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FOREWORD

In 1969 under the sponsorship of the Bureau of Education for the Handicéppéd.
The Pennsylvanfa State University initiated development of CARE 1 (Computer
| Assisted Remedial Education). CARE 1 is titled Early Identification of Handicapped ~~
Children and was developed as-a complete college level computer-assisted insfruc;
tion course dealing with the identification and diagnosis of handicapping cond1t1ons
in children. The course was aimed toward preschoo] and primary level teachers of
seemingly typical children. : ,
CARE 1 was completed in late 1970 and has been providing instruction for
teachers and other educational 3;;?3h él since that time. Approximately 4,000
. persbns completad the course during the first three years that it was in existence.
. This document reports on the development of two more courses in special
education.: These courses, CARE 2 and CARE 3, are collectively titled Diagnostic
Teaching of Preschool and Primary Level Cnt]dren The courses are designed
to equ1p teachers.with some basic know]edge about handféapped children so that
‘they, might provide better educat1ona1 orograms for those children. Advanced
computer technology, branching programs, and extensive ‘pretesting make CARE 2
and CARE 3 suitable for persons with widely varying train(ng and experiences with
" the handicapped. The courses are useful for preschool céachers and aides who
perhaps have not had the opportunity to receive a for@aI college training program
in education. Both CARE 2 and CARE 3 are suitable for regular inservice teachers.
,Final]y} CARE 2 and CARE 3 are appropriate for preservice regular and ébecial
education teachers as a first course in methods of teaching handicapped children.
CARE 2 and CARE 3 were designed to complement two other CAI courses in
specia} education, CARE 1, Early Identi<ication of Handicapped Children and CARE 4,
Education of Visually Handicapped Children. CARE 4 was developed by the University
of Pittsburgh in conjunction with the Penn State CAI Laboratory. Principal
investigators were Professor Ralph Peabody and Majorie Ward of the University of
Pittsburgh. Professor Ward has since joined the staff of The Pennsylvania State
University. CARE 4, like CARE }, 2 and 3, was designed to be a first-level course
in special education for regular teachers. CARE 4 acquaints regular teachers with
the problems (énd some of the solutions) encountered when attempting to integrate -
visually handicapped children into the regu]ar classroum,

Q
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Personnel in the Department of Special Education, the Division of
Academic Curricuium and Instruction, and the Computer Assisted Instruction
Laboratory at The Pennsylvania State University cooperated to develop the i
CARE 2/3 courses fof the IBM 1500 Instructional System. Since completion, the
courses have been desseminated by IBM 1500 systems in two mobile computeﬁ
assisted instruction laboratories operated by Penn State. Those mobile labora-
tories are used to provide 1nstructfon‘t0 teachers at a variety of locations
away from the main campus. In the past locatigns, in addition to Pennsylvania;
have been Georgia, Indiana, Texas, .[111nois, and the District of Columbia.

It is ant1c1pated that future locations for the mobile operations will be
determined by national needs. N
In addition to bemng used in the two mobile laboratories, the CARE courses
rare used at the main campus of The Pennsylvania State University and at other
universities. The thirt;-two stations in the Penn State Resident Instruction
. laboratory provide'inst?uction in the CARE courses to approximately 500 students
during each of the four terms of the school year.
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INTROOUCT ION

. S'i]abus foi* Diagnostic Teaching of
Freséﬁom and grimary .CT\'i ren

ot This Synabus is an outline of the content and objectives that are included

$

" 1in the computer—assisted 1nstruct10n version of The Pennsy! vanja State University

. course Education of Exceptional Children 401 Educational Adjustments for
- Exceptional Children. The course is also referred to as CARE 2/3 (Computer
Assisted Remedial Education) Diagnostwc Teaching of Preschool and Primary
Childreh.
The purposes and general descriptions of CARE. 2/3 are given in Section 0
) of this document. Section Two contains a detailed Hsting of the content and.

obJectives taught in the course. 'In general, persons who tdke CARE 2/3 are expected A

to assijilate and use the concepts 1isted in Secti on Two in order to carry out the

CARE 2/3 Diagnostic Teaching Model which 1s described in Section One of this document. .,

Thus, the thrust of CARE 2/3 is to provide educational personnel with a systematic.
procedure ‘,fo making educawional decisfons about chﬂdren in their care, ¢
Development of this CAI course was carried out under a grant from the Bureau
of Education for the Handicapped, United States Office of Education, Project No.
0EC-0-72-0653(607). ' Project directors were G. Phillip Cartwright and Carol A. -
Cartwright, ‘
P \)

-~

N ‘
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CSECTION ONE Y

. .
- 3

- 'Purposes &and General Description of CARE 2 3'
Diagnostic Teaching of Preschool aﬁd’F"lmarx_t 1dren

/
- Purpose \ :
- Two highly related courses wereydeveloped on this project. These courses
are called CARE 2 -- Diagnostic Teaching of Preschool Children; and CARE 3 --
Diagnostic Teachnng of Primary. Level Children. Both~courses were developed for
-administration by computer assisted instrugtion, specifically on the 1BM 1500
instructional system.

The courses were developed for use with inservice teachers day caré workers,’
and aides, a¥ well as for preservice teachers who are in training to "become
instructors in regular or special classes s _ ‘

. The major goal of both courses is to teach reéular 'elementary and preschool
preservice and inservice teachers how to work effectively with children who have
learning problens because of mild handicapping condi tions. The teaching of . .
children who have vision, hearing, or physica) impairments is not covered in these.
courses.’ Upon completion af either of the courses, téachers will have achieved the

‘;dobjectives listed in Table 1. These objectives are directly correlated with the o
‘ decision process flowchart appearing in Figure 1. The objectives and the flowchart
together are termed the Diagnostic Teaching Model. This model is a generalized
prescriptive or clinical teaching model and is. the heart of the courses. AN
content and strategies throughout the courses are directly related to the various
i //step. and philosophy outlined in the model. -
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T Table
/. Major Objectives of CARE 2/3

Parﬁons who complete CARE 2 or 3 should be aBle to: /7
A. ldentify characteristics of individual children that indicate
special teaching or management procedures are requived. (a
~ B, Specify relevant ‘educational-objectives for individual children.
C. Select techniques for effective classroom management.
D. - Choose and use specialized teaching ftrateg1es for reaching
specific objectives for children with varying beha¥ioral and

1earn1nq characteristics.
£, Choose and use. special materials in association with specific s

strategies.
- F. Identify and use’ appropriate evaluation procedures.

G. Draw upon existing sources of information regarding specialized

strategies and materials.
H. Consu]t with available resource persons for assistance.

P

Relationships Between Obgectives and

ci1sion Frocess

. -/’

This project produced two courses which are quite pragmtic in their orienta- \j

tions. The courses used as a unifying theoe the CARE 2/3 piagnostic Teaching

!

Model. A1l content and strategies selected for incluston™in the course'were »
! |

related to the Diagnostic Teaching Model.
A modular approach was used in the development of the courses,

courses ~contain certain 1nformat1on, procedures, and st
In the instances where common material was required, an author pre-

both courses.

The two f
rategies which are common to

< pared a single chapter which was then s)ightly mpdified to meet the needs of the

varying age groups.

specific applications to different age groups are made. o

Both within the, chaptérs and in other locations in the course,,
A conceptualization of ;.

f

|

f

|
I

S—

\

v
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the modular approach is given in Figure 2. For example, part of each course
was directed toward having teachers tacome familiar with some of the broad
management strategies that are embodied “tn the behavior modification aporo;\h. .
The principles presented are the same for both CARE 2 and CARE 3. However, the
examples and the simulated case studies in which students apply the‘brinc{p1es
are different for the two courses. In CARE 2, students are given practice with
case studies dealing with‘children ages 2-5; similarly, CARE 3 students are
given examples dealing with chiliren in the primary grades. There are, of course,
areas in which such commonality does not exist. In those instances, separate
chapters were developed or a spécia] chapter related to one age group was

~ developed. (For example, Reading for CARE 3; Day Care Theory and Application
for CARE 2.)

The courses are d1v1ded into ten nodules With the exception of the firsté
module which {s 1ntroductory, each of “he modules is accompanied by a pretest
and a posttest. The pretest permits a student to test out of one qr more of :
the bortions of the module. The modules are divided into one to five chapters.
Each chapter is further divided Tnto smaller sections. Finally, each of the
sections has one or more specific obJectives related to it.

There is a strong relationship between the ten parts or modules of the
courses and the eight major course objectives. The titles of the modules and
31 Chapters are in Tables 2 and 3. .

As is illustrated in Figure 2, CARE 2 and CARE 3 have chapters covering -
the same genéral content. However, there are separate application sections
for each course. The application sections for CARE eal with children ages
2 to 5; CARE 3 covers children ages 5 to 8. e
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@ Dashed line indicates that the same format is used for both
courses; teaching strategy (and programing) are the same but
content differs.

b Basic conteat and strategies are the same for both.

2. Relationship Between CARE 2 and CARE 3 Modules.



Table 2

\ . CARE 2: Diagnostic Teaching of Preschool Children
. \\ : i - d
Chapter \ y: - Title . .
Part I - Introduction | | \
1 " Introduction to CARE 2/3 P
2 , . Summary of CARE 1 . N
3 . Diagnostic Teaching Mode!* N
Part II - Child Development . - o \\\\
4 Important Concepts of Child: Development
5 Motor Development - Infancy to Age 5
6 Intellectual Development - Infancy to Age 6
7 Social-Emotional Development - Infancy: to Age 5 :
8 Language Development - Infancy to Age 5
Part I11I - IdentifytAg Relevant Characteristics of Chiildren
9 / Important Concepts About Educational Evaluation ~
10 /- . Important Concepts About Educational Diagnosis
N ' Systematic Observation .
Part IV - Specification of Goals and Objectives
12 Formulating Instructional Objectives
13 Task,Ana]ysis o ,
Part V - Instructional Procedures
14 , Factors to be. Considered in Planning Instruction
15 . . Behavior Modification \
16 Upen Education ‘
17 Comparison of Open Education and Behavior Modificatzon
Part VI - Selection & Retrieval of\Instructiona1 Procedures and Mater{fals
18 National Network of Instructiona] Mater1a1s and Regional“’
. Media Centers’ ,
19 Computer-Based Resource Units .
20 Prescriptive Materials Retrieval System
21 Fountain Valley Teacher Support Sys tem . (Optional)
) AN

Beginning with this chapter there 1s a differentiation between CARE 2 and
"~ CARE 3. Although the same general concepis are taught in chapters cormon to
CARE 2 and CARE 3, applications and’ examples are tailored to the age groups
’ddressed in each course.




Table 2 - Continued

Chapter . o , Title

Part VII - Appifcation of the Diagnostic Teaching Model

22 Language Development
23 - Reading (Optional)
24 Mathematics
25 Social-Emotional Development
26 Motor Development

‘Part VIII - Resources _ |
27 , Using Resource Persons: Roles, Referral Statements and

, Follow-Up : -
28 Parent Education
- Part IX - Day Care )
- .- Day Care Theory

30 Day Care - Application ,

Part X - Summary . “
3 . Summary of CARE 2
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" Table 3 \
CARE 3: Diagnostic Teaching of Primary Children
Chapter . : Title
| Part I - Introduction ©
] Introduction to CARE 3/3
2 ‘ Summary of CARE 1
3 Diagnostic Teaghing Model*
Part [T - child Development
4 Important Concepts of Child Development
5 Motor Development - Ages 5 - 8
6 Intellectual Development - Ages 5 - 8
7 Socfal-Emotional Development - Ages 5-8
8 Language Development - Ages 0 - 5 (Optional)
Part 111 -‘Identiﬁying,Relevant Characteristics_of Children
9 : Important Concepts About Educational Evaluation
10 Important Concepts About Educational Diagnosis
n Systematic Observation
Part IV - Specification of Goals and Objéctives
12 , Formu]ating Instructional Objectives
13 Task Analysis ¢
- Part V - Instructional Procedures ‘ .
14 - Factors to be Considered 1n Planning Instruction
15 Behavior Modification
- 16 Open Education
17 Comparison of Open Educat1on and Behavior Modification
Part VI - Selection & Retrieval of Instructional Procedures and Materials
R F:! ‘ . National Network of Instructional Materials and Regional
' ~ Media Centers
19 Computer-Based Resource Units
20 Prescriptive Materials Retrieval System

’ 2] \& Fountain Valley Teacher Support System

* ,

Beginning with this chapter there is a differentiation between CARE 2 and.
CARE 3. Although the same general concepts are taught in chapters common to
.CARE 2 and CARE 3, applications and examples are tailored to the age groups
addressed ih each course.
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Table 3 - Continued . 7
Chapter * | ~ Title
Part VII - Application of the Diagnostic Teaching Model
22 T ‘Language Development | o
23 Reading . - )
. 24 - Mathematics s et Co e N
;25 Social~Emotional Developinent : o
26 Motor Development CL : . ;
Part VIII - Resources - !
27 - Using Resource Persons: Roles, Referral Statements and '
Follow-Up : o
28 Parent Education
Part IX - Day Care _ i
29 Day Care Theory {Optional)
3 o Day Care - Application (Optional)
Part X - Summary |
3 Summary of CARE 3 s
/




12
Objective A. In iarge measure, the competency for the first objective (A)
‘ and the first step of the Diagnostic Teaching Model involve a recapitulation of
| <. the competencies.and content of the Identification Model (CARE 1),  The focus 1s
e 3 “on enabling the teacher to determine specific educationa)_needs and relevant
) characteristics for individual learners. Many of the generalizations and data
coiiection techniques used with the Identification Model ace appiicable to ‘
‘objective A, Chapters related to ‘this obJective are Chapters\2,‘4. 5, 6, 2. 8,
and 13,
The selection, administration, and interpretation of published diagnostic
tests -and proceduves for designing, using, and interpreting teacher-constructed
diagnostic tests are involved in objective A, Generai principies reiated to
this topic are taught in Chapters 3, 9, 10, and 14. Specific tests and |
procedures are taught in Chapters 21-25. In ‘many instances, however. a formal '
‘diagnostic procedure will not yieid adequate information about a learner. -
“_vTherefore, teachers need to have competency in the general area of obserJation
skills. Teachers should be able to set up the environment as a "test" for
certain observable behavioral outcomes, determine which observabie behaviors
“will be recorded, and design records for. coiiecting observational data.
‘Information on this topic is presented’in Chapters ii and 13. ~
: Objective B. After specific needs and re]evant characteristics for an
individual learner have been determined, the teacher should be ready to move
the c¢hild forward by specifying appropriate objectives for the child. This
1s the competency for objective B and the second step in the model., Chapter 12
is devoted to this topic. A knowledge of the child's competencies (gained from
“objective A) should be involved in determining which target behaviors are
appropriate for a chiid The teacher should be able to formulate objectives
In terms of observable behaV1ors to be aisplayed by the learner, the conditions
under which the behavior is to be exhibised. and the criteria for an acceptable
performance. . In order to formulate appropriate objectives, teachers should be
able to perform. task analyses of several broad areas 1nc1uding academic,
social- emotional. and motor dreas. Successful completion of Chapter 13 should
give the teacher the competency to delimit and sequence specific behavioral a2
objectives. : : . 4

PO
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L bJectiv c For successful implementation of. the third ievel (and
"hobjective C) 9f the Diagnostic Teaching Model, the teacher needs to beceme
aware of the range of instructional procedures available for effectively
managing the educational problems of children. The principles of behavior
~modification (Chapter 15) should be especially useful for implementing. this -
- competenty. 1In addition to behavior modification, other fnformation which is
related to objective C Includes topics such as setting limits, deveioping
- routines, providing learning and behavioral models, and the physical arrange-
ment (furniture. materials, storage, div1ders etc.) of the classroom, and
| techniques of communicating with young children to promote mental health.
Information on these topics 1s presented in Chapters 14, 16, 17, 27-30.
Ohjectives D and E. Competencies for objectives D and E are concerned
with the teacher s ability to select and use specialized teaching strategies
and associated special materials (Chapters 18-26). In contrast, objective C '
“concerns effective classroom management and involves general procedures which
would be appropriate for use with a variety of problems (both learning and
behaviorai) and for learners with a variety of characteristics and needs.
, Objectives C, D, and E, and the third, fourth, and fifth steps in the
individualized teaching process, focus the teacher's attention on general
. and specific instructional procedures that might be employed to assist the child
~ in the regular classroom in order to accomplish the educationai objectives which
" have been described for him by the teacher.
’ A1l teachers have a sampiiﬁg of speciaiized strategies and nateriais in
- their repertoires. It is probabe not possible to expect comprehensive knowiedge
of pubiished and teacher-developed strategies and materials. Rather, the emphasis
should be on grasping the underlying principles involved 1n making a mtch .
" bet\een the unique characteri{tics and needs of the learner and the unique
progerties of the strategy and materials. ~
~ The.fifth step in the model and the competency for obJective E requires
that the teacher select an appropriate 1nstructionai device, and, with a preferred
* fnstructional methodoiogy, try out the prescription with a child on ‘whom a
- diagnosis has been made. The teacher who satisfactoriiy attains the competencies
"for objectives A through E will be prepared to write a preventive or remedial
- prescription for 1ndividuai children who evidence a wide range of existing or
incinient educational problems. The teacher wiii be abie to coiiect pertinent

2 ‘ : ’
S - 'S
N ¢ - .
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data, recognize when to seek the advice of consultants and other resource people,
generate pertinent educational objectives that are appropriate to various :
situations. evaluate which .aducational ‘mettiodology seems _appropriate for individual
children, and consider the instructional devices that might be used to faci?itate

the accomplishment of the educational goals for individual children.

Objective F. The teacher competency associated with objectiye F and with
the sixth step in the process, to identify and use appropriate evaluation pro-- f/” ‘
cedures, is especialiy pertinent in view of’ the experimental nature of a diagnostic -
teaching situation. .- Since there is no formula one can. apply in order to. select -
a teaching strategy for a learrier, any match between learner fieeds-characteristics
and strategy-matertal {is tentative and must be checked out on an empirical basis. o
For this reason, the published, and especially the teacher-constructed devices
- used for evaluation which yleld immediate information' about performance are
emphasized, In pretytion of évaluative deta and implications for changing
srgategmf1ﬁﬁr;;i:rials nd/or objectives derived from the evaluative data are
stressed throughout the course. ’ ; A

Teachers should be able to decide upon the appropriateness of various N
evaluative techniques make decisions concerning adjustments that need. to be made \j
in goais, methods, and/or materials, consider what additional resources and/or | f
consultants might be helpful in deciding on an effect{ve and efficient educationa]
and management program;, and revidv the steps that might be taken to organize schooi
personnel and, parents of the childyen. (Chapters 27-30).

Objectives G ahd H. Compe{pzcies for objectives G and H are highly re]ated
to thos& for objectives C and E. A great variety of strategies and mterfals for :
young children are currently being described and pubiished by a variety of sources.
It is incumbent upon the teacher to be aware of the available information since a-
,teacher cannot be expected to develop new specialized and unique strategies and-
materials for all the children in the class, Therefore, the teacher should be.

- expected to know the resources which are available concerning retrieval of
instructional strategies and materials There 1s a need:for an awareness of the'——-
-kind of descriptors required for information retrieval and.a need to know what '

type of information can be expécted from the retrieval system. That need is
addressed in Chapters 18-21. Chapter 27. 1s directly related to objective H.
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If the diagnostic ‘teaching 1s successfui. an affirmative response to the
'question "Did d«rchh the goal?", will be forthcoming The same sequence
of behaviors is. ‘followed again for the next objective for the child.. If L
‘the child did not reach the goal, the mode) indicates thé type of systematic } k ‘
-analysis needed in order to determine which step 1in the'diagnostic teaching )
hsequenge was in error.. If an error is found to be associated with one of the ;///'
steps in the process, the teacher simply cycles back and re-enters. the system
at the error point, corrects the original error, and continues ,again through the B

main sequence of diagnostic teaching behaviors.
: o

qup}ementary MateriLls ' j | - ' o | N

Iggtbook.- A 531 page textbook (handbook) was written‘especiaily for
_CARE 2/3, Its title is Diagnostic Teaching of - Preschool and Primary Children.
The text was prepared from the manuscripts and objectives that authors used in
E'deveioping their chapters This textbook has two functions: 1) it is a guide
for the student while he takes the course. Students are encouraged’ to read a °
given chapter in the textbook before they take the chapter by computer. Typically,
‘students'keep the textbook with them as they work with the CAI system. They: :
page along in the textbook as they receive tutorial instruction by the computer.
and underscore important passages in the texibook. Furthermore, they use the-
- margins and blank ‘pages provided in the textbook for notes related to the course
Thus, the textbook becomes a very.jersonal document for each of _the participants.
Upon conclusion of a module, the siudents use the textbook summaries to study
for the 7 quizzes in the course.‘ Also, the students use the textbook to study
for the final examination. 2) Busides the detailed summaries of course content, -
~the textbook includes reference materials, such as charts, tables, student
cummulative records, exampies of evaluation devices, definitions, and samples of
“key graphic material from the course. At the end of each chapter in the textbook
‘there is an up-to-date 1ist of content—reiated references
____* _Prescriptive Materiais Retrieval System: Educational Descriptor Dictionary.
| Chapter 20 of CARL 2/3 is an explication of the Prescriptive Materials Retrieval
System. Through the excellent cooperation of the Select-Ed Company, Oiathe.
 Kansas, we were able to photograph various components of the PrescriptiVe Materials
: Retrieval System. Furthermore, the Company has made 4vailable quite a number of

»/.’

\‘l
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-~ their: Educational Descriptor Dictionaries to us free of charge to give to~
students who comp1ete the CARE 2/3 courses. Thus, students will receive detail-.
ed 1nstruct10n on how to use the Prescriptive Materials Retrieval. System and
will have the Educationa1 Descriptor D1ctionary to: keep after they conclude
: their {nteraction with the CAI course of 1nstruction. | \
Fountain Valley Teacher Support §ystem (FVTSS). ~Richard L. Ivelg, o
- Associates, Huntington Beach, California, were kind enough to give us permission
to reproduce parts of their Fountain Valley Teacher Support System in Reading. .
In Chapter 21 of CARE 2/3 is a detailed explanat1on of how to use this retrieval
system, Special arrangements have been made with the Company to enable us to
purchase copies of the FVISS Teachers: Manual. The Teachers Manual is used by the -
“students as they learn about the system. The scudents”then take the Teachers

Manual with them after they conclide the cours:. Lo
\




"SECTION. TWO

Content and Objectives of CARE 2/3: ) ‘
Dlagnostic Teaching of Preschoo) and Primary Children
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PART I
/“"
* Introduction
Chapter 1
INTRODUCTION TO CARE 2/3
Ob,jective1 | Content®
_ o A. Introduction to C.A.I.
™ 1. Description of the individualized

tutorial mode of instruction used
for CARE 2/3 via CAI

, " 2. INMlustration of the branching
program made possible by CAI and
discussion of how it provides for
mastery learning

3. Presentation of the entire CARE
series, indicating CARE 2/3's
. role within it
.B. Dlagnostic teaching

1. Brief history of {ndividualized,
instruction

2. Purposes of Diagnostic Teaching

3. Competencies the student will
possess upon completion of the
course

4. The re]atioﬁship between Diagnostic
Teaching and the "mainstreaming"
concept

1Major objectives that are tested hy quizzes or examination {tems.

2A11 objéctives, including enabling objectives, in the course'are(implic1t
in the listing of content. Students are continuousiy responding to questions.
© designed to test tneir mastery of these {deas.
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| [CHAPTER 1. INTRODUGTION 70 CARE 2/3]

Y CHAPTER 2, SUMARY OF CARE I, Identification “ ‘
| = -

of Handicaepping Conditions in Children

'———{ CHAPTER 3. DIAGNOSTIC TEACHING MODEL]
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PART I
Introduction
Chapter 2
SUMMARY OF CARE 1"
Objective Content |
Indicate that early identifi- A. It is important to 1dentify the prob]ems
cation of learning problems of children as early as possible
. prevents them from becoming
serious. . B. Inferences about children's underlying
: ~ problems must be based on observable
_ behaviors
Supply the channel in the . 1. tducational Information Processing
Information Processing Model Mode] ginput information processing,
which can be directly observed. output) 1s a useful conceptuaIization
of -learning ,

Specify the amount of behaviora] -2, Itis 1mporuant to gather as much
data the teacher should strive ‘ behavioral data as possibie before
to collect. making 1nferences
Identify two reasons why behavibra1 C. Using behavioral infoymation as a
data should not be used te label ' diagnostic tool is preferred to attempt-
the child's underlying problems. ing to label the child's problem

. 1. Children displaying the same

behaviors may have different
underlying preblems

2. Children displaying very different
behaviors may have the same underv
1ying problems

Recognize the inter-relatedness 3. A child's disability in one area of

of different areas of functioning. - functioning may reduce his effective-
- ness and cause problems in other

areas of functioning.

D. The content of CARE 2’3 is a logical
continuation of CARE 1.
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———{CHAPTER 2. SUMARY OF CARE 1]

CHAPTER 3. DIAGNOSTIC TEACHING MODEL
A scheme for planning, carrying out, and evalu—-

ating a_program of diagnoatic teaching,

The teacher takes steps to specify, select
procedures, select material try out, and
evaluata.

B

The teacher must decide if the relevant
characteristics identified, goals, atrategy.
and materials . e

necessary to try ggﬁin or seek outside help.

. - This sequence creates syacematic behavior in
the classroom.
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Introduction
Chapter 3
DIAGNOSTIC TEACHING MODEL

Objective]
Al

Content "

Purposes of diagnostic teaching
1. Prevent learning problems
2. Correct existing problems
3. Enhance learning assets

Step 1: Identifying relevant| attributes
of the child. } .o

.1. The more information known about the

child, the greater the probability
that all the child's relevant
attributes will be identified

2. Some attributes affecting the
~ learning situation may not be
{mmediately obvious :

3. The search is begun with character-~
istics which are logically related
to the problem. However, other
areas must also be explored to
2;?¥;de‘a complete profile on the

Step 2: Specifying quectivesi

1. Objectives should be stated in terms
- of observable behaviors '

2. Objectives should meet the child's
needs

3. Objectives. should be stated in
simple, small steps

4, Objectives should build to a larger
goal

, 151nce all concepts preséqted in this introductory chapter are expanded and
tested in later chapters, no objectives specific to this chapter have been written.

This chapter presents an overview

related t> the model. | :
Q . '

of the model and series to organize information
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Part I - Introduction - Chapter 3 - Continued

Objective | Content _ A
| D. Step 3: Selection of an instructional .
stragegy -

1. jhe strategy should begin at the
,child's present level

2.,/It should insure the objectives
3., Tt should stimulate the child

i

4, It should proceed in small steps

5. It should match relevént attributes
of the child to the objecg{ves

E../Step 4: Selection of materials

F.'”Step 5: Test strategy and'materials,
1ﬁ$' implement the program with the
child

Gt Step 6: Evaluate performance, i.e.
< observe whether child has met the
-~ . objectives

"H. Follow-up courses of action

1. If,objéctives met, teacher svecifieé
. new objectives and goes through
sequence again

2. If-objectives not met, teacher
; analyzes efforts at each step in
the model )

-a. If error 1s found, teacher
resdesigns program and
1mplemeqts it again

- b. If-error not found or re-designed
program sti11 fails, teacher
seeks help from resource
personnel .
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CHAPTER 4,

IMPORTANT CONCEPYS OF CHILD DEVELOPMENT

-
— {CHAPTER S,

MOTOR DEVERLOPMENT

-———{CHAPTER 6.

INTELLECTUAL DEVELOPMENT,

CHAPTER 7,

SOCIAL~EMOTIONAL . DEVELOPMENT

CHAPTER 8.

" LANGUAGE DEVELOPMENT
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PART 11
‘ Chi1d Development
‘ ' "PREFACE: 1
Objec'f.iye’ . | Content |
Identify a description of a A. A developmental sequence 1s the order |
| Mdevelopmental sequence". : . ;gamlgh new skills or behaviors are -

1.- The rate at which the skms are
learned varies

v ' 2. The order in which the skills are
learned does not vary

. Recognize examples of the . B. The term "learning" refers-to three
"~ three major ways children different situations:

learn new things. 1. The child acquires new things by '//
* : being told about them -

2. The child acquires & new beh/av‘lor
by imitation . s

3. The child acquires ne«; 1nformation
. . or skills through his own direct
; experience -
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CHAPTER 4. IMPORTANT CONCEPTS OF CHILD DEVELOPMENT

~ are used as a frame of reference by which normal
child development can be assesged,

e

———

*

Sehavior changes associlated with goals which
—1, are pertinent to adult behaviors are considered
child development,

I

Development is examined by atudying the groduct
] and processes.

- | The three major developmental concepts are
..{ differentiation, - 1ndividua1 differences, and
gocialization.

—{ CHAPTER 5, MOTOR DEVELOPMENT]

A P

—{ CHAPTER 6. INTELLECTUAL DEVELOPMENT]

—{ CHAPTER 7, SOCIAL-EMOTIONAL DEVELOPMENT] )

[ CHAPTER 8, LANGUAGE DEVELOPMENT]
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PART I

\ , Ch11dADeve1opment
\ - ~ Chapter 4

\_ IMPORTANT CONCEPTS OF CHILD DEVELOPMENT

\ N s R . . :
.O-b-d_e_g_tr-‘!_vﬁ\\\ : ) v Content . ]

| .

A. The concept of deVeI%Ement 1s defined
as change with a goa :

1. Developmental products are what
has changed "L

2. DevelopmentaI cesses are the
means_by wh1d1 iiﬁe change comes
s about 5

B. There are genera1 deVe1opmenta1 trends
which are applicable to many kinds
of behaviors-

Identify the definition of the N Differentiation starts with a simple.
term differentiation. - global behavior and transforms it
. into many complex behaviors

2. Individual differences

Identify the definition of a.. Children of the same age and
1nd1vidua1 differences. sex frequently show differences
- 1n their behavior

Specify the age trend shown in | b. As children grow older, there

1nd1v1dua1 differences. : are more and more opportunities

, ' : go show individual differences
- because -

1. They are learning m‘o“re :
behaviors on which it fs |
possibte to show differences

’ 2. Children develop at varying
rates

5 | 3. No one grows up in exactly
' ~~ the same environment as .
anyone else

3. Socialization

. Identify the definition of the ~a. The term is defined as learning
-, term socialization. - SR to ;o:form to the rules of:
A 4 ' society . - g '

] !




Part II - Child Development - Chapter 4 - Continued

Objecti s)e

" Recognize that most behaviors

. "are influenced by socfalization.

_ Identify the 'two primary agents
~+ of socialization. - .

~

Content

’ bl

‘.

Socialization affects 91rtua11y
a1l kinds of behavior

Parents and peers are the groups
of people primarily responsible
for kocia]i&jng the child
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—| CHAPTER 4. IMPORTANT CONCEPTS OF CHILD DEVELOPMENT |

CHAPTER 5, MOTOR DEVELOPMENT is learning to control

bodz ¢an ba controlled.

muscles of the body so that the movaments of the

There are two msjor types of motox skills:

GROSS and FINE.

From birth to five the child 1s developing

the basic or fundamental skills,

Al

At the primary level motor achievement centers
arcund the application of fundamental skills to

new situations and the 1ncrease of strength and
speed.

—{ CHAPTER 6, INTELLECTUAL Davzwrm'g

[ CHAPTER 7. SOCIAL-EMOTIONAL vam.opmﬂ

i

| CHAPTER 8. LANGUAGE DEVELOPMENT |
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- Child Development

Chapter §

MOTOR DEVELOPMENT

Identify the definition of
motor development. :

Distinguish fine motor behaviors
from gross motor behaviors.

Recognize the three fine motor
skills developing during the’
~_preschool years.

Recognize the two basi¢ types of
gross motor skills developing
during the preschool years.

<

Recognize the two general motor
accomplishments of the primary
years.*

Content

A.

c.

D.

E.

Motor development defined

1. A motor behavior 1s any voluntary
movement a person makes with any
part of his body

2. Motor development involves learning
to control %Ee miscles so that
voluntary movement 1s possible.

Two types of motor behaviors

1. Fine motor behaviors involve
small movements of the fingers
and hands

2. Gross motor behaviors involve
large movements of the whole body,
particularly arms and legs

Fine motor development during the preschool -

years

1. waer-bu11d1ng

2. Copying designs
3. Free-hand drawing

Gross motor development during the
preschool years

1. Running, jumping, hopping, skipping,
and kicking

2. Throwing and éatching

Major motor accomp]ishments of the
primary years

1. Increasing strength and speed

2. AppTication of basic skills to
games and sports

*objective tested for CARE 3 students only.
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y | —[CFAPTER 5. _WOTOR DEVELOPMENT] o

| _|] CHAPTER. 6. INTELLECTUAL DEVELOPMENT involves the ||
development of wmany different skills,

Perception is the ability to recognize and

digcriminate the raw information taken in by

+H the sensea. A preschool child ie dependent
on this ability; the primary child can

crganize his perception and comprehend symbols,

In the primary years symbolic organization
lourishes.

As a child grows older, he Qill rely,mbre on

| symbole to learn new things,

B

(" CHAPTER 7. SOGIAL-ENOTIONAL DEVELOPMENT

CHAPTER 8, LANGUAGE DEVELOPMENT| L




N
o/

PART II . —

Child Development
Chapter 6

INTELLECTUAL DEVELOPMENT
CARE 2 Only* >

Objective o Content . /
“ A e ——

P
y ~.

A. View of intellectual development
1. Intelligence can be conceptua]ized

' {n many ways
Indicate one useful view of 2, One useful view is that 1ntelligence
intelligence. represents the way a .person goes .

' X about solving problems
Select the definition of . 2. Intellectual dcielopment is the
intellectual develgpment. - replacement of clumsy problem-

solving strategies with more

k

efficient strategies.

State the two prob1emrsolv1ng tools B. Problem-solving tools ‘in preschool
possessed by preschool children. ~ children

Identify the dofinition of the 1. Perception

n 1
term “perception. a. Defined as the ability to
recognize and discriminate the
raw information taken in by
the senses

b. Allows the child to make some
sense out of the variety of
stinuli he is receiving

Supply the major limitation of c. Is 1imiting because it is not
perception as a problem-solving ~ logical
tool. ‘2, Symbols
Identify the definition of a. Abstractions that take the
"symbols." , place of (stand for) real
objects, events, and relation--
ships

*This version of Chapter 6 dea’ls with children ages 2-5.
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Part II - Child Development - Chapter 6 - Continued

Objective

Select the most common type
of symbols used by preschoalers.

Indicate the major advantage of
symbols as a prob]em-so]ving too].

Given a series of tasks, C
categonfize them according to
type and age. ‘

Identify the tool which
supereades perception during
the primary years.

Content

b. Most common type of symb61s
that preschoolers can be seen
using 1s words

c. Major advantage of symbols is
that the child can think and talk
about, things not immediately
present ‘

. Examples of perceptual and symbolic

development in the preschool years

1. Differentiating perceptual problems -
from symbolic problems

a. FfFormboard, pfcture completion,
copying tasks

b. Naming and describing objects,
verbal analogies tasks

2. Distinguishing age trends
a. Perceptual differentiation
b. Growth of word usage
The primary years
1. Perception superceded by logic
2, Continued development of symbols
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PART - 11
Child Development
Chapter 6
INTELLECTUAL DEVELOPMENT
. CARE 3 Only*
_ | . ,
Objective o Content
| A. The concept of intelligence
1. Consists of many different skills
v A rather {han one general ability
Identify the way in which 2. Intelligence develops Jjust as other
~intelligence is similar to other o areas of behavior develop ‘

areas of development, 3. Intelligence is not the same as IQ
a. IQ is a score reflectin
verformance on a test

b. Seme, but not all, intel gctual
skills are needed to do the
tasks composing the test |

B. Major intellectual skills
1. Perception.

a. The ability to recognize and
~discriminate the raw information -

b. Allows the young child to
make sense out of his physical
world

¢. Is limiting, however, because
physical phenomena do not always
vperate the way they appear to

Select an example of perceptual 2, Pérceptual organization

organization. a. The child accumulates sufficient
: experience with the physical

world to have- discovared the

rules by which 1t functions

b. He can spot incongruencies
and arrange material to
conform to the rules

* :
This version of Chapter ¢ Jdeals with children ages 5-8.

b
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* Part I - Child Development - Chapter 6 - Continued

Objective

Specify the primary way in which
symhals (language) facilitate
perceptual development. -

Recognize the age _changeé in the
child's ability to manfpulate
symbolic and perceptual material.

Recognize that perceptual material
is easier to master than symbolic
material.

)

| Convent
3. Symbols (language) N

a. Abstract things\which
represent/stand for real objects,
events, and relationships

b. Allow the young child to think
and talk sbout things when they
are not immediately present

¢. Facilitate perception by

~pointing up similarities and

differences not: previously
noted ‘ _

4. Symbolic organization

a.

b.

Like perceptions, symbols
are more useful when organ{zed

Indicators of symbolic organization

1. Retelling a story, keeping the
sequence of events in proper
order

2. Defining words in terms of
the class of things to
which they belong

3. Detecting verbal absurdities

C. Age differences in-intellectual skills

1. . Preschoolers develop the skills
of perception and simple symbolism

2. Primary children develop symbolic
and perceptual organization

D. Perceptual material is easier to master
than symbolic because it 1s more closely
tied to the concrete world



| 42

[CARE 2/3 - DIAGNOSTIC TFACHING OF PRESCHOOL & PRIMARY CHILDREN |

]

Child
Develop~-
ment

II -

b¢

=4

I

¥] v ol ] (%]

[ CHAPTER 4. IMPORTANT CONCEPTS OF CHILD nzvm.orm ] -

L—{ CHAPTER 5, MOTOR nmmopmn'r—_l

| CHAPTER €. TNTELLECTUAL DEVELORVENT]

CHAPT

e

development of a child's relatiouship with his

ER 7. SOCIAL-EMOTIONAL DEVELOPMENT is the

are.

-

__========='===-—

-

["Childyen learn to work and play cooperatively 1n'
etages: solitary, parallel. aasoeiative. ‘
cooperative. .

The establishment of a leader and group norms |
help children play cooperatively. [

An accepted*child is generally friendly, sociable,
cooperative, and self-reliant, while a rejected
child tends to be socially withdtawn and

k—<

‘A child must learn to be aggressive in only

| indifferent,

ertain ways,

Diffaxences in interests and activities appear in
boys' and girls' play during*preschoolAyears.

||

A child’s self—concepc is related to his direct
experience with success and failure and the feed-
back he receives from others in regards to his
strengths and weaknesses,

During presCBooI'and’ptiﬁary years, parents teach
a child his basic social skills, and peers refine,

-

and mod;fy them.

- CHAPTER 8, LANGUAGE DEVELOPMENT |
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Child velopment
| Chépé§< 7
SOCIAL-EMOTIONAL DEVELOPMENT
CARE 2 Only*
Objective |  Content
‘ A. Defin.§1ons
Indicate the criterion used to 1. A social behavior is any act that
decide 1f & given behavior is a -occurs in connection with another
social behavior. Distinguish person

emotions from social behaviors. 2. Epotions are feelings {nside the '
person
a. They are reactions to events
b. They are impulses to action

c. They are usually, but not
always, connected with social
behavior

3. Soctal-emotional development involves

, : a. Shaping acceptable feelings and
‘ behavior toward other people

b. Eliminating unacceptable feelings
and behavior toward other people

Recognize examples of parallel, B. Areas of special interest to social-
associative, and cooperative _emotional development
play. 1. Play
a. Solitary: the child plays
alone

b. Parallel: children are absorbed
in their own play interests but
are physically near each other

c. Associative: children converse
and share materials, but each
works on his own "project"

d. Cooperative: each child has
certain duties to perform for
the game as a whole to succeed

5 T™is verston of Chapter 7 deals with children ages 2-5.
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Part II - Child Development - Chapter 7 - Continued

Objective

Supply the two main categories
of -aggressive behzvior.

Select the category of aggressive
behavior which increases during the
preschool years.

Identify the predoninant character-
istics of children who are accepted
by their peers.

List the component skills involved
in independence.

Select two areas of behavior on
which preschoolers show sex
~differences. ;\

Content

2,

Aggreésive behavior

a. Types of agressive behavior
1. Physical
2. Verbal

b. Age trends

1. Physically ag?ressive behavior ’
decreases during the ages . a

2. Verbal aggressiveness 1ncreases 
during the ages 2-5 ’

Acceptance by peers

a. Accepted children are usually
friendly, sociable, cooperative,
~ and self-relifant

b. Rejected chiidren are typically
withdrawn, indifferent, hostile
or rebellious

Independence, a concept comprised of
a. Setf-nulp skills

b. Ccmmunication and Tocomotion

c. Use of tools and utensils

d. Occupying one's time

Sex differences |

a. P]a& interests

1. Preschool boys often show
marked preferences for
masculine activities

2. Girls often do not show
a noticeable preference
until pre-adolescence

b. -Aggression

1. Both boys and girls follow
the trends outlined under

Aggression



~Part 11 - Child Development -

. Objgctive

" Identify the definition of
, self-concept.

45

Chapter 7 - Continued

Content

2. However. boys tyﬁica11y
. show more of both kinds of
aggressiveness than do girils

6. Se]f—concept

~ Defined as the sum of all the
child's ideas about himself

b. Usually derived from experience
- of success and failure and other
people's opinions of the child

c. Related to child's acceptance by
peers and school achievement

P




PART II

Child Development

Chapter 7

SOCIAL-EMOTIONAL DEVELOPMENT

~ Objective

‘Differentiate emotions from
social behaviors.

Y
1

. Indicate the two components of
soclal- emotiona] development.

Identify the %Xey characteristics
of parallel, associative, and
cooperative play.

CARE 3 Only*

Content

A Definitions

.

- people ,
_Emotions are feelings 1nside tha '

>'20

3.

Social behavici's are any acts that,\u‘ |
oceur in conpection with other

person
a. They are reactions to events
b. They are 1mpu1ses to action

" They are usually, but not
always connected with soc1a1
‘behavior

Social-emotional development 1nvolves, .

a. Shap1ng acceptable feelings and -
behavior- towards other people

b. Eliminating unacceptable feelings
and behavior towards other people

B. Cooperation

1.

Play; a rough 1ndex of . the ch11d'
social-emotional development

a. Solitary play the ch11d plays
by himself

b. Parallel play: characterized by
children absorbed in their own
:play interests but playing
physically near each other

c. Associative play: talking and’
sharing mterials but each child
working on his own "project"

*This version of Chapter 7 deals with children ages 5-8.
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Part 11 -fChiid Development - Chapter 7 - Continued

| ObJective»

List the two kinds of group |
norms that facilitate cooperation
among children.

C.

Identify the redominant character-
istics of children who are accepted
and children who are rejected by

~ their peers.

Seiect ‘the type of aggressive
behavior most common in the primary
- years.

Q

:Conten:\ ) ' T e

d. Cooperative play: eaxch child
has certain duties to perform
for the/game as a whole to
suceed

1. Emerges during the later
part of the preschool
years

2. In the primary years,
cooperative play extends
from dramatic play situations
to more complex games such
as team sports

)

2. Factors facilitating cooperation

a. Leaders
b. Group norms

1. 'Norms specifying acceptable
and unacceptable behavior

2. Norms symbolizing membership
in identity of the group

Related changes
1. Acceptance and rejection

a. Accepted chi1dren are frequently '
friendly, sociable, cooperative
and self-reliant

b. Rejected children are frequently
withdrawn, indifferent, hostile,
and rebellious

2, Aggression

a. Two main types are physical and
- verbal aggression

b. . Physical aggressiveness is most
“¢ommon to younger preschool
children but diminishes as the’
child grows into the primary
years

Verbal aggressiveness .is less
frequent in-the preschool years
but becomes predominant in the
primary years
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Part II - Child Development - Chapter 7 - Continued

Objective | ' Content v
. 3. Sex differences

a, Play interests.

1. Boys develop marked pre-
ferences for masculfne
activities in the preschool
years

2. Girls do not develop a
‘ stable preference until
pre-adolescence

b. Aggression

1. Both boys and girls follow
the general age trends in
aggression outlined above .

2. Boys almost always show a
higher level of both kinds
of aggression than do girls,
regardless of age

¢. Dependency

Recognize an example of dependent 1. Dependency is defined as
behavior, o seeking attention and
approval from adults

2. Both sexes decrease in
dependency as they grow
older

3. During the primary years,
boys show more marked
decieases in dependency than

o girls
4. Self-concept

a. Consists of all the different ideas
a'ch11d has about himself

Recall two areas of behavior : b. Related to acceptance by peers
related to child's self-concept. and school achievement

c. Derived from experience of success
and failure and from opinions of
others
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Part II - Chi1d Development - Chapter 7 - Continued

0bjective 4 Content

D. Parents and peers

1. Parents lay foundations for social-
emotional development

2. Peers refine and modify the founda-
tipns , .
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child | K :
B [x] |Pevelor-| o ] [3) vir|  viog [x]

|—{ CHAPTER 4. IMPORTANT CONCEPTS OF CHILD DEVELOPMENT

r—{ CHAPTER 5, MOTOR DEVELOPMENT ]

\ \
——{ CHAPTER 6, INTELLECTUAL DEVELOPMENT ]

t

- }—{CHAP1ER 7, -SOCIAL-EMOTIONAL nxvznorm'ﬂ

CHAPTER 8. LANGUAGE DEVELOPMENT is the development of
& set of symbols with rules that are shared by a
group of people as & tool for communication and

problem—aolving. , l \

_;4 Language consista of*many pirta that develop at
different rates.

e-{&fgguage development begius with speech sounds.| -

|__| Vocabulary development has two parts - listening
and gpeaking,

Graumar development does not usually begin until
! age two, burt by age three, the child's grammar
closely resembles his parents'.

Language 1s well established by the time a child
enters kindergarten,

\
*

\




Objective

"Supply the four clauses {n the
definition of language.

Recognize the three major parts
of language.

Select an exampie of speech
sounds.

Identify, the definition of
"11stening vocabulary.”

Select the clause from the
definition of language which
‘corresponds to the meaning of
the term "grammar."

This chapter deals with.children ages 0-5.

PART 11 |
Child Development

554

Chapter- 8

LANGUAGE DEVELOPMENT
CARE 2 Only*

LY

Content
A.

Definition: sLanguage 1s. . .
1. A set of synbols

2, With rules for their arrangement

3. That is shared by a group of people

-4, For the purposes of communication

and as a tool fdr thought
Levels (parts) of language
1. Speech sounds

a. The actual sounds used to
produce words |

b. Lowest rung on the 1anguage
ladder of skil}s

2. Vocabulary; words the chiid knows the
meaning for

a. Listening vocabulary

1. Consists of words child under-
' stands when they are spoken
Y to him :
y 2.

Develops earlier, faster and
1s larger than the speaking
vocabulary v

b. Speaking vocabulary; words the
¢hil1d uses 1n his own speech

3. Grammar

1. Involves arranginq words in
their proper order according
to rules

It is optional for students

who wish to emphasize the study of children ages 5-8.

O

e

e
<
’
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~Part II - Child Development - Chapter 8 - Continuad

Objective Content

- | - C. Ages :
Supg1y the age at which most 1. Fundamental skills in speech sounds,
children have mastered the - " vocabulary, and grammar already o
fundamentals of tanguage. developed in most children age 5

2. During school years, the size of
his 1istening and speaking vocabularies.
and the length and grammatical complex-
ities of his sentences will increase

1
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TIdentifylng
Relevant

[E]@ Characteristics lvi] [ we E‘]

of
Children
I1X

| [ CHAPTER 9, EDUCATIONAL EVALUATION is tﬁe ongoing- 1
monitoring of 11 progress through the . cuxriculum. .

ESTABLYSH THE CRITERION. The standard or norm
by which a pupil's behavior is judged. :
Proficiency and level must be considered.

Recognition, recall, and transfer are the
three levels of evaluation. ;.

SELECTING THE EVALUATION PROCEDURE. Four
factors must be considered: validity,
ralisbility, enabling behaviors, and
efficiency.

COLLECTING EVALUATION DATA. There are four
times to collect data: while teaching, while
practicing, during a child's free time, and
id formal test situationf. ,

CHAPTER |.  “"®ORTANT PRINCIPLES OF EDUCATIGNAL
AN »# (a 'OSIs

{ CHAPTER 11. . " R\TIC OBSERVATION|




PART III

Identifying Relevant Characteristics of Children
Chapter 9

IMPORTANT CONCEPTS ABOUT
EDUCATIONAL EVALUATION

Objective

Recognize the definition of a
criterion,

Identify the two components of a
criterion in instructional
objectives.

Identify the two factors to be
considered when deciding on an
appropriate criterion.

Identify examples of the three levels
for which a criterion may call.

57

Content;

Educational evaluation refers to an ongoing
monitoring of pupil progress through the
curriculum and consists of four components:

A. Establishing a criterion

1.

2.

A criterion 1s the standard or norm
against which the child's performance
is Judged

The criterion specifies the amount
and. type of behavioi* which satisfies
the instructional objective

There are two main factors to be

considered when establishing a
criterion

a. Proficiency

1. The quantitative aspect of
a criterion

2. Represents the point at which
the learning is strong enough
to be retained

3. Depend:. on the nature of the
task and the characteristics
of the learner

b. Llevel: The type of behavior
demanded of the child '

1. Recognition
2. Recall
3. Transfer
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Part IIT - Identifying Relevant Characteristics of Ch11dren -
Chapter 9 - Continued

Objective . Content

B. Selecting the evaluation procedure

1. A well-defined objective will
" specify the evaluation procedure to .
be used by stating the teminal
behavior and the conditions under
which the behavior will be

‘ | demonstrated

Identify the factors involved in 2. There are four factors 1nvolved in
selecting evaluation procedures. the selection of procedures
Recognize the concept of validity a. Validity

by example or description. 1. Asks the question, "Are you

measuring what you say yoy
are measuring?*

2. Two of the methods of
determining validity

: : & Logical validity: a
~ Judgment about the
: adequacy or appropriate-
ness of the content

b. Empirical validity: a
: ., research-derived
/ ‘ ’ decision involving
statistical tools

. 3. Teacher-made tests
. ; depend on logical validity

b. Reliability

~ Recognize the def1n1t1on of . 1. The cmount of error involved
reliability. in measuring a skill, ability,
or behavior
2. Types .

a. Test relfability

b. Observer reliability

. Specify the relationsh1p between 3. A test must be reliable to
reliability and validity. 1 be valid; a test that is not
valid cannot be reliable
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Chapter 9 - Continued

3

Objective ' " Content ‘\

c. Enabiing behaviors' the pre-'
requisites for successful
completion of an objective -

Recognize an example of the d. Efficiency: the usefulness of
~ concept of efficiency. the information provided by a -

' : : given procedurg relative to
the time and effort {t prevents
the teacher from expending on
other. duties i

C. Collecting evaiuatiOn data
1. Times to collect data
" a, Teaching

b. Practicing
c. During child's free time
d. Formal test situations

2. Data collection formats

- a. Dem.nstration
b. Short answer quéstions
c. Objectively scored questions
d. Oral and written statements

Supply }:he C‘(:’l‘n‘seih of cm:t;on D. Judgments ,
appropriate when the c¢h as
or has not met the objective. 1. After data is coiiected. all that

1s necessary is to compare the data
with the criterion to see if the
objective 1s met

2. If the objective 1s met, the
teacher_goes on to the next objective

3. If the objective is not met, the
teacher must ask. . .

a.  Was the objective actually taught?
b. ‘Was the objective appropriate?

c. Were the teaching methods
appropriate?

d. Were the teaching materifals
appropriate?
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" Identifying
Relavant

Characteristics Vli - VILI E

of
Children
III

SN ECRS & ‘
[ CHAPTER 9, EDUCATIONAL EVALUATION ]

HAPTER 10, IMPORTANT PRINCIPLES OF EDUCATIONAL
DIAGNOSIS is the identification of factors which

interfere with learning in children, either
within the child or within the learning situations
in which the child 18 placed.” ’

OBSERVING AND RECORDING CHILDREN'S BEHAVIOR,
Use informal tests, cbservation achedules,
and/or standardized tests.

DETECTING REPEATED PATTERNS OF FAILURE., Uge
systematic obsérvation.

FACTORS INFLUENCING POOR SCHOOL LEARNING.
Motivational level, energy level. and
gengory limitations,

L——{ CHAPTER 11. SYSTEMATIC OBSERVATION]
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PART III

~ Identifying Relevant Characteristics of Children
: Chapter 10

+ IMPORTANT PRfNCIPLES OF EDUCATIONAL DIAGNOSIS

~ Objective Content |

A. Educatfonal diagnosis fs the fdentifi-
cation of factors interfering with
learning either within the child or

~ in the Tearning situation

B. Procedures -

1. Observation and recording of
children's behavior

2. Detecting repeated patterns of
-failure

3. Continuous testing of hypotheses
‘ to 1dentify the sources of the
child's difficulties.

C. Factors influencing poor school learning
1. Motivation

a. The child's willingness to
‘perform a task

Supply two factors 1ikeiy to cause b. Two fectors affecting mtivation:

a lack of motivation.

Identify the four factors
affecting energy level.

interest in task; fear of failure

2. Energy level; factors affecting
energy)1erel are, . .

a. Fatigve

b. Nutrition
. €. Illness

d. Drug usage

3. Sensory limitations (restricted to
visual and auditory handicaps)

a. Visual }imitations
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Part 111 - Identifying Relevant Characteristics of Children -
Chapter 10 - Continued

‘ Objective | Content
| Recogﬁizé an example-of a visual )i 1. Acuity
acuity problem. :
Recognize an example of a visual : 2. Capacity
capacity problem, | ‘ )
Recognize an example of a visual 3. Versatility
versatility problem. : R / . .
"Recognize an example of auditory b. Auditory limitations; acuity
acuity. ' is the major auditory problem

teachers encounter

4. Appropriateness of the task (see
\ Chapter 13 for details)

5. Processing difficulties

Récognize an exémpie of an auditory a. Discrimination
discrimination problem. 1. Auditory

Recognize an example of a visual 2. -Visual
discrimination problem. . :
Recognize an example of a memory b. Memory

-~ problem.

¢. Sequencing

. Recognize an example of an aud{tory y a. Auditory
sequencing problem. ’ o
Recognize an example of a v1sua1 : b. ﬁisual ' S \
sequencing problem. . : ‘ ‘
D. General principles .

]

1. Diagnosis should be individualized

2. Diagnosis should consider the whole
child : :

3. Diagnosfs should be specific

4. Diagnosis should be viewed as an
\ On-going process ,
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Children
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EDUCATIONAL EVALUATION |

L—-l CHAPTER 9,

CHAPTER 10,

IMPORTANT PRINCIPLES OF EDUCAIIONAL

DIAGNOSIS . ;

: R
[// [CHAPTER 11,

.
SYSTEMATIC OBSERVATION 1s used to diagnose

relevant characteristics and to determine the
L progress of the student towarda achievement of the
gglective. . ‘

CATEGORIES are the‘units of behavior that are
—1 to be observed. The behaviors mey be randon
or methodological.

|| CODING 18 the recording of behaviors in some
predetermined way.

A BEHAVIORAL OBJECTIVE specifies who will do
|_{ what under what conditions and at what level

of performance.



PART III

Identifying Relevant Characteristics of Children
Chapter 11 ‘

- SYSTEMATIC OBSERVATION

esfee

Objective | Content - ‘ o : S

A.

Specify the two steps in the
- dlagnostic teaching model where
observation is a useful tool.

—~_ 1 \
Recognize the definition of the,K ..
term "category” as 1t applies to
syitematic observation.

1.
~t »

)

£

1
S Recall that the number of categories

in an observation :system affects its
reliabi]ity

,State the purpose of “parsimony" in
tegory construction. :

Identify the principle of category ,
. constructiormwhich allows the teacher
to make -justifiable interpretations of
observational data.

———

Systematic observation is a formal way
of collecting information about learners

1. Observation can be.used to diagnose
relevant attributes and determine
~ progress toward the achievement
_of objectives

2tﬂﬁThe first step in systematic
observation is to decide what
behaviors are to be observed

Category construction | oy

1. The units of behavior to be observed
. are called categories

2. Factors in category cons truction
a. Reliability

1. The ability of the observer |-
to accurately record .
behaviors such that another
observer would obtain the
same results :

2. The number of categories
in an observation system
affects the reliability
of the system

b. Parsimony: in general, the
" fewer categories a system has,
the easier 1t is to interpret
the results

c. Validity

1. Validity is the abi]ity of
the category system to collect
the amount of quality data
needed to mke justifiable
interpretations about the
learner's progress on the
objectives
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Part [l ¢ Identifying Relevant Characteristics of Children -
Chapter 11 - COntinued

0bjective Content
- | ' 2. Behavior categories must
include behaviors relevant
: : .. to the attainment of the
. , _ objective .
d. Coding; a form of short-hand
for recording.pre-determined
by the observer

- C. Relation of categories to objectives
Identify the source from which 1. The objective determines what

behavior categdéries are derived. - categories of behavior will be
observed
.+ Supply the two types of observation . 2. Each objective requires observation -
' required for each objective. of two types: :

a. Diagnostic: The categories
serve as fndicators about the
reasons for inadequate learning

b. Achievement: The categories
describe the quality of per-
formance after instruction

’»v.“\
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CHAPTER 12, gNSTRUCTIONAL OBJECTIVES are etatements
of iatent describing what a learner will do at
the end of an instructicnal seqﬁence.

3 : STATEMENTS - OF CONDITIONS ig the environmant at
' ? the timé of instruction,

i 'q‘
TERMINAu BEHAVIOR ia the behavior which

— 1nd1c§tes a successful completion of the
: 1nst;hccion.

. CRIZ'RIA is the minimal acceptable performance
' . -—~sta dards for behavior; includes number, _time,
‘ prpcess, and product of the behavior.

GﬁNERAL GOALS are the large objectives from
? : 'L—pWhivh a nunber of more specific behavioral
» g objectives are made. :

/
l

-—-fcuAg’rER 13. TASK ANALYSIS
!
! /

L)
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PART 1V
Specification of Goals and Objectives -
Chapter 12
\ FORMULATING INSTRUCTIONAL OBJECTIVES
.gpjéctive Content
. Define "instructional A. Instructional objectives are statbments
objective." : of {intent, describing what a learner
A will do at the end of an instructiona)
. sequence
‘Recognize the content areas where ‘1. bbjectives can be written for
objectives are appropriate. virtually all content the teacher
: . desires to teach
Describe the relationship between 2. Relationship of objectives to
general goals and instructional general teaching goals:
objectives. ' a. A general goal can be broken
down into several, specific
objectives
b. Specific objectives must show
that the general goal is being;
achieved e
List the three components of an B. Components of instructional objectives
instructional obJective 1. Criteria ' :
Identify the characteristics of a a. The minimal acceptable perfor-
criterion. | mance standards ‘for the behavior

b. Four kinds of criteria
1. The number of behaviors
2. The time a behavior takes

3. Characteristics of the
rocess of performing a
ehavior

4; Characteristics of the
product of a behavior

Identify the definition' of 2. Conditions: The situation in which
"conditions" in objectives. the behavior occurs
Describe what is meant by "terminal 3. Terminal behavior

behavior" in instructional objectives.

’ -
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Part IV - Specification of Goa1$ and Objectives -
Chapter 12 - Continued

Objective ) Content

a. The behavior which indicates
the successful completion of
the instruction

b. Must be an action-that can be
obseryed and ‘measured

Ski11 Development Objectives

Choose two examples of each :
component in an instructional o
objective, given three choices ‘

for each.

Write two examples of each
component, given "stock" P
sentences.
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Specification
of Goals and viy  (viIg [X]
Objectives \

v

.

—— CHAPTER 12.° INSTRUCTIONAL OBJECTIVES |

e

CHAPTER 13. TASK ANALYSIS is breaking down learning

tasks into their component parts to identify
necessagy skills.,

A hierarchy of skiils is established and used
to insure sequencing of instruction. - -

Enroute or enabling behaviors are the
prerequisite skills necessary for successful
completion of terminal behavior.

Entry behaviors are the enroute behaviors a
child can already perform.




PART 1V

Specification of Goals and Objectives

by

Objective

Identify the definition of
task analysis.

Supply the two purposes of
task analysis.

Describe the relationship betwaen
instructional objectives and task
aralysis.

Identify an example of an
enroute behavicr,

Specify the relationship between
enroute and terminal behaviors.

A

Identify an example of an entry
behavior.

Chapter 13

TASK ANALYSIS

Conten

A, Task ana1ysis 1s the breaking down of
learning tasks into their comqonent
parts so that the skills involved in
performing the task can be identified

1.

Task analysis {s used to insure
proper sequencing of instruction
and the diagnosis of special
learning needs

Precisely written instructional
objectives are necessary for task
analysis because it starts with
thie terminal behaviors specified
in the objectives

B. Procedures .

T‘

Identifying enroute (enabling)
behaviors ,

a. The prerequisite skills
necessary for the successful
completion of the terminal
behavior

b. Identified by working backwards
" from terminal behavior asking:
what skills must the child have
to perform this task?

¢. Results in a hierarchy of
skills that can be used for
instructional sequencing

Identifying entry behaviors

a. Are enroute behaviors the child
has already mastered

b. Constitute the starting point
for the instructional sequence
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1 L]
Part IV - Specification of Goals and Objectives - Chapter 13 -

Continued

Objective

- Content

C. The
1.

2'

3.

instructional sequence

Entry behaviors plus enroute
behaviors

Mastery of enroute behaviors
equals readiness fer

Terminal behavior
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_ ll CHAPTER 14. FACTORS TO BE CONSIDERED IN PLANNING

INSTRUCTION

——————

The specified task may suggest limitations and
new possiblities in the selection of a teaching
L strategy.

Characteristics of the child include the
i motivational and energy levels, the gensory
limitations, and processing difficulties.

(Classroom actlvities should be considered. The .
four types ara: practice for student,
presentation of lesson, classroom control
techniques, and evaluatlon procedure.

Materials selection is detétmined by the task,
the individual child, and the planned activities.

Administrative details often limit the other
| four factors.

- CHAPTER 15. BEHMAVIOR MODIFICATION| &

[ CHAPTER 16. OPEN EDUCATION }

CHAPTER 17. COMPARISON OF BEHAVIOR MODIFICATION AND
OPEN EDUCATION
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PART V

Instructional Prbcedures
Chapter 14 .

FACTORS TO BE CONSIDERED IN PLANNING INSTRUCTION

Objective ‘ Content

An instructional strategy 1s a plan for a
series of acts specified by either the
teacher, the-learner, or both. Five major
factors are involved in planning:

Indicate that the nature of A. The task

of the task affects the methods | 2 : |
used in instructfon. 1. Analysis of prerequisite skills

(see Chapter 13) specifies
sequence of instruction

2, Type and mode of response called
for in objective (see Chapter 12) /
affects methods to be used

B. Characteristics of the child

1. Instructional strategy must fit
the learner's characteristics-

List child characteristics that 2, Patterns of characteristics must
must be matched by the instruc- be considered. (See Chapter 10
tional strategy. for details)

a. Motivation

b. Energy level

c. Sensory limitations -

d. Processing difficulties
Recognize the planning of activities C. Activities; plans must include
:zr:tgggggr in planning instructional 1. Practice for the learner

a. Sufficient for mastery of the
task -

b. Coupled with knowledge of
progress

2. Presentation of lesson
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Part V - Instructional Procedures - Chapter 14 - Continued

Objective

Indicate how materials are used
in planning instructional
strategies.

Specify the administrative
constraints involved in
planning strategies.

~Ski111 Development Objectives-

Identify what information is
missing from descriptions of
situations, when certain factors
have been omitted.

Distinguish appropriate from
1nappropriate strategies, when
given information about all
five factors in a situation.

LS

Content

3.

4'

a.\‘hccounts for learner characteris-
tics and resources at hand

b. . Composed of specific steps as
outlined in task analysis

Classroom control techniques
a. Short-term control

1. Signalling

2. Humor

3. Ignoring

4. Out-of-sight

5. Encouragement
b. Long-term control

1. Changing physical arrange-
ments ,

2. Discussion of difficulties -
3. Reward systems

Bullt-1n evaluation techniques
(See Chapter 9)

D. Considerations invoiving mterials

1'
2.
3'

The specified task
How the task fs to be taught
The child's characteristics

E. Administrative details

1.
2.
3.

Time
Resources

Schq%g policy
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CHAPTER 14, FACTORS TO BE CONSIDERED IN PLANNING
INSTRUCTION

[ CHAPTER 15. BEHAVIOR MODIFICATION 1s & way of
systematically looking at the consequences of
behavior and then organizing the consequences
80 that desired behaviors will increase and
undesirable behaviors will decrease,

e —

{—{ Observe and take baseline, |

.
|

— Specify a target behavior includiug criterion, |

—{ Select reinforcers, |

~

. ———[ Implement gelected strategy. ]

i

| Evaluate change that occurs. |

L Establish reinforcement schedule. |

—{ CHAPTER 16, OPEN EDUCATION | |

CHAPTER 17. COMPARISON OF BEHAVIOR MODIFICATION
AND OPEN EDUCATION




Instructiona1 Procedures

Objective ° .

Identify the definition of
learning that is used in
behavior modification. °

Supp1y the definition of a
reinforcer.

Distinguish between positive
and negative reinforcement.

Specify the most effective
temporal relationship between
the desired behavior and the
reinforcer. '

Distinguish ratfo from interval
schedules of reinforcement.

PART V

Chapter 15
BEHAVIOR MODIFICATION

Content

A.

81

Behavior: mod1f1cat10n 1s a way of
systematically looking at the
consequences of behavior

1.

2.

3.

Used to strengthen desired
behaviors, shape new behaviors
and eliminate undesired behaviors -

Based on the premise that behavior
1s influenced by 1ts consequences

Uses a definition &f learning as
measurable change in behavior
that occurs as a result of rein-
forced experience

Reinforcement

1.

2‘

A reinforcer is any event following
a behavior that increases or
maintains the behavior

Two basic kinds of reinforcers

a. Positive: a pleasant event
that follows the performance of
a behavior

b. Negative: an unpleasant
- experience that 1s removed
once the desired behavior is
performed

To be effective, the reinforcement
should immediately follow the

- desired behavior
. . Schedules of reinforcement

a. Ratio vs. interval

-
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Part V - Instructiogai Procedures - Chapter 15 - Continued \;
I g ‘ "\\

Objective | Content

1. Ratio schedules refnforce
a behavior after it has
occurred a specified
nunber of times

2. Interval schedules reinforce
a behavior after it has been
going on a specified iength
of time : '

b. Fixed vs. variable

1. Fixed schedules pmvide for
reinforcement at the same
::tio or interval ‘all the

. time

2. Variabie schedules keep
{ : ' ‘ : - changing the ratio or
. : ~ 1interval so that the
| child cannot predict
when he will be reinferced

. ¢ Continuous reinforcement'

1. Special case of a fixed
ratio schedule

2. Behavior is reinforced

Distinguish fixed from variable
schedules of reinforcement.

-

4 everytime 1t.occurs
Identify the most effective schedule 3. Is most effective when
for establishing a new behavior. establishing a new

behsvior )
Specify two means of eiiminating C. Techniques for eliminating undesirable
undesirable behavior, - ~ behavior }
1. Reinforcement of an incompatibie
behavior
Identify the definition of 2. Extinction: removing the rein-
extinction. forcers of the behavior
Supply the definition of 3. Punishment: following an undesired
punishment ' behavior with an unpleasant
: consequence

/
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Part V - Instructional Procedures - Chapter 16 - Continued

| | " Ny
Objective N Content ' - ’

&, Témporar11y suppresses -behavior

b, Must be used with caution
because it can evoke a ,
variety of emdtional reactions

Indicate the relationship D. Relationship between the frequency of

between a behavior and its a behavior and 1ts consequences

1. Behavior will increase when

e

followed by positive 6F neqative
veinforcement =

2. Behavior wi1l decrease wheﬁ not
reinforcéd, punished, or ant
. incompatible response is
~—~"reinforced

_,Ei”ygteps to, follow when modifying b@havior
1. Observe and take, baseline 1

2. Specify a tar et behavior,
including criterion

Select reinforcers

Implement selected strategy
Evaluate change that occurred
Establish re1hforcement schedule

conSequences.

4
D n &~ W
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CHAPTER 14. ' FACTORS TO BE CONSIDERED IN BLANNING
. INSTRUCTION )
T “ | -——{ CHAPTER 15. BEHAVIOR MODIFICATTON | ‘. )

CHAPTER 16. OPEN EDUCATION is a child-centered
' sgystem in which children are free to determine
thetr own educational experiences and to
evaluate their progress and success toward
goals. S

/

Flexible objectives occur when the teacher
—— encourages and accepts s variety of behaviors
by the child. :

Lack or de-emphasia of peer competition occurs
—{ when only those behaviors decided upon by the
child are preferrad

—

Multi-age or family groupings mean the age span
is more 'than one year, which increages the
potential for different types of behavior,

Teacher's attitude toward mistakes means the
teacher accepts errors as genuine learning
attemps,

Trangaction 18 the sum of a child's interaction
plus his motivation to continue interacting.

—

Integrated day means egfch child's transactions
are brought together with the environment of
the classroom. -

CHAPTER 17. COMVARISON OF BEHAVIOR MODIFICATION AND |
OPEN EDUCATION )
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PART ¥

Instructional Procedures

Chapter 16

~ OPEN EDUCATION

Objective

Suppty a definition of "open"
with respect to open education.

Identify factors that contribute
to opening a child.

_ State the philosophy of education
, promoted by open educators.

" Describe the content of the
open éducation curriculum,

<

~, -

~J

!

Indicaye the two components of a
transaction.

Select an appropriate description
of an integrated day.

/

Content

A, The terms "open" and "education” are
défined in ways peculiar to their use
1r open education classrooms

1. Open: a process term; opening
describes what teachers try to
facilitate in children; contribu-
ting factors are

a. Flexible ob ectives, encourag-
ing a variety of behaviors

&k of or de-emphasis of peer
/,compet1t10n

c. Muiti-age groupings
d. Uncritical attitude toward
mistakes on part of "teacher
2. EducatiOn models society

a. ‘eal world provides
the blueprint for education
in opeh classrooms

b. Curriculum consists of objects
??d skills ‘found in everyday '
fe.

B. Terms which represent whatqgoes on in
an open classroom

1. Transactions

a. The child's interactions with
objects plus. . .

b. His desire to continue
interacting with them

2. Integrated day: the bringing
together of all the child's
transactions
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Part V - Instructional Procedures - Chapter 16 - Continued

Objective Content

C.. Roles

1. Of the curriculum: to fit the
objectives "expressed by the
‘| child"

Describe the role of the teacher 2. Of the teacher

1n an open classroom. - ‘ a. Identifying child's expressed
objectives

b. Facilitating transactions,
| 3. Of the child :

Identify a description of the child's a. Expresses objectives

- role {n an open classroom. b. Initiates own transaction

D. Classroom arrangements, general
criteria

1. Arrange materia]s in an appealing
manner

' ' 2. Materials must be reachable by
. -~ ¢hild without adult help

3. Gradually introduce materials to
avoid overwhelming the child

o 4. Provide space for both private and
‘ group work

E. Evaluation.

1. Children set up their own yardsticks
for success -

2. Progress is evaluated by means of
the improvements in child's self-
esteem

+

~
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Instructional ‘
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CHAPTER 14, FACTORS TO BE CONSIDERED IN PLANNING
INSTRUCTION

: || CHAPTER 15. BEHAVIOR MODIFICATION |
— -

—-—{ CHAPTER 16, OPEN EDUCATION

CHAPTER 1/, COMPARISON OF BEHAVIOR MODIFICATION AND
OPEN EDUCATION
The teacher is given an opportunity to produce a

third combination system of his own.
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Instructional Procedures
Chapter 17

COMPARISON OF OPEN EOUCATION AND
BEHAVIOR MODIFICATION

Objective |

D{stinguish between open
education and behavior modifica-
tion on the "role of the child."

Distinguish between open education
and behavior modification on
"objectives."

Distinguish between open education - -

and behavior modification on
"reinforcement."

Distinguish between open education
and behavior modification on the
"role of the teacher."

Distinguish between open education
and beKavior modification on
"classroom arrargement."

Content

There are six mjor dimensions on which
behavior modification and open education
differ in their philosophy and techniques

A.

2: Behavior modification:

1. Open education:

The role of the child v

1. Open education: the child is active
,and makes his own choices

the ¢hild
reacts to arrangements made for
him by others |

Objectives

determined By the
child

2. Behavior modification:

specified by
the teacher »

‘ Reinforcement

1. Open education: as it natura11y
occurs in the course of interaction

2. Behavior modification: planned
by the teacher according to some
objective

Role of the teacher

1. Open-education:. non-directive

2. Behavior modification: directive
Classroom arrangement

1. Open education: open spaces

2. Behavjor modification: a variety
of planned environments related
to specified objectives
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Part V - Instructional Procedures - Chapter 17 - Continued ‘ )

Objectives

Distinguish between open
-education and behavior modification
on the issue of "evaluatfon.”

FO

Content

Evaluatign

1.. Open education: according to the
child's self-image and growth

2. Behavior modification: according
to the criteria specified in the
objectives}
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CHAPTER 18, NATIONAL NETWORK OF INSTRUCTIONAL
MKEEELQLS AND REGIONAL MEDIA CENTERS

Special Educational Instructional Materials
Centers (SEIMC or IMC for short) are

—{ subdivided into associate centers, which serve
the teacher in consultative and supportive
roles,

Regional Media Centers for the Deaf (RMC) offer
—1 -extensive preservice and inservice training for |
teachers of the deaf.

Council for Exceptional Children (CEC) Informa-
- tion Center acts as a resource center as well
as a coordinator for the entire network.

A Instructionaltuaterials Reference Center helps
—{ teachers locate appropriate materials for
visuglly handicapped children.

National Center on Educational Media and
Materials for the Handicapped (NCEMMH) is a
" national agency which develops materials,
trains teachers, and delivers services for
handicapped children and their teachers.

[—| CHAPTER 19, COMPUTER BASED RESOURCE UNITS |

——_ CHAPTER 20. PRESCRIPTIVE MATERIALS RETRIEVAIL SYSTEM |

_{ CHAPTER 21, FOUNTAIN VALLEY TEACHER SUPPORT SYSTEM |




PART VI
- Selection and Retrieval of
Instructional Procedures and Materfals
Chapter 18

NATIONAL NETWORK OF INSTRUCTIONAL MATERIALS AND
REGIONAL MEDIA CENTERS -

~ Note: Effective September 1, 1974, the SEIMC/RMC/NCEMMH Network was
re-designated as the ALRC/NCEMMH Network. Henceforth, Area Learning Resource
Centers replace SEIMC's and RMC's. Many locations were changed but the new
locations were unava11a91e at ‘the time of printing of this Syllabus. Overall
objectives for the entire Network are similar but a different delivery system
has been conceptualized. For the most up to date information on this important
Network, write Bureau of Education for the Handicapped, 7th and D Streets, S.W.,
Washington, D, C., 20202,
\\
ObJectives* Contznt \
The Instructional Media Centers and \\
Regional Media Centers (IMC/RMC) Network \
functions to develop materials, disseminate
information about instructional materials,
and train teathers in the use of media and

materidls. The Network includes the
following participating systems:

A. Instructional Materials Centers (IMC)

1. Primary role 1ies with special
- education services

2. Each center serves a part1cu1ar
region of the country

3. Where the region 1s too large for
‘ : one center to handle, 1t 1s
further subdivided and provided
with Associate IMC's

\ -
4. Services provided by the Assoclate
IMC's:

s

Chapter 18 is introductory and pure1y 1nformat1ona1 Consequently,

no objectives are tested.
Q
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Part VI - Selection and Retrieval of Instructional Procedures and Materjals -
Chapter 18 - Continued

Objective | Content

a. Lending materials to acquaint
teacher before purchase

b, Lending materials for special
learning problems

c. Collecting and sharing teacher
evaluation of iterials

d. Providing consultative services
for planning

e. Publishing a newsletter describ-
ing services

B. Regional Media Canters for the Deaf
- (RMC) _ :

1. Concerned with changing classroom
instruction for the hearing
impaired and deaf

2. Functions

a. Designiny and deve]op1n§
“... materials

b. In-service training for
teachers of the deaf

A C. Council for Exceptional Children (CEC)
Information Center *\\

’ 1. Collects, fndexes, abstracts, and
stores research information

2. Publishes the Journal Teaching
Exceptional Children

3. Coordinates the network
D. Instructional Materials Reference

Center
1. Concerned with the visually
impaired

2. Develops maté?ials and helps
teacher locate appropriate
materials
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_Part VI - Selection and Retr1gva1 of Instructional Procedures and Materials -

“Chapter 18 < Continued

Objective Content

El

National Center on Educational Media‘
and Matertats for the Handicapped
(NCEMMH) ' |

1. Functions at the national rather.
than the regional or state level

2. Develops materials, trains teachers,
and disseminates {nformation
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CHAPTER 18, NATIONAL NETWORK OF INSTRUCTIONAL
MATERIALS AND REGIONAL MEDIA CENTERS

CHAPTER 19, COMPUTER-BASED RESOURCE UNITS (CBRU)
consist of broad poola of ideas ‘and information
which can be:adapted by teachers of different
.grade levels., -

Teaching tmits are developed from resouxce units
! to prevent fragmentary learning, provide practice,
and provide organization for difficult concepts.

' The C.A.P. Abstract and reduest form help the
= Tﬁ teacher select appropriate teaching units.

The individual pupil portion of the request form
. —ﬁ allows the teacher to plan for individual
differences,

)

The Computer Based Resource Guide contains con-~
tent outlines, an’activities section, an
ingtructional materials mection, and evaluation
devices,

¢

[ CHAPTER 20. PRESCRIPTIVE MATERIALS RETRIEVAL SY§TEM |

‘—-—~—4; CHAPTER 21. FOUNTAIN VALLEY TEACHER SUPPORT SYSTEM




PART VI

Selection and Retrieval of
Instructional Procedures and Materials

Chapter 19
(OMPUTER-BASED RESOURCE UNITS

Objedtive : Content

A. Computer-based resource:units (CBRU)
consist of broad pools of ideas and

y \ - information which can be adapted by
: , teachers to different grade levels
Identify the components of a 1. Components of most vesource units

resource unit. a. Learning outcomes

b. Subject mattér

c. Instructional activities
d. Materials /

e. Measuring devices

f. Teacher references

Distinguish teaching units from B. Teaching units
resource units. 1. Are constructed by teacher from a
: resource unit

Supply three purposes of the unit 2. Are intended ‘to prevent fragmentary

method of teaching. ¢ learning, provide practice in
applying "tool subject" skills, and

. . ‘ organize teaching concepts

Indicate the kind of content most 3. Work best with informational rather

suitable for the unit method of than ski11 development content

teaching. < areas

Recognize factors that Justify the 4. Factors justifying the unit method

unit method of teaching. a. Students show interest in the

subject

b. Material is in the school's
currfculum guide

c. Students show a lack of knowledge

of the subject

/"‘u
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Part VI - Selection and Retrieval of Instructional Procedures and Mater1a1° -
Chapter 19 - Continued

Objective \ Content

‘ \ C. Procedqre§.for using CBRU
1.~ The request form

—/&, a. Contains 1istings of resource
g _'units that have been developed

\ b. Abstracts briefly discuss the
scope and content of each unit

\ c. Supplying 1nformatfon about
. the students '

. 1.- Teacher checks appropriate
‘ boxes on Instructional
, \ BN Variables sheet; the
Identify a description of the | terins on this sheet are

term descriptors. ) | descriptors
| \

. 2. Special information to be
: ) \ ) supplied includes-the
;S \- ' a range of mental ages in the
v class, two objectives for
\ , each child, and reading
© levels

Specify what is provided in the CBRU 2. CBRU print-outs: what the teacher
resource guide, after the request;h?s will receive from CBRU
been processed. a. Objectives

| b. Content outlines .

‘; c. Achievement test norms
d. mall group activities
e. Instructional materials

; f. Assessment devices
g

An eva1uétion form on the unit
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Materials
VI

1

CHAPTER 18, - NATIONAL NETWORK OF IﬁSTRUCTIONAL MATERIALS
~_~_AND REGIONAL MEDIA CENTERS

{——{ CHAPTER 19, COMPUTER-BASED RESOURCE UNLIS (CBRU)]
| -
CHAPTER 20, PRESCRIPTIVE WATERIALS RETRIEVAL SYSTEN

helps. teachers consider student variables when
planning in-specific skill areas.

The process, which is very similar to the
4 Diagnostic Teaching Model, includes diagnosing
- ..+ teaching objectivea, szlecting atrategles,
b, prescxibing materials, zetrieving materials,
providing iustructisn, and evaluating outcomes, |

__l The SELECT-ED Dictionary, which accompanies
the ki¢, is the key to the systen,

Descriptor card riles are used to individualize
the materisals for the desired task.

t L——{ CHAPTER 21, FOUNTAIN VALLEY TEACHER SUPPORT SYSTEM |
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PART VI o

| Se]ectiQn and Retrieval of
Instructional 'Procedures gnd Materials
' Chapter 20

/ - PRESCRIPTIVE MATERIALS RETRIEVAL SYSTEM . By

~ Objective v "'\\» Content \\\\\\\\Ma )
Idenﬁ1fy the type of content for . The Prescriptive Materials Retrieval
which| PMR provides materials. (PMR) System helps teachers apply pupfl
R ' ' variables to specific skill-areas. -

A. Procedures for using the system are
;ggi}ar to the Diagnostic Teaching

1. Diagnose .
o , 2. Set objectives |
, R \ 3. Select strategy .
‘ 4. Prescribe materials
L \ 5. Retrieve materfals
™~ - f‘aj%w( 6. Apply )
| | h Evaluate |

'\\ 7. J - ]
: . ..‘\ . -
Indicate the key to the use of /. B, Thf key to using the PMR system is the
the PMR system, ) o SELECT-EQ Educational Descriptor -

: o Dictiopary

N 1.. Consists of descripuors similar
- to those used by CBRU - -

» Specify. the number of catego?ies 2 Descriptorsvdiiided into 8

-

in the SELECT-ED Educatiohal L educational categories
Descriptor Dictionary. T e - L
Supply the three descriptors that ' 3. Three descriptors of special .
must be provided for the PMR system importance that must be provided
. to work. BN | ) by the teacher are g
’ \ | a. The désired content ., ~
‘ : ' b.. The desired form of the
material: ‘
© ¢, - The reading level of the . |
student(s) T '
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Part VI - Selection and Retr1eva1 of Instructiona] Procedures and Mater1a1s -
Chapter 20 - Continued : :

Objective. L 0 Content -,
| o ";' C. Services to the teacher :
, - Identify what the teacher *® 1., Abstracts of mter1a1s (primarily
receives from the PMR system. materials used for individualized -
e, : , instruction) that fit the tekher s
o S .spec1f1cat10ns
Recognize that no information - - 2. No information about instructional.
on instructional strategies 1s : strategies is prov1 ded
pmvided ' ‘ ‘
\.
. : o
f ’ - |
o 0
L]
L] i
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Procedures & |

"~ | Materials |-
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o " | [CHAPTER 18. NATIONAL NETWORK OF TNSTRUCTIONAL MATERTALS

___AND REGIONAL MEDIA CENTERS

—-—-[_HAP'IER 19 J COMPUYER-BASED RESOURCE UNIT |
4

' CHAPTER 20. PRESCRIPTIVE MATERIALS RETRIEVAL SYSTEM ]

CHAPTER 21, FOUNTAIN VALLEY TEACHER SUPPORT SYSTEM
I helps teachers diagnose children's specific
learning problems and identify materials for
!~ teaching specific skills rather than broad concepts.
o ; N\ i .
[ The ayacem contains behavioral objéccives for
e 277 different: reading skills for g;gdes J~6.

In kit form, the components of the systen
include a teacher's manual, a series of testd -
] on cassette tape, a series of self-scoring work
sheets, a Pupil Progress Profile, and a Teaching
Alternatives Supplement. '

.

: " [ PN
. BN [] Y IS -
* : L.
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Selection anc Retrieval of - -
Instructional Procedures and Materials* s o ey
Chapter 2 ‘
FOUNTAIN VALLEY TEACHER SUPPORf"SYSTEM
- } ’ ) /
Objectives B Content ) « .7
Specify the. content area FVTS§ ' The Fountain Valley Teacher Support System
~ focuses on. (FVTSS) helps teachers diagnose specific

reading problems and identify appropriate
remedtal materials

Teagher s manual .

Behavioral objectives for reading '

ski]]s in five areas

a. Phonetic word analysis -
b. Structural word analysis
c. Vocabulary development

- d. 'Comprehension

e. Study skills
Pupil progress profile

1]

Identify the materials provided. “A. Components of the kits
to the teacher by FVISS 1n A 1
* thelr kits. s ‘
\~
A -3
’ v4e

- Indicate the unique feature of the
FVTSS.

Indicate who administers the tests .
in the FVTSS. :

Achi evem'ent tests

a. ReCOrded on cassette tapes, a
unique feature of FVTSS

b. Administered by child using
self—scoring worksheets

Teaching: Alternatives Supplement.
additional materials to be used
should skille have to be re-taught
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- CHAPTER‘ZZ APPLICATION OF THE DIAGNOSTIC TEACHING
MODEL 1s a presentation of the basic concepts of
Iin:uiatic_descri;tiona of~language,. -

o

,iﬁfégrated -system of interdependent skills, -

Diagnostic 1anguage teaching mug operate within ,
a.total framework which reflects;language as an

recognizes that all levels of language are -

being, learned simultaneously,-aqd accep:s_ggide_ S

lines provided by research and theory.

R

Language asgegsment considers imitation, compre-
hension, and production.

[ Nonstandard dTalocts are not serious barriers if

8 child neéds to learn the standard.diBlect °
because a. young child's ability to learn language
i8 great.

Reading readiness is a function of mental
davelopment.

" - g T

A variety of information sources is available to
teachers on a. national 1eve1. :

N

CHAPTER 23. APPLICATION OF THE DIAGNOSTIC TEACHING

MODEL TO READING

CHAPTERm24. APPLICATION OF THE DIAGNOSTIC TEACHING |

H MODEL TQ MATHEMATICS
)

"CHAPTER 25, mucmdﬁ OF THE DIAGNOSTIC TEACHING
- MODEL TO SOGIAL AND EWOTIONAL DEVELOPMENT| '

CHAPTER 26. APPLICATION OF THE DIAGNOSTIC TBACHING

"HODEL, “Tb‘m_n‘zmn'r” ST e
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Y PART VII _
Applicatidn of the Diagnosti¢ Teaching Mo&ei»
; Chapter 22 i
~ LANGUAGE DEVELOPMENT o o
~ 0bJ ctives” | | ~ Content

Select an example of "symbolic" A, Language is a set offSymbols with
communication. - _, . . . rules for their arrangement, shared

by a group of people for the purpose
of cormunication and as a tool for

_ . thought -
» 1. The structure of language can be ’
o S - divided into 4 levels ~ - S
Differentfate between speech ‘ a. The Phonological Level deals |
< sounds and words. . with 'speech sounds and their
o production o
Define the "morphological level . 'b. The Morphological Level deals
of language." ' - ' with the smallest combination
e N 5 of sounds that have meaning
- Explain the tem "syntactic level of c. The Syntactic Level deals
. language." : : ' - with the way words are grouped
' . . : into meaningful sentences; this
_ . 4 ' level has § major components
Identify descriptions of the 5 areas 1. Awareness of rajor word -
- of syntactic competénce. -~ --classes- - -
/ 2. Knowledge of basic
‘ - sentence types °
3. Knowledge of basi¢
grammaticalyrelationships
3 - 4. Ability to substitute, and
o . , ' 5. Knowledge of transformations
List the components of semantic ~d. The Semantic Level refers to_~
competence. _ : - - the meaning- of statements and

the ability to interpret this
-meaning; this ability vequires
5 skills:

w““mgm'mwfih1§ qggpjgrmgjsq 1nciﬁdes‘an extended case study in which s%udents practice

~ applyin d{ignostiC“téﬁ&hiﬁﬁ”tb”chi1dren“exper1enc1ng"problems“1n“ anguage devalop-"
ment.é (ézgé ggparate branches and case studies focus on children ajes 2-5 (CARE 2) .
-.:)e_ . ) y

ERIC

A 1701 Providod by ER
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o Part VII - Application of thexoiagndstic Teaching Mode1 - Chapter 22 -

Continued }
ObJectivés . l o | Content
' ] 1. Adequate vocabulary
2. Definitional ability
3. Paraphrasing
4. Evaluating truth value,
and.
: ' 5. Detecting ambiguities and
‘ o ' ) absurdities »
\ : ‘ . B. The assessment of language growth
-\ : \ involves a number of steps:
Describe\5 areas of language ' 1. First, a general asgessment
functioning the teacher should . should be made to see. . .

a. At what level of verbal
functioning a child is

o . b. Whether his comwnd of
o " " receptive language is
T : adequate

t : : c. Whether the quantity of his
’ verbal output is comparable -
to his peers

d. Whether he is intelligible.
relative to his age, and

e. Whether his expressive
vocabulary is adequate

List a current formal test for each 2. If functioning in any of the
of the 5 areas above.. 5 areas above is doubtful, an
o appropriate standardized test
should be administered

3. Informal evcluation procedures

© (1isted in detail in Plate 22.6°
in the Handbook) can be used to
assess the following areas:

a. Identifying sounds -

o b. Identifying pictures which
i - test sentence comprehension

e . C- -w-Repeating -sentences with
R Rt Repeating sentences
| ' ‘ structures

consiger in her general assessment.

o s e i




Part VII - A

: 90110§t16n of the Diagnostic’Téaching'Model - Chapter 22 -
¢ Continyed /. | ECE I

. Objectives | . -

_ 1 and

; Hanipulation of objects to test
*..comprehension of grammatical '
< structures

‘_ Supplying correct inflections \

Completing sentences to mtch |
the structure of a madel,. V

Transforming sentences’ to match
the structure of a mode] °

conside ations arise with

~ speakers of non-standard English

When chi 1drer speak in consistent
deviatigns, they are most 1ikely -
speaking a dialect ,-L

~The teather should accept the
dfalect&and emphasize, . .

Specify the criterfa which
qualify Yanguage deviations as
o a dialect.,

Req%oning abi1ity
Concept development, and
Vocabulary deve]opment

After assessment, a nuber of points
need to-be considared \

Criteria for referral :are not
clearcuts; ou* the following
probless should usualiy be
referred:

es of problems that |
e referred to a spec1a11st.

When the ch11d doesn't
assocfate objects with their
auditory symbol

If the child is still only
using one or two word phrases
at thé end of the preschool
per? od

{fthe chi1d 1s having

ficulty with_vowels-or- h1s-~~n—-~;¢

grticuIation of consonants {s
1 1/2 - 2 years behind the
nqrmal developmental schedules
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- Part VfIg- Application of the Diagnostic Teaching Model - Chapter 22 - -
‘Continued , N

Objectives . o Content - . -

o d. When there are voice problems.

2. e.objectives for remedial work
with a given chi1d should be drawn

o from the objectives for the class
" ‘

e ) as a whb];” *
Specify appropriate language a. Minimum objectives for pre-
structures for rormal preschoolers. schoolers include simple

- sentences, transformations
and tenses, and a naming and
describing vocqbulary

b. The child with language diffi-
culties should be taken as far
toward those objectides as
possible v

3. Teaching strategies differ depend->
1ng on the type of problem

a. Teaching speech sounds,
*  revolves around fiodeling

b. Sentence structure can be
taught by having the chiid
rearrange patterns

. c. Picture-word cards and other
A S ‘ pictorial devices can build .
B vocabulary

-~ 4. Language programs can be grouped
f into 3 "camps" by means of tha
metnodologies they use

Identify a-descr1ption‘of the ’ a. Expansive mode1ing
modeling technique in language . b. Physical involvement

~1nstruction. \ - _
- N c. RTpetitive driill

i

o
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CHAPTER 22. APPLICATION OF THE DIAGNOSTIC TEACHING '
"_MODEL TO.LANGUAGE DEVLOPMENT ,

CHAl ER 23.,/APPLICATION OF THE DIAGNOSTIC TEACHING
MODEL
Leading is defined as the process of getting

‘meaning from written symbols to communicate and
-golve problems. .

L__{igeading is a means to an end, not an end itself. |

Readiug readiness encompasgses five major areas:
visual ekills, iistening, language and speech,
social and emotional development, and intellectual
1ntereat 1n reading° .

‘ : Reading 1s divided into two major hkill areas:
\ vocabulary and comprehension. .

-~ %

- ( ] Evaluation of reading skills should include ’
cxiterior-referenced tests, genetal assessment

of comprehension and application of reading, and
teacher observation of behavior during reading to
detect evidence of 1ndependence and enJoymant of
reading.

|

CHAPTER 24. APPLICATION OF THE nlacnoswxc\rzacnxnc
MODEL TO MATHE&ATICS

CHAPIER 25. ABPLICATION OF THE DIAGNOSTIC TEACHING
MODEL TO SOCTAL AND EMOTIONAL DEVELOPMBNT

CHAPTER 26. APPLICATION OF THE DIAGNOSTIC TEACHING
SR [ " MODEL TO MOTOR DEVELOPMENT

- \ ' — - ,}u e e
i
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| CPART VIT I
" Application of the Diagnostic. Teaching Model o ‘
| Chapter 23 . -

READING 4
CARE 3 Only

g C e LN

5 a . E o
- Objectives* * \ ' CLontent . - :

] P © Reading {5 defined as the process of

] _ e : gettgng meaning from written verbal _

] : . 7 symbOls to.communicate and solve S
, xS problems | - e —

gl L |
A. The first task in reading instruction -
~ \ = - 1isXto determine the child's readiness-
b Eoom oy ' for systematic instruction T

1. Reading readiness is a dynamic
. ' process that must be constantly
E ' observed as each new skill is
, Mmastered -

2, .fhere are five areas of réadfng R
Wead1ness - y

a. Visual skills
b. Listening ‘
-c. Speech and language

; d. Social and emotional develop-
\ ment '

\‘ , ‘ e. Intellectual 1hterest in
\ reading .

. B. Reading is divided into two major
\ : skill areas ~

N ; . _ 1. Vocabulary requires a knowledge of .
" > ‘ \ - the sound”and meaning of :specific -
I f oL words .

L7 a. Amajor division is between

. content and function words

4
A

) . kl
\

b
Vol

\

»

f >D1$tinguish content words from
- function words. : .

: x_ - C ‘ R . . ‘ ~
—— This chapter also includes an exten ed case study in which students . .
practice applying diagnostic teacliing to-Children-experiencing problems in- - . Mo e e
9. Case studies and examples focus on children in the primary grades. =
. IERsziapter is optional for CARE 2 students. . L - .

IText Provided by ERIC
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v Part VII - App11cd§10n of the Diagnost1c~Teach1ng Model - Chapfer 23 -
' ;/(‘ét‘lnuedc Ce ) I : - |
AT . > . :
1 Objective | '~ -Content - I
N - . ' , ' 1. Content yords carry the
i . o ‘ major meanings of the
_/ ] sentencq
. ROEREE 2. Function words show o
: : / . N relationships and tie the
| \ ; - o sentence tpgether A
 Identify examples of the 5 levels - - 2. Conprehension 1s divided 1nt3
of comprehension. e 5 levels -
| ' a, Locating information |
b, Remémbering
¢. Organizing R
‘. : d. Predicting-and extending
R o _ ~ e. Evaluating. Y
: ' | 3 < C, Teaching reading can involve a number
. w of\pmcedures ‘and programs ¢
" Indicate the 5 ways of \\ 1. Five major ways of teaching
teaching vocabulary. 1 vocabulary are as fo11ows

a. Sight vocabularies are when the
I child learns hy memory L. :
b. ‘Phonics.work involves sound-
letter relationships usually
L) ‘ introduced in the’ fo110w1ng
o ‘ - sequence
Speczfy the seguence 1? wh;ch1 N - 1. Single consonants
sounds are ‘intfoduced in phonics : ’
. programs. . 2. Congonant blends,
o .3, Consonant "digraphs
4.’ Short vowels .
. . ‘ : §. Long vowels:
s S /6./ Vowel dipthongs
o ° ¥ .. 7. Vowel digraphs
8. Schwa sounds

Y




Identify 5 types of structural 'f]"‘?ser';' ‘¢, Structural anaiysis Tnvolves i
,-GHGIYS St T ,f,=~» zstudying words according toiir};j~;
T i ROOtS - o
Lo B ‘3. Compounds
B Y T COntractions. and
I - "6, Syllabication S
; S S ] ~d.. Learning words by context L
e ; o : . involves dividing sentences .
b . into units and- the re]atipn-~"~c»:~
< R | ships between them ~

Y Thedictionacg efifth»"
- o o . Yool for tea ing. vocabu1ary

2, - Comments on basa1 reading series

. a. Weaknesses. of basal approaches : -
\ are stereotyped content and
\ structural rigidity '

. Supply the major strength of 4 ‘b,  The major strength {s that they

- bas’a? r-eading sgries L~ T . provide a carefully controlled

S ' e - 'and sequenced program extending
‘ ‘ kover a period of years :
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APPLICATIO\I or THE DIAGNOSTIC TBACHING
MODEL 'rd nswmc : 2

[ CHQ?TER 233\

CHAPTER 24. APPLICATION OF -THE DIAGNOSTIC TEACHING

*. . MODEL TO. MATHEMATICS 16 a pregentation of basic
_'mathematical concepts a~ d means of communicatins

the -uantitative dimensions of the: environment.

e e —— .
— -—-——-————_._..._.__....___._____...__,_

h R

v ]

Kd

Goals include dsveloping msthematical concspts
and a quantitative vocabulary,- teaching computs-
tional skills, and providing opportunitiss for
ptoblsm solving. : 3

Lo

-]

l

At the preschool level the, developmnnt of ;
wathematical concepts and vocabulary Used should
be stressed (tlassification, setiation, spatial
relationships, and -measurement).

L4 -

»

"APPLICATION OF THE DIAGNOSTIC TEACHING

At the primaty level, the learning of computa-
tion should be stressed (addition, subtraction,

multiplicétioh, division. geometry, and frottions)

" The four diagnostic approaches to mathematics'
are gtandardized tests, teacher-made tests, o
obngvation 7ana clinicsl interviews.

[

The' interactive model for teaching specifies the
teacher's input and the student 8 output for an
oo ective.

'\)

B

3
f o

"APPLICATION OF THE DIAGNOSTIC TEACHING

CHAPTER 25,

CHAPTER 26.
—

APPLICATION.OF THE DIAGNOSLIG TEACHING
MODEL 10 no'(oa DEVELOPMENT °

MODEL TO SOCIAL AND EMOTIONAL DEVELOPHENT 8



\ i PART VII A P . S :
- Application of the Didgnostic Teaching Model _ |
Ce Chapter 24 . kN

. MATHEMATICS ©. e \

Objective L ‘ - Cdutent '.‘. | v

State what the language‘of A, Mathematics is a form of language
- mathematics s used to ‘ - wihlch 1s used to communicate the ~
connunicate. . ' . quanti tative dimensions 2f the

- o environment -

. L - B. Goals of a comprehensive nath program T
PR : A < "include. R
o | ‘ 1. Development of, mathematical R

concepts and a' quantitative : .
(’vocabulary B ’

2. Tezching computational ski11s,
-an

3. Providing opportunities for R
- problem-solving so that the ~ .\ N
language of mathematics will T
become functional ' _ . | K
C. The preprimary level: |

1. Prerequisites for the understanding '
. of the congept of number are, . . . & ’

, State the, 4 properties that define a. Understarding that number is - °
o a.set. : one of the 4 properties of a.
g " set (number, size, shape,
( color)

. Define the concept of ordinaiity. b. Ordinality: understanding that

oA o numbers can be arranged in a
wis o o e sequence S/ .

“7- Define conservation of number. c. Conservation of number-

A | S . understanding that the number - .
T ’ B o of a set does not chdnge with .- ..~
‘ ' the physical rearrangement of A

1ts elements, and -

o This chapter also in¢ludes .an extended case stu in which stude'ts practice’,:’
f;. applying diagnostic teaching to chiidren experiencini roblems in nnthematiss i
. Also, separate branches and case studies focus on ¢ch ldren ages 2-5 (CARE 2 f
0" +8°(CARE 3). ' | ‘
IERJ!: . : ‘ o
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¢

: Continu

’

List the ways in which mathematical

‘"dbjectires

G

/A.

.

Define one-to-one corresp

+

concepts can be developed at the
preprimary level. .

!

s

\

Define the concept of addition.

-3

£

2,

‘o

Part VIL Appiication of the Diagnostic Teaching Modei - Chapter 24 -
| Cohtent;
on;ence. . 'é, d.

-Emphases in preprimary math
programs are. .,

‘Classificaticn activities
~which help develop the
- concept of sets .

a.

b,

3.

Modes of teaching mathemtics to ° :
. preprimary children ir¢lude. . . - o

a.
b.

- matching the dbjects of one
- set with the objects of

Seriation-which devuiops the

concept of ordinality and ~

rational ‘counting T
. ‘ Spatfal. relationships (i.e.,

o Measurement.
1. Conservation of length

»

o

One-to-one torrespondence'

. another set

near-far,
underneath
outside), and’

0¢ bottom, above- . |
ight-left, inside- N

2. Nonstandard untts of
measure and

Supdivision and- repetition | =

"Manipulation of .Oobjects
Buil ing vocabuiary, and -

Prov ding prob]ems to be
sot ved

S

D. At the prim;iry level: o \

]l

a.

Areas‘zf qoncentration include, .

Ad ftion

1. Addition 1is defined as the
“joining of two sets

é Addition possesses two f
“important properties .
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“f?Part VII - Appiication of the Diagnostic Teaching Model - Chapter 24 - .
| Continued - o R ; E
'?ggjeotive L ~ Content e E_ BRI
- i N - . . e ]
' Define’ the commutative nroperty L a. Commutative: tha i g
,of addition. . - - - order in which R
S g ' o nuibers are added i
B Lo B R - together does. not 3
! . . | o affect thesum, ¥ . .
| ' o - and * e Lo
_ Definé the assdciative property : b. Assoclative: When - !
-of addition, - - two or more numbers
‘ * ’ N : ~ are added, it makes
SR ~.no difference how. ,
o ~ - - they are groUped B

; ii . : | - b Subtraction

1. ’Subtractioh is the reverse
- of addition

2. The commutative and
. associative properties do
not app1y

;- ‘ “ 3. The coneept of place voiue
, { . ‘ is particularly crucia]

. Ce Higher operations are
‘1. Multiplication
2. Division
3. Geometry . ,
4. Fractions, and
5, Measurement

2. The interactive model for teachingk
\yathematics consists of. . .

" State the 3 modes that can be o a. Three modes of teacheY: input.
used %0 present mothematical

© content.’ o RS ;' :frbal

: f . & sua'l
f 3. Motor,and '
b. Two modes of learner output:
1. Verbal, and ’

2. Motor .

o
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‘Part VII - App11cation of the Diagnostic Teaching Model - Chapter 24 -
JContinued - | \
o 591‘

Y N

,List the 4 approaches to data _ | -There are 4 ways to diagnose math
-collection about mathematical j% matical abilities:

 abi11t1es 1. Standardized tests
2. | Teacher-mde tests

= _ 3, Observation, -and
\\ - c11n1ca1 1nterv1ews )
N }

% .

fObjective L Content =~ IERTER ")L R

b T
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CHADTER 22,

‘APPLICATIQN oF THE DikoNos

MODEL TO LAN

IC TEACHING
GUAGE DEVELOP L

ﬁ"\\

CHAPTER 23,

APPLICATION

'MODEL TO READING

OF THE DIAGNOSTICITEACHING'

T

\

CHAPTER 24,

APPLICATION

MODEL TO MATBEMATICS

OF THE DIAGNOSTIC TEACHING

A ',,:-

CHAPTER 25, .

APPLICATION

OF THE DIAGNOSTIC TEACHING -

MODEL TO SOCIAL~EMOTYONAL DEVELOPMENT 18 a
presentation of a program based on two premisés.

"The classroom is a laboratory for social-emotional

\ development" and "How a child feels 1s more

important than what ha knowa.
. ®

B

T

Ty

"4

The characterietica of the learner, the teacher,
and the environment are all related to each
other, and they all interact with each other '

[dn_the tpaching-learningAprocess.

A variety\ of procedures and activities can be
uged apeciéically to encourage and facilitata

the teachipg-learning proceas.

2

Different 1nappropr1ate behaviors must occut
frcquently and be observed before the teacher
can identify a child as one who 1s having social-
emotional problems, . )

/

l_ .

N
AN

CHAPTER 26.

JAPPLICATION

"MODEL TOAEQTON DEVELOPMENT

OF THE DIAGNOSTIC TEACHING

e
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ce P °
etV T o
: Application of the Diagnostic Teachiny M0d01 | | S
| Chapter %5 .

APPLICATION OF IQE DIAGNOSTIC TEACHING MODEL TOCI
o SOCIAL EMOTIONAL DEVELOPMENT '

1C:0b1ective - . | Contgnt o . v‘k - ags-." '

gply the place that is a A, The basic premise of the chapter is
aboratory for sociai-emotional ' - that the classroom 1s a laboratory
development. for social-emotionai deveiopment '

L g ‘1. How a chiid feeis is move:.
D j ‘ important than what he knows

jI‘ Specify the two areas 1nf1uenced J/ - 2. . Areas affected by how the aiid
- by how the child feels about / ‘feels about himself are. . .

x/ E
o himse]f. : ' . -/ AR Hhat he learns. and .
| . | o , // ... b How he' iearns.

',-// o 3. The teaphpr can unnipulate a11
: : i * the oharacteri?tics ‘of the -
/ ' - envirohment which facilifate the ,
JA teaching- learning process' these
‘ N < 1Aclude:
List’ ways the teacher can facilitate @ . 'a. Makin subJect matter reievant
social-enotional development. b Perce?ving the chi1d as non-

;/ _ N « threatening to self

c. Encouraging the learner to be B
. -active fa
- d. Being honest and open. -+

e.‘olnteracting at both the ‘
intei]ectuai apd affective
| qve S

\g:‘ - o ‘ > -"!, f. Fee]ing accepted comfortable,

/o
/ .

-+

i soclal-emotional 'development.

o on children ages® 2-5 (CARE 2) or 5-8

e
LY
-

and competent in the sttuation

Entering into positive and-
coopérative relationships

This chapter aiso includes an extended case study in which students
_ practice applying diagnostic teaching to children experienctng problems in
;Eage branches and case studies focus

\ k4
_,,.......rN
X ;




_L_*_Ob ect,ives'« RNV A

,"
/

- Identify the 3 components 1n ‘the
E teaching-learning process. ,

List 3 procedures for facilitating
social-emotional development ‘

/

Y.List the 2 criteria which
R define a behavioruas a problem.

v

1
B-
i .

C.

1;Part VII . Application of the Diagnostic Teaching Model - Chapter 25 -

: s.','— N

Content
S h.\,

i.

,;ﬂd;

1.
- chitdren, and

Evaiuating the self .
Being accepting and trusting of
the children :

‘Being sensitively understanding rfr'gi
- of the children R \

,Being flexible

Planning activities with the

Accepting one's own Iimitations - ,

4'4. Critical components in the teaching-

learning process are. . .

. a.
b.

"The' teacher .-

"The Chi]dn and

¢ The environment o ,,

Procedures whichifacilitate sociai- j'ljg
emotional development are.”. .« e

1. Puppets and dramatic play
2. Role-playing (sdcio-drama), and

3. Discussion groups

‘There are 2 criterta for determining

social-emotional problems

1. The behavior suspected of beinga -
problem must be inappropriate for - - .
the situation in which it is ‘ o
occurring

2. The inappropriete behavior must
occur frequently
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_with the groee motor movements of th

"MODEL ze MOTOR_DEVELOPMENT presdhts e program to
help tbachers aid children having dif iculties
bady [ I o

4

‘A child'e ege is the best reference point for i

deciding if his. lack of motor ekill is. eetually
a problem,

i-’
-).

(& teeéﬁer nust observe for two types df motor

behaviors: - mastery of the fundapental ekills and

development of etregg¥h and speed.» ‘ 4{

the teachar to collect apecific information on

the child's movements to determine the proper
: diegg;etic plen.

/:The ugse of the Movement Patterns Checklist aliowe
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PART VII
Application of the Diagnostic Teaching ModeT
s Chapter 26 i
APPLICATION OF THE DIAGNOSTIC TEACHING MODEL T0
, o . . MOTOR DEVELOPMENT o
- Objectivast - - .‘ ‘COntent o7
i,s'a :’ N ‘ : A. Diagnosis in motor development
A D o follows a decision model: |
e TR 1. . Some difffculty is Spotted g o
Indicate the source used to - 2. The teacher checks tables of average
determine 1f child has a prob]em._‘. CoL de:elopment to soe if -a problem
*g» o o | : exists

e R ‘ 3. "If :the problem 1s real, the teacher
. = : : . ~decides 1f 1t focuses on basic,
- skills or strength and speed A

i e - - a, 'If 1t 1s a basic skills
" o . ' probiem, the teacher constructs
LT e _ ' © the basic skills profile

- be If it is a strength and speed
' » S L . problem, the teacher compiles
e NI ’ - strength and speed records ’

- ] e 4.fmThe teacher examines the basic
o S S - skills profile and decides {f the

child 1s more than a year behind on - - -

one or more skilTs

a. Ifinot, a strength and speed
< record {s compiled

e 74'. ' | S b. If yes, more detailed 1nfora
Lo ; , mation {s gathered ’

iﬁecify the step which follows - 5.. Fi11ing out the Movement Pattern
k11gonstrg$tio:hof :Ee bgs}g 1 7 "7 Checklist (MPC) ‘
- Ski1s profile when the ¢ S, - a. The MPC contains 8 check'Hsts
" more than a year behind in one or LA
 more ski]]s.vA | | B o for 8 differeht skills \
. _ ) .

8 Th1s chapter also- 1nc1udes an exténded case study in which students
practice applying diaenostic teaching to children experie?cing problems in
es fo

“motor devélopment., Also, cAgarate branches ahd case stud Cus on children
- ages 2-5 (CARE 2) or 5-8 ( - .

[Kc
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1,<~'{Part VIT - Application'of'the Diagnostic Té&chihg°Modei - chiptér‘26 -
'~'l,Cont1nu d- T SRS e e

3}§f1u0bjective R LT COntent

‘J;»~SSpec1fy which checinsts from the S b The checklfsts to be comp
o MPC are to be fmed out ; I ,--.are those on which the chi’
SR - 1s a year or more behind
g R TEEE - (that 1s; not a1l che
RIS I o S fare used

e

ons tructe usin
SRR A ’*{h:Chapter 12-0n
Identif the major source rom 2.

: he oontent of motor S o derdve

SkiT1s mist bo task analyzed .
- to determine. the 1nstructiona1; :
sequences . -







Reaouric‘e: peop
. the Diagnogti
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PART VIII

,  ;,.Resources AT Gk
N Chapter 27 _j]g‘ i e

 USING RESOURCE PERSONS: ROLES,
REFERRAL STATEHENTS, AND. rouou-up R

50 e Ca

{ COntent o e
In afe'the sc0pe of the role? j:'f Resource personnel nay be consulted 2
*f»resource persons.lf;._,,,'k_,(j;-;; for-al). aspects of the Diagnostic :
: AL e G ﬂi -‘1iTkjf{ gIeaching Hodal ..

ce"personnel mayﬂbe'drawn
| 'chooi AN

List 3 factors affectin the ,;f,,_;i“;;ik',;Fa“tors'{nfluencing the gecision
decision to consult a re °Urcewa5*i.a-f“**&ff?t° consult a resource person;;;av,‘,
99”50"':“*a,‘.,J P T are., | Sy

her must have
éy] tation;s_)k o

ldéntify 3 reasons‘for consu!ting
ibdrce person S £




";_'V}:ThelSt'atement 13 1116d out
“when_a referra wis’ nitiated?




GHAPTER 27, USING RESOURCE PERSONS: ROLES, Rmm;, st

OHAPTBR 28.»;PARBNT EDUCATION provides a bridga betwaen.;'
_the éarly experiences children have at home with
gjnreuca"nnd thait later echooling. : L

Parhnts are a;child‘s fitot taachera. Five
| [ categories of. mothering styles have been o .
« 1= vecognized: ‘super mother, amothering mother. R
almost mother,. ovatwhelmzd mnthat, zoo—keopins,; DR
mother.f L . st I e

: s

The types of parent programs that ematged from ,
Head Start are labeled according to their |

. Lﬂ perspective towards children's needs: Def citi*f{"‘ :
~] Model, Schoole-as-Failure. Model, Cultural RS
Differcnce uodel, 80c1a1 s:xuccural Mod01.~u,";;f i

;_r

| L_ Organized Pareut Education programg are deacribed
A 1fv terna of parent rolest byotnnderu. lcarnorc,
f‘,teachere ,aides policy mak S :




PART VIII
" Rasources.
“7~Chapt=r 28
,PARENT EDUCATION -

Objectives . . COntent 3?f’¥_ ~1<ls71:a i wff
i T o Parent education is a’ response to N\
the.growing concern for. the. child! § -
T ; early experiences 1n the hom i
Interpret the results of c’ertain o l i

research. findings in terms of - - ;the previously ;:

experierces parents . should o o v of-infants, w
plan or their children. R ,:;;:*Dlanned earl

ldentify the maJor cause of SN2 come
parents' growing: awareness of BRI 1mportanc \of,early chndhood ,d ‘
the 1mportance of early o to thecdissemination of 1r

chndhood. R o T tion by M o mass med'i‘g -or




i REA :
_ Content o : S o
. | B o
L A The Deficit Model assumes
TR LU deficlencies in the chiid' R
; STy +environment and attampts to Lok
, e remy th , o

Identify exampies Ofcgrograms o ’:' b, The Schoois as-Failures =“"fk

’education modeis. .. andhis community as. worth-"
\ ""whiie resources . i
» = . ¢, The Cultural Differehce e
by I : e - Model-recognizes and values
/ . " the culture of the child

~d. The Social Structurai Modei
~_perceives the community as. :
‘the focai point

/f{dentify descriptions of 5 roies i ,'72J.7There are 5 kinds of roies parents

_ parents play in various preschool'. . canplay in. their chiid(s educa~;a
_Programs, © i . t‘°“ o

Purents can be mereiy by-“»
N standers . -

- Parents'can ‘be 1earner§. i. Vs

"'i’”i‘"““

ﬁi*,ﬁthey can be taughtftoii
~ thefr: child-re







PART IX

Day Care
Chapter 29

“DAY CARE THEORY
CARE 2 Only*

Content

Define nay Care.f 58 A Dpy Care 1s:best def{ned;as substitute4
g \ ;_;,, family care. It's current growth 1is’
fSpecify the reason for the recent . partially due to the n number of women
xpansion 1n Day Care services.«n' - 'with, oung families who are entering
5 . " the work force

- History of the chﬂd *care

"fl*l. The public child caré mo me
~ has §r$ itionally provided‘
d al care for}phe;c,ildrenfgzg,

f;custo




;J‘:

Specify whosa teachings were 8 Fréderick Froebel 1s k own as. .Q
embodied in the first early child«;.a ;’a.{the father of the kindergarten
10¢ oo'ls‘ in Ameri,c&. S e za?d had gu]r-eat wgactdon ;hh‘q1 ,

L S rly:. cniidnood . '
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o o PARTIX
S T T

I

Chapter 30. '/f u’;._ S R

oY ome - APPLICA] oo
L CARE 2 0n1y B T e
Chfectives* | ssm,en_ e Sl
o, R “ . This/chag ter presents practices suitab1ef,.ﬁn+o.i‘"nf"'@f*
S e for eVe opMental day care with 1nfant’
R ‘ Zand; tod Ners':
R B 'A./ "The first consideration revolves N
R R ~/ around the: arrangement . Ofvequipme
RS s ;* and activities indoors =~ ©
‘I Provisions must be made"‘for block
/: ;
A Bloc‘,sz{-shou(ld be 119_
o ~and f'con§ tructed of-f no!

- e
2, PR
i

b "‘”‘"Th :s1ze of the. blocks will::
co ivary degen,ding on theage of

'"2 A central aspect of ‘develo““‘f
e day care 15 the provision

(extanded case st dy quent]
those for Chapter 29. = As" thi “progress »-thro 16h " th s.chapter S
i{tgip%te in {1 , lated day care programs. This chapter 1s optional

PR

1\1\‘: f "\T‘jf"l'\"”\‘“i RN e e



- S R
Objective S ' Content‘

. A  Older children can. make use o
Tl - R »»'< ~ of dress-up clothes. doll and |
- “house corners . ‘

o TN "‘ (L_'///Bhymes and making faces are
s ) appropriate for infants -

e R S N Day-long centers need rest areaw
| L o - .. for.children of all ages.

o : a. Sturdy cribs will be needed e
: - o - for the infants : e

AT TR - ‘ - b, Mats or cots will serve the
L T ' . toddlers

c.. -The rest area should be in aff

quiet, separate room {f -
possible

B, Outdoor activities should be pianned7f‘3fet
~ for all children. scheduling depends}'{‘%»“

<o f,~ t,f? | fk]. Age -
R L ET 2.; Healthe and

CIOthing

Ji e e e t Attention mist be given to the
A ‘ sequencing of the daf 1y‘routinei

L i!nyjef;/g' , RN

- Appro itie the food
service personnei mus,‘Be outiined L

3. Supgiies may be purchased fn bulk or
nventory and re-ordering pro-

cedures used -

: "\\ = i e £ e Hmm ul 1111 |i|\|\ml\l\| |\|mu|| |



