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INTRODUCTION

This report covers the sixth year of Arkansas' Title I program. The
385 eligible public school districts of the State spent in excess of
$24 million on programs to meet the needs of educztionally deprived
children, Most of the school districts in Arkansas are completely

o

rural and most are small. There are only 27 districts encompassing
__—:I:;;;_;;’;;;;—:;an 10,000 population. A tremendous change has
occurred in many Axkansas schools during the past two years in con-
verting from dual "freedom of choice" systems to completely unified
systems. Of the 385 districts, 325 used the entire district as a
project area for the Title I program last year, because there was no
more than one school at any given grade level, There were 318 school
districts with allocations for Title I of less than $100,000 even with
Arkansas' average ratio of formula eligibles to school population of
over 30%. Of the 385 eligible districts, 320 qualified for grants
under Part C of the Title because of a factor of 20% or greater in

formula eligibles to total school population, but no school was large

enough to qualify with 5,000 formula eligible,

The 1971 fiscal year represents a most difficult Title I program to
evaluate from the state level, It was a year in which many schools
changed abruptly during the school term from dual segregated systems
to unified systems, bringing radical changes in the attendance pat=

terns, Title I project areas and Title I activities, Pre and post




tests were difficult to match because of changes in student partici-

pating.

Major changes were brought about in many Title I programs duriag the
ycar by the SEA. New SEA guidelines governing program content were
used to phase out general education activities. Many local admini-
strators had operated one or more Title I activities which were
determined to be'too general in nature to be eligible to continue or
which were determined to be supplanting local effort. Many programs
were discontinued and substitutes were Iinstituted without the kind
of staff preparation, needs assescments, and dther planning that was

necessary to initiate effective activities.

A further disruﬁtion occurred when management review teams and HEW
audits required program changes during the project year. 1lew program
guides from the U,S, Office of Education gave new interpretations for
auxiliary services which required complete re-evaluation1o£ this area
of projects. Congress passed P,L. 91-230 which added many new require-
ments to be instituted during the year. The new National School iunch
Act which went into effect during the year permitted the shifting of
$2,000,000 being spent annually for food back into other Title I ac-

tivities.

For the past two years the SEA has required submission of standardized
test scores for all project area children at all grade levels where
Title I activities have existed. From these test results we have been

able to establish pictures of the academic deficiencies which have also

i1



caused the SEA to seek extensive revision in local program contents

All of these changes may be good for trkansas' school systems and
most 7 contribute to improve Title 1 programs, but the number of
changes makes evaluation of the year's Title 1 activities very

difficult in terms of specific student progress.

C.E. Morris

Coordinator, ESEA Title I

1ii
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TITLE I, ESEA

FY 1971

I. BASIC STATISTICS

A, HNumber of participating LEA's in the State 385-

B, LEA's participating in Title I

1, Regular School Term 262
2. Summer Term i 0
3. Regular and Summer Terms 123

C. Total number of pupils participating in Title I
programs (unduplicated count)

Regular Summer After

Term Term Hours
l. Enrolled in public schools 135,359 17,305 300 l
2. Enrolled in private schools 1,236 23 l
D, Cooperative Projects 5
1. Number of schools participating 31
2. Number of pupils particilapting 6,338
E. Total dollar amount of Grant Award £24,214,456.00

F. Total dollar amount expended (disbursements
and unliquidated obligations) $21,948,297,31

G. Balance in Title I Account = June 31, 1971 $ 2,266,158.69

I1. STAFF
A, SEA Level

There were 30 State agency ESEA, Title I Staff members with a
full time equivalency of 23,72 employed to assist local school
agencies with their Title I programs during the year. The fol-~
lowing Chart will show staff employed by category assignment
showing full time equivalency of each employee for the year:
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CBART ]

SEA TITLE I STAFF FULL TIME EQUIVALENCY

_ STAFF MEMBER
Mrse E,C, Williams
Mr. C.E. Morris
Mr. Olen Taylor
Mi. Larl Glover
lroe William P, Batson
Mr. Don Hindman
Mr, R.A. Carpenter
Mr. Bub Kerx

kr. Eugene Chaanrell

Mrs. Sarg Murphy

Mrs. Elizabeth Smith
Mr. Charles Ellis

Mr. B.J, Lever

FORTY 1971
LS £ S N Y O

Assuciate Dircclor «0l
Coordinator of Titlc 1 1.00
Coordinator of Finance e 061
Supervisor of Finance .69
Area Supervisor 1.00
Arezg supervisor 1.00
Area Supcervisor 1,00
Arca Supervicer 1.00
Supervisor, Special Services 1.00
Cooxrdinator of Disscminution .20
and Follow Through

Follow Through Specialist .05
Information Officer <30
Superviscer Evaluation & Statistics <87

Esch professional staff member shown above is provided adequate secre=-
terial services. There were 17 support personnel cmployed to aid in

statistical and monitoring tervices.

The Administrative moncy used

for the fiscal year 1970-71 for the State agency staff was $174,288.25,

The following Chart is a breakdown of visits made by SEA personnel and
the percent of time spent on each objective as reported by Title I Staff:



CHART 1I

PERCE! O TIME SPENT ON OBJECTIVES

ITOTAL (PRKOGRAM | PROGRAM PROGRAM | PROGRAM § PROGRAM ] PROGRAM
TITLE 1 FTELD |PLANN=- DEVELODP=- | OPERA= EVALU- BUDGLET DISSEMI-
STAFF VISITS|ING MENT TION ATION FINANCE | NATION
Title 1 Area
Supervisors 388 25% 307 16%, 147, 97 6%
Title 1
Coordinator 40 30% 30% 30% 107
Evaluation
Supervisor 15 1007
Information
Officer 19 100%
Finance
Supervisor 0 1007
Dissemination
Coordinator 8 100%
Spec. Services
Supcrviscr 72 25% 25% 207 107, 15% 5%
Associate
Dircctor 20 20% 15% 15% 20% 10% 20%

Foliow Through
Specialist 2 1007,

B. LEA Level

A total of 104 coordinators with a full time equivalency of 74.81 were
cmployed by 102 local educational agencies to aid with program operations,
Better programs were facilitaed through 5 cocperative projects formed by
31 smaller schoocl districts. Smaller school districts operated programs
under the supervision of regular school personnel with some districts
employing a clerk where it was justifiable,

The responsibility for operating projects was largely that of the dist-
rict personnel, in addition to the staff employed at the State level.
The following Title I staff (Chart III) was employed at the LEA level
to operate programs:




CHART IIT

LEA TITLE I STAFF

By Assignment and Number

REGULAR SUMMER AFTER
TERM TERM HOURS
ASSIGNMENT FTE FTE FTE
Direction & Management {(Admin,) 74,81 15.40 e25
Teaching Kindergarten 19,22 65.00
Teaching Elementary 847,98 611,10 1.22
Teaching Secondary 374,88 231,66 .66
Teaching Handicapped 169.49 1.00
Librarian 156,32 22,00
Counseling 144,13 6.50 .12
Supervision 29,02 28,99
Psychologist 4,20
Teacher Aide 443,51 142,60 6.00
Librarian Aide 139,90 7.00 2.00
Social Worker 105,14 7.40
Attendance Worker 30.56 1.33
Nurse 110,20 16.00
Physician e25
Dentist 1.50
Clerical - Instruction 155,63 17.50
Clerical =~ Administration 261,51 14,55
Cuctodial 29,79 44,25
Vehicle Operation 15,90 153,70
Nurse Aide 14,50 1.00
Cooking & Sewing 1.00 2.00
Testing 14,32 1.00
Teaching Pre-Kindergarten «25 10,00
Total Number of Employees 3144.01 1399,98 10.25




SECTION- 1

STATISTICAL DATA

Infornmation Taken From the Districts' FY 1971 Annuakl
tvaluation and Final Fiscal Reponts

Expenditures of Title I Funds for FY 1971
Participants and Amounts by Activities

Approved Projects by Size of District
and Services Offered

Size and Scope
Total Title I Pari:cipants (Regular Team)

Total Title I Participants (Swmmer Tesm)
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SECTILOMN-1V

MOST SUCCESSFUL ACTIVITIES

Narratives Taken From the Distnicts' FY 1971
Title 1 Annual Evaluation Repont
A. Prairie Grove Elementary School
B. Magnet Cove School District
C. Searcy Special School District
D. Osceola School District
E. North Little Rock School District
F. Rogers Public Schools
G. Hope School District
H. El Dorado School District
I. Wynne School District

J. Bay-Brown School District




INTRODUCTION

1.

2.

3.

4e

5.

NARRATIVE

1.

2.

3.

b

Prairie Grove Elementary School

Contact person: Lena Sparkman, Counselor, Prairie Grove Schools
Prairie Grove, Arkansas 72753 Phone 846~2175

Remedial Reading

Activity was initiated in 1968 and has been a yearly activity
since.

The activity is in operation during the 1971-72 year.

Objective:
Students will respond favorably to special assistance
in reading,

Remarks: Vhile the specific gain expected was not listed in

the objective for the FY 70 project a g in of one
year was expected.

Services provided:
Techniques vary with the individual student and their
needs. Classes are limited to a maximum of eight stu=
dents. The average class size was six students, Clas-
ses were held during the school day and consisted of
eleven periods per day. The remedial :oom has many
easy to read books, games, an overhead projector, re~
cord player as well as planned reading programs to
meet the needs of the wide iInterest range and intel-
lectual range. The atmosphere is planned for pleasant=~
ness to create a relaxed learning situation.

Participants:
The basic criteria used for selection of participants
is the greatest need, beginning with those two or more
years below grade level, regardless of sex or age.
Students are expected to gain confidence because of
being able to achieve. Educational deprivation is the
basis of selection,

Staff:
One teacher, holding an elementary certificate with
emphasis on reading comprises the staff. She is re-
sponsible for the complete instructional program but
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PRAIRIE GROVE NARRATIVE REPORT CONT1

but depends upon the elementary counselor for assist-
ance, such as testing and special aid in learning pro-
blems.

5. Related components:
Parents of students must confer with teachers once cach
six weeks, Elementary counselor involvement with re-
medial reading students is also a component,

6. Effectiveness:
Sixty-six students were involved in the reading class.
Ten of these were returned to regular class partici-
pation and were replaced with ten others. A pre and
post test was given to fifty students imvolved, using
the Betts Informal Inventory Reading Test. Some
entered late and did not receive both pre and post
tests. Tests were administered in iate October and
early May. The average gain was 1.9 grade levels
in the six month period. On the surface this is a
good, but average gains do not gove the true picture.
Twenty-one students gained only six months, while
twen*ty made twelve months progress, one eighteen
months, seven made twenty~-four mounths gain and one made
thirty~six months progress, thus making the average
gain extremely high.

7. Budget:
The total cost of the program:

Salary: $4,900
Fixed charges: 678
Instructional materials: 475
Total Cost: 56,053
Total Per Pupil Cost: 78

25




PART XLT: MOST SUCCESSFUL ACTIVITY
Introduction.

Magnet Cove School bistrict No. 8

Janet Phillips, 1424 Park, Malvern, Arkansas 72104, Telephone 332-3119
020 Reading

Activity initisted September FY 63, continued through 71

Activity being continued in FY 72

Norxative.

Objective: The children in grades 4, 5, aud 6 who are educationally
deprived becsuse of low reading skills will be indentified, aund sched-
uled in special reading iustructional activities that will increase
their yeading skills by one grade level as measured by the SRA stand-
ardized achievement test.

Students were scheduled in classes ranging from 6 to 12 students, for
25 minutes daily, according to grade placement, and except for & stu-
dents who returned tv the normal classyoom situation, were continued in
these activities for the cutire =choel ycar.

The teacher utilized SRA reading labs, SRA pilot librarics, Webster
clinics, EDL tepes, Imperial tapes, dictionaries, special books for
the tcaching of reading including high interest level bouKs, plionatic
clhiarts, records, workbooks, and considerable mimeographed material
prepared by the rcading teachey and from other selccted sources.
Supplementary to the waterials were controlled readers, a listening
table with tepe deck, record deck, and earphones, filmstrip projector
and a tape recorder.

ing ability, and iustructional activities were individualized as much
as possible. 7Techniques were designed to suit the individual child
and changed for him as often as was necessary to maintain his interest.

Eight non-readers ranging from grades 2 through 06 werc placed in a
30-minute class daily, and given Distay instructiomal activities,.

Guidance activities were primarily directed toward the motivation and
attitude improvenient of the participants of i‘he reading program and
were #lso conducted by the reading teacher. Considerable contact with
parents was & part of the guidance program. This contact was by written
communicelion, phone conversation, and personal interview. Relative

to students, the teacher worked with group techniques and individual
conferences. The teacher gsve achievement tests to all students in
grades 2 thiough 6, intelligence tests to grade 4 and otler selccted
studenis, and developmental reading tests to participants of the rcad-
ing prozrem.
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HAGNET COVE KEPORT CONT'D

The 62 students selected were identified by achievement tests, rcading
tests, and teacher referral.

The students selected were in grades 4 through 6 with a few non-readers
from the 2nd and 3»d grade levels participating with other non-recadexrs
in a Distar program for thirty minutes daily.

Lleveu students selected were frem poverty families, 9 were from family
sitvsetions that could be chsracterized broken homes. The remginder
came from lower middle class families who arc culturally deprived and
intellectually limited. ‘

The teacher who conducted the program has 29 years elementary teaching
experience, 18 heurs in reading instruction, and 18 hours in guidance
activities, She has a BA degree and 30 graduate hours., 1n addition to
the reading-guidance assipument she taught 6th grade language arts one
hour daily.

The teacher was assisted occasionally by the high school counselor who
gave perfoimauce tests for a few selected students.

The effectiveness of the program cennct be accurately assessed until
the post achievement test is given this fall. 8ix students were
returned to the classroom situation. On the basis of the Lyons and
Carnahan New Developmental Reading Test which we have a pre and post
on 34 of the participants, given in April, 1970 and 1971 respectively,
the £n1lowing results are indicated:

8 students gained 2 oxr mere grade levels
8 students pained 1 or more grade levels
17 students showed no gain

i1 student Tegressed

The above results indicated that we achieved our objective with approx-
imately 45% of the students seleccted.

The following factors influenced the reading activity and may account
in part for a faeilure to attain our objective with more students.

1. Due to a loss of time necessary to the testing program which
was conducted by the readirg teacher, and personal illness of
the teacher the total time reading activities were conducted
was approximately 6% months.

2. We have reason to doubt the measuring deyice since we gave a
revised edition of the test as a post test.

3. Soume students selected had low IQ scores which indicated they
were not ideal choices for a remedial program.

4. The sequence of course content dezigned by the teacher places
emphasis on instructional activities in the Ath grade lecvel
which seemed to not correlate well with the testing instrumcnt
used. This is the prade level wherc most failures occurred.

el




MAGNET COVE REPORY CONT'D

Title I funds provided $2936 for the reading progrem or for en avcrage
enrol lment of 60 students, $656 per studeat, Using a cost per pupil

of $625 for elementery children estsblished by the auditor for the pre-
vious schonl year and pro-reting this for the students while they were
in reading instruction, the gistrict probably provided approximately
$42 per pupil for this progvem. This wbuld indicate a total per pupil
cxpenditure of $698.




PART XII: MOST SUCCESSFUL ACTIVITY

INTRODUCTION

l.

2.

Name of Local Educational Agency: Searcy Special School District.

Name, address and telephone number of person who can be contacted
for futher intormatiom: Phillip R. Shewmaker, 801 North Elm,
Searcy, Arkansas; télephone number 268-3518,

3, Title of Activity: Remedial Reading
4, Date when Activity was initiated: Activity was initiated
September 1, 1966 and is continuing to be implemented.
5. Date when Activity was terminated: Activitv has not been termin~
ated.
NARRATIVE
1. Objective
1. Raise reading levels one to one and one-half grade level during
the school year.
2. Increase appreciation of reading to the mean appreciation of
the other students.
2. Services Provided

a, Remedial reading for students who are reading one to two grade
levels below their age or grade level. These students are
grouped into classes of twelve (12) to fifteem (15).

The teachers use the same type of materials in all c¢iasses.
The materials are Scott Foresman Basic Reading Text, the
Webster Series developed for use as laboratory material con~
sisting of reading films, film strips, question sheets 2ad
workbooks. Tape recorders and headsets axc ustd for reading
practice and phonetic records and charts to teach sounds.

A combination of djfferenc techinques are employed. We gen-
erally start with 2 slight vocabulary to develop skills in word
attack study. From the first approach %o reading, interpre-
tating the new words from context is encouraged. A variety of
word study skills is introduced in the beginning and developed
to the more complicated and detailed as abilities allow.

b. The students are grouped as to his reading level. The average
class size is 15.
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SEARCY REPORT CONT'D

c. Each class was divided into two groups and the following
procedures were followed.

1. Onc group listens to records on hecadsets while reading
the same story from their books. Thesc records have been
pre-taped by the tcachers to accompany stories in the
students book.

2. The other group has an oral reading lesson. Since the
first grovp is using the headscts, the two groups do
not conflict. Any words the group had trouble pronounc-
ing are written on the board by the teacher. The words
are broken into syllables for better understanding,

3. The next step for the entire group is a reading lesson on
the controlled reading machine, This machine flashes
one word at a time on s screen at a certain speed; and
example might be four words per-minute. The words are
never spoken. A student must be able to read to be able
to understand the story. After students finish rcading
from this machine, they are tested. )

4. The next exercise for the student is a session with the
phonetic records. As they listen to these records, the
teacher uses a chart to show the student what each word
rzsembles. The charts are made by the teachers before
class tin.. They correspond with the record the students
are listening to.

5. Students a.e encouraged te read library books. Books
are available for the students to check frum the library.

d. Equipment and materials used in the project consist of instruc-
tional and library materials and books written on the students’
level, globes, maps, reading machincs, controlled readers, SRA
Reading Lab and filmstrips.

e. Clothing, medical and dental care, and supplies were furnished
for the students whose parents are unable financially, tc pro=-
vide these services,

3, Participants

Individual conferences were held with the students' reading teachers
to help determine the needs of zach student. All students were given
the Nelson Reading Test, Revised Edition. Then the participants were
selected according to teacher recommendations as to reading abilities
and test scorcs. The number of participants in the remedial reading
progran in the regular school term was 125 in the elementary and 54

in the secondary school. Ages of the students range from six to
fourteen years. Sex of the students is about the same number of hoys
and girls. The students are educationally deprived students and about
96X are from economically deprived homes.
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SCARCY REPORT CONT'D

The staff consist of five certified remedial reading teachers,
Related Compontents: Does not apply,

Effectiveness

per year,
Budget
Regular school term, $38,038 for remedial reading for 179 students,

This equals $212 Per student. The $212 Per students is the amount
spent from the ESEA Title I funds,
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PART XI1: MOST SUCCESSFUL ACTIVITY
1. Name of local educational apency: Osceola School District #1
2. Contact Person: John H. Barker, Director of Instruction
P.0O. Box 628
Osceola, Arkansas 72370
Telephone 501-563-5600
3. Title of Activity: Speech and Hearing

4., Date initiated: September, 1970

5. Date terminated: This activity is being continued through FY '72

Narrative
The speech and hearing services were provided as a result of a

contract with the Memphis Speech and Hearing Center of Memphis State
University. Their final report is enclosed.
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Memphis Speech and ilearing Center August 31, 1971
T JeHerwon Avirnue.
Memplis, Tennessee. 8103

OSCEOLA SCHOOLS SPEECH & HEARING PROJECT
MISSISSIPYT COUNTY, ARKANSAS

¥inal Report
September 1, 1970 - August 31, 1971

IDENTIFICATION ACTIVITIES ;

Because speech clinical scrvices had not been previcusly offered in the
Arkansas area of concern, it was considered desirable to begin the program
by screening all children in grades 1 through 12. This was initiated in
September, 1970, and was completed in December, 1970. Table 1, Tnitial
Screening Data, Presents the number of children screened and classified

by sex and by race.

TABLE I. Initial Screcning Data, as of January 30, 1971.

Sex Race
Number Percentage Number Perceuntage
Male 1,262 51.01 Black 1,200 48.50
Fenale 1,198 48.43 White 1,251 50.57
Error 14 +56 Other 5 .20
Error 18 73
Total : 2,474 100.00 Total 2,474 100.00

In the initial screening, all children were given an articulation test,

a pure tone scrcening test, and measures of spontaneous speech that included
evaluation of.stuttering, voice quality, and general intelligibility. Any
child who made one or more errors on any part of this screening batter

was designated as flagged,
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Osceola School Speech & Hearing Project
Final Report

In addition, if a teacher, parent, or other person made specific reference
to the communicative problems of the child, he was also flagged. The term
flagged, then, should not be interpreted as necessarlly meaning that the
child needs therapy. Rather, it simply means that either because of some
deviation - insignificant or significant -~ in his communicative behavior
or because of a referral, he would be looked at again.

TABLE II., Children Flagged and Cleared.

Category Number Percentage
Flagged 360 38.80
Cleared 1,514 61.20
Total 2,474 100.00

FOLLOW UP SCREENING PROCEDURES

The initial flagging, it will be remembered, identified individuals who

(1) deviated even if very slightly on any one of the test items or who

(2) were referred to by teachers, parents, or other adults as having a
communicative problem. The plan, therefore, was to see each of the flagged
children again, but at no time was it expected that each of these children
would require therapy. The major follow up screening procedures will be re-
viewed separately,

HEARING SCREENING

The pure tone screening test was administered at 500, 1,000, 2,000 and 6,000
Hz at 20 dB level. The child was flagged if he failed to hear any one of the
test frequencies in either ear. Table III, Data on Pure Tone Screening,
gives the results for this portion of the screening process. Because of

the relatively high noise level in typical school testing situations, a high
percentage of children fall a pure tone screening test despite the fact

that their hearing may acctually be normal. Futhermore, colds at the time

of testing may result in a transitory hearing loss. For the reason, it has
become customary to administer a second screening routinely to those children
who failed the first screening. The children who fail the second screening
then receive a pure tone threshold test under relatively ideal acoustical
circumstances., 1In this instance, the children were transported to the
Memphis Speech and Hearing Center for this test. As is indicated in Table III,
321 children failed the first screening, 138 failed the second screening.

Of these 138 children, 93 were given a pure tone threshold test. Of the

36 children who failed the test, 13 were diagnosed by an otologist as having
an organic hearing condition warranting immediate medical treatment.
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TABLE III. Pure Tone Screening.

1st . 2nd Pure Tone
Screening Screening Threshold
Failed 321 138 93
Passed 2,085 241 _ 61
Unsatisfactory 47
Error 2
Total 2,474

VOICE SCREENING

During the initial screening 20 children were flagged as demonstrating
voice difficulties. These children were then seen again by a therapist, who
was unaware of the original evaluation, and by the supervising clinician.

On the basis of these three opinions 10 children were considered to have
significant voice problems. It was recommended that these children be seen
by an otolaryngologist for medical evaluation before initiating therapy.

A list of these children is enclosed with this report. Table IV, Voice
Screening, shows the number childgren identified as having voice problems.

TABLE IV. Voice Screening.

lst 2nd
School Screening Screening
Rosenwald High School 2 1
Rosenwald Elementary School 8 4
West Elementary School 7 3
Osceola Junior High School 3 2
Total 20 10
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ARTICULATORY SCREENING

The Triota Articulation Test was administered to all of the children.
Some 584 children missed at least 1 of the 54 items on the Triota. Each
of these children was, therefore, included in the flagged group. An
articulation score, based upon the number of items missed, age of child,
and type of error, was computed for each child. 1In general, subject to
other factors, children with a Triota score of 10 or more manifested
articulation deviations severe enough to justify consideration for arti=-
culatory therapy. This would include about 5% of the population. Arti-
culatory Data are shown in Table V.

TABLE V. Articulatory Scrwening Data.

Number Percentag
Failed 584 23,61
Cleared 1,890 76.39
Total 2,474 100.00

THERAPY

Therapy began in the month of January, with all of the children selected
for therapy having articulatory problems being placed in the Paired Stimuli
program.  Children having other types of communicative disorders as well

as those who were unable to meet criterion for paired stimuli, were placed
in traditional therapy situation.

School buses were used to transport the children to the Speech and Hearing

Center located at Osceola Junior High School. The selected group from each
school came at different times everyday. This was done to prevent a child

from being absent from classroom work during the same hour each day. Each

child was seen three times per week.

Table VI, Paired Stimuli Data, shows the children seen in the Paired Stimuli
program numbered 69. Of these, 49 completed the program on one or mcre
sounds. Nine were unable to complete the program. It should be noted that
the average number of therapy sessions for a child in the Paired Stumuli
articulatory program was 10, or an average total of 70.18 minutes per
remission of sound, A child averaged 2 :o 3 sessions pexr day or approximately
4 days per sound.
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TABLE VI. Paired Stimuli Data

Number completing program, 69 Number completing all sounds 49
at lzast 1 sound

Number failed 9 Number needing aditional sounds 26

Total 78 Total 75

In the traditional therapy program 15 children were enrolled and 2 were
dismissed as needing no futher therapy. Thirty-one additional children
were recommended for traditional therapy. Table VII, Traditional Therapy,
shows the number of children enrolled or recommended for traditional therapy
according to the type of communicative disorder.

TABLE VII. Traditional Therapy.
Articulation &

Articulation Language Stutterer Language
Enrolled 8 3 2 2
Completed 2 0 0 0
Need More Therapy 6 3 2 2
Recommended 20 4 5 2

SUMMER PROGRAM

Some 100 letters requesting children attend the summer therapy program were
issued. These included the children with linguistic differences, children
who received no therapy during the academic year and children with severe
speech and language problems from all schools served. Primarily because of
transportation difficulities only 19 children were enrolled in the summer
program. Table VIII, Summer Program, shows the number of children enrolled
in the summer program according to school and type of communicative problem.
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TABLE VIII, Summer Program.
Disorder

Articulation  Voice Stutterer Hearing Language

School

East Elementary 5 1
West Elementary 4 1

Rosenwald Elementary 3 1
Osceola Junior High 2

Osceola High 1

Rosenwald High 1

Memphis Speech and Hearing Center's speech screening results indicate chat
the following students have a suspected voice problem which necessitates a
laryngeal examination,

West Eiementq;y -5 osenwald High - 2

Osceola Junior High - 1

Rosenwald Elementary - 8

Osceola High School - 3




Osceola Schools Speech & Hearing Project
Final Report

THERAPY LISTS. Paired Stimuli (PS).

These lists are arranged alphabetically according to school. Eacn child
enrolled in PS is listed and the sound or sounds actually selected for
therapy. Under the heading of Disposition, "C" indicates completion of
therapy for that child; "I" indicates that speech therapy as yet, is in-
complete and that the child has additional sounds which need remediation.

EAST ELEMENTARY SCHOOL

Name Grade Sound Time Sessions Disposition
3 s 45 8 o
4 s 105 14 c
2 s 45 6 C
1 th,s 185 15 I
6 s 35 6 C
5 s 35 5 C
1 £ 165 20 I
1 th 110 8 c
2 s, th 65 7 I
1 sh 75 15 C
2 th 50 5 C
6 s 115 8 c
3 th 70 12 C
4 s 55 9 I
3 sh 105 11 I
5 s 30 5 C
2 sh 25 6 I
1 ch 90 17 C
3 s 45 7 c
4 ch 115 15 C
4 s 55 8 C
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WEST ELEMENTARY SCHOOL

Name ‘ Grade Sound Time Sessions Disposition
1 th 155 12 C
6 s 55 4 C
4 th 70 7 C
3 s 35 9 C
2 th,s 145 11 C
4 s 25 5 C
3 s 60 11 I
1 th,s 160 18 I
3 s 30 5 C
5 s 40 5 C
3 s 130 13 C
2 s 70 7 C
1 ch 45 6 c
1 th 115 11 I
3 s 100 14 C
6 s 125 13 I
4 s 30 6 C
4 f,s 175 11 1
1 th,ch 35 7 1
2 s,th 125 18 C
1 f 55 6 I
4 s 40 9 I
3 s,th 105 10 C
2 sh 55 6 1
2 sh 140 9 1

ROSENWALD ELEMENTARY SCHOOL

Name Grade Sound Time Sessions Disposition
4 s 160 20 I
1 s 55 5 I
4 s 60 10 I
2 s 95 19 I
4 s 75 10 I
1 s 75 9 C
4 s €0 20 C
1 th 165 16 C
3 sh 85 13 C
5 s 40 9 C
3 s,ch 195 16 I
4 s 65 9 C
5 th,s 105 7 C
4 th 85 7 C
2 k,th 9) 10 I
3 s 50 9 C
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ROSENWALD ELEMENTARY SCHOOL

Name Grade Sound Time Sessions Disposition
2 s 30 6 I
6 s 75 18 c
2 th 65 4 c
3 th 145 12 I
3 ch 50 11 I

Traditional Therapy

The enclosed lists are alphabetical according to school and included each
child enrolled in or recommended for traditional therapy. Also included
are the types of problem, grade, and indication for need of futher therapy.

\

EAST ELEMENTARY SCHOOL

Name Grade Problem Referred Need Additional
Therapy
4 Artic X
6 Artic X
1 Artic X
2 Artic X
1 Artic X
1 Artic X
5 Artic/lang X
1 Artic/lang X
5 Artic/lang X
1 Artic X
1 Artic X
5 Artic X
5 Artic X
5 Artic X
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Traditional Therapy

ROSENWALD ELEMENTARY SCHOOL

Name Grade Problem Referred Need Additional Therapy
1 Artic X
3 Artic/Lang X
5 Voice X
3 Artic/Voice X
3 Artic X
5 Artic X
6 Artic/Lang X
4 Artic X
3 Artic/Lang X
1 Artic X

Traditional Therapy
WEST ELEMENTARY SCHOOL

NAME Grade Problem Referred Need Additional Therapy

w

Artic/lang XX

Artic X

Artic X
Artic/Stutterer X
Artic
Artic
Lang X
Lang
Stutterer
Artic

Lang
Artic/Lang

b

wv»n

w
M=ot =Pt
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OSCEOLA JUNIOR HIGH

Name Grade Problem Referred Needs Additional
Therapy

Artic

Artic
Artic/Voice
Hearing/Artic
Artic/Lang
Artic

Artic
Artic/Lang
Artic

Artic

Artic

Lang
Stutterer
Artic/Lang
Artic “
Artic/Lang
Artic/Lang
Artic/Lang
Artic/Lang
Voice

LAV Il R

00~ ~J 00O 00 WD~ ~O DY D O ~J0

e

OSCEOLA HIGH SCHOOL

Name Grade Problem Referred Needs Additional
Therapy
12 Voice X
12 Artic/Lang X
12 Artic X
11 Artic/Lang X
10 Voice X
10 Artic/Lang X
10 Artic X
10 Artic X
10 Artic X
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ROSENWALD HIGH SCHOOL

Name Grade Problem Referred Needs Additional Therapy
10 Artic X
10 Artic X

7 Stutterer X
10 Artic X
8 Stutterer X
8 Lang/Artic X
10 Stutterer X
10 Stutterer X
7 Stutterer X
7 Stutterer/Artic X
8 Artic X
9 Stutterer X
8 Artic X
7 Voice X
7 Stutterer X
9 Stutterer X
7 Stutterer X
8 Artic X
10 Artic X
10 Artic/Lang X
10 Artic/Lang X
8 Voice X
7 Artic X
10 Artic X
9 Ariic
7 Artic X
8 Artic/Lang X

Budget

The total expenditure for the speech and hearing activity was
$46,167. Of this amount $42,028 was paid to Memphis State University for
its services, $741 was spent for new equipment, $108 bought consumable
materials, $2,300 was used to secure consultants, and $990 was used for
other activity costs.

All students (3,474 were screened for both speech and hearing
defects). Therapy was provided for 178 children. The pupil cost (figured
by including the number screened for speech, the number screened for
hearing and the number who received therapy) was $9.00. 1Including only
those who received therapy, the per pupil cost was $259.00,
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2.

NORTH LITTLE ROCK SCHOOL DISTRICT

MOST SUCCESSFUL ACTIVITY

INTRODUCTION
--------------- North Little Rock School District
act Person~-~--- Andrew C. Power, Assistant Superintendent-
Educational Projects
2700 Poplar Street, dorth Little Rock, Arkansas
vity---mm~m=c-- Speech Therapy
Semr-mmmmmne——n Initiated 1966
Termination-This Activity is planned for next year
NARRATIVE
Objective of Activity

Remediation of defective sounds and improvement of speech and
language in general.
7

Services Provided

The two speech therapists worked with children in small groups

made up of not more than five children in each group. Only the
children who had very severe problems were seen individually. Each
therapist worked with approximately ten groups per day. Eighty to
ninety children received speech therapy from each therapist two days
per week for thirty minute sessions. Most of these children were
enrolled in therapy for the entire school year.

Approximately 350 first graders were involved in a speech improve-
ment program. Each therapist worked in alternated schools first
grade classroom. The therapist presented auditory training for
speech sounds by using stimulation and imitation. Each child was
given the opportunity to participate actively.

An 2clectic approach to therapy was used by both therapists. Some
of the techniques utilized with the children were:

1. stimulation and imitation

2. ear training

3. moto-kinesthetic approach

4., tongue exercises

5. phonetic placement

6. modification of other sounds
7. use of key words

8. nonsense syllables
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NORTY LITTLE ROCK REPORT CONT'D

3.

9. signal practice

10. negative practice

11. mirror practice

12. drill

13. simuitaneous writing and speaking

14, use of speech books containing worksheets designed to meet
the individual needs.

Each speech therapy lesson was built around creative activities that
were designed to stimulate the child to use his newly acquired sound

in meaningful communication. Some of the equipment and materials used
in these creative activities included: a Language Master, tape record-
ers, Peabody Language Development Kit, Ideal Consonant and Blend Pic~-
ture Cards, Wordmaking Cards, Go Mo Picture Cards and various motiva-
tional aids, such as puzzles, colored toothpicks, Lotto games, Speech-0,
Auto Race game boards and etc.

Participants

Six elementary schools were included in the speech therapy program, with
one therapist working in two schools and the other therapist in four
schools. A total of 181 students received therapy during the school
year. Their ages ranged from six to fifteen and the grade levels includ-
ed one through six. Of the total case load, approximately one third were
female and two thirds were male,

The therapist who worked in the two largest schools screened all of the
children in grades one through four and worked from teacher referrals in
grades five and six. A therapy program had been offered in these schools
during 1966-67, but was discontinued the intervening three years.

The therapist who worked in the other four schools screened all of the
first grade children, worked from teacher referrals in grades two through
six, and included those children who were carried over from the previous
year. Each of these schools have been included in the speech therapy pro=-
gram since school year 1966-67.

In selecting children for placement in speech therapy such factors as
grade and school placement, severity of the problem and the ability to
benefit from the training were all considered. Only those children who
exhibited very severe deviations of speech were chosen from the first
grade since all first grade children recieve speech improvement in the
classrooms.

The majority of the children came from underprivileged backgrounds. Some
of the children exhibited behavioral problems and were being seen by the
school counselor. Several of the children were included in the remedial
reading program in their schools and some of them received health and
social services.
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‘4.

Staff

Eva Jo Cates=~-==== MSE State College of Arkansas, 36 post graduate
hours Southern Illinois, Arkansas state certificate
in speech therapy, 3 years as public school speech
therapist.

Betty Autry-===--= MA in speech therapy from University of Alabama,

certificate of Clinical Competence with American
Speech and Hearing Association, ten years experi-
ence as public school speech therapist.

Related Components

Each therapist conferred periodically with the teachers of the
children enrolled in speech therapy, keeping them informed on which
sounds the children were working on, the progress each child was
experiencing in therapy and ways they could help the children in
the classroom, Some inservice training sessions for teachers were
conducted by one therapist in the schools in which she worked.

Very limited contacts with parents of the participants took place.

Effectiveness

Two methods were used by each of the therapist to measure the effect-
iveness of the activity.

Early in the school year a tape recording was made of each child's
speech. Words were selected which illustrated the particular devia=-
tion exhibited by each child. Late in the year another recording

was made on the child's speech using the same words. It was possible
in many instances to hear the changes in speech patterns which occured
during therapy.

The other method was the use of pre and post testing. One therapist
used the Photo Articulation Test and the other therapist used the
Henja-Bryngleson Articulation Test. The pretesting was done during
the first month of the school year and the post testing was done
during the 34th and 35th weeks of the school year., The data on the
test results indicated that many of the children involved remediated
one defective sound and some improved on more than one sound. It is
felt that due to this remediation of defective sounds, speech, in
general, was improved appreciably.

Budget

Per pupil Cost-===-w-----u- Salary §74,56
Other 9.66

47



Part XII MOST SUCCESSFUL ACTIVITY

Introduction.

1. Rogers Public Schools

2. Joe Mathias, Rogers Public Schools, 636-7454
3. Practical Education at the Middle School

4, Initiated 1968-69 school year

5. The Activity will continue this coming school year,
1971-72

Narrative.
l. Objective of Activity:

a. To provide a functional math program for approximately 108
disadvantaged Junior High Students that will cnable them to
raise their math achievement level one year as measured by
a standardizcd achievement test,

b, To provide a practical Social Studies program for approxi-
mately 108 disadvantaged Junior High Students that will
enable them to raise their Social Studies achievement level
one yecar as measured by the Metropolitan Achievement test,

c. To provide remedial reading instruction to ninty disadvan-
taged Junior High Students whose functioning level in rcading
is two years or more below their capacity level for reading
and to raise their functional reading levels one Year or
more as measured by the Metropolitan Achievement Test,

2. Services Provided:

a. The math program is a part of a total academic program. The
total program provides an exemplary prevocational academic
curriculm for approximately 108 disadvantaged Junior Nigh
School Students. The program takes innovative approaches in
working with the disadvantaged who often have negative atti-
tudes toward the traditional school cunrriculum and who find
little rcason for staying in school. The students are in
six groups of approximately 18 cach. One group is a special
education group of EMR students. Each student proceeds at
his own rate¢ and works on those skills in which he is defi-
cient. They are not graded in compctition with other students,
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only with themselves and their ability. No textbooks are uscd
as such in any of the classes. The teacher makes her own mat-
erials, uses a wide variety of liquid duplicating materials,

many audio-visual aids, and other supplementary materials that
are interesting, tiwmely, and provocative. The students attcnd
this class each day of the weck for & fifty five minute period.

The Social Studies program is also a part of a total academic
program for disadvantaged students. o
The totdl program provides an exemplary prevocational academic
curriculum for approximately 108 disadventaged Junior High
Schowl students. The program teke$ innovative approaches in
working with the disadvantaged who often have negative attitudes
toward the traditionel school curriculum and who find little
reason for staying in school.

The students are in six groups oi approximately 18 each. Three
classes are 8th graders. Each student proceceds at his own

rate and works on those skills he is deficient. They are not
graded in competition with other students, only with themselves
and their ability. No textbooks are used as such in any of the
classes. The teacher maKes her own materials uses a wide variety
of liquid duplicating materials, many sudio-visual aids, and
other supplementary matcrials that are interesting, timely, and
provocative.

The social studies teacher supplemented instruction and provided
motivation to a prevocational unit by having resource people

from the community. Thesc¢ have included a Social Security repre-
sentative, two attornecys, an Employment Security representative,
a Chamber of Commerce represcntative, a Probation Officer, to
narce but a few. She has also supplemented the unit with many
field trips to various agencies and industries to see the contri-
bution they make to the community as well as job opportunities,
The classes are not only learning social studies information

and study skills but also the students are learning and becoming
more sociel competent as a result of some of these experiences.

The students attend this class each day of the week for a fifty~
five minute pciiod.

The reading teacher tested all students recommended to her by
teachers, principals, or parents, with individual reading tests
both informal and standardized. She then worked out an indivi-
dual program for ths students chosen on the bases of need, taking
into consideration the imdividual nceds of cvery student.

She worked with six classes of fifteen pupils for a period of
fifty-five minutes each day of the week, The tcacher started
where each student was and built security and confidence. She
started at a sufficicntly easy level so that the student could
feel success aitd learn that reading is a pleasurable cxpericnce.
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She also did corrective teaching with any individuals who
were missing any skills theT had already been taught. The
program strived to help build attitudes toward reading that
will help Lhe-dlsadvantaged students accept himself and his
problems,

Participants:

Approximately 120 student participants werc chosen from teachers,
counselor, or principal recommendations. Some of the following
criteria is considered in making any recommendations.

(a) Reading level--two years or more below grade placement

(b) Academic retardation of one or more years in other subjects
{(c) Negative attitude

(d) Poor school adjustiment

{(e) Poor attendance

(f) lack of interest in school and learning

(8) A histozry of behavioral problems

(h) One or more years older than class peers

(i) A history of mobility

Near the end of cach school year teachers and principals turn in
their list of recommended students to the counselor-coordinator.
Selection of students for the folieowing school year is then made
from the list of recommended participarts by pulling each student's
cummulative record and examining achievemen!t scores, ability scores,
information on home and family background, and any other pertincent
information. Tn any questionable cases psychological tests are
administered, such as the Wechsler scales, the WISC and the WAIS,
or the Stanford Binet, Parents of selected children are then given
notification by mail. The letter tells briefly about the program
and selection, If the parents have any gquestions they are invited
to come by the school or call. In many cases, parents hear about
the program and come by or call asking for their child or children
to participate. Each year there has bcen quite a long waiting list
of students that the school is unable to work with because of
financial limitations,

Staff:

Six teachers and a counselor-coordinator worked full time in the
project. Three teachers and the coordinator's salaries are paid
with Title I Funds.

The Counselor-~coordinator holds a Masters Degree in Guidance and
Counseling and has fifteen hours in Special Education and Adminis-
tration beyond the Masters, He has seven years teaching experience.
His function and responsibilties consist of coordinating the program
and counseling- students,

The reading teacher holds a Masters in rcading and has three years
expe rience,
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The Social Studies teacher has a B.S, Degree in Education with
certification in social studies and has two years teaching exper=
ience.

The math teacher holds a B.S.E. Degree and has 27 hours of advanced
work in special education. 'She has three years of teaching experi=-
ence.

Related Components:

Staff Members were involved in in-service meetings once a month
during tiie school year.

Effectiveness:

The program has helped to hold many students who would normally

have dropped out because of continuous frustrations in thelr attempts
to sicceed in areas of value and importance to them. Even though

the mean IQ for the group was in the lower 80's the following mean
growth was observed by the Metropolitan Achievement test for all the
participating 7th and 8th grade students.

Reading:
Sept., 4.48 mean Gr. Eq. - May, 5.88 mean Gr. Eq. Growth
during the school year 1.40 Gr. Eq. ;

Math:
Sepi.y, 5.86 mean Gr. Eq. - May, 6.39 mean Gr. Eq. Growth
during the school year ,5. Gr. Eq.

Budget:
Salaries Other Supportive Services
Title I $ 23,450.00 $ 360.00 $ 350.00
Local Funds 24,000.00 500.00 100.00
Approximately 110 students
Total expenditures $ 48,760.00
Per~Pupil cost 443,00
YA



PART XIT1: MOST SUCCESSFUL ACTIV1TY
I. INTRODUCTION

1. LFA NAME
. Hope School District 1-A

2. CONTACT. PERSON NAME

Jack hesty, Coordinater of Federal Programs
Hope, Arkansas /1801
Telephone: 501-777-5773

3. TITLE OF ACTIVITY

023 Mathematics =~ PDC

4. DATE INITIATED

September 1, 1970

5. DATE TERMINATED

Project will be continued during FY 72
II. NARRATIVE
A. Program Objectives
1. The pupils will increase their application in
mathematics a3 measured by the arithmetic subtest of

Iowa Test of Basic Skills

2. The pupils will respond positively to the activity as
measured by:

a, Staff-made feedback questionmaire
b. Student attendance
B. Services

The need for a program at the junior high school level to help
educationally disadvantaged students strengthen -their basic skills has
long been recognized by the llope school staff. The staff envisioned
such a program as a means of reducing pupil dropout and an aid in pre-
paring pupils for the world of work. The Perusal Development Center
was plammed in the 1969-70 school year and was implemented at Yerger
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Junior High School in September, 1970, The emphasis in the program was
on finding effective techniques and materials to use in improving the
educational achievement of the educationally disadvantaged.

RBoth language arts and mathematics were included in the PDC cur-
riculum. The report is on the mathematics component only.

Seventy-fouxr seventh and eighth grade pupils were organized in
five f[ifty-five munute periods during the regular school term of FY 71
for remedial instruction in arithmetic. Cless sizes ranged from a
minumum of seven and 2 meximum of twelve pupils were enrolled in the
activity at one time. 'Phere Was some turnover in pupil personnel due
to twenty-three pupils being returned to the regular classrcom at the
end of the first semester of school because their application had pro-
gressed to the point that they covld resume  regular classroom instruc~
tion and there were four pupils who moved out of the district, As pupils
were rcmoved from the activity, others were selected to veplace them.

In the texthook-Base Methodology of Individualized Instruction,
the core learning materiazl was the mathematics textbook series, grades
1-8 published by Silver-Burdett. Each student was placed in a chapter
appropriate to his learning level and began studying mathematics in his
textbook, Such placement was determined through the use of teacher-
made tests bascd on sections of the textbookKs in the series. Students
made use of Supplementary learning aids such as the mathematics section
of the System 80 series, Filmstrips and cassette tapes of the imperial
mathematics series. The teacher supplied information and guidance upon
request or as he recognized the need,

Each pupil evaluated his learning cach learning segment by writing
answers to textbook exercise and checking his response with those in
the teacher's edition of the text.

No restrictions were placed on students concerning the rate of
iearning expected, the number of the grade levels of the textbook used
or tie number of grade levels of textbooks which any student could com-
plete.

A regular classrcom was provided in the school building for the
conduct of the program. The teacher had access to an overhead projector,
System 80 and Dukane teaching mechines, filmstrips and tapes, and numexous
supplementary aids a2t each learning level.

The school social worKer was instrumental in coordinating the ser-
vice for the economically deprived pupils involved in this activity.
The school nurse administered to their health needs, including screening
of hearing and visual cgpabilities. Forty-seven of the pupils were given
a free school lunch daily, five were furnished clothing, and one was
frunished eye glasses. Eleven of the pupils werce also involved in the
language art: segment of the PDC.




HOPE REPORT CONT'D

C. Participents

There wes a total of seventy-four pupils iavolved in the activity.
Forty-six of these were seventh grade and twenty-eight were eight grade
students. TIn the seventh grade 579, were-msle and 43% femaie, 60% Negro
and 40% Coucasian, and 687, were from economically deprived homes. 1In
the cighth grode 64% were male and 36% female, 577 degro and 43% Couca~
sian, and 68% were from economically deprived homes. The age ranpe of
these Students was £rom thirteen to sixteen years. :

Students were identified and selected for the program in the
following:

N o~
~ _
1. The Jows Test of Basic Skills was a?mim.s\“tared in April,
1970 to students who would be entering grades seven and

eight t}m‘fcllov§l115 school)rear by the ESEA-T counselor.
) >

2. Siudents who were one or rore years below grade level were
identified. .

Lo

ALL etudents whgse— speci}tc item scores showed them to be
iu need of speciflic remedisl help were identified.

4. Classroom teachers re,commended pupils for the prograuw.
5. Students ssked %or admission.

6. A review committee selected those individuals who were ad-
mitited to the activity using information obtained in 1
through 5 above.

D. Staff

The teacher for this activity was & Negro male holding a Bachelor's
degree From Philander Smith College with a mejor in methematics. He is
certified by the State Pepartment of Education to teach Secondary mathe-
matics. He had four Years experience in the local secondsary schools teach-
ing/secondopy methematics prier to his being employed for this program.

He pided each pupil in selecting the materizls most appropriate for his
achievement level, sdministered tests, mainteined individual folders for
each pupil, and counseled pupils in selecting supplementary materials
for reinforcement of specific skills.

E. Related Components

The extent of parent involvement was not ss great as had been
planhed or anticipated. Four parents Visited the claesroom, seven other
petents came to the school for pareirt-teacher conferences and therc were
ten telephoned conferences betveen teacher and parents.
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Tnasmuch as class sizes were small a-teacher aide wos not enyployed
for thia activity.

The teacher had pa r‘ticipated in an ESFA-1 summer schoeol in FY 70
for educationally deprived studenkts in Which individualized instructional
methods ond techniques were used exclusively. Many hours ef inservice
training were conducted Por that activity by the stabf of Region Virl
Educstional Service Center. JYuving the current yesr the teacher attended
a $ix hour workshep on using the Textbook-Base Meti\o&olo@ of Individual-
ized Instruction presente,d o secondary teachers of the local system by
the Bducation Service Center staf® sponsored by ESA-45. He also attended
& workshop conducted by Or. Audrey Norris of Schools of Tommorow Today,
which was devoted to individualizing instruction.

F. Effectiveness

1. Thesextent to \Jhilc}a pupils increased their knowledge of math
vas megsured by the arithmetic sub-test of the Jowa Test of Basic 8kills.
Table 1 shows the result of this messurement.

Teble 1. Scores obtained on rﬁ and post tests on the arithmetic
sub-test of ITBS by seventh and e,igﬁ{ grade students in the POC for an
average ¢f 4.3 months special study.

Ave. Grade Equiv. Ave. Grade Equiv.
Pre-Test Post~Test
Ave. Gain
Crade April, 1970 April, 1971 (C.E.)
7th N = 36 4,68 5.61 0.93
8th N = 18 5.13 6.38 1.25
Total 4.83 5.86 1.04

A comparison was made of scores obtained by pupils who had received
special help in the seveath and eigH;h grades. Teble 2 shows the results
of this comparison.

Table 2. A compevisen of scores obtained by students recieving
special help in the PDC with scores obtained by all students in the
sevenith and eightl grades on the arithmetic subtest of the ITBS.

(W]
(9]
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Ave. G.E. Ave. G.E,

Grade or Pre-Test Post-Test Ave. G.E
Group April, 1970 . April, 1971 (G.E.)
7th PDC N = 36 4.68 5.61 .93
7th Total N = 213 6,09 N = 220 7.36 1.27
Bth PDC N = 18 5.12 6.38 1.25
8th Total N = 231 6.95 N = 222 7.72 .77
Total PDC N = 54 4.83 5.86 1.06
Total 7th & 8th 6.53 7.54 1.01

School Enrollment

As can be seen from Table 2, students receiving special help in PBC
made slightly more gain in learning than did students in the total school
enrollment. To compare gains by students in PDC with their past growth
in regular classrooms without this special program, pre-test average scores
were divided by the number of years the student had been in school to
obtain previous average gain. This average was compared with the gain
obtained during the present school year when PDC help was available. The
results of this comparison are shown in Table 3. '

Table 3. PDC average gains compared with previous gains in regular
arithmetic classes.

Ave. G.E. Ave. Years Ave. G.E, Ave. Prev. Current Dif-
Grade Pre-~Test In School Post-Test Yr. Gain Gain ference
7th 4.68 6 5.61 .78 .93 .15
8th 5.13 7 6.38 .73 1.25 .52
Total 4.83 6.5 5.86 .76 1.04 .28

As can be seen from Table 3, students receiving help in the PDC were
able to attain approximately three months increase in arithmetic learning
over previous learning gains without such help.

To determine how many students had benefited from PDC help, a break~
down of individual scores was constructed showing how many students gained
and how many lost. Table 4 shows this breakdown.

Table 4. A gain-loss chart of student scores obtained on pre- and post
tests in arithmetic on the lowa Test of Basic Skills.
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Grade Equivalent 7th Grade "8th Grade Total
Intervals Gain Loss Gain loss Gain Loss
0-.3 6 1 6 0 7 1
4 - .6 4 2 4 0 8 2
o1 - .9 4 2 1 0 5 2
1.0 - 1.2 2 0 4 0 6 0
1.3 - 1.5 3 0 1 0 4 0
1.6 - 1.8 : 1 0 2 0 3 G
1.9 - 2.1 3 1 2 0 5 1‘
2.2 - 2.4 1 o 10 -2 0
2.5 - 2.7 5 0 1 0 6 0
2.8 - 3,0 1 0 0 0 1 -0
3.1 - 3.3 0 0 0 0 0 0
3.4 ~ 3.6 0 0 1 0 1 0
TOTALS 30 6 18 0 48 6

A further comparison was made between gains on the total composite
score (zll areas) of the Iowa Test of Basic Skills by students who received
help in the PDC and the total school enrollment of students in the 7th and
8th grades. Table 3 shows the results of this comparison.

Table 5 shows the economic condition, race, sex and pre and post
test score of each participant,

PDC-MATHEMATICS
SEVENTH GRADE PARTICIPANTS
ITBS~-STANDARDLIZED TEST DATA

Arithmetic G.E. Composite G.E,
Pre post Pre Post
Eco.
Name Dep. Race Sex 4'70 4'71 Change 4'-70 4°'=71 Change
W F 46 50 +04 49 56 407
W F 38 N.T. - 40 N.T. -
W F N.T. N.T. - N.T. N.T. -
Q. - N M 44 50 +06 44 49 405
J;BJKQ N F 52 64 +12 46 50 - 404

4’—
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PDC - MATHEMATICS
SEVENTH GRADE PARTICIPANTS
ITBS~STANDARDIZED TEST DATA

48 51 +03 H6 59 +13
52 78 426 52 72 +20

Axithmetic G.E. Composite G.E.
Eco. Pre Post : Pre Post
Name Dep. Race Sex 4-'70 4-'71 Change 4~-'70 4-'71 Change
- W F N.T. N.T. - N.T. N.T. -
- N M 48 56 08 44 45 401
- N M 50 49 01 46 47 401
- W 56 51  -05 64 66  +02
. WM 54 60  +04 60 66 406
- N F 53 45 -08 46 50  +04
- N F 42 61  +19 51 64 +13
- N M 47 72 425 53 64  +11 ]
- N M 46 46 02 40 47 407
- M M 46 54 08 41 45 404
- WM 52 62 +0 48 53 405
- N M 41 50 409 40 50 411 f
- W M 40 54 +14 41 51 +10 ;
- N M 56 48  -0B 55 48 =07 ;
- N F N.T. 54 - N.T, 43 - |
N F 39 88 429 43 56  +13 ,
W F 44 50 406 43 46 403 ‘
- N F 42 52 403 40 46  +06 3
N M N.T. N.T. - N.T. N.T. =
- N M 50 50  -0- 42 49 407 :
W oM 34 59 425 45 48 403
- NOOF 39 45 407 46 51 405
N F 46 49 402 62 70 408
- N M 45 71 426 45 57 +l2
- M F 44 45 401 45 53 408
N M 48 69 421 52 58 406
- N M 34 56 +22 39 49 410
N F
W F
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PDC - MATHEMATICS
SEVENTH GRADE PARTICIPANTS
ITBS~-STANDARDIZED TEST DATA

Arithmetic G.E. Composite G.E.
Eco. Pre Post Pre Post
Name Dep.  Race Sex 4=-'70 4-'71 Change 4-'70 4-'71 Change

W F 52 78 +26 68 83 +25
N F 44 60 +16 . 58 66 +08

- W M N.T, N.T. = N.T. N.T, =~

N F 49 N.T. = 49 N.T, ~
- W M 48 44 =04 40 46 +06
- N F 40 54 +14 43 51 +08

M N.T. 81 - N.T. 55 -

W M 1 62 - 1 72 -
- N M 45 59 +14 /3 49 +08
W M 58 37 ~21 47 42 ~05

- N F N.T. 46 = N.T. 37 -

W M 67 88 +21 65 77 +12
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PDC - MATHEMATICS
EICHTH GRADE PARTICIPANTS
ITBS-STANDARDLIZED TEST DATA

Arithmetic GLE. Composite G.E.

Eco. Pre Post Pre Post
Name Dep. Race Sex 4='70 4-'71 Change 4=-'70 4-'71 Change
W M 50 60  +10 57 69  +12
WM 68 I - s 1 A
WM 68 1 - 68 I -
N M N.T. 58 - N.T. 59 -
- N F 45 50 +05 65 69 +04
W F 56 62  +06 60 69  +09
WM 60 76 +16 63 75 +12
W M 48 N.T. - 51 N.T. -
- N M 51 85  +34 41 58 417
- N F 46 51 405 41 49 408
- N M N.T. 57 - N.T. 49 -
- N F 57 58 401 55 58  +03
- N M 49 70 421 54 65  +11
- WM N.T. 59 - N.T. 44 =
- WM N.T. N.T. - N.T. N.T. =
- N F 56 82  +26 53 82 429
- N M A 54 410 47 . 48 401
- N M 50 60  +10 43 53 +10
W M 56 68  +12 63 67  +04
- N F 51 56 405 51 52 401
- N M 48 70 22 47 56  +09
- M F 48 1 - 50 .1 -
- W F N.T. N.T. - N.T. N.T. -
- W M N.T. 68 - N.T. 54 =
- N M 46 65  +19 43 52 09
W M 48 66  +18 44 54 +10
- N M 73 66 =07 57 59 402
- N F 38 51 413 46 53 407

ERIC Z
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Program objective 1 was accomplislied.

2. The extent to which pupils responded positively to the PDC
Math Program was measured by (&) questionnaires and (b) by student attend-
ancee.

A forced-cheice questionnaire indicating subject preference was
completed by all students in the individualized instruction PDC math
activity in May, 1971. The preference the students indlicated for methe-
nmatics as compared with language, rcading and science is illustrated in
Table 6.

Table 6. Choice of arithmetic as a preferred subject as measured
by a forced-choice questionnaire. :

Subject Pairs Number Percemt
Arithmetic 20 45
Language 24 S5
Arithmetic 14 32
Reading 30 68
Arithmetic 27 61
Science 17 39
Sum of choices for

Arithmetic 61 46
Other Subjects 71 54

A second questionnaire was given to all students to measure their
positive or negative feelings to the PDC math class only. The results
obtained on this questionnaire are shown in Table 7.

bl ——
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As shown in Table 7, positive student response to the PDC Math
Program was 70 percent and negative response was 18.5 percent.

Student attendance was used to measure the positive response of
students to program. In grade 7, students in the PDC Math Program
were present 91.6 percent of the time and absent 8.4 percent. Stud=-
ents in grade 8 were present 90.9 percent, absent 9.1 percent. For
the total PDC Math Program, students attended 91.3 percent of the time
and were absent 8,7 percent of the time. .

Although the data dces not indicate a preference for math over
~other subjects, students responded favorably to math classes in the PDC.

The evidence to support accomplishment of program objective 2 is
inconclusive.

G. Budget

Salary: One Teacher $5620

Materials: Consumable 78
Non~consumable 1703

Equipment (Non reoccuring) 1063

Total $8464

58464 ¥ 74 pupils = $114.37 per pupil

74, pupils X 4.3 mo. ave., time in project X 20 da. per mo. =
6364 pupil days

$8464 ¢ 6354 = $1.33 per day per pupil cost

$1.33 per da. per pupil X 175 da. per school year. = $232.73 per
pupil annual cost, exclusive of administration costs.

A3




PART X1I: MOST SUCCESSFUL ACTIVITY

Introduction

1. Nameof local educational agency:
El Dorado School District No. 15

2. Forfurtherinformation contact:
James N. Riley, Federal Coordinator
1115 West Hillsboro
Ei Dorado, Arkansas 71730
863-7263

3. Title of activity:
Code 020 - Reading (Remedia)

4, Date when activity was initiated:
June 1970 - Imitiated with a summer workshop 1o train teachers and evaluate matesials.

5. Continuation date:
School term: 197172

Narrative

1. Objective: The student enrolied in remedial reading will know the principles of
reading as measured by standardized pre- and post-tests,

During the month of June 1970, a Title I warkshop for planning and developing the
remedial resding program forseven elementery schools was conducted by the language arts
supervisor; and three-lead teathers. Sixteen elementsry teachiers voltinteered to participate
in ﬂ\ewwks‘mp. As an outcomesof this sumnier activity, the following more specific
objective resutted:

A selected group of students from grades two through six will increase their ‘
overall reading athievement one grade level during the 1970-71 school year
as measured by pre- and post-testing using the Gates-MacGinitie Reading Test
(grades 1-3) and the lowa Test of Basic Skills (grades 4-6).
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2 Services provided.

In September {970, seven reading laboratories or centers Wereequippai and staffed
inseven schools to provide theservices described herein. A Variety of teaching lechnigues
ate-used foteach the sequence. o skills da/e]ope& in thesummer workshop. (Copy attached).
Skills are.taughthy the following methods:

L. A visual methoc‘ vsing filmsirips on the Tachomatic 500 and the T-Matic. 150
Tachisto.scopa(l)éychofechnics Mathines). Curriculum filmstrips using the 888
projector to teath reatiness skills. :

2. An auditory method using thb@@;ﬂﬁgﬂj&ﬁggﬁ@; (recordeci program

accompanied by worksheets.
3. A visual-duditory method using Phenics in ;_Egtahgﬂ.,“ a’record-filmstrip program.

Each of these methods include follow-up materials for independent study. Other teaching
activities include: discussion, question-answer dtill, individuafized supervised study -tapes,
filmstrips, warkbooKs, resource books, reading kits and textbooks. The types ofinteraction
are feacher-io-stu&en’gsﬁmem*-to student, student™ to - teacher, and media-to-student. _

Classes vary insizefrom 6 to 15 pupils. Mostof the pupils come fyom families of low to
moderate income. If the parents are employed, the occupations are in the categories of day
laborerordomesﬁCj otherwise parents may be welfare cases, and the students receive free
lunches and freeschool supplies.

Students who havevisual or auditory problems or other health needs are referred tothe
Mobile Heaith Unit for testing. H thestudent proves to need plasses or special treatfernt”
which the patents cannot afford, the case is referred by the-federat coordinator or language
arts Supervisor i an agency that'provides these services,

Students are referred 1o the reading teacher by regular classroom teachers. The remedial
teacher tests thestudent using the Informal Reading laventory to determine his instructional
reading level. Shealso gives the Doren Diagnostic Reading testin order to ouytlinethe reading
needs of individual students. A folder containing a Checklist of Reading Skills (copy attached)
is made for each student: He is trained4o use all the equipmentand materials in the laboratory
that meethis particular needs. Each day as the student comes to the Jaboratory, he picks up
his folder to check the areain which he will work on that day and to review the work which
he did the previous day to see what suggestions for improvement were made by his teacher.
Classes meet fivetimes per week, and students remain in the Jaboratory from 30 to 50 minutes.
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The classroom is organized aroynd the teaching fedmiques previpusly described. Stations
for listening,. viewing. ortaacher-to\stuémf'exchangeare,sef up in vavious parts of the. room
so that the.stydent can picK up his folder and go to his leaming station for thedsy. Hemay
need to remain at one learning station untit he has mastered a series of lessons after which he.
may moveAd another station. Atleast one day a week is set aside for the studentto choose.
thestzfion which appeals tv him most.

Special equipment includes the programs previously mentioned. In addition to these the
laboratories contain SRA Reading Kits; transparencies. both commercial and teacher-made;
McGraw-Hill reading filmstrips; the Imperial Primary Reading Program; the Acoustifene
Reading Achievement Program; Bowman Reading Kits; Listen and Think tapes; taperecorders,
headsets, overhead prajectors, and a listening table with 8 outlets. Supplementary readers and
books for free-reading are provided. Many visual aids arc used by the teachers, some of which
are teacher-madeand some which are made by teacher aides on the Emergency School Assistance
Program.

Reading tRachers have used attractive bulletin boards, teaching charts, word cands, and word
games to make reading appealing to thestudents and o make. the reading laboratory a place
where students really like-to come.

3. Participants

Students who are-two or more grade levels below their grade placement arc referied to the
rcading laboratory by regular classroom teachers.

During 197Q-71, 495 clementary students from grades 2 through 6 were enrolled inthe
program. Thestudents ranged in age from 7 to 13. Thesex distribution was approximately 60%
male and 40% female. The ethnic distribution was approximately 7.5% Negro and 25% Caucasian.

As was previously stated, most of the stodents are from families of a low socio-economic
level. :

Students were pre- and post-tested (results are attached). The Peabody Picturc Test was
also given to mostof the students™t® determine learning potential.

4. Staff

Teachers: Seven teachers whose teaching experience is-from 5 to 20 years. All teachers are
certified to teach in elementary school, some have Master’s degrees or ate working toward
this degree. All of these teachers have been trained in the testing procedures used to screen
their students and have been trained to operate and use all the provided equipment and
materials.

Administeator: James N. Riley, Federal Coordinator. Holds an M.A. degree with post-
graduate work in administration.

Specialist: Josephine R. McCall, Language Arts Supervisor. Holds an M.A. degree with 24
post-graduate hours most of which are in hersubject area. Cxperienced as an elementary,
junior high, senior high and college teacher.
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5. Related Components:

~Parent-teacher canferences were arranged by either parents-or teachers as the need arose.
Atthe end of each 9-week gradingperiod a form showing an evaluation of the students’ work
was senthome th thepatents. (Seeform attached).

In addition to the summer workshop, reading teachers metfor inservice meetings through-
outtheschool year as designated on the.school calendar. Thelanguage arts supervisor visited
cach laboratory Yegularly and assisted teachers in implementing the program. Demonstration
kssons were often conducted by the su pervisor 1o help thereading zaaoher improve her own
Teaching techniques.

A six weekssummer reading program was conducted by six reading teachers and the
language artssupervisor. The participants referred forthis program were Sth pradestudents
who were o enter theCorrective English Class in 1971-72 at EastCampus. Sincemany of these
students were on the summer NYC program. the class was notas Jarge as teachers felt they
could accomodate. The class was opened to all junior high school students who wished to
improve their reading ability. This fact was publicized by the news media, and the class was
soon filled. )

The West Campus Cafeteria of El Dorado High School was turned into a large reading
laboratory. Equipmentand materials from the elementary schools and the junior high schools
were used. New materials suitablefor both remedia! reading and Corrective English were
evalyated during thesix-weeks program. The six teachers were divided into teaching teams
and pupils were assigned to each team. This part of the program was designed totrain
teachers in t2am {gaching, a method to beused in the junjor high school reading labs in
1971-72. 11 adso provided training in the use of materials to be vsed by the Corrective English
teather a’tEaﬂ‘t’CaMPus. :

Reading deficiencies of each student were diagnosed by using the Botel Reading Test and
the Wide-Range Spelling test. Other tests wereadministered 1o individual students as the need
grose: Indidualized proprams were provided for each student according to his needs. Four

days per week were structured and teacher directed. Intevest ceirters were set up one day per
. week and students were atlowed 1o work at the ¢enter of his choice.,
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7. Budget

The totd] cost of the activity completzgly funded under Title | was §79.473. A break-
down into categories of expenditures are:

Salaties ;} 64,025
Supplies 13,392
Equipment” 2,057

Per pupil cost” 104.70
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II.

REGION VIII EDUCATION SERVICE CENTZR
P. O. Box 689
Magnolia, Arkansas 71753
EVALUATION SUMMARY

Title I - Remedial Reading Program

El Dorado

Program Identification No. 02 041 007 Date: Fall Semester 1971
Program Developed By: Mr. James N. Riley

Coordinator, El1 Dorado Public Schools
Evaluat{on Consultant: Dr. Gary Standridge

Region VIII Education Service Center
District: El Doredo
PROGRAM DESCRIPTION

During the month of June, 1970 the El Dorado Public School sponsored a

Title I workshop for planning and developing reading laboratoriea in nine
elementary achoola. Mrs. Josephine McCall, language arts supervisor, and
three lead teachers shared the workshop responsibilities. Sixteen elementary
teachers participated in the workshop. The agenda included the following
activities:

-Developing & sequence of reading skills to be
taught and correlating {t with laboratory -
equipment and materials

-Learning additional methode for managing new
materiale and equipment in laboratory situations

-Training in diagnosing reading problems

-=Practicing appropriate simulated exercises in
the above workshop activities

The reading laboratories and teachers were ready for students in September,
1970. Positive results of the workshop were evident as teachers diagnoged
reading deficiencies and managed the new materials and equipment according
to appropriate learning situations for students. Students who were two or
more reading levels below grade placement were recommended by the classroom
teacher to receive remedial instruction in the reading laboratories. The
students were then tested by the reading teachet to determine their potential
for remediation.

During the 1970-71 school year the reading laboratories were evaluated in
terms of student achievement, There were approximately 450 elecmentary
students enrolled in this program. The students ranged in age from 6 to 13,
The sex distribution was approximately 66 percent male and 34 percent female.
The ethnic distribution was 25 percent Caucasian and 75 percent Negro. The

9 teachers participating in the program ranged in tcaching experience from
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S to 20 years. Mogt of the students came from families of low to moderate
income. The parents' occupatione usually fell in one of three categories:
day laborer, domestic, or welfarg.

The classes were departmentalized, schediles waere fixed, progression was
graded and there were 30 to 50 minvtes in a claas period. Classes met five
times a week. The teacher pupll ratio was ebout 1-12.

The teachers employed a variety of teaching activities. Skills were taught
by a visual method using the Tachomatic 500 and the T-Matic 150 Tachistoscope
(Pasychotechnics Machines); an aud{tory method using Landon Phonics Program:
and the visual-auditory method using Phonics in a Nutshell, a record-film-
strip program. Rach of these methods included foliow up materfala for
independent study, Other teaching activities included: discussion, question
aud answer, drill, individualized supervised gtudy tepea, filmstrips, werk-
boocks, resource books, and reading kita. The types of interaction were
teacher to student, student to student, and media to student.

The 9 laboratories were equipped with tape recorders, overhead projectors,
film projactora, teaching machines, £1ilms and filmstrips and records. Tha
special equipment iIncluded the landon Phonics Program, Psychotechnics
Machines, Acoustiphone Reading Achilevement Program, SRA Reading Kits, Reading
Filmatrips by McGraw Hill, Imperial Priwary Reading Program, Bowmar Reading
Kits, Listen and Think tapes, Webster-McGraw Films, headsets and ilstening
tables with 8 to 12 outlets. The cont of each laboratory ranged from $3,500
to $4,500. '

FROGRAM OBJECTIVES:

1. The second and third grade ptudents enrclled in the reading
laboratories during the 1970-71 academic year will achieve at
least a 1.0 grade level gain in reading as measurad by the Gates-
MacGinitie Reading Test.

2. The fourth, fifth, and gixth grade students enrolled ia the reading
laboratories during the 1970-71 academic year will achleve at least
a 1.0 grade level gain in reading as measured by the Vocabulary and
Comprehension Sections of the Iowa Tests of Basic Skills.

3. The students enrolled in the reading labcratories during the 1970~
+1 academic year will achieve at least a 1.0 grade level gain in
reading as measured by the Betts Informal Reading Inventory.

ANALYSIS OF RESULTS AND SUMMARY

The students enrolled in the remedial reading program wera pretested in
October, 1970. The test battery included the Gates-MacGinitile, the Betts
Informal Reading Inventory, and the Iowa Teats of Basic Skills. In lete
April the students were post teated.

The objective stated that at least one year's average gain in achievement
was expected. Presented in Tables I, II, and IIX
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the pro/post test comparisons. The greatest gains were obtained on the
Betts Informal Reading Inventory. Since this test was administered
individually the results should be more accurate than the group administered
test, i.e., the ITBS and the Gates-MacGinitie. On the group administered
test there were gross discrepancies on a number of individual pre/post
scores. For example some students gained two to four years in grade level
achlevement and other students loet that much. Such findings are common
when students reading on a pre-primer level take a standardized achievement
test designed for students reading at least at a third grade level.

Generally the expected one year's average achievement gain was attained.

The program was succesSful in terms of the stated objectivea. Part of the
success can be attributed to the language arts supervisor and three lead
teachers who planned and developed the summer workshop to train teachers

and to the teachers who participated in the month long workshop. Their
efforts paid off in terms of increased student achievement. Part of the
success can also be attributed to the regular classroom teacher. There is
no way to meagure the effectiveness of each part, but the regular classroom
teacher and the remedial laboratory teacher (whether they were aware of each
other's efforts or not) were effective in attaining the stated objectives.

While visiting in the classrooms and in the remedial reading laboratories
the evaluator observed some things that the program personnel may want to
consider for the current 1971-72 school year. First, during the past year
there was much more emphasis on "hardware”’ than software’. The machince
are great for supplemental work but if the basal texts are not also used

in the laboratories the entire sequence of reading skills to be taught
becomes subjective guessuork on the part of the remedial laboratory teacher.

Secondly, there generally is little coordination of teaching activities
between the regular reading teacher and the remedial laboratory teacher.
The regular reacher knowa that some of her pupils attend reading laboratory
for so many minutes & day but she 1s not very much aware of the kinds of
specific reading skills being developed by the individual student while he
is in the laboratory. The laboratory teacher, likewise, does not know very
much about what is going on in the regular classroom during reading.

Both suggestions, {f implemented, will give added strength to an already
effective Title I remedial redding program.
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TABLE I

A PRE (FALL 1970) POST (SPRING 1971) TEST COMPARISON OF SCORES ON THE
GATES MCGINTTIE READING TEST FOR SECOND AND THI1RD GRADE STUDENTS ENROLL-
ED IN THE EL DORADO, ARKANSAS TITLE I REMEDTIAL READING PROGRAM,

————

Vocabulary Comprehension
Crade Pre Post Gain Pre Post Gain
Level (Fall 1370 (spring 1971) (Fall 1970) (Spring 1971)
2nd (N=29 1.4) 2.0 +.6 1.7 2.1 +.4
3rd (N=51 1.9) 2.4 +.5 2.1 2.4 +.3
TABLE 11

A PRE/POST TEST COMPARISON (VOCABULARY AND READING COMPREHERSION SECTION
OF THE IOWA TLESTS OF BASIC SKIILLS) OF STUDENTS ENROLLED IN THE EL DORADO,
ARKANSAS TITLE X REMEDIAL PROGRAM,

Vocabulary Comprehension

Grade Pre Post Gain Pre Post Gain

Level (Fall 1970) (Spriug 1971) (Fall 1970) (Spring 1971)

ath (N=92) 2.3 3.1 + 08 2.2 2.9 +.7

S5th (N=56) 2.7 3.7 +1,0 2.9 3.6 +.7

6th (N=56) 3.5 4.4 + .9 3.5 4,2 +.7
TABLE III

A ERE/POST TEST COMPARTSON OF STUDENT SCORES ON THE BETTS INFORMAL READING
INVENTORY,

Grade Pre Post Gain
Level (Fall 1970) _{(Spring 19713

] 2nd (N=62) Pre-Primer 1.0 +
3rd (N-83) Primer 1.9 +
4th (N-64) .9 2.5 +1.6
5th (N=88) . 2.1 3.1 +1.0
6th (N=98) 2.5 3.6 . +1.1
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PART XIL: MOST SUCCESSFUL ACTIVITY

Introduction.
1. ¥Wynne School District #9
2. Gene Catterton, P,0. Box 63, Wynne Atk. 72396
Phone: 501: 238-2558

3. Reading: 'Using Regular Classroom Teacher as a Remedial
Reading Teacher" :

4, September 1970 -

n

5. This activity will continuve through 1971-72
NARRATIVE.
he Obje("t'l'.\l&

l. The students in grades 6-8 whose reading comprehension level
is two or more years below level will increase their comprehen-
sion in reading as demenstrated by scores on the SRA Achievement
Test. '

2. The incomming first grade students will be screened to indent-
ify their readiness tv read so as to facilitate instruction at
appropriate levels in regding.

3. The students in grades 2-5 vhose reading comprehension level
is on: and one-half years below level will increase their level
of comprehension as measured by the SRA Achievement Test.

4, The regular classroom teachers in the elcmentary school will
be paired and scheduled so that each teacher will devote time each
day working with small groups, (5~10) of students in remedial reading
to increase the individualized i uction as measured by the teacher
pupil ratio.

B. Services provided.
1. Techniques em?]oyed.
The teachers were paired so that one of the pair would work
with a small group (5-10) while the other worked in an cnrichment
activity with a large group (50-55). The small group was selected

on the baslsg of standardlzed test scores and teacher recoumendation.
Individunlized instruction was used in the small remedial group.
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2‘

Class size.

The-average for all the small classes in grades 1-5 was 9.4,
For grades 6-8 it was 11.0.

Clessroom organization.

This was very flexible ranging from sessions on the floor to
individuad study.

Equipment and materials.

Audio-visual equipment used: casselte players, filmstrip
projectors, record players, lémm projectors, overhead projector
and tape recorders.

There was $6,394 of special materials acquired for these
classes ranging from transparencies and filmstrips to sets of
books written on low vocabulary-high interest level.

Special techniques,

Variety in presentation and activities was provided through-
out the year.

Counseling and guidence.

The counselor was used in selecting the students to be involwv-
ed in the small groups of grades 1-5. The counselor worked very
closely with these activities in grades 6-8.

Health aud nutrition.

Every child in this activity was provided a hot lunch every
day. If the child needed dental work, medical assistance, cloth-
ing and/or viusal help thesc were all provided.

This service was provided during shool hours by making use
of flexible scheduliang. The small sections were scheduyled to
meet for 50-35 minutes each day. Some of these were in a split
period while others were in a block timc. :

Basically - 1 hour per day, five (5) days per week, for 36
weeks.

C. Participaats,

The counselor helped in the selection of students. Basically
from each of the paired rooms, five students were selected on
the basis of-test scores, teacher recommendstion and previous
performance.
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There were-40-50 students involved at each grade level 1-8.
Sixty-three percent were boys. Eighty-six percent were more
than 1 year below level in reading comprehension.

D. Staff.
1. Number of staff memhers.
a. First grade: (5 teachers - 1 hour each day).
b. Second grade (4 teachers - 1 hour each day).

c. Third-fifth (4 teachers each grade-- 1 hour each day).

d. First-fifth (1 control teacher im each grade-~ 1 hour each
day)

e. Sixth-eighth grade (1l teacher each grade - three to five
hovrs each day).

2. Training.

a. All teachers involved were certified teachers but did nol
have much formal training as remedial teachers.

b, These teachers met regularly together by grade levels
throughtout the year.

c. The teachers functioned as a remedial teacher in a small
group situation.

E. Related components.
See(b)immediately above.
F. Effectiveness.
Dr. Donald Wright of Arksnsas State University did an evalua-

tioa of our reading activity. The results of this evaluation
are- included on The next fifteen (15) pages.
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BUDGET
Title I
200 Personnel
Instructional materials
Testing
400 Health Services
800 Fixed charges
1100 Community Services
Migratory
200 Personnel
In-Service
800 Fixed charges

Title ITI, ESEA

200 Personnel

Materials
800 Fixed charges
Total Cost $106,246
Total pupils 474
Per Pupil Cost $ 224,15
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59,690
2,890
525
2,500
7,130

1,440

74,175

6,095
2,500
800

9,395

18,000

2,300
2,376

22,676



WYNNE PILOT PROJECT
Using Regular Elementary Teachers as
a Remedial Reading Teacher
The general cbjective of the pilot project was to demoustrate

the use of regular classroom teachers in a remedial reading program in
grades one through six. This objective has been met as evidenced by

the operating class schedule. The small and large groups are identified
with corresponding times and teachers. The teachers have been paired so
that a modified form of team teaching can be utilized. Since the design
of the project listed regular classroom teachers, an effort was made to

rotate the teachers in both large and small group instruction. Only in

isolated cases was this effort not fulfilled.

General Organization

The general organization of the project is that two teachers, no
specific qualifying criteria, and their classes are paired so that a
form of team teaching could be utilized in teaching reading. During a
designated segment of time, one teacher works with identified below
average readers from both classes in small group instruction, while
the other team member works with the remainder of both classes in
enrichment activities. There is a lack of evidence of in-service
’organization, and planning sessions for the teachers. The building
principals indicated that these sessions did occur but more on a
small group (2 or 3 people) or individually with the teacher and
principal or the building library-media specialist. This.type of
communication, according to the people involved, has created a much

closer working relationship among the building staff. The interaction
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among the teachers, administrators, etc., regarding the instructional
materials for the small groups is a continuous on-going discussion
rather than planned sessions with planned topics.

The students were fidentified for the small reading groups primarily
on teacher recommendations. These recommendations included criteria such
as; student performance on pre-test, student performance on daily class
work, and teacher observation. In cases where the pse-test score and the
teachers opinion were in contrast, the opinion of the classroom teacher
was given the greatest consideration. The students were identified, in
grades 2 - 6, after approximately one month of school and the remedial
reading prcsram was started in these grades in October, 1970. Control
groups were established in grades 1, 2, 3, 4, and 5, using the time
element and regular classroom materials as the difference in treatment.
No control group was reported on post-test scores for grade 2, and no
control group was established for grade 6.

The range in class size for the small reading groups ranged from
eight to fourteen. The total number of students involved in the program
per grade level is as follows: Grade i, four groups, 40 students; Grade
2, four groups, 40 students; Grade 3, four groups, 40_students; Grade 4,
;§§Ee groups, 42 students for 50 minutes, three groups, 24 students for
20 minutes; Grade 5, three groups, 39 students for 50 minutes, three
groups, 27 students for 20 minutes; Grade 6, three groups, 4l students.

This represents a total of 293 students in the experimental remedial reading

program.
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Specific Objectives

IV A, To identify the learning characteristics of incoming first
graders through screening devices..., so as to facilitate instruction
ot the appropriate levels. Due to lack of time, an acceptable screening
device, and expertise in utilizing the screening process, the remedial
groups were not formed in the first grade until the beginning of the
sccond semester, January, 197l. The first grade teachers and the prin-
cipal vtilized the students performance during the first semester to
identify those first graders in uneed of gpecial reading instruction.

IV B, To placec first grade students who are not ready to partic-
ipate in the regular first grade instructional program as identified
by a screening process in &pecial readiness program which will enable
them to enter the regular prdgram at some point during the year. The
pre~test, Scotl Foresman Reading Program Inventory Survey Test, was not
administered until March ! through 18, 1971, then th2 post-test was
administered in late May, 1971. A decision was reached with the Wynne
project difegtor that analysis of these test results would not con-
tribute to the evaluation of the program. However, an acceptable screening
device has been ldentified and in-service sessions for the Wynne staff
have been conducted so specific objecfives IV A and IV B can be analyzed
at the cnd of 1972 and contribute to the program evaluation at this time.

IV C, To arrange a class schedule so the students who ave rcading
below grade will recelve more individual instruction throughout the
year so as to narrow the gap in their readiné level as composed to the
normal. A class schedule was arranged whereby students so identificd would
reccive additional instruction in small group sessions. This arrangement
infers that hora individual iﬁstruction is administered in small groups
than in large groups. The statlstical technique "t" test was employed

Q

IToxt Provided by ERI
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-

‘to test the difference of the means of the pre-test, administered April,
1970, and the post-test, administered April, 1971, results for each grade
level to determine ir significant progress was made in recading performance.

The results of the statistical analysis 1s reported below:

Grade 2

SRA Form D and C

Statistical Values

Pre- Post~ "t'" Value
Comparison N Test Test Growth | Required "t" Value |Signi-
Mean Mean Mean w5 level | Computed Ficance
Pre-Post Test 34 1.80 2.46 0.65 2,035 6.07 H.S.
Experimental

There were tﬂirty—four second grade students participating in the small
group reading program that scores on b;th the pre aﬁd post test were re-
ported. The grade equivalent mean on.the pre~test equaled 1,80. The grade
equivalent mean on the post-test equaled 2.46. Thé difference between the
pre and post test, or the growth mean, was found to be 0.65 grade level
equivalent. This mean growth was found to be highly significant at the
% .05 level of confidence indicating that the.érowth was not a result of
chance but was a result of the treatment in the instructionzl process.

The standardized test used as pre and post evalugtions were pre-test,

SRA-Form D; post-test, SRA-Form C.
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Grade 3
SRA Form D and C

Pre- | Post~ “t" Value
Comparison N | Test | Test Growth | Required "t" Value | Signi-
Mean | Mean Mean .05 level | Computed ficance
Pre-Post Test
Experimental |35 | 2.1 2,05 ~-.057 2.03 0.4477 N.S
Pre-Post Test : |
Control 8 12,2864 2,788 .50 2.31 1.213 N.S
Pre~Test
Exp - Control 2.02 0.8699 N.S
Pogt-Tect :
Exp - Control 2,02 '3.705 S
Growth _
Exp - Control ‘ 2.02 4,988 S

There were thirty-five students in the third grade small group
reading program that scores on both'pre and post tests were reported.
In addition, there were eight students in a control group that had both
pre and post test scorcs. The statistical analysis reveal that the
experimental group had a pre-test mean of 2.10 grade level equivalent
.and a 2,05 t-test mean grade level equivalent, This difference
computed to fo significant difference in reading progress and the slight
difference was in a negative direction. The control group had a pre-test
mean of 2.286 grade level equivalent and a 2.788 pust-test grade level
equivalent. The growth mean of 0;50 failed to reach the required probab-
ility level for significance. Following the analysis, the evaluation
team decided to further inspect the performance of this group by comparing
additional areas between thc experimental and control group. The compar-
ison on pre-test means yielded no significant differcnce; but, the post-test
scores yielded a significant difference in the performance of the conﬁrol
group as did the comparison of the growth means.

W

O

81



WYNNE PILOT PROJECT CONT'D

An agreement was made between the administrator of the Reading
Program ahd the Evaluation Tean to cross-check test performances by
another test on one group of students. The evaluator, without knowledge
of the administratur, randomly pre-detemnined the group to compare.
Grade thrce was that group. The second test used to study the perfor-
mance of the grade three students was Scott-Foresman Reading Program
Inventory-Survey Test, formg A and B. The results of the statistical

analysis appears below:

Grade 3
Scott-Foresman Forms A and B
Statistical Values
Pre ost "t" value
Comparison N |Test [fest |Growth | Required |"t" Value | Signi-
Mean HMean |[Mean .05 level |Computed | ficance
Pre-Post
| _Experimental 36 |53.13°K0.97 {8.16 2.03 7.84 N.S.
Pre~Post .
_Control 9 [59.2 4.1 14.88 2.31 1.15 N.S.
Pre-Test
Cxp - Coi.trol 2.02 1.53 N.S.
Post-Test )
Exp - Control 2.02 1.17 N.S.
Growth
Exp - Control 2,02 1.1756 N.S. ]

There were thirty-six students in grade three that were in the small
experimental group reading program and had scores reported on both the pre
and post test. Also, there were nine students in grade threce that were in
a control group that had scores reported on both pre and post tests. The
statistical analysis revealed a highly significant difference between the
pre-post test score means for the experimental group while the control
group yielded no significant difference in their pre=-post test mean scores.
Aditional comparisons yielded no significant difference between the experi-
mental and control groups relative to pre-test mean scores, post=-test mean
scores, or gain in reading progress.
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Grade 4

SRA Forms C and D

Statistical Values
T T TR e[ T T Vet |
Comparison N Test |Test | Crowth| Required "t* Value |Signi-~
e Mean [Mean | Mean .05 level | Computed |ficance
Pre-Post
| Experimental | 49 | 2.48 |3.92 | 1.43 | 2.005 | 12.20 1.S.
Pre-Post :
| _Control 7 2.94 13.64 | 0.70 2.45 4.85 S.
| Pre~Test |
| Ixp - Control 2.01 2.28 1S,
Post-Test
Exp -~ Control ' 2.0} 1.37 V.S,
Growth .
Exp - Contiol _ L , . 2.01 3.91 _S.
Post-Test 17 g .
Grqu 8 - 14 1./ 32 ”5%;; 2.015 0.915 _ |N.S.

There vere forty-nine students in grade four of the small group cxperi~
mental reading program that had scores on both the pre and post Lost re-
ported. A control group of seven students also had scores reported onm
both tests. The pre-test mean of the experimental group was 2.48 grade
equivalent and the post-~test wean was 3.92. This recalized a mean growth
difference of 1.43 which when analyzed by the statistical "t" test revealed
a highly significaﬁt difference. The pre-test mean of the control group
was-2.94 grade equivalent and the grade equivalent mean for the post test
was 3.64. This realized a mean growth of 0.70 grade equivalent which showed
a sipgnificant difference in recadiug growth. An analysis of the pre-test
means for the two groups revealed a significant difference in entering
performence in favor of the control group. Even though the experimental
group revealed a greater growth the uncqual grouping resulted in a failure

to show a significant diffcrence in post~tést means. The finding of no
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significance on the post-test led to a comparative analysis of the
growth difference between the twe groups. This analysis revealed
a significar™ difference for the experimental group.

The organizational pattern for grade four had three groups of
eight students each in an experimental section for 20 minutes per
session and three groups of fourteen students each for 50 minutes
per session. Aﬁ analysis of the performance of these two groups re-
vealed no significant difference in their perfor@ance. The pre-test,

post-test was SRA Forms C and D, administered April, 1970 and April, 1971.

Grade 5

SRA Forms C and D

Statistical Values
Pre- | Post- "¢ Yalue
Comparison N Test |Test | Growth| Required "t" Value | Signi-
Mean | Mean | Mean .05 level | Computed | fincance
Pre-Post
Experimental {54 3.73 | 4.0 0.268 | 2.01 1.617 N.S.
Pre-Post
Control 8 3.66 |3.6 0.06 2.45 0.221 N.S.
Pre-Test
Post~Test :
Growth
Post-Test )
Groups 9 -~ 14 2.005 < | 0.44] N.S.
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There were fifty~four fifth grade students in the small group ex-
perimental reading group that reported scnres on both the pre and post
test. The control group co.Ttained eight students that had scores on
both tests. The mean scores for the groups were compared in various
areas and ne significant differences were found. There were, as a
result of the analysis, indications that the experimental group made
considerable mere gain than the control group; however, this gain was
not significant at the .05 level of confidence. This suggests that such
a difference in mean scores could have been a result of chance factors
rather than treatment. The analysis of the mean scores for the different
organizational structure of the groups within the experimental groups
revealed no significant differenc; betwecn the performance oi the
students in smaller groups (nine students) and less time per session
(twenty minutes), and students in large groups (fourteen students) and
more time per session (fifty minutes). The‘difference in performance

of these two groups were very nomin 1.

Grade 6

There were forty-one sixth e ‘students involved in the small group
experimental reading prograrm. The analysis of the test .«scores revealed that
the level of SRA test used in the post-test evaluation did not provide for
a wide enough range to truly discriminate between the students_performancc.
The lowest possible score on the posi-test was a grade equivalent of 4.1 and
this did not measure the reading level of this group. It was, in turn,
agreed with the Wynne project director that this was invalid data and no
analysis would be made of the test scores. Without discriminating data
from the pre and post tests, any analysis would contaminate the conclusions
and recommendation§ regarding the group and in turn the projcct.
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WYRNE °ILOT PROJECT

The primary purpose of this pilot project was to demonstrate the
use of rcgular elementary teachers as remedial reading teachers. In
order to accomplish the purposc‘of the project the procedures were
designed to (1) pair the teachers in cach grade level to enable one
teacher to work with a small reading group (8 - 14 students) selected
from both classes, while the othcr teacher worked with large.group
activities; (2) to identify the students to participate in the remedial
reading small groups from pre-test scores and teachers recommendations;
(3) to establish contrfol groups for comparison; (4) to utilize all
reading tecachers in the project; and (5) to analyze the results by

student performance on standardized pre and post tests.

Conclusions and Recommendations

’

Conclusions and recommendations regarding Phase I of the Wynne
Pilot Project were drawn from the analyzis of activities, the results
of the pre and post test comparison, and insight gained by the
consulting team conducting the evaluation. Based on aforementioned
data, the following conclusions and recommendations appear justified:
(1) Conclusion: The learning characteristics of incoming first
graders were mot identified as stated in the proposal.

Recommendation: The administratoxr of the pilot pro’ ‘<t identify

specifically the name of a screening device and the cate .Jor
administering suchk devise before the program is initia ed in the fall of:
1971. Specific procedures, materials, and personnel use should be
reported to the Title III project director by 1 August, 1971 and the
results of the screening reported no later than 1 October, 1971,

(2) Conclusion: As a result of no screeniné device, the first grade
students who were not ready to participate in the regular instructional
program were not identified and placed into special readiness programs
until it was too late to analyze and evaluate the rclated project

objective.




WYNNE P1LOT PROJECT REPOR.Y CONT'D

Recommendotion: The complete screening process, included the results

of the screening device and teacher appraisals, should be completed
prior to 1 October, 1971. This would enable *he project staff to
identify and place the students in the special readiness program by

this date or very soon thereafter. It is impcrative that the procedures
for telecting the students for placement be recorded and interpreted for
disscmination.

(3) Conclusion: A class schedule was arrange so that students who
were reading below grade level would receive morc individual instruction
throughc it the year so as to narrow the gap in their rcading level as
compared to the normal.

Reconmendation: A similar Lype class schedule be arranged for the

1971-72 project year.

(4) Conclusion: The regular classroom teachers were ‘paired' so that

a modificed form of team teaching yould be utilized to srovide remediation
to the students rcading below grade level in grades 2 - 6. There were

no evaluative criteria to "sclect” the teachers for the small groups

and in addition, all staff membecrs were used on a rotation basis in the
reading program.

Recommendution: The same type of schemc by employed for utilizing

regular teachers for the 1971-72 project yecar. Considerations should
be given to those teachers that might request to not be assigned to the
small reading groups. The procedures for group assignment and the
rotation plan should be recorded and reported to the project director
by 1 October, 1971.

(5) Conclusion: The prade two students in the remedial reading
programmadc a significant growth in their reading level; therefore,
regular classroom teachers did function effectively as remedial reading
teachers on this erzde level. |

Recoimnendation: A control group need be established for this grade

level with appropriatc controls over the activities. The teachers
involved with this level continue with the successful activities. The
teachers of grade two record all instructional procedures and share these

within the group and among the project teachers.
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(6) Conclusion: 1lhere is a difference in the reading growth as measured
by the two types of tests, SRA and Scott-Feresman, at the third grade
level for thc cxperimecutal group. These inconsistencics need be studied
beforc great confidence can be placed with efther measurement.

Recontnendation: A detailed study should be started immediately to review

the proccdures cmployed by the teachers both before and during the actual
test. Stronger yet, it is necessary to compare objcctives used in the
class and the objectives measured by the test instrument.

(7) Conclusion: According to the results of the SRA instruments, the
students in the control group of grade thrce gained significantly more

in reading ability than those of the experimental group. However,
neither group showed a significant difference in the means of the pre and
post tests.

Recommendation: The instructional] procedures employed by the teachers

in grade threec be throughly studied and revised. The teachers shoyld
have carefully structured planuing sessions and the suggesteé activities
be implemented in the classroom. Consideration be given to utilizing
cither internal or external consultive assistance. The record of thesec
planning scssions should be reported to and review for dissemination by
the project director.

(8) Conclusion: According to the results of the Scott-Foresman
instruments, the grade three experimental group showed a significant
gain in reading ability during the year. The control group, although
not showing a significant grcwth, did register enough growth that there
was no significant diffcrence found between the increase in test scores
feported.

Recormendation: The instructional procedures employed in the third

grade experimental group be critiqued and upgraded where feasible, and
continued usc of these activities by utilized.
(9) Conclusion: Regular classrooin teachers did perform effectively

as remedial reading teachers in grade four.

Recommendation: The instructional precedures employed by the teachers
of grade four be critequed and upgraded where feasible, and continued use
of these activities be utilized. The teachers should systematically hold

planning sessions and information from these sessions should be recorded

Q
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and reviewed for dissemination by the project director.

(10) Conclusion: Students may be grouped with equal cffcctiveness for
reading instruction in eithcr sinall groups, 8 students, and small amounts
of time, 20 minutcs; or larger groups, 14 students, and longer time, 50
minutes,

Recommendation: Either of the organizational patterns may be utilized.

(11) Conclusion: FRegular classrouom teachers did not perform effectively

as remedial reading tecachers in grade five,

Recommendation: During the second year of the pilot project additional
in-service and planning sessions be structured for these teachers. A
review of the instructional procedures be conducted and revisions be made.
Consultative aid either from within the district or outside the district
could prove beneficial to thesc teachers. The information from the system-
atic planning sessions should be ;ecorded and reviewed for dissemination

by the project director.

General Project Conclusion: The Wyane Pilot Project has demonstrated

that the procedures and objectives are acceptable for utilizing regular
classroom teachers as remedial reading teachers in grades 1 - 6.

Recommendation: In order for the project to adequately be evaluated

and proccdures disseminated for the purpose of replication, it is

necessary for the entire project staff to record all activities related

to the project. This includes organizational meetings, inservice meetings,
instructional planning sessions, unique instructional techniques utilized,

and evaluation instruments. For the projecf to reach it's potential im-
plication for Arkansas schools, it is of essence that it continue for at least

onc more acadeniic year.
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1. Nawe of local ageuncy: Bay-Brown School District Mo, 21

2. Wayne Dent (retired) Jim Parrish now Superintendent,
P,0, Box 678, Bay, Arkansas 72411 Phone: 781-3296,

3. Title of activity: Exploratory program for five ycar old
children=--=-~-~ Kindergarten,

4, Datec activity was initiated: August 25, 1970; start of the
1970-71 school year.

This program has been continued this year,

The kindergarten program vwas operated in connection with
the Head Start Program operated by the Crowley's Ridge Develop-
ment Council. This group consisted of seventeen educationally
and economic deprived children.

NARRATIVE
A. Objecctives of this program were as follows:

1., Teach children-to agjustz&o school.
2. Teach motor coordination in use of school suppliess.
3. Recognize objects related to school life. :

B. Services provided:

1. The teachers (kindergarten and Head Start) were interested
in teaching children to know each other and to adjust to different
personalities. To help children to adjust from home to school life.

2, The class size was limited to not more than twelve to
fifteen in both kindergarten and Head Start. The Head Start select-
ed seventeen pupils whc spent the entirc year in that class, The
Kindergarten class consisted of three twelve week sessions with
twelve to fifteen in each section. .

3. Since pupils of necessity had to use school transportation,
pupils remained in school a full day. Class schedule consisted of
play periods, games, color paiuting, rest and nap periods, morning
and afternoon snacks along with a regular school lunch.

4, Toys and educational materials of the five year old level
were used. Miniature houschold articles were used to implement
learning.

5. These children were taken on field trips to places of inter-
est on an average of one trip each week. '
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6. The school counseler made available the SRA Primary Mental
Abjility Test for the Kindergarten group. The Head Start used
their own tests. These were used to help the teachers work to-
ward adjustments on weaknesses.

One case related:

One child was discovered with a speech defect. She was re-
ferred to the Arkansas Children's Devclopment Center. After some
trips and consultation$, it was determined that her basic problem
was emotional, With the help of this center, this child advanced
two ycars in mental ability during the five months period.

C. Participants

These children sclected for Head Start were selected on the
basis of low income of the family, The Kindergarten was divided
into two groups. This program was made available to all children
eligible for kindergarten. In selecting groups, these factors
wvere involved: econumic level, cultural background, and educa=~
tional level of the fdmily. These children were selected from
different levels, in order to have a bettcr balance of children
for lcarning to live and work together,

D, Staff
This is added to the regular report.

Comments of this ycar's first grade teachers who received
these Kindergarten children of last year,

1. They were ready and anxious to start to school,
2. They were emotionally ready for school.

3. They had no problem playing together.

4, They were much better adjusted.

5. Their motor coordination was_ _good.

6. They knew objects, colors, pictures, etc,

7. They werc now recady to attack work skills.
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INSERVICE TRAINING
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SECTION-VI

COMMUNITY AND PARENTAL INVOLVEMENT




COMMUNITY AND PARENT INVOLVEMENT

Total LEA Title I Advisory Group Meetings Held 1,350
*iverage Number of Meetings Per District 4

Total Number of Advisory' Committec Representatives by.Catcgories:

Parents of Title I Participants 1,864
School Personnel 900
PTA Members . 777
Civic Organizations 287

Others . 270

Total Representatives . 4,098

*Average Number of Advisory Committee Representatives
Per District 11

- * The above information is based on 379 Title I projects.
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