  Grades Grades oY

b,5,6 7,8,9 10,1),12

5. I have done creative dramatics outside
- of schonl.

1. true
. false
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5.
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6. I have been in a play on stage outside
of school.
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. false ?
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would 1like to be in a play.
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8. There is a drama club in my school.
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belong, or would like to belong, to
drama club in my school.
. true

false

W\l

WOO N0
&

£
0O OV
VOMPOOW

WO OOOMO

~NOOOWO

.
.
.
.
1
.
.
.

1
2
3
L
5
6
I
a
1
2
3
I
5
6

OO PW,M

omits




Grades GOrades (rades 5@
4,5,6 7,8,9 10,11,12

Percentage of Resparise

10. I have seen a live stage production.

1. true 55.6 63.5 64.6
2, false 4o.7 32.6 33.5
3. 5 2 2
by, 0.0 0.0 .2
5 0.0 .2 0.0
6. omits 3.3 3.5 1.5
11. I think that I could learn some of my
lessons at school by acting them out
in play form.
1. true 62.0 53.5 5.2
2. false 33.2 42,1 22.8
3 0.0 .2 .2
... 4, 0.0 0.0 0.¢
5. .2 A 0.0
6. omits 4,7 3.9 1.7
12, The part of the play I 1like best 1is:
1., the acting u8, 6 2.
2. the lighting f6.g Sg.g 53.$
3. the costumes 15.2 9.7 7.4
4, the scene design 5.3 6.2 6.3
5. the story 19.4 20.8 27.6
6. omits 5.8 3.9 2.2
CRAFTS
I have made things in school from:
. 13. clay.
1. true 63.1 59.3  57.6
2, false *33.8 37.8 40.9
R. 2 0.0 0.0
q. 0.9 0.C 0.0
/‘ .2 . L]
6. omits 2.8 8.8 ?.g
14, wood.
1. true 25.7 36.9 g .2
2 false 70.0 69.0 53.3
3. 0.0 0.0 .2
4, 0.0 0.0 0.0
5. .2 0.0 0.0
6. omits 4,2 3.1 1.3
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Grades
7,8,9 10,11,12

Grades

Grades
4,5,6

cloth or yarn

15.

plastics or metal.

16.

I have made things outside of school from:

. 17. clay.

wood.

18.
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cloth or yarn.

19,
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plastics or metal.

20,

MNO OO O~

NFOOOmM
SN

nauaano

llllll

o\ ow
Mo

o o)
Q 0 ©
S -
“4a g
P (o)

llllll




grades Grades Grades Of
u’5’6 7:819 10311,12

21, I think I could learn some of my lessons
at school by making things out of wood,
clay, metal, c¢loth or things like this.

1. true 66.5 23.1 21.5
2. false 30.0 3.2 7.0
3. .2 0.0 .2
4, 0.0 2 0.0
5. 0.0 0.0 0.0
6., omits 3.3 3.5 1.3
22, I would like to use wond, clay, metal, ~ ~
cloth, plastic or things like this more
often to make things in my class,
1. true 79.5 72.6 60.4
2, false 16.4 23.7 38.3
3. 0.0 2 0.¢
y, .2 0.0 0.0
5. 0.0 0.0 2
6. omits 3.9 3.5 1.1
23. There 18 a clud in my school where I
can make things,
1. true 27.4 54.4 55.9
2, false 67 .6 ho,1 hi.7
3. 5 0.0 .2
4, 0.0 .2 0.0
5, e 0.0 0.0 0.0
6. omits 4.5 3.3 2.2
24, I belong, or would like to belong, to
a club in my school where I can make
things.
1. true 73.7 65 .4 59.6
2. false 2l1.9 513 38.5
3, .5 0.0 .2
4, 0.0 0.0 0.0
5. 0.0 0.0 0.0
6. omits 3.9 3.3 1.7
ART
25. I have done drawing in school.
1. ¢true g91.4 86.7 83.9
2. false 5.3 9.8 14.8
3, .2 .2 0.0
b, 0.0 0.0 0.0
5. 0.0 0.0 0.0
6. omits 3.1 3.3 1.3
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Grades
7,8,9 10,11,12

(rades

(Grades
4J5J6

I have done painting in school.

26,

oo om
QU

—ANO OO

I have made collages in school.

eT.

I have made sculpture in school.

28,

I have made constructions in school.

29,

TTOROOO -

llllll

I have done printmaking in school.

30.

o N

I have done photography in school.

31.
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Grades
7,8,9 10,11,12

Grades

@rades
u,5!6

I have done drawlng outside of school,

320
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I have done painting outside of school.

I have made sculptures outside of scheol.
I have made constructioni outside »f

I have dane printmaking ouwcrside of school.

school.

OOOOOOOOOOOOOOOOOOOOOOOOOOOOOO

36.
37

33.
35.

‘ 34, I have made collages.outside of-sohnol.
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Grades Grades (Q(rades
4,5,6, 7,8,9, 10,11,12

38. I have done photography outside of school,

1. true 37.1 54,2 58.5
2. false 57 .9 ue.a 39,8
3. 2 . 0.0
un 0.0 Ouo 0.0
5. 0.0 0.0 0.0
6. omits 4.9 2.9 1.7
39. I would like to do more art activities in
my c¢lassroom,
1, true 81.8 70.1 65.0
2. false 13.5 26.1 32.8
3. .3 A 0.0
by, 2 0.0 0.0
5. 0.0 0.0 0.0
. 6. omits .2 3.5 2.2
40. There 3is an art cludb in my school.
1. true 27.1 56.4 59.8
2, false 67.9 39.8 38.3
3. .2 .2 0.0
by, 0.0 2 0.0
5. 0.0 0.0 0.0
6. omits 4.9 3.5 2.0
41. I belong, or would like to belong, to
an art c¢lub,
1. true 67.3 48.1 4y .8
2. false 28.2 48.3 53.7
3. .3 0.0 .2
b, 0.0 0.0 0.0
'i’ 5. 0.0 0.0 0.0
6. omits 4,2 3.7 1.3
42, I do art activities in school.
1. true 74.8 36.3 27 .2
2. false 20.0 60.2 71.5
3. .5 2 0.0
b, .3 0.0 .2
5. 0.0 0.0 0.0
6. omits 4.4 3.3 1.1
43, I do art activities outside of school.
1. true 4o.4 34.4 26.7
2. false 43.0 47.3 53.7
3. 4.4 8.9 11.1
4, 7.4 6.0 6.7
5. .2 2 .2
o 6. omits h.7 3.3 1.5




W,

1"'5.

1"‘6.

b7,

48,

I have been to an art gallery or art
show.

1, true

2., false

5.

6. omits

We talk about art in our classroom,
l, true

2. false

3.

4,

5.

6. omits

I look at art in magazines or books:
1. a lot

2. sometimes

3. hardly ever

4, never

5.

6. omits

MUSIC
I have sung in school.

true

2 false

omits

true
false

t

-~

omits

1.
3.
4,
5.
6.
I have played an instrument in school,
1.
2.
3.
2
6.
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Grades
10,11,12
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Grades
7,8,9, 10,11,12

Grades

Grades
4,5,6

I have written a song in school,

49,
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I have played music games or moved to
music in school.

I have studied music in school.

I have listened to music in school,

I do music activities in school,

I have sung ouiside of schcol.

50.
51,
52
53.
54
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Grades (@rades
7,8,9 10,11,12

Grades
4,5,6
I have played an instrument outside

of school,
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I have written a song outside of school.

56,
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I have played music games or moved to

music outside of school,

57
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I have listened to music outside of

school.

58.
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I have studied music sutside of school.

59.
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I do music activities outside of school.

60.
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Grades
7,8,9 10,11,12

Grades

Grades
4,5,6,

I would like to do more music activities
in school.,

61,
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There 1is a singing group in my school.
I belong, or would like to beloeng, to
There 1s an instrumental group in my

I belong, or would llke to belong, .to
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62,
63.
o4,
65.




drades
7,8,9 10,11,12

Grades

Grades

I have been to a muslec program in school,

66,
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(rades Grades @(rades
4,5,6 7,8,9 10,11,12

71, I nave done ballet and stage dancing

in school,
l., true 18.8 10.0 10.2
2. false T4, 85.9 87.4
ﬁ. |2 an OCO
. 0.0 0.0 0.0
5. 0.0 0.0 0.0
6. omits 6.6 5.0 204
72. I have danced out a story or played
dancing games in school.
1. true 26.8 21.8 20.9
2, false | 66.0 73.2 76.7
3. .2 0.0 0.0
4, 0.0 0.0 0.0
5. 0.0 0.0 0.0
6. omits 7.0 5.0 2.4
73. I have done slow and fast dancing
outside of school.
1. true 52,1 64 .3 81.3
2. false , : 41,2 30.9 16.3
3. 0.0 . 0.0 0.0
4, 0.0 0.0 0.0
5. 0.0 0.0 0.0
6. omits 6.7 4.8 2.4
74. I have done fo)k and square dancing
outside of schuul.
1. true 22.3 27.8 31.5
2, false 64.8 67.0 66.1
", 3. 0.0 A 0.0
4, 0.0 0.0 0.0
5. 0.0 0.0 0.0
6| OmitS 509 4|8 204
75. I have done ballet and stage dancing
outslde of school.
1. true 18.0 13.1 9.6
2., false 75.9 81.3 87.8
3. .2 . 2
by, 0.0 0.0 0.0
5. 0.0 0.0 0.0
6. omits 5.9 4,6 2.4




Grades @rddes (@rades Ch

4,5,6 17,8,9 10,11,12

76. I have danced out a story or played
danoing games outside of school,
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would like to do more dance activities
my classroom,
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79, I have seen a live dance performance, such
as folk or square dancing, on stage in
school.
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80. have seen a live dance performance, such
fo%k or sguare dancing, on stage outside
school.
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Grades Grades (Grades
4,5,6 7,8,9 10,11,12

81, We have talked about dance in our

classroon.
1. true 31.5 31.3 29,8
2, false 62.0 63.1 66.1
ﬁl 12 Ooo Y -
. 0.0 0.0 0.0
5. 2 2 . 2.
6, omits 6.3 54 3.5
82. There is a dance club in my school.
1. true 17.2 12,0 - 2.8
2, false 75.7 83.2 92.6
3' Ooo 0.0 12
lst 0.8 0.0 0.0
. 0. 0.0 0.0
. 6. omits 7.0 4.8 4,3
83. I belong, or would like to belong, to
a dance club in my school.
1. true 38.5 31.1 25.2
2, false 55.1 63.7 71.3
3. 0.0 uu' '
i .2 0.0 0.0
5. 0.0 0.0 0.0
6. omits 6.3 4.8 3.0
84, I think that having dance could help me
learn some of the other things in school.
l. true 36.5 29.8 25,2
2, false 57.0 66.0 71.1
3. 3 .2 .2
® k. 2 0.0 0.0
5. 0.0 0.0 0.0
6. omits 6.1 4.4 3.5
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APPENDIX D

RATIONALIS -~ TIMPORTANCE OI' ARTS AREAS
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THE VISUAL ARTS IN THE CURRICULUM - A SPECIALIZED RATIONALE

The Visual Arts provide for the necessary activities which
come only from within the child and which converts those 1nnep
impulses into reasonable form, -

Man's work remains from generation to generation in the
form of Art., The study of man is the study of these works;
and in their non-literal form, these provide for an endless
and fasclnating process of values definition. The inspiration
of the past as well as the follies of the past remain for the
study of man's "spirit."

B¥ means of the plastic means at hand the child may include
or exolude those essentials in i1deas which adjust the external
referende to the internal reality.

Experience in these media allow for growth in sensitivity
to all of the visual phenomena, '

The explicit and implicit content of the childs work indi-
cates personal adjustment and growth within any art formation
prog¢ess but more importantly this growth is apparent to the tea-
cher or spectator,

The images and symbols which make up the forms are selecw
tive statements about the world and about life and the unique:
modifications, additions, deletions, etc., speak in comprehen~
slve terms about the realities which the child experiences.

Here the frustrations may be overcome,

Here the aspirations may be symbolized,

Here the mood and attitude of reflection may be allowed
to dominate the time and thoughts of the child and, following
the point of departure, the standards and the effects of the
work are the result of the child's decision and demonstrate
his own independent associations with the world.
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CRAFTS

Crafts are generally considered a process of creative activity
in which a product 1s the record or result of experiences. The
expression involves the manipulation of materials toward a new
form; the making of order out of chaos. It is the experience
of creation and its many learning aspects which provides the
c¢hild with improved self=-concept.

The inclusion of crafts in the elementary learning structure
provides the child a positive opportunity for improved motor
skills. Emphasis on visual and tactual qualities, through the
manipulation of raw materials, provides the child with the
means and conditions for Jjudgment, expression of feeling; imag-
ination, growth, sense awareness, originality and independence.

Crafts give the child an experience for immediate success -
improving his self-concept; thus the teacher becomes more
effective because the opportunity for self-improvement is
provided the child.
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DESIRED GENERAL MUSICAL OUTCOMES

The ohlld is the first factor, the music is the second factor.
It is belleved that the generally educated person will have
certain minimum skills and understandings with respect to musiec.
While he develops these he will at the sambé time develop atti~-
tudes about music; he will have included music in his system

of values, We start where the child is and through sequential
developmental experiences gradually arrive at these general out-

.ocomes.,
I. Skills
A. Listening with a purpose.
B. Making music regardless of individual differences.
l, Be able to sing, satisfying to self and expressively
2. Be able to express himself on an instrument, bought
or homemade.
C. Be able to interpret musical notation (symbolic language)
D. Student will develop his creative and expressive nature.

II. Understandings

A,

B,

C.
D,

Understand the importance of design in music. Know the
component parts of music and the interrelationships that:
exist between melody, rhythm, harmony and form.

Inoresde his understanding of the world and its cultures
through the comprehension of the expressive elements of
a soclety.

Understand the relationships existing bvetween music and
other areas of human endeavors.

Understand the place of music in contemporary society.

III. Attitudes

A.

Student will value music as a means of self-expression
and communication.

He will find satisfaction and meaning in a music exper-
lence.

He will desire to continue his musical experiences.

He will exercise music judgment.
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SPEAKLIG OI' MEDIA - MUSIC IN ONE MEDIUM

COMMUNICATION IS A TOOL FOR PEOPLE TO PEOPLE UNDERSTANDING AND
EXPRESSION | |

THE CHILD IS THE FIRST FACTOR, THE MEDIUM IS THE SECOND FACTOR,

Why shoul.d music (or the arts) be an integral part of the curri-
culum? "In todays world music is more avallable to people than
ever has been true in times past. It 1s important that pupils-
as a part of their general educatli.a learn to appreciate, to
understand, to create, and to criticize with discrimination
those products of the mind, the voise, the hand, and the body
which give dignity to the person and exalt the spirit of man.
Music learnings are the responsibility of the whole school.'!
The affective, cognitive and psychomotor skills involved in
musical learning as a medium of expression are not foreign,

but close~kin to those skills developed through the tradi- :
tional curriculum media namely: reading, writing and arith-
metic, plus any variations thereof.

Experiences in music should be provided for all students regard-
less of, or hecaugse of their individual differences. Oppor=- .
tunities for continuing musical studies should be provided for
those particular students who wish to pursue their musical
education in order to develop expertise and excellence in any
particular phase: ' be it performance, composition, musicology

or simply as for personal enjoyment as a general consumer.

Every person today is a consumer of music, either by choice or
by circumstance via the mass media. It should go without saying
that every person is not, or will not become a polished musician,
that 1s, a performer, creator or producer of music. .
Through a variety of quality musical experiences students may
discover that particular medium in which they can best express
themselves and through which they can communicate, as soclal .
beings, to thelr soclety. Quality experiences thereby provide
the opportunity for developing a set of skills which allow an
outlet for, or which facilitate creativity, the expression of
1deas, emotions and feelings through sounds individually or
collectively created (composed) or produced., Students can

find personal satisfaction and meaning in music, and develop an
understanding of the world and its cultures through the compre-
hension of one of the expressive elements of past soclieties and
more 8pecifically that society to which the student belongs togay.

Students exercise value standards as they make independent intel-
lectual judgments about artistic quality in all their experientes,
through quality musical experiences which impart and reinforce
those innate qualities of that medium which make it unique as a
means of communication. The study of the elements, basic concepts
and facts about, or inherent in this unique medium in a logical,
sequential, developmental approach starting where the child is,



should produce a more discerning, more disoriminate individual.
Without quality experiences in music theilr deoisions w#ill be
based upon ntereotypes and prejudices which can be and are easily
manipulated by fthe mass media and superficial shifts in fashion.

Students need to exercise social responsibility in making personal
and group decisions about music and the arts. In a free society
each individual 1s soolally responaible for the quality of music
he contributes in his home, his work, and in the decisions he
makes as a voting oitizen in civio planning re: housing, park-
ways and conservation, all of which involve the arts., The arts
as a function of society are the responsibility of all oitizenp.
"Neither an outstanding nation nor a worthy individual can be .
intellectually mature and aesthetically impoverlished. School

prggrams ghould reflect a balanced image of social and artistic
values.

The Arts in the Comprehensive Secondary School, pp. 4, 5
2 National Association of Secondary Sého’I‘PrInﬁlpals, 1962,
Tdem
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DRAMA

"Drama is & process involving players with or without scripts, -
working with or without a director and with or without an
audience, Drama can range from the simplest form of role
playing to the most extravagant production."” Drama involves
and unifies the total child -~ his intellect, senses, body,
voice, emotions and imagination in situations that help him

to discover himself and his relation to society. Perhap: the
most important service that an exposure to drame& can render

is to encourage a child's involvement in an ides in a special
capaclty -~ that of an emotionally aware, oreative thinking person
interacting with those around him,

Drama experiences in the classroom give the child "permission',
to feel, to expand, to relate to his innér promptings and his
inhibitions. We are all too aware of the "acting out" stages

a child goes through and the poignant demands he makes on us

to recognize him as a special individual; all too often the
methods used by the child are decoy maneuvers designed to draw
attention to himself generally. He doesn't have an established
framework to operate in that can enable him to give vent to
specific frustrations, The aim then of drama must be to develop
an atmosphere of respect and understanding wherein a developing
personality has room to probe, to explore and to expand on .
genuine emotions and senses. The aim in implementing a program
of drama must be steady and direcoted towards allowing & natural
acting out, a natural creating realistically guided. A child
instinctively seeks guidelines for his behavior, he is used to.
"do's and don'ts"; we have to go beyond that concept and allow
the child to create, to give him permission to feel and most
important to find ways to effectively convey that feeling.

Drama a8 an art form cannot be approached without a,good foot=-
ing on its paving stones, these are primarily the sense aware-~
ness and movement activities, role playing, expression and
characterization activities. Just as a child is constantly
finding new ways of communicating verbally through new words,
artistically through new materials, paints, etc., or musically
~through song, and all the marvelous sound making things that

“ ¢children find, so he should be finding new ways to communicate
;- through his own tool chest - his body and his feelings. Like
;- any other instrument, body and feelings have to be played
continually. One has to develop a feel for their use, learn
their limitations and their adaptability. The primary thing

a c¢hild learns from experiencing these basic tools 1s more
than a footing on the groundwork of an art form - it is a know~
ledge of what he can do with his own raw materials and through:
the use of these materials what he can communicate to other
human beings, people who, 11ke him, are begging to grow from
where they are right now and will continue to grow and share
always from the present. always more and more able to give and
recelve new emotional stimulus,



DANCE

Every age has had its dance. The gamut of dance professionals
proclaim that this evidence establishes its value. It is true,
that dance 1s one of man's oldest and most basic means of expres-
sion. And it 1is also true that through the body man senses and
perceives the tensions and rhythms of life around him. But 1is®
it enough to assume that because man 1s impressed with data,
therefore, 18 able to express the import of such information in
a meaningful, fulfilling way? Mere perception and comprehension
of knowledge are not sufficient for the fullest development of
the person. To know 1s an essential step. But intake of know-
ledge alone leaves man in a self-enclosed human condition. The
assimilation of experience and the building it into a personal)
expressive, referential form 1s essential.

Education strives toward the ideal of developing a physically,
intellectually and emotionally integrated person. The very
nature of the expressive media makes them especially adapted

to this ideal, for through media all the aspects of man's complex
nature are united in expression. Dance is one form through
which expression may be realized. The most obvious aspect of

a dance experience 1is movement. But movement alone doet not
necessarily take precedence over the involvement of the intellect,
emotions, imagination and spirit. The aim of development of
motor ability 1s to allow for greater freedom in selecting move-
ment that best states the individual's idea. Utilization of
knowledge and feeling in dancing make the experience complete.,

As an educational tool, the value of dance, lies in the students
direct experience with it. Too often, education depersonalizes
the individual's relationship with an activity. Dance overcomes
this relationship barrier. Expression through movement brings

a person into intimate contact with himself, thus the activity.
He not only experiences the sensation of himself as a deliberately
moving being, but also realizes thoughts and feelings via his

self as a moving entity. :
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OUTLINE FOR SECTION I

Sectior T will describe “he relationship of the area under
consideratio:. (500141, sensory or rational) with the behaviaral
ouscomes resultin f'rom the use of the materials.

Section I:

A. A pereral rationale, desceription of the area
of emphasis and the dia,ram:

Classroom tea- Classroom teaoher
cher observes moves toward
ndicator tehavior, next develop~
g;gz ;;g;;l q\ > mental activity.
posit 1ve/4 “Thromh the /
. _associations Media of Art,~» [ New activity |
significan Crafts, Musioc,
experienc Drama and |
N  Dance. \\A Classroom teacper
Y 4 moves toward
limited ndleator > compensatory
associa~ | kehaviorsl| agtivity
tions Classroom tea~-
cher observes
behavior,

R, Definitions and descriptions of the area of
emphasis and Components

€. Indicator behaviors and definitions and deseriptions,

D. General informatiorn relating the area of emphasis
to Sections 11, II1I, and IV,




OUTLINE FOR SECTION II

(Section II will emphasize each separate art area.)

Section II:
A,

Very brief description of the relationships between

the area of emphasis and the arts

B.
and intended to be used,
1, Indicator behaviors
2. Formal responses
3, General description
of the arts areas
C. Media experiences - Art

l, General information
2, (Qeneral information
3. (Title of first art

General description of how the section is put together

of the format used for each

regarding materials

approach

regard1n§ procedures

a. @eneral description
1, Purposes
2, Concepts

3. Points of departure
4, Materials

5. Process hints
Related experiences

1. (Title of first relating experience)
a, Expected outcomes
b. Condit ions
¢, Motivating ideas
d. Materials
e. Procedures
£, Evaluation emphasis
: Possible follow-up
2, (Title of second related experience)
a, Expected outcomes
b, Conditions
¢. Motivating ideas
d., Materials
e. Procedures
f. Evaluation emphasis
Possible follow-up
3. Title of third related experience)

a, Expected outcomes
b, Conditions
¢, Motivating ideas
d. Materials
e. Procedures
f. Evaluation emphasis
g. Possible follow-up
4, etc,
5. etc,

78
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¢. Evaluation
l, expected outcomes Completed Limited
2. Indicator behaviors
a,
b,
3. Formal responses
a,
b,
4, Verbal responses
a,
b,
d., Suggested progressions (when behaviors and
responses are completed)
1, 1Indicator behaviors
2. Formal responses
3. Verbal responses
e, Suggested compensations (when behaviors and
' responses are limited)
l, 1Indicator behaviors
2. Formal responses
3. Verbal responses
4, (title of second art approach)
(This would follow the same outline utilized for
the "first art approach' There can be any number
of approaches given.) '

D. Media Experiences - Crafts

(same outline as "C - Media Experiences - Art")
E. Media Experlences - Music

same outline as "C - Media Experiences - Art")
F. Media Experiences - Drama

(same outline as "C - Media Experiences - Art")
G. Media Experiences - Dance

(same outline as "C - Media Experiences - Art")
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OUTLINE FOR SECTION III

(Section III will emphasize an interdisciplinary approach to
the arts)

Section III:

A. Very brief description of the relationships between
the area of emphasis and the arts.
B, G@eneral description of how the section is put together
and intended to be used.
1. Indicator behaviors
2. Formal responses
3. Information relating the arts to one another,
C., Interdisciplinary Experiences
1. (Title of first approach. For example: Crafts
Drama - Music)
a. (eneral description
" 1. Purposes
2. Concepts
3. Points of departure
b. Related experiences
1. (Title of first related experience)
Expected outcomes
Conditions
Motivation ideas
- Materials
Procedures
Evaluation emphasis
Possible follow-up
itle of second related experience)
Expected outcomes
Conditions
Motivation ideas
Materials
Procedures
Evaluation emphasis
Possible follow-up
itle of third related experience)
Expected outcomes
Conditions
Motivation ideas
Materials
Procedures
Evaluation emphasis
g. Possible follow-up

V]
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¢, Evaluation
1. Expeoted outoomes
2, Indicator behaviors Completed Limited
a, '
b,
3. Formal responses
a,
b.
4, Verbal responses
a.
b,
d. Suggested progressions (when behaviors and responses
are completed
l, Indicator behaviors
2. PFormal responses
3. Verbal responses
e. Suggested compensations (when behaviors and responses
are limited) ‘
l, Indicator behaviors
2. Formal responses
3. Verbal responses
2. (title of second approach. For example: art - musis -

dance)
iThis would follow the same outline utilized "1.,) .
title of first approach....." There can be any number

of approaches given,)




OUTLINE FOR SECTION 1V

(Section IV will emphasize an interdisciplinary approach relating
the arts to the current curriculum in other subject areas)

Seotion IV:

A, Very brief description of the relationships between
the area of emphasis and the arts. . )
B, @General description of how the book is put together
and lntended to be used.
1, Indicator behaviors
2., Formal responses
3, Information relating the arts to the other subject

areas,
C. Interdisciplinary relationships between Math and the
arts.

1. (title of first approach., For example: Music =
Dance - Math)
a., General description
1, Purposes

2, Congepts
3., Points of departure
4, Materials

5. Process hints
b, Related experiences
1, (title of first related experience)
a. Kpected outcomes
b. Gnditions
¢c. Motivation ideas
d. Mterials
e. Procedures
f. Evaluation emphasis
»  Possible followe~up
%title of second related experience)
a. Expected outcomes
b, <donditions
¢. Motivation ideas
d. Mterials
e. DIrocedures
f. Evaluation emphasis
%éitPOSSible follow-up

3. le of third related experience)
etc.

4, etc,

5. etec.

¢. Evaluation
1., Expected outcomes
2. Indicator behaviors Completed Limited
a.
b,
O ‘ etc.
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SUMMARIES OF PRE-IMPLEMENTATION EVALUATIONS OF ELEMENTARY
HUMANITIES MATERIALS

Professional Review Panel

Unit: Social

Please rate the materials on the following criteria:
(Circle the appropriate numbers: 1l-very good, 2-good
3-fair H-poor, S5-very poor).

1. Appropriste treatment. of each of the humanities areas:
A. Art 1 2 3 4 5
Comments:
1). 5 members reporting
2). average rating 2.20
3). range of scores 2-3
B. Crafts 1 2 3 Yy 5
Comments:
l). 5 members reporting
2). average rating 1.80
3). range of scores 1-2
¢. Music 1 2 3 4 5
Comments:
l). 5 members reportin
2). average rating 1.80
3). range of scores 1-2
D. Drama 1 2 3 4 5
Comments:
l). 5 members reporting
2), average rating 1.80
3). range of scores 1-2
E. Dance 1 2 3 b 5

Comments:

2 average rating 1.80

li. 5 members reporting
3). range of scores 1-2



Value of materials for use as an intergal part of
current curriculums.
1 2 3 L 5
Comments:

2). average rating 2.00
3). range of scores 2

Value of materials for use as a separate program in
Art, Crafts, Mugic, Dmamg and Dange. " 5

1}. 5 members reporting

Comments:

2). average rating 2.
3). range of scores 2-3

Practicality of materials and resources in regards to
materials and resources currently available in the
particular school systems.

li. 5 members reportinﬁo

1 2 3 b 5
Comments:
l1). 5 members reporting
2). average rating 1.80
3). range of scores 1-2

Practicality of materials and resources regardless
of the teacher's previous experiences in Art, Crafts,
Music, Drama and Dance.

| 2 3 b 5
Comments:
1). 5 members reporting
2). average rating 2.20
3). range of scores 2-3
Organization of materials for practical implementation.
1 2 3 b 5
Comments:
l)., 5 members reporting
2). average rating 2.00
3). range of scores 2
Appropriateness of materials for elementary grade
levels.
1 2 3 4 5
Comments:
l). 5 members reporting
2). average rating 1.80
3). range of scores 1-2



8. Selection of major concepts and content elements.

1 2 3
Comments:

1). 5 members reportin
2). average rating 1.60.
3). range of scores 1-2




SUMMARIES OF PRE-IMPLEMENTATION EVALUATIONS OF ELEMENTARY
HUMANITIES MATERIALS

Advisory Committee

Unit: Soclal

Please rate the materials on the following coriteria:
(Circle the appropriate number: l-very good, 2-good.
3-fair, H4-poor, S-very poor).

1, Appropriate treatment of each of the humanities areas:
A. Art 1 2 3 4 5
Comments:
1), 16 members reporting
2). average rating 1.31
3). range of scores 1«2
B. Crafts 1 - 3 i 5
Comment;s:
1). 16 members reporting
2). average rating 1.1
3). range of scores 1l-2
C. Music 1 2 3 [ 5
Comnpents:
1). 16 members reportin
2). average rating l.lg
3). range of scores 1-3
D. Drama 1 2 3 [ 5
Comments:
1l). 16 members reportins
2). average rating 1.1
3). range of scores 1«3
E. Dance 1 2 3 4 5
Comments:
1). 16 members reporting
2). average rating 1.25
3). range of scores 1-2

P
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Value of materials for use as an intergal part of
current curriculums,
1 2 3 4 5
Comments:

1). 15 members reporting
2). average rating 1.25

. range of scores 1-3
Value of materials for use as a separate program in
art, crafts, music, drama and dance.
1 2 3\ 4 5
Comments:

2). average rating 1.5
3). range of scores 1l-U

Practicality of materials and resources in regards
to materials and resources currently available in
the particular school systems,

1§. 16 members reporting

1 2 3 4 5
Comments:
1), 15 members reporting
2). average rating 1.1
3). range of scores 1-3

Practicality of materials and resources regardless of
the teacher's previous experiences in Art, Crafts,
Music, Drama and Dance,

1 2 3 4 5
Comments:
1}, 16 members reporting
2). average rating 1.31
3 range of scores 1-3
Organization of materialg for practical implementation.
1 3 5
Comments:
1). 16 members reporting
2). average rating 1.25
3). range of scores 1-3
Appropriateness of materials for elementary grade
levels., .
1 2 3 Ut 5
Comments:

1). 16 members reporting
2). average rating 1.25
3}. range of scores 1-2



8. Selection of major concepts and content elﬁments.
1 e 3 F
Comments: '

1). 16 members reporting
2). average rating 1.12
3). range of scores 1-3
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Summary Of Tcachors' Evaluation Of Elementary Humanitios
Instructional Units
(Pilot Implcmentation)

A. Usc of materials:

1; Onc tcacher did not rate use of materials.
Ono teacher rated between "Used some" and
"d1d not usc".
3; Five teachers rated tacir usc as "Used some'.
One teacher rated use as "Used oxtensively'.

B, Plcasc ratc the matcrials on the following critaeria:
(eircle the appropriate number: l-very good, 2-good,
3-fair, 4-poor, S~very poor) '

(Onc tcacher checked "2-good" in the above eriteria
and did not includo a rating on the following. This
teacher was not included on the following ratings).

. 1. Appropriate trecatment of cach of the humanitics arecas:
&, art
1 2 3 4 5
1 7 tcachers rating
2 average rating 1.57
3) Rangce of scorcs 1-3

comments:

The students really cnjoycd their lcessons,

b, Crafts '
1 2 3 4 5
. 1) 7 tcachers rating
2) average rating 1.14
3 Rangce of score 1-2
comments:

Very worthwhiic.

¢. Dancc
1 e 3 4 5

1 5 tcachcrs rating

2) avcrage rating 2.6
3 Rangc of scores 1-4
comments:

Did not use due to lack of time.
Did not usc,
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d., Drama
1 2 3 4 5
1) 6 tcachers rating
2) average rating 2.0
3 Range of scores 1=3
comments:

/

Did not use due to lack of time,

¢. Music
1 2 3 4 5
1 7 tcachers rating
2) avcrage rating .85

‘ 3 Rangc of scores 1«3

comments:
nonec.

2. Valuc of matcrlals for usc as an integral part of
currcnt curriculum.

1 2 3 Y 5
1 7 tcachers rating

2) avecrage rating 1.85

3 Range of scores 1=~3

comments:

. none,

3. Valuc of materials used as a scparate program in
art, crafts, music, drama and dance.

1 2 3 b 5
1 7 tcachers rating

2 average rating 1.71

3 Rangc of scores 1-3

comments:

none.




I, Practicality of materials and resources in regards
to matcrials and resources currcntly available in
the particular school systcms.

1l 2 3 4 5
1) 6 tcachors rating
2) average rating 1.83
3 Rangc of scorcs 1-3
comment s
Did not have the necessary materials,
5. Practicality of materials and resources regardlcess

of the teacher's previous cxperionce in art, crafts,
dancc, drama and music,

‘ , 1 2 3 4 5

1 T tecachers rating

2) average rating 1.28
3 Rangc of scores 1-2
comment s

none.,

6. Organization of materials for practical implemen-

tation.
1 2 3 Y 5
1 T teachers rating
. 2) average rating 1.42
3 Range of scores 1-2
comments:
none.

7. Appropriatcness of materials for clementary grade
levels.,

1 2 3 b 5
1 7 tcachers rating

2) average rating 1.42

3) Rangc of scores 1-2

comments:

nonce,




a4

8. Scleotion of major conepets and content clements.
1 2 3 4 5
l) 7 tcachers rating
2) avcrage rating 1.42
3) Rangc of scores 1-2
comments:
nong,

9. Teacher projoction of positive attitudes towards
the humanitics,

® 1 2 3 4 5

1 7 tcachers rating

2) avecrage rating 1.42
3) Range of Scores 1-2
comments:

none,

10. Anticipatcd level of student interest,
1 2 3 4 5
1 7 teachers rating
2) average rating 1,71
. 3 Rangc of scores 1-2
comments:

none,
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EVALUJATTOM I"ORM FOR IMPLEMENTATTION
OF RLEMENTARY HUMANITIES MATERIALS
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APPENDIX I

SUMMARY OF REVALUATIONS OF IMPLEMENTATION OF
ELEMENTARY HUMANITIES MATERIALS
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SUMMARY OF EVALUATIONS OF IMPLEMENTATTON
OF ELEMENTARY HUMANITIES MATERIALS
Arts Specialists Reporting
Please rate the implementation on the following
critefia: (Circle the appropriate rating: l-vary pood,
2«good, 3-falir, li-poor, and S-very poor, NA-not applicable)
1. Teacher exhiblts a workinpg knowledgre of unit oblective

and concepts,
Art: 1 2 3 b 5

1) 2 evsluations

2) average rating 1,5

3) range of 8cores 1-2

Comments: None

Crafts: 1 2 3 ] 5
1) 7 evaluations

2) average rating 2,22

3) range of scoves 1-3

Comments: None

Music: 1 2 3 h 5

1) 8 evaluations

2) averapge rating 2,63

2} ranze of scores 1-5

Comments: (a) music specialist initiating the activity -
classroon teacher actively assisting; (b) all children
of this particular rroup wer2 Involved, happily and
knowledseably in a healthy learning situation; (c¢) Rasic
muslic facts recarding meter unknown to the math teachevr-~
he did attempt fo nssist in correlstins math relation-
ships %o music; {(d) specialist observed two teachers as
they demonstrated with students the inciusion of folk
sinsing approprlate to social studies unit on Civil War,

Drama 1 2 3 M 5
1) 5 ewvaluations

2) average rating 1,830

3) range of scores 1-2

Comments: None

Dsncet 1 2 3 h
(Mo evaluations)

(W}
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2, Active participation of students,
] 2 3 it

1) 18 evaluations -
2) averapge rating 1,44
3) ranpge of scores 1l=5

fomments: None
3. ?ppropriate uge of materiuls and resources,
2

) 4 5
1) 18 evaluations '
2) average rating 1,61

3) range of scores 15

Comments: None

I, Interrelating two or more humanities areas, ‘
2 h 5 NA

?2) average rating 2,25
3) range of scores 1=5
Comments: None

1 3
1§ i evaluations (14 nars)

5. Effectlveness of teacher demonstration.
1 2 3 h 5 NA
1§ 8 evaluations ( 8 NA's and 2 with comments only)
2) average rating 2.50
3) range of scores 1-5
Commnents: Teacher workad with me, Teacher worked with
me .,

N

. Student reaction to lesson,
1 2 3 4 5
1} 18 evaluations
2) averapge rating 1,39
3) range of scores 1-5
Comments: Hone

7. Teacher/student interaction.
2 3 bt
li 18 evaluatlions

i

2) averags rating 1.89
3) range of scores 1-H
Comments: None

8. Appropriateness of presentation in regards to age level
of students,
1 2 3 4 5

-~
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2) average rating 1,56
3) range of scores 1-5
Comments: None

1§ 18 evaluatlons

9, Teacher projeotion of positive attibtude Lowards the
humanities,
1 2 3 It 5

1) 18 evalustions

2) average rating 1,78

3) range of scores 1=9H

Comnent.ss: lone
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APPENDIX J

STUDENT SURVEY




1,

2.

5.

9.

STEPHEN FOSTER HUMANITIES CENTER
Student Questionnaire

DRAMA

I have been in a puppset show in school.

l, true
2, false

I have done oreative dramatiocs in school,

1. true
2. false

I have been in a play on stage in school.

l. true
2. false

I have been in a puppet show outside of school,

1. ¢true
2, false

1 ﬁave done creative dramatics outside of school.

l., true
2. false

I have been in a play'on stage outside of school.

1. true
2. false

I would like to bé in a play.

l., true
2, false

There 1s a drama club in my school.

1, true
2. false

I belong, or would like to belong, to & drama c¢lub in
school,

1. true
2. false

my

10h



10, I have seen a live stage production.

B 1, tme 105
2, false

11, I think that I could learn some of my lessons at school by
aoting them out in play form.

1, true
2. [falsge

12. The part of the play that I like best is

l, the aocting
2. the lighting
E. the costumes
« the scene design
5. the story

CRAFTS

I have made things in school from:

13. clay.
1., true
2., false
14, wood,
1, true
2, false

15, e¢loth or yarn.,

l, true
2, false

16, plastics or metal,

1, true
2. false

I have made things outside of school from:

17. elay.
1. ¢€rue
2, false
18, wood,
1, ¢true

2. false




19,

20,

21,

22.

23.

2“’0

25.

26,

27.

¢loth or yarn,

1. true 100
2, false

plasties or metal.
1. true
2. false

I think I could learn some of my lessons at school by
making ghings out of wood, o¢lay, metal, c¢loth or things
like this.

l. true
2, false

I would like to use wood, clay, metal, c¢loth, plastic or
things 1like this more often to make things in my class,

l, true
2., false

There 18 a club in my sc¢hool where I can make things.

1, ¢true
2. false

I belong, or would like to telong, to a club in my school
where I can make things,

1, true
2., false
ART

I have done drawing in school.

1. true
2. false

I have done painting in school.

1. true
2. false

I have made collages in school.

l. true
2. false



28. I have made soulpture in school, 107

l, true
2, false

29, I have made constructions in school.

l. true
2. [false
30, I have done printmaking in school,
1. trus
2, false

31. I have done photography in school.

1, true
2. false

32, I have done drawing outside of school.

1 " t'rue
2. false

33. I have done painting outside of school.

1. true
2, false

34, I have made collages outside of school.

1. true
2, false

35. I have made sculptures outside of achool,

1. ¢true
2. false

36. I have made constructions outside of school.

l, true
2. false

37. I have done printmaking outside of school,

1, true
2., false

33. I have done photography outside of school.

1, true
2. false




39.
40,
b1,
k2.
43,

by,

45,

46.

T would like to do more art activities in my olassroon,

108
1. true
2, false
There is an art o¢lub in my sschool,
1, true
2, false

I belong, or would like to belong, to an art olub.

1, true
2, false

I do art aetivities in school,

l, true
2. false
I do art aoctivities outside of school.
1, a lot

2, sometimes
g. hardly ever
. hever
I have been to an art gallery or art show,.

1. true
2. false

We talk about art in our c¢lassroom,

. true
. false

look at art in magazines or books:
., a lot
. S8Sometimes
. hardly ever
. hever
MUSIC
I have sung in school,

1, trme
2. false



48,

49,

50.

51.

52,

53.

54,

55'

56.

570

I have played an instrument in sochool. xoé

1. ¢true
2, false

I have written o sonug in schoal.

1., true
2. false

I have played muslc games or moved to musio in school.

l, ¢true
2, false

I have studied music in school.

1. true
2. false

I have listened to music in school.

1., true
2, false

I do music activities in school.

1. true
2, false

I have sung outside of school.

1, true
2, false

-I have played an instrument outside of school.

l, ¢true
2, false

I have written a scng outside of school.

l. true
2., false

I have played music games or moved to music¢ outside of
school.

1, true
2. false

N



58.

59.

60.

61!

62,

63.

65.

66.

67.

I have listened to musio outside of school.

1. true

2, false

I have studied music outside of school.
1, true

2. false

I do musioc aotivities outside of school.
l. true

2, false

I would like to do more music activities in school.
1., true

2. false

There is a singing group in my school.

1., true
2., false

I belong, or would like to belong to a singing group.

l, true
2., false

There 18 an instrumental group in my school.

l, ¢true
2. false

I belong, or would like to belong, to an instrumental
group.

1. true
2, false

I have been to a music pregram in school.

1. true
2, false

I have been to & muaic program outside of school.

1., true
2. false

110



69.

70,

71,

72,

73.

7“.

75.

76.

We talk abayt musie in our elassroom,

1, true

2, Tralse 11
DANCE

I have done slow and fast danoing in school,

1. true

2. falge

I have done folk and square dancing in schosl,

l, true
2, false

I have done ballet and stage dancing in sohool,

l, true
2., false

I have danced out a story cr played dancing games in school.

1. true
2, false

I have done slow and fast dancing outside of school.

1, tre
2, false

I have done folk and square dancing outside of school,

1. true
2. false

I have done ballet and stage dancing outside of school.

1. ¢true
2, false

I have danced out a story or played dancing games <utside
of school.

l. true
2. false



T

78.

79.

80,

81,

82,

83.

8l ,

112
I would like to do more dance activities in my oclassroan,

1, true
2, falge

In my olassroom, I would most like to do:
1. slow and fast danoing
2. Tfolk and square daneing
3. ballet and stage dancing

« dancing out a story or dancing games
5. none of the above

I have seen a live dance perrormance, suoh as folk nr
square daneing, on stage in sochool., ‘

1. true
2. false

I have seen a live dance performance, such as folk or -
square dancing, on stage outside of school,

l, true
2., false

We have talked abuvut dance in our classroom,

1, ¢true
2, false

There is a dance c¢lub in my school,

1. true
2, false

1 belong, or would like to belong, to a dance ¢lub
in my school.

1, true
2, false

I think that having dance could help me learn seme of
the other things in school,

l, true
2., false



113
DRAMA

85. I learn about aoting and plays In schools

1. all of the time
2. most of the tine
some of the time
.  almost never

. nevey

v =W

86, I like and enjoy the things I learn about aocting and plays
from my teachor:
1. all of the time
2, most of the time
R.‘ some of the time
. almost never
5. never
87. My teacher uses aocting and plays in olass:
1, all of the time
2. most of the time
2. some of the time
« Aalmost never @
5. " never o
88. My teacher likes to do things using acting and plays:
1. all of the tinme
2, most of the time
2. some of the time
. almost never
5. never
89, My teacher helps me with things I 1like to do with acting
and plays:

1. all of the time
2. most of the time
. 8ome of the time
almost never
+ hever

hings in school:

1, all of the time
2. most ofkthe time |
3  of the tim

5

Q0. % learn about aoting and playa while I learn about other
1
2




92,

93.

ok,

95,

96.

A\ R ViRg o

1A
ORAFTS

1 learn about making‘;hings:rrom wood, olay, metal, yarn
and plastlo in school:

1. all of the time
2, most of the time
ﬁ. some of the time
5. almosgt nevex

never . .
I 1ike and enjoy making things from wood, ¢lay, metal, yarn,
and plastioc taught to us by my teacher:

all of the time
most of the time
~some of the time
almost never
nevey

My teacher uses wood, olay, metal, yarh and plastio for

learning aotivities in olass:

1,. all of the time

2, most of the time

E. ‘gome of the time
. almost never

5., never

My teacher 11kes to help us do things with wood, olay, metal,
yarn and plastioe: : :

1, all of the time

2, most of the time

z. some of the time
. 8almost never

5., never

My teaoher helps me with things I like to do with wood, olay,
}egali,yarn and plastic while I learn about other things in
gohool: ; ‘ '

- %; all of the time

2, most of the time

iy 3 some of the time

,‘;’5‘ 

o almost never
. hever




97. I learn about orafts using wood, clay, metal, yarm 15
: ang piastio while I learn about other things in 115
sohool ¢

1, all of the time

2. most of the time

a. some of the time
. 8almost never

5., never

98. T like the way we learn about making things from wood,
olay, metal, yarn, oloth and plastioe:

1., true
2., false

ART
99, I learn things about art in school:

1. all of the time

2. most of the time

2; some of the time
almost never

5. nevaer

100, I like and enjoy doing the things I learn about art
from my teachert

1, all of the time

2, most of the time

ﬁ. gsome of the time
« Aalmost never

5, never’

101, My teacher uses art in olass:

1., all of the time
2. most of the time
g. some of the time

. almost never '
5. hever

102, My teacher likes to help us do things in art:

1, all of the time
2, most of the time
i ﬁ, some of the time

§, almost nevar
- ;5;,'never o

103, My teacher helps me wibh things 1 1ike to do in artt
1. all of the time L e
2, most of the 5,“




104,

105.

106,

107,

108,

109,

I learn about art while I learn about other things in,,.
sohool: '

1., all of the time

2, mo3t of the time
R. some of the time
. almost never
5. never
I like the way we learn about art in school.
1, ¢true
2, false

MUSIC
I learn things about music in school:

1, all of the time

2, most of the time

B. some of the time
. almost never

5. hever

I like and enjoy doing the things I learn about music
from my teachenr:

1. all of the time

2. most of the time

a. some of the time
. almost never

5. never

My teacher uses music in class:

1, all of the time

2. most of the time

3. some of the time
. almost never

5. never

My teacher likes to help us do things in musioc:

1. all of the time

2. most of the time
3. some of the time
4, almost never :

5. 'never '

My teacher helps me with thinsa I ke to . do 1n musiot
~C1}3ga11 of the time ‘ Gl

- 2. most of the time
"‘ka.g gome of the time

. almost never




111,

112,

113.

114,

115,

116,

117,

  6L=uM0h'

I learn about musioc as a part of other lessons: 117

1, all of the time

2., most of the time

z. some of the time
« almost never

5, hever

I like the way we learn about music in sohool:

l. true
2. false

DANCE
I learn things ahout dance in sohool:

all of the time
most of the time
gsome of the time
almoat never
never

-
- - - L ] -

A P FL Y M

like and enjoy doing the things I learn about dance
rom my teacher:

all of the time
most of the time
some of the time
almost never
never

-

(O B LR F

teacher uses dance in class:

all of the time
most of the time
some of the time
almost never
never

teacher likes to help us do things in dance:

all of the time
most of the time
some of the time
almost never

~ hever

teacher helps me with things I like to do in dance:

» &ll of the time
. most of the time

~ some of the time
almost never

~ never

* o & ° =

F VM FEWdR = vwrwoe 2
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118, I learn about dance while I learn about other things
in schoolt

1. all of the time

2. most of the time

2. gsome of the time

« almost never

5., never

119, I 1like the way we learn about dance in school.
1
2

. true
., false
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APPENDIX K

THE SIGMIFICANCE OF THE DIFYERENCE BETWEEN
TWO PERCENTAGES
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APPENDIX L

INITIAL PILOT SURVEY ITEMS

INDICATING SIGNIFICANT CHANGE




122

Initial Pilot Survey Items Indicating Significant
Positive Change

DRAMA

(6 of 19 items indicate a significant positive change

of 31% of the itoms in the initial pilot classes and

threce of the itoms indicate a positive significant

shange in the control classes).

Pilot Classes:

Survey Item

Item
‘ Number
2, I have dono corcative dramaties in school.
5. I have donc creative dramatics outside of school.
6, I have been in a play on stage outside of school,
8. Thore is a drama c¢lud in wmy school.
88, My tcachor likes to do things using acting and plays.
89. My tcachcr helps me with things I 1ike to do with
acting and plays.
Control Classcs:
' 10, I have scon a live stage production.
11. I think that I could lecarn somc of my lessons at
school by acting them out 1in play form,
91, T like the way we learn about acting and plays 1n

school.




CRAFTS

(2 of 19 items indicatc a significant positive change of
104 of the items in tho initial pilot classes and one of
the itoms indicato a significant positive change in the

control classcs).

Pllot Classcs:

Survey Item

Item
Number
15, T have made things in school from cloth or yarn.
. 18, T have mado things outside of school from wood.
Control Classecs:
24, T belong, or would like to belong, to a club in

my school where I can makc things.




ART

124

£6 of 29 items indicatc a significant positive change of
214 of thoe items in the initlal pilot classcs and two of
the items indicate a positive significant change in the
control classes).

Survey
Item
Number

26,
29.
35.
3.
uy,
100,

39.

105,

Pilot Classcs:
Item

have donc painting in school,
have madc constructions in school,

nave made sculpturcs outside of school.

have been to an art gallery or an art show,

1ike and onjoy doing the things I lecarn about

1
I
I
1 do art activities outside of school,
I
I
art from my tcacher,

Control Classes:!

T would like to do more art activitics in my
¢lagsroom,

I 1like the way we lgarm about art in school.




MUSIC

(13 of 29 items indicate a significant positivo change of
U4g of the items in the initial pilot classos and two of
thu items indicatc a positive significant change in tho
control classcs).

Pilot Classcs:

$ ’

Survey Item
Itenm
Number /
hg, I have playcd an instrument in school.
hg, I have writton a song in school.
50. I have playcd music games or moved to music in
school.
53. I do music activitics in school,
55. I have playcd an instrument outside of school.
56. I have written a song outsidc of school.
57. I have played music games or moved to music outside
of school.
59. I have studied music outside of school., *
60, I do music activities outside of school.
67. I have becn to a music program outside of school.
68. We talk about music in our classroom,

109. My tcachier likes to help us do things in music.
110. My tcachcr hclps me with things I like to do in
music.
ControL Classcs:

,61. I would 1ike to do morc music activities in schcol.j'

5112;i ,I 1ike thc way Wb lcarn about music 1n school.;‘
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DANCE

(g of 23 items indicatc a significant positive change of
38% of the itcms in the initial pilot classcs and onc of
the itoms indicate a positive significant change in the
control c¢lasses.).

Pilot Classes:

Survey Item

Item
Number
69. I have done slow and fast dancing in school.
70. I have donc folk and squarc dancing in school.
7). I have donc ballet and stage dancing in school,
T72. I have danced out a story or played dancing games
in school,
73. I have donc slow and fast dancing outside of school,
81. We have talked about dance in our classroom.
117. My tcachcer helps me with things I like to»do in dance.
118. I lcarn about dance while I learn about other things
in school.
119. I 1ike the way we learn about dance in school.

Control Classes:

81, We talked about dance in our classroom.




