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ABSTRACT

‘ A two-week institute, funded under Title II-B of the
Higher Education Act, focused on the process of communication as the
vital interface with all aspects of the school library supervisor's
role. "School library supervisor" was intended to include any school
librarian with supervisory or management responsibility beyond the
single building level. The thirty participants who were selected
represented a wide geographic distribution. Many facets of the
supervisor's role were explored in group discussion or individval
conferences, formal presentations dealt with group dynamics, speech,
writing, listening, and media design. The programr included
participation training, a method of group process which emphasizes
rolePrelated discussion. Principles of media design were illustrated
through simulation projects. Program evaluation consisted of
participant comments and a post-test on communications. Much cf this
report consists of the institute's instructional materials and
bibliography. (Author/sSL)
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INTRODUCTION

Echool library supervision is growing in importence as a middle manage-
ment function within. the school system. As library media programs become
more complex, the effectiveness of the supervisor is largely dependent upon
his ability to comminicate with many different individuals and groups. The
supervisor must define the school media program in ways which are meaningful
for listeners and Must incorporate their needs and concerns in his message.

In spite of their great significance to supervisory 1lidrarianship,
communication skills are seldom stressed within the curricula leading to the
master's degree in library science. Thus many practicing supervisors have
had little or no formal opportunity to improve skills in written or spoken
communications since their years as undergraduates.

This two-veek institute, through funding by the U.S, Office of Education
under Title II-B of the Higher Education Act of 1965 as amended, focused
on the process of communication as the vital interface with all aspects of the
school library supervisor's role.

Y8chool 1ibrary supervisor' was intended to include any school livrarian
vith supervisory or management responsibility deyond the single duilding
level. The thirty participants who were selected represented a wide geograph-
ical distridbution. They brought to the program a variety of experiences
which were utilized for learning through discussion and case study.

The steff included two full-time members who are school library directors
in large urban dAistricts. Guest lecturers included specialists in group dyna-
mics, speech, writing, and media design as well as several nationally-known
school library supervisors and library educators. Though many facets of the

supervisor's role were explored in group discussion or ipndividual conferences,
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scheduled presentations by full-time staff and guest lecturers ensured con-

sideration of the following topies:

(1) improving skills in writing, speaking,. listening, and visualising;

(2) working productively with groups at all levels;

(3) helping 1ibrarians to communicate more effectively with teachers

and with students, especially those who are culturally different;

(4) cooperating with public and other libraries within the community; and

(5) implementing multi-media programs.

The program included participation training, a method of group process which
emphasized role-related discussion. Opportunity to develop a muiti-media
communication to be used in his backhome setting was provided for each parti-
cipant during the second week. Principles of media design were illustrated
through simulation projects.

Evening and weekend activities were optional. They included several
£ilm showings reiated to the institute farogram. a field trip to University .
Microfilms and one to the Ann Arbor Public Schools District Materials Center,
plus two social activities. _

It was appropriate for this institute to be offered at The University
of Michigan 8chool of Library Science. Both the assistant dean and the
institute director have backgrounds in school library supervision. Several
gart-time faculty members are algo from the school 1ibrary field. Climate
for cooperative planning with other schools and departments within the Univer-
sity is very good. Library facilities are excellent, and The Michigan Union
provided saticfactory arrsngements for classroofi activities, eating and sleep-
ing.

(R daily schedule of institute meetings is attached.)
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ARN ARBOR, MICHIGAN 48104

Improving Communication Skills for School Library Supervisors July 19 - 31, 1970

INSTITUTE PROGRAM
{Unless otherwise indicated, all sessions
will be held in the Michigan Union, Conference Roras 3, R&S)

Sun July 19, 1970

7:00 - 9:00 ORIENTATION AND INTRODUCTIONS.
(Cotfee will be served) Helen D. Lloyd, Institute Director

Discussion of Institute Objectives and
Plan of Operation.

Monday, July,20, 1970

8:30 - 9:30 KEYNOTE--THE COMMUNICATION PROCESS AND THE SCHOOL
LIBRARY SUPERVISORS.
Dr., Richard Darling
9:30 -~ 10:00 Coffee break
10:00 - 11:30 Feedback session with Dr. Darling.
11:30 - 11:45  Announcements

12:00 1:1% Lunch

1:16 - 2:15 THE SUPERVISOR'S ROLE IN INTERPRETING THE NEW
MEDIA STANDARDS.
Dr. Darling

2:15 -~ 2:45 Coffee break




2:45 ~ 3:30 Panel
Mrs. Alice Rusk, Miss Crystal McNally and Dr. Helen Lloyd

3:30 - 4:00 Discussion with participaﬁts.

T:00 -~ 10:00 LABORATORY SESSION ON LISTENING AND NON-VERBAL COMMUNICATION.
Dr. Allen Menlo

Tuesday, July 21, 1970

8:30 - 11:30 PARTICIPATION TRAINING.
Arden Tiley, Director; Mrs. Carol Muzzell,
Mrs. Ann Knes, Trainers
11:30 - 11:45 Announcements
12:00 -~ 1:15 Lunch

1:15 - 5:00 Participation Training.
Mr., Tiley and Trainers

Wednesday, July 22, 1970

8:30 - 11:30 Participation Training.
Mr, Tiley and Trainers

11:30 - 11:45 Announcements
12:00 « 1:15 Lunch

1:15 = 5:00 Participation Training.
Mr. Tiley and staff

Thursday, July 23, 1970

8:30 ~ 11:30 Participation Treining.
Mr. Tiley and staff

11:30 - 11:45 Announcements
12:00 -~ 1:1% Lunch

) 1:15 - 5:00 Participation Training.
Mr. Tiley and staff




Friday, July 2k, 1970
8:30 - 9:15 THE IMPLICATIONS OF THE AASL SCHOOL LIBRARY DEVELOFMENT
PROJECT FOR TODAY.
Mrs. Frances K. Johnson
9:15 - 9:45 FPFeedback
9:45 - 10:15 Coffee break
10:15 - 10:45 CASE STUDY OF A MICHIGAN SCHOOL IN THE PROJECT.
Dean Kenneth Vence
10:45 - 11:30 Group discussion. What makes & good project fail?
Mrs. Alice Rusk and Miss Crystal McNally
11:30 - 11:45  Announceuents
12:00 - 1:15 Lunch
1:15 - 2:15 PROFESSIONAL PlJBLICATiONS AND WRITING AS A MEDIUM OF
COMMUNICATION.
Mrs. Johnson
2:15 - 2:45  Feedvack
2:48 - 3:15 Coffee break
3:15 - 5:00 Confer with spenker, read, meet with group, etc.
Mondey, July 27, 1970
8:00 - Bus to AV Center
8:30‘;-- 9:30 DESIGNING MEDIA THAT COMMUNICATES.
Mr. David Hessler
9:30 -~ 10:00 Feedback
10:00 - 10:20 Coffee break
10:20 ~ 11:30 Simuletion in Message Design.,
11:30 - 11:45  Announcements
11:45 - 1:15 Lunch



1:15 - 1:45 DISCUSSION OF SIMULATION PROJECTS.
Mr. Heassler and Participants

1:45 - 4:00 MEDIA DEMONSTRATIONS.
i AV Center Staff Members - George Williams,
Mrs. Elna McMullan, and Rick Ridley

4:00 « L:45 Feedback

Tuesday, July 28, 1970

8:30 - 11:45 FOLLOW-UP ON PARTICIPATION TRAINING.
Arden Tiley

Group aid to individuals in planning communication project.
11:45 - 12:00 Announcements
12:00 -« 1:15 Lunch

1:30 - 2:15 YOUR MOST ERCHANTED LISTERER.
Dr. Herbert Hildebrandt

2:15 -« 2:35 Coffee break

2:35 -« 3:20 REASONS FOR WRITING.
Professor Mary C. Bromage

3:20 « 3:50 Feedback
Professors Bromage, Hildebrandt and Lloyd

3:50 - L4:10 Scheduling conferences and media activities.
4:10

5:00 Work on project, read, etc.

WHednesday, July 29, 1970

8:30 - 9:45 COCPERATION BETWEER SCHOOL AND PUBLIC LIBRARIES.
Mrs. Audrey Biel and Mrs. Faith Murdoch

9:45 - 10:00 Feedback

10:00 - 10:30 Coffee break
10:30 ~ 11:30 Discussion groups
11:30 - 11:45  Announcements




11:45 - 1:00 Lunch
1:00 - Bus to AV Center.

1:15 - 5:00 Media laboratory.

Thursday, July 30, 1970

8:30 - 10:00 WORKING WITH SCHOOL LIBRARIANS. UNDERSTANDING
URBAN MINORITIES.
Mrs. Rusk

INITIATIRG BOOK DYISCUSSION GROUPS.
Miss McNally

10:00 - 10:30 Coffee break

10:30 - 11:30 Discussion groups.
Mrs. Rusk and Miss McNally

11:30 - 11:45 Announcements
11:45 - 1:00 Lunch

1:00 - Bus to AV Center
1:15 - 5:00 Medis laboratory.

6:30 p.m. Institute Dinner.

Friday, July 31, 1970
8:30 - 11:30 Sharing of participant projects.

12:60 - 1:15 TLunch

1:15 - 2:30 SUMMARY AND EVALUATION OF THE INSTITUTE.
Director, staff and participants

Note: Coffee breaks will be held each morning and afternoon. This
is not indicated on the schedule when session is of a continuing
nature.




EVALUATION

A. Relations with USOE and The Univerasity of Michigen
USOE provided guidance and direction in the planning and operation

of the institute but allowed the university, through the institute director,
cons@derdble flexibility to develop a creative program and to respond io
changing conditions. Both the guidance and the flexibility were essential
to good program development. Bulletins and manuals ‘from USOE were helpful,
and Mr, Frank Stevens was especially prompt and courteoua: in the handling of
budgetary questions and request for permission to mske a staff change. The
opportunity to meet with varioussmembers of the USOE staff and with institute
directors from other universities at the Washington Couference was ugeful.
Several ideas gleaned frbm that meeting were successfully indorporated in this
institute.

. The cooperation of various persons and offices at the University of
Michigan with the institute director was outstanding. Contacts ranged from
the Office of the President to the Office of Research Administration and included
persons in the university libraries; in purchasing, payroll, public information,
food services, and accounting; in the Audio-Visual Center &nd in Schools of
Business Administration, Education, and Library Science. -All were helpful and
courteous. Particularly valueble was the counsel of Mr. Lee Beatty, Office of
Research Administration, and that of Dean Russell Bidlack and Assistent Dean
Kenneth Vance, 8chool of Library Science. The director frequently called
upon these three persons for guidance and/or support. Professor Rose Vainstein
vho directed & USOE institute last summer also gave practical advice. Without
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the active cooperation of the University of Michigan and especially the School
of Library Science, this institute could not have téken place.

B. Participants
Criteria for eligibility to participate included:
1. Possession of a fifth year library degree or sguivalent.
2. Current service in a school media supervisory pcsition.
3. Letter of recommendation from the applicant's school
aduinistrator verifying his supervisory position.
b, Completion of application blank.
5. Brief statement of a prodblem in communication which he
faced or now faces.
All completed applications were revieved and evaluated by a Sescotion Committee
compogsed Of memhers of the faculty of the School of Library Science, The Univer-
sity of Michigan. Evidence of ability to profit from the institute vrogram
and to assume & greater leadership role in the profession was considered
in selecting the thirty participants. A wide geographical distribution vas
sought, and priority was given té aﬁplicants vho had not attended other insti-
tutes.
Both staff and participants agreed that the individuals selected had
much to contribute to the group, a generally strong cormitment to the institute
progrsm, snd a desire for professional gm. One characterized them as a
"well-selected group representing a variety of experiences and backgrounds--
all very willing to share ideas." Another observed, "As in any endeavor
concerning human deings, the people make the difference. These participants
vere competent, vell-traind, and quite conscious of helping each other."
The staff noted as a sign of grovth the change from an early concern that
groups be formed according to like back;rounds to the final, almost uninimeus

appreciation for the diversity of backgrounds.
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Communication with Participants.--- Since the theme of this institute

vas "Improving Communication Skills'" {t'geemed especially importent to try to
provide an example of good communications in all contacts with partiocipants.
The brocuure and each letter to applicants, and later to those selected as
participants, vere designed with the receiver in mind. Apparently most
participants considered these pre~institute messages satisféctory, for they
responded favorably to-.a question ebout pre-institute orientation on the
evaluation form distributed at the end of the institute. One response was
"Good written communication--clear, concise, concerned." Only three felt
the need of more information, specifically on the communication project

they were to design during the second week of the institute. Several men-
tioned the annotated bibliography, intended to provide background reading, as
being espetially helpful,

At the first session of the institute on Sunday evening the staff
attempted to supplement orally the pre-institute written communication. After
an infoimal coffee hour, introductions, and a brief welcome from Dean Bidlaek,
the participants had the opportunity to react to institute objectives and pro-
graxz pleans in small dbuzz groups. Some modifications by these groups were
suggested and approved by the total group. The revised objectives, shown on
an overhead transparency, vere then adopted as goals and guides for the two-
week institute. At the final session of the institute the transparency vas
again used to help participants evaluate the program and its effectiveness
according to the objectives they had agreed upon.

The method of gaining participant involvement and commitment at the out-
set of the program was suggested by another director at the May meeting in

Washington. All staff members agreed that it was a worthwhile procedure and
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participants voiced approval of it also. It was the beginning of a free
interchange between participants and staff which continued to exist throughout
the institute,

Participants all seemed to feel free to talk with any steff member. This was
possible during breaks, at meal time, or at almost any time except when &
lecture was being given. Full-time staff members were definitely availedble
throughout the fnstitute and all of the guest lectufers provided for group
feedback and informal cnnferences with individuals who sought:them. One parti-
cipant noted as a significant asyect of the institute "the personal interest
of the staff in the individual first and the program second.”

As the institute proceeded, respontiveness of staff to participants
vas demonstrated through the scheduling of several optional meetings as reques-
ted by participants. These included dinner meetings for those beginning new
library progrems, opportunity to learn display techniques, training in the
operation of the video tape recorder, an evening trip to University Microfilms,
and a noontime trip to Ann Arbor Public 8chools District Materials Center.

Severtl times during the institute psrticipants and staff operated as
a single group to discuss alternatives and make decisions affecting group
activities and welfare. Luncheon arrangements, continuation of membership
in the discussion-groups, selection of & social committee and plans for a
follow-up newsletter were handled in this manner, affording practice in group
decision.-making.

The £c.low-4p planned will consist of at least two newsletteres to be
compiled from information on participant activity and progress in implementing
planned communication projects. Participants agreed to send information to

the director for o newsletter to be distributed in Qctober and in Mid-January.
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In eddition, institute memders hopsd 0 have a reunion at the ALA Conference
in Dellas next June. .

C. staft

According to participants, staff members, both full and part-time,
provided leadership, counsel, and information of a high calider throughout the
inatitute. Quest lecturers, selected for the gpecific information they could
offer participants in some phase of communication, provided that information
through leoture, question-answer feedback, group discussion, and individuel
conferences. All appeared to have been well-received by participents, thouah
Professors Mary Bromage .nd Herbert Hildebrandt in written and spoken communi-
cation respectively, Professor Allen Menlo in group dynamics, and Professor
David Hessler in message design were mentioned by several participants as
making especially valuable contributions. Dr. Richard Darling and Professor
Mary Prances K. Johnson were representatives from the field of librarienship
who rcceiw;a special commendation from participants. Fulletime staff members
were in general asgreement with evaluation of lecturers by partieipants.

A more difficult though vital role was played by two full-time staff
members who are experienced school library supervisors. Mrs. Alice Rusk
as associate director and Miaq Crystal Mclally as instructor served as resources
to participants throughout the entire institute. In the Plan of Operation
the following statement appeared: "In a learner-centered environment en
instructor is more often & facilitator than s presenter of information. He
gust, however, have a wealth of information and a strong background of experi-
ence in the field if lie is to be of velue in this teaching role." The two

library supervisors vho served as staff members were outstandingly successful
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in this respect. BEach served as a participating member of a discussion group;
¢ach met with groups and individuals for special projects such as studying
display techniques and planning beginning nbury programs; each took part

in social and recreational activities with participants; and each made a
speclal coatent presentation relating to inservice with lidbrarians, Mrs. Rusk
in understanding urban minorities and Miss McNally in conducting book and
tilm discussions. Throughout the program both of these staff members and

the director were available to individual participants for conferences.

Communication between staff members and director was very good from pre-
institute planning to post-institute evoluation. Meetings scheduled with
full-time staff and guest lecturers from lidrarianship during mid-Winter
and June ALA Conferences were very helpful in clarifying goals and discussing
program plans. Individual conferences with lecturers on campus and in Detroit
and with the AV Center Staff were held during spring and early summer. Though
tiu-cons\ning; these conferences proved very useful in effecting coutinuity
of program and improvement of the instructional plans.

The complete institute program and a compilation of communications
problems cited by perticipants were duplicated and distributed to stiaff members
before the institute. (See Appendix) Several commented favorably on the
value of this distribution of materials.

D. Progrem

The two-week institute offered school nbrm supervisors an opportunit)“
to gain nev insights on their role through a program of studies in communica-
tion. Much of the first week was devoted to the study of group dynamics.
During the second week participants continued to develop skill in group discus-
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sion but also worked on individual communication projects, spoken or written,
intended for buckhome presentation.

Developing skill in the process of communication was a Major emphasis
of the institute. Specislists in speech, writing, group dynamios, nesssge
design, and visusl communication worked with participants in these areas.
They lectured, demonstrated, consulted with individuals, and directed giroup
practice.

Content of message was the other major emphasis in the institute.
Several guest lecturers from t‘he field of school librarianship as well eas
the three full-time staff members provided the guidance needed in this area.
Though participants offered help to each other, there was general agreement
that staff input on the role of the school library supervisor wue desiradble
and satisfactory. One participant wtote’ of the contribution of staff,
"Very superior. 'I'hey had knowledge, background, and a genuine desire to
help us." Another saia, "Stars iaa very generous with individual help on
problenms."

Objectives of the institute with modifications made by participunts

were as follovws:
1. To develop a better understanding of the communication process,

2. To develop an awareness of the problems of commmnication and
methods of handling these problems. (Participants stressed the
importance of confrontation with problems here in the relatively
safe environment).

3. To improve as communicators through practice of basic skills
of writing, speaking, listening, visualizing, thinking, group
perticipation, and leadership.

L. To develop plans for implementing the philosophy expressed in
Standards_for School Media Programs.

5. To develop ability to help others communicate more effectively
through inservice programs and consultant services.
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6. To axtend the boundaries of one's own learning experiences
through sharing with other participants and staff in an open
environment.

Participants supported these objectives and the program duilt sround

them. In the final evaluation all participants felt they had mude personel

gains in several of the objectives and most felt they had made personal gains

in every objective.

E. Special features

Books were collected from ten of the university libraries and gome additional
print and non-print materials were purchased to foru the special lidbrary collection
housed in the institute meeting room. Xerox copies were nade of relevant period-~
ical articles and housed in a vertical file also in the institute room. Belf-
service circulation on an overnight basis proved very satisfactory from both
staff and participant viewpoints. All were free to use one 01 more of the
university libraries, and some participants did so. But the limited time
factor made the special collection on communications. a very practical wvay to
provide easy access to most needed items. The bibliography of the special
institute collection is 1listed in the Appendix. Additional materisls were
distributed to participants as topics vere introduced.

Locating, organizing, and making materials available was a time-consuming
project which could not have Leen accomplished without excellent help from the
graduate sssistant and the institute secretary. All agreed, however, that the
effort was justified by the enthusiastic use participants made of the materials.
One commented, "Ample materials in all media were made available to us. It
beceme & skill to try to sbsord everything. I even tried osmosist™ Amrther
said, "Materials were numerous, well-celected, located conveniently and handled

in such a manner that circulation was continuwous.”
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Use was made of many types of audio visual equipment including both
audio and video tape recorders. All major prescntations were audio taped.

The video tape recorder was used in several of the group discussion Bessions,
{n the final session to record participant reports on their projects, and in
training sessions for all participants wishing to learn to operate the VIR.
(More then two-thirds of the total group chose to take the traiaing.) If
another institute of this type were to be held, full-time use of VIR equipment
and additional reels of video tape would be requested. There were several
timec when playback of ‘tapes was:'desirabléy but equipment was not availebdle,

Pilme relating to the institute program were scheduled on four evenings
during the institute, two each week. These were all optional to participants
but attendance was very good at each session. Staff and participants thought
- the films added a worthwhile dimension to the total program dut felt that
these sessions might have been fewer in number.

One gpecial feature rmuch appreciated by participants was the help of
Miss Jean Boyce, institute secretary, who gave them idess in making weekend and
other recreational plans. She secured information about sports, car rentals, .
reservations, and sight-seeing trips. She also made arrangements for almost
helf of the total group to go to Stratford, Onterio to the rencwned Festival
Theatre during the middle weekend of the inatitute. Partioipaﬁts and staff
vho chose to make this trip found it to be a memorable experience.

'mursday evening of the first week was highlighted by a pa.rty for the
institute given in the home of Assistant Dean Kenneth Vance. 'Ihe participants
gocial cosmittee plenned a dinner party for the ﬁnal 'I‘huredqy emine vh:lch
vas attended by all members of the institute. Both of theae 1nrom1 oceuiona

helped to provide group unity and enhanced the t.ota.i rog 'm:-.;,‘
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P, Strengths and Weaknesses

Participants felt there were many areas of strength in this institute.
The theme, the objectives, the program in general, the staff, and their fellovw
participants, were all cited as outstanding. Staff members were in general
agreement with perticipant evaluation, but they felt that the major strength
vas the degree of responsiveness to others which their roles allowed them to
demonstrate and which most participants also exhibited. They felt that this
climate of concern for others promoted personal growth. One participant
expressed it in this way, "We learned to trust one another and to share prodb-
lems, ideas, and solutions."

Aspects of program added at the suggestion of participants have already
been cited including planning of new media progrems, learning display tech~
niques, visi\ting University Microfilms and the Ann Arbor Public Schools Dietrict
Materials Center. All felt this was a strength of the institute, but added
activities tended to make an already busy schedule crowded indeed for those vho
tried to participate in everything. The director urged each participant to
teke the responsibility for making personal choices, but some found this diffi-
cult.

The group enjoyed exploring a case study built from several problems
gubmitted by participants at time of application. Additional studies of this
type might have been useful, but this could not be worked into the schedule.
The staff discussed ways in vhich this problem of overloadins a scheaulo oould
be evoided. One obvious way would be to refuse to make eha.ngee 1n the orisinal
plan, but all agreed that this vould not be a satistaetory solution. Another

possibility would be subnitting a proposal which was largely une ructured to | ';:I{J: |

allow participant-stafi' development of a Plan of Operatioﬂ aa a



for the institute. This would certainly exemplify the concept of participatory
managerent and might very well be worth trying, although it might pose problems
for the team of proposal evaluators vho would probably be looking for more
detajled planning. Another problem might iavolve budget and the availability
of guest lecturers if the group should decide to invite one or more who had
not been included in the original plam. 8till, this greater (lexibility to
develop program with rather than for participants seers very desirable.
Participation training seemed to be the most controversial aspect of the
institute program. It was the group process format chosen because it is role-
centered ro’har than personality-centered and it emphasizes growth through
discussion instead of through nonve:bal activities. Some of the participants
felt this pert of the program was most significant to them. Others expressed
dissatisfaction with both trainers and technique. The majority of participants
and gll of the full-time staff felt that participation training was a valusble
part of the total program. Staff noted that those participants rejecting the
group training seemed to have some difficulty in relating to people and might
well have had more violent reaction to some of the other methods of group train-
ing currently being used (i.e., sensitivity tfad.ning).'

3. Facilities

Most sessions of the institute weve held in a large oonferenee rooa in
the Michigan Union on the main ceampus of the University of Michigan. Materials
vere located in the meeting room and equipment m ~stored 1n an udjaeaat room.

Two other rooms in the Union were used for group discuesion “ﬂﬂions e d Sl

pation training. 8ince participants were housed 1n the san\e buildine. ewreni-u S

ence wvas the major advantage of the loeation.

were held at the AV Center vith a bus °bart¢ G
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H. Impact
On Participants.--~ It ig diificult to assess the effect of sny program

on those taking part. Use of a "Supervisory Inventory on Communication" dev-
eloped by Donald L. Kirkpatrick as a pre- end post-test had been planned,
but coples were not received until aftey the institute had begun. The inven-
tory was used at the end as a self check for participants, but no comparisons
could be made without the pre-test.

Perhaps the statements by participants on the question “What do you
anticipate doing differently as a direct result of the institute?" is the
Yest posei%le indication of the program's impact on them. These are the

participants' answers to the above question on the final evaluation:

"Many things--my steff meeting approach, some of my printed publi-
cations to be upgraded, some of my outlets for news (student
publications), some new distridbution patterns."

"Preparation of annual reports. Method of handling my steff meetings,"
"I plan to allov much more feedback among my groups. My aims have
changed because of the overall picture of librarianship created

at the institute."

"I am going to use more different media, try to improve my own pro-
gram, push library development harder, be more understanding."

"More participation built into the program development."
"Change in attitudes and perceiving problems of communication.”
"Group experiences.”

"Innovating a new program of staff reiationghipa-"

"Listening, conducting meetings, exp:e§§4ng idggs;"
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"Becoming more aware of importance of communication process.
Learned several ways of approaching problema and new procedures
such as inservice for teachers, etc."

"More careful plenning of meetings; implementing ideas offered;
stafl groundwork on goal of individual project."

"o try 't:or a more polished and knowledgesble method of commmni-
cation.

"A more indirect approach to problem people; developing more
patience and long-range plenning."

"More work with the staff on program development."

"I shall work out different methods of communication with my
administratora. I have limited my communication process too much.'

"I will be able to operate more efficiently and communicate my
thoughts' and ideas more effectively."

"To use more visuals with presentations to the administration.
Try my hand at writing for professional journals. The contact
vith Mrs. Bromage was great for me."

"1 intend to spend increased time in planning communicative efforts
and grﬁater effort toward !consensus‘' planning in sppropriate
areas.

"Communication with staff; inservice for media rtaff in participation;
programs for various community groups."

"I hope to involve the librarians in decision-making policies and A
to provide a better two-way communication with people working
under me and with my supervisors.'

"More significant communication."

“Involve others more. Reschedule routine to be able to place
priority in true supervisory role." ‘ A

"Planning projects with others--librarians, teachers. principals,
and others involved in the educational progran,' ,

"More and more involvement of teachers and prineipals in progro.m
development when our austerity progranm ie over

"Not being too upset if I don't eommmieate 1natant1y, but try
another approach." e e
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"Involving all personnel in the program of 1ibrary development
through use of the group process.”

"Individual growth will result in many new communication devices
and techniques to strengthen the progrem back home."

"Involving even more, all of the people with whom I work in more
) group particiyation and actions."

"More formal and informal communication. Use more visual media in
presentations."

"Defining goals and objectives in lieu of district philosophy.
Methods of communication with principsals and librarians.”

The staff noted in reviewing these responses that everyone had a positive
epproach to future communications. Most responses were related to improving
interpersonal communications and to greater involvement of others in planning
and decision-making. If, indeed, participants are able to follov through
with these intentions, the institute will have had a valuable impact on lidbrary

programs throughout the country.

On_the Institution,--- Active involvement of the dean and assiétant dean

in the institute attest to their interest in the progrem and the possibility of
its influencing future developments in curriculum. Several other memders of
the regular faculty of the School of Library Science have expressad interest
in the program and in methods used. Some faculty members attended one or more
institute activities.

Certainly the director learned a great many things which will be helpful
in her regular teaching assigmment. Kot the least important was the opportunity
the institute afforded to establish professional contacts with faculty members

from other departments, some of which will be continuing relationships. There




is orten a two-way benefit from such contacts. Several of these persons
fron outside the field of librarianship ﬁave expressed their pleasure to de
involved and to learn something about school library supervisors.

Finally, the materials developed or purchased for the institute and
the equipment used should have their impact on the School of Library Science.

I. Additional Cormments

Two other matters deserve to be mentioned in this report. One is the
interest in the theme of‘the institute expressed by several people who could
not apply because of previous commitments or ineligibility. Concern for better
communication is evident among librarians and library supervisors. Future
institutes of this type would be welcomed by many.

Seeond,lstate school library superviscrs were contacted and asked to
supplement published Lists of school 1ibrary supervisors with their updated
information. Many did supply lists which were very useful in distridution of
brochures. When selections were made, the state library supervisor of each
state represented was notified of the person or persons chosen from his state.
Several were very cppreclative of receiving this information. Perhaps other
institute directors might wish to notify the appropriate state-level persons
also. If those receiving advanced training through federally-sponsored pro-
grams are to exercise their potential leadership and extend the impact of their
training, information to those at the state level could be useful.
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CONCLUSION

The institute just concluded, "Improving Communication Skills for School
Library Supervisors," should be cthidered successful in flfrilling its pur-
pose. Supervisgors who pa;&}cipated can be expected to have & better understand-
ing of the communicatggﬁm;;oeess, to perform as more effective communicators
in making 1ndividuai‘presentations and in handling group situations, and to
have evolved more dynamic concepts of their roles. Soue growth in thepe areas
vas observed in all participants. The degree of growth seemed proportionate
to the degree of conmitment and effort made by each participant.

Two weeks during July appear to heve been the best possible choice of
time for holding an inatitute for school lidrary supervisors. It alloved them
to complete raaps for summer school and workshops involving the itbrary before
coning to Ann Arbor and to return to their jobs to plan for late summer meet-
ings with principals, librarians, and teachers.

The theme and the institute program in general found wide accept.ncq. The
importance of communication in the professional and personal life of every
1ibrary supervisor has been recognized by'parpicifants and other applicante
to the institute, persons asked to serve on the institute staff, and many others
vho have written to express an interest in the program.

Perticipants geem to have been well-chosen. Most of them quickly became
working members of their discussion groups as well as of the total 1nst1tu£e.
The few who resisted formal group membership provided a real challenge to

the others and offered the group an opportunity to learn to handle prodblems.
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In the relatively open environment of the institute, comsunication breakdovn
could be examined and sometimes overcome.

The quality and commitment of the staff, including uec.retary. graduate
assistant, guest lecturers, agssociate director, and full-time instructor
have been outstanding. The director could not have wished for a better group
of people to implement the plan of operation. Staff meetings were held sever-
8l times before, during, and after the institute in order to provide the best
possidble guidance to individual participants and to the group as a whole,

The program was implemented as it was planned with a few additiona
growing out of participant-staff planning. Some optional activities in the
original plan, such as evening film showings and training in the operation
of the video tape recorder, and the additions which were also optional, such
as the field trips, display committees, and dinner discussion meetings,
extended the hours of the institute for staff and participants who chose them.
S8till, in the opinion of the director, it was worthwhile to provide these

extres. BExperiences gained during the optional sessions were for some, the most

meaningful of the institute.

The request for communication problems as a part of the institute appli-
catioa vas velid. - These problems allowed participants to verdalize their
needs and helped staff members to give better individual and group guidsnce.
Two case studies were written utilizing information from the participants'
problems, but time permitted use of only one. Exploration of this case atfter
discussion of approaches to prodblem-solving was a useful learning experience.
In another institute the director would do more with case studies. Use of
the single example 4id provide participants with an understanding of the case
study method and suggests the possibility of its use with backhome staff groups.
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For the director, this institute has been truly satisfying. Though
some changes would undoubtedly %o made if she were to direct another insti-
tute of this type, they would be minor changes and in the direction of greater
opportunity to plan with participants.

It is hoped that the newsletter follow-up will reveal continued growth
in cmnication skills es participants have an opportunity to reflect on

institute learnings and apply them with selectivity and gest, tempered with
patience.
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PURPOSE

Success for the school library is dependent
upon ability to communicate effectively with
a variety of individuals and groups. This
institute will offer selected participants an
opportunity to improve communication skills
and to evolve more dynamic role concepts,
Because the process oi communication is
highly complex and interfaces multiple skills,
the staff will include specialists in group
dynamics, speech, writing, and rmedia design,
in addition to several nationalty-known school
library supervisors and library educators, Par-
ticipants, too, arc expected to bring to the
 program a variety of experiences which will
be utilized for learning through discussion and -
role playing activities.

Svecific Objectives

1. To help participants deveiop a better un-
derstanding of the communication process.
2. To make participants aware of the prob-
lems of communication and to help them-
learn to handle these problems more effective-
ly. .
3. To help participants improve as communi-
cators through practice of basic skills of
writing, speaking, listening, visualizing, think-
ing, group perticipation, and leadership.
4. To help participants learn tu use visual
media effectively in their own communica-
tions,
5. To help participants develop plans for
impleimenting the philosophy expressed in
Standards for Schoo! Media Programs.
6. To help participants guide schoof librarians
and other media personnel with whom they
work in communication activities.
7. To give participants an opportunity to
extend the boundaries of their own learning
experiences through sharing with other par-
:{cipants and staff in an open environment.
ERIC
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PROGRAM

THe institute will focus on the process of
communication and will provide for a maxi-
mum personalization of content in both
group and individual activities. All facets of a
supervisor’s role may be explored, or certain
areas may receive concentrated attention,
dependent upon participant needs and inter-
ests. Scheduled presentations by the full-time
staff and guest lecturers will ensure considera-
tion of the following topics: (1) improving
skills in writing, speaking, listening, and visu-
alizing; (2) working productively with groups
at all levels; (3) helping librarians to commu-
nicate more effectively with teachers and with'
students, especially those who are culturally
different; (4) cooperating with public and
other libraries within the community; and (5)
implementing multi-media programs. Partici-
pation training and trainimg in program plan-
ning, which have been used successfully with
adult education groups for a number of years,
will initiate the program and set a climate for
productive group learning. _

Methods to be used will include lecture
with question and answer feedback, group
discussion, individual study, role playing, case
study, media demonstration and production,
games, and conferences with regular instruc-
tors and guest lecturers. During the second
week, each participant wiil develop either a
written or an oral presentation for back-home
use incorporating one of a variety of media to
be demonstrated. Media production assistants
and consultants in speaking and writing will
be available to help participants implement
this assignment. A bibliography will be sent to
atl participants becfore the institute to enable
them to do recommended reading in advance.

No academic credit will be given for the
institute. ‘

ERIC
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PARTICIPANTS

“Schoot library supervisor’ is intended to
include any schoo! librarian with supervisory
or management responsibitity beyond the
single building level. Such a person may be
called director, coordinator, consultant, etc.;
and he may function at a district, regional, or
state level without geographical restrictions.

To be eligible an applicant must have a
fifth vear library degree and serve currently,
or be scheduled to serve within the next
school year {1970-71), in a school media
stitpervisory position. All completed applica-
tions will be reviewed and thirty participants
selected.

OTHER INFORMATION
Stipends

Participants are eligible to receive stipends of
$75 per week {$150 for the institute) and $15
per week for each dependent. Each partici-
pant will be responsible for the cost of room,
board, travel, and purchase of textbooks.

Housing and Mezts

Rooms have been reserved for all participants
at the Michigan Union on the University
campus. Institute sessions will also be held in
*he Union. Cost per day will be $11 for a
single room and $8.25 for one person sharing
a twin room. Because the institute program is
planned as a unified and intensive learning
experience, it is expected that participants
will not bring their families.

All members of the institute will eat lunch
tegether daily in a reserved dining room.
Other meals may be taken at the Union or
other nearby restaurants.

Recreation and Informal Program

Most of the evenings have been left unsched-
uled to allow participants to choose acti.ities

ERIC
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that are of Interest to them. Films, learning
games, and books will be available in the
institute meeting room. The general library
offers.a rich collection of more than four
million volumes. Plays, concerts, golf, swim-
ming, and other recreational activities are
among the possibilities. During the middle
weekend, participants may wish to visit De-
troit or plan a brief sightseeing trip to one of
several scenic spots in Michigan or Canada.

STAFF

Director: Dr. Helen D. Lloyd, Assistant Pro-
fessor of Library Science, The University of
Michigan; formerly Director of School Media
Services, Oklahoma City Public Schools. Asso-
ciate Director: Mrs. Alice C”Rusk, Bureau of
Library Services, Baltimore City Puplic
Schools. Mrs. Audrey Biel, Director of Person-
nel, Detroit Public Library; formerly, Coordi-
nator of Young Adult Services, Detroit Public
Library. Dr, Richard Darling, Director, De-
partment of Educational Technology, Mont:
gomery Tounty, Maryland, Public Schools.
David Hessler, Assistant Professor and Audio-
Visual Consultant, Western Michigan Univer-
sity. Or. Herbert W. Hildebrandt, Secretary to
the University, Assistant to the President,
Associate Professor of Speech, The University
of Michigan. Mrs. Frances Kennon Johnson,
Instructor, School of Education, University of
North Carolina ac Greensboro; formerly, Di-
rector, AASL Schoo!l Library Development
Project, 1961-1962. Miss Crystal McNaily,
Coordinator - of Libraries, Wichita, Kansas,
Public Schools; Chairman of the Supervisor's
Section of AASL. Dr. Allen Menlo, Professor
of Education, The University of Michigan.
Mrs. Faith Murdock, Director of Libraries,
Detroit Public Schools. Dr. Robert M. Smith,
Associate Director, University Center for
Adult Education; Wayne State University;
co-author of Guide to Program Planning and
Adu/t Education Procedures. Dr. Kenneth E.
ince, Assistant Dean, School of Library
ElKclem.:e The University of Michigan.
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PARTICIPATION TRAINING

ObJjectives

Participation Training is a methodology designed to assist persons achieve
certain objeciives. It is a methodology which utilizes discussion as the
broed framework, pointing toward certain objectives. Those objectives
coincide with several of the Specifiac Objectives of the Institute. They
are:
1) To help participants develop a
better understanding of the
communication process.

2) To make participants_ avare of
the problems of commnication
and to help them learn to handle
these problems more effectively.

3) To help participents improve as
communicators through practice of
basic skills of writing, spesking,
listening, visualizing, thinking,

group participution, and leadership.

T7) To give perticipants au opportunity
to extend the boundaries of their
own learning experiences through
gharing with other participants
and steff in en open environment.

Note: Underlining indicates the points where the Institute objectives and
the Participation Training objectives coincide.
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An Assumption

Everyone has sume assumption from which he operates. It may be recog-
nized by the individual, or unrecognized; it may be openly stated, or subtly
hidden. Whether recognized or not, whether open or not, it is stil) there.

The assumption one holds affects his attitute and his behavior. He
acts, if you will, out of his assumption. If, for instance, an individual
holds the assumption that securing money is the most important thing in the
world, his behavior towards people and things will be in tune with his
assumption about what is most important.

There is a strange thing about assumptions. It is the unseen force within
an individual which is read more easily by someone else. You can verbally
say you are concerned about persons, but if your inside dynamics says non-
verbally you use people to get shead, the inside dynamics will come through
louder to other indjviduals.

We, as the training staff for Participation Training, hold an assumption.
It is verbally "that people and systems should function in a way that help
other people develop". As far as we can tell the message is the same non-
verbally. If that is not so, we request you let us know. For, you see, if
is importent to us that the verbal and non-verbal message be the same, and
ve wvant it to read...

People and systems should
function in a way that
help other people develop.

‘It is difficult to imagine life outside of a people and system situation.
We are all so much a part of some organization which is people and systems.
The school is people and systems. The library is people and systems. A
cormittee meeting is people and systems. FEven Participation Training is people
and systems.

People and systems should exist for the benefit and development of
other people. All of us believe it, but sometimes we forget and let activi-
ties benefit the system and crush people. Wearing a white shirt and tie to work,
as system standard, could be crushing people. Or it could be developing people.

There is & tension between pecople and systems. For us it is not a case
of either-or, but rather a case of bvoth-and. We know pretty well how to be in
the either-or situation. Though we are still iearning, we have some answers
on hov to act in a both-and situation in order to help people develop. Hope-
fully, you will be learning too as we work together in Participation Trainimng.
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What is Participutlon Training

Participation Training is a series of related learning experiences
wvhich are designed to help persons practice and learn effestive and meaningful
skills related to working in small face-to-face: groups. Participation Train-
ing 1s a learning tool which primarily utilizes one of the natural activi-
ties of life--conversation. Participation Training is a training experience
that allows persons to learn content important to them; at the same time
they are learning skills needed for effective participation.

The initial research for Participation Training was conducted and com-
pleted at Indiana University in the mid 1950's. The explorations by Prof-
essors Paul Bergevin and John McKinley into the effectiveness of adult
learning groups revealed that much training had taken place with the stated
leaders of groups. Yet the groups had not reached their potential effect-
iveness. Tee conclusion reached was: it is not sufficient to train just
the leader of a group; the participants need training also. Participatioan
Training filled this void with its concern on (1) assisting group members
learn effective membership skills and on (2) assisting members and leaders
at the same time to learn effective leadership skills.

Over the years some modification has taken place, but the basic premise
and basic learning structure has remained constant. Teamwork gwong group
members and effective communication was, and remains, the two focli of Part-
icipation Training.

The structure of Participation Training is most clearly seen in the
tasks which need to be completed in most of the sessions. Those tasks are:
As a group (a) select a topic for discussion; (b) develop a statement of
what the group wants to accomplish by spending time discussing the topic
(goal statement); (c) develop a discussion outline, i.e., identify the areas
to be cor~idered in order to reach the goal; (d) oonduct the discussion;
and (3) ¢-aluate the discussion in terms of teamwork and goal achievement.
Since each session is of a prescribed length of time, the clock provides
& pressure of encouragement,

A trainer (teacher) works with the group in order to help it learn.
Making brief presentations, "freezing the action" in order to help the greup
understand what it is or is not doing, and joining in the evaluation are
the primary ways the trainer works with the group members.

Each session has certain participants who assist the group. The Leader
facilitates the planning, the discussion and the evaluation, helping the
conversation to stay on the track decided by the participants. A Recorder
writes the essence of each contribution on a board or flipchart where all
may see and thus note the ideas and progr~ss of the group for present or
future reference. An Observer sits apart from the group to note how the
members work 88 & team and reports in the evalution period following each
discussion. Persons to assist the group in these ways are secured from
the group on a voluntary basis and change with each session.
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Since Participation Training allows persons to learn content important to
them, that content comes from the con erns of the group members. The
"trainer" does not impose the subjects (topic) the group will be talking
about; this is the group's responsibility to determine. -

One unique feature of Participation Training is its flexibility for
focus within the learning atructure. Even though teamwork and communication
are the basic foci, the following elements relating to effective face-to-face
groups can algo be emphasized: (1) goal-directed activity; (2)self-directed
evaluation(3)cooperative decision-making; (4) self-developed commitment;

(5) developing an encouraging climate; (6) speaking and listening skills;
(7)managing conflict; (8)developing group standards and norms; and (9) self
and group-related awareness. .

Thus, Participation Training affords & means for persons to practice
and learn skills and content, as well as a means for persons to develop their
potential within the context of group interrelatedness.
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Conditions for Effective Participation

It has been found through experience that there are a number of
conditions that can help increase effective participation. When present,
these elements help in the exchange of personal beliefs and feelings, and
the sharing of experiences.

One condition is good physical facilities. These facilities should
serve the group by providing privacy, confort, and flexibility. Foyr
example, if the group decides to experiment with what effect a different seat-
ing arrangement has, the room or facility slould allow that flexibility.
Either a blackboard or large pad of newsprint needs to be available for the group
to see and to use as needed.

Along with physical arrangements that encourage an open atmosphere
there are other conditions that encourage participation: ‘:o-way commm-
ication--both listening and speaking; freedom of expression so that each
group member feels free to be accepted for whataver he says or feels;
acknowledgement that each of us is a unique individual; and support for
the expression of each person's individuality.

Other conditions are accepbing the responsibility for our own personal
growth, and shared goal-setting and planning procedures. By knowing and
accepting the various responsibilities (participant, leader, recorder,
observezg, the entire group can move. toward active, voluntery participation.
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An Accepting Atmosphere

If in ou. groups we can commi~icate to others that we undérstand how they
think and feel but that we are not judging them or corddemiing them, we will
have meke & prime move in helping people change their old patterns. 1If, in
relation to giroup members, & person feels accepted no matter what he utters,
and understood whatever his attitude, he is freed to face his ambivalence
squarely. His fears and anxieties concerning personal and social disappro-
val are gradually reduced. He need not remain or become defensive. No one
is attacking, blaming, or condemning him. He doesn't feel threatened or
fearful. No one insists on making him other than he wishes to be or to be-
come. His integrity is respected. Not having to fight against others
imposing their will on him, he is left free to struggle or not to struggle
with bis own.

Learning to express his differences in an atmosphere which carries no threat,
a person cen face himself, assume responsibility for thoughtful choices and
decisions, recogn’-ze his weaknesses, use his strengths without defensively
imposing them on others, and accept help from others. In the free and open
exchange of ideas and feelings between members of the group, no one needs to
be competitive, no one has to win or prove himself right, no one has to be
exposed to ridicule, sarcasm or condemnation. Together the members explore
ideas or situations, test their insights, old and new, through the combined
contributions and helpful criticism of all the members. Feeling the support
of others, recognizing the cormon failings and uncertainties of a&all, being
understood, being left free to make their own decisions, being respected for
thier unique contributions--these attitudes and feelings about standerds

lead members of a group to want to help each other, to grow together and to
work together. 1In such a cooperative atmosphere the individual doesn't

need to feel isolated, unsure of himself, hostile, competitive, or defensive.
He can be himself and also fe¢2l that he belongs to the group.

To create an atmosphere free from fear, from arbitrary authority, an atmos-
phere in wvhich luaguage, feelings, and attitudes can be honestly examined,
on the part of the members of the group:

1. A non-judgmental attitude; that is, the absence of a narrovly moralistic
attitude, on the part of the members of the group.

2. A realization by all group members that all motivation and all significent
learning are, in the final analysis, personal.

3. The acceptance as a group standard of the member's right to be differemt
and to disagree.

4. A realization in the group that all genuine growth stems from the creative
power within the individual,
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Three Elcments of Structure

By bringing to group discussion a variety of personal experiences,
beliefs, and feelings we find ourselves in need of a discipline or method
by which ve may effectively communicate with one another. One method of effeec-
tive discussion is Participation Training which makes uge of three elements
of structure: TOPIC _GOAL OUTLINE

The TOPIC is what we are going to talk about.

The topic is posed as a question, but it is not helpful to have a
topic question that can be answered by yes or not. A topic is con-
gidered to be good when it allows us to express ourselves freely
and when it permits a growth Jf knowledge and an exchange of ideas
and Attitudes to exist among the members of the group.

TOPIC EXAMPLE:
How can school librarians better serve their
educational communities?

The GOAL is why we are going to discuss the topic.

Since a goal is the target or achieverient toward which our efforts are
directed, it is hoped that by the end of the discussion some learning
or change will have taken place among the participants.

The goal should:
Be clearly stated so that all the participants underst@nd it
Be seen by all participants (written on a blackboard or on some
other easily visible area)
Be apacific and not too broad in scope
Be attainsble in the amount of time allotted for the discussion
Be

stated in terms of desired changes in the participants' behavior,
féelings and/or understandings.

GOAL EXAMPLE:
By the end of the digscussion we will have:
Delineated at least 3 common problems we face
in serving our educational communities
Shared our different ways of relating positively
to our educational communities
Increased the balance of our verbal participation
to at least T5% of our group
Improved our feeling of acceptance in the group

The OUTLINE is how we are going to get to the goal.

The outline may be considered a road map. By following the steps or
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directions that are the main features of the discussion we should all
arrive at our destination (the goal). It is helpful if the ateps in
the outline are droad enough to enable all the participants to share
in the discussion.

OUTLINE EXAMPLE:

What do we mean by educational communities?

What are the needs of owr educational communities?

What services are we providing to meet these needs?t

What problems do we have in meeting the needs?

What are some ways of more fully serving our educational
communities?
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Responsibilities Within the Group

When a person sgrees to be a group merber it is assumed that he will
accept certain responsibilities within that particulsr group. In relation
to the groups that will be a part of this educational experience it is assumed
that persons will accept the responsibility both to help the group develop
into a learning team, and to further his personal development and that of
other group members.

Participants who accept this responsibility will seek to develop the
folloving qualities. They will try to have an accepting attitude toward each
other. This means learning to listen actively, encouraging but not forcing
each other to speak, and being open to both the ideas and the feelings of
others. It means developing a greater capacity to bde honest in stating one's
own ideas and feelings, which is dependent on an open, non-judgmental environ-
ment, and the development of mutual trust. Group members also need to develop
skills in effective two-way communication, building on each other's ideas,
deciding and maintaining relevant clements of structure, keeping on the subject
once the group commitment is made, and evaluating constructively. The ability
to set realistic objectives and work together to realize them are also impor-
tant skills.

Group growth and learning is dependent on each individual participant
and not on any particular, defined position assumed by a group member. Cer-
tain special responsibilities facilitate the accomplishment of the task set
by the group. Persons accepting the responsibility to serve the group in these
pusitions do so on a voluntary basis. These positions are LEADER, RECORDER,
AND OBSERVER. _

The LEADER helps the group accomplish its task by initiating the planning,
discussion, and evaluation portions of the discussion. He helps the group
keep on the subject, but also allows for alterations and adjustment as appro-
priate. He encourages members to participate, seeks clarification, and assists
in the process of authentic communication. He is responsible for kaeping track
of the time. He remains neutral as far as the subject is concerned, and devotes
himself to helping the group achieve its goals.

The RECORDER helps the group by writing on the blackboard during the
planning process, and also during the discussion, if the group wishes the dis-
cussion recorded. He also serks clarification, and seeks to facilitate authentic
compunication. He remains neutral and records all suggesti.-as made by group
members.
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The OBSERVER helps the group by keeping track of how the group functions.
He helps the group see itself. He sits apart from the group and does not enter
into the discussion. During the period of evaluation he shares his obgervations
and reports objectively what he saw happening within the group. Some of the
things the observer should look for are the atmosphere of the group (accepting,
negative, friendly, hostile), teamwork (building on each other's ideas, seeking
clarification), the quality of listening, the level of communication, domination
by a group member, and the degree of active participation. The group may ask
the observer to watch for specific things 1if it so wishes. The observer does
not identify persons by name at the beginning, but may do so as the level of
trust increeses within the group. After the report the group should then decide
which areas need improvement and which skills need to be developed further.
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The Observer

The observer makes & brief account of what happened as the participants
discussed and worked together. He fixes his attention on how the group

operates.

He watches for signs of teamwork----or lack of it.

He does not take part in the discussion and does not report his observa-
tions until asked to do so by the group. Usually his report will come

at the end when the leader asks for the observer's report and the group
evaluates their conversation. However, the group may pause during its
discussion to ask him for observations it might use to make better progress.

WHEN YOU OBSERVE
Watch for activity or behavior which seems to help or hinder productive
teamwwork. Some areas to aid you in your observing are:

- Is the atmosphere tense or relaxed? What behavior supports your answer?
» Ig participation fairly balanced? what are some specific examples?
= Do participants help each other to express their ideas? In what way?

= Does the group stick to its decisions? At what points did they fail
to do so?

= Do participants look at the leadert the board? each other? Look
for exeamples.

Is the listening active? What activity supports your answer?

Is the group depending too much, too little, on the leader? 1In what
way 1s this evidenced?

Do participants ask as well as tel}l?

= Are gome participants left out? . ow many? Do they appear to be left
out verbally or in some other way?

- How does the leader and/or recorder affect the group? Look for examples.

SUGGESTIONS FOR REPORTING
1, It is better not to identify participants by name, especially early
in the training. Names may be used as' the trust level increases.

2, It is helpful to the group to present observations as objectively
as_possible and in such a manner as to help the group in consider-
ing its failures and/or successes.

3. Do not state what should have been done; that is for the participants
to decide.
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L. Make your report brief and to the point.
5. 8it vhere you can see the participants' faces.
6. The observer is concerned with "process" rather than "content',

'However, som¢: reference to the content of the discussion may be
necegsary.
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Evaluation

Assuming one wishes to use his experiences in order to learn, it
is essential to reflect upon esch experience. In this group we
will be using two basic methods of evaluation, or reflection. One will be
the observer's report, which will enable the group to see itself objectively.
The other method will be to use various printed evaluation forms which will
also help the group determine if and how it has grown, wvhere improvement is
needed, and to decide what, if anything, needs to be done differently.

Evaluation is simply a tool that is used to measure progress,
and is a necessary part of any learning, growing group process. It is
not meant to be criticael or judgmental, but simply a method for honestly
seeing where the group is at any given time.
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Consensus

Vote taking is a very democratic procedure. It gives everyone a chance
to express themselves. It is in line with the democratic processes in the
United States. Most persons know what vote taking is and how it works.

Regearch from the behavioral stience field indicates a problem. Whereas
voting is a speedy methodology, it works against the cohesiveness of a group.
Those who won have the feeling of superiority. Those who lost feel beaten
and often exhibit non-cooperative, overtly or subtly subversive behavior.

Consensus, though taking longer, has the value of cementing a group.
It secures commitment from all persons, even though the degree of commitment
may vary from person to person.

If used, vhen is consensus achieved? It is achieved when all the persons
are willing to put some energy into seeing that the decision is carried out.
Some persons might be putting more energy into following through then other
persons, but no one is resisting the decision or holding a neutral position.
Consensus is arrived at by .conversation and is "read" rather than tabulated.
In some groups who use_'consensus, the standard is that a group member will say
"I offer as consensus--- (statenment as to what he feels is consensus)---"'. If
anyone is unwilling to shoulder some energy in seeing the decision is carried
out, that person would say "I disegree and suggest that our consensus ig---
(statement of what he feels the consensus is)---",

The task with congensus thus becomes a task of centering down and find«
ing the ground common to all persons of the group, for which each person
will expend energy.
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The Trainer in Participation Training

Words carry meaning. The same word, when presented to different
persons, can have different meaning to each one. Webster tried to solve
this problem.. However, Webster found a word can have several different
meanings, depending upon the context in which it is used.

"Trainer" 1s a word which can have several meanings. When associated
with animals it can have one meaning. It could have a different meaning
when agsociated with people... or maybe it has the same meaning as when
associated with animals.

In Participation Training the word "Trainer" is uscd to identify the
teacher. The "Trainer" has something to teach or to pass on to other
persons. However, a "Trainer" exists in order to help persons learn. And
to help persons learn often means he must put teaching into the background.
In that way he may be doing his most effective teaching...while 1t looks
like he 1s not teaching at all.

A "Trainer" in Participation Training is usually found outside the
group, physically, during the planning periods and the discussion periods.
From such a »-sition he 1s able to better see what is happening and then
to assist the group in its learning. During the early stages of Partici-
pation Training the "Trainer" may make frequent interruptions by breaking
into what 1s happening. As teamwork and learning develops the interruptions
becone less frequent.

Most "Trainers" will physically Join with the group during the evaluation
periods. In this manner they can be a part of the cinversation, assisting
as appropriate. Again, as the group matures the "Trainer" will often become
less active and may even remain physically outside the group during the eval-
uation period.

A "Trainer" in Participation Training realizes he is working with adults.
He understands that adults have the ability to idertify and analyze their
own problems. He knows that adults have much knowledge and many experiences
from which to drew. He knows that adults learn and retain more through
discovery than through being told. A "Trainer" in Participation Training
understands that adulis can control themselves and are capable of making
decisions which will be to their benefit. A "Trainer" also knows that
adults are in the process of developing their possibvilities and potentials,
and that assistance can be helpful in that process.

A "Irainer" is a teacher. But remember, the behavior of a "Trainer"
Just may be different from that which has normally been associated with
the usual teacher.
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Functional leadership

In order for a group to be a “good" group, & variety of functions must
be performed by members of the group. In group discussion there are some
functions which help the individuals to move along in their conversatiohal
task. Those functions are called Task Functions. In addition, there are
sone functions which help to maintain the cohesiveness between individuals.
Those functions are called Maintenaxce Functions. In an effective group both
kinds of functions are being performed.

Below are listed six functions, which when performed, help to maintain,
support, and strengthen the group. MAINTENANCE FUNCTIONS:

1, ENCOURAGING: Being warm and responsive to others; accepting the contribu-
tions of others; giving others an opportunity for recognition.

2. EXPRESSING GROUP FEELINCS: Sensing and expressing the feelings, mood,
relationships within the group; sharing own feelings with other members.

3. HARMONIZING: Attempting to reconcile differences and reduce tensions by
giving persons a chance to explore their differences.

4. COMPROMISING: When own ideas or stetus is involved in a oconflict, offering
to compromise; edmitting error, disciplining oneself to maintain group
cohesion,

5. GATE-KEEPING: Keeping communication channels open and facilitating the
participation of others.

6. SETTING STANDARDS: Helping to set the group rules necessary for the group
to operate effectively. Bringing out into the open some of the implicit
rules by which the group actually does operate.

Below are listed six functions, which when performed, help to get the

Job done. TASK FUNCTIONS:

1. IRITIATING: Proposing tasks or objectives; defining and suggesting ways
to solve a problem the group has; suggesting procedures or ideas.

2. INFORMATION OR OPINION GIVING: Offering facts; stating a belief; giving
suggeations or idees.

3. INFORMATION OR OPINIOR SEEKING: Requesting facts; asking for suggestions
and idess.

4, CLARIFYING OR ELABORATING: Interpreting or reflecting ideas and suggestions;
clearing up confusions; indicating alternatives before the group;
giving examples.

5. SUMMARIZING: Pulling together related ideas; restating suggestions after
the group has discussed them; offering a decision suggestion for the
group to accept or reject.

6. CONSENSUS TESTING: Checking with the group to see how much agreement has
been reached; testing the consensus that seems to have been reached.

An individual, during the conversation, should make every attempt to
determine the gtatus of the group. Having "read the group', the group menmber
should (1) continue doing or (2) do differently, activities (functions) which
would be most beneficial to the group in moving it along or further developing
its cohesiveness.
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In addition to Task and Maintenance Functions which are necessary to tae
life and work of every group, there is another type of function which is not
of particular help to the life and work of the group as a whole. These funct-
lons, vwhen performed, are usually intended to help the person himself rather
than the group as a whole. These functions are called SELF-SERVING FUNCTIONS:
1. DOMINATOR: Interrupts, embarks on long monologues, tries to lead the group,

is autocratic, monopolizes.

2. BIOCKER: ReJjects ideas, takes negative attitude on all suggestions, argues
unduly, refuses to cooperate.

3. AGGRESSOR: Struggles for status; deflates ego or status of others.

4. PLAYBOY TYPE: Displays a lack of involvement by horseplay, inappropriate

humor .
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Decision-Making end the Group

Developing an open, trusting, participating, team group of individuals
is no easy matter. A number of dynamics is involved, all of which are inter-
related. One dynamic, which is considered here, is decision-making.

Research .and .experience indicates the more the involvement by individuals
in decision-making, the greater will be the commitment toward the decision.
When individuals have a chance to participate in decision-making, not only

does commitment increase, but also open communication, the trust relation-
ships, and teamwork,

A decision-making model is pictured below, It shows the changes in
authority and participation as a group of individuals moves from the Leader-
Centered Authority to the Oroup-Centered Authority. Five exemples of the
stated leader's activities are included in order to further define the
differences on the Leadership Continuum.

Leader-Centered Group-Centered
Authority _LEADERSHIP CONTINUUM Authority
/“/)1
Use of authority —
by the Leader -
w——
— - Area of participation
-— . for group members
—
—
Lezz;r Leader Leader Leader Leadeér,
makes sells his tests agks for a8 8 group
decisions decisions decision, suggestions, menmber, Joins
and tells open to then decides and helps in
‘ change from among decision-making
suggestions

An individual who has had little experience with the Group-Centered
Authority in decision-making often finds it difficult to be an effective
stated leader. Much of the American culture has pictured the stated leeader
as "leading the gzoup". This mind set must give way to "working with the group"
vhen Group-Centered Authority is in operation. Faciifitating behaviors are
then called for rather than so-called leading behaviors.

It should be kept in mind that decision-making usually becimes slower
wvhen centering the authority in the group. However, commitment increases
on the part of the individuals. The question of teamwork may be the
crucial consideration in deciding where the authority should reside in decis-~
ion-making; Group-Centered Authority, though slower, supports the development
of group teamwork.

NOTE: It may be that when individusls heve developed appropriate skills
& decision can be reached equally as fast 1o matter which decision-meking
approach is utilized.
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People~Task Measurement Grid
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PROFESSIONAL PUBLICATIONS AND WRITING AS A MEDIUM OF COMMUNICATION
A Discussion Guide

What

i{s communication?

Some

1. The Lasswell model

2. The Berlo model

implications of communication models

Some

1., "Audience research"

KNOWING THE AUDIENCE IS BASIC TO CHOICE AND DESIGN OF MESSAGE -
AND TO CHOICE OF MEDIUM

2. "The medium shapes the message

KNOVING THE AUDIENCE - AND KNOWING THE MESSAGE THEY NEED ~ IS
BASIC TO CHOICE OF MEDIUM

3. Print is only one of many medla/modes of communication

TO USE IT EFFECTIVELY WE MUST RECOGNIZE WHAT IT CAN - AND
CANNOT - DO

functions that professional publications and writing can serve

1. Current awareness function
2. '"Qutreach'" funccion
3. '"Record" function

Accessibility
Retrievability

- Effectiveness for purposes of comparison and progress reporting
4., "Information load" capacity
5. Precision in conveying certain kinds of messages
6. "Reinforcement" function
Supplementing another medium

“Repeating'' a message

7. Vehicle for initiating communication



Some types of professional publications and writiug

1. 'official" types, e.g.:
Anmmual (etc.) reports
Budget requests
Educational specifications for new media center
Randbook (policies and procedures) for media personnel
Section in school system handbook
Bulletins (policies and procedures) for media personnel
Training guide for support staff

2. '"Periodical' types, e.g.:
Newsletter(s)

Column(s) in school system periodicals
Acquisitions lists

3. '"Special purpose' types, e.g.:
Self-study and evaluation reports
Bulletins on aspects of program
Bulletins for ctaff development (inservice education) purposes
Brochure on program for public distribution
Newspaper publicity
Articles in state, regional, national journals

Deciding "what! and "wlhen" to publish: factors to consider

1. Audience
T~ Who needs what?
2. Message —

3. "Logistics"
Staff and staff time
Funds
Technological support
Distribution channels

s’
4, Alternative weans of communication, e.g.:

Visit Personal conference
Meeting | Telephone

Workshop Letter

Television Existing publications
Radio

Some guldelines for professional ppb}ications and writing
1. Clear purpose
2, Genuine function (need)

3. Systematic approach in planning and developing a publication
Definition of purpose
Establishrment of policies and proccdures
Collection of information/copy/ectc.
Regularity of publication (for 'periodical" types)




) Some guidelines, continued

4, Readability

a. Clear style (cf. Sarash Wallace)
Know what you're talking about

Say what you mean (avoiding jargon, etc.)
Know your audience and talk to them (not AT, not DOWN TO them)
TRANSLATE YOUR MESSAGE INTIO THE READER'S TERMS
b. Legible typography

c. Functional design
Appropriate to message? to intended use?

Is it clean? does it have focus?
5. Reinforcement of the message: some strategies
a. Cooperative development
b. Planned distribution

¢. Provision of related experiences

d. "Feedback" provisions

6. Continuous process of evaluation/revision/replacement

7. Bibliographic control, e.g.:

a. Means for target group to 'collect" bulletins
b. Established files/sources--such as each wmedia center

¢. Means for extending audience and for ''preservation" of selected
publications )
Depository libraries
ERIC
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COMMUNICATION TO DEVELOP THE SCHOOL MEDIA PROGRAM--A SUGGESTED LIST

Personal Considerations

1.

2.
3.
4,
5.

6.
7.

8.
9.

Be thoroughly familiar with your school goals and currfculum. v
Formulate objectives for the media center that implement these school goals.

Read and re-read the 1969 media center standards.

Define media to include books as well as nonbook materials.

Establish a good rapport with all school personnel,

Alvays be accessible to teachers snd students.

Develop for yourself the role of "media specialist" as you work with faculty

and students in many areas.

Be alert and receptive to new trends in school library procedures.

Resolve to streamline or eliminate time~-consuming end non-essential routines!

Communication with the Principsl

1.
2.
3.
L,
5.

Place in his hands a copy of the new standards and discuss these with him,
emphasizing the philosophy rather than quantitative aspects.

Arrange for a time to discuss with him your library progrem, and the
objectives toward which you are working.

Plaece in nis hands each month a brief descriptive account of media center
activities,

Investigate with him the possibility of more flexible scheduling so that
groups may come to the media center spontaneously as the need arises.
Confer with him concerning the possibility of appointing a faculty
cormittee to work with you on the media program and problems.

Communication with the Faculty

1.
2.
3.

L,
5.
6.
T.

8.
9.

Bring the faculty into your planning through the faculty committee.
Formulate together the first steps in proceeding toward the new standards.
Keep up-to-date information concerning topics being studied in the class~
room, either on a wall chart or in a notebook.

Keep a folde. for each teacher containing bibliographies, assignment sheets,
reserve booka requested, hard-to-answer reference questions.

Let it be known that you would like to attend all faculty in-service
education meetings, departmental meetings, or curriculum planning meetinas.
Send many notes to teachers about new or old materials which are of interest
to them.

Be ready with suggestions to help teachers develop new techniques as they
move from the use of the sinple textbook to multiple materials.

Encourage faculty participation in the selection of materials.

Help teachers identify the stratepic times when library skills may be

taught functionally.



10.
11.

12,
13.
1k,
15.
16.
17.
18.

19.
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Offer to compile needed bibiliographies for teachers.
Treat all media as integra) parts of the center's collection and organize
them for multi media approaches to teaching.
Keep 1n close touch with the counselors in order to contribute to the
guidence program,
Advertise your services for exceptional students: selection of books,
reading guidance, etc. Schedule individual conferences for some students.
Display & collection of professional material for your teachers which you
have bought or borrowed.
Offer to duplicate titles much in demand., Paperback books may often be
used for “his purpose.
Have displays aimed at the faculty at differenc places in the school
where they will catch a teacher's eye.
Relax circulation procedures to fit the needs. Lend reference books to
clagsrooms for a period when they are needed. Arrange for long-term
loans of collections of books to classrooms.
Feel responsible for keeping informed about textbooks.
Broaden the horizons of library service to include many activities
outside the four walls of the media center.
a. Visit classrooms to give telks
1. about new media.
2. about collections of books specially selected according to
interests and reading levels for a class,
about evaluation of periodiceals.
about developing personal libraries.
about critical reading.
about sources and subject headings needed by a certain class
for reference work in the media center.
. about the use of special reference books.
. aboui the world's great books.
about books related to recently shown films or filmstrips.
b. Visit classxrooms to teach library skills, returning to the media
center with the clags for follow-up drill.
¢. Vielt the classroom to observe the various ways books are shared.
Here is an opportunity to develop meny reading interests and to
improve reading tastes.

\oco-: AN\ & W

Communication with Students

1.
2.

3.
hc

5-
6.

7.
8.

Provide as much individual reading guidance as possible.

Increase the scope of your materials collection to provide for all
interests and reading levels.

Provide guidance in listening and viewing and make nonprint resources
easily accessible to students.

Give all the individual help necessary to perfect student research skills.
ilake +re media ceriur a pleaseni, attractive place which draws students.
Be alc.t to developing problems of peraonality, or poor work habits, which
may necessitate conferences with teachers or counselors.

In all media center activities, provide for the developmeut of each
student according to his potential.

Borrow from classrooms or outside sources exhidbits which would be of
interest to atudents and display them with appropriate materials.



9.
10.
11.
12.

13.
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Encourage student participation in the selection of media.

See that articles about media activities appear in your school newspaper.
Acrange attractive displays to stimulate students to read more widely.
Levelop among your student library assistants or library cludb members

a deeper understanding of library services and a broader knowledge of
libreary materials.

Establish a book and/or film discussion group us a media center activity.

Adapted from "Suggestions for Promoting the Use of the School Library, "Prepared
by Mrs. Betty Martin, Director of Library Services, Greensville County Schools,
Greensville, South Carolina for SCHOOL LIBRARY DEVELOPMENT PROJECT, AASL, 50
Bast Huron St., Chicago, I1l. 60611.
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PARTICIPANTL!' PROBLEMS IN COMMUNICATION

ELIZABETH ANDERSON - West Bloomfield School District, Birmingham, Michigan

There appears to de a lack of knowledge on the part of some district
administrators as to the role of the librarian and the functions of school
libraries. PFor example:

« There i{s no per pupil budget for materials, and no system for svalua-
tion and purchase of AV equipment, Elementary librarians in some schools
are not encouraged to assume this responsibility.

+ Until recently, there had been no attempt to set quantitative or
qualitative standards or goals. Purchase of instructional media has not
been given a high priority.

« Innovation has not been encouraged.

There appears to be a trend toward change, with a new avareness of the
role of the lidbrary in an educational program. I'd like to find ways to
accelerate it, by increasing support for a strong school media piogrenm.

M. ANTOINETTE BEANIER ~ Hancock, Michigan Public Schools

Our big problem in communication is the lack of time to be spent in this
aresa--resulting in less carry-through of our initial contacts than we hope
to achieve, New approaches to this communication problem are desired so
a8 to make our library more effective. I am interested in this institute
because of the vital need to communicate with teachers and adults so as to
increase our library's effectiveness. We have had some success along this
line, but not nearly enough to satisfy me. -

ROLLAND BII.LINGS -~ Ann Arbor. Michigan Public Schools

Improved communication must be developed between the Director of Instruc-
tional Media and the media specialists so that they can effectively contridute
as media specialists to curriculum design and development within their own
building. I have found that the skills needed to communicate the new {mage
of the instructional media specialists is very different and aifficult to
relate to some groups within the school district. The key ares for success-
ful development in the multi-media, multi-sensory approach to instruction is
the incorporation of the media specialist in the curriculum design and dwve)op-
ment phase of instruction. This has not been accomplished yet and it must be
for & successful program to be developed in Ann Arbor.
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MIKE BORING - Olympis, Washington School District III

Successful coommnication is particularly important to supervisory
rsonnel. Those carrying out the program under a supervisor should be
- "tuned in" to the concept of the program as pictured by their supervisor.
This particuler facet of commumnication I would relate to my most acute recog-
nised comunication problem., It is of vi:al concern to me that all library-
medie personnel under my supervision (21) be cognizant of my philosophy
of service and sympathetic to 1t.”

Communication is by definition an exchange, a give and take if you will,
I would like to refine and develop my ability to commmicate a philosophy of
service, to transmit or give information. I would further like to improve
the skills of assessment, evaluation and observation, the reception or teking
of information. Communicating the philosophy and then evaluating the success
of that communication through listening c:d observation become the two major
components of this particular prodblem. ‘

I would rate this communication problem as the most critical in my exper-
ience thus far; perhaps because it seems the most bvasic. The sdded factor of
ry relative youthfulness makes the problem seem even more difficult, at least
fro: a personal stendpoint. This type of problem may be felt generally enough
to warrant the attention of the imstitute through a case studyj I sincerely
hope this is so.

BURTON BROOXS - Orand Haven, Michigan Public Schools

Probably the biggest commnication prodlem I have encountered as &
school lidbrary supervisor has been selling teachers and some adainistrators
on the need for additional professional help in our elementary media centers
80 that we can continue to offer more and expanied media services.

Currently, we have three elementary media specialists covering eight
media centers along with clerical help for each media cconter. Since the media
centers seem to function smoothly beaause clerks are always on duty, I cannot
convince the "powers that be' that to provide more and better services,
ve must have additional professional hrlp.

PHYLLIS BROWN - Churchville - Chili Central School, Churchwille, Nev York

Until this year, lacking strong top-level administiative leadership,
each 1idbrary vas at the mercy of the duilding principal in regard to stafe,
program, facilities, and expenditures. In the elementary schools we have fairly
well-estadlished unified media programs. All print and non-print meterials,
as well as the equipment for their use, are cataloged and housed in the
nedis conter. They have good collections o books, AV materials, pericdicals,
vertical file materials, and professional materials. Facilities are available
for all types of listening and viewing. Flexidble scheduling is in effect
in tvo elementary schools and will be in all elementary schools next year.
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One of the elementary schools has a new addition, now two years old,
consisting of a large media center surrounded by twelve intermediate grade
cleassrooms. This is housed in a round building with no walls between media
center and classrools and moveble walls between classrooms to facilitate
individualized learning, independent study and team teaching. This lidrary
vas the recipient of a large ($37,000) ESEA, Title II grant and two KDEA, Title
II1 grants. Another library wes enlarged and remodeled and received an NDEA,
Title III grant for the purchase of AV equipment.

This year ve have a new district principal vho is very "library-minded."
With the elementary schools as models, and after discussions with the Board of
Education, administrators, and faculty as to a philosophy of 1library service,
the Board of Education has adopted the philosophy of a unified media progrenm.
We are nov attempting to implement this philosoply throughout the school dis-
trict. A senior high school medis center is under construction and provisions
have been made for the necessary staff and equipment. Phesed planning will
bring the collection up to the 1969 standards.

Until this year, all AV materials and equipment were budgeted for and
purchased by the departments in the senior high school. They were neither
organized nor circulated according to standard lidrary procedures. Under
the unified media program these materials and all new materials will be pur-~
chased, cataloged, snd circulated by the media center. Plans are being dis-
cussed for & more flexidble type of scheduling and for extending the facilities
and resources of the media center to the adult members of the community after
school hours. Although the department heads and faculty can see the value of
& unified media program in theory, they are slightly hesitant as to how this
will work in practice. We are now faced with the problem of communicating
to the building principal, dapartment heads, faculty, and studeats what will
be offered by and how best to vse media services. This will involve extensive
planning of publicity, orientation, and in-service programs. In this aay of
tight budgets, ve must alao communicate to the commnity the value and impor-
tance of an excellent program of school media services. We vealize that ve
must offer outstending service over a period of time before the program will
be truly successful but feel that a great deal can be accomplished at the
outset through pudlicity and information,

MARGAREYT COOPER -~ Yellow Springs, Ohio Public Schools

In our school system a supervisor's biggest prodlem seems to be combating
the "strange" concepts that our administrators have concerning media programs.

School administrators and teachers seem to feel that we can have a materials
center by having a few books, filmstrips, and records placed in an availeble
rocm, and prestol We have a resource center!

How can we communicate with our administrators and teachers end let them
knov that a media center must be set up properly, with all acquisitions organ-
ized, and that the personnel must include both professional and clerical persons
and not Jjust clerical, or teachers with a free period?

Our prodblems will be fewer if you can help us convince administyators that
there must be a liaison between quality education and school library media
progran.

I e espscially interested in learning to use visual media effectively
and I would like to know a great deal more about my role ss supervisor.
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LUCILLE CRAWFORD ~ (-~::-t~n Oity Schoslsg,“C-nton, Ohlo

In our elementary learning resource centers, I find that it is aifficult
for the technicians, who are non-professional, to encourage reluctant teachers
to use the materials that are available. All the procedures used so far have
not accomplished the desired results. Some teachers are reluctant to send
children to the LRC on their own for books and/or research. This is another
area in vhich I need ideas. In ghort, I am looking for new methods of communi-
cating with the technicians, teachers and the community.

WILMA DEBERNARDI - Chambersburg Area School District, Chatberivburg, Pennsylvania

The problem presented for consideration involves a lidrary added to en
elementary building approximately fifteen years old. The library hes been.
functioning for a year., During that year there has been a change of librar-
ians vhich adds to the difficulties of trying to implement the lidbrary progranm,
In addition, some of the teechers are not experienced in the use of the libvrary
and are unfamiliar with the materials and services it can provide. Tho school
itself is located in & rural area vhere the parents as well as the children
are not patrons of the public lidraries which are located from five to twenty
miles awey.

Vhat steps should be taken to interest students, faculty and parents
in the lidbrary in order to promote a good elementary education program?

RUBYE DOWNS - Unified 8chool District #305, Salina, Kansas

The problem facing me and many others in my field i{s that of convincing
administrators and boerds of education of the role or place the school media
center should play in the total school instructional progream and that in order
to be at the center of the program there must be funds available for pcrsoanel
and materials. Other departments continually get the cream of the budget
vhen the media centers are truly at the center for all students and not just
a select few. 8o much is expected of 8o few in the media field. It is expected
that one can accomplish more than is humanly possidble, and we have almost done
that this past four years. Organizational details are considered busy work.
Services to students and teachers are misconstrued to mean release time for
teachers rather than a teacher~-librarian tesm approach. My problem is how to
communicate the importance of the role of the media center and medias specialist
vhen ve have 80 few on the staff to do an adequate job. It is feared that vhen
budgets are cut, the media centers will feel the axe first. We have only
five elementary librarians to serve 19 elementary facilities of more than 6000
students. Perhaps it will alvays be this way unless we as lidrary coordinators
can do something at the state department level to get standards improved.
National standards seem to have little meaning to local school districts.
Implementation must come from the state department in the form of a require-
ment for accreditation., HOW DO WE DO IT?#%9717°%
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EVELYN FAMEROUCH - Flagstaff, Arizona School District

Communication ie 80 very important in a school, particularly with a
Library Supervisor as he needs to reach such a variety of people--administra-
tors, librarians, teachers and students. I would like to bde able to help the
livrarians commnicate with all the classroom teachers. Our schools are moving
into team-teaching situations which will involve librarians.

ANNETTA FREEDMAN - Andover, Massachusetts Public Schools

Applicant with A.B. and M.I.S. degrees hired as elementary librarian
before references received. Previous experience in acquisitions and gifts in
college lidbrary. later learned from college faculty that difficulty in place-
ment foreseen because of appearance, manner, and perzorality (difficulty in
interpersonal relations with instructors and students). Found person to be
intelligent but would not commmicate with me. Te{used to talk, avoided keep-
ing appointments, would not accept suggestions; rude to voiunteers, secretaries,
and visitors. Anxious to set up programs for problem cases and worked well with
certain teachers and pupils, but service not given to others in the school.
Definite barriers that could not be broken. Result: resignation sudmitted
after evaluation noted re-election not recommended.

THALIA QEISLER =~ Spokene, Wachington School District #81

I hope to find some ansvers and solutions to the problem of vhy tentative
Plans are alvays made to cut dack in lidrary services and personnel, if a levy
suouid fail in the district.

Our program is good, it has shown steady growth and development and is
accepted by the majority of administrators and teachers. I delieve the problsnm
lies in too little or faulty communication methods and not emough stress on
improving our public relations. Maydbe, we hide our 1light, too much, under
the proverbial basket. Psrhaps part of the problem is due to the fact that
other districts in Washington State have used this method of cutdback vhen a levy
has falled.

The library does not stand alone in a threatened cutdback, other suppor-
tive areas to the classroom teacher such as guidance counselors, speech thera-
pists, special reading teachers, art and music are included, but not to the
same degree as the librarians.

John Rowell's article, Interpreting the Standards: People Problems in
the 1970 School Activities and the Lidrary, points out many of our problems
but it appears we still have to help affect a change in the value school
people place on the Media Center.
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MARGARET JOHNSON ~ Berwyn, Illinois School District #100

Oiven the circumstances as listed below, how does a School Library Supervisor
establish a solid, working relationship with the Public Library for the benefit
of the elementary school gtudent?

a) The Head Public Librarian is a non-professional who has not
completed her undergraduate college degree. Her position
has come from experience and length of service with the library.
She has been under heavy censure for her lack of formal educ-
ation from various community organizations and citizens,
and, therefore is very defensive.

The S8chool Library Supervisor is a 5th year graduate of an
ALA-accredited institution and has been rebuffed at any
attempt to establish communications.

b) The Head Public Librarian feels that the responsibility of
the public library is to gervice the adults of the comanity
and she will not permit students below the high schocl level
to use reference facilities nor withdraw any adult muterial.

The School Library Supervisor feels that many studeants of the
upper intermediate and junior high grade levels need access
to the reference section (with proper notification from the
school teachers) -- and that if parents wish to give permis-
sion and assume financial responsibility for their children
to withdraw adult material, an adult card should be provided.

¢) The Head Public Librarian feels that the school library system
is a threat to circulation in the Children's Section, and vet
she is not interested in coming into the schools in the Spring
to present and promote the Summer Reading Program,

The School Library Supervisor feels that the instructional
work of a school library program will enhance the public
library circulation and would like very much to hrve public:
library personnel prosent their Sumler Read$hg Pmogram plang
in.order to encourage a carry-over from school to pudblic
1lidrary use.

HARRIET LIMBIRD - Visalia, Califoria Unified School District

With the work I have been doing the last few weeks working with depart.
nent chairmen and teachers at one of our high schools which has been granted
an ESEA title 1I, Phase II project this ycar, it has become very evident to
zme that lhrough the years a b-rrier has come about between the faculty and
the library. Instead of the library being used as it should be, this wall
has grown evin larger.




-7

And now that our taxpayers have voted for the tax election and a new building
is under construction and will be completed this summer, the school has been
chosen to participate in the Phase II project. With the duilding and the pro-
vision of books and audio-visual materials, it is very important that this
communication barrier between librarian and teachers be broken, in order for
our project to be a success.

Because of the late notification in the school year of being awarded the
project and the impossibility of hiring a librarian to be in charge of the pPro=
Ject at this time, I have taken over the ordering of book titles. However, my
Job as District Librarian does not mean supervisory work over the high school
librarians. But the big problem is: How can this communication barrier which
has developed be broken ~ in order to involve the teachers in the media progren
that we want to be successful in our new Library- Media Center?

Another problem: An intermediate (7-8) principal who does not see the
importance of a good library program enough to pay the salary of a trained
librarian. A fine woman, capable of conducting a librarv program desired for
this school, has been recently hired -~ but only under Teacher Aide II status
and working under a Teacher who still hes two periods assigned to Library,
but uses these periods for classroom preparation. The shelves are full of good
books, because of lack of teacher involvement, hence leaving no room for new
books. But the administration will not go ahead with a program of physical
expansion, for limited use of the library does not warrant this. Problenm:

How can the importance of a good library program be transmitted to the prin-

cipal and hence to the teachers to obtain totel involvement on part of teachers
and students?

JANE LUCCHESI - Adams Township Schools, Painesdale, Michigan

Problems in cormmunication in our high school:
1. Lack of coomnications betweenr librarian and staff
We have tried:

a. personal contact

b, advertising new media
¢. monthly news letter
d. special displays

e. coffee hours

2. Need idess to stimulate interest of students in the clagsroom
to dbrowse in the instructional materials center

3. How to commﬁnicate vith administration - need of adequate
agslstance for clerical functions

L., What research has been done about the need of in-gservice train-
ing for all classes in school that use the resource centert
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5. Can individualized service to students be more effective?
It would be benericial also to learn new ways to cooperate with public and

other libraries in our area. New ways of serving adult education groups would
be helpful. We have had adult education classes for the past three years.

ODALIE MCDONALD - Louisiana State Department of Education

I am vitally interested in developing end strengthening skills suggested
in specific objectives 1, 4, 5, and 6. I believe these will assist me in
improving communication activities on the State level and between local sys-
tems personnel.

Specific Objectiveas {from brochure)

1. To help participants develop a better understanding of the commun-
ication process.

4., To help participants learn to use visual media effectively in their
own communications.

5. To help participants develop plans for implementing the’ philosophy
expressed in STANDARDS for SCHOOL MEDIA PROGRAMS.

6. To help participants guide school librarians and other media personnel
with vhom they work in communication activities.

RUTR MCMARTIN - Fargo, North Dakota Public Schools

After three years, several of our seventeen principals are confused on
occasion about the methods of obtaining audiovisual material. Previous to
four years ago all materials, print and non-print, were requisitioned once a
year. At that time, print materials were removed from the annual requisition
category, a library budget wes set up, and expenditures were made for books
at stated intervals during the school year. Three years ago all non-print
materials were likewise removed from the annual requisition category, the
library budget appropriately enlarged, and information forwarded to the prin-
¢ipals that all materials, non-print as well as print, would be ordered through
the librarians at the stated intervals during the year. Whereas the change
in ordering print materials was made quite smoothly, the business office
continues to receive requests for audiovisual materials in the annual requisi-
tions and two or three principals are seemingly surprised to be advised of
the proper procedure and referred to the appropriate Administrative Memo
numbers. What to do? I have appeared at faculty meetings and this has reduced
the problem in scope, but it hasn't eliminated it.

Regarding my career goals, I am particularly concerned 1) with improving
my effectiveness with groups other than librarians, 2) with helping the librar-
ians on my staff to communicate more effectively with teachers, and 3) rufther
implementation of multi-media programs.
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CATHLEEN MAHONEY - New York City, New York (P.S. 105 District)

The problem of communication that crops up most often at my monthly
"buzz" sessions with the elementary school libre:-ians is the one involving
other teachers, their peer group., How to get accoss the library's goals,
philosophy, services, etc., to other teachers. Some teachers still consider
:he }1brary as a storehouse of books and the lidrarian as the keeper of the

eys

The prodblem then would be how to foster and maintain good public relations,
as it were, a mutual admiration society, between school librarians and classroom
teachers.

SISTER AUDREY MILLER - South Hille Area Library Supervisor, Pittsburgh, Pa.

Present problems in communications:

1. Making known to principals and teachers the professional status
of the school librarian.,
Developing - an understanding of the creative and functional part
the school librarian can play in current progrems and curriculum
innovations.

2. Converting book-centered-oriented 11biarians to wedia specialists.

Convincing them of the necessity and feasibility of such a trans-
ition,

PATRICK O' DONNELL - Newark, Delaware School District

Expressing and exchanging ideas effectively through speach, writing,
and the graphic arts is probably the number one deficiency at all levels
of education today. It is imperative that message design to insure high
quality communication be developed, In our schodl district I feel there is
both too much communication and too 1ittle cormunication.

I feel that the Standards for Schotl Media Programs may be a victim
of poor commnication, partially because of the lack of communication prior
to publication and partially to the lack of well thought-out implementation
suggestions. The two powerful interest groups involved have expressed reser-
vatictis at national and state conventions already. A

The IMC concept based on the ideas of the Standards for School Media
Programs is one of the Newark School District's goals for the 1970's., The
district is committed in principle to the IMC concept in new construction and
programs. The problem is to dbring our existing duilding into the concept. The
real prodlem is to develop a multi-faceted approach to communicate with conserva-
tive staff to help convince them the IMC concept with individualized instruction
and using the multi-media approach will insure more and better learning.
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ANDREA PROTACIO -~ Guam Department of Education

Briefly, I will £111 you in on the situation as it is here on Guanm.

We have only one school system on the island, which is both state and local.

As consultant of library services, I coordinate all school library ser-
vices on the island. We have 22 elementary and 8 secondary schools with a
total enrollment of 22,000 students and 920 teachers. I am also coordinator
of ESEA Title II and as such, I likewise supervise 12 private school 1ibraries
with en enrollment of 5,l46. Only one-third of our librarians have had library
cowrses., :
The school system has a district materials center known as the Learning
Resources Center. I am in charge of the printed materials section, called
the Curriculum Materials Center.

All in all, it is an enormous job, but I enjoy it. I love working with
students and teachers. However, our lack of communication causes a great deal
of frustrations.

My irmediate supervisor, the Director of Multi-Media Services, does not
think much of libraries. The same is true with the other coordinators. This
leaves me alone fighting for libraries and a centralized media center. But
I cannot do much because it is the Director who goes out to meet with adminis~
trators, sits in at conferences, and yet fails to let me know what is going on.
I have to feel my way through.

It is also quite a problem selling the instructional media center concept
to our local administrators who have never had a school library before and
cannot appreciate its value.

JOY RISKE - School Distriet #1, Laramie County, Cheyenne, Wyoming

Need for elementary libraries in this school district has taen acute.
Some schools had centralized their supplementary reading without professional
assistance. Larger acquisitions were available with Federel programs. Coor-
dinating, educating untrained aldes, and "selling the service” have had prior-
ity this year over book-ordering and a badly-nceded educational program on
1lidrary usage. Need expertise in gaining confidence of principals to further
goals.

THOMAS RISTO ~ Garden City, Michigan Public Schools

The problem of most concern to me in dealing with communications is
that of not having open discussion between staff members. I am responsible
- for 6 Professional Librarians, 12 Para-Professionals and 15 Teachers who have
Audio-Visual responsibility in the individual schools.

At a general meeting that I hold with these people, no one will really
discuss district problems, goals, or future plans.
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As we meet, the three factions will sit in their groups and no matter vhat
I try, they stick to their own groups and the only thing that really gets done
is what 18 on the agenda for the meeting. I know that each group has a feeling
toward the other two. I also realize that unless there is open communication
and acceptance there will be 1ittle if any progress in our district as to 1lidb-
raries and instructional materials centers.

MARGARET S8CHUMACHER - Erie, Pennsylvania School Distriet

The Erie School District is in the process of establishing elementary
libraries in 22 gchools. One elementary librarian was employed, 8 library
aldes, with high school backgrounds, were employed as clerks in 12 schools.
Rooms of classroom size were set up with shelves constructed of wood in the
local service center.

Help is needed in convincing the Superintendent and the Board of the
need for employing additional professional librarians in order to implement
the Pennsylvenie State Board of instruction mandate of setting up a library
in each school, bringing book collections up to at lesst 10 books rer child,
. and carrying out a graded library program in each school.

IDA SELF - Norman, Oklahoma Public Schools

As a result of a pilot non-graded elementary school and a new curriculum
director for the Norman schools we are moving rapidly toward similar projects
in the other ten elementary schools. Much of our organization of materials
is done without librarians at the schools, and in my position I must convey to
the principals and teachers the advantages of central collections as well
as the importance of selecting the proper materials for individualized progress.
As we cannot buy all that is needed, a system of priorities must be get., I
need to communicate to principals, teachers and parents as effectively as
possible about these probvlems,

CRACE SHOPE - Abington, Pennsylvania School District

Many of our librarians appear to be resigned to following orders from
the top down. How can I, as Coordinator of Libraries, implement an adminis-
trative process whereby the power to make decisions is shared with building
level librarians? I have met with some success in my attempt to administer
by objective rather than by order; however, I usually must press for any collec-
tive decision.
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JACQUELINE TORRES ~ Goose Creek Consolidated Independent School District, Baytown,
Texas

Adequate personnel to staff our newly-created media centers is our most
pressing problem. The programs that would be the most meaningful can't be
accomplished with only half of the team necessary to make it succeed. Ouy
problem is all the more urgent because the clerical helf of the team is all
ve have and the need for a professional person in each center is not realized.
I need help in developing the skills and tools necessary to help administra-
tors, teachers and librarians see the need for this profesiional person.

PAT UPDEGROVE -~ Texas City, Texas Independcnt School District

My greatest need is to write an evaluation of our library program and
submit a long range plan for development and improvement. I also need to devel-
op a program to train our librarians, library clerks and students to assist
in the production of instructional materials. I have & continual need for
Preparing appropriate printed, broadcast and other information for circulation
to our schools and the general public to acquaint them with the services,
facilities and materirls of our school library programs.

JACK WEINSTEIN - Elmira City School District, New York

When I arrived in the Elmira School District three years ago to assume
the newly created position of Director of Library Services, I found that
the professional staff of over 800 teachers and administrators had no profes-
sional lidrary. I immediately went about setting one up. The idea was well-
received by all involved. In the short span of two years, a collection of
over 1,000 titles, 40 periodical subscriptions, and thousends of pamphlets
was build up. In addition, a subscription to the ERIC miecrofiche c¢ollection
vas obtained and a microfiche reasder-printer was purchased and installed in
the professional lidbrary.

In spite of all of the above, I find that very little use is made of
the professional library by the staff. I write short reviews of new books in
the superintendeat‘’s bulletin, end in many other ways try to arouse interest,
but to no avail. I feel that there is a very definite problem in communi-
cation here. ,
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ELEANOR FENWICK - St. Maryfe County, Maryland

At present, I am School Library Supervisor for a small but rapidly devel-
oping school system of 11,000 children. The Media Centers ere recent additions
to the school program. Some schools have no librarians, some have untrained
techniciaens, and the secondary schools have librarians with philosophies
and ideas that are not current. Although funds are limited, the Board of
Fducation reslizes the need for growth in the library area.

Long range and short range plans for growth and development of the Media
Center System for our county are clear in my mind. The plans are a natural
outgrowth of my philosophy of school libraries as extensions and enrichments
of the curriculum.

Unfortunately, some of the county commissioners, supervisors, adminis-~
trators, and teachers think of libraries as places where people paste in
pockets, stamp books, and are very, very silent. They fail to see the library
as an integral part of the curriculum. Can this GAP be closed?
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Aruitoxt provided by Eic:

CASE STUDY

Bill Baker had been a successful librarian at Weldon Junior High and

at Oxford Senior High before assuming his role as sunervisor of Media serv-
ices in Oxford. ''n this position he had responsibility for developing and
supervising media centers in twenty schools. All elementary and secondary
schools in Oxford had professional lidbrarians and centralized book collec-
tions. Non print resources were not found in all libraries though they could
be found in some, notably the high school where Mr, Baker had served recently
and two of the elementary schools.

After making initial visits to all of the schools, Mr. Baker took a
long look at the program for which he was responsible., He was far from hapnpv
with the picture his notes conveyed. There were some points at which his
notes seemed vague or spotty, but apparently the libraries in Oxford were
not the dynamic service centers he wanted them to be.

It seemed to him that the librarians were largely the reason for the
lack of movement and vitality he had observed. Most of them seemed concerned
with the daily routine and problems of circulation. Theyv seemed to be missing
opportunities to work with teachers in curriculum planning and with students
in guidance. In some schools the library was completely out of the main-
stream of teacher-student activity, Kennedy was an exception. Toris Coombs
was there and the library was a happy, busy center,

Even Oxford High was a disappointment., Several teachers stopped him in
the hall to say how much they missed him. "Things are not the same," they
confiied. He had disgyissed these remarks at first, but how he wondered
whether Jim White had been a wise choice as his successor.

Mr. Baker decided to have a meeting of all the schocol librarians and
convey to them his philosophy of service. He planned his speech carefully
and gave it vell, but somehow the response wasn't what he hoped for. The
problem was that it was still his philosophy. They did not take steps to
adopt {t.

What should he do? The superintendent and the school principals were
certainly sold on his service c_ncept. They would be expecting to bee a
change in the library program. How could he bring it abo1t? He felt he
needed new methods of communicating his viewpoint and more accurate methods
of appraising the performance of the librarisns to measure the effect of

\‘ "
“Rdﬂ:his communication.
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CASE STUDY

Mountain Grove is & small suburban community. Its eleven elementary
schools provide educational programs for approximately 5000 children.
Last year Mountain Grove Public School System added a library coordinator
to its central office staff. Clerks were hired to staff newly-established
library media centers in all elementary schools. All school-owned materials
were collected, wrganized and housed in central quarters.

New materials, both book and non-book, are bveing ordered and processed
before delivery to the schools. Budget for all materials except textbooks
is currently five dollars per pupil.

Though quarters and collections need expanding, Jane Dodd, the library
coordinator, places highest priority on the need for professional librarians
in all schools. She is somevhat discouraged because the superintendent
as well as the building principals and teachers seem satisfied with the
limited program she has be2n able to establish. No one but Miss Dodd seems
avare of the need for librarians in the schools.

How can she communicate this need in a way which will be successful in
gaining financial support and cormitment to a fully-functioning lidbrary media
program?
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Community Education Center
1847 North Chautauqua
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Division of Curriculum Services
System Media Center

BOOKS FOR DISCUSSION PROGRAM

1. What is the Books for Discussion education program and what is its purpose?
Books are presented for each boy and girl in the Discussion Group to read.
An appreciation of fine literature and art, the devalopment of new areas of
interest, and improvement of reading skills are some of ‘he desired goals.
Through the sharing of ideas, the pupil should be stimulated to think for
himself and to make judgments,

2. What kinds of books will be discussed? Newbery winners, classics that have
stood the test of time, and outstanding books that supplement all areas of
the curriculum (mathematics, science, social studies, language arts, =---)
make up the list. Time used for these areas does not replace the library
period,

3. Who conducts the meeting? A librarian or teacher serves as the leader, He
acts as the moderator only, not as a-lecturer. His purpose is to guide the
discussion to the important concepts and to encourage everyone in the group
to participate.

4, How often will the group meet? In general, the group will meet every other
week for one hour. The pupils must have read the book under discussion in
order to participate.

5. What guides should boys and girls remember when sharing?

a. Talk about the problem the gi'oup is considering at the moment. Stay
on the subject.

b. Discuss the selected book., Pertinent items from other sources such
as something seen on television or read in another book may be related,

¢y Ask questions of one another, rather than the group leader,
d. Volunteer for discussion.

e. Talk only long enough to get the point across. Give all who want
to talk an opportunity to be heard,

6. Points to consider while reading the selection.
a. What makes this book sigiificant?

b. Analyze the style of thz writing. Does it fit the mood, time,
and setting of the story?
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BOOKS FOR DISCUSSION PROGRAM (continued)

¢. Pick out colorful phrases that are worth remembering, that
help to paint a picture, or that heighten the mood. In what
way do the illustrations contribute to the reader's understanding?

d. Who is the most influential character in the book? Why?

e, Discuss what might have been the writer's purpose in creating
this book? Was there something in his life that interested
him in this field?

f. Notice characters that show a change in personality and
suggest causes,

g Would a different ending have been equally satisfying?
h. What are the main ideas presented in the book?

i. Choose a situation where a character displays a certain
emotion or faces a special problem and note how he copes
with it,

3. Think specifically of areas in which this book could lead
you on to other special interest projects.

How is the program evaluated? tIrom time to time, the discussants will compare
the selected book with other books previously read. In addition, at the close
of each year, the group will make a comparative evaluation to recall the merits
of specific books and to consider the worth of the total program for each
individual,

However, evaluation is a continuing process. Participants may approach more
difficult subjects with greater understanding and appreciation because of this
background,

3 B R N A
Selection for the First Discussion

PREAMBLE TO THE CONSTITUTION

We, the people of the United States, in order to form a more perfect union,
establish justice, insure domestic tranquillity, provide for the common
defense, promote the general welfare, and secure the blessings of liberty
to ourselves and our posterity, do ordain and establish this Constitution
for the United States of America,
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1847 North Chautauqua
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Division of Curriculum Services
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BOOKS FOR DISCUSSION
Primary Level

Aulaire George Washington Doubleday P-1
Beim Two is a Team Harcourt P
Bible ' 8mall Rain _ Viking P-I
Bulla Poppy Seeds Crowell pP-1
Burton Little House Houghton
Clark In My Mother's House Viking
Credle Down, Down the Mountain Nelson
Cretan All Except Sammy Little
Dalgliesh Courage of Sarah Noble Seribner
Fisher Cricket in a Thicket Scribner
Geisel Horton Hatches the Egg Random
(Seuss)

Gramatky Little Toot Putnam
Green Is it Hard? Is it Easy? Scott
La Fontaine The Lion and the Rat Watts
Ness Sam, Bangs and Moonshine Holt pP-I
Reyher My Mother is the Most Beautiful

Woman in the World Lothrop P-1
Schneider How Big is Big? Scott P-I
Swift The Little Red Lighthouse and the

Great Gray Bridge Harcourt P
Tresselt White Snow, Bright Snow Lothrop P
Udry A Tree is Nice ~ Harper P
Ward Biggest Bear Houghton P
Hoolley Popcorn Dragon Morrow P

(Thayer)
fashima Crow Boy Viking P
Qo (Iwamatsu)

ERIC

IToxt Provided by ERI
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1847 North Chautauqua
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Division of Curriculum Services
System Media Center

FIRST SERIES

BOOKS FOR DISCUSSION

Intermediate Level

(Several books may be used in part)

Carlson THE FAMILY UNDER THE BRIDGE Harper 1
Caudill DID YOU CARRY THE FLAG TODAY, CHARLEY? Holt P-I
Clymer MY BROTHER STEVIE Holt I
Estes HUNDRED DRESSES Harcourt I
Fitch ONE GOD Lothrop I-A
Friedman DIGGING INTO YESTERDAY Putnam I
Cates BLUE WILLOW Viking I-A
Hogben WONDERFUL WORLD OF MATHEMATICS Doubleday A
Houston WHITE ARCHER Harcourt I
Lang BLUE FAIRY BOOK McKay I
Lawson RABBIT HILL Viking I
Ravielli WONDERS OF THE HUMAN BODY Viking 1
Sperry CALL IT COURAGE Macmillan I-A
Wilder LONG WINTER Harper I-A
Witty YOU AND THE CONSTITUTION OF THE

UNITED STATES Children's P, 1
Yates AMOS FORTUNE, FREE MAN Dutton I-A
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BOOXS FOR DISCUSSION - Intermediate Level (continued)

SECOND SERIES

Alexander
Armstrong
Buff
Carmer

de Angeli
Evans

Garst

Grahame
Green
Johnson
Kipling
Little
- 0'Dell
Seredy
Singer

Steele, W.O0,

THE TRUTHFUL HARP
SOUNDER

APPLE AND THE ARROW
AMERICA SINGS

DOOR IN THE WALL
ALL ABOUT US

CRAZY HORSE, GREAT WARRIOR OF THE
SI0UX

WIND IN THE WILLOWS

THE BOOK OF NONSENSE, BY MANY AUTHORS
THE GRIZZLY

JUST SO STORIES

TAKE WING

ISLAND OF THE BLUE DOLPHINS

GOOD MASTER

THE FEARSOME INN

FAR FRONTIER

Holt
Harper
Houghton
Knopf
Doubleday

Golden

Houghton
Scribner
Dutton
Harper
Doubleday
Little
Houghton
Viking
Scribner

Harcourt



BOOKS FOR DISCUSSION - Intermediate Level (continued)

THIRD SERIES

A.C.E,I, TOLD UNDER THE STARS AND STRIPES . Macmillan I-A
Bonham MYSTERY OF THE FAT CAT * Dutton I-A
Browning PIED PIPER OF HAMELIN Warne I-A
Burch QUEENIE PEAVY Viking I
Eaton TRUMPETER'S TALE Morrow A
Edmonds MATCHLOCK GUN Dodd I
Frost YOU COME TOO Holt I-A
Hautzig THE ENDLESS STEPPE Crovell I-A
Hosford THUNDER OF THE GODS Holt I-A
James SMOKY THE COW HORSE Scribner I-A
Juster Phantom Tollbooth Random I-A
Kalashnikoff DEFENDER Scribner I-A
Milne WINNIE-THE~POOH Dutton I
Robinson DAVID IN SILENCE Lippincott I
Speare BRONZE BOW Houghton 1-A
Wier THE LONER McKay I



BOOKS FOR DISCUSSION - Intermediate Level (continued)

FOURTH SERIES

Arabian Nights ARABIAN NIGHTS, Lynd Ward, illus. ; Macmillan
Barrie PETER PAN Scribner
Brindze GULF STREAM Vanguard
Brooks BRONZEVILLE BOYS AND GIRLS Harper
Clemens ADVFTURES OF TOM SAWYER Grosset
Daugherty OF COURAGE UNDA'INTED Viking
De Jong WHEEL ON THE SCHOJL Harper
Henry KING OF THE WIND Rand
Holling TREE IN THE TRAIL Houghton
Judson MR, JUSTICE HOLMES Follett
Lenski STRAWBERRY GIRL Lippincott
Merrill THE PUSHCART WAR Scott
Mirsky éEVEN GRANDMOTHERS Follett
Steele, M.Q. JOURNEY OUTSIDE Viking
Stolz BULLY OF BARKHAM STREET Harper

(Discussion Part I) and

DOG ON BARKHAM STREET

(Discussion Part II)

Zei Holt

WILDCAT UNDER GLASS

I-A

I-A

I-A
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PARTICIPANT EVALUATION

1, What is your evaluation of each of the following aspects of the Institute?
Please note program changes you would make, if any.

(a) Objectives?

(b) Participants?

(c) Pre-institute orientation?

(4) Length and timing?

(e) Content?




(f) Materials provided through Institute li{brary and handouts?

- '*4‘)'.-":

(g) staff? (Full time and guest lecturers)

2. Vhat aspects of the Institute Were particularly significant for you?

3. Vhat if anything do you anticipate doing differently as a dircet result
of the Institute?

F —d

. Do you feel that you have made personal growth in our Institute objectives:

b. (1) Perceiving Problems of Communication
(2) Handling Communication Problems

C. roving Communication Skills
(1) writing
(2) T™inking

m L]
j____ &, Understanding the Communication Process

[ L8



) Spaaking

) Listening

) Visualizing

(6) Group Peticipation

(1) Leadersnip

| d.Implementing Media Center Philosophy
{ __ e.Helping others to communicate

{__ f.General growth as a person

'3
(b
(5

BRIRE:

L @
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CHECKLIST FOR BULLETIN BOARD DISPLAYS

1, Timeliness

2. Unity

3. Impact

k., Appropriateness of text :
5. Appropriatenésa of pictorial content

6. Effectiveness of use of color
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Appraisal of Personal Growth in Teamwork

A group that has learned to work as a team can be a productive one:
and its participatns can learn more effectively as well. Here are some
vays we can work and learn together.

Acceptance of Personal Respongibility

1. Making personal preparation in advance for meetings
2, Assisting others on the learning team to participate
3. Volunteering to serve as leader or recorder

4, Helping others to stay on the topic

5. Helping keep discussion centered on actual experience

Cooperation in a Common Task

6. Bharing my opinions and ideas with others

7. Actively facing any conflicts that arise

8. Trying to understend the nature of conflicts without attacking other persons
9. Helping to resolve problems instead of depending entirely on the leader

Communication

10. Asking for clarification when I don't understand

11l. Sometimes restating others' contributions to gain clarification
12. Listening to others attentively

13. Expressing ideas and opinions frankly

1%, Trying to help others with their problems of understanding

15. Asking for help

16. Sceing myself more objectively as I relate to others

17. Sharing the blame for poor teamwork

Self-Guidance

18. Relying less on trainer for direction

19. Relying less on leader for divection

20. Ability to relate topics and information to my experience
21. Trying to apply what I learn

Sensitivity to Individual Needs of Others

22. Being attentive when someone is talking

23. Making sure others' contributions are heard and dealt with

2k, Not belittling others for their lack of understanding

25. Accepting other participants as persons when I disagree with taeir ideas

Creative Self-Expression

26. Personally seeking out and/or sharing various resource materials
27. Offering ideas I know I can't develop, for whatever they may be worth to others.




Appraisal of Pergonal Orowth in Teamwork
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DIRECTIONS:

Place a circle ("0") around the number of the atatement (s) which bost exprenes
the amount of growth you recognize. ; )
Fow place an "X" in front of the statement {s) which you feel you should work
on in order to improve as a person.

You may want to esk other participants if they agree with the way you markea
the appraisal sheet. In this way you can discover if you see yourself the
same way that other people see you.



A.

B.

Rating Sheet--Croup

RESPONSIBLE PARTICIPATION /33 344557 A.
was lacking. We served our

own needs. We watched from R
outgside the group. We were

"grinding our own axes."

LEADERSHIP /43436 7 B.
ves dominated by one or more

persons.,

COMMUNICATION OF IDEAS (X 2436 Jc.

was poor; we did not listen.
We did not understand.
Ideas were ignored.

COMMUNICATION OF FEELINGS /Y 34567 D.
was poor. We did not listen

and did not understand

feelings. No one cared

about feelings.

AUTHENTICITY .
was missing. We were vear-
ing masks. We were being
phony and acting parts.

We were hiding our real
selves,

/4345C T E.

ACCEPTANCE OF PERSONS
was missing. Persons
vere rejected, ignored,
or criticized.

IRSYHSEC T T

FREEDOM OF PERSONS (R34 5¢ 7 o.
was stifled. Conformity was

explicitly or implicitly fos-

tered. Persons were not free

to expreas their individuality.

They were manipulated.

THE UNIVERSITY OF MICHIGAN
LIBRARY INSTITUTE 1970
PARTICIPATION TRAINING

RESPONSIBLE PARTICIPATION

vas Present. We were sensitive
to the needs of our group.
Eveyone was "on the ingide
participating.

LEADERSHIP

was shared among the members
according to thelr abilities
and insights.

COMMUNICATION OF INFAS

was good. We listened and
understood one another's ideas,
Ideas were vigorously pre-
sented and acknowledged.

COMMUNICATION OF FEELINGS
vas good. We listened and
understood and recognized
feelings. Feelings vere
shared and accepted.

AUTHENTICITY

was present. We were revealing
ou honest selves. We were
engaged in suthentic gelf-
revelation.

ACCEPTANCE OF PERSONS

was an active part of our give-
and-take. We "received one
another', recognizing and
repsecting the uniqueness of
each person.

FREEDOM OF PERSONS

was enhanced and encouraged.

The creativity and individuality
of persons was respented.
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Personal &nd Group Rating Form

Below are listed some ideals for group discussion. Indicate by a ( ) at the eppro-
priate point on the 1ist first, the degree to which you feel the group realized the
idesl in the session just concluded, and second, the quality of your contribution as
it relates to the ideal. A check at "10" indlcates the ideal was achieved, while a
check at "5" indicates the ideal was only partially achieved,

1. Everyone participated in selecting aq'interesting topic.

= U S Y B — )
la. My contribution in selecting the topic.
o:::/f+:+‘!~/0
2. Everyone helped to develop a sound goal.
o—t+—t—t—t—t——t———— /O
2a. My contribution in selecting the goal?;
o——At—tt—t—F /0
3. The group developed an outline clearly noting the steps to be taken to reach
the goal. 5
ottt
3a. My contribution to the daveloping of the outline.
ottty

L. 'The group followed the outline during the discussion.
oO——A—A——A——Af——Fo o f 44— /O
4a. My participation relative to following the outline.

O b4y /O

5. Participants shared from their own experience and feelings with only a little
intellectualizing. -

O ! | A{ 1 ? / ! B ] Yo

T T | AR | 7 [ | [
Sa. My sharing of experiences and feelings.
O ——t——tp——rb—p—F——foeif—/0
6. The group considered all sides of the topic.
o——A—A——Agrd—F |0
6a. My help to the group in seeing that all sides of the topic were considered.
Ot—tf—F
7. The atmosphere of the group was such that everyone felt free to participate.
O | R ) S 4 f | J l 0

L4 1 1 7 4 7 7 7 4
Ta. My contribution to the building of a group atmosphere of freedom.

), L. 4 N _ ! l . | 1 1 fgj
8. Participants really listehed to each other and buflt npoh each others contributions.

Q : ! / 1 W i I3 ! )} 1 .
8a. My listéning ehd buflding. Y% J i 0

o . o J j / foro | / i - (@,
EMC 7 T 7 4 1 T 7
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Analysis of Personal Behavior

This form is designed to help you think about your behavior in groups. First,
read over the scales. Second, on each scale place a check indicating the place
on the scale that describes you as you usually act in this group of persons.
Noxt, consider each ftem again. Make some notation to indieate to yourself
changes you desire to make in your behavior.

1. Ability to listen to others in an understanding way

A& JF A 5 ¢ 7,

Inattentive gervant
Unreceptive . Sensitive liatening

2. Tendency to build on the previous ideas of other group members

B, 3 o 5 @

—7
Go my ovn W Use their ideas

3. Willingness to be influenced by others

Close{i ol d [7/ ' I 6 7 Go along with

Resistant suggestions

4. Tendency to run the group

No déire = =1 L/[ ‘5 é 7 Try to get my

or effort, way in the group

5. Reaction to critical comments about own behavior in the group

Resen{ = 2 “ 5 (o 7 Genuinely want

Defensive criticisnm

6. Awareness of the feelings of others

Unaura.ﬁe s ql‘ *3 L7/ 5‘ é 7 Sensitive

Uninterested in Responsive
their feelings

7. Reactions to conflict and antegonism in the group

Avoidlit = \:3 ‘7/ 5 é 7 Use it constructively,

Quickly harmonize creatively
.~ . Shrink from it o
8. Reaction to opinions opposed to mipe
- N S A i N 4
Argue, reject Explore differ-

opponents ences readily
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PRE-INSTITUTE LIST OF SUGGESTED READINGS
The Communication Process

Bacon, Francis. Essays. Dolphin Books, Doubleday. n.d. Pithy observations
of pragmatic value in style and content for contemporary affairs.

Bennis, Warren G., Benne, Kenncth D., and Chin, Robert. The Planning of Change.
2nd ed. Holt, Rinehart, and Winston, 1959. An excellent collection
of readings on change with many implications for the school library
supervisor.

Berlo, David. The Process of Communication, an Introduction to Theory aad
Practice. Holt, Rinehart and Winston, 1960. A general introduction
to communication theory emphasizing its relationship to the learning .
process. :

Chase, Stuart. The Power of Words. Harcourt, Brace, 1954, Positive and
negative power of language is explored and the need for vetter tools for
sending and decoding messages is expressed.

Conn, R. H. "Art of Communication" Adult lLeadership, XVII (December, 1968),
pp. 269-70. Helpful guidelines for improving personal communication.

Demos, G. and Grant, B. '"Sharpening your Communicaticn S8kills." Education,
LXXXVII (November, 1966), pp.17h-6. Diccusses csuses of failure in
verbel ccrmunication and nakes suggestions for improvement.

Rall, Edward T. ‘The 8ilent Langusze. Doudbleday, 1959. The author, an anthro-
pologist, sees culture &3 comminication and cites many interesting
exemples to support his views.

Hayakawa, S. I. Language in Thought and Action. 2nd ed. Harcourt, Brace,
& Co., 1964, TFascinating discussion of what words mean in the human
give and take., This is a basic book in the field of semantics, the
study of huuan interaction through communication.

/

Keller, Paul W., and Brown, Charles T. "An Interpersonal Ethic for Communication.”
The Journal of Communication. XVIII (March, 1968), pp. 73-81., The
authors advocate acceptance of an ethical relationship between sender and
receiver in which basic frcedom of response in the individual is not
Jeopardized but is enhanced.




Lapkin, Burton E. "Systems Analysis in Top Management Communication."
Special Libraries. LVIII (February, 1967), pp. 90-94, The author
recormends systems analysis as a means of clarifying Jobs, streamlining
methods, and collecting information in a logical way which can best
communicate library programs to top management.

McLuhen, Marshall., Understanding Media. McGraw-Hill; 1964. A running

assessment of traditional means of communication in relation to the
electronic ege.

Matson, Floyd W., and Montagu, Ashley. The Human Dialogue. Perspectives on
Cojmunication. Free Press, 1967. This volume brings together the writings
of several widely-differing disciplines on the meaning of communication.
The editors favor those ideas and models which define communication as a
dialogue rather than as a monologue.

Nichols, Relph and Stevens, Leonard. Are You Listening? McGraw-Hill, 1957.
Discusses the importance of listening to improve speaking ability, to
release feelings, to gain information, to help others, to participate
effectively in conferences, etc.

Ross, Raymond 8. Speech Communication, Fundamentals, and Practice. Prentice-
Hall, 1965. A speech textbook based on communication theory, viewing speak-
ing as a dynamic process. Coding, decoding, and recoding of ideas aud
emotions are all a part of the system of communication. '

Smith, Robert M. 'Some Uses of Participation Training." Adult Leadership.
XVIII (September, 1969), pp. 77-78+. A general explanation of the group
process model we shall use in the institute.

Spillmen, R.J. "Contcmporary Pressures and Problems Create Need for New
Techniques and Methods of Communication."” Contemporary Education. XU (May,
1969), pp. 329-31. Chicago Public School administrators and teachers
identify needs for improved communications within their system which-
could be generalized to most educational systems of today.

Strunk, William, Jr., and White, E. B. The Elements of Style. Macmillan, 1959.
Do's and don'ts about writing based on good taste from someone who knows.

Wallace, Sarsh L. "Who is Listening?" Wilson Iibrary Bulletin. XULII (Névember,
1967), pp. 295-300. A good introduction to written and spoken communica-
tion which discusses the relationship of sender to receiver and the
responsibility of both for effective communication.

o



Supervision and School Libraries

.

ALA Bulletin, LXII (February, 1968). The theme of this issue is "Problems
in School Library Supervision."

Alfonso, Robert J. 'What is Creative Leadership?" School Libraries, XVI
{(Winter, 1967), pp. 9-15. Decfines leadership as behavior "which enables
people to move toward a goal important to them and which creates a feel-
ing of satisfaction and self-fulfillment in the follower."

Association for Supervision and Curriculum Development. Perceiving, Behaving
Becoming: A New Focus for Education. ASCD Yearbook. NEA., 1962,

TProposes new insights in the paychological foundations of education."

Biel, Audrey C. "Tapes Can Sell for You." Top of the News. {June, 1967), pp.
400-402. Suggestions for preparing audio tapes of one minute book
reviews to promote young adult reading.

Bryant, J.W. and Cattafesta, R.J. "Planning Library Promotion: Administra-
tor's View: Artist's View." Wilson Library Bulletin, XXXIX (February,
1965). pp. 46LATL. Tllustrates principles of design and public relations.

Crocke, H.A. "Supervisor and Staff Morale." National Associatizxu_f_s_mgﬂ
School Principals Bulletin. XXXXIX (October, 1965), pp.86-96. Group
dynamics as a tool for the supervisor.

Darling, Richard L. "School Library Supervision in State and Local School
Systems." School Life, XXXXV (November-December, 1962), pp. 25-28.
Describes important facets of the role of & school library supervisor.

Eble, Mary. "Literary Launchings." School Library Journal, XVI (October, 1969)
pp. 109-111. Rationale and suggestions for book discussion groups in
the school library.

Johnson, Duane. '"The School Library Press: A Survey of State Association
Periodicals." School Libraries XIX (Spring, 1970) pp. 21-25. Summar-
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Resources

Participation Training: For Adult Education. Paul Bergevin and John
McKinley (Bethany Press, 1965). Brief descriptive material about
Participation Training and what is involved in the training experi-

ence, such as roles/responsibilities, goal statement, and related
elements.

A Manual for Group Discussion Participants. Paul Bergevin and Dwight
Morris (Seabury Press, 1965). A resource which describes and gives
assistance in skill development for discussion methodology.

"Some uses of Participation Training”. Robert M. Smith, Adult Leadership.
September 1969, p.77 £f. Briefly describes Participation Trsining,
contrasts it with sensitivity training, and deseribes the appiications
of Participation Training.

Group Processes for Adult ’Education. Paul Bergevin and Dwight Morris
iSeabury Press, 1960). A booklet describing techniques often used
in adult education activities. Techniques are ticated in outline
fornm., ’

Introduction to Group Dynamics. Malecolm and Hulda Knowles (Association
Press, 1959)., A guide and a preparation for further study of the
rindings of social scientists investigating the charesteristics o?
groups. :

group-Centered Leadership. Thomas Gordon (Houghton-Mifflin, 1955).
Develops the concept that group members rather than designated leaders
provide the best source of leadership.

New Understanding of lLeadership. Murray Ross and Charles Hendry (Association
Press, 1957). Summarizes research findings about the nature and meanings
of leadership.

Dynamics of Groups at Work. Herbert A. Thelen - (University of Chicago
- Press, 1954)., Many aspects of group behavior are discussed. A more
; in»depth presentation assiating the reader in understanding groups.'

',,Row to be & Modern Leader, Lawrence K. Frank (Association Press, 195h)

A general discussiOu of what is 1nvolved in group 1eadership. e




 Travers, Robert Mi M. Researt

Abhelor & teacler 1950
A Seleceed Blibllegraphy for Hessiee Destoasts

We have ol bezn heolved n the nrocess of wesssgo design on a dally bagls
and papy of us have bron fevelved with the mesenags Caslgn process for mors formel
appiroacites e.g. (nsuructona! roteriols.  tovaver, we have often desluned our
messagas whthout censelousiy nianning the ¥inal nroduct, 0ften we have dasigned
messagas on the Lasls of exparioence without attempting to Justify the specific
dettgn form or we hide the process bahing & vell of secrecy known as creativity,

Designing rassages Tor epailffe outeones requires some consclous effort to
work thicreh thx deslgn proccss. Tha deslgn model vsed for thls purpose was
orlginally dealgned by . Al Abador of fichigan Stete University, a dissertation
s£899 custorata condldate and an Asslsient o Dr. Kobert Davis, well known learning
psychiologlist who heads the Instructional Devalopmant Service of the university,

The nodel his been rodified by Hr, Hessler to ¢lorify a functlion, expand a functlon,
and stress the clrculor nature of the process.,

This Lriaf bikliegraphy ts an attount (o bring together o few Important recd~
Ings related to sowme of the nijor aveas of the design model. The deslgn process
fust reflect moro than Intultlon If the resulting mossage(s) is{are) to succeed in
accompltlshlig thelr Intended alm. Develop a style of deslgning which 1s ratural,
but which Tncludas all of the major functlons of the process.

Problem !dentifieatlon

Alnsmow, Movrls,  Introduction to Design. (Hew York: Prentlce Hall), 1962.
A beok valuable in the early staoas of massaga design wnlch presents a logleal
and proven technlque for the enalysls of complex problers Including the
selectlon of alternatives and decislon prioritles.

Barnlund, Dean C. et. al,  luterpersons] Cormunleatlon: Survey and Studles,

(Poston: Heughton MiftTin), 198U A suparb cailection of Interpersonal
communlcation studles organlzed to Include: thoorles and models of Inter-
parsonal communicatlon; ccmmunleator cholce; soclal context of conmunlication;
channele of coimumication; porspactives on verbal Interaction; nonverbal
Interaction; and theraputic comnunicatlon. '

» (Chiicegor Aldire), 7960, An cicellant source book In Systems theory and Its
applinuticns, ¢!
Boulding; Ashby; Mill
the fundamental natur
oigaalenic, cybarneti

Buckiey, W. (ed.), llodern Systsms Rescarch for the Behavioral Sclentist.

}, 1994,

t 15 & compllatica of pogers urltten by leaders In the fleld e.g.
tler; Wlenear; Doutsch; Ackoff; Osgood and others. Exemlnes

e of Inferpation, conrunlcastlon, and mdaning from an

¢, psychologlcal end soclocul tuval perfipectlive(s).

Systess Approsch. (Hew York: Dell), 1988. Thls book provides
an overview of geneval systems thcory and technlques of complex probleming
solving, 1t glves ¢hs message deslaner a "systems!! parspective of his task,
Thus It permits a mora P

the actual message |

powertul anaiysls of the problem with recognition that
cnly a part of the whole process. S o

h and Thedry Reloted to Audlovisual Informatlon

o Ciransmisslon.  {Waghinaten DG : Mo wdlsterbuted by Wit Leokitore)
1957 (vevi ed,) by, Travers lnvestlyates the key studies related to eudlovisual
 Transmission theory organlzed avound such areas as the role of audlovisual
devleos In lesrning; chennel switehing; otiention; consept earn aultls -

- moda) Ity skudlesi a model fo Informatlon transmisslon with a=y mate




Dakormbng Pusguross and Coistralnts

Loolty Dasrond,  Pregven Bvaluation ead Ruview Tochniqus. (W:shlington 0.6.1 UL4, Gow!:)
1986, Thls wolumo coaderning PERY, prasents the basle concepts of wroject plen-
ning and mansgement whlch asn then be applisd to planning, anelysls, and
tmplaixntat foin stages Of the Abador-Hessler Design Hodsl,

Datarmlne Coxle end Oblectives

(X L LR T ey

Hagor, Robort Fuo Prupuring lnstrustisnal Objectives, (Pale altor Fearon), 1362,

- A clastlc In the Tleld of educetion. Written as a programmed text with u
branching techniqua, ¢his Inexpansive papsrbeck explaing how teachers can
learn to wrlte objectives for the student In hshavioral terms l.e. cporatlona)
and obsorvabla, Content can be appllied to any subject ares of Interest to
the message deslgner. . '

Bloom, Benjamin S. (ed,) Yaxonomy of Educations] Objactlves: Cognitiva Lomain,
(Haw York: Hackay), 1956. A peporback which offers the message designer a
powariul end systematlc way of classifylng obJectlves and deterinininlng thalr
lavel of difflculty. Operatlonal dafintilons and snd axemples are furnishad o
for such categorles ast knowledge compvehenslon; appllcation enalysis; synthasis;

and evatuaxton. A companlon paparback by Xrathwoh! In 1984 deals with a
taxonomy of objectives for the affectlve domaln, » '

j;j\ Lesign; Solect Alternativas; and Hako Trade Offs

Bettinghaus, E, P, Paorsuaslve Communicatlon. (New York: Holt), 1968, Preseantz a -
conclse disttilation of o vast body of research n persuaslon and attltude

changs, Messzge designers will be especlally Intested In messaga reaning;

massege organizatlon; and single v.s, mileiple channels as a presentation

consideratlon, |

Chu, Q. €, Loarning from Yelevislont What Rosearch Says.  Wrltten with Wilbus
~ Sehramm, thle paperback deals with sixty principles of televislon messags
~deslgn and use backed with abstrscts of ¢peclflc rasearch and Including such
. varladles as colory screen siza; humor; animation; viewlng condlitlons and

camara angles. - ' , ~

; L Fllm Resaarch, {(Penn. Stats U.) 1961,

A classls In tha fleld of flla research, Every iyss of fllo varlebie you 4an.
Imagine Is covored In the exhaustive vapore Including audlence varlables; e

f1¥n structure;  and the context of flim{motlon pleture) uso. Messsae dasigners
- shoutd be concernsd witn the principies of fiim design covered In a summary

£ Ncban,yc. F. and Van Ommer, E.B.v!nStqyctldngl

Woinen, Donald A, - Mewory and Attentlon.  (New Yorki Wiley), 1969, Analyzlng tha
 complex phanomznon of how humang detect and organlue Information s0 as to
~ achleva parceptlon, attantlontand me slective
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parcoption and attentioni shoy
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‘Budd, Thovpa, and Batahau, Coniggg.!aglg"js of Communicaglons, (Mew York: Me Mi1len)
A suirvay of varlous centont AR Iya G ﬁcchnlﬂV“3 and Fioul Shey might be sdepied
to spacific probless. Stressus cuntent ana’ tysis s an oveluation ond vatovirch
tool, fFoy the message aeslgasi, 1t 18 a research teol fhrough which w0 tust

massage deslen hypotheres,

Osoaod. C. E., Suct, 6.4, 2nd Tanne nbvxn, Fodo The Heasuyering, of H'an*n!
(U, of [1llnols PtaaQ), YOR7. Tin rh«ory, researcn, racionaie, and tachnlcuos
for tha evaluation of Lhnan° effasts throus h the use of tho zenzutic
differential Instrumeni,
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