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PREFACE

The present book has been written in response to a de-
mand for orientation with regard, not to the learning of one
specific language or another, but to the technique of
language-learning in general, especially in the light of
modern linguistic analysis. With this aim in mind, I have
made the entire discussion as general as possible, and have
brought in illustrations from the modern languages com-
monly taught in American schools and colleges, and from
Latin as well.

Acknowledgments are due to D. C. Heath and Co., for
permission to reprint a passage from Denoeu and Hall,
Spoken and Written French, Unit 11 (Basic Sentences);
and to Holt, Rinchart and Winston for permission to re-
print three passages from Agard, Basic Conversational
Spanish, Unit 1 (Grammar), Unit 4, and Unit 14 (Basic
Sentences and Review Dialogue), and two passages from
Rehder and Twaddell, German, Units 2 and 8 (Proununcia-
tion) and Unit 8 (Basic Sentences).

R.A.H.Jr.
Ithaca, N.Y.,
January, 1965
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INTRODUCTION

Chapter 1. The Language-Learning Problem

“I spent three years in high-school and two years in
- college on studying French, and I still can’t understand,
speak, read, or write it. Isn’t there some way of learning a
language in less time, with less wasted effort, and with some
: r:ﬁ ability to use it when I'm through?” asks a college
junlor, vachk | ; _ »

“I put in four years acquiring a working command of
German. Now I have to learn Spanish”, says an engineer

~ who has just been given an assignment in South America.

“Do I have to take another four years for that, just as I
~ did for German? And what will happen if they send me to

India and I have to know Hindi? Heaven only knows how :

many years that will take mel”

- We often hear questions like these asked by people of

~all ages, from high-school-students to mature men and

women, Such questions reflect a basic dissatisfaction with
- the ineffective way foreign languages are all too often -
- taught in our schools, and a realization that a drastic im-
- provement is necessary, The problem is immediate and

pressing. The time is past when a knowledge of Latin,

 French, or German was a mere “frill”, available only in

schools and colleges patronized by a favored few, and .

i valuable only as an elegant accomplishment of little or no =

practical use. In today’s world, every American is or may

~unexpectedly come to be in far more contact with the =~ -

~ non-English-speaking world than ever before; and this

~state of affairs will unquestionably be intensified, and -

rapidly so, during the rest of the twentieth century.
-In this situation, we need, not only what has been

termed “‘a stock-pile of strategic language competence”, in

1 ‘the shape of a great number of individuals who know

1
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~ specific languages (both the “usual” ones like Spanish and
QGerman, and “unusual” ones like Indonesian and Japa-

- nese), but a widely diffused knowledge of how to go about.
" learning any new language with which we may be con-

fronted. Hence the answer to both of the above questions
is “No, it certainly isn’t necessary to waste a lot of time in

o learning either the first foreign language you attack, or

later ones; and any American can learn one or more
languages just as effectively as people of other countries.
There exists a body of knowledge about language, called
linguistics,! on whose findings you can draw to acquire a
sound approach to language itself and to the problems of
learning a new language. Many of the problems you meet
will be the same for your second or third or fourth foreign
language as for your first; and if you have a clear under-
standing of the source of your difficulties and how to meet
them, you can save a great deal of time and effort. Even
if you are now coming in contact with a foreign language
for the first time, it can help you greatly to be able to dis-
tinguish between the problems of language-learning in gen-
eral aud the specific problems posed by the particular lan-
guage you are working on.”

~ This book is intended, therefore, to be of assistance to all
language-learners, by giving them a technique, not for
learning some specific language (be it Latin, French, Ital-
jan, German, or Swahili), but for acquiring any foreign
* language. Naturally, the fifth or tenth language will come
easier than the first, simply as a result of practice in the art
of picking up a language; but it is not necessary to wait
until one’s fifth or tenth language to realize that such a tech-
nique exists and can be learned and used with profit,

~ The difficulties we face in learning a new language arise
- out of conflicts of several types. Our discussion in this book
will be oriented around these conflicts, the protiems to

" Linguistics means “the scientific study of language and its find-
ings”, not (as is sometimes thought) the ability to talk a number
of languages. Similarly, a linguist or linguistic analyst, as referred

_to throughout this discussion, is not some-one who talks many

- languages, a mere polyglot, but a person who analyzes the structure

of language from a sclentific point of viéw and with a special tech- .

 nique.
Q )
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which they give rise, and their solutions. The first question
that comes up is why we study a new language at all, and

| ; - what are the various ways in which we can go about study-

‘ing it, with a discussion of the merits of these various
ways; this topic will be treated In Part I. Some difficulties
arise out of incomplete understanding of the nature of lan-
guage itself, and the inaccurate notions on this point that
‘we learn in school and from pecple around us; a clearer
picture of the nature of language itself, as given In Part II,
18 therefore necessary. The need to build new habits in
learning a new language is taken up in the third part, and
the possibility of interference from old habits, in the
- fourth, Since language is used, not in isolation from the rest
of life, but as a vital part of the activity of a human com-
munity, Part V will take up the function of language in

= its social context: the nature of meaning, its correlation - |

‘with culture, and the cultural differences with which lan.
‘guages are assoclated. The lingulstic approach as.a whole
is discussed in the Conclusion. Appendix A takes up the
‘characteristic difficulties facing the learners of eight com- -
monly studied languages, and Appendix B explains the
phonetic and phonemic symbols used in our discussion.
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Chapter 2. Why Leam Forelgn Langhages?

“Why waste your time studying a foreign language?” is

a question that language-learners not infrequently hear,
_often followed up by remarks like these:

“We don’t need foreign languages here in Amerlca:
everybody in this country talks English, and anybody that
doesn’t is either lazy, stupid, or un-American.” =
~ “Most of our immigrants’ problems v-ould be solved if
they'd only stop speaking Spanish and talk English in-
stead” (from an English-teacher in a Texas town).

“Everywhere you go in the world, péople talk English.
It’s foolish to waste time on talking the way they do in
some out-of-the-way jerk-water country.”

“There isn't any sense in making graduate students leamn
French, German, or Russian for the master’s or doctor’s
degrees. They never look at anything in any of those lan-
guages after they've passed their reading-examinations, and
everything that’s of any value is abstracted or translated
anyhow.,”

“You'd do better to learn to think straight in your own

language rather than to pick up a whole lot of strange -

tongues without having anything to say in any of them.
‘Look at the European hotel-waiters who know ten or -
twelve languages but can’t discuss anything outside of
- 'menus and wine-lists.” ‘

- Bach one of these arguments has a superficial attrac-

i1 tiveness, starting from facts that are well known but draw-

ing exaggerated and unjustified conclusions from them.
They all have in common the assumption that, since most
people in the United States speak only English, we do not

e ’. \) . 4 M N s 1] - B
t contacts with other nations. Even within our own
ERIC : e '

need to use any other language in our daily affairs or in-
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- borders, there are a great many speakers of other languages
—think especially of the Mexican-Americans in the South-
West from Texas to California, of the Puerto Ricans in
the New York area, of the Cubans in Florida, and of the .

French-Canadians in New England. These and similar
groups include many individuals of high abilities, who are
being allowed to drop out of school and denied participa-
tion in American life simply because they speak a lan-
guage other than English, Of course they should be helped
to learn English—by an effective, scientifically based ap-
proach——but, if they were taught in their native language
as children, and dealt with in it by their employers, they
could become useful citizens instead of delinquents as so

.~ many of them do, These groups also constitute a reservoir

of language-competence which should not be neglected in
our present shortage of persons who are truly bilingual in
English and other languages. For this very practical rea-

.. son, as well as for more general considerations of cultural

value, children of “hyphenated American” (Italo-Ameri-

 can, Greek-American, etc.) families should never be made 3

.. ashamed of their foreign-language back-ground, but should
- be encouraged to keep up and develop their skill in their
parents’ tongues. ‘ ' '

~ " Outside of the United States, it is even more clear that S

we can no longer afford to deal with other nations on a
- “Let 'em learn English” basis, In the hey-day of political
‘and economic imperialism, it was easy for speakers of

. English to Insist that their subjects and their customets
_+ . use English in dealing with them, and to take an attitude of
~contempt towards all other languages. Needless to say, this ~

s, attitude called forth strong tesentment, and in many parts

~ of the world (particulerly the Far Bast and Latin America)

~ the necessity of using English Is assoclated with a hated

= “subservience to Anglo-Ametican dominatior:, On the other

. edge of jts customs and some Interest In its language s
- often especially welcome, In such nations as Hungary and

“Greece, the inhabitants have long since learned to expect |
- foreigners (particularly Americans) to show no interest
in the language of the country; hence an American who
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fiows something of Hungarlan of moder Greek, even -
-épough to say SR Ssziném szépen" for “Thank you" in
Sudapest or “Efkharisté poli” in’ Athens, meets with espe-
fal friendliriess and gratitude. =,
here are many reasons why we undertake the study of E
oreign language, but they may be summed up underl,;_p
four major headmgs. S
2+, Perhaps the most basic reason is simply to be able to;
ommunicate directly (by word of mouth ot In writing) .
with others who usé the language involved. We.may be in-
_tending to travel In one or more countries where the lan-
e s spoken; any trip to a foreign country is infinitely .
noré rewarding, In personal contacts and In cultural un-
ferstanding, if we know its language and can talk directly
o its people and understand what they are saying to (and
about!) us. The same may be said of business contacts, in
vhich we may save much time and avold many misunder-
standings "if we know our customer’s language—to say '
_ nothing of the good will we gain if we deal with him in his
~own language instead of forcmg him to use English. If we =
~ are working in any branch of science, we naturally wish to -
exchange information with other scientists as effectively as
Sl possxble, and we can do this best through personal com- -
" munication. Missionary workers of course desire to speak -
- directly to the hearts of thosc they wish to convert; for
. this purpose, the most effective channel is the prospective
- convert’s native language, in which he not only thinks but
- expresses his innermost feelings most fully. More general
_-than the aims we have just mentioned is the desire to ex- -
- pand our intellectual and cultural horizons through contact
with people of another culture, 50 a§ to know how some oEi =
the rest of the world lives. Lok
~ Some or all of these aims are frequently dxsmissed as
“merely practical”, “bread-and-butter necessities®, or as
_involving “only barber-shop conversation®, We must real-
ze‘,‘f however; that even:the most. “down-to-earth” - and ‘
‘practical” use of a language regunres commuhication wi
_ and understanding of other individuals and their. cultural
- backgrounds, and hence involves human relations in their
most essential forms Ordmary, every-day “shirt sleeves -
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. talk” (as it has been called) underlies all further use of
- language- in its more advanced or complicated manifesta-
. tions, and is therefore not to be despised or neglected. Y
2. “But I don’t care about speaking the language—all I
. want is to read what I find written in it”, is the attitude we
"~ often hear expressed, particularty by scientists whose chief
~ concern is to keep up with the most recent developments
_In their fields. This “reading-objective”, as it is often
called, is wholly justified within the framework of scientific
- research, in which our only concern is with intellectual
-~ content and objective meaning. In humanistic and espe-
- cially literary study, however, we are interested not only
-~ in the intellectual content of a work but also in its aesthetic
.. effect, and this we can feel and evaluate only if we can put -
- ourselves in the position of native speakers of the lan-
- guage in which the work Is written and members of the ™~
~ culture out of which it has grown. To attain such a stand-
.. point for evaluating a work of literature, the ‘“reading-
. objective” is not enough, since the aesthetic and literary
- effect of a work depends, not merely on how it looksona
- printed page, but even more on how it sounds as spoken. ‘
 The “reading-objective” differs from the goal of direct = -
*  communication discussed above under (1), in that it in-
- volves only a one-way contact with the foreign language
and its users: the learner desires, not to exchange ideas
' with living persons, but simply to receive messages from
~ . whoever may have written them down. This ability is by
" no means to be despised, since it is the only way in which
. we can receive and assimilate the wisdom which our pre-
. decessors have transmitted to us by writing down what -
. they had to say. However, a “reading-ability” is, by its
- very nature, incomplete in contrast to the complete ability .
.~ to recelve a message and reply to it in the give-and-take of =
~ conversation. For “dead” languages like Latin, Ancient
- Greek, Sanskrit, or Classical Arabic, this is the main kind
- of ability demanded of present-day leamners, as it is for
 scientists desiring only to read other scientists’ work. For
~_these restricted aims, it is legitimate to reduce one's sights
- and use only such techniques as will give the desired result.
"o 3. A more general reason for knowing something about
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at least one forelgn tongué is the relatlvity of language-: :

he talks a given way, with a given grammatical
, and a glven set of meanings for the words of his -
‘language, that that Is the only natural and normal way of =
talldng and thinking.? Yet our native language-habits ate

to us. Many mlsunderstandmgs arise simply because -

~ask” and we tedct as If he had “demanded” what he was
serely asking for,

language-structure; such ignorance is at the root of a great

- living is not the only or even the most reasonable one, A

- Jnthane acqualntance and penetration In reasonablo

~as we can possibly reach, . :
4. Some persons are mterested in language as an object ,
study and analysis In its own right. The prime aim of
hesé leamers is not the ability to speak a numt r qf le.n-y

'Tbe classieal instenoe ot such an atutude fs fovnd 1n the ¢on- -

versation between Huck Finn and Jim on the raft, in which Huck :

finds it Impossible to persuade Jim that it is as natural for French- .
men t6 use French as it {s for Englishmen or Americans to us

- b"'ish (Mark Twaln, Tlie Adveu:um of Huckleberry Finn, Chap-‘g,- <

Q

.-Evety native speaker of a language thinks, be~

“only & palr of spectacles, as it were, thtough which we view =~
'the world around us. People who speak other languages
ave  different palrs of linguistic - “spectacles”, through -
which the world seems different to them from what it seems = -

| to realize that some-onie else’s language has different
“structural characteristics and different meanings from our
wn—as when a Frenchman uses the verb demander “to

1t is harmful for ahy-one to. be unaware of these dlf-j"_ :
-ferences in fundamental outlook which are caused by = -

deal—though by no means all—of the misunderstanding
- and hostility that beset naive members of different cultures,
"It Is not only helpful, but necessary, for every person to -
~have some knowledge of at least one other way of talking,
‘_,in order to realize that his or her own way of talking and

mere smattering of a foreign language, or information
- picked up second-hand, is not enough for this purpose;

d 19(11 are essential, This principle of linguistic and cultural
relativity is the most valid reason for extending second- -
anguage-leamlng to as many members of the Population B
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gua g—triefe polyg!ottlsm-—-—but rather the sclentific exam-
‘ination " of llngulstlc systems and of human language-be-
“avior as a whole, For those of us who have this alm, the .
“analysis of language and its structure Is a highly interesting -
“occupation; but we realize that it is ot necessarily so for
the ordinary speaker of any given language, any more than
rriial man cares greatly about the structure of the leg-
es or the digestive organs. Most people are Interested -
language only as an effective medium for com- .
-munication, and are concerned about its structure . an
Mcﬂoning ‘only it something goes wrong, if they have dif
culties in dealing with thelr own language or a foreign one
Whensuch difficulties arise, the contribution of the lin
”,,Stlc fanalyst {s’ essential for meeting and over-comln
em, a hall Seein our next chapter,. . -
e ot o 'REFERENCES '
sefu of forel : A
'Read.n‘?“ob:ecu‘i,e’?“é‘ﬁﬁ‘.,‘fa‘:s Husbesers Parter. -
elativity of language-structure: Lado. 1957 Twaddcll ‘
(Apfgj}l)ﬂsting of each reference tttle will be found in the Blb- ¢

Clxapter 3. : Wha! Are the Diﬂlcultles?

o We begla to have frouble as-soon as we st out to l': s
- any foreign language. In Thomas Hardy's novel Jude th
bscure, the: hero__\orders Latin and Greek %;ammaé; b

Grhﬁms Law—-m a ndisement of rough r ies to ldeal oomf
‘ieteness Thus he assungacefialhat the words of the L:'equi et angtmtg:’
ﬁven language by those who had the art to dnscovet t

re always to be found somewhere latent in the words
fuirnishéd by the books aforesaid. " . duch 4t
winls [ ore
‘ grax};xmarboo ardvedl T he Iearnt fo _he f

Qo

ERIC™
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 that th ’rof 43 N0 law of transmutation, as in his innbeenoe hej'f,
e Lot oGtk it Gk

at every word n n reek wis

h;dlvid y oommttted to membry at the cost of ye u wa;

: Phrased ln a positive way, this means that each langttage -
features which differ from those of every other, and
; each language which is to be learned (what Hardy
rois the “required language” and what Is now called the
“t{arget-language” often abbreviated TL) must therefors
¢ studied on its own terms, not thosé of the language
‘which the leatner is using as a point of departure (Hardy’s
glven Janguage”, now called the “learner’s language" of -
L), Hardy does not describe the details of Jude's actual
‘work on Latin and Greek; but Jude undoubtedly found
 that not only were the individual words difterent, but also
_the way In which they were put together. For Greek, thers
- was the additional problem of a new alphabet to learn; and, -
_even had Jude been attacking a modern language, he wouldﬁ .
~; have found new and unaccustomed features of sound, :
- Pronunciation Is, in fact, the first aspect of any livlng'
;language with which we have to deal, since all the restof .
“our learning depends on our bemg able to understand
. what we hear and to make ourselves understood in the
o target-language ‘Familiar examples of difficult vowel-
~ sounds are those made with the top of the tongue raised
_ high in the front of the mouth and with the lips, not ' -
stretched (as in the sound written { in English machine),
‘but rounded and puckered out at the same time, such as
_the French sound written u in tu “you®, mur “wall®, or
“sfr “sure”, et¢., and the similar sound in German wdtten :
i, as:in Glite “goodness”, hiiten “to_protect”, of spltlen,~,
‘to rinse’’. Russian has a vowel-souhd whose name is
‘yeri”, which ls made with the top of the tongue raised
high In the center of the mouth and with the lips

ounded at all; it is wrl g n 6
/ Ywas” or v /mi/. Mwe"3 An example of difficult
with cor on nts Is the pronunciation of Engllsh th,inis
ilérs between slant fines r’epr;sent s:t‘t’e phaﬁ:me: or signiﬂ,

Lait
. units of sound of a lan ag: efters used way consti
0 iemic tr. .tcrlplidn cf low, C ' :

C
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- two varletles (a8 In this and thick), which causes consid-
- erable trouble for Buropeans and others who have no
+ corresponding sound In thelr own languages, und who
?%nigguendy say either “zis” and “sick”, or “dis” and
- -Not only single sounds, but over-all habits of dividing
;:ivlllablg,’ot:;tzesslng‘them. and of ralsing and lowering -
_ the pitch of the voice over the entire length of an utter-
 ance, vary from one language to the next, Misunderstand-
ings, sometimes amusing and sometimes not so amusing,
can arise as a result of these differences, In lifﬂsh.ylth@
u-phrase black cow has both the literal meaning of “a
w which is black” and also “a drink made of ice ¢
nd Coca-Cola”; it is by no meuns identical In pronun
1 with the compound black-out, The compound has
6 full stress (represented by ¢ ) on the first syllable,
aniother stress which is intermediate between full and
weak (represented here by ' ): bldck-out, whereas the
phrase bldck cdw has two full stresses. There is a different
type of transitlon (often called juncture, from the way in
which sounds are joined to'g(e_‘ther),, between the two sylla-
bles: black cow has two /k/-sounds in rapid succession,
whereas there is only one /k/ in black-out. Speakers of
Spanish, however, do not have these differences in stress
and juncture in their normal speech, and also are not ac- -
customed to hearing a /t/ at the end of a word; so thep =
interpret English black-out as i It were thie same us black
-ow, and {n Puerto Rico one frequently sees a Coca-Cola
fioat advertised as a “black-out”. Less amusing, perhaps,
the Instatice in which an intending misslonary in China,
0 was just beginning his study of Chinese, failed to
difference in pitch between two words, that for
en” and that for “wife”; which were otherwise the
same; when he tried to tell the cook to kill a chicken an
dinnér, what he actually sald meant *
B A Sook He ALY I e
Grammatical systems differ very widely, even among

languages of western Europe, to say nothing of those of
other parts of the.world, We are accustomed to thinking
- §* our familiar parts of speech—noun, adjective, verb,
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_ptonoun, etc,—as being universal, so that we are surprised
~ of the wotld’s languages. It is confusing emough for a
- speaker of English to find that in Russian, for example, the-
~ “past” of verbs has to change its form in accordance, not
'f'ﬁndet (as do adjectives in West European languages), as

""s*“he was”, but s Gsna /4 bil4/ T [woman speaking] was”,
. OHa 6una /oné bild/ “she was”, It is conslderab

~ anese, where adjectives are simply a subclass of verbs, or

- as whole sentences, as in /wa?thatekhwahlakslatokAhn‘?

- referred to (book versus books; was vertus were), in the
. person speaking (I am versus he is), and in the time of the

~to find that they are niot found in many, perhaps even most,

~ with the person of the subject, but with its number and
Ouun /14 b/ “I [man speaking] was”, on Gu /6n bt/

more ‘(
~ difficult for us to grasp the system of a language like Jap-

. In the Iroquolan languages, where a verb-form includss an
 Indication, not only of the person, gendet, and number -
- of the subject and object, but also of the varlous types of .
~ action, and may incorporate noun objects, which often are -
~ derived in their turn from similarly complex verbs, The
~ resultant forms often seem to us as long and complicated

 tslatasé:/ “He went around to the other side of the altar”d

- In English we are familiar with certain changes in the :
= form of a word which indicate differenices In the number

~action referred to (we buy versus we bought). Variations '

. of this kind In the form of words often serve to tie one part .

- the inflection of a language.®

caﬂ be conveyed by varlation in the forms of WOrds Evenin

= bol 2 lndlcam a tlottal stop or ‘weatch fn throat”s
A l??vgv?l like tlnt of Bngllsh bm. an?l ¢ lndicatec tlugl6 the vowel

i whlch (Y used by lingulstc anslysis—with the wide spread wse
.. of the same term in y the meaning * 'ILG

of a sentence together with another, as when, say, the

- subject must apree with its verb (I am, but we are; he ls,
- but they are); when they do, they are known as 1nﬂectional Sant
_ variations, and the changes in form which they involve are

~ In inflection, there are many ldnds of meanln whlch

’ﬁ- sense of the term lnﬂecrlon-—-the ouly sense

in the pitch of tho
voiec” Por this latter meanlng, llngulsts normally prefer ln:ona- S
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- out famlliar categories of number, person, and time of the
&cﬂ.on. there can be more distinctions made than we are
~ accustomed to. Thus, In addition to singular and Pluxal
ne latsuages have dual forms to refer to “two® (n0 -
- more and no less) and trial for “three”, as in the Mela-
" ‘neslen language of Annatom Island: /alen/ “he", t{arau/h e
“the two of them”, /ahtalj/ “the three of them”, and /ara/
“they* (four of- moxe) In verbs, likewise, there may be -
distinctions, not only in the time of the action (tense), but
also in the idnd of action involved (aspect), or the speak ‘
s readiness to vouch for what Is being sald. Thus, in
Latin, evety normal verb has two stems, of which otie, the
imtmfmive, indicates that the action referred to is not (was
not, will ot be) ended, whereas the other, the perfective,
ells the hearer or reader {hat the action s (was, will be)
over and done with: for instance, vivif means “he Is living”,
hereas VIxit 1s “his living is a thing of the past [= he is
ead]”, In- German, it Is convenient for. newspaper-repod-;
ers 0 use a special verb-form, the so-called present su
Junctive ot quotative, to. deny. responsibility for the ac-
curacy of what they are reporting, as In China Ist am Kriege
schuld “China is to blame for the war”, versus Er sagf,
;China sel am Krlege schuld “He says [that, accordmg to .
him,] China is to blame for the war”, =
_ The combinations In which words . may occur, thelr;g :
Syntax, can also present formidable obstacles. As speak' ]
of Baplish, we are accustomed to having the subject co
before the v%rb and both of these before the lm '

_t in o;her languages, the ordet may ‘
0 | ‘the order of Subject,
ut in accordance with ot!

ciples; in Spanish, .

y be Me lo dd, hterally “To-me it he-glves”, and:
13 possible. Sometimes the rules for this type
der get quite complicated, as In the combinations
object-pronouns and verb in French: In other instances,
‘the order may be freer, but a variation in order will indi-
-~ cate a dxfference ln emphasis thus, Latin Can(s homlnem;

Q
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iordit 1s “The dog bites the man”, since In'Latin the posi-
A ol greatest emphasis is at the end of the sentence, If
~we change the order and put hominem “the man” at the
etid, wo. get ‘Canls mordit_hominem “The dog bites the
man™; p ; canls at the end, the result ls Homtnem< ;
mordit. canls ‘The dog bites the man" ; e
“Bven what we think of as a sentence s not necessarily =
the same in all languages "The old grammar-bool: definition
of-a sentence as “the expression of a complete thought,
contalnlng a subject and a predicate”, is not vafld, even
English: the shout of “Fire!” certalnly contains a com-.
lete enough thought for its hearers to act on it immedi-
tely and definitively, but it has no subject or predicate in
the d?ammatical sense of these terms. Enplish structure
tions us to expect a subject and a predicate in every
full" sentence, but in Latin and the consetvative Romane
anguages such as Spanish, Portuguese, and Italian, a sen-.
_tence can consist of a verb (with or without modifiers)
slone, without any rioun or pronoun subject: e.g. Latin
~venit, Italian or Spanlsh viene, Portuguese vem, all “he -
. comes”, Nor can we say that such sentences simply have
~+ an “understood subject” (which the structure of English
. tempts us to think), because, with some verbs in these
~ languages, there can never be a subject, as in Latin ninguit, .
* Italian névica, Spanish nfeva, Portuguese neva ‘it snows”,
‘In Chisese, sentences frequently occur with no subject or
- verb at all: for instance, to ask some-one how he or she ls,
;on?l ?ca)n inqulre slmply Hau, pu hau? (literally “Well not» :
wel "o
-+ Quite aside trom featum of grammatical structure, the_ d
meanlngs of foreign languages can give us trouble, both -
because they segment the world of experlence different!
and because they reflect differences in behavior-patterns an
“cultural outlook. We might think that such an jectivel
“measurable phenomenon as the range of co 13 in th
spectrum would call forth the same set of na )
~languages; but this is by no means the cas In Engl
6 have the seven principal divislons of violet, indigo,
green, yellow, orange, and red. Shona, a language of Rh
: “’1, has a dlvlslon into three main colors. clp;
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“orange-ted- ble”, citema “blue-black”, and cicend-
: n-yellow white"; and the speakers ofBassa, a Libétlan
lahguagé, divide the spectrum into only two chief cate-
gories, 2lza “red-orange-yellow” and hul “pur le-green‘,;
blue”, Latin had an adjective caeruleus, applied first to the -
blulsh-green of greenish-blue of Sea-water and hence
niever translatable exacﬁ{eby elthét “green” or “biue", bi
meaning something tween. No' two languages ever.
ha vo‘cabularies which divide up the world In exactly th” ~
-way,: ally in metaphotical use of words: fc
ple, Bnglish Joing- refers both to-the qrticulations”‘

nd legs, and toasome vhat low gathering-place,
lly fof ,recreation (“besr: ‘“’?), but German

3 g {attet se

fa 0 two groupé of people ever. have quite
s culture, and therefore the terms with which they
J .their ways of Living will inevitably be different.
A one ‘of the most imiportant things in the or
rson’s life I the concept and oplnion which other
1, ;r,-'whlch he thinks they have, The Italian ter:
for this lg figura “figure”, and the two. phram una |
; ﬁguia “a fine figure” and una brutta figura “an ugly figure
1ean fa:r mote to an Italian than they do to members ¢
r cultures, Naturally, such speclal ¢rms and concep
untrans table, and require a great deal of j
| plification before they are in
f othe cultures ‘They are
expresslonsl‘l’, most of al\ivhich 1ny

1 Olhel't be : Of the ¢

 languages which they represent, As

~ writing-system to be learned 1s alphabetical it follows th
O me baslc princlple as ours, and the trouble involved la

RIC
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Is relatively mitor. The orthogtaphies of many

“European Janguages  (e.g. Itallan, Spanish, Ger-
1an, Hungarlan, Finnish) are more consistent than that of
nglish; this very conslstency, curlously enough, acts as.a
- stimblirig-block for many who have been tralned to expect
18 to be irregular, English is one of the few languages
hose. representation the Roman alphabet is used
thout atty diacritical marks (l.e. marks ovet, undemeath,
of_next to letters). Fot the Romance languages, the four
 comiion diacritical marks are the acute accent *, the
rave accent * ; the clreumflex * , and the cedilla |, § the.
st three. of these are normally used over vowelletfers,
and the cedilla under. the letter c: ¢. It Is a good idea for
language-learners to know these four diacritics and -
ir names, since they are continually recurring in othe
yrthographies and in phonetic and phonemic. transcrip-
ons, Other diactitical marks are also found in the conven-
tional spelling of numerous languages, e.g. the diaeresis
- (“umlaut-mark”), used in spelling German, as in Kénlg
“King” or Hiite “hats”, and also In the orthography of
- Swedish, Hungarian, Turkish, and other languages; and
- the hatek ", used mostly over such consonant-letters as
¢ r and s to indicate palatalization (pronur ciation with -
~the tongue raised against the palate), as in such Czech -
: WOI'dS aSéerl"devﬂ"’uh”f “coal-miner”, of M&“our”. :
-~ Matters becomie more complicated, but only slightly more
0, when there are new letter-shapes to be leamed. In the
 International Phonetic Alphabet (IPA), there are & nume -
-ber of such letters, each with a very carefully defined sound -
o which it refers, such as ¢ (for the vowel-sound of English

bet), s (for that of the when it is not stressed), and o (fg

single consonant-sound which. Is usually written n
inglish, as in sing). The Greek alphabet and the Russk
contaln many symbols which are similar to ours, but many
thets which are different and simply have to be leame
h, 6. Greek ¢ = ph or 6 = rh, or Russian i :

] 1l == sheh, as In wkona shkola “school” or Xpy
Chrushchev, Still reflecting the sounds of speech, but rep-
esenting entire syllables rather than individual phonemés,

“\‘l
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L ,ls syllabfc writing, as found In many scripts of anclent and
s modern Orlental languages.

 the morphemic writins of Chinese characters; here, each

A radically different way of representing language isin

~ character symbolizes, not any features of sound, but a unit

o spread misconception to the effect that Chinese writing

~ for “pound” or the ampersand & for “and”, Since each

,g:language written alphabetically or syllablcally,

approachu to language,leaming must be based.

S e REFERENCES
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Chapter 4. Ways ot lwulng a Language

| a new language is for him to get into contact with a person~ .

L of form or morpheme of the language. There is a wide- =

- stands directly for the meanings of words or for “ideas" L
~ and so Chinese characters are often termed ideographs; but i
- this notion is inaccurate. The only instances of morphemic
~ wtiting we have in English are abbréviations such as 1,

* language has only a relatively small number of phonemes
(cf. below, Chapter 5) but many thousands of morphemes, -
there are of course far more characters in the Chinese -
- witing-system than there are letters in any alphabet. Hence
~ the job of learning to read and write in Chinese characters

- Is far greater, for both native speakers and foreign learners,
_than is the corruponding task of achleving literacy in a

Having surveyed briefly the types of difficulties that can‘: Rl
v face the learner of a new language, let us now look at the
. ways in which he can set about the task of learning, and
_* then at the major characteristics of language as a human

~ behavior-system, on which our evaluation of the various R

ot 1 generalt Bloompelds Carrell; Gleasoh;
has chapiers treatlng the vatious divislons od levh of hngulstic’ o

’I’he most natural way for any-one who wishw to leam ii,‘ -



(pretetably. one who has knoj
n¢s childhood), to put in as much timeé
n wotking both with the person who 1s serving
« modcl and on ones own, and to leam the language by
imitation and ' reptoduction of the sounds, forms, and
ings that the model uses. Especlally at the beginning -
this work, the typés of difficulties which we have just
| In Chapter 3 are sure to arlse; but, If the learner
as a high enough motivation and puts in enough tlme_an‘
nergy on the wotk, he or she eventually over-comes
‘the major: dxmcultiw ‘How far the ledmer goes
ting minot inaccuracles seems to depend on in
aractetistics, particularly on ability to. perce:
1all discrépancies and on willingness to accet rectic
y and large, children are more adaptable than
this respéct, and (at léast In our culture) females have léss
inhibitions with regard to linguistic adaptability than males,
-~ 'The ideal, in learning a new language, is “total immer-
fon* in the situation in which it is used, so that the learner
~hears nothing but the target-language and speaks no other -
~ language (coming eventually to speak it to himself as well

‘_as to everybody else) all day long. This Ideal is reached in
“primitive” cultures when a person of one tribe goes to
“live permanently in another tribe, e.g. having married into -
2 family of different language, In oour modern society, per-

manent residence results primarily from emigration (for
économie, political, of marital reasons); most of us have
~ to content ouxselvw with, at best, a relatively short time—
8 few months or a year --spent in the count.ry whoso 4

4 , it workq best witt
ght of ten;’ a3 is well known, bef
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~ children have much less difficulty than do adults in mastet-

~ Ing pronunciation and structure, with little of no overt -
~ analysls, (Recent experiments would séem to show that
- this relative ease has a physiological basis, in the structure

~ of the braln of the growing child, as well as in the absence

- of socially conditioned inhibitlons.) However, by the time
" aperson Is, say, twelve years old, he or she i, linguistically
speaking, an adult, and—agaln, espécially in literate cul-
tures—can no longer learn a new language “just as a child
does”, Approaches which, like the “direct method” (cf.
below), attempt to reproduce for adult learners the process
by which a child learns his language, leave out of considera-
tlon this all-important fact, .~ .

- Together with literacy, thete goes a growing awareness.
of the use of writing to represent language; In ovr culture,
‘this awareness has gone so far as to over-lay almost all -
_recognition of the essentially oral and auditory nature of
language (cf, below, Chapter 5). We are conditioned to
do all our thinking and talking about language in terms of -
the way it is written. This emphasis on writing jolns hands
~ with the medieval schools’ approach to the learning of
* Latin, in what has come to be, over the last thousand of
fifteen” hundred years, our “traditional” method of lan-
guage-learning par excellence, In medieval schools, Latin
~was indeed spoken, to an extent which has survived nowa-

_ days only In certaln Roman Catholi¢ seminaries; but it was .
. taught to beginners by brute memorization of paradigmatic

_ setsof forms, ths: i
 amo“llove”  amdmus'welove"
_amas“thoulovest”  amdris“yelove”
aMGt “h@ IOVCS” Sl amant"they ,1,093"" S :

and by memorizing and spouting rules, such as “Verb
ompounded with the prepositions ad, ante, con-, in, inter,
0b, post, prae, sub, and super govem the dative”, Since
Latin was thought to be the only language that had a gram-
mar—unlike the speech of the common people, which even
such a great medieval thinker on language as Dante sald
~was learned “at one’s mother's breast, without any rules®
O the term grammar came to be identified with Latin and

-



clgn langua regularly,

froin the lxteemh ceritury onhwatds, it_ vas tatural
0 them the sane typs of “grammar” that had b

' }_:for,manydceqtqries Since 1joye

elt des.cdptlons,xand rulesf ]

;‘On occasion, this procedure gave unfortunate mults.j
the often cited declension of English- nouns. in the:
,ged fo 'm of Latin paradlgms Sl

memorizing rulés an
,em{from acquirlng ﬂuency
1 ,"thers‘(probably :

comes to aétt;any llstening
speed In reading,. - v
against the “&rammar“ approach“were frequent
: tury, bt
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ouln observed how children learn thelr native lan-
‘without formal study, through continual repetition

ct assoclation of words and grammatical forms

life mea

g and activity. M. Gouln concluded - S

t an adult should feam 4 forelgn language “as & child
 his. nﬁisve tongue”; and developed a serles of tech-

$ for this purpose which, taken together, are known

o direct method. They Include exclusive use of the
language, continual repetition of complete utterances

18 real-life situation (in the class-room or out), and
indonment of all formal grammar-instriction, For the
undred years, most discussions of language-methods

ve unfortus

ition of

lons of phonetic.

(IPA; of. pp. 169-173) s, |
nting ady sound 1
¢, Around 1900,

tific basls than
sl
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ds) In text-hooks, and by glving courses 1
o prospective teachers. But the method seemed.: -
any people too rigorous, with too great an emphasls
i sourid as opposed to meaning, and it demanded more .
' in pronunciation than many teachers wer: williag

A

accuracy in pronun
to. demand of cither thelf pupils or themselves, .
- Aftet the First World War, the isolationist mood Into
which the United States fell was a strong deterrent to the
study of anything foreign. Unsympathéti¢c educationists -
and school-administrators were only t60 glad to use this
© - éxcuse to cut the amount of time given to foreign-language-
- work In schools, If any time at all was allowed, it was fre-
o %‘?emly cut to two years in high-school or college. Under
~ these conditions, it was impossible for the ordinary student
- ~:to achleve anything more than an elementary ability to
. make some kind of sense out of a not-too-difficult text. The
- goals of comprehension and speaking-ability were largely
.- abandoned, although the first proponents of the “réading- -
~-method” had advised attainment of an elementary speaking-
- ability as an essential foundation. Even the older “gram- = = =
~~ mar” approach was kept only insofar as an elementary
 understanding of grammatical structure was necessary. .
 before reading could be started ‘at all, This “reading- -
- method” spread to most of our schools and colleges in the ~ °
1920 and *30’s, and is still dominant in many parts of the =
~ - country. Its insufficiencies are at the root of the inability
. of many of our teachers and language-learners to deal ef- -
- fectively with their target-language, in listening, speaking,

writing, or even reading. , :

- Since the Second World War, several factors have caused
~Americans to be more aware of the need for effective -
_language-learning (cf. pp. 4-7). Even before the United
- States became involved in the war, the American Councll .
" of Learned Societies (A.C.L.S.) had begun a programto =~
- apply the findings of linguistics to language-teaching-prob-
- lems, in the Intensive Language Program: (LL.P.), The
- methods developed in the 1.L.P. were applied, with greater -
_ of less fidelity, in the various war-time progtams of the
- United States’ armed forces, involving an oral approach,
" % "“rger number of contact-hours than had been cugiom-




, and the use of lingulstlc analysls in presenting the
between the learner’s language and the targe
g ch a way as to make them understandable
U able. Journalists and other supetficial ob-
mistakenly called this approach the “Army teths
", a8 if some group of ¢olonels and generals sitting in the '
Pentagon had drgamed it up and fotced iton the war

gra ;
the war, the ,outstandlng results achieved in som
Aprograms (ln general those. Where linguis

It ed considegable insecﬁrlty
ong | rofe ional language-te Y hers, who reacted ‘eithe
enyls y_merit:to the - ‘Army 1 orbyc

s well, glven 4n equa
_e chancg of usin}_ﬁ W

Yy
ularly the tape recorder. The avails _ih
ording and -reproducing’ devices i large q
00.great a cost, has made it possible for
Ianguage-labmatory in which the learne
> target-language by hearing and imitating
f native speakérs. Deéspite somie misuse of thel
age-laboratory (cf Chapter - 18) and resultant criticls
it Is evident that no successful language-teaching can.
_ dorie in the future without such alds—which, in their turn
- make an audio-lingual approach essentlal, slnce the teac
>an no longer rely on the old grammar- or reading-method
t0 ;l)(resent the target-language wnthout a word of it
spoken,




:fashloned grat marmethod with m paradignis & d
fequlring no ability to speak the language on the
f the teacher and lmganin g hohe to thé leameér, is -
il favored by many teachiers but by very few students.
6 réading-method dominates most high-school language. -
hlng and that in many colleges. At the other extreme
¢ the direct-method commerelal schools (somewhat up-
“ddted with modetn audio devices), despised by the aca-
demlo teachers but frequently successful in developing an
“sbility to comprehend and speak, especially in a shott time -
_and with busy executives and others In a hurry. None of =
1es6 approaches is, in ltself, satisfactory. The grammar-
nd readting—mefhods neglect the primary importance of
“hearing and speaking in normal linguistic actlvity, and thé
ect method and its later developments do not distin- -
gulsh sufficiendy between a chnld’s la.ngnage-learnlng andg
_that of an adult, - o
“The only wholly satlsfactory approach to the learning
of a foreigh language Is one based on the nature of language
itself and its function in the life of the individual and of
soclety. In practical terms, this implies an extensive mod-
-émization of the “phoneﬂc” method of the early part of
“this century, keeplng all its good points (such as the objec-
tlve analysis of language and hence its emphasis on hear-
_ Ing and speaking as a polnt of departure) and giving up its’ -
- less desirable aspects (e.g. excessively detailed attention to
.~ narrow phonetic transcription), In general, however, the =
5 tralning which our soclety gives us in language-matters does
- notequip us to understand the reasons for such an approach,
- unless we are supplied with an understanding of what lan- - -
- guage is and how it functions, Cur next few chapters, there-
. fore, will be devoted to this topic, after which we shall -
.. -pass to the problems involved in bullding new language- -
gabits and minimlzing the effect of old ones in Iearning the
- new. T
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PAR‘I’II o The Nature of Language

Chapter S, - Speaking snd Writhhg S
Human language is often defined primarily in terms of
semantic functions, e.g. as “a sét of articulated sounds
or letters for conveying ideas”. Such traditional definitions
neglect: the more basic characteristics. of our lingulstie
¢havlor: its fundamentally oral and auditoty; habitu
d systematic nature. To give a more compléte definitio
we should have to say something like “I'very human lan-
A system of oral and auditory hab!ts, located In the
rvous system of human individuals, and us
bers of groups to convey moty o1 less meaning-
each other.” Our next five chapters will b

voted to expounding the chief reasons for the diff
parts of this definition, which must be thoroughly un
d before we can proceéd to outlining the steps rieces-

r dcquiring new language-habits, —

odern English-speaking cul

ceptions' concerning language, but the greatest of all |
volves the relation between speech and writing. It is ver
widely thought that there ate two kinds of language, spoken
and written; and that “written language” is not only more
important, but somehow more fundamental than “spoken
language”, Actually, the exact opposite i3 true. Without
denying the great importance of writing (especially for ous
~ highly developed technology), we can nevertheless safely
- affirm_ that it is unjustified to speak of “written” and
- “spoken™ language, since human language s essentially
- spoken and only secondarily written. What is written down
- is, in all normal human activities, a reflection of what is
~© “poken, either out loud or silently, by the person who writes

25
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ads,® Our writlng 18 based on our spee
uj bedce It is Inaccurate to reler, ds so many |
to “pronouncing the lettér k 1t th, a3 in thick”, or to coni-
sider that evety-day speech is in some way a “corruption”
the “purer” langiiage manifested in written form. =~ °
- We ate brought to the baslc conclusion that speaking is
primary in human lingulstio activity and writing is second- -
&y, by sevéral considerations: the history of writing, the
extent and function of litercy in the world, and the devel-
_opment of language in each individual human belng, Itis -
. well known that the use of writing is very recesit in history,
 dating from no earlier than ca. 4000 ».c., in anclent Egyp-
 tian Meroglyphics, Bven if one were to consider, arbitrarily,
that our earliest attestations of hieroglyphics might be later -
than thelr. actual development, and- therefore arbitrarily
push back the date of the origin of writing, it would be by
_no more than a thousand years or 8o at the most, Humans
‘have not been using writing for more than about six or
~seven thousand years, But, by the reckoning normally ac- -
~ cepted at present, the human race has been in existence at
~ least between half-a-million and a million years; and one
~of the major characteristics distinguishing humans from
. other living creatures is the use of language. Human soclety -
~could not have come into existence without the use of
~ language, since humans have no in-bom communication- -
. system such as bees and other creatures have, It has well -
" been sald that, instead of Homo sapiens “man capable of -
. wisdom”, a better descriptive term for man-kind would be =
- Homo loguens “man capable.of speech”. Humans have, by -~
~ definition, been speaking for as long as they have been
" human; on the other hand, they have been using writing -~
~ for only somewhere between a tenth and a twentieth of .
.- the time they have been speaking. The activity of speech
. s, obviously, correspondingly more fundamental than that
- of writing, It has been suggested that if, by some magio,
- the entire human race were to lose over-night the art of =

- T VApparently, in certaln vers advanoed types of mathematics,
: wh&tPis wﬂtth down goes beyond what fs spoken; but advanced, -
- mathematics can bardly be sald to come under the heading of nor-
Tt bumanactlvity, o

LRIC

sesch, not vice-
many people do, -




d writlng, we Would be set

I , back six or seven -

M1d years; but, if we were siddenly reidered unable -
peak, we would simply cease to be human and would

ave to start the entire evolution of the race over agalfi, .-

_Even though writing has been known for six thousand

s Of So, untll very recently it has been a jealously |

tded skill limited fo a vety small minority, usually

sisting of priests, lawyers, or aristocrats. Literacy - did

ot begin to be wide-spread, even in western Burope, until
eteenth century and the spread of uhiversal ‘educ

on. Reliable statistics are hard to come by; 4 rough estl-
> would be that in Charlemagne’s time (ca. A.D. 800)
1 percent of the total population could fead and

e; by the time of the Frérich Revolution (1789), pe
haps 25 ot 30 percent in the mote advanced European t
ors, .and much less elsewhere; and even

y.complete literacy in countries like Denmark and

tzerland, not more than’ half of the world’s populati
any famillarity at all with reading and writing.
an, eveit though a member of an illit
“or_a “primitive”. tribe, Is ne
-she cannot

cal structure, and a vocabulary as adequat
ulture as ours Is for our culture, o
this: as in other matters, “onto

Phylogeny”—the development of each individual tetrac

the steps through which the whole race has passed, In I
, the baby hears fts parents and others speaking

arourid It and to it even before its eyes can focus on
hing at all; and its babblé begins to become structur
In imitation of what it has been hearing, by the end of the
first year or soon thereatter. By the age of three, the average
hild is speaking fluently; by five o six, it has already -

“srmalized the “blood and bone” of its lingvistic structure, -




(¢ stly analogica! formations
be tied up in the next couple
all enters into the ptocess
tlve language; éven the most precocious
t learn to read until after he has a good com-
peakinf;s and—-—gspeciall with our’ schools’ in

Writlng-systems always: rep:esent one aspect or another :
speech (cf. pp. 15-17); alphabetical writing, which is
kind with which we are most likely to be concemed in
: leamlng of foreign languages, represents the sounds of
peech in a more or less accurate fashion. No writing-sys- -
tem represents all the signiﬁcant phenomena of spoken
~ communication, since intonation, stress, and juricture (cf.
- Chapter 14) are always glven only a sketchy representation
" in punctuation. It is therefore no mere metaphor when -
we speak of “reducing a language to writing”; we must
‘remember that, by this very fact, the way a language is
- wtitten 1s an incomplete representauon of the total lin-
gulstis reality,
Itis commonly thought that we can rr,ad and wnte in
omplete silence, without any speech taking place. True,
_ many people learn to suppress the movements of their
_organs of speech when they read, so that no sound comes
forth; but nevertheless, inside the brain, the impulses for
- speech are still being sent forth through the neérves, ard
_only the actualization of these impulses is being Inhibited

- - on the muscular level, as has been shown by numerous ex=

- periments. No act of reading takes place without a certaln
- amount of subvocalization, as this kind of “silent speech”
I8 called, and we normally subvocatize when we write, also.
- Many slow readers retain the habit of reading out loud,
- or at least p:u-t;ally moving their lips as they. read; fast
' ‘readers learn to skip from one key point to another, and to -
. guess at what must le in between. The good rapld reader -
: gows the subject-matter well enough to guess intelligent

the poor reader does not know how to choose the high spots

*ucss what hes between them As the rate of readm'




tapid readers. !

learning a foreign laniguage, The activity of reading is not-
Independent from speech, but is based on it; we must there-
~fore begin by learning to speak, and then build up our

~_spoken. In no other way can we build up in oursefves a -
-+ “feel” for the aesthetic value of the language which is in
- any.way comparable to-that which its native speakers -
- have. This is especially ‘important if we wish to study
iterature, since the effect of literary works (especially of -
poetry) Is largely dependent on those aspects of speech
(intonatlon, stress, juncture) which are incompletely rep-
.. resented in writing. Curiously enough, literary scholars
are especially under the delusion that it is possible. to
~ study “written lunguage” in isolation, without regard to the
language as it is spoken; this is because they do not realize
-the extent to which, as we have just pointed out, all reading
and writing necessarily involve an act of speech on the
part of both writer and reader, -~
. REFERENCES SRR T e
- Relatlon of writing to speech: Hall, 1964a, Chapters 44, 45;
_‘Hockelt, Chapter 62. " I e
© “Silent” reading: Edfeldt. - o e
i Child language: Hall, 1964a, Chapter 46; Hockett, Chapter 41;
- Jespersen, Chapters 9, 10, . e

" Cbapter 6. Speech-Habits

- When we speak or write, we usually think of ourselves

. a8 saying what we want to, and as not belng constralned
S by anything except the extent of our knowledge and the
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increases, the actual muscular movements of pronunclation
are reduced; but, just as soon as the going gets difficult, .
‘the rate of reading slows down and the muscular move- .
~ ments of pronunciation increase agaln, even with skilled =~

- From these considerations, it is evident that the activities
of speaking and reading cannot be separated, especially in

~abllity to read on our knowledge of the language as itis

O “ s of polite behavior, If we want to, we can talk about -




d ag.;a;ny;otjt,h&ethl_nzé_., e atre much less free
ssually think of ourselves as belng. Taking even
p—1o say nothing of walking a block of a mile-
codtdinate many muscles in torso, legs, an
ne.of us has learned In early childhood, by

“r3i.118 five or six, it has learied not only to walk, but also
« ug, jump, and often perform other types of locomotion
a1 3 swimming. Walking then comes to be almost wholly
matter of habit, something we do without thinking. It ls,

f course, fortunate that habit takes over, at an early stage,
1n walking and most of our other activities; think how In-
_convenlent it would be if we had to stop, analyze, and plan
“our action before every muscular movement required for
faking a step, (It would not only be inconvenient, it would
render us completely immobile!) Habit is not, as is often
thought, something negative, objectionable, or deserving of
condemnation as the source of laziness. On the contrary,
t1s only habit which enables us to perform many essential
but repetitlous acts without paying attention to them, and
-hence frees our attention for less predictable and hence
more significant actions, -

. Similarly with language: the réle of habit Is far greater
than we usually suspect, One functionally necessary but
misleading effect of Pabit is that we tend to discount its
contribution to our lives. This Is true largely because we
ecqluiro such habits as those of walking and talking 4t so
carly an ago that we have, in later yeats, virtually no mer
fy of the process. Consequently, we are normally unable
‘describe the actual processes Involved- in out habits

3

any of us can name the specific muscles Inyoly
y.walking?) and are at a loss even for a fr




“’gho*ut tﬁe entir raﬁge of o - lin
vities When we 's ak, the ,
gin up. the lun

gué-as it is protruded out bét
‘an, the vocal cords are still




: ha t‘ot forelng the breath out )
he tp o pue and the uppet front teeth as
) lhe Bngligh sound spelled th, and. who replaces it
by one of those spelled ¢, 1, or 5. 1

Habit,is just as operative on bther levels of llngulsticj :

n that of sound-production. Every time we
enso suﬂix ona verb (as in worked organlzed,

ined Into. us in early childhood. The same is true of the
meanings of words, either those which are almost wholly
objective (chalr, table, house) or those with emotional '
- conn tations (love, religion, capitalism), With meaningful
and - their combinations, our reactlons are: much
closer to the surface of awareness than they are with
sonnds. Bven hetre, however, our normal. use of linguistly -
forms and their meanings is made the object of conscious
analysis only when we meet with something that is unfa-
miliat- (say, & new word like a blip on a radar-screen, or a
scuba-diver) or that we dislike (thus, for instance, I have
a strongly hostile reaction to presenuy in the sense of .
“currently, at present”), o
. It is necessary for us to realize the great r61e that habitz--z
plays in our language-behavior, and the refatively small
- share that conscious analysis or reason has in it, so that
- we may understand the type of work that has to be done
~ In leaming a riew language. There are, roughly speakidg,
~ three kinds of subject-matter that one learns, either in
- school or out: content, attitudes, and habits. In study de—; :
~voted to content, we learn- either facts and deductions
based on facts, or procedures for finding out facts, such as
the dates of history (1492, 1776, 1914-1918, etc.), the -
conclusions to be drawn from what we learn in history,
and how to proceed in investigating history, Work in the
humanities in- general - (literature, music, the fine arts),
{nsofar as it is not devoted to- creating new.works of art,
prlmarily aimed at transmiltmg the attitudes which our
cul_ture has: which writers, composers, painters,. etc,, are -
‘“sidered great and what there ls about thelr work that”‘
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‘ ak.ythve sounds ofiangii do |
t show a ¢lose cortelation with { patures




, ff,‘Ecgl;sh sat (which we transcribe ;
t]) and that in set [set] Is what makes
nt, Since the (p) of [spin] anid the [p'l of
1 1ction of keeping meanings apart, s
them togéther and consider them as members of 0
] unit or phoneme, which .in this case we tra
 slant lines) as /p/. With [2] and (¢], ho
,,(in'Engllsh) they do serve to differentiate
sat ‘and se aumber of other similar pa
1d bet, we considet them as belonging to

tional units (phonemes), which we trafscribe ds ®/
(T4 .,ft;vcly ® The level of “phonological habifs”
h we h vg shown in Figure 1 includw both ,hon_‘ s

rqu ré b-rac:léetst indacétei tba} tbe letterst em:, yes
of 8 phonctic transcription, i.e, represent speech
pa mﬁnma beénged :)repregent these phe
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any further without- robbing it of its meaning; thus, with-
the sequence of phonemes /(liy/ feeling; we can peel off -

¢ element /1g/ -ing and stlll have the element /fil/ feel
left, withouit changing the essential meaning of this lat
ﬁﬁ‘t« it ‘We take off anythlng further, even the single ¢
nié m’/ what we have left Is /fi/ fee, which me

ceur alons (e.g. fee, feel in the ¢
which cannot (such as -ing) Inan
,out not.all, scholars use.

s 1S knowr . ¢ or. Instance the
mbination of DEFINITE ARTICLE 4 NOUN (the boy)  of
Of AUXILIARY VERB - PAST PARTICIPLE (the “perfect
» &8 hos gone) in English. Constructions haye

gs of their own, independent of the dictionary-
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s of the wo:ds that make them up~ thus,
ngllsh“ferfect phrase just mentioned refers toia“tlon ,
sting up or including theé present time :
Ly have what is called “dictic ary
 correlated directly with featutes o

g lﬂ say, 4 dictlonary.-for lnstérlce, book “a tumbet

sheéts of papet bound together”; or run “mové the
legs quickl $0 a8 to go faster than in walking”. The ¢

ents of & lan agé—usually its- “words*~—which hay

-dictionaty-meaning make up its lexicon. Lexical elements

be grouped together, at least roughly, dccording' to -

featurés of meaning which they have In comnon, o as to
form “fields of meaning” (walk, run, jump, crawl all
erring to locomotion); but groups formed in this way,
‘on the lexical level, do not have so highly structured a rela<
tlon among their elements as do phonemes, morphemes, or
yntactical combinations to each other. This is why, or
16 Jeft-hand side of Figure 1, we have indicated the syn
-al, morphologlca] and phonological levels as “struc-
but the lexlcal level as. (atleast relatively y)
non-structured”, On the right of the figure, we have indi
ated that our habits on the lowest level of liniguistic struc--
ture, the phonological, do not in themselves have meaning
but those on gz’mg(ee higher levels do; and it is through
\ ted out earlier” (p, 35), that Imgulsﬁc‘*
enomena are related to the non-linguistic world, :
n the various new terms we have been mtroductng in:
chapter, the suffix -eme - oceurs several times, in suchil
ords”as ghe followmg T S

. phoneme “functlonal umt of : phon- “sound” .
sound” - s \

‘_morpheme "functlonal unit,;j "morph “form”

‘And similarly. : i/ o
S Term ROO*
' vrapheme “functiqnal unit‘ : ';;Jgraph-“wnung”
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ronéime,“functlonal unit of  fon- “pitch" ‘
~ plteh® S
taxeme “functional unit of tax- “arrangement“~=
syntacdc arrangemem" i

1t e compate the list of terms with the rGiots iven in the
right-hanid column, we can see that, by peeling out the
] nte from the complete terms, lts ‘meaning 1s “func
of .-+ This list by no means exhausts the
total numbei of formations in -ere, but includes those
hich any-one concerned with language-learuing should
millar with, 1t is also-useful to know the prefix allo
hich means “non-functional variant of . . .* In the exam
ple of English [p] and [p'] given on p. 36, for instance,
these two sounds are non-functional varlants of the ph

e.-We can thus set up a list of formations, on the
as those given above, all beginning with d

(] studying a toreign language, 3 in ly
| d our native language as if they were con
'changing throughout time. We have to .do
ecause-of the necessity of having a clear description of
th‘r b'ut, in fact, all language is forever and - inevitably
ging, slowly but surely. Old sounds, forms, cons
ate going out of ‘use, and new ones are ¢o,
,.whether conservative’ speakers like the way things
dre going or not. In any society, at any given time, some
inguistic ' phenomena are obsolete or obsolesccnt al
hers aré recent innovations; the foreigner needs to kn
east approximately what connotations of this type
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tach to the forms he Is leaming. To this extent, therefore, =
ltiIs well to take historical considerations into account -
vhen learning a . forelgn language, Howeveér, extended
lisquisitions on the ultimate origin of a forti or construc-
lling, for example, how French eau /o/ “water®

" back to Latin agua, or how German rirzen “to -
atch" is related to English write—ace beside the polnt
the elementary stages of language-learning, since they
convey nothing that Is of any real assistance to the learner,
 and only distract attention from the real task In hand, the

-~ process of acquirin g the new language.

. REFERENCES e
~_Nature of linguistic structure: Hall, 1964a, Chapter 6; Hockett, -~
 Chapter 16, A Satatang fgiai i
- Linguistic change; Bloomfield, Chapters 18-27; Hall, ‘1964a, .
; C!Japter‘s; 46-66; Hockett, Chapters 42-60; Lebmann; Pedersen.

h‘P‘er 8.  Meaning

f language did not serve to convey meaning, it would
ot be fulfilling its basic function, which is to weld human

ommunities together and enable people to cobperate with

- each other, It would simply be an empty sequence of
oises, with no more function than are those which parrots
and similar birds make when they imitats human speech.
However, we generally take meaning more or less for
granted. Linguistic forms can be easily isolated, analyzed,
.and written down; but their meanlng seems to be some:
 thing considerably more elusive, as can be seen whenever
We discuss that of even some commion every-day term like
- window, chalr, ot table (what is the border-line between a.
indow and an alr-vent, e.g. in a prison?), Hence we often

fid to think of meaning as something vague, abstract,
“hovering (as it were) over and outside of the speakers or
existing in an abstract world of thought, and coming down
to embody itself in the physical entities or words which we
[tter in speech, This view of meaning is seemingly sup-
“0 " by the experience, which we have all had, of “know-
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lng what we mean but not belng able to put it into words”
: fom;;whlch we conclude that meaning must be some-; :

ver, above, and beyond words.
however, possible to define. meaning, if not as
arply as the levels of lingulstic form discussed In the
receding chapter, at least with enough clarity and ob
Jectivity to relate it to both the facts of language and tho
the ng -linguistic world, Essentially, the meaning. of
iy lingulstic form or construction is the real-life situatlon
1 respect to which it is used. We must say “in. respect to
which®, rather. than “in which”, because we often u
linguistic forms to convey meanings even when the ph
fiomena re ferred to are not present to elther the speaker or
¢ I can speak of “my cat”, “a piece of ste of
ything else I want to, and my hearers can’ und
hat I am talklng about ‘whether the object refer;ed to

s of "ﬂstartwnh lingu
} more nearly constant, mote easily |

and more predictable than meanlng 1f we
ning of a linguistic phenomenon as invol
uatlons in respect to which it s used, these situatio
ssarily Include, not only everything relevant in 1
utslde)World, but also all the intellectual and )
tions of the speaker and hearer, each timé the form s
‘Obviously, it s virtually impossible (at least in the
t state of human knowledge) to discover all
spects .oflmeaning 1In our practical dealings with
g, we normally separate those features of the situati
1at can be described objectively (their “dlctlonary-mean,
ng" or denotation) and consider them as fundaments
‘ g e other, more personal indxvidual over-tones ot mean

NC




connotaﬂons, and, ln generat;‘ aré left out of?
of lingulstic descriptions, They aré, nevérthe
4 fs 16 total meaning, and especially if th
péople of different cultures. Fot instance,
tly simple word as compromise “settling an
y each side giving rs) some of what it wants”.
éonﬁotations in British English, but unfavo
serican English. Failure to recognize this diffet-
emotional ‘orlentation and hence in connotation
y lead to bad misunderstandmg and break-down of com-
unication., ‘

very time we attach a meanlng to a word ot construc-" 4
, It reflects our experience of the unlverse in which we

ve. It a person has had no experience of something, we
ay | that he or she does not “‘know what it means” (e. g to
ave a loved one die, to fail an examination, or to make 2
successtul proposal of marriage). This applies, not only to-
the objective happening (which is often relatively easy |
‘undérstand, intellectually), but also to our emotional reac
soclal adjustment. But, since languages and
diffet from each other, we. inevitably find differ-’
in meaning on passing from one language to another,
Bach language divides experience differently from those
 speak it, even (and especially) for what we mig
xpect to be simple and hence univetsal, self-evident words.
and meanings ‘Most West European lan ages have vetbs
’correspondmg roughly to English have ﬁ:l tge meaning of
“possess”; I have a book, French J'ai un livre, Gerian Ich
1be ein Buch, But we need go no farther than Hungarian
1d Russtan to find that not all languages have a verb with
s meaningt in Hungarlan, for I have a book, one must.
say Van kényvem, literally “There-is [a] book-of mine”,
‘and in Russlan, one must say ¥ Mens ects kuura /
4 j ‘t;bkmga/ “To me there-Is (a) book”. By the time
e come to a really “exotic” language like Japanese or
-Chinese, the segmentation of meaning s entirely different
‘om ‘what we are accustomed to in our West European_

Nev. he ss, despite these dtﬂiculties, it has been pos{
¢ considerable progress in the study of mean-




. mantlcs), and to isolate, at. least approximately.
utlts of meaning (semenies) which ate correlated: wit
tms, Oné. of the entral facts of sematitics
1 have mote thah one meaning, le. a
more than one situation, English duck, as a not
5 “a certain kind of bird of the family Anatidae" an
‘fellow, char’,-f (He's o queer old duck) and, in so
ixk ble person™: (You're a-duckl),-Ou
[ e organ of hearing®, but also * atten!
Glve ear!) and “an ear of grain”. It is customary.
inguish between the ceritral meaning of a form,. that Whlch
users’ consider mndamemal (ba%

Hy valid meanlng attachlngt,
n, and that any departure from this
ssity be wrong. However, meanings change. ove
|d nno-one can say at what point of time the “rlg
" meaning is fixed, after which no chanj
; our, Enghsh word nice éarlier mé
’,:but In Middle English (around Chaucer’s tim in
fourteenth century) it meant “foolish”, being a b
_rowing from Old French nice (of the same m‘eanm
_which In its tum:went back to Latin_ _néscius ‘ignor
‘e, we ﬁnd that meamngs vary in dxffere“




its of each individual speaker, bot

and in whatever there is in his br

(nothlng_ ‘known n detall, as yet, of the actual proc
the brain in connection with 1a
8.

3y the age out five
ullt up the essential features of

and by twelve or thirteen, he has a-full

and funct

ning set of speech-habits: which

n, do not change very much; he Is a lingulstic

Each - person’s

total set of language-habits“isvhis

it is never exactly the same as any other per
t, and is as peculiar to each Individual as his fingé;
Not that the | individual _“creates"’ his idiolect  ou

‘“bmlds his own ldiolect, Pt

rily durin
nitation of other: idiolects which’

 spoken around }
m we come in cl
$) of. whom 3

him, Usually, we Imitate those 3
osest contact - (parents, lay -mates
adnyire, and we Imi l




given Speech-community, the
have 1diolects that are Ve

ffa specch-community are (although 10
50 closely similar In structure and in meaning
ey conve the “same”. messages. Theré are always
i forges, in any community, making for co-
set any tendencies that ‘might exist towar
ntiatlon from which total incomprehensibility
ht result. If-1 choose to invent a new word and mes
say 'google “objectionable European  re
d little ' chance of using it successf
, tive; becom; part of |

i large as the Bnghsh- Frenche;j '
pea H world;are quite complicated, and re

e term dialm has a number of d:fferent meanin&s, includ g:,;

y kind of speech which the user of the term does not like”, an
accent”, Linguistic analysts prefer to restricl their use o
1.t0 the objective meaning "any vanety of a Ianguage
Any. unfavorablo oonnotatnon e :
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inter-play. of soclal contacts and of prestige-
est-known line of dialectal division in lan.
between staidard “and non-standatd: . the
ty.Is that used by soclally acceptable people,
iy non-standard Includes all other kinds of usage
(especlally urban lower-class and rustic). Jntersecting with
ls line Is the difference in furictional level, between formal -
 kind of lanighage used only In very “correct” and ele- -
ﬁ int situatlons) and informal (used in ordinary every-day
Living). Combining these two types of divislon, we get a -

four-way contrast between: SRR
- A For, ilstatdard: e.g. It Is I; I have none; He de-

o opanteds S e
2, Informal standard: e.g. It's me; I haven't any; He
. wentaway; betweenyouandme, . -
. 3. Informal non-standard: e.g. I ain’t got none; He -
~ beatit, He took it on the lam; You and me better -
. gohome.
4. Formal non-standard: a varlety which ari
~ when those whose normal speech is informal non
- standatd try to speak formally, and create form:
* ot combinations which no standard speaker would
. ever use on any level: e.g. between you and 1,
_V;lrtu_all?r all large modern speech-communities have
ensive beliefs concerning what is “correct” and “incor
rect”’; and we must take their notions into account when
‘studying the language of any group of speakers, However,
these beliefs, although often very wide-spread, are usually
;ﬁte[at varlance with the actual facts in any given case;
this Is particularly true with the languages of West Euro- -
gean prestige-cultures (English, French, German, Italian,
Spanish). This is why we need a frame-work like that just -
glven, 50 as to have an objective basis on which to judg
doctrines - of “‘correctness”. For instance, one normal
answer to Merci “Thank you” in French is (in its full
formal standard form) I n'’y a pas de quol /ilnjapadskwa/
ere Is nothing for which [to thank me]”, roughly equiv- -
ent in soclal function and status to our Don’t mention it,
"0 “rdinary every-day speech, however, all people, o

ERIC
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jér soclal class, cstomarily say /japatkwa/, 1l
fly (and somiewhat misleadingly) written as “’y
his latter way of tesporiding is, in actualit

yam acc
'ain, classes of our society thch
thc‘ tone for othe‘rs In son

‘regula ing® the languag
brought u p. ¢




,:clos_esl possﬁ)le approximatlon ativ
d of the foreign e in the long run




Chapter 10, Inltaiog and Memorblng

Ince a language Is, in its fundamental nature, a set of
s ‘exlsting In an individual, the only way for any
person to lear a new language is to build up in him- or

FO&Sible, : tO those(’f ; the _Inative_ SpeakerS', Ofthe targe

anguage. For maximum effectiveness, this cannot be dos
haphazardly or confusedly, ‘and the otdinary langn
earner In our modern civilization has neither the tinte

ately useful to the elegant of pres
now that it is wise to break d
guage, as 8 whole, into a number of successive
ach to be presented In a single group of lesso
Ining various types of materials and exerc
 to take the learner proficient before he p;




the age of tén o: e), is the

of the target-language. After analyt

en chieved, intensive practice is
1w battems have been pract“ed

"be ,eamed should b ese
ences. We shall glve.a few example  of
“ot sentences, and then. dnscuss the reas

v ’[In Mrs Reitf‘s apartment
L The. doorbell tings.
. Reift goes to the' doo
. 160ks’ auent‘}
. Mrs. Reift:
“Good momlng, Mrs..h
Cobergety il i

i l'ts‘ very ~nice.
o Lol
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«Mrs. Limberget:
« Not that; I ha ¢ to take m
husband to the train,
Hehastosettoaasel 0

, "Mrs Reiﬂ. gt
- When doés the. traln Ieave7

v Mrs leberzeﬂ

Why Alfonso vwha
faoe { u've gotl &
W ) ried to

_aﬁana a‘grgame cayeron mls-f‘f;"ry_, morning

cafas i

n Int nnlssion ‘at-the Rbmé O ra.
d:Jean are occupying a box.] PG

o i “In that period ther
- gran d! maectrl lclgvi-_ great ‘masters of the harps
;eémbalo, coie per eiem-a' - chord, . such _ as " Dome
. Scarl " Scarlatil, d

I!l




'._jffoh iaew  only thé Louls Arm-
- strong of zbe violin

Smgtt'é,alabe"ramzzi
vt bimbeccw
o ahtenm

fo - _
nlamo  la 's ' lon
Tt odiun uviiuom;mf ":,u,f,‘;‘ ﬁm'hegf?ﬁu To ff’?. oL
- mente (nielkttuale. o : :
s of fanguages whose pronunclation is mark-
edly duferenﬁ_ from what is indicated by the conventional
elling, a third column may be used, to give th
ronunciation of the break-downs and basle. seuter
4 phonem¢. transcription, as in the following example
or French (from Denoeu and Hall, Umt 11) S

PRBNCH :

o nmscmmo
- une mito , yo-mit.
iy , mener - mane
terrible " teribl
Moths lead terrible us mxtes mtnent Ie-mit men-yn-vl-
Lives, don’t they? ©une vie (errible, - ltnble.h*_ a?
, o n'est-ce pas?
of all, it must be noticed that, in all fou‘
 the material to be learned is presented in the f
ces, and (usually, though not always) ,in con
tions, This is because humans normally talk
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o learnér to prose style. Nor Is poetry expressly

0 be avolded, by any micans. Folk-songs and simple poems

be used from the very beginning, and more advanced.

ry creatlons can bé Introduced at the intermediate

evel; for Instance, the final learning unit of Hall, 1959,

contalns a sonfiet by Dante and a camival-song by Lorenzo 2

de' Medicl.

='The situations repfesented are those of ordlnary, every-
day life, such as friends meeting and talking, persons ent

ing stores and purchaslng things, others going to beaches

sight-seelng ot attending performances of various kinds

all the way up to gatherings in salons for literary. discus:
sions A ‘well conistructed series of units wnll show'so

: ,.,el,lectu | matters in any. way. _
0 pteetigious Intellectual discussion, evei
legant social conversatlon, has its hngulstle
y.ln ordmfaliy ever speech; ¢
an,

cene of the ¢ dialogues is usuaiylr y
try whose anguage is being learned. This procedure is, of
- peculia 'te o;aJ-approach,texts mos othe




& Alfonso and Chatles (p. 51)
at th rmer's girl-friend might have g
i be ¢ in N

ine”; not “family”, The chatacters pr
ogu fmay be of any age, soclal level, or intellec
it; the wider the range of characters, the be
leamer can get of the

’ Enghsh on the. right' this Is the way
originals of the Spanish and the Ttalic
Twaddell, the English is given on th
s and the German on the: foll ,in




* . BUILDING NEW LANGUAGE-HABITS ~ §5
ogether with thelr meaning, firmly fixed in his memory
$ soon as possible. Translation is an excellent exercisé,
ut riot-at the beglnning stages; it should be kept for later,
lofe_advanced work (cf, Chapter 17), when the learne
kniows enough of the target-language to appreciate the fine
- polnts that have to be covered in careful, accurate transla-
Moeworke, ot
otice, also, that the English equivalent does not neces-
.cotrespond, word for word, with the material In the
oteign language. (This is why we have been referring to
16 English  “cquivalents”, rather than to the English
translations™’,) Thus, In the Getman example on p. 1,
ntence 6 has Ich muf meinen Mann an die Bahn
ringen, literally “I have to bring my man to_the [rail-]
10ad”,  However, no-one .would normally say. that in
h, in this situation:- meinen Main means here “'my
d"; we speak of taking some-one, not “to the [rail

ad”, but *to the train”; and we don’t “bring” the pe
way from where we are, we “take’ him. The E

ivalénts should give what one would usually say, in

ular situation Inyolved. No-one can ever expec

to have exactly the same way of putting

a given set of conditions, .
How, then, can thé learner be made aware of the lit
eaning of what he has been given in.the target-languag
exts give, as is done in our Spanish and Itall
mples, a separate line for each new item (together wil
eaning) or for each combination of items which m
ing different from their constituent elements, Th
break-downs” (some call- them “build-ups”) are the b
ay to handle so-called “idiomatic expressions”, as in
anlsh use-of plata (literally “silver”) in the
money”, and of the definite article in connection wi
cxive where English would use the possessive: la p
) [== your) money”, If this procedue is carried through
consistently, it avoids the need for giving large, Indigesti-
ble masses of vocabulary at the beginning of each lésson,
s Is customary In traditional grammar-oriented texts; it is
nvenlent and helpft ‘

ow; th




ary s tuations, we 0 coutse pre er 10, 4
odel, a native speaker of the soclally acceptable, sta
axiety‘ of the target-language, Without: being snob
dar e can still recognize that non-standard native
al e afe likely to Introduce, into their speech features
may prove unacceptable to standard speakers, ]
ce, speakers of lower-class Neapolitan have / /
sh). instead of /s/ ! before a followin"
and protiounce, say, stanco “tired" as /%
/tdnko/M a pro ,:;ncla;ion which gra













tion devoted to pron
nother ¢ devotcd to § atl













-l para
;de carame o8

. We. may expect to find phrases w:tn,both a determtnet and
limiter, for example los dos paquetes thie fwo packages. -
"2, NOUNs.  All Spanish nouns have a basle sh.gular fo , and
ny also have & plural form. (They have no possessive orm like
glish nouns; compare man, men, as well as man's, men's.) Plural
formation Is by the addxtion of o_ e to the base as follo ’

Base ends in - i'f‘f:i o :
,unaccen!ed vowel - muchacha "
chit e " muchacho | T hachoa
~caramelo | caramelos =

| semor X gefio P
| baét | baul
1 autobus sl

i Pattem 169
wh hb+ eapito “I have unders; s
capito have unde rstood" ¢







it alike, grammar s a tascinating to
he avefage language-learner, it hai
functional  purpose, - that of helping - him
ow. the arget-langv age ticks. All grammatical explai:
should therefore be limited to fulfilling
they are presented in priat for the leamer to read
0 if they come vp In class-room di

of rules In" and for themsel
ed of pp. 19-20, is of .very. questionable
dinary leamnér. At most, he 1y be expected to
thb principles involved (whether he can spout a:
'erbatim ini the exact form it is given in the text-
~ not) 5o as to apply them in his pattern-drills and
_conversation (cf. Chapters 12 and 13). Th importan
© question js whether he: can make the necessa
- ments, say, between determiners, head, and modifiers, or
whether he cail use the appropriate auxluary in a perfe
phrase. Grammar, to haye any place at all | the learnin
stocess, must be thoroughly functional, = -
the other hand, it should b clear et grammar, In
senss we have glven it here (an analysis of the str
al p ‘ttems inherent in the habits of the target-lan guage),

Ay p b
! mphasized” as some ‘supetficlal critiés have
ed On the contrary, it has been glven a mo meaning-
function and hence a larger share of attention than has
e been customary. “The only of grat
' ‘ ¢ kind - whlch ‘we have (2
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French

: t' ‘ Leamer(s)
_‘de ma tame. ; La plume de ma. tame “my_
: o aunt’s pen*ts

o La plume de Jean “John’ ] pen”
- La cravate de Jean “John‘
o feck-tie"
" La cravate de mon onc!e “my,
. uncle's neck-tle”, - .
- La fourchette de mon oncle,-
© “my uncle’s fork”. o
La fourcheﬂe de ma tanfe "my_~ fa
aunt’s fork”,
La plume de ma tame “my’

~ aunt’s pen" e e

Lath |

-+ Drill-Master: R Learner(s)
~ Puella properat. " Puella ’properat “The girl has- e
 Agricola, S ‘Agricola properat “The farmer
TR e e hastens”, -

-~ Amat, - Agricola amal “’I’he farme'
i ~loves”, - i
Galba,  Galbaamat “Galba loves".‘f
~Laborat. ~  Galbalaborat “Galba toils”,
_Lesbla.. ~ Lesblalaborat “Lesbia toils”,
“Vocat, Lesbia vocat “Lesbia calls”,
Puella, r Puella vocat “The girl calls”.

: ,é‘Propera(. oL  Puella prOperat “‘I‘he girl has- L

: ' : tens". s 6

Thls type of rlnll Is very helpful hmnedlately after a8
,_number of simple substition-drills, to glve the learner a-
~ chance to Introduce all the material he has learned that fits
~into the same frames he has just been practising. Naturally,
1t is up to the drill-master either. to prepare apptopriate -
* drills on his own, thinking out caretully in advance what
~words will fit into what frames, or to use appropriate drills .
prepared by some-one else. A pattern-drill, of even the:;






Ly
y y ,”el "'fbé 8frl ;

Leamer(s) ¢ _

Puellam videt “He sees the girl”
Galbam videt "He sees Galba”,
Agricolam videt *He sees the farmer”
Nautam videt “He sees the sallor”,-
Lesbiam videt “He sees Lesbla”,
Réglriam videt “He sees the uee

- ‘Puenam videt “He sees the girl”, -

'These three examples are all from fairly elementary ,;
Jevels of structure; but simple correlatlori-drills cati be’
used at all levels, and are particularly useful for empha
slzing the changes which comie about- when clauses a

de subordinate (are incorporatéd ot “embedded”

thers), as in the following for the use of the sub’]une‘
tead of the indicative after a verb phrase hke il faut qu
ecessary that.;.” in French: :

: Learner(s)
, ,II /aut “It is necessary”, -
~ Nlefait “He does it?, =~ ;
- N faut qu'il le fasse It is necessary-_
. thathedoit™ =~ _
e 'Il faut qu'il le voie “It is nec “sa_
- thatheseeit?,
Il faut quil le mange “Itis
- -sarythatheeatit®, =
o s*-Il faut qu'il le finisse “It is nece
© sarythathe finishit”,
: ll faut qu'il le vende “1t is necessary
_that he sell it .







guage-learnet” Pt
tinctively and,
fo_fun while h

¢ _exercises glver t €O
insufficlent in both qualit
be SU Iemented by I
g every point that has aris
édless to say, t attem-drlns should
s in which.the

10 need for a pattern-dril
'_er of French of to’







tinking”, Le, talkl s, as well as fa overt
conversatlon), . LoD
- 'The first step in training ourselves to deal with unex-
‘pécted material In the target-language is to practise the
. ‘passive understanding of unfamiliar material, through our - -
~_ears and our eyes alike. This Is most effectively done "
- through review-work on passages which contain few ar- -
- rapgements of words and constructions we have already
- - learned in basic sentences and pattern-analysis and -prac-
~tice. Of course the intelligent learner will always be fe-
" viewing previous work anyhow, making sure thathe hasfiot. -
 forgotten what he learned earlier, in his concentration on =
* more recent acquisitions, The type of work which we are = -
suggesting here is a major subdivision of the over-all cate-

- gory of review; unlike ordinary reviewing, however, this

~ kind will enable the reader to devclop further skills as he - =

goes over already familiar gtound, = - S o
‘Most traditional-style language-texts have passages for -
review reading, designed in general along the lines we have -
suggested. These are very good, and afford much-needed
practice in reading at sight. However, they need to be -
: sx:gglemented, for auditory purposes, by material designed -
primarily to be heard and responded to ofally: the so-
" called review-dialogue. The essential aim of such a dia- -~ -
- logue is to give the learner some idea of how what he has .
© already gone over might be used, In different combinations,
by mative speakers of the language; the impression pro--




, In Agard’s Unit 14, h
: ces (of whichi part were given on p, 51)
ion of substitution-drills; The vocabulary'is en-
d on that of preceding units, with’the exXception
stds, which are listed, together with
eanlng, In the margin No._ English equivalent is
of the purpose of the rewew-dla.logue st

"~ ¥The ‘Meaning of this dialogue is: P “-Hello, Michaell M.~
Pe!etl You bmt How' logg a‘ttl’:me without seeing you! P.-~I've
b road. 1§ be summer in Spain, M—You don't sayl’
Gt TR S o T
A ave a real curiosity to know something

l)oul duenm P.—Duennas? Whayts that? . M. ‘l‘l:‘

bo went ulon: wuh glrls when thcy went ut with




.clear ,Thm another time through,
: § calling on first one. in
ey 'that has

otirth time 1 ¥ :

and ¢ach leaner- giving the English meah
tence he or shé has just repeated. The: the, group passes,

sther. section of the ‘review-dialogue and treats it the
- samé way: In this manier, translation is not entirely ban- -
ished, but {s postpoped, for each part of the dialogue, toa
“stage when the learner has had a chance. o become thor:
-. ougl:.ly __f_amﬂlar with the sentences and :to grasp-. thelr
, referably through’ direct - assogiation “in . his
' lmaglnatio:i with the real-llfe situaﬂon to whlch they refer.







:‘e"m"ﬁ?;mz.m Moy
ch nationﬂitks

The rdle of th jdrill-master n this sltnation is pr!marily
that of ‘observer and critle, and tesourqe-persou for: af
lingulsticg problems ' that may ‘arise.  In. many lan age—

ied, conversation gets restricted to question-and-ahswer

sions between teacher and students; a8 a deévice, this
satisfactory in itself, but it sh0uld not be the only or even
-the ‘main part of the proceedings. The learners rieed
-over-come any nhibitions they may have about convers-
ing, not only with the drill-master, but with each other;
“in this typs of situation, the more extrovert and éven
_show-off ‘thé learner is, the better. The drili-master-
%o use judgment in deciding whether to break in on a con-
versation or .not in order to correct some grammatical
_stror. By and large, the temptation to do 80 is great, and
“should be restrained except In cases where gross errors are ©
constantly belng made and are belng re- orced by going
unicorrected, In general, howevet, it Is: better to ot small

[rofs go until the end of the conversatios yand then si;npiy




e o Eeh TeTe, Puesln
: Eixhteemh-centu Italmn violm-muslc. LA
Eizhtgemh-centurryy Ttalian violing, - . oo

. Italian church-music :
.. Itallan “opera in ﬂghtéenth-century ﬁum‘ﬁx‘df(reai NAddt-‘
o soh’s Speciator letters on the opera),: - .0 :
ke A As many arguments on music a3 you ¢an aet golng.

o should be clear froni this type of work hat the oral.
. auditory approach to language-learning Is in’ in!mi- -
'E» l{llC to. medum‘ or high—level intellectual activity, it only -




k! s¢ p, 8
ughasiu & major 10!
actlvity - in- an  all-Inclusive 1an%ase
Human linguistic behaglor 1s, as point

an individual and & socisl pheomenon, Each indi-
al hias to build up his own idiolect, In learning a for-
n language as well as his own native tongus; but he has.
o bulld it up in company with and through Interaction.
with other individuals, in a group. The optimum size for
a language-learning group varies from four or five (for
" ‘the mote exotic and difficult languages, ¢.g. Japanese,

both

" Chinese, or Butmese) to ten or eleven (for the more
- familiar languages). Two or three is, In general, too few; .

‘moreé than fifteen comes to be excessive, In most of our

%  high-schools and colleges, this is of course a counsel of |

petfection, since administrative parsimony often loads

teachers down with classes of twenty-five, thirty, and even |

~ more. With the help of audic-visual alds (cf. Chapter 18),
‘ot even without them, using the techniques of choral repe-
tion, rapid-fire repetition or question-answering by indi-
“viduals, and “buzz-sessions” that we have discussed in the
last four chapters, the alert and vigorous teacher can ac-
complish a great deal even with a class of twenty-five or
thirty. (One of the most lively and eager groups I ever had
was a lower-intermediate French class of twenty-seven.)
But anything over thirty is unmanageable, by any method
whatsoever, and should be the object of violent protest
and Insistence that it be split up; no teacher or diill-master
can ever hope to do a satisfactory job with such a large
group, ‘

At the opposite end of the spectrum of possibilities, a
person may be learning a language alone, or a group may
be working without an official teacher. The person work-

- ing on his or her own will simply have to use imagination

- in creating as many of the situations as possible, :
clally by acting as his or her own drill-master and cosfver-

"“'onal partner, In an independent group, it is best to




d 1e

spplication, any normal person, whemefmeﬂémg
any other cultural back-gtound, can leatn a new langua




ablts wi ‘-
4 make sense to expect him t6 “pick up the foreign
anguage in the same way he learned his mothér fohgue?,
and t6 arrange one's procedures anrdin‘gl'i/‘c;WW lin-
~ gulstic adults, however, as pointed out on p, 18, any such
* alm i illusory, because they already have firmly “xed, not. - -
* only in their brains, but in the motor habits of thiir mer- .
- vous systems and muscles, the patterns of their native lan-
. guage, which are bound to Interfers with any new patterns -
~. they may try to builld up, Our main concern in this Part -

o 'will be, therefore, with the maln respects in which such
~ interference can arise, and the lines that the prospective:
. leamer can follow to over-come such interference. We can
- hardly enumerate all the characteristics of all the lan- = -
- guages that' a modern -American might conceivably be .
called upon to learn, since therz are at least three thousand
different languages on earth, and, in present-day conditions, ..
virtually none of these can be said to be beyond the range -
" of possible interest or need. (In Appendix A, we shall
. give a brief indication of the major difficulties that arise
with the eight currently most widely studied languages.)
We can, however, indicate briefly the main sources of in-
terference that arise out of the structure of American
" English, so that the prospective learner can apply these -
. hints to the problems he finds with the lapguage of his  °
* cholce. We shall begin with the phonological -system of .~ -
" English and then take up problems that arise out of -
© _lish morphology, syntax, and lexical structure, . -
T e s




fieou
glds,in

2ad afer the. pronunciation of the. vowel-sound. tself
n this 1ad all our othér discussions of vowels arid consonan

v ry o ; ct p" "
¥e are talkiag, not of letters, but of sounds; the only function ¢
. the letters betweén square brackets I3 to signal certan soyinds "
accordance with thelr use In the  IPACimeretoms! B
habet). Note particularly that we make o divislon of
i

ﬁ!ﬁ )

lnfo “long" and “short": these terms are applicable only 16 cerfaln
e i ta ettt -

ons of vowebletters, sid bear o e




s in all the Romance langvages, for example, all th
unds are tense, Speakers of English ‘are. hkely, in
ich languages; to introduce unauthentic. vowel-
rticularly the lax vowels [1] and [v). The Span-
s tds_multa ['multa) “cash penalty, fine” and finca
: 'ﬂgka] “farm " must be pronounced with the tense yowels
; % y tespectively, not with Englls h style lax‘ vowels 5
mulb and['fmka] 18 SR
tressed les, a great many English vowels m
to th“efsound -[3), which i3 pronounced with
_top, 0f the tongue ralsed towards, the middle of the c¢en
" of the: mouth; this sound, and the’ upsuie-down lettet e
used (O répresent it, are often called “schwa”, from the
name of 8 sign in Hebrew. ‘Thus, the unstressed' vowels

ﬁnlns a pure vowe| objectively. u one during whou pro-
fiusiclation there is no perceptible glide or movement of the top of -
- thé tongue, Thé term pure of coutss impliés no value-judgment in -
~ this_coninection, slnce, ln and of tbemse ves, no sounds afe bettet
; or worse thar@ any. othe v
‘¥in IP, mnScriptlon, the su} rior vertlcal tick [1] lﬂdieata that
g syllable receives full stress; the inferior vertiic:l tick
\catecva stress Intermediate between full and weak
' “full siress nally fepresented by the ac
ess by the grave ac




sg. nom, Latin: malun

adjective]” ‘as opposed to malum “apple”, or
Greek govi phoné “murder” versus gwvi) phond “volce
The contrast between long and short can be relevant
the grammatical level, too; thus, in"Latin, the 4
nce between the nominative singular and the
ingular of the first declension is ia the length of the final
"puella “the girl” versus puella “from the girl"




g letllbe unlessltls

i e b pam

; féf'i‘fﬁtfﬂlta ' tn[ﬁrs ‘ﬁgi:[{'?n ) [s 1'
e I $ $ 1 ap Or ap
AL R Lretn

(g1 - E . ’[n] nun('mn]
o ;_.ﬁfe - [o)  sing [ag)
e ['vet] M Wl IA
(6] thick ['01k) irf] rear ['rlr)

8] this ['Bis) [ hod [’had]

In addi“n to these, there is the “catch in the throat” or el

~ glottal stop, made by shutting off the breath brusquely in
the larynx; it does not serve to keep any words apart, but

- appears, between vowels, especially in interjections like -

our uh-uh meaning “no": symbol [?].
~ The first three consonants listed above are, in English,
pronounced with a strong puff of breath after them (are

- aspirated) when they come immedxately before a stressed |

vowel, as in the three examples given. Elsewhere, they are
not so likely to be aspirated, and particularly not after s,
as In spin, stop, skin. In other languages, this aspiration
may not be present at all, as in the Romance family; in
still others, it may make a difference in the meaning of
words, as in Hindi, with a contrast like that between
- /kha: / “Eat!” and m. /ka:/ “of, concerning”. In either
case, the speaker of English must learn to control the

‘MSince Ancient Greek and Latin versification also depended on
difference between short and long vowels and - syllables, no
‘understanding or aesthetic appreciation of Greek or Latin verse

mg with careful auention to length,
of  Eapil B e A e e A ot Heter s and
nglish shop, others prefer (8]; s rly, some prefer a
3] for tge ooﬁson:nt represented by 2 In azure. In acb of

pa neither symbol Is better or worse than the other; thelr

e wholly a matter of typographleal convenience,




look’ [‘luk] or tht [hdt] At the end of
ue lis mado, wnh:,the‘top of the ngue rai

: ith, against the.
‘the velum; from thig fact, it is mll
mxrAuhasaspecial [bg% [ﬂﬁd ¢




90~ INTERFBRENCE FROM OLD HABITS
- Romance languages and German, and speakers of English
-~ must learn to avold it, or else confusion may drise, as when
- .. T once carrled on a two hours’ conversation with some
- Germans, pronouncing German Filme “films” as ['friims),
©o 7 which th,oy interpreted as equivalent to their Firma “[busi-
- noess] firm” ('firmo], with resultant total misunderstanding.
. In various Slavic languages, there is a contrast between the
. dental lateral [1] and the velar lateral {t], as In Polish lata
- Y“summer" and lata “patch”; here agaln, the native speaker
of Bnglish must fearn to keep the two apart. o
"~ A'similar situation prevails with respect to our r-sound,.
~ which most of us make with a peculiar articulation, bunch-
‘ing the top of the tongue up in the back of the mouth and
' forcilx‘xfn the air out over it. Very few other languages have
~ this kind of r-sound, and hence its use is one of the most
. easily noticeable characteristics of a thick American ac-
~cent. In the majority,of European languages, the sound
_ represented by the letter r is dental, made with a single
flap of the tip of the tongue against the upper front teeth,
as in Italian or Spanish caro “dear”. This sound is so close
to the American pronounciation of [t] and [d] between

~ The velar lateral is absent from many languages, e.g. the |

vowels that, say, this Italian or Spanish word sounds to us

- like “coddo”; conversely, if we use our American-style
tongue-tip-flap to correspond to the dental stops [t} and [d]

In other languages, their speakers will think we have
pronounced [t] (e.g. in the name Cato). Another wide-

. spread pronunciation of » is a trill (a series of flaps) made,

as in gargling, with the uvula (the tip of the velum) hanging

- loose and being caused to vibrate by the passing air-stream,
- “flapping in the breeze” as it were: symbol [R], as in
- German rein ['Rain] “pure”. Some languages have a con-

' ~ trast between a single flap [r] and a lengthened, trilled [r:], |

s in Italian and Spanish, with such pairs of words as caro

" ['kero] “dear” as opposed to carro ['kar:o] “cart”.
- Spanish has a distinction of length, in its consonant-sys-
- tem, only between [r] and [r:], as just mentioped; but
in other languages, notably Italian, there is a much more

© fa:to] “fate” Is distinguished from fatio [fat:o] “done”

~ extensive contrast in consonant-length. Thus, Ttalian fato
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. only by the length of the consonant (and by the difference
in length of the stressed vowel-sound, which is an auto-
matic consequence of the difference in the length of the
following consonant. In Telugu (a language of southern
India), /ka:lu/ is “[one] leg”, and /ka:llu/ is “legs”. In
English, on the other hand, we have no differences in con-
sonant-length on the level of the individual word, all our

- consonants being short; the only position in which we
have double or long consonants is across the boundaries of
words In compounds, as in comb-maker {*kom mekar] or
night-time ['nait taim], We must therefore be especially on
our guard against - arrying over our English habit of pro-
nouncing all consonants as short into languages like Italian
or Telugu, which have a difference between long and short
consonants, and in which many words are kept apart by this
difference.

- The glottal stop, such as we have in our negative inter-
jection usually written “uh-uh” (transcribed phonemically
['a?), with the mark [?] standing for the glottal stop), is
not significant in English, but is in some other languages.
We often insert a non-significant glottal stop between two

- adjacent vowel-sounds, as in react {ri'?xkt) or coercion
[ko'?arfan]. Such an insertion of a glottal stop is anotber
characteristic of a thick American accent in a Romance
language, and the speaker of English should learn to avoid
it in such a French word as réagir [reasir] “to react”,
Italian reagire [rea'dsi:re], or Spanish meaja [me'aha)
“crumb”, L .

~In addition to the individual vowel- and consonant-

sounds, there are certain aspects of pronunciation which =

- affect longer stretches of speech: syllables, whole words,
‘and complete utterances. In the utterance of syllables, our -

~ English habits are quite different from those of many

~(perhaps most) othier speakers.throughout the world.

- Bvery language has syllables; but the way of dividing them

Is different from one language to the next, especially with

regard to the position of a single consonant-sound between

-two vowels. The boundary between two syllables falls (as

has been demonstrated by experimental measurement)

a7 'it in the middle of a consonant-sound that is between
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" the two, In English, If we use the symbol [-] to stand for
- the syllable-division, and wish to indicate such a division

“In the phonetic transcription of a word like native {'netiv],
we cabnot transcribe it as either ['ne-tiv] or ['net-iv];
neither of these transcriptions Is accurate, because actually
the division falls in the middle of the time during which
we aré articulating the sound (t}, and we would have to
resort - to some artificial device like transcribing ['netiv].
This situation is at the root of the difficulty we have in
making syllable-divisions in English spelling: do we divide
this word as na-tlve or at nat-ive? “Authorities” such as
dictionaries differ, and inevitably so, since the language
itself gives us no assistance in solving the problem, and

~ any decision we reach in this matter will inevitably be arbi-
trary. In many other languages, however, the division of

- syllables Is much sharper, and especially a single consonant
~ between two vowels belongs, in both pronunciation and
spelling, with the following vowel, as in French é#¢ “sum-
mer” (pronounced [e'te] and divided é-1¢).

In English we have a fairly complicated pattern of
stresses, with some syllables very heavily stressed, others
unstressed, and still others receiving an intermediate de-
gree of stress: the three types of stress are exemplified in a
word like elevator [‘els,vetsr] (first syllable strongly
~ stressed, third syllable with intermediate stress, and second
and fourth with weak stress). Many other languages have
- less complicated stress-systems, ranging all the way down
~to French, where stress plays a very slight rdle in the
economy of the language: each syllable is stressed quite
lightly, except that the last syllable of a breath-group has
a somewhat stronger stress than the others. Here again,
- excessive use of stress is part of an American accent, and
~_to be avoided if possible. Furthermore, in the Romance

L languages and many others, the syllables follow each other

In a steady, even flow, the unstressed ones receiving just
‘as much time as the stressed ones, in what is known as
syllable-timed rhythm. This situation contrasts strongly

- with that prevalling in English and the other Germanic
“languages, whose rhythm involves an equal amount of time
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N ,;ela!pslng between one stressed syllable and the next, no

matter how many or how few unstressed syllables may
come In between, Thus, if we say “The téacher cdme®
~and “The téacher is the one who c4me” in English, the
one unstressed syllable er in the first sentence receives just as

- much time as the five unstressed syllables er is the one who

in the second. The effect of this kind of rthythm (known as

stress-timed) is that of an extremely irregular hippety-hop,

in contrast to the rapid machine-gun-like effect of a syl-*

lable-timed language like French, Spanish, or Italian,

Speakers of English must beware of carrying over their
stress-timed rhythm into a syllable-timed language. .

- _The tise and fall of the pitch-level, in the pronunciation
of a sentence, known as intonation, varies greatly, not only
{rom one language to the next, but even from one dialect

© tothe next (e.g. as between American English and British
- English), American English intonation is characterized -

-especially by a relatively narrow range of varlation in pitch
- (hence the notion that Britishers have of Americans, that
* the latter “talk In a monotone”) and by an all-pervasive
habit of sliding in pitch, not only between two successive
syllables, but even during the pronunciation of each syl
lable, (In this respect, rock-and-roll songs and the less

. Inhibited gospel-hymns are closer to normal American in-
~ tonation-patterns than any other manifestations of our

- musical’ life.) Our habits of intonation are the ones we

- learn earliest when we are children (before we acquire

any distinctive consonant or vowe! phonemes or any indi~

-, vidual words), and hence are the ones we are least aware
" of on an analytical level; yet other people judge us by our -
. Intonation more than by almost any other single feature = -

~of our linguistic behavior, It behooves us, thercfore, to

~bring our native habits of intonation up to the level of

- awareness as soon as possible, and to prepare to give them
~up when talking the target-language even before we make
- adjustments in any other respect. It may seem to us “sissi-

~ fled” to make the range of our intonation wider, or “pe-
- dantlc” to keep the pitch level during the pronunciation

= of each 'syllable;‘ but we must remember that, if we do not
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adapt ourselves In such respects as these, our:hearers are
likely to form equally or even more uncomplimentary judg-
ments of us (“unimaginative”, “monotonous”, “boring”,
“rude”, “impudent”, “aggressive”, etc.) on the basis of
our uncorrected intonation-patterns,

Of even wider range than intonation is the over-all way
in which we hold our organs of speech during the time
we are actively talking and also while we are silent; this
is known as the basis of articulation, Speakers of American-
English normally keep their facial muscles quite lax while
speaking, but thelr throat-muscles are .quite tense (the
farther west one goes in the United States, the tenser they
are). When passing from one syllable to the next, we usu-
ally make a very lax transiticn (a fact which is at the root
of the indeterminacy in syllabification discussed on p. 92).
While not speaking, we tend to keep the tops of our
tongues somewhat raised in the center of the mouth; hence,
when we simply open our mouths and make an inde-
terminate sound (as when expressing hesitation) we pro-
duce the vowel-sound [a), saying “vh...uh ... uh" In
other languages, other articulation-habits may prevail.
Speakers of most continental European languages, for in-
stance, keep their facial muscles quite tense, even when
not speaking, but their throat-muscles are relaxed. They
make the transition from one syllable to the next very
sharply; and they keep the top of the tongue, even in re-
~ pose, rather in the front of the mouth, so that their hesi-

tation-vowel is [e] “eh ... eh .., eh”. In many languages

of India, which have whole series of retrofiexed consonants
(cf. p. 89), the tongue is normally kept rather retracted
from the front of the mouth and curled up at the tip; this
~ basis of articulation produces, to our ears, an effect of .
- over-all backing of every sound. ‘ '

- So far we have sald nothing concerning orthography, be-
cause the conventional spelling of any language, no matter
how useful and important it may be in practical matters, is
not part of the essential structure of the language. The

‘main difficulty which faces us speakers of English as a
“result of our orthographical habits is that we are so ac-
Q
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customed to a considerable degree of irregularity in spell-
Ing, i.e. to a looseness in “At” (correspondence) between
sounds and letters, that we are thereby rendered unable to
grasp a situation in which the fit is tighter, In Spanish,
German, Italian, and many other orthographies, the fit
between pronunciation and spelling is so close that, in
general, the question “How do you spell it?” almost never
arises. If one known how to pronounce a word in (say)
German, one normally knows also how to spell it, and vice-
‘versa. In the orthographies of the languages mentioned,
- the principles of spelling are, by and large, quite simple,

so that any normal speaker learns the complete spelling-
systent by the end of the second grade (in fact, failure to
grasp the basls of the orthography by that stage is vir-

~tually prima facle evidence of subnormal mentality in Ger- -

“many, italy, etc.). For us, as native readers and writers of
English, such a situation is- even more incomprehensible
because, in our elementary schooling, we are not normally
taught to listen carefully to the way words are spoken, in
order to predict speiling on the basis of pronunciation. We
must therefore make an especial effort to keep our ears

- open and to perceive the basis on which sounds and spell-

ing ate correlated in the target-language, so that we can

" leam to spell automatically. Note that this {avolves, not

the effort of visual memory to which we have been condi-

tioned i the English-writing world, but a different kind of =

e effort, first to get our pronunciation-habits in the target-

- language accurate, and then to discover what these habits

 imply with regard to its conventional orthography. If we

£ ‘do not do this, we are condemned to flounder endlessly

© with respect to both speaking and writlng in the target-
. language. o - o !

o S REFERENCES SR

_English structure in general, analyzed from a more or less mog- :

ern point of view: Allen (ed.); Francis; Fries, 1952; Long; Quir ;

Roberts; Strang; Trager and Smith, B o

- Contrastive studies in general (bibliography): Gage. :
English as a second language (bibliography): Ohannessian,




96 INTERFERENCE FROM OLD HABITS
Chapter 15. Forms

The inflectional structure of English is, in some respects,
quite simple, or at least not as complex as that of many
European and non-European languages. As a result, speak-
ers of English are often taken aback when they come up
against the multiplicity of forms of, say, Latih, German, or
Russian. Matters are complicated by the fact that our
grammar-books use terms and furnish analyses of English
structure which are far from accurate, and which, there-
fore, do not furnish us an adequate basis for comparing the
functioning of the target-language with that of English.
‘We must realize, also, that many English forms which
seem to be parallel to those of other languages in their
structure turn out to be quite different in their meaning.
- The categories which appear in the inflection of English
are relatively few: number (singular and plural) in nouns,
pronouns, and verbs; tense in verbs; and case only in pro-
nouns. Even the two numbers are not wholly what they
seem: in English, the singular refers, normally, to only
one of whatever is referred to, but the so-called “plural” is
simply not limited to one. It usually refers to more than
one, but on occasion is a convenient way of referring to
“either one or more than one” (as when a telephone-opera-
tor says, after ringing a long time, “They don’t answer”).
We have no separate way, in English, of referring to an
unspecified actor, except for the rather learnéd use of one
(as in Where can one get tickets for the opera?); hence
we use they as one of our various forms for an indefinite
actor-reference of this type (How do they say it in Chi-
nese?). Our other forms for such indefinite actor-reference
are we (We don’t eat spinach for breakfast) and you
(normally unstressed, [}3], as in What do you do in a case
~ like that?). Our pronouns have distinctions of case, e.g.
I versus me, he versus him, she versus her, they versus
them; but, although the grammar-books tells us that
English nouns have a case-system (possessive man’s versus

- non-possessive man), the possessive suffix written <’s is not
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really a case-ending.!® This is why we are not really pre-
pared, by the structure of our own language, to deal with
extensive variation in the case-forms of nouns and adjec-
tives, such as we find in Latin, Ancient Greek, Russian, or
German.,
In verbs, likewise, varlation In form is much less ex-
tensive in English than in many other languages, and we
- must be prepared to find a great many separate inflectional
verb-forms to express what we normally refer to by com-
binations of PRONGUN - VERB or of VERBAL AUXILIARY
< MAIN VERB. The existence of individually differentiated
- verb-forms referring to different persons and numbers is
so usual in most Buropean languages that English is rather
unusual in not having them.2® The closest we have in
English to a set of inflectional forms in a verb-tense is the
present of be:

Person Singular Plural
Ist am
2nd art are
3rd is

Since thou art is by now archaic, and in present-day usage
* You are is both singular and plural in meaning, such sym-

metry as remains in this paradigm has been even further
reduced. - '

In this connection, we must make a sharper distinctio
between single forms and phrases (i.e. combinations of

forms) than is usually done in discussing the structurs of

‘English and other languages. Most grammar-books refer,

~particularly when taking up the structure of the English - |

- verb, to both single forms like ate and phrases like has
. MIn technical terms, the English possessive suffix is a bound

form, not on the inflectional, but on the phrasal level, as shown by - :

the wide-spread occurrence of such possessive phrases as the man

1 was ‘teé 2mg you about yesterday's daughter. Cf. Hall, 1964a,

Chapter 22, , ,

~_’°gld English had much larger inflectional sets of noun-forms -
with case-endings and verb-forms with person- and number-endings,
but these distinctions have almost all been lost in the thougand
. years since King Alfred’s time.
Q .
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" ealen as “tenses,” although there is a fundamental differ-
ence between them, Even if we wish to retain the term
“tenses” for both ate and has eaten, it is best to refer to
- the former as a simple tense (the past) and the latter as a
compound tense, since it consists of two forms, a main
verb in one form or another (in this case the past partici-
le) and an auxiliary like have. It is definitely preferable,
. however, to avoid entirely the term tense as applied to a
construction like has eaten, since it Is rot a single form but
a phrase. Consideration of simple tense-forms like ate
belongs in our treatment of inflectional structure; the verb-
phrases like have eaten and also is eating, will eat, might
. eat, is eaten, gets eaten, might have eaten, might have
gotten eaten, might have been getting eaten, etc.,, all belong
under phrase-structure. This distinction will help the learn-
. et to avoid making false identifications between the struc-

ture of the target-language and English, and the confusions -

and errors in the target-Janguage that can arise as a result.

English verbs have only two simple tenses: the past
(ate, went, worked) and the non-past (eats, goes, works).
The usual term, present, for the non-past, is not very
good, because it misrepresents the time-reference of this
tense quite badly: a non-past tense-form can refer, not
only to the present (Now I eat spaghetti whenever 1 want
to) but also to the future (Tomorrow we leave for Chi-
cago) and to the past (I get up at seven yesterday, see,
~and 1 have my breakfast , . . , in the so-called historical
. present), The difference between these two tenses, in

~ English, is that the past refers exclusively to action that

has taken place before the present, whereas the non-past -
~is not thus restricted in its time-reference. Furthermore,
- the -“‘present-tense” reference of the non-past Is usually,

~not to something going on right at the very moment of

speaking (which is normally indicated by a present pro-
gressive phrase such as I'm eating), but to something usual
or habitual: I eat (whenever 1 feel like it). In othet lan-

~ guages, the simple tenses may be considerably more

- numerous than in Buglish, and may have quite different
time-reference: e.g. Latin, with its true past, present, and
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future tenses, such as pugndbam “1 was fighting”, pugns
“I am fighting”, and pugnabs “I shall be fighting”,

- The total variation of English verbs is restricted to five?!
different forms: the simple or basic form (do), the third
person singular non-past (does), the past (did), the past
patticiple (done), and the form that has -ing suffixed to it
(doing). (For this form cf. fcot-note 24, p. 103.) The
onlJ\; English verb that has more forms than these is be,
with a greater variety both in the non-past (am, Is, are)
and in the past (was, were). Our modal auxiliaries have
less forms, since they have, in normal usage, only one form
In the non-past: e.g. can, may, might, will, shall, would,
The tense-relationships among the modal auxiliaries have
by now become quite obscured, and are obvious only when
these forms are used in dependent clauses; compare He
says I may go with He said I might go. In other contexts,
the tense-reference of the English modals is likely to be
much less clear than that of their equivalents in other lan-
guages, and we must be sure of what we mean in English
before we try to equate it with a form of the target-lan-
guage, Thus, he would eat may mean “there is a possibility
that he might eat” (He would eat a square meal if he had

enough money), in which case it would correspond to-a -

Romance conditional, such as French il mangerait, or to a
German phrase consisting of the past subjunctive of
‘Werden |- INFINITIVE: er wiirde essen. It may mean “he
‘used to eat” (He would eat a square meal every day),
which is the equivalent of a Romance imperfect, like

‘= French il mangeait, or the German past, er af. With em-

phatic stress on both subject and verb, it can mean “he Is

T just the kind of person who could be depended on to do

the action referred to [especially if it is undesirable)?: Hé

 wéuld eat all the cabbage and leave none for any-one else.

~ Our English adjectives are not variable in form on the
‘Inflectional level, and hence we have to pay especial at-
tention to changes in the form of adjectives in many other

G ‘languages. In English, grammatical gender is manifested

#Seven, if one includes the archaic second person singular forms ,

In the non-past (dost) and past (didst).
Q ,
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a5 (accordlng to traditional analysis) In pronouns,?? and only
‘covertly (that is, without morphological variation) in

nouns and not at all in adjectives. In other Indo-European

100

kN languages, w¢ may find as many as three grammatical

- genders (the traditional masculine, feminine, and neuter),
-and in some non-Indo-European tongues (such as the
Bantu languages of central Africa) there are up to twenty
‘grammatical genders, requiring variation {n the form, not
on'y of nouns and adjectives, but also of verbs, English
adjectives do vary in form, In the comparative and supet-
lative (bright, brighter, brightest), but this variation is on
the level of word-formation rather than of inflection, This
type of formation is present in other Germanic languages,
e.g. German (as in hell “bright”, heller “brighter”, hellst-
-“brightest”) but has very largely been replaced in the
Romance languages by phrases formed with adverbs mean-
ing “more”, exemplified in French sage “wise”, plus sage
“wiser”, le plus sage “[the] wisest”. :

The word-formation-patterns of English are quite similar
to those of other European languages so far as derivation
by means of prefixes and suffixes is concerned, and the
learner is not likely to be greatly troubled by differences
in this section of structure. One of the major characteristics

- of presenit-day English, however, is its extreme facility in
~ forming compounds of various types, especially NOUN 4

NOUN, as in fext-book, house-boat, type-writer, This pro- -
- pensity of speakers of English is masked to a considerable
extent by our typographical style, which in modern usage
is tending ever more away from the indication of such

R - compounding, especially through hyphentation.?® In conse-

~quence, we often fail to recognize the existence and nature
 of such compounds, particularly when working from a
‘written or printed text in English; there is a marked dif-

o ~ ference between, say, a séund system “a system which is

sound” (== French un systéme valide) and a séund-~system
3 system of sounds” (== French un systéme de sons).
These English compounds are marked by the fact that they

TRl Is q "It is quite doubtfu! whether this lrad:uonal analysxs, as applied'

" to English, is at all valid; cf. Hall,

1951,
Q “Fora protest against this trend, of, Hall 1964b.
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~* have only one full stress, with the originally full stress of

one of the two elements reduced to intermediate stress, as
In téxt-book ['tekst,buk] (full followed by intermediate),
or in over-céme [ovar'kam] (intermediate followed by -
full). Sometimes there are three or four elements in such
& compound, as in rights workers murder trial ['raits,
warkarz, mardsr tralal),

English has very few forms, on elther the inflectional
- or the derivational level, which have variants depending

" on the nature of the sounds or the forms which follow

them. About the only instance of this type in English mor-
_phology is the indefinite article, with its variation from a
(before consonant, as in a book) to an (before vowel,
as In an apple). This varlation is shown in our writing-
system, so that it causes us no trouble; but it leaves us

 unprepared to deal with situations in which there are
- variations in form that are not shown in spelling (as is

extensively the case in French). Extra attention Is neces-
sary, therefore, to catch onto a “Now you hear it, now you
- don't” type of variation like that between French [&) “a,

- one” (before consonants, as in [&garsd] “a boy”) and S

- [&n] (before vowels, as in ([®narbr] “a tree”), both
spelled un: un gargon, un arbre,

. REFERENCES o
- English mqrphology:‘Francis; Fries, 1952; Trager and Smith.

Chapter 16, Syntax

' What English lacks in complicated structure of inflec-
tional forms, it makes up for in syntax, The phrases and
clauses of English manifest a great variety and subtlety of

distinctions, so that the speaker of English must expect to -
. lind other languages conveying these meanings in (often) ™
- quite different ways, - ‘ e
~ . Our entire syntactic structure, in both clauses and
- phrases, depends very largely on fixed word-order. Our

O ’c declarative clause-structure involves the order suB-
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GT i< VERD - OBJECT; when a speaker of English hearé,:
Asen wmdg'm this order, this ?e the way he lmimedi
térprets them. Thus, in The kooby giormed the
it Is the word-order that tells us what petformed
‘,ctlon (the kLoobs, whatever they are), what the ac
was (glorming), and what was on the recelving end
the action (the squags, whatever a squag may be),

Rm it {5 Indeed when (as at the beginning of this sentence)

t of the senterice, other than an adverbial modi-
of its normal place At the opposite extreme
tion ‘in, an, Latln, wheré word-order is quit
‘Appendik A.1). The speaker of English must,

b’e espéclally alive - tovdnﬂ’er '}ces in what is.

tplﬂ grammars:which purposely adapt their fabrlcated;
atin to the structure of English (llmiting, say, thelr sen-
ences to the SUBJECT -~ VERB. - OBJECT otder, as in:
Agrlcola amat puellam “The farmer loves the girl”), are,
In catering to the learers syntactic structure, not doing |
their users any good. On the contrary, they are making it

harder for the learners to understand the real nature of =

Latin syntax, by masking 1t with a false accommodauon
to that of English, e
_In other instances our ﬁxed Bngllsh word-order con-i’-

trasts with a word-order in the target-language which, al-
though equally fixed, is different, Here, too, the English‘:;‘s

speaker will have to break loose from his established habits
in order to acquire other automatisms. In German, for in-
nce, the inverslon of subject and verb takes place
call ' whe' ‘r'a dependent element of ‘a decl

e’re not working to wSpeak" ”ofEnglis
yrongly, something like *Heue 3
model of Englnsh “Today we're
n Germ ti:‘ verb of a dpe nde




INTERFERENCR FROM OLD HAan‘s ; 103""

88 come”, but Ich welf nicht, ob er gekommen isi T
know. whether he has ‘come";. hero, 100, speakers
Baglish must: avold fnaccurate dlxect transtations like
Ieh weip hicht, ob er isi gekommen, Nor can the speaker
nglish expect the negative and Interrogative transfor~
lotis of English, using the suaxillaty do, to' cotrespond -
1086 of othér. lan?uages he cannof construct a French
6 like Falt—l travailler? on the model of Does he .
¢ _the normal: French consttuctlon ‘Would be
le-1.117. “Works he?" :
bly the most complicate : 'type of phrase ]
xpansion of the single verb {

odifiers of .va pes The auxi rlesha;.
‘ speclﬁc order: first be or get with pe
slve m 'i_nﬂ,j’(he Is [ot gets) murdere be
m  Mprogressiy ,phrase Is murde
¢ | b‘elng nurdered; he is getting v ‘urdered), th
, the pa participle, making a “petfect’
 he has been. murdering; h
, s been getting murdered); then a
uxiliary (he may murder; he may be murdered h
-getting murdered; he may have been getltng murd
"other j‘guages, to m f the '

c nstructed Awnt‘,,_
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lsting of an auxiliary (will or shall, usually reduced =
ust fo "lI%8); here, also, we find in marly languages a sintple -
nse, 83 In Spanish hard, Italian fard, French il fera “he
1 éq’_?,i In Latin, the passive Is also a single form, as in
~amatur “he 1s loved”; and to our perfect phrase with have
- PAST. PARTICIPLE, there corresponds in Latin a slrigle -
otm, the perfective. The Latin perfective, however, has a
quits different meanlng from our perfect phrase (cf. be
- low), although it Is often translated with an English per-
fect, as In dix? “1 have spoken [= I'm through speaking,

o finished speaking, that's all L have to say}”, = .-
The meanings of our verb-phrases are by no means al
ays the same as thoss to which they are, by our tradi-
loial grammars, equated In other languages, The so-called
"progressive’’ phrase (he Is working) is our normal way
of indicating whatever is taking place at a particular point
of time; as such, It is equivalent to the simple present of
the Romance languages, e.5. Spanish trabajo, Italian la-
voro, French je travaille “'m working”, and not to the
apparently identical phrases constructed in Spanish with
~ estar “to be” 4- PRESENT PARTICIPLE or in Italian with
~ dssere ‘to be” - PRESENT PAKRTICIPLE (as In Spanish estoy
. trabajando, Italian sto lavorando “I'm engaged in work-
~ ing”).. Similarly with our so-called “present perfect” =
~phtase, such as he has worked, which refers to action that -
- took place in the past but whose effects last up to or affect
- the present (cf. pp. 97-98). This phrase is not equivalent
~ to, say, German ich bin gekommen, which is much closer in

- meaning to our simple past “I came”.,

“'As expansions of any of these types of English verb.
hrases just discussed, we find them combined with one ot
two noun of pronoun objects: e.g. He saw me; I like he
We gave the boy a dollar; We gave him a dollar; T.
cled him chairman, The order of the added elements s
 normally quite fiemly fixed, and, in case ther

bjects, it Is thelr order which tells us their
ning.. With certain verbs like choose, elec

d rutes about the use of shall and will in English futu

~ phrasés, which are slill repeated in'many grammat-books, are
3 id of fo on; cf. Fries, 1925, =~
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‘ name, nominate, and also call, think, eto,, i there are two
objects, the first Is the direct object and the second tells the
status which results from the actlon, e.8. He called me a -
' “fool ot They named John moderator. With other verbs, .

_ the first object Is always Indirect and the second direct,
. It Is often hard for naive speakers of English to tell the =
difference between indirect and direct objects, since there
is no ¢lue In the formal structurs of the nouwn of profionn, -
The difference resldes wholly In the meaning conveyed by
the order of the two objects, A practlcal test for a possible
Indirect object is to try expanding it by prefixing fo ... or
Jor < . .} If this is possible, then the object wiich ¢an be
expanded in this way is an :direct object, as in He gave
the boy a dollar —» He gave 1o the boy a dollar, or We fixed
the girl a nice meal — We fixed for the girl a nice meal, A
test of this sort will aid the speaker of English n deciding
whether to use a dative or an accusative in, say, Latin,
German, or one of the Romance languages, and will avold
such errors as saying In Spanish *Lo did un peso Instead of
Le dié un peso “He gave {to] hlm a peso”, Other lan-
guages are likely to have different orders, also, for their
direct and indirect object elements; e.g. French Il me I'q
donné "He gave it to me", but I le lui a donné “He gave it
to him” In French, me “to me” comes before the third
person singular masculine direct object pronoun I' (= le)
“it", but this latter must precede the third person singular
indiréct object- pronoun-form lul, Furthermors, French
object-elements of this type come before a verb-form if it Is
, positive imperative, but after it if it is, as in Donnez-

05t of the ordinary. adverblal modifiers of English do
h trouble when compared with those found
ordinary West European languauges, since, desp

s in detail, the general structure of this type.
t Is much the same. The greatest problem com
 the English construction VERB - 0 -} VERB, e.g. |
want to rest; He told me to leave; The baby started to cry;
I'm trying to concentrate. Our traditional grammars of
~ English do us a great disservice in this connection by label- -
O 7 all constructions of 10 4- VERB as “infinitives”, simply -
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cause the inflnltlve forms of Latld, the Romance lan-
‘guages, ‘German, eto., are usually translated by fo - the
slmple form of the vetb in English, e.g. Latin candre “to
sing"y and monere “to warn®, In the first place, the Latin
Romance, German)_ Infinitive Is a separate form, motr- -
hologleally speaking, whereas the socalled “lnfinitive” -
fn English s a comblnation of a preposition (f0) witha ~
“verbal form, and at best might be labelled “infinitive
htase”, Furthermore, the English infinitive phrase by o
means always corresporids to a simple infinitive In other
guages. In many languages, there are several different
types of construction lavolving VERB - INFINITIVE, de-
pending on what verb is in the main-verb slot: In Spanish
of instance, certaln verbs (like giierer “to want”) are fol-'
~lowed directly by an infinitive, e.g. Qulero comer “1 want
_to eat"; others have to have the preposition a before a
ependent infinitive, e.g. empezar “to begln”, as ln Ems
lezo a comer “I begln to eat”; and still others take de
~before an. infinitive in such constmctions as does fratar =
~ “to try" in a sentence like Trato de comer “I'm trying to =~
- eat”, Here, as In all similar instances, it is hopeless to take
the steucture of English as a model for what one is to say
- 1n the target-language. Only the inner structure of the latter
- 1s a guide, but we must be aware of the features of English -
- that may mislead us through false identifications, such as -
_ that of “infinitives” with phrases cons.stlng of to + simple,
. Verb-form in English. -
" The other great class of phrasal comblnatlons in‘
lish are those which have nouns as their chief elements
eads; with varlous other types of elements ( prlncipallg
adjectives) modxfylng them. We are accustomed in English
» having only the nouns change (showing differences in
bér) in such phrases, e.g. sg. the nice girl versus;pl._f
ice girls. We must be prepared, though, to find in-
Tanguages ugh more wide-spread Yrequirement
nt between ng elements and head In nous

1 the modern Romance languages, this agreement
15t manifest itself In grammatical gender as well ag num.

1: ¢.g. Spa ish el pdjaro rojo (m. sg. Inallthree forms) -
‘8 e red bircl”_, but la guagua ro}a (f sg, agreelng‘with'
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‘guagua “bus”) “the red bus”, and the plurals of these two
~ vxpresslons, los pdjaros rojos “the red birds" and las
. guaguas rojas the red buses™, In such languages as have
- variations for case in their nouns and adjectives, the agrees -
~ Mment extends to case also: thus, in Latin, the phrase iste
- Juror. tuus “that madness of yours” (with m, furor “mad« .
ness” as head) (Cicero, “First Oration Against Catiline”) -
would show - the t‘ollowin“g1 varlations, as compared with =
those of ista avaritia tua “that greed of yours” (whose head
tavaritia “greed, avarice™:
minatve - iste furor fuus  ista avaritia
st furoris tuy lstae avaritiae

. dstum furérem " - istam avari-
o tuum o flam tuam
- Isto furore tuo - istd avaritia.
L e e e P g B
~ Prepositions, In English, occur with eler:2nts following
- them, known as their objects, as in on the table, without
any excuse, In them, off my hands, before leaving, English
repositions are not differentiated according to the choice
of case to follow them, since a pronoun object of 3 prepo
‘sition Is always In the objective case (in them, without m
 instead of us). Where the target-language has a more com
licated case-syster:, however, the learner may find
ame prepositions must be followed by one case and other
prepositions by another, as an automatic - requirement,
us, In German, such prepositlons as bel “by, at*, m
ith”, and von “of, from" must be followed by the dativ
d othets such as durch “through”, filr-“for”; and oh
without” must have the accusative, e.g. mif mir “'with n
‘ _mich ‘without me”. Still other German pr

fis can take dative or accusative, and the cholce of
$ the hearer ¢ither that no motion is involved (with
_dative), or that motion is involved (with the accusative):

.G in + DATIVE has the meaning “in", but in + ACCUSA~ -
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- ve 1 “into", a8 In the contrasting palr in dem Hause ‘oo
thé house® ind in das Haus “into the house”, = =
‘I the combination of PREPOSITION + VERB-FORM the'*
chiolee of verbal form is automatically determined, in ﬁn S
lish, by the preposition: wo use the simple form of the verb e
after (6 (6.8, 10 go, to write), but the ~ing-form after all
others (0.8 by going, while writing), In othet languages,
different constructions occur: in Latls, a gerundive must
be used (eunds “by gbzlng, in golng"), whereas in German
reposition must be followed by zu before the infinitive
(ohne 2y arbelten “without working"), and In the Romance
ag&e normally the infinitive 1§ used after all preposi
e.g. Itallan senza lavorare, French sam travamer,
Spanish sin trabajar “without working”), - -

Sometimes we find “prepositions” coming after thelr o
jécts, as a speclal type of construction in German (e.
meiner Melnung nach “according to my oplnion”, with -
 Hach “after, according to”) but as a regular thing in Hun-
garian, Hebrew, et¢, In Instances like these, we speak of
- postpositions, of which Hungatian has a score or more, =~
- like alatt “underneath [position without motion)”, ald “to
~ undemeath”, and algl “out from underneath”: eg. A
macska il az asztal alatt “The cat Is sitting under the table”;,
" A macskamegy az asztal ald “The cat goes undet the table” L
~ and A macska kijon az asual aldl "The cat comes out trom g
_ ,under the table”. o , S

T REEERBNCB
English verb-pbrases Joos i
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| Chébter 17, Real Lite and Imaglnation

~the former with the latter. It is possible to discuss lin-
 gulstlo structure almost “in a vold” In this way, because

tratum of behavior, relatively uncorrelated with other
hapter 8), language derives its meaning and hence its -

’ and how it mirrors its users’ way of living and thinking,

* lucky few who have the time and money at thelr disposal

~ If they apply themselves earnestly and diligently, can In a .

telatively short period of time acquire quite an extensive
ommand of its language. Once thie learner has acquired a -
~certaln minimum essential knowledge of the target-lan.
~‘guage, every speaker he meets contributes to his further ex-
;_‘ﬁrlen.,oﬂ-if in no other way, by acting as informant dur-

the learner’s disposal are opportunities, not only to prac-

,outlook on life,
109

- So far. we have been discusslng almost wholly the
structural aspect of language—sounds, forms, and com-
_binatlons of forms—and the way in which the structure of =

_the learner’s language must be contrasted with that of the
_ target-language In order to minimize the interference of

uman language secems to constitute a largely separate
ects of culture, However, as we pointed out earlier
'7'fuhction in our lives from the situations it is used in. If we -

~_are to get the most out of working with any forelgn lan.
~guage, we must know what sort of situations it is used in .

It is, of course, preferable to both leam and use the £
target-language in a real-life situation from the outset— -
_in the environment In which its native speakers use it. The -

- can go and spend one or mote years in a forelgn land, and,

the time in which the learner is in contact with him. At

" tise the language itself, but to share in its speakers’ lives, to
- ses them at work and at play, and to absorb theu- particular R
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it of us, however, cannot afford either tlme of money
ot stich an ideal language-learning-situation. Evet in the
most aftuent of sociéties, the great majority of language-
carmers -dfe 1ot ever golng to bé able to afford anythf:‘ ;
more than a quick excursion-trp, Under these clrcum-;{
tances, wo must use our imaginations as actively as pos«
ible, to substitute for the real-life experlence which is,
ther tsmporarily or pecmanently, beyond our reach, Weé -
st jearn to use and interpret every tepresentation of the -
fo of the foreign country that we can obtaln, Most modertt
kt-books supply this need with all kinds of pictures, usu-
lly of the country. whers the target-languaye is spoken,
showing cathedrals, churches, palaces, ¢ tles, restaurants
,af& trains peasan&’ houses, the peasants themselves
colorful costumes, and a host of other interest-catching
and —ho! dtems. By and lafge, such illustrations are
;,er helpfuf ‘except when they over-emphasize what 13
rehalo or qualnt at the expense of a complete view of
! ~«,modern living, or when the publisher tries to substitute;
. slick photograp ‘y for real merit in the text itself, -
. Discussions of tho forelgn culture, written in English,;,
“are also helpful, particularly at the early stages of language-
- learning, when the student has not yet acquired a sufficlent
- command of the language to read even elementary exposl-
~tory prose Yet there is a frave dan dger inherent In any dis- = -
- cussion—written or ora on in the leamer's
anguage about the target-language, whether it lnvolves -
linguistic structure, culture, literature, art, music, or any
ther toplo, Any such use of the learner’s language beyond
the minimum strictly necessary for immediate practical
poses (e.g. grammatical analysis) slmply distracts his
from the main object, the acquisition of th
arget-language itself. On the whole, tls better to avold
iything more than the most rudimentary comments on -
forelgn culture while acquiring the basic elements of
languags. Such comments should be introduced pri
~ &ﬁly to avold misunderstandings, e.g. when the word
troduced 50 as to enlighten the learner (as well as
ld_complaints from outraged Prohibitionists), it 1s
ldea to explaln ln 8 foot-note that, ln Italy, a bar
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- ptimarily a coffee-stand, whereas in Sweden it Is 4 cafeterla,
- . As soon as the learner has gotten far enough along fn

_ the foreign language to have a firm command of its pho- -
~nology and at least some fundamental morphological and
-Syntactical features, he should start reading selected pase
Sages in the target-language, His reading will be, under

_the normal clrcumstances of language-learning, his chief
ource of knowledge concerning the forelgn culturs, and -
s such it is a highly important aspect of the entire learing-
rocess. It is often asserted by superficlal critics of the.
‘linguistlo approach” to language-learning that, because it
tresses an oral-duditory basis at the out-set, it is inherently.

ostile to reading and opposed to all cultural aims, Leavin
islde for the moment any debates over the narrow and
ad meanings of “culture”; we may safely say that an
uch criticism Is quite ill founded, The oral-auditory.
roach does tiot in any way disregard reading, nor does |
minate it from the total process of language-leaming
loes, however, emphasize the necessity of a sound basls
or reading-ability, built up in a prior command of the
. phonology and grammar of the target-language, so that .
_ when the learner comes to read, he can go ahead at an -
- accelerated pace, with at least something of the same ba

for his reading that a native speaker has, This necessity -
. was recognized hy the original proponents of the “reading-

. approach”;%-but their followers, with less understanding
of the nature of language, used the emphasis on “rapld-
. reading” simply as an excuse to“dis,r‘eg‘a‘rfd any prior train
ng {n the fundamentals of hearing and spéaking. -

© polit at Which reading should begin will &

pelling s steaight-forwatd and who

honemically based, reading can stagtvery soon in
fterthe first twenty-five or thirty contact-hours; su

~early start may be made with languages like Germas,
Spanish, Italian, Hungarian, or Finnish. If, however, the

ventional spelling is more difiicult (either because the

"™t Coleman,

ERIC
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betwéen sounds and lettefs is quite imperfect. a8 ln
¢hch or English. orthogra hy, or because the characters -
 different frof ours, as with Russian or Hindi), the start

ol reading had better be- postponed untll (say) forty of =
~ fitty contact-hours have been spent on mastering the lan-
guage itselt. It the orthography is very difficult and shows -
3 le or.no cofrelatlon with the language as spoken (e.g.
Chinese ot Japanese), extensive reading will have to awalt
extensive familiarity with the language (even though some .
start may be mado on using the wntlng-system at a rela-'“
tively early stage),
As In musle, the selections chosen for reading should be
carefilly graded, especlally at the out-set. Nothing s
gained by plunging Into a morass of difficulties at the very
start, a difficult play by Comelite or a long poem by Goethe -
for example, simply because of the literary merit of thes
authors, any more than a beginner on the violin is bene
fitted by starting on the Brahms concerto, For the more
tamiliar Janguages, gradéd readers have been developed =
which can be used for introducing techniques of rapid read-
ing. Such graded texts are very helpful, provided a certaln -~
~amount of care Is exercised in their use. The learner should -
- not take too much time over any given assignment, because
- otherwise his interest flags and boredom sets in very soon,
To preserve simplicity, some readers keep their intellectual
level lower than necessary. For a time in the 1930%, it . -
used to be thought that the vocabulary of elementary for--
‘eign—language readers ought to be strictly limited; exten-
sive word-counts  and frequency-lists were. prepared and
some - authors of graded readers prided themselves on’
restricting“thc number of words they used. By now, it has
n realized that, although too much vocabulary should
not be piled on, it is also harmful to go to the opposite ex-
treme and keep the learner back in his acqulsition of new
vocabulary. Cognates (e.g. English constitution = French
conshitution, -Spanish  constitucién, Italian - cosmuz!one)i
an be used extensively to expand the elementary reading-
ocabulary, and the léamner should be encouraged to ’gut S
at the meaning of words from their contexts. '
TCMS matter of guessing has been the cause of great
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misapprehensions on the part of language-teachers. Tak-
ing thelr cue from other types of subject-matter, such as
 histoty (the Declaration of Independence was signed In
1776, not 1775 ot 1777) and chemistry (it makes a dif-
ference what elements make up a molecule—a mistake
may even result in your getting blown up!), teachers of
- forelgn languages have considered absolute and immediate
- accuracy of understanding and translation as an ideal to
. be sought for from the beginning of one's work on a lan--
~ puage. This attitude has resulted in the leamer’s belng
 held to exact and complete translations, thereby slowing
 down his rate of learning and, often, killing his interest,
- Heretical though it may seem to say so, word-for-word ac- - =
« . curacy in translation is not only unessential, it is, especially
- at the carly stages of reading, harmful to progress and -
~ maintenance of interest. What a learner needs is, not to get
~ dictionary-correct translations, but to find out, in any =
- glven passage which he does not fully understand, how to
- make an . intelligent guess and then proceed as fast as
possible to the next passage. After all, we conduct most of
' our ordinary living on the basis of intelligent guesses (in-
- cluding the interpretation of unfamiliar words in our na-
- tive language), and we need to learn to do lke-wise ina
- foreign language. , S : e
~ The way to learn how to guess intelligently as to the
- meaning of 2 new word is to note the context in which it
. occurs, get as much as possible about the word’s meaning =
- out of that context, store the item in one’s memory for -
- future attention, be on the look-out for further occurrences,
- and narrow down the meaning through careful observance
. of its context whenever it is met on later occasions, until -~
- ts meaning has finally been delimited. In a certain Hun- -
- garlan novel (4 Budapesti Kaland = “The Budapest Ad-
- venture”, by F. Kérmendi), the word haldnték ocours
- three times, on the basls of which its meaning can be suc-

~ cessively narrowed down and determined: ; v

© 1. Towards the beginning of the story, the hero is re-
- turning from the Italian front in 1916, and is very weary;
- his haldnték hurts. Obviously it is some part of the body;
.9 can eliminate from consideration those parts of the
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y ‘whosé names one: already knows (eg iej “head”
kéz “hand”, Idb “leg, foot”),
In the middle of the story, some-one 1s. very sur- e
prised, and claps his hand to his haldnték. This testricts
- the word to some part of the body which is easily reached -
by the hand and which one usually strikes In expressing -
Surprise. probably patt of the head (cheek? temple? fore-'-
ad?) but possibly part of the chest or leg. - ;
3, At the end, the hero commits sulcide, by cocking a
loaded revolver and putting it to his right haldnték, The
meaning is now obvlous and there is no need of looklng k,
up in a dictionary,
Advantages of thls apgroach to leamlng the meaning ot
new words are: (1) It follows the normal way in which'
- anybody finds out the significance of an unfamiliar phe-;
nomemn (lingulstic or other); (2) It fixes ‘the word's
meaning very- firmly in mind, far more so than if the
learner had simply gone toa dxctionary, Jooked it up, sald
" to himself, “Oh, yes, that's what it means"—and forgotten
“ it as soon as his attention was occupied with another word, .
~ Of course, one has to use one’s brain in remembering a
~ constantly changing batch of semi-familiar items, and one
" has to be alert to observe new occurrences and any light
~ they may cast on meaning. Making one’s own dictionary . .
~ as one goes along is a helpful device: 3 x § cards (notslips
- of paper, which flutter away easily and do not stand up-- -
- tight) in a box, arranged alphabetically, are useful to write
words and thelr meanings on; the work of writing them
down and arranging them alphabetically helps to fix them
in one's memory. On the other hand, scribbling English
anslations between the lines in a foreign-language text Is
worse than useless; such jottings prove undecipherable
when needed for later use (e.g. translating in class) and
short-circuit any effective learning-process. - The learner
C ,as;wldely as possible, and should iead as
st as he can, even when this involves leaving a half-
understood passage behind, to be returned to later, brtn
;he insights of further experience in the language. o
if Songs, ‘proverbs, short poems, and games are much
re widely used in some language-ﬁelds than ln othe
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{ becn more of less traditiond| tn German, but -
éachers of the Rotgncs languages have tended to look
dowh ori ‘them a3 unintelléctual and fit only for use’ lnﬁt
mentary schools, In fact, however, they ate ctnte hélp !
agé‘levels ‘The memotization involved
ald in bullding up, lnside the learner's head, & stock f,_” "
anguage-patterns, Poetry, I pronounced accurately (and
owadayy there {8 no excuse for poor recitation :
fn any language with the largs m?hm ‘of dictlon-réco
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gaf] dialecz has its ph?némlc m'ucturo. angng
1 1 51 strusug is’ pouibe oi‘ the s peake
the’l“ age of dialéct, And within the limits of struct
(,unhy. ;ho Indlvldual‘tpﬁkéy raakes ice
ks B w';’:“ AE":,’;M’“ aons the netwe‘r
54
6 wi hls choloe s fres and Ignores 1 ¥ limitat hﬁ?& m
{}‘m ',‘?Jé‘%’ s héﬁd‘f::éﬁ’}e;%eﬁhg}?xfé‘.&ﬁ s
he lim| tat‘}ons afd move about among them eomfombly »

that tho real cho ces..beoo the only cholces be sees. And

“to be ‘derlved from 'studylng th
fanguage are both belietristio and
tﬁkcn in and for themselve

» ,zierag'yﬁstudy, hOWever,ff” ‘
‘ elnslgh whigh the reader g glnsi_

language ﬁand sen'iantic orlentation towards the
, there always goes another- psychology and
f : norms for behavi eha




LANQUAGE TN coNtexT B

ife I8 one of the best channels through which to convey, el
6 principle of cultural relativity—the fact that, in human
eties throughout the world, behavior is not and must
be expected to be the satrie, but Is, In each community. i

eé;yated by Its own internal principles,

date we have pot discussed translation, either trom‘

’g‘et—laﬁguage {0 the leatner's language or vice-versa.
istomaty to Insist on translation-exercises from the

¢ry ¢ of most’ elementary language-courses, putting

nple _andj often simple-minded) sentences from each
 Into the other. At that level, such work Is useful -
‘an exef | penmanship and spelling. By and
r 0 postpone detailed work in translatlon
lean;e‘ s at'a stage where he can benefit by the
jork of equatln‘g construction, a word, an
‘ th: mething  different ln
be said to have reached this stay
ore than a nodding acquain
- yocabulary of the garget»lah
vel, the learner ‘can practl

It goes almo Wi‘h°"t saylng that at the adv
el g s at the elementary and intermedia(e levels,
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of work should be carrled on In the target-language as
mych 43 possible, Bven grammatical explanations, which:
at the elementary level it Is a waste of time o give ln the
farget-language (how can we expect any-one to undet-
stand an analysis of a language given In the very language
which he does not yet:know and ls trying to get started .
in?), can be transferred to the forelgn language at the
ntermediate level, For litetary work, our ultimate aim is
for the learner to acquite as much as possible of the same
out-look and understanding that the modern native speaker -
- has—coupled with the further Archimedic perspective that
the non-native speakér may derive through approaching
the works from a different cultural and linguistic perspec-
“"tlve. This cent best be done by having, as teacher or guide
_in this type of study, only some-one who has a really thor-
-.ough native or quasi-native command of the target-lan.
. guage, and by discussing it in that language, with only as -

much reference to the learner’s language as Is necessary to
‘REFERENCES
. ’iLanguago and literature: Hall, 1964a, Chapter 69; Hockett,

o Chapter 18, .Audlo-Vlsual Alds, Realla, and Actlviﬂes

- . - Ttis possible to acquire an excellent command of a for-
- elgn language, simply by practising as hard as possible on
- all aspects of its manifestations, in the usage of a native -

- speaker and in written texts, and by uslag one’s imagina-
. tlon to visualize what one is talkiog-and reading about,
- Naturally, however, the imagination can frequently go-
~ wrong, simply through lack of sufficient information, as In -
~ the case of the small-town American girl who, on reading -
of the mobs throwing up street-barricades during the
- French Revolution, asked “But why didn't they just run .
 around through the back yards?” It Is best to supplement
O _information gained through language-channels by as




hiuch furthet materlal as possible, (o Increase the aceuracy
of ofie’s auditory data and to utillzs other senses, particus
1y that of slght, for acquiring back-ground knowledge.
Befote the development of recording devices, if no native
peaker of the target-language was avallable, descriptions
(mote or less accurate) of its pronunclation wete all that
| leatner had to go on, Bven with earlier recording tech-
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h ¢

le; most modern text-books have tapes, records, or both
wallable'for use with them, Nowadays, there is rio excus
t-the physical absence of a native speaker being us
n?s’leb,tlbf%opfbshiqh to the oral-auditory approac
oty materials on tapes or records are among

f the courses. If properly planned, a labotatory |
elpful adjunct to_any language-program, on'an
Junlor high-school through college. If misused,
an be_nothing but a waste of money-and, §
an do harm rather thangood, . ..o
The main function of the language-laboratory i to tak
hose aspects of the drill-work which are repetit
cal, -and do not absolutely require the pre
aker, thus sparing the time and energy o

atter for more essentlal work, Ordinarily, If a native

; quasi-native speaker is available, the learners’ first con

- with each new batch of basic sentences or review-dialogues -
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ugh ditect Imitatlon of the drill-mester in
1§ Is desitable because (1) not even the best

pe-tecording has yet achleved completely faithful rep
uctlon of every finest detall of sound 48 heard first-hanc
hutnan ear; (2) even If this were the case, thero aré
pects of behavlor thal dccompany.shesth which
‘obsetved ditectly—how the drill-master holds the
auscles of his of her face, the movements he o she makes
vith the hand and the rest of the body, the gestures’ that
_accompany speech, and so forth; and (3) most important
-of all, a machine cannot réact to the learners’ behavlor,
orrect mistakes or show approval, or adapt itself to spe«
cal circumstances (e.g. by percelving what needs extra
 emphasis and repeating as necessary). When the first con-
act with the material has been made, however, the extra
epetitions necessary to fix it firmly in the learners’ memory
an be entrusted to the machine. A vety useful adjunct to
~any language-laboratory is a device permitting the super-
visor to listen in on the work that any student is doing, so
as 10‘¢h”e¢kft§: on its quality and, if necessary, to interrupt

 and correet the mistakes before they becote ingralned in

. the leaner’s habits., - . o 0
~ Oplnlons differ about the usefulness of a self-recording
vice which permits the learner to hear the voice on the -

tape, then to speak his or het imitation of what has just.

. been sald, while both the voice from the tape and the leam- -
~ er's Imitation are being recorded on another’track; the
learner then plays back this lasi-mentioned ' recording,
~which, in theory, permits him of her to see how good (or
“poor)- the imitation has been. According to some, this :
self-observation should produce an- awareness of the
‘mistakes that the leaner is making, and a desire to lm<
_ prove. According to others, this kind of awareness is diffi- -

“cult, If not Impossible, to achieve at the Initial stages, and -
of such a self-recording device Is wasteful (If not
ively harmful) until the intermediate level has bi

reached, The truth is probably somewhere in between thes

o extremes, The usefulness of listening to oneself d

ends to a considerable extent on pre-training In which

) ff'ﬂef ‘becomes aware, first of how his or her voice
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lly sounds when recorded (many of us find It hard to
ceept the authenticity of our own volces on disc of tape),
| then of what to listén for In the way of degrees of
ceuracy In imitation. If a certain amotnt of attention fs

- given to these problems at the out-set, there Is no reason
-+ Why self-récording should not be used quite early, =~ -

“ Needless to say, an Intelligent cholce must be made in
aterial to be put on tape and Imltated. If tapes are
ot avallable from the publishers of the text belng used,
they can of course be madc. ad hoc; but care must be exer-
clsed In the cholcs of speaker and of materlal, There is no -
excusé for a non-natlve teacher trying to “fake” it if he or -
-5bo has not had extensive tralning in the phonology of the

rget-language; it is far better to get a native speaker t
miake the tapes, or else not make them at all. Horror-storie
Irculate (one cannot tell how trust-worthy they afe)
oniservatively orlented teachers having spoken sets
~ verb-forms (I am, you are, he Is ., %) onto tapes, or -
 haying read long par_a‘sraghs‘ of descriptive prose, for:thelr -

tudents, not to Imitate, but just to listen 'to, before’ they
ave had any practice In speaking. The maln purpose of a -
anguage-] bOrat,ojr‘{ Is to glve the learnor extrd practice In
ctive command of the latiguage; if it is not used for this
urpose, it becomes mere hard-ware and gadgetry, serving

Moving

Moving pictures with sound-tracks in the foreign lan
guage, and flm-strips fo accompany’ spoken records o
apes, ate also very helpful audio-visual alds. Film-stlp
~ can conslst of either photographs or drawings; the latte
.are, in some series, quite imaginatively done, and ad
- considerable pleasure 1o the task of repeating and mem-
rizing. The major advantage of a film-strip over a moving

- pleture Is that the individual frames can be held in position
- for a relatively long time, while the learnets ate repeating
- the language-materlal and at the same time concentrating
- their gaze on the screen, With moving pletures, one can in
- general only look and listen passively; this type of work is
~most:profitable at the intermediate and advanced stages,
Some efforts have been made to prepare movies with spe-- -

My simplified dialogue, understandable by begiwers; -




 dslogues are tather drtficl
fito the ‘réal-life background shown I the pl
amners tend to feel distressed and discouraged

engot, undetstand every word of the sound-track; -

uld be encouraged to feel happy If they understand
able ‘proportloni -of 1t, slrice, even with the best.
duction, not all native speakers: undetst:

sality of ;
the dialogu “‘g lven movle, . <
mo language-felds, considerable emphasis Is 1al
“realla”, 1e, what anthropologlsts call the “matetial
ulture” of the foreign country, as brought to the studen
sither through actual artifacts or by showing him pictures
f such. Printed items like restaurant-menus, theater-pro-
~ grams; tickets  for transportation’ (trains,  street-cars,
. buses), advertlsements and posters (e.g. for bull-fights), -
~can'all be used to supplement the official text-book; mady
. texts contain reproductions of such material as llustra
~ tions, or even have them In separate pockets at the end o
the volume. Maps and photographs (either separately or I
albums) are equatly helpful, as aré objects of any.size, a3
" conversation-pieces, ‘A device used by a group of mis.

sionaries for teaching Navaho language and culture simuls
tancously might well find wider imitation: dolls are dressed .
ln the appropriate costume and are placed In models o
houses, court-yards, etc., and then the learners either talk
~ (in the target-language) about what the people are doing .
- of speak thelr lines for them, = . Py

© " Language-clubs, -tables, and -houses ate.valuable ad-
- juncts to class-room work, but only if effectively organized .
~and used for thelr fundamental purpose, namely giving
~ extra practice in the language itself. Too often, especially
~ on the high-school level, a language-club is simply an ex-
.cuse for pleasant chit-chat In English, If the learner uses
~ only his own language, no matter how much cultural lore
- he may pick up, the basic aim of the club (table, house) is
d d, Normally, it takes an enthusiastic, able, and
ed person (usually, but not always, a woman) to
ark a language-activity of this type into life, In additio
esultory conversation, there are all kinds of soclel

18 that can be used to get the participants to use th
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ﬁrzetflan(“euaze and to mix soclally, Natlye speakers should
o invited and encouraged to use thelr speclal talents, as
écturets, performers, etc.; with a little tactful guidance,
most - native. speakers of any giVenflangu?g can adapt
helr usage to that of buginners or Intermediate students,

Not does the toplc of a lecture or discusslon always have
be some facet of the target-culture; one of my most

stimulating experlences in learning Ttallan was a visit to:

the Oriental Museutn at the University of Chicago urider
the guidance of an Assyrlologist who was a natlve speaker

offtalian. .~ " " O
- Orte of the most frequent and helpful aspects of a lan-’
guage-group's activities Is putting on plays. Theso may be-
tong or short, more or less ambitious, depending on the
resources available; but even getting up and teciting the
ines of a play on a bare stage is a valuable experlence fo

ry-learner. Simply reading the lines from the book Is

permissible, but only if insufficient time I available - for
coniplete memorizatiort. The act of memorizing the lin

of even a one-acter (a longer play s, of courss, still be'2¢)-
highly- beneficlal, since inevitably the actors keep' the
speeches In mind, use them In their casual conversatio
vith each other, and, in essence, treat them as a large and '
particulatly meaningful group of basic sentences, to whic
¢y can apply all thelr knowledge of the language.'If th
setvices of a director are required, it Is best o have on
who knows the target-language and can coach the acto
In the language of the play; failing’ this, It Is'good fo hav
@ student director who will do part of the work and u
- also bo used, since they at least give practice in speaking’
: t}‘ie‘nm of the play; but it s better for the learner to do

 entire body and personality into the performance (includ
- Ing, of course, imitation of the gestures and bearing of an
Al the actlvitles discussed in this chapter are valuable
- adjuricts to the language-learning-process, but they. are’
~only adjuncts, useful insofar as they contribute to  the
., _ter’s fundamental need, that of internalizing the habits

ERIC
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'CONCLUSION ]

Chapter 19, The Lingulstle Approach ‘
~Itis often asked, “What is this new linguistic method?

o How s it different from or superior to the grammar-method,
- the translation-method, the direct methed, and all the

other methods? Aren't all the methods pretty much equal?”

- From our discussion in the preceding chapters, it should i

be clear that this kind of question Is wrongly orlented,
 The knowledge that linguistics has brought us concerning
~ human language does not constitute, in its application to

 the practical problems of language-teaching, a new method, =

It constitutes ‘a neiy approach, a new stand-point from -

- which to observe language and its workings In human -
- soclety, and which has fundamental implications for the
~ way in which we tackle the learning of a new language. It
- Is true that certain particular methods, especially the old -

- direct method (pp. 20-21), the phonetic method (pp.

21-22), and the audio-lngual method (pp. 22-23), are -

- more in line with the facts than are others. Nevertheless,

- even the old grammar-, translation-, and réading-methods -~

o can, in fact must be, revivified by coming into renewed

at all successful, ' : o
- As pointed out in Chapters 5-9, language is fundamen-

L contact with the facts of human language if they are to be.

o tally oral and auditory, habltual, systematic, and derlves .

s meaning from the contexts it is used in, The linguistic -

- approach emphasizes these facts as an ‘underpinning for
~ - any work to be done involving language. It has been the :
~experience of the last hundred and more years that those

- who keep the facts of language in mind and base their

- -work on them ate, in the tong run, markedly more success-

~ ful in teaching and learning foreign languages than are =
. ©_ who deny or neglect them. Even those learners whose s

125




‘béen organized for them along non-linguistic of

otk has
antl-lingulstio llnes (6.8, emphaslzling grammar or transta.
ot o the overt exclusion of all other aspects of language),
they leam anything at all, do so by devertheléss heeding
the actual nature of language and by learning to speak,

vertly o covertly, in spite of the approach used,
. The ultimate result of language-learning along Hoguiste
lines is 'a command of all four facets: hearlng, speaking,
- reading, and writing, gained in the order mentioned, The =
last two, especially, are the more effective for being based
~on solld achlevement in the first two, There is, therefors, ~
‘0o ground for the apprehension often manifested by -
- teachers of foreign literatures, that the linguistic approach
-will in some way impalr their students’ abllity to read, un- .
 derstand, and appreclate literary works, or will prejudice
 thelr students agalnst literatute, On the contrary, a student
- Who has been given a completely linguisticaily orlented =~
tralning In the target-language will have a greater ability
~ to appreciate the forelgn literature than any other, He will -
- have made greater progress than any other towards the -
. Indispensable prerequisites for such appreciation: a native- -
- like grasp of the pronunciation and structure of the lan-
- - guage, an understanding of its meanings, and a clear con-
~ ception of the ways in which its culture differs from his
.- own, He will have a better basis on which to understand -
- how the foreign literature reflects the culture out of which
- It grew, and how its great writers utilized the characteristics
. of their linguistic medium for the greatest artistic effects,
- True, the findings of linguistics contradict a certain amount
. of folk-lore about laﬁﬁu“ge that is current in long-estab-
- lished speech-communities (e.g. that the French Academy -
. Is the repository of all wisdom concerning the French lan-
L :frqage),;jbut the sooner every-one, including littérateurs,
- learns what Is valid and what is invalid in our society’s no-
~ tious on such topics, the freer we shall be to concentrate on
- the real problems of literary study and analysls, .

-~ The greatest ultimate value to be derlved from learning
. a foreign language and studying its literature is the under-
~ standing of linguistic and cultural relativity, as pointed out
U 116, The person who knows only one language and

RIC - . :
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‘ . CONCLUSION m :
culture 1s condemned to wear the blinders of ethno- ;
httlsi, thinking his way of talking and living to be the
uly ofie posslble ‘That:this is ot so, hé learns from ac-
uaintax ‘with éven one othet lahguagé and cultute.-:f
| owledb f this fundamental fact of human life Is essens
-;aﬁ;tl to surv  in our timé of greatly extended global ¢o
tacts; a3 Ab. “~ans, we can fo longer expect the rest of
the world to. ¢ go on In our narrow, parochlal selt-
eriteredness. A  ‘waddell: has put it,3° “If there is one
thing that Ameri, will have to learn In the second half:
tho twentieth ceu \ it Is that there are non-Amerlc,anj
lts which are not . \ “American cholces.” Beyond this.
arfow, essentially ni, . 8 need for “selt-presers !
owevet, there {5 an'imy, . Yy important positive fac
avortng the study of forci \usnages' rature
rultful 'use of our greatly ine, ‘ased lelsu: time f
escape - further cheapening. mdﬁvglf arlzation
cf,ijithrou the debaséme) our mass en

lents and interests, along s great a range of di “
possible. Knowledge of one or more fo;"i;f\,ﬁ; languages,

Lin and lang o teachin (n oenml. Bl mﬂeld. Cha
texzs"fi'au 1964e,¢h pter78 ' it

"l‘waddell 78




APPEND'X A o Eight ‘Maloér Languages

‘gulde those who are interested in learning a new =
language, but are not dcquainted with the possible cholces, -
we give in this Appeéndix a series of brief discussions of ~ °
. elght majot languages frequently available to students in -
United States high-schools and colleges: Latin, Greek,
_ French, Spanish, Portuguese, Italian, German, and Rus-
-~ sian. In each section, we give: (1) the country or countries -
- where the language is spoken; (2-5) brief characterizations - -
“of the orthogtaphy, phonology, morphology, and syntax -
~of the language; (6) a characterization of its literature;
. and (7) an indication of its non-literary uses, Our inten-
- .tion is to furnish, not complete sketches of the languages -
~ concerned, but an indication of the major respects in

- which they present features of interest ot difficulty to
- speakersof Bnglish.

g

L 1. LATIN | Sl
1. Not spoken as the native language of any group at - .
~ present; spoken (usually with “church” pronunciation; cf, - -
- below, subsection 2) in some theological seminaries and
~on the higher levels of the hierarchy of the Roman Catholic
Church. It is used extensively in the ritual of this church,
- and s still the vehicle for some new writing on theological -
- and ecclesiastical matters. SRR
2, Inthe absence of any speech-community for whom
it s their nutive language and hence to whose usage appeal
- may be made, all current pronunciations of Latin have
only an arbitrary basis, That most widely taught in Amerd- . -
~~can schools is the so-called “classical” pronunciation, in- - =
- tended to approximate the usago of the “Golden Age” of
~ Latin literature ca. 50-1 B.c, (the time of Caesar, Cicero,
~ Vargll, and Horace), in which ¢ is always interpreted as
FRIC» 888 /8/, and de as /al/: e.g. Caesar [kalsar/, gelidus
S o 128
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ge ‘dus/ “oold™, In the officlal ‘ponunciation. of the’
\oman Catholio Church; ge is equated with short /¢/, and
befote ae, ¢, and | {s treated a8 a “soft” ‘consonant, usus
ally” {4 accordance ‘with the  orthograph g of the local;ﬁi-_
standard language, belng lnterpreted as /8/ in tal{ d

hose  countries - whoss _ eccleslastical authoritles - follow”

‘ il'é / In German-speaking areas, and as
s/ In France The letter ‘g before e, e, and { Is also
geated a3 “soft”, but with a different distribution: ds /8/

1 the Italian wsage, as./%/ in France, but as “hard” /g/.
aln/_derman-?eaklng regiotis. Thus, caelum “heaven” and
* will bo read off as /Zelum/ and /gelidus
ly, a8 /ce lum/ and /gelidus/ in Germany ot Austrl

d /2eli us/ In the ,‘fclassical

J: S 12 tim
rt vowel, and lts pronuaciation shov
as such from the start, (Unfortunately, viftu
) 'rs of Latin insist that thelr students’ ‘obsen
length, the sensitive student will observe it for h

basis for appreciation of poetry if for fio o
The two semi-yowels /it 4o ]t and ’

validit { of thls restoration i often queried with the
“WQ rea Iy can't know ahythlng '\ 3& how tﬁéy actually did -
nounce Latin.” The answer is that we know afmt deal, a8
fthe patient lnvesugations of generations of scholars; ¢f.
ttevant, 1940; Kent. - ;~ o
/1/ dtlrllnﬁnnﬁ B of l‘?t}f/w? i “Gh d *:t:
and the semi-vowel /j/, as in tadex “ju se' ut’
Luer I ls widely used for lhe semi—voWel. [ c mdex.‘f




\cshrridg o o
it 1s long either by nature of. by ‘position, otherwise o
the third from the last’ syllable: matdtus “changed”, ma
tdndus “to be changed”, but témpora “times”, Nothing Is
own of intonation or ot junctural phepomena,
* Latin morphology is characterized by extensive va.rl
the form of substantives (:= nouns arid adjectivet
pronous, and vetbs. Substantlves and pronouns -are ln-
flected for numbet, gender, and case; pronouns fot -tk
‘and for person; verbs, for number, person,”
pect, and volce, Number s singulay v
fe er, masculine (with neuter as a. subcategory
éminine; person, first (speaket), second (person spo
to), and third (all others), Cases ate six: nominative (1
name something or to relate it to a verb as the subj
Indicating - possessor), - dative (somethir
nebody to whom something Is given or for whose be
mething js done), accusatlve (the direct objec
active verb), ablative (person or thing from which go
Ing is taken or something goes away) and.vocative (]
son_called to). Tense-contrasis are those of present, p
and futire; aspect, of perfective. (action over and don
h) versus Imperfective (action not finished);: voice
ve (subject performing an actlon) versus passive (sut
ject o the receiving end of the action); moogl, c.t ind




BIONT Muonumcmoes i 1

S 6 afe determined primatlly by. the
| between the root of the noun as

and. number-endings. Traditional: grammiar distinguls

subclas:sh 9, Of con}ugaﬂom, of vetbs, also
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. Sample declension of a I-Il-declension adjective, bonus .
saeumtgood” o SN
S Slngutar - Pl
gm . Mase, Neut, Fem. Mase. Neut.  Fem.
_nominative - bonus  bonum dona  bon! bona  bonae -
-~ gepitive bont * bonae bondrum  bondrum . -
- gatlye bons bonae bonls
sccusative bonum bonam bonds bona bonds
ablative  bons ond o bdomts o o
- yocative  bone  bonum bona  bonl  bona  bomae .
~_As In the Indo-European languages generally, the pro-
~nouns' declensional pattern is too lrregular to warrant
~ glving sample paradigms. The complete conjugation of -
. even a single verb includes well over a hundred forms, and-
-~ would be too extensive to glve here; we append only a - -
 sample of a single tense of a first-conjugation verb,
- portare "to carry”s | el

>

~ Person oy Singular " Ploal =
R o ol (A
© 3rd  portat “he, she, it carries”  porfant “they carry”
- 5, Latin syntax is quite complicated, but in a different
- way from that of English, in that there aré extensive re-
" quirements for the choice of an appropriate form®® In gram.
~ matically celated elements, and in that word-order is
_thereby made much freer, This contrasts directly with the
- situation in English, in which agreement (e.g. of subject
- with verb) and government of cases is quite limited in its
- extent, but word-order is relatively fixed. In individual
- phrases, adjectives modifying nouns must agree with them
} g)gender, number, and case: e.g. m. pl. som, bon! hominés
* “good men”, but f, pl. nom. bonae féminae “good women"
- and n. pl. nom. or acc. bona indumenta "good clothes”,
. Subject and verb agree in number, and a predicate com-
_ plement refers back to the number and gender of the sub-
~ Ject: e.g. Hominés certant “The men are fighting”, Puella -
" pulchra est “The girl is beautiful”. Requirements for use
- of specific case-forms are quite complicated, especially after
. ®We use the expression choice of an appropriate form In order
. to cover agreement, government, and cross-reference (cf. Hall, -
J0%4a, Chapter 27). =~ ' L

E
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_ *posldons and with nouns depending on speciﬂo
ectives: for lnstance, the genitive must be used

hodifiés such adjectives a3’ cupid
“mindful’ Mcu ldu.?:béﬁ I ¥dés

W W, _
glish, but, in the long rus, with great rey
of the dramatls tenslon involvéd in readin
g siich a sentence as Neque enim (s es,
Ha, Ul 1€ aut pudor & turpltudine aut metds & perl
0., furore revocarit-“Not are you such a perso
thatv_self-res cﬁtl could turn you away from sh amé-




erived). glish gre
e tha structire of Engll;h very badfy’, but it doe
terms of Latiny as long as traditional ‘grammar
ant {n ot schools’ teachmg‘"b English, jt
tich icomprehensible if - approached . wit
,,wledge of the Latin structure on wh (A
 r In “loglcal - thinking", neithet Latls noy. any
zhet lagguage has any value at all.) More important tha
13 conslderations, perhaps, 1s the fact that, of all the
languages currently taught in our schools, Latln !s 'the
it suitablo for. the inculcation of Linguistlo and caltural
relativity, 1" that its Structute Is farther from ' thaf
Bnglish, and ancieat Roman culture was farther from ¢ \
than is that of any modem West; Europea’nvlangua ‘

.tieai.y oﬁente&h materials for learh!ng Latin', Sweet, 1
‘?:l'.b?:'&. terlals Gnmmm Wh oc - Readé' )

LR
language normally taught by depar.ments of classi¢
guages ;fand Modern Greek, The former s not sgok‘
where, nor is it even used as a language of communics

on among non-native speakers as Latin still s t
\ ent (cf- 128). The latter is the national langua o
d is used in fwo maln varieties, the dhimotik
(dem ) ot “popular” and the katharévotisa ot “purified”
 Although Mediaeval and Modern Greek have a consider
li‘ rature and are useful for any-one interested in the
- they ‘are almost completely: neg
_ olleges, Wes all be
nly_.with Anclent Greek, -
eek alphabet differs. conslderably f:o
des the following characters (given herh
: ,capitals and lower
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- fiames In the third column, and their usual Roman trans-
- literations in the fourth): |
A o alpha a
: “beta b
 gamma_ ¢
delta 4
epsilon e
zeta B 2
ceta &
. theta - th
Cfota

i
kappa &
AN la‘angda" 1
Mum o,
Hvyv m 5
B & x

An lota following long &, n, and & is, in lower-case, written
inderneath these letters and termed lota subscript; q, 3!
In 0 kouedle 121 komotdial 1o the comedy”
o two breathing-marks ' or * must: be ‘writter
st vowel of each word that begins with a vow
ate whether it actually begins with the phonern
not: ép@v horén “seeing” vetsus 8pdv ordn “o
ains™; In addition, all words beglnning with p- /
omatically have rough breathing, as in pirwp rhétor
¢k orthography uses three accent-marks, the acute
grave *., and the circumflex " (transcribed * i
anizations), Of these, the grave is simply an automatic
arlant of the acute, taking. the -place of this latter when

“omlcron o
IR

r

t

© 30

tho

sigma :
taw -

Q
el

Bt
Dexe< “MI30

»x - @35m0 e
gexoc~
el
=
S

omega 5
: f‘rough. ‘
- breathing”

“smooth ~ S

-

lt comes on the final syllable of a word before anothe

word: thus, m. pl, ace. 1006 foiis “the” - m, pl, ac,

panous anthrépous “men” — tobg dvBpdrous fois
hrdpous. The circumflex oceurs only over letters stand-
Ing for long vowels: &, , 1, 0, &, and hence cannot stand -
.over epsilon or omicron,
-3, Scholars are not in as much agreement over the
ronunciation of Ancient Greek as they are over that of
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assleal Latln. It ls customary to treat the vowel-system
i it had five vowels, each occurrlng both short and
figt'/loaoutdand/ butthe phonetio characterlstics -
{ /u/ and /0/ ate doubtful. 1n eatller times, upsilon ud«
~doubtedly stood for & back rounded vowel like our éu‘/. butit -
later become fronted fo /y/ like Freich & or Geérman #
cf, below), and what was earlier a_diphthong /ou/,
pelled ov, becatme /u/, which is the pronunciation glven -
it by ﬁ;fsém;day' scholars, The habit of 'proﬁounc_ing €nay
. {a,l/,’_"(egd of /ei/, as In Aelne lefps “1 leave®, Is a -
legacy from nineteenth-century Americans’ imitation of
~German scholars’ pronunciation, and is not to be recom- -
mended. In Byzantine times, the second element of the
‘diphthongs written with jota subscript (cf. above) was
lost, so that @ /al/ became /a/, 1 /&i/ became /8/, and
Q. /81/ became- /5/; this pronunciation is normal among
present-day scholars, although in classical Greek times
fifth century B.C.) these were unquestionably diphthongs
. Ancient Greek is normally pronounced as if it had the
_following consonant phonemes: /ptkbdgfoxsmn
£ hy/. The pronunciation of ¢, 6, and X as fricatives /f 0 X/
- dates from late antiquity; in the classical period, they stood
for the asplrated stops /p' t' k'/. The letters € and y
t0od, even In anclent times, for the consonant-clusters /ks
- The accent of Ancient Greek was not automatically de-
termined by the length of the syllable, as was that o
- Latin, but was unpredictable and hence phonemically sig
npificant. It s generally thought that the acute and clrcum.
“flex accent-marks stood for changes in the pitch of th
voice, the acute representing a high pitch and the circum-
flex a sliding from high to low, a situation which must.
~have made Ancient Greek sound rather like modem
Swedish or Norwegian, In present-day reproductlon ¢
- Anclent Greek pronunciation, native speakers. of modern
languages unfortunately treat the accent-marks as in
_cators of stress, and neglect both pitch and vowel-length
. 4. Greek morphology is even more complicated,
_some ways, than that of Latin, The over-all structure o

 G~~+k forms is of much the same type, but the Inflection

Q



of Greek substantives Include

3

, nto

“conjugations of the
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of Gr ibstantives includes five cases (nominative,
genltive, dative, accusative, vocative), three gendats (ma
Cullne, neuter, fetinine), and three numbers (singule
l, and plural). Greek verbs vary for person and num
, ad also for aspect (Imperfective and aorlst), tenso
bast, - present, future), mood (lndicative, subjunctive,
ve, and Imperative), and volcs (active, middle, and
¢), The optatlve indicates a wish or desite on t
the subject; the middle volce refers to action who!
¢t Is turned back on the subject, as in the current
nglish use of such verbs as identify or relate without r.
xive pronouns (He doesn’t identify easily with a grou
ead of He doesn’t idensify himself easily with a group
> nouns and adjectives can be classified, by their stemr
- declensions; but the verbs do not.
same type ‘as those: of L

. anthrdps “tworn
) anthrépoin “of t

~Plural -

~ dnthropol “men”
- anthrbpon “of men”
' anthrépois “to
UG anthrépous.
v dnthropol

“me




,OHT MAJOR IANOUAOBS

111 ulﬂr S .
A Mo“l loose’ S
Vel lrdels “thou loosest" e :a;[
Idel “he, she, it loosee” L ad
i Dual
Meton “the two of you loose” N
Meion “the two ot them loose” -

Plural :
ldomen ‘e loose” Lhdriinds
~ ldete “you [pl.] loose" ‘
- ldoust “they [three or more] loose”

.,;,Greek syhtax, like that of Latin, is quite compli-a
cated, along the llnes of involved morphological agreement
and ot tree word-order, The Juxuriance of verbal inflectio
nber of shades of meaning to be expressed
clauses indlcating wishes, conditions, and th

: Rhetorical devices make Greek oratory est ;‘ciallyi

in tie developments and contrasts, A good exai

medium-length Greek sentence is; 10 b
‘ndt?\tx to0to menovBivat, mednvéval 1 tive Wl ovy..
10Uty ditlppottoy, &v ﬁouképeeq gﬁoequ, rﬁq,
fto ',’ ‘éxe(vcov et‘)volc:q ebepyém’ &v Eydye B¢y To dé.
théte pdlal tohto peponthénal, pephénénal 12 tina_ hém!
achlan foutén antirropon, an bouldmetha chrés
par’ ekelndn eunolds euergétém’ an egdge théiér
the fact that we have not suffered this long ago, and
t an alliance has appeared to us to balance these, if we
hall wish to use it,—this I should ascnbe asa be efag
0 thelr good will? (Demosthenes). »
6, 'The appeal of Anclent Greek to the modem learniet
es wholly in its literature, since it has virtually no practical
156 in our times, Ancient Greek literature ranks atrior
s very greatest, with top-rank authors In virt
1y field. The two early Greek epics ascribed
mer, the lliad and the Odyssey, are regarded as th
beSt ever composed, as are the great tragedies of Aeschyl
525-456 B.c.), Sophocles (ca, 497-405 B.c.), an
iripides (485-406 B.c.), and the comedies of ‘Atistop!
a 450—385 nc ). 'I'he phﬂosophlcal Writings
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Plato (427—347 8.0,) and Arlstotle (384-322 B.0.), the
_atbry of Demostheries (384322 b,c.), and the historles
of Hetodotus (ca. 485—-425 B.¢.), Thucydides (ca. 460-
B.0.), afd Xenophon (ca, 427-ca; 355 8.C,) ha
-models later writings in these(ﬂ ,
‘ s‘and light, Is extremely i
1! llthe New) Te:ltattlt:le% (%m
dly. post-classical language) and the theologlc
itlngs of tl{o Oreek church fathers; - ,
- Since a large proportion of our humanistlc and tes
:vocabulaty is of Greek origin, some knowledge
Greek s very helpful in understanding the formatioxi
learndd wotds : :

6 rise tojalterpau S repres 0f
ph for/f/, as In folle *mad ness” versus phi
_ sophy™; al, or ¢ or e followed by dout
sonant for /¢/, as’ in Je: méne /3omen/ “I leac
& elle /:535et/ “T throw” o; Ie fals /59fe/“‘ do
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694 /le/ “legacy” (with sllet {). Many final consonant-
stters stand for alternations of one or more consonants

ith 2410, depending on what follows (cf, below, subsec-

: Fténqh‘&hbnology 13 even mote complicated 1n its
owel-system than that of English, with the following non-
nadal yowel phonemes: /iecayg@ouosa/,plusfour
1034l vowels: /8 & & &/, Many speakers merge certaln of
these phoniemes: /e/ with /e/, oo/ with /¢/, /a/ with .
/a/, and (very widely) /8/ with /@/. All speakers have
- 4t least /J/ as a semi-vowel, and many have also /w/ and
- Ju/ (corresponding to the full vowels /iu y/ respectively), -
Consonant phonemes include: /ptkbdgfsfvzsmnan
911/, The vowel /o/ is quite unstable, and is frequently
- lost when It stands between two consonants: thus, du /dy/ - .
Yot the” 4- chemin /[om&/ “road” ,»f/dﬁl m‘f(o Because
of this frequent loss of /s/, every-day colloquial French
ay many unindicated combinations of consonants, and -
ows less direct correlation with the way it is written
than do other European languages. At the end of a word,
French /o/ was lost in the seventeenth century, so that
words written with consonant-letter -+ -e normally end
n & consonant sound, e.g. f. assise “seated”, pronounced
/esiz/; and vowel-letter - -e at the end of a word has:
the same final sound as the vowel-letter alone, ¢.g. both -
f. sg. formée “formed” and m. sg. formé are pronounced
Mome/e L ST
Stress is not phonemic in French; fts occurrence |s auto-
tically conditioned, every syllable in a breath-group

being stressed evenly, with only a slight increase in the
énergy with which the final syllable of the breath-group
is pronounced. Individyal words are not given separate

ss, and there are no phonological markers of the -

undaries between words In normal speech. From the

way it is written, one tends to think of French as having
separate “words” as do, say, English or German; in fact,

however, French is like many American Indian languages

in having long words containing many elements strung
* tnoether, e.g. French Je ne lul en avals pas encore parlé -
ﬂc«.,n;qiﬁnavquzékorparle/ “I hadn't yet spoken to him

a c
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about ST comparablo to such an Onelda sentehce as :
/setwaklt tase’tslutké /“l bumped rlght smack into

atlon-system of French differs radically;from
glish, 14 that the pitch of each successive syllal
gher or lower than that of the precedir
qlienm of pitches are slg fidait, not ‘
the relative lovels involved, but’ accordi
direction .of change in- pltch (e.g. gradual-rising; shas
Ing;’ ising-falllag; falling; level), On each syllable, 1)
tch remalns virtually level for the duration of the sgllable,
1 sliding up or down as in English Using a

yphen

he pitch of each syllabls, we can represent the’ pitch
‘simple French sentence approximately. as follows:
Ia e /ﬂnav¢rj6fer/ “He doesn’t wan

_,(rislng—falling) _

'a conso
hou! hus, the sound /2/i-0ccutring in Fre
re b: vowgl tepresented by the letter.

ne:‘pronounce a
one of “sounding
usu l_y dealt with under p
essentlally a problem of. morphology, nce
s is determined, not Aautomatically by. the so
‘each form, but- by characteristics of the f
d(}:ly Its syntactic position; hence liaiso reall
) ct of French morphology, and the liaison-class ofa
it is one catego:y of its inﬂection e

RIC




)Withzero.lnsp_; h th
- the - feminine and

hanté “sung®, f, sg. chantée, mi'|
and £, pl. chantées ateall pt ced faw/
10 othér Romance' languages prououns have thite
, fs of forths: those used together with verbs
(confunctive forms), as' subjects and objects, add thoss
use ‘Independently of verbs (disjunctive forms), e.8. Je -
35/ “1" subject, as in je travaille /sotravaj/ “1 wotk”;}
”f‘/mo/ “me” object, e.g. il me volt /llmavwa/ “he sees
‘me"; and ol /mwa/ 1, me" used alone or after prepost
{t{éﬁs, as ln pour mol urmwa/ “for me” or Qui est ld
Mo clay mwa/ “ hos there? Me [1)" Verbs fal
¢s conjugations, according to their character_is
wels: the first (with vowels /6 ~ 9~ af); eg
/l8te/ “to sing”; the second (vowel /i/), e.g
e /dormir/ “to sleep”; and: the third (no- vowel)
battre /batr/ “to beat”, As in the other West Romanc
ges, each verb has three stems, ot Which fra
enses are built: A certain number of frequently
ing verbs have Irregularities in the fo,,
¢ root or the endings ot both,
French syntax is quite comphcated especially
details with fine shadings of meaning. Its :basl
cture is like that of English, ‘with the sentence-k
isting of SUBJECT (noun or pronoun) - VERS (with
Without complements and modifiers): e.g. Je travaill
satraval/ “I work®, Mon pére travaille /mOpertraval
My father works". The French yverbal phraseinclude_ﬁ
1b as its center, with or without one or. n
inctive elements of pro-complemems: eg 'y travaill
travaj/ “1 work there”; Il m'en donne /1lm5don/: “H
ive ‘;‘ﬁf some"; Nou
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perfect phrases (“compound tenses” in traditional gram.
mars) or- passive phrases: e.g. Nous avons travalllé
/nuzavdtravaje/ “We have wotked, we worked™; ll a été
¢ /ilaetetye/ He has been killed”, Negatlon is accor
plished by sandwiching ne , i . pas /a(3) . . pa(z
aroutid the nflected form of the verb (and the subject
when it Is In inverted position after the verb, as la'a ques-
tlons Je ne tavaille pas /sonteavajpa/ “T - don't
work®; N'avons-nous pas travaillé? /navénupattavale’

“Haven't we worked?", Agreement In gender and number
As Orjic};ﬁred not only between adjectives and nouns they.

modify. (e.g. £ pl._ les bonnes nouyelles flebannuvel/ “the’
good news"), Subjects and nouns or adjectives used
edicate complements (.g. Elle est bonhe Jeleban/ S
00d”, but also: between past participles in pe
phrases-and preceding direct objects, as in 1) lés ‘a’ cor
phise {li]u szakdprle/ bl-le has igmdég"stoddrthm‘ (3L

(1639-1699); the fabulist Jean" de L3 For

1621-1695), and the satirist Nicholas Boileau-Despt

636-1711), The eighteenth century was the pe

ch diverse talents as the philosopher ¢

694-1778), the -reformer and novelist
1712-1778), the legal theori




tries is likely to bring a more iavo‘
the use of English. French is no lOnger‘ redomlnant a8 at
international  Ia tific’ junication, . bu

b m ‘rlals Grammars* Adams and Wilson

K Madri al and Dulaci Madrigal and . La vnay
‘Ick. |962 R chards. sley, and Gibson; Sorierl. Dictlonaries
nd Gochberg. Readers ine (ed)

n addnion fo. being the national Ianguage ‘of Spalt
3 colonles, Spanish is the ofﬁclat language‘ -all th
nt except- Bra
t., section S)j[, d. the

age. of varylng per helr
he usage of Madrld (“ciastilian";.




g hace Ustedy /kéhpens
') 1Qué ldmma! /kéldstitha
1s"almost whollythph’




p) 8§ aspirate (h
> province of ‘Andalusia in Spaln to the ,
£ erica, and to Chile and ‘Argentina; Is. th
£/5/ at the end of a,yg}yllable by, /h/; as It
8 you?”, (,;‘astilla‘ /kéme

Usted? “H

ber : "sing'ular 'mfr plutal), casel(only lﬁ proriou
ninatlve, dative, accusative), person (first, se
an ¢ . (past, _j,_‘:krsubiunctive [tinfmeless

ract: concepts); ;
1n the definite article and certain de
g. el buen" “thé good mat

ple an_ how relauvely‘few irregy
d almost wholly by adding -s to. wo
s 10 those. _ending in consonants: thus, ¢
T rden “order”. 6rdenes orde

spec | forms for use ns ;.
ésse rbjegts it conjunction with verbs, ¢
t set as shr ssed objects of verbs or after- p’reposi
sg. 14 "you, subject, as in (s mientes "yo
sed object, as In Te ;0“1 see ¥
ng it to you”; and Stréssed
‘ ish_ha




' orkmg
traba/e “[that] I -work”; /Tra
"tuture” stem are tormed th fumr

| conditloalt e.g. :raba}are 1 ghall
nld woi ! d on th_m ﬁ




OMpPALT ong of Roland (p. 143)'Tho”satiri¢
;‘,'_l‘chivalrl‘ novel Don Qutxo:e, by Miguel d ¢ ervante
,,,(154 1616), I erslly ecopal d a

ppe‘haver ged from Garclla d ,
6 “to_Gustavo 0" ‘Adolfo Bécquer (1836-1870)
Garcfa Lorea (ca. 1898-1936) Sp‘ h”
ng the greatest o
, ':-(_186“1&
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: .,(slnce much of tho sharpest conflict between traditional
*and inodern cultures has taken place in Spanish America), .

' RBFERENCES

e Contrastive studles of Spanlsh and English: Cérdenas' Politzer 2
- an,d. Staub ac Silva-Fuenzalida, S
ly oriented texts for leamins Spanish Agard. A- LM Lo
- ga ;Bo inger et al.; Wolfe, Hadlich, and Inm ? o
g ge }} matedals Grammars: - faat and Cabat; Ibam;i
;_Mad gal; Madrigal and Madrigal; R esn!ek 1963; Richards, Met-
“calf, and Gibson. Dictlonaries:: bictlonaw of spoken Spanish;
E}chl:;( Su)em da Cal (ed.); Hlnojosa and Le Port. Readete.‘
o o

5. PORTUGUESB

Portuguese Is used in peninsular Portugal, in the;,

ssent or former colonles of the Portuguese emplre; an

| Brazil, ‘The latter, although the only:Latin’ American

country. in whlch Portuguese is the natlonal language,
larg try In South America and has a popy latio
2, 7 800000 In Portlt{%al the usage of  Lisbo

lan {»50 Paulo

o do Janelto and

; mflex t

'indicated with lh and nh for /.(/ and /n/, respective
(instead of with /] and A4, as in Spanish; cf. p, 145). Portu
‘has seven, instead of five, vowel phonemes; /i e
0 U/, of which all but /e/ and /o/ occur also nasalized
/1843 i/, It does not have /8/ or /x/, as does Spanis]
but has /v/ contrasting with both /f/ and /5/ (as In bem
/b8/ “well” versus vem /v8/ “he comes"). and has
atal sibilants /8/ and /%/,
:‘Rortuguese m_orphology has. essentlally the sa
tructure as does that of Spanish though with numer
ences in- defall, especially in the presence of man
minor Irregularities, such as the plural of nouns in
~do /du/, e.g. dlrec;do /direksau/. “direction” ~ direc-
_¢des /direksbis/ “directions”, In addition to the
- 25~=tlon ,under Spanish Portuguese has the so-call




he.“pretetite'’ ste
ight have"

’ ,fro; i the Middle Ages to ‘the Rendisséhcg? du.
erlod, the language of ,w' m lberia, Galician
_the standard tor d

elists and poets, chief among whom‘is'Joaq$
faria Machado de Assis (1839—-1908) '
g , al - importance of - Portuguese
1arily realized, since Brazil is a cn
. présent and. future development
re is great need for _many more-
y Portuguese than have ever doh s¢ before, for the
ake of future contacts and understanding between the
- United States_and_ , as well as for purely commercial "
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ls except ln‘Florcnco. “There até a number of re-
‘ (Ij{ ds ) yj dominant. especlally those of
‘Rore. '

‘The Itallan alphabet usés w, ¥, and y only 1n for-
words, and the other twenty-three letters of the Rome
't | j‘,_Indigenous Italian words.»ltallan spelling i
 phonemlcally b: loes ot make cé
hich are slgnlﬁcant In’ pronunciatio
etween close: and open ¢ and o, and tt
st between volceless 2 [t4] and voleed z [d')..
nly accent-marks i regular use are the grave * and.l
e, but not all, writers and printers) the acuts ?, w
pal use is to mark the close varlety of ¢ and
‘ to be lndicated ,by; i
ds stressed ¢ n the
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~very wide-spread In both inflection and syntactic combida.
-tions, We represent it by /¢/ In our transcription: thus
/kants/ cantd “he sang" - /bine/ bene “well® - -
- /kantsbbéne/ Cantd bene “He sang well”, - RS
. Stress Is significant, and can occur on any syllable be-
tween the fourth from the end and the last: e.g. cdpitano
- /képitano/. “they arrive”, sdridcciolo /sdrG¥olo/ “stip-
pery”, mano /méno/ “hand”, triba /tribGt/ “tribe”. In-
termediate stress (between strong and weak) is found only
-In certaln types of compounds, such as temperamatite
_/wempera-matite/ “pencil-sharpener”, Intonation is of the
~ same basie type as that of French, with directions of pitch
~rather than pltch-levels as the significant elements; gradual-
rislng, sharp-rising, rising-falling, falling, level.
4, TItallan inflection is like that of Spanish and French =
‘in depending entirely on suffixation, but makes use, es- -
peclally in substantives, of change in final vowel: e.g.

matita “pencil”, plural matite “pencils”. The categories
- of Inflection are taose of the Romance languages in ger
“eral: number (singular versus plural), gender (masculir

- versus feminine), case (only in pronouns: nominative,
 genitive-dative, accusative), person (first, second, third),
~ and tense (past, non-past [“present”], timeless [“subjunc.
 tive”], imperative), Nouns fall into five principal sub-.
 categorles or declensions, according to the final vowel in
- the singular: casa “house”, libro “book”, atlante “atlas”,
- -erisl “orisls”, and albwn “album”. The plural-formation
- of nouns is basically regular, with a falr number of sub-
.classes and exceptions of various kinds: for the nouns -
- glven in the previous sentence, the plurals are case, librl,
- atlanti, crisi, and albums; but for about thirty nouns like
- m, sg. il bracclo “the arm”, the plural is feminine and
_ends In -g, like le braccia “the arms”, Almost all adjectives
follow either the first and second declensions (as does m.
sg. buono “good”, with f.-sg. buona, m. pl. buoni, f. pl.
buone), or the third (as does felice “happy”, pl. felicl)— -
again, with a few exceptions, like pari “equal”, with one
form fot masculine and feminine, singular and plural. .
-, Italian pronoun-inflection is rathér more complicat
l{lC it of the other West Romance languages, show
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- with lods of the final consonant befote -r- of the stemi),
1 “you will say” end dlrestl “you would soy” and on
o “preterite” stém, the third person sirgular forms disse
he sald” and dicesse “[that] he sald".* There are numer-
‘Individual frregularities scattered throughout the con-

igatlony of some verbs, .
5, Itallan syntax {s of the conservative Romance type,
ith & single verb as the kernel of a normal sentence,
hich can bee?anded to include a subject which amplifies
6 pérson- and numbet-reference of the verb itself: e.g.
‘Viene “ho i coming, Viene domani “He's coming tomor-
tow", Mio padre viene domani “My father's coming to-
“ morrow”; Agreement Is required between adjectivé and
oun, between subject and predicate, and between sub-
tct and predicate adjective ot predicate noun, as In Le
dentesse ltaliane sono intelligentl “Itallan girl-students
intelligent”, In addition, it is required in perfect
: 24 constructed with avere as inherent auxiliary (s
 below) when the direct oblect is a third person unstress
 (conjunctive) pronoun, as in Le ho viste “I've seen them
[t pL)"; or a reflexive conjunctive pronoun, whether direct
or Indirect object, as in Mi sono pettinata® "I [f.] have
combed myself* or Si & comprata un cappello “She has
 bought herself a hat”, With other types of conjunctive ele-
ments, the past participle in this type of perfect phrase .
_may agree ot not with the direct object, at the discretion of
the speaker: e.g. Cl ha sorpassato (or sorpassate) *He has
'--g%.sﬁefd.};is‘lf-]”:’ Ne abbiamo manglato (or mangiate) “We
“have eater some of thern [i.e. deile pére “some pears”]”;
a casa che abbiamo comprata (or comprato) “'the house
vhich we have bought”.. . =
- Italian perfect phrases, like those of French, are con-

¥We usé the third person singular forms in these two tenses
be,gau_s,e,,,!hnmgal preterite stem diss- does not appear at all in
sentences like this, the auxiliary ‘avere Is automatically re-
by dssere “1o be™ as a result of the presence of the re

s bt ~agreement of the past participle remalns
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cletific works have beeri writtén ln Itallan, atld ln

}slc'&l studles it has taken the plece of German as

ot | usge of scholarly publicatlon. e

‘ REFBRBNCES
. Structiral anat Isof Italian: Hall, 48a :
ortes W;tﬂ%;/oflulia;an Esuleh ot 1961,

ériented lexts for learalng Mtalian:- ALM (hal‘_{
3v i Hall and Perrault- Bhrtoll.‘,,

iy, ot

Lingulsticall
'Pa‘bér»b cf mate Grammars: . Madr{zal and Salvadorl

chards, van lista, and "Gibson, chtionarlesz Ca
leﬁedéhchl md Pantg;eui.' Readers; Hall (e )

7. GERMAN

German is the natlonal language of Germany and‘;;
Austria and is one of ‘the four: ‘national languages of
tzérland, It ls also spoken by a ma)ority of the In

abitants of south Tyrol (“Uppér Adige”) in Ttaly, b
irge part of the population In the French reglons of Alsace
‘,‘%.and in parts of Hungaw and Re%mania

2 f'-'Ifhe orthography of German uses. the twenty-fou.
letters of the Roman alphabet, plus the dlaeresis or “‘um
'laut”-maxk : An earlier type of alphabet, with letters
Roman alphabet but of marked]
rent both printed and hand-writteri form, the

‘ tt, is no longer used in modern books, but was

before the Second World War, Nouns or other par
speec funcﬁoning as nouns are capitalized: e.g. das Haus
house”’, Compounds, no matter how long, are written

ther withoy sp“cesorhyphensbeu een thei !
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French or. other languages, such as café,
“The sotind-systefn of Germah includes seven vowels,
f which can occur short ot long: /leymwaotiliel
‘yi e a1 0f ut/. A long low front unrounded vowel /z:/
ls ‘préscribed for Buhnendeutsch, as in Zdhne [tsmine/
‘teeth”, but this phoneine is rarely used In normal evety-
lay. spee.ch. German has only otie seml-vowel fifs and’
consonants /ptkbdgixvsfzmnylrh/ Certain;-
rman consonant-clusters have no counter-part in: ng
lish; e.8. /pts/, /p=/, /1t=/; 2 in Plerd /pié:tt/ “horse”
‘prechen //préxen/ “to speak”; The volced: consonants :
/b d g v 2/ ate automatically unvolced at the end of a wo
(although thelr ‘spelling does not change). 88 In Kalb.
»‘6!9/ “ealt”, Tag /tik/ “day”; this unvolc| n* kés
pounds as well as in slngle word:
hyte/- “orest-hut”, v"rhl - last

] ns, -adjectives,
nomlnative, genitive [possessive],
thtee genders (masculine, neu
n of the mascutine), and feminine), and
numbers (singular and plural), Sample declenslons of thr
$ (m, der Kopf “the head”, n. das Haus’ ! the hou
“the pen“) follow. G

des oples "of >des Hausei “of  der Feder “of
_ hg d"  the house" ’--’pen .
dgg Hau.fe “to
house




ach German verb h

as ﬁVe slmple tenses, charac

o-way distinction between past and non-
.between indicative and “subjunctive’ glvln t

present Indicative, present subjunctive, past
and ubjunctive, plus an imperative, Each te
of six forms; differentlated | €8 perse
mbetsf(except that the, impe::atlve has’ only

erson singutar ‘and p
““tense s baslcally simil
rbs called: weal: adding

ural). “The tormatlon of the:
ar to that of English, ‘with some
‘a suffix without change in the

h arbelte ¥]

L'work” ich a;beltete “Itworked‘

\ normally added to all verbs except those begln!:zing w

inseparable prefix;

e.g. singen “to sing“ gesung

ung"' 'arbeiten Yo work’, gearbeltet “worked"; beset
ipy”, besetzt: “occppied" Sample tenses of arb
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or, tho "prosent" (non-past), as in the followlng
digm of roaopm /gavam/ “to spea.k"“

form, normally between two pairs of ver
e, the other perfective), standing ‘in 2
to each other, l.e, the one ¢
by dxtion of a pr
















olced velar stop TR
yolced palatal assibdato
"VOioed velat frlcative :

:.voWel

 tense hifh front unrounded din
i vowe ' f ol ’
j;lax hlgh front unrounded

,‘,7*,: ’us.‘ (uj 3
1 lm in Portu
. fimYend

e y in yeast







2}
3
Dia-
critical
Mark

s and -

e »f tense hi;

HONBTIO AN‘D ‘rnouamo smnor.s

Descrlptlon

back rounded
vowe

“lax high back rounded vowel
. volced lablo-dental fricative
- tense mid central unrounded

‘vowel

high back rounded semi-
vowel

volceless velar fricative

high front rounded vowel

voiced dental sibilant
voiced dental assibilate

voiced palatal sibilant

Description

- volceless glottal stop

length

shortness

aspiration
nasalization

full stress (in phonemic
transcription)

full stress (in phonetic
transcription)

~ Approx “a.te
. Apprcima
Equivalent
00 id boot

oo In foot
v in valve

4 in but

w in wow

ch in German
Bach “brook”

% In French tu
“thou’ or i in
German siss
“sweet"

Z in zeal

dzinadze

Z in azure

Approximate
English
Equivalent

“catchinbreath”
in uh-uh
(“IIO”)

Latin vitd
Jwiita:/ “in
li.fe,’

Latin vitd
/Wl w / “ife”

English pit ['p’at]

French bon

/bb/ ugood”

eating /itwy/
['itin]



3 W A

ey

g :

z

6 dou




Wo list heré mz tuch loumals " deal w:th problems of tbe“ .
spplication of lingulstics to the teaching and learning of languages.
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