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ABSTRACT
Reviewed in the Second continuation request report

for a Title III grant are2-year activities and third year needs'of
the Model Early Childhood Learning Pzogram (BECLP) involving 431-
disadvantaged prekindergarten and hindergarten'aildren.in 10 classes
(five schOols). in Baltimore. Program goals areigive4 tO,))e achieved
by stndentsin reading ability, number faCilith langaage'develdpment
And use of abstract and acadetic symbols. Results giSen for first
year evaluation (1970- 1971) incldde mean gain of 16,06, 1Q. points on
the-Stanford..Binet Intelligence :Test (SAIT),jud an average rate of
accomplishment on ap individualized basit of 177 of 169;objectiVes in
nine. categories of concept formatiOn. Discussed for the sed*Ind
program ypir,(1:971-1972) are emphasis on-cognitive obleotilee,
individual instruction, and independently developed curriculum, use of
professional and,:nonprofessiondl,Otaff (parents) and;inCluaion of
5.1Teat,-old children. Given-for year 2 Alre-resUlt0 a0k000 gain
of 0.16 IQ, points (on the SNIT). The follOwing are discnesed'among
program aspects: speech therapy, parentallpartiCipation,such,as'
substituting for teachers, 40114 parent's akuliot,pirOpipate),
Medical examinations that.identifieU 118'defedts, tsainAng.of parents
who planned and *perated-i tnmser-program4b 1972imOperation'of 25
agencies, and training of teacherslot'idditional:presthool classMs
in Baltimore. Stated among projected needs are continuation of

,preseht program cotpOnehts,1nclusion .of more children and more staff
Such as a music,teiCher, and:renovation of school facilities.'
Included are a statistical report, tables showing-tett result4 and
letters. (MC)
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BY

MAYOR MUM DONALD SCHAEFER

DESIGNATING MAY 1 THROUGH MAY 5, 1972,

AS

"MODEL: EARLY CHILDHOOD LEARNING PROGRAM WEEK"

IN BALTIMORE

.WHEREAS, a critical need exists for th development of
programs which develop basic skills, foster cutiousity and main-
tain the desire to learn among our children; and

*WHEREAS, the Model Ear Childhood Learning Program has
resulted, in outstanding g4,ing for the children of Baltimore,
therebyl'providing a great benefit to the city; and

WHEREAS, the Model Early Childhood Learniing Program, now
in its 2nd year as an innovation, individtlalized progtam desiffneet
to promote self esteem and competence in learning, has proven its
effectiveness in meeting these critical needs and has been given
a federal citation for outstanding achievement.

NOW, THEREFORE, X, WILLIAM DONALD SCHAEFER, MAYOR OP THE
CITY OP BALTIMORE, do hereby proclaim May I through May 5, 1972,
as "MODEL EARLY CHILDHOOD LEARNING PROGRAM vwx" IN BALTINORr,
in recognition of the contribution of its staff'to Early Child-
hood Education.

IN WITNESS WHEREOF, X have
hereunto set,my.hand and
caused the Great Seal of
the City of Baltimore to
be affixed this nineteenth
day of April, in the year.
of Our4rd, one thousand
nine hUndred and seventy-
two.
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PART II APPLICATION FOR CONTINUATION GRANT

PROGRESS AND ACTIVITY' REPORT

Elementary and Secondary Education Act of 1965t

Title III, P. L. 89-1Of as amended

Board of Education, City of Baltimore, 3 East' 25th Street,

Baltimore, Maryland, 21218 - 30-7i-0115-01 Maryland, ;

September 1, 1972 - August 31, 1974,,

.1



ESEA III 30-4
Rev. 6/69

APPLICATION FOR CONTINUATION GRANT

PART II

PROGRESS AND ACTIVITY REPORT

Elementary and Secondary' Edueation Act of 1965,

-Instructions - Identify this project by the following:
Name and Address of Agency, Project Number Grant Number,
State, and Budget Period (month, day, year). 1

1. Discuss the effect of the project on the clientele up
to this point by briefly stating the major objectives
of the project and the techniques used in evaluating
the extent to which these objectives were achieved,.

2. .Briefly describe project endeavors in which the anti-
cipated results have Ccceeded expectations, and those

. in.which results have not measured up to expectations
and give reasons for the outcome.

;N
Report the effect of the project up to this Point on
the educational institution or agency by discussing
what you consider tar' be the greatest change resulting
from the project.

4. Report the effect of the project on the cooperating
agencies by (1) listing all the community agencies
that cooperated in the project; and (2) discussing
the results of such cooperation.

5. Explain any changes in the project objectives or pro-
cedure since the beginning of the funding period.

6. Give quantitative and qualitative information on the
effectiveness of the project as a demonstration using
the following outline:

A. Indicate whether the project in part or
will be continued after the termination
funding.

. Give major reasons why the projedt will or will
not be continued.

in whole
of federal

.4

C. List the school districts in your state or outside
your state that have'adopted your project or
elements of your project.



7. Briefly discuss the projected activities for the
next budget period using the following outlines

A. Describe the additional educational needs to
,be met with the proposed program.

B. Describe in detail the additional objectives of
the proposed program as related to the needs
described above.

C. State in sequence the activities to be carried
out in achieving these objectives.

D. Deacrihe the method .and procedures for evalua-
ting these objectives.

8. List costs for budget period this narrative report
covers:

Total cost.

$ , Total non-federal support

Total federal sup---"'Title III, P. L .
-..,.

Total federal support :either
than Title III, P. L. 89-10.



BASIC OBJECTIVES

1. Discusu the effect, of the project on the clientele

up.to this point by briefly stating the major objectives

of the project' and the techniques used to evaluate the

extent to which these objectives were achiOved.

The basio objective of the Model Early Childhood.

Learning Program is to improve significantly the

quality of instmetion for disadvantaged children

so that each child Will acquire the skills necessary

to insure academic success.

The basic objectives; as well as the specific

instructional objectives, were formulated In the

MECLP Planning Grant, and have not been changed.

The following broad-based instructional objectives

establish the foundation for all program planning and

evaluation in the Model Early Childhood Learning

Program.

212Baliaj.

To raise the level of reading achievemint of

disadvantaged children as measured by:

A. Mastery of instructional



H. Higher pupil achievement on standardized

tests than the achievement of comparable

pupils not in program.

PROSIELLE
To increase the number facility of disadvantaged

children as measured by:

A. Mastery 'of instructional objectived.

AI. 'Higher pupil achievement on standardized

tests than the achievement of comparable

pupils not in irogram.

.OBJECTIVE III

To improve language development as measured

A. Mastery of instructional objectives.

8. Higher pupil achievement on standardized

tests than the achievement of comparable

pupils not in program.

2141MULLY
To demonstrate increased ability in using

abstract and academic symbols as measured by:

A. Mastery of instructional objectives

B. Higher pupil achievementstandardmeasures4

of intelligerice tests than th, achievement
.;

of comparable pdpils not in program.



The eraluation og the instructional "Weotiviiiiiikkait:
1

contracted to Dr. Louis DiLiuenzo and his'siti14101,

Educational Studies and Evaluation Aasooiates, Inc.

(E.S.E.A.). The Stanford Binet Intelligence Test

andPeabody Picture Tests were administered on a pre.

test basis to all students in the program during the

early part of October) 1971.1 Prom 3une 12th to 16th

alternate forms of these tests were given as pest.

tests. An additional teat, the Metropolitan Readinet

Tests, was administered to the five year olds. Two

Interim Reports were produced during the current echo

year, 1971.72, reviewing the results of curriculum

tests andanalyzing observers' reports:2 Dr. Ditoren.

eValuation report on the second year of.operatione.

MECLP will be published by August, 1972. Excerpts frc

first and second year
4
evaluations are included in the

report. The first year,evaluation report i*aVailahlt

at*the MECLP offite.

1Louis DiLorenzo, Model Earl Childhood I, -arning Program,
Evaluation Report, 1 O. 1, eptember.1971, EducationalSetiaiiiWITEWMat on Associates, Inc.

2
DiLorenzo, Model Ear Childhood Learni Pro
of Opservers, Report, April, 1972, and Cur
Test Results, April, 1972.

ram, Anal)*
bedd



Implementation of the non.instructional contponents ,

of the program along with other supportive services

have been evaluate0 by, Paul A, Davalli, ReSearch

Associate in the Division of Rosearch and Development

of the Baltimore City Public Schools.1 . Included in

this grant aro excerpts frbm that report.

.;

1Paul A. Davalli, Baal
Childhood Learning Program, July, 1971.
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EXCERPTS FROM THE FIRST YEAR EVALUATION OP THt MODEL
EARLY CHILDHOOD LEARAING PROGRAM - ESEA, INC.,

1. glasixeatg_Test Results

Preschool programs were instituted in recognition
that the educationally disadvantaged child already
bore the marks of deprivation when first entering
formal schooling. The most significant of these
mark6 was a lower aptitude or readiness for reading
and other academic achievement, as measured by I.Q.
The latter havidg the highest predictive power of
later reading adhievement. As with most studies in
this area, the Stanford-Binet intelligence Test was
employed to.measure any change in I.Q. scores produced
by the MECLP. The children were pre-tested in August,
1970, and randomly assigned to the MECLP er the control
group. Early Admissions children were alSo tested but
were not randomly assigned since both programs' were
operated in different neighborhood schools. HoweVer,
all schools and children met city-wide criteria for
disadvantaged designation.

All children were post-tested on the Stanford-Billet
'in June, 1971, A team of eight program-independent
examiners were rotated among the final MECLP schools,
the teachers and the control children. The identity
of the child's group generally not known by the
examiner. The results of the testing arereported in
Table I.

ta

17

Table

Zta4_2,94&siatatsuicaShansaasa,

Stanford-Binet Intelligenee_h4tgtgalmuLtIELa

Group

MECLP

Early
Admission

Control

N

181

91

38

*Significant P = .01
**Significant p .05

Pretest
Mean

Post-Test
Mean

Mean
Change

86.08 102.14 +16.06*

89.63 95.60 + 5.97*

87.63 84.39 3.24**



The mean I.Q. of th'e control children decreased by
3.24 points. This loss is statistically significant
at the P .05 level and is of the same magnitude of
loss as reported for controls .in other studies. It
is this cumulative deprivation that is assumed to be
taking place from birth and over the preschool years
that results in below average.I.O. scores at school
entrance.

The mean X.2. of the Early Admissions children increased
by 5.97 points. This also is a statistically significant
improvement and is approximately as much growth as reePortE,
by many pre-kindergarten programs.

The mean I.Q. of the MECLP children increased from
86.08 to 102.14, a growth of 16.06 points. No preschool
program with comparable numbers and children have
produced an improvement of this size. Not;only is this
statistically significant (P .01), but this amount of
change represents a functional reclassification of these
children from below average to average. The difference
between the growth by MECLP and Early Admissions children
Was not only statistically significant but represents
almost three times as much improvement for MECLP.

The increase of 16.06. points on the average T.Q. exceeds
the growth reported b*S every study during the last decade
in which the Stanford-Binet was used to evsl.uate a pre-
school program for comparable numbers and ehildren. In
this evaluator's statewide study of preschal programs
in New York 'State, the most effective of the eight program
compardd in its best, year of the throe years studied, pro-
duced a mean increashe on the Stanford-Binet of 10.69 point
While this represents almost twice the gain of the Early
Admissions children, it is only'twosithirds the gain made
by the MECLP. The 10.96 point gain in X.Q. was also the
result of a cognitively structured program.

This overall result of the MECLP on the T.Q. scores is
phenomenal. However, past experience has consistently
shown that upon careful sdrutiny dramatic results as these
do not hold up. One of the major tests that invariably
discredit any generalization based on the overall result,
is to analyze the internal consistency of the program
effectiveness. This test was applied to these data by
first comparing the MECLP results within the five schools
to both control and Early Admissions. These results are
reported in Table II.



Pre,,Post

T#0.e,74

on theand Mean /2 Changes

program X 'Pre Y Post Y.

MECLP 181 86.08 102.14

School #11 37 89.97 101.30

School #74 .38 86.66 . 99.32

'School #112 38 85.68 96.08

School #225 38 84.66 105.55

School #238 30 .82.83 110,10.

Early
Admissions 91 89.63 95.60

Control 38 87.63 84.39

shang

+16.06*

+11.33*

+12.66*.

+10.40*

+20.89*

+27.27*

+ 5.97

. !- 3.24

Ey

*Significantly higher than Early Admissions and Contra P.

4
The mean growth in IA. in each of the five MECLP Ischoo
is statistically significant. Although this improvemeni
varies considerably among the five schoolsach of the
five schools produced statistically significant,faiiorW
differences over both Early Admissions and the Control
(P = .01). This conpistency enables a greater degree of
confidence to be placed in the-conclusion regarding boil
the absolute and relative effectiveness of the .MECLP.

Confidence in research and evaluation results are also
a matter of. degree, and while the consistency among thee
five schools is encouraging, the more rigorous and valid
test of the results would utilize the teacher as a subur
of analysis rather than th school. Educational resear
reports are replete with findings which conclude program
or method A being more effective than B, but contain wit
the study populations, teachers whose classes' used metho
or program B and were significantly more successful than
teachers classes using A. The generalized reactions to
this prevalent situation is to lo6e confidence in the
generalization about the relative effectiveness of these
programs and methods and to attribute results solely to
effective teachers regardless of method. The Corollary
proposition beingt if a program iA,ftruly effective it .4

. should be possible to .demonstrate thiel over a range of
expertise among teachers.

A

TableIII contains the data used to apply the more rigor:
test Of consistency.



Table III

Pre, Post and Mean IQ Changes on the
Stanford.Binet Intelligence Test by

Program N Pre I Post 7 Change

MEM' 181 86.08 102.14 +16.06

School #11 37 89.97 101.30 +11.33

Miss Ford 37 89.97 101.30 +11.33*

School #74 38 86.66 99.32 +12.66

Mrs. Green 19 89.47 99.42 + 9.95*

Mrs. Johns 19 83.84 99.21 +15.37*

School #1I2 38 85.68 96.08 140.40

Mrs. Garrison 38 85.68 96.08 +10.40*

School #225 38 84.66 105.55 +20.89

Miss Cooper 18 83.67 104,67 +21.00*

Miss Mundt 20 85.55 106.35 +20.80*

School #238 30 82.83 110.10 +27.27

Mrs. sorry 17 84.71 107.41 422.70*

Mrs. Joyner. 13. 80.38 113.62 +33.24*

Early Admission 91 89.63 95.60 + 5.97

ContrJ1 38 87.63 84.39 - 3.24

*Significantly higher than Early Admission and Control
P = .01.



II. gegatiagL.1121oi
The design of the MECLP called for the main emphasis
to be on cognitive development and learning. Five
areas of cognition were s,Alected from the many areas-
previously studied as the curricula areas most import
to success in school:

A. Concept formation

B. Preceptual-motor skills

C. Language skills

D. Classification skills

E. Reading comprehension readiness

Prior to the operation of the
approximately 269 behavioral
o .- Concept formation. These,
rroupe# under nine categories

size, material, number, space
"talk boxes" for each objecti
staff for most of the 269 obj
of MECLP was for the children
objectives through the use of
individual basis.

Program, the staffeve
objectives under the are':
objective0 were coded an.
: self, color, form,:te
and movement. Individu,

.Ve 'were developed by 04)
ectives. The man thrus
to achieve these eoncep:'
the "task boxes" on an-

- ,

'This section of the repent is-'an evaluation of the
MECLP's success in having therhildren achieve these

t
cognitive objectives. While he objectives in the re
naming four cognitive areas Perceptual motor, Langu
skills, Classification skills and Reading comprehensi
readiness) are yet to be developed, they are intended
cover the age ranges from 3 to 7 and will be the basi
of the MECLP as it expands. However, the evaluation
proceeded on the assumption that the 269 objectives Li'
Concept formation were intended to be completed by th.
four-year old.

With this understanding the firstnine weeks of the
.Programts operation were evaluated in terms of the ra'
of instruction and achievement of the concept formati.
objectives (March, 1971 Report). Based on 160 days 0:
'school for 1970-71, it would require an average rate
1.7 objectives completed each day by a child to comply
the 269 objectives. For the first nine weeks of the
Program (through December, 1970), the average rate wat
1.1 objectiveu per day.



The rate of instruction for the 175 children varied
widely from a low. of .25 to a high of 2.1 objectives
per day. The average rate of instruction also varied
widely by classes from .49 to 1.88. The interim evalu-
ation urged increasing the rate of instruction if the
269 were to be achieved.

This section is a follow-up of the interim evaluation.
It covers the period from January 1, 1971 through
April, 1971, or approximately 80 school days. During'
this time, the rate of instruction was 1.2 objectives p
child per day (Table XII). This increase was still she
of the rate necessary to complete all objectives. If t
rate of instruction continued at 1.2 for the remaining
months of 'May and June, the average instruction of obje
per child for the year would be about 177 or 624 of the
269. The difference in the rate of instruction by olas
however, was not as varied.

The MECLP for three-year olds began in January and simi'
data were collected through April, 1971. The rate of
instruction was .62 objectives per day. At this rate t:
average three-year old will have completed instruction
74 objectives through the end of June, 1971. As four-y,
olds in MECLP, they will need to complete just under 20,
objectives or a 1.1 rate of %nstruction'to achieve all
269 objectives.

It should be noted that the three-year olds completed
instruction in the objectives at half the rate of the
four-year olds (.62 versus,1.2), and slightly less than
the rate of four-year olds in a one-half program (.62
versus .75). The four-year olds in a one-half day (2t
hours) program are completing instruction at slightly
more than half the rate for the children in a whole-day
program (5 hours) - .75 and 1.33, respectively.



Table XIX

Th6 Number and Average Rate of Instruction for the

Cognitive Obit2III22.12Y-§911001

Avg. No. No.
of Days of of

School Program Objs. No. of
And Ag9 Oueration Coma. Children

Average No.
of 0 ect ves
Per erCil
Child ..12.1t.pay_

#11
4-Yr. Olds

#74

NO DATA RECEIVED

3-Yr. Olds 76 1266 22 57.5
4-Yr. Olds 80 2972 38 78.2

#112A
4-Yr. Olds 78 386 41. 58.2

#225
3-Yr. Olds 78 643* 23 28
4-Ye. Olds 77 3680 36 102.2

#238
3-Yr. Olds 74 1283 23 55.8
4-Yr. Olds 77 4324 33' 131.0

Totals,
3-Yr. Olds 76 3192 68 . 46.94

Totals
4-Yr. Olds 78 13362 148 90.2 8

.76

.98

.75

.36
1.3

.75
1.7

.62

1.2.

*These objectives were tested and passed. It is anticipated
that more were completed

While the average instruction of the concept objectives
completed was 177 (62% of 269) per child, the range
among children was highly significant. The top 8% of
the children completed about five times as many objec-
tives as did the bottom 8% (Table XIII). The marked
range of objectives completed is clear'evidence of the
individualization of learning provided by the MECLP,
specificall in the rate of learning variation.
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. ,

'Frequency, Percentage, wietuiulative Percentage
of Pour Year Old. Children Completing Objectives From
............ammarxthr9tAgh April) 1971

No. of
ObJ9ctives

No. of
Children

% Completing
9blectiyag.

Cumulative %
Completing
ObAectivts

170179 1 0.7 100.0

160.169 8 5.4 99.3

150-159 3
,-0

2.0 93.9

140-149 8 5.4 91.9

130.139 5 3.4 86.5

120.129 6 4.0 83.1

110-119 22 14.9 79.1

100.109 14 9.5 64.2

90. 99 12 8.1 54.7

80.. 89 12 8.1 46.6

70- 79 7 47 38.5

60.. 69 13 8.8 33.8

50- 59 4 2.7 25.0

40- 49 10 6.8 22.3

30. 39 12 8.1 15.5

20. 29 8 5.4 7.9

10- 19 3 2.0 2.0

1- 9 0 0 0

Total 148 100.0



Aim range of objectives tor the three-year olds is also'
large. The top 6% completed almost four times as many
objectives as did the bottom 6% (Table XIV). However,
the spread for the fouryear olds was considerably more
individualized than for the three-year olds. Fifty-nine
percent of the three-year olds fell within a range of 50
objectives (20-69) while fifty-four percent of the four-
year olds fell within a range of 70 objectives. The
difierence in the standard deviations of the number of
objectives completed between the three (SD-- v22.9) and fou)
year olds (SW=40.9) was statistically significant (CR=5.1

Table XIV

Frequency, Percentage, and Cumulative Percentage of
ectives

Cumulative
% Completing
.hAns1.11124_

100.0

98.6

98.6

98.6

95.7

94.2

94.2

85.4

75.1

60.4

38.3

26.5

5.9

14.5--...

"°11111etirI°b----3---------.--ear°1"hilch--...:IT---1 1

No. of No. of % Completing
Objectives Children Objectives

140 -149 0 0

130-139 1 1.5

120-129 0 0

110.119 0 0

100-109 2 2.9

90-99 1 1.5

80-89 0 0

70-79 6 8.8

60-69 7 10.3

.50-59 10 14.7

40-49 15 22.1

30-39 8 11.8

20-29 14 20.6

10-19 3 4.4

1- 9 1 1.

Total 68 100.0



EXCERPTS PROM THE SECOND YEAR EVALUATION OF THE
MODEL EARLY CHILDHOOD, LEARNING PROGRAM . ESEA, INC.
'DR LOUIS DiLORENZO

One of the ultimate goals of all special programs for .

the educationally disadvantaged is to be discontinued
as soon as possible. Rephrased in the affirmative, the
goal of these programs is for a generation of disadvantaged
children to emerge as fully capable of sharing in the human
pleasures and social comforts as those individuals from
whom tEeir disadvantagement has set them apart. The children
of this reformed generation will enter school without the
need that the Model Early Childhood. Learning Program (MECLP)
is designed to meet. Thus, ironically, the final criterion
of the success of special programs for the educationally
disadvantaged, to which MECLP must contribute, is, in T.V.
parlance,"to self-destruct".

In the original Title III Proposal submitted in April, 1970,
the need for the MECLP was stated as follows:

A sizable number of our youth are not
acquiring the basic' skills necessary to
function in today's society, particularly
in view of rising social and economic ex-
pectations for both individuals and groups.
Therefore a critical need exists to heln
ze.uaassaire and useebs ic skills.

This statement of need was supported and substantiated by
test data from the five participant schools, The data
showed the children in these schools averaging one to two
years below urban norms of achievement. This evaluation,
in part, will compare the comparable data for these five
schools to determine whether Children who have participated
in MECLP still average one to two. years'belew norms.

The May, 1969 test data, submitted as evidence of need, were
results achieved despite six years (1962) of operation of the
Early Admissions Program in the Baltimore City Schools.
(Early Admissions had operated in three ofthe- five MECLP
schools.) By 1970., Early Admissions was an established
program and MECLP was instituted as an experimental program.
The underlying question of the relative efficacy of these
programs in meeting the special need cited was to be resolved
by also examining the comparable test data for the Early
Admissions children,

Four key elements characterized the MECLP in 1970-71 and
were noted in the final evaluation report. These were



1. Emphasis on cognitive objectives as the major
learning area necessary for the children to
achieve academic success.

2. Individualized instruction (or learning) as
the focal form by which the cognitive learning
took place.

3. A unique and independently developed curriculum
to be used to achieve these cognitive objectives.

4. A greater Emphasis on the use of professional
and ;non - professional staff for instructional
purposes.

In 1971-72, the second year of the Program, apart from an
expansion of the cognitive objectives (269 to 636) and a
refinement of the curriculum, an Additional age level (5)
population of children were participants. Thus, children
of three, four, and five years of age were enrolled.
However, some of this year's four and five year olds had
been in the Program during 1970-71 as three and four year
olds. These two factors added a fifth element to MECLP in
1971-72, namely, the instructional, program was operated to
provide continuous learning, basing a child's learning on
where he wasJrather than what his age was. The latter also
resulted in a more sophisticated process, of continuous evalu-
ation. Plans for 1972-73 call for at least one new element
in the utilization of computer technology for both the in-
structional and management processes.

Organization of Report

This is the ninth in a series and the final evaluation
report. The earlier reports were:

Analysis of Pretesting
Cognitive Objective. Tests
Analysis of Curriculum Embedded

Testing
Analysis of Observers' Reports
Analysis of Observers' Reports
Analysis of Observers' Reports
Analysis of Q-Sort
(ognitive Objectives Test

January 1972
February 1972

March 1.972
March 1972
April ,1972
May 3.972
May 1972
June 1972

11

Tivt report is divided into seven sections; each of the first
five sections deals with the analysis of the results with one
of the tests administered. The sixth section compares results
of half and whole-day classes. The last section is an analysis
of the rate of instruction and learning of the cognitive objecti
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I. -11221311_21th the Stanord-Binot intellianagAlak2

Individualized intelligence tests have empirically
been demonstrated to be one of the best indicators of
later school achievement for pre-school and primary.
grade children. The Stanford-Binet Intelligence Scale
was administered to the four year olds at the beginning
of this school year and again at the end of the year.
The change in a child's score was a measure of the
Programls ability to enhance his cognitive capacity.
In the first year of MCCLP, 1970-71, the results
achieved by the four year olds on the Stanford-Binet
Intelligence Scale were phenomenal in the annals of
empirical studies of IQ changes. Upon analysis of the
pretesting data for 1971-72, this evaluator noted
(January 1972 Report, pp. 2-3) that a similar gain of
16 points was highly unlikely. The major reason for
predicting non-replication of this magnitude was the
fact that the average pretest score was eight points
higher this year than it was in 1970-71. Nevertheless,
the findings, reported in Table I, must again he judged
as favorable and rewarding.

Table I

Pretest, Post Test, and Moan IQ Changes
on the Stanford-Binet Intelligence Scale

for Four Year Olds by Year

Program
And Year

MECLP
1971-72

MECLP
1970-71

Early
Admissions
1970-71

Control
1970-71

Stanford-Binet Intelligence Scale
Pretest Post Test Mean
Mean Mean Change

151 94.38 102.74 + 8.36*

181 86.08 102.14 +16.06*

91 89.63 95.60 5.97*

38 87.63 84.39 - 3.24**

*Significant, P r .01
**Significant, P = .05
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The children made an average gin of 8.36 IQ points
which was statistically signixicant. (Twenty-eight
children made individual gains of over 20 points.)

The final average IQ score of 102.74 was higher than
any group achieved last year.

The mean change of 8.36 made this year was significantly
higher than the change made by Early Admissions (P = .05)
and Control (P .01) children in 1970-71.

The pretest moan score for the four year olds was 94.38.
This score, significantly higher than the 86.08 for
1970-71, was attributable to the fact that almost half
of the four year olds had been in the MECLP as three
year olds. Having benefited from the Program as three
year olds, they increased their IQ scores, which they
demonstrated on the protesting results in Table II.
Furthermore, since the most needy children had been
selected as three year olds for tho Program in 1970-71,
those less needy three year olds also scored higher as
four year olds this year on the pretesting. However,
both groups made significant gains in IQ.

Special note should be made regarding the results for
the four year olds who were in MECLP as three year olds.
One of the most disturbing findings which has repeated
itself with almost all preschool programs studied has
been the phenomenon of regression. While these programs
produced IQ gains the first few months or year, the
children invariably lost some or most of this gain during
the second year. Contrary to these findings, this yearts
four year old group again made a significant IQ gain
after also having made a significant gain as three year
olds. Regression did not take place.

Table II

Pretest, Post Test, and Mean IQ Changes
on the Stanford-Binet Intelligence Scale for
Four Year Olds Who Were and Were Not in MECLP
as Three Year Olds in 1970-21

Group

Stanford-Binet Int. Scale
Pretest
Mean

Post Test
Mean

Mean
Change

Were in
MECLP as 65 97.32 104.35 7.03*
3 yr. olds

Were Not in
MECLP as 86 91.69 100.81 9.12*
3 yr. olds

*Significant, P = .01



The data were analyzed by class` in the 1970 -.71
Final Evaluation, testing for consistency. The
variation in the mean change by class this year
(Table III) was of the same magnitude as for 1970-71,
22.19 points ,versus 23.29 points, However, whereas.
all classes in 1970-71 had made gains in mean IQs, one
of the ten classes this year showed a loss in mean IQ
(class code 8). On the interim evaluation report,
Curriculum Embedded Test Results, April, 1972, this class
ranked 23rd out of 24 (Table XI, p. 15), and the teacher
has elected not to remain in the MECLP in 1972-73.

Table III

Pretest, Post Test., and Mean IQ Changes
On the Stanford-Binet Intelligence Scale

for Pour Year Olds b Class

Class
Code* N

Stanford-Binet Int. Scale

4

Pretest
Mean

Post Test
Mean

Mean

7

'24

16

21

9

10

15

3

4

81121:1491.12

12

13

16

23

15

14

17

11

13

94.00

89.04

97.12

97.08

88.12

91.09

103.11

87.00

85.04

115.07

104.09

109.03

106 .14

96.14

99.08

110.01

91.02

87.08

sChange

+21,07

+15.05

4.11.91.

+ 9.06

+ 8.02',

+ 7.99

+ 7.10

+

402.0:

Total 151 94.38 102.74 + 8.36

*Code consistent with earlier reports

II. Results with Primar Mental Abilities Test

The five MECLP schools selected were by the usual
criteria the most disadvantaged in the Baltimore City
Public Schools. Housing, income, education of parents,
and community services were also far below standard.
It followed that the children in these schools would



reflect these conditions and perform below average
on various facets of their mental abilities. In the
April, 1970 Title III Planning Grant Proposal, test
data on the Primary Mental Abilities Test (PMA) docu-
mented by school the below normal performance of their
five year olds.

For evaluation purposes, the INA was administered to
MECLP five year olds in May, 1972. Most of these
children had participated in MECLP for two years, as
four and five year olds. These results are reported
in Table IV.

Table IV

Comparison of Mean Raw Scores
on the Primary Mental Abilities Test

for Five Year Olds With and Without MUM' b School

Primary Mental Abilities Test
Verbal PerccptuaL .'umber Spacial
MeaninA. Seed facility_ Relations Total

School 1.9.12* 1992v* 12211972 17071222 179 1972 ymmly.

# 11

# 74

#112

#225

#238

All
Schools

31 34 15 20 .12 17

36 32 14 19 14 16

32 32 15 19 14 17

31 36 14 19 10 18

25 42 14 21 9 21'

31 36 14 20 12 18

*Tested May, 1969, before MECLP
**Tested May, 1972, on roll in MECLP

12 15

r 16

13 IS

'10 16

8 16

10 16

70 86

73 83

74 82

64 89

56 101

67 89

Of the 25 comparisons (schools X areas), the same schools
with MECLP children surpassed themselves in 23 instances.
Only on Verbal Meaning at school #74 did non-MECLP
children score higher. On the total comparison (67 versus
89), making the safe assumption that 1969 test score varianc(
wa3 no larger than that in 1972, the MECLP higher performance
was statistically significant (P = .01).



The.Planning Proposal went on to Show that the children
in.these schools were from one to one-.half years or
grade levels behind. The PMA data were again compared
in terms of mental age and are reported in Table V.

Table V

Comparison of Mean Mental Ages
on the Primary Mental Abilities Test

for Five Year Olds _With and NiatholttEgItiaijchool

Primar Mental Abilities Test
Verbal furlDeptual Number Spacial
Meaning _Speed Facility Relations Total

School 1912*3'972*q.2.6.2 1222 190 1 72 l91T.1972 TP9 12/2

# 11 5-10 6.. 2 6-

# 74 6- 4 6- 0 6-

#112 6- 0 6- 0 6-

#225 '5-10 6- 4 6-

#238 5- 4 7- 4 6-

All
Schools 5-.10 6-4 6-

2 7- 0'

0 6-10

2 6-10

0 6-10

0 7- 2

1 7- 0

5- 8 6- 6 5- 6 6- 0 5-10 6- 4

6.- 0 6- 4 4-10 6- 2 5-10 6- 4

6- 0 6- 6 5- 8 6- 0 6- 0 6- 2

5- 6 6- 8 5- 2 6- 2 5- 6 6., 6

5- 4
.

7- 2 4- 8 6- 2 5- 2 7-. 0

5- 8 6-8 5- 2 6- 2 5- 8 6-6

*Tested May, 1969, before MECLP
**Tested May, 1972, on roll in MECLP

On 1 of the 25 comparisons (Verbal Meaning at school
#238), the MECLP children scored two years higher than
the children of the same age at the same school in
1969. For the total test, all areas, and for all five
schools, the MECLP children scored 10 months higher than
the children at these schOols did in 1969. This total
improvement, two months Short of a full year, must be
accepted as evidence that the MECLP is meeting its commit-
ment and goal in eradicating the basic cognitive and
intellectual needs of the children at these five schools.

Of greater significance than the MECLP children exceeding
non-MECLP children by 10 months, is the finding that the
former also scored above the norm. At the date of testing,
the average chronological age of the MECLP children was
five years eleven months. Their total test performance
was equivalent to a mental age norm of six years six month
In exceeding the norm by_seven months, the average 'IQ of
the group was 110.



Further analysis of the PMA results by class are
reported in Table VI.

Table VI

Comparison of Mean Mental. Ages
on the Primary Mental.Abilities Test
for Five Year Olds in MECLP by Class

Class
Code N

PMARM
. MA

22 21 7-2

23 18 7-0

17 18 6-6

18 17 6-6

5 16 6-6

2 17 6-6

12 18 6 -4

i 18 6-4

11 19 6-2

6 -...,......_ 17 6-o

Total 179 6-6

Once again, while each of the 16 MEM' classes' total
score exceeded the mental ability performance by the
pre-MECLP classes, the range among the MfCLP classes
was considerable. A difference of fourteen months
separated the class with teacher 6 from the class with
teacher 22.

1#
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EXCERPTS FROM THE EVALUATION OF TITLE III MODEL EARLY
CHILDHOOD LEARNING PROGRAM, JULY, 1971, BALTIMORE CITY
PUBLIC SCHOOLS BUREAU OF INSTRUCT(ONAL RESEARCH

apsechessaeonetit - A full-time speech therapist was assigned
to Model Early Childhood Learning Program

schools. She was to concentrate on problems related to speecl
improvement and provide therapeutic and correctional measures
in individual and group sessions. The 1971-1972 report of thr
speech therapist showed that all children were screened for
speech problems and defects were identified. See Table 1.
It is significant to note that all defects were related to
articulation. Therapy was provided for those MECLP pupils
with identified speech problems while the children in need
of additional supportive and/or medical services were referrer
to appropriate ageneie-.

Por a successful, meaningful speech program, professional
staff confeveneeS were held throughout the year with the
teachers, parvnt counselors, and the MECLP nurse to exchange
information,r6garding individeal children, .Conferences with
teachers enabled the speech therapist to keep them informed
of the progress of children in therapy and to exchange methods
by which they could help individual children establish new
speech patterns in the classroom.

Parent participation - A major aspect of the Model Early
Childhood Learning Program was that

it emphasized parent involvement. Meaningful participation
of parents at all grade levels was a vital component objectivc
of the MECLP. Parent participation was measured by activitic
undertaken by parents throughout the school year Parent
counselors kept a month by month record of parent participatit
in terms of, 1) attendance at monthly group meetings, 2) atter
ance at Program Advisory Committee meetings, 3) helping out
during the school breakfast routine, 4) helping out during tin
school lunch routine, 5) acting as a teacher substitute in thi
absence of the regular classroom teachers,' 6) classroom obser-
vation, 7) classroom participation, 8) small group partici-
pation, 9) making materials for use in the classroom and for
home reinforcement, 10) attendance at other staff conferences.

MECLP records show that of a total of 437 children, the parent
of only two children did not participate.

Health cem2212211 - The health component of the Model Early
Childhood Learning Program included pre-

ventive care, early detection of defects, appropriate and prop
remedial action and sustained health supervision. The MECLP
provided a diagnostic medical examination as well as follow-ur
treatment for each child enrolled in the program. The, Baltimk
City Health Department conducted these examinations and pre-
pared the referrals for follow-up, treatment. Through a sericl.
of conferences with the MECLP staff and 1r. John B. Saratisio
Director of the Bureau of School Hygiene, the medical service:
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for the pupils of the Model Early Childhood Learning Program
were planned. A part-time nurse was assigned to MECLP school
to assist the Baltimore City Health Department and the MECLP
staff in implementing the comprehensive medical care program.

The diagnostic medical examinations of Model Early Childhood
Learning Program students included a complete physical and
neurological evaluation, measurement of height, weight, and
head circumference, a urine analysis, a tuberculin skin test,
hearing and vision tests, and a battery of other tests includ,
a microhematoerit. When 4ofects were found, the studentslver(
referred through the Burou of School Hygiene to specialty
clinics of the University of Maryland Hospital and the Johns
Hopkins Hospital. These services are underwritten by the
MECLP funding to the Baltimore City Health Department.

The final report for MECLP health services for 1971-72,
Baltimore City Public Schools, Bureau of Instructional Rester(
on June 23, 1972, indicated dle medical and follow-up service
provided to pupils enrolled in the Model Early Childhood
Learning Program. The report showed that while coverage was
quite satisfactory in most phases of the examination, not all
children received the complete diagnostic medical examination.
Eight enrollees missed the microhematocrit test, ten were not
screened for hearing, and sixteen were not screened for vision
See 'Table 2.

Interviews with the MECLP nurse revealed that her nursing
responsibilities included the following activities, 1) adminie
tering parts of the diagnostic physical examination, 2) measu,
each child's height, weight, and head circumference and also
testing urine for albumin and sugar, 3) conferring with
teachers and parent counselors about pupils health, 4) meetinf
with parent groups to discuss preventive health measures. At
times a child showing external signs of difficulty was roferre
to a particular clinic for remediation.

The report showed also that out of a total of 118 defects foie
the greatest number (60) were diagnosed as ear, nose, or throb
defects. Complete listings of the follow-up services complete
and the defects found appear in Tables 2 and 3.

When an examining physician found a child with a physical
abnormality, he informed the nurse of the abnormality, and she
transmitted this information to the parents. The MECLP nurse
stated that, since many parents did not have telephones, it
was necessary to visit homes and inform the parents of the
child's problem. On such occasions, the nurse was accompanied
by a MECLP parent counselor. Parents then were told where
their child should report for treatment and were encouraged

Lexodl.mowaorolymoem.aonlww.I...................................
1 Three children were not tested for vision because they were
all undergoing treatment at a clinic.



to make an appointment as soon as possible. If at a later
date the appointment was not made, the nurse set up the
appointment for the child.

The nurse mentioned that only two MECLP children had been
referred to a mental health clinic for psychological testing,
out of the 430 children in the project.
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Table 2

Final Report (May, 1972)
Medical Services to Pupils Enrolled In
Model. Early Childhood Learning Program

St-1"i Y92119.------,

PUBLIC SCHOOLS WHERE CENTERS ARE LOCATED TOTALS

Number of
Children
Enrolled 99 100 71 75_ 22_,_ 422

Physical Examinations:
Number Examined 103 106 77 83 79 448*
Not Examined 0 0 0 1 0 1

Defects: Found 31 20 19 26 22 118
Corrected 9 4 3 6 7 29

Under Follow-up 7 7 2 3 3 19

E22A....E1L)Labl-12 15 12 14 17 12 70

Measurement of Height,
Weight, Head Circumference:
Completed 103 106 77 84 79 449*
Not Coin eirkd 0 0 0, 0 0 0

Urine Test for
Albumin & Sugar:

Tested 100 101 73 83 79 436*
Not Tested . 0 0 0 0 0 0
Positive 0 0 0 1 0 1

Mierohematocrits:
Tested 96 110 73 80 77 436*
Not Tested 6 1 0 0 1 8
Below 30.5 2 2 0 3 2 9
30.5 to 34.5 16 27 22 30 29 124
34.5 and above 78 81..._....1141....._1.6...._12.1......

T.B. Skin Test:
Completed 101 102 74 83 78 438*
Not Completed 0 0 0 0 0 0
Positive 0 0 0 0 0 0

Hearing Test:
Tested 95 103 74 76 78 426*
Not Tested 3 4 1 0 2 10
Failed 1 1 1 1 2 6
Unable to Test 1 1 0 0 0 2



Table 2
(Continued)

PUBLIC SCDOOLS WHERE CENTE q- ARE LOCATED TOTALS

Roaring Test
(continued):
Follow-up of
Failures Completed 1 O. 0 0 2

Follow-up a
Failures Not 0 1 1 1 0_CO21ted

Vision Screening:
Tested 98 106 75 75 78
Not Tested 6 7 0 1 2
Failed 4 10 6 7 r

J

Unable to Test 0 1 0 0 0
Follow-up of
Failures Completed 4 5 4 2 1
Not Completed 0 j.......W lo....I........1."L.EvI*L1. .....

3

1.--

432*
16
32
1

16



Tabls3_,1

Defects Pound by Physicians in Pupils
Enrolled in The Model Early Childhood Learning Program

Durin11-141° Sch"). Year

No, of
Children

Bar, Nose, Throat 60

Bye (Rei'raction, Strabismus, etc 4

Skin 3

Surgical Defects 26

Undernutition 2

Heart Murmur 15

Obesity 1

Behavior Problems 4

Pulmonary System 1

Orthopedic 2

Congenital Defects 3

Total Defects Found 118

Total Number of. Children Examined 448

Source: Baltimore City Public Schools



SUMMER SCHOOL 1972

From July 3 through August 10, 1972, MECLP pupils
attended school. from 8:30 a.m. to 1:00 p.m. Monday
through Thursday. Although the primary goals for summer
school were the same as those for winter school, both
the staffing and methodology were modifications of the
original design. The unique staffing design for MECLP
Summer Schools has significant implications for school
systems pressured by budgetary limitations.

The major teaching responsible for each classroom was
assumed by three. para-professional staff members, two of
whom were MECLP parents (parent-teacher), and one a regular
aide during the MECLP winter session.

Parent-Teacher

1. Function of the position

Under the guidance of the teacher in charge and the
coordinator, the parent-teacher. was responsible for
the development and implementation of an individualized
cognitively oriented program based on the MECLP model
and the regular MECLP instructional program.

2. Duties

A. Wrote individualized prescriptions for each child.

B. Maintained records of each childts progresS in
relation to the learning experiences that are
developed in the center.

C. Arranged a physical environment in keeping with
the open space philosophy of the MECLP.

D. Kept materials in readiness, in the appropriate
places, and in working order.

E. Assisted children in the development of appropriate
management and study skills.

F. Supervised and developed:

1. self-selected learning activities
2. small group learning activities
3. trips
4. outdoor play
5. lunch time habits and conversation
6. habits of personal hygiene
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C. Planned with the teacher in charge each day 'in
order to understand and to be able to teach those
understandings and skills inherent in the daily
program.

H. Taught daily small groups and individuals on the
basis of their needs.

I. Assessed pupil progress daily.

The parent-teacher was committed to spending one hour and a
half daily planning with the team so that the individual
needs of each child could be met the following day.

Prouram Assistants

The MGM' Program Assistants have succeeded in developing
both the professional and para-professional staff to a high
level of proficiency. koong the professional staff, the
years of teaching experience, previous evaluations and
academie training has been varied. Likewise, the para-
professionals have skills that span many levels of ability.
Staff growth is revealed by the following figures:

Professional Staff Para-Prof, Staff
Total New to

Total rAlli-s. Non- Teach- MECLP
Teaching New to Tenvd. Tenured ink; Teaching
Staff MECLP Teachca-s Teachers Assts. Assts.

1970-71 11 11 4 7 . 22 22

1971-72 18 12 8 10 36 14

1972-73 21 11 15 6 42 6

The MECLP Program Assistants (Senior Teachers) have been most
effective where they have supported the concept of "teaching
teams" and have been actively engaged in:

A. Working regularly in assigned classrooms with
children:

1. testing
2. tutoring
3. teaching small groups

B. Planning and implementing professional development
sessions for:

1. teachers
. paraprofessionals
3. parents
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C.. Holding individual and classroom team conferences
to disCuss needs and direction.

D. Designing and making instructional materials for
classroom use.

E. Selecting and ordering material.

Reviewing and analyzing class records.

G. Writing lesson plans.

H. Working in conjunction with parent counselors to
develop a suocessful parent component.

I. Acting as liason between teachers and administration.

J. Translating theory and rationale into activities and
programs.

The success of the model for PrograA Assistants in Model
Early Childhood Project presents implications for new staffir
patterns, role descriptions, and for budget reconciliations
that include:

A. Imp.poving the educational attainment and achievement
of children through individualization of instruction
with a structured curriculum which allows for more
precise measures of program effectiveness.

B. Utilizing toLa greater degree the expertise of lay
leaders and non-professionals in staffing schools.

C. Training teachers in MECLP met4odology who will be
diffused throughout the Baltimore City Public School F,
thereby creating a cadre of "specialists in individni.i
ization and curriculum design for -urban centers.

D. Linking MECLP to the total Baltimore City School
System by assisting interested schools in developing
a meaningful curriculum based on the proficiencies
of the children in that particular area.
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2. Briefly describe project endeavors in'which the Anti

cipatod results have exceeded expectations and those in

which results have not measured up to expectations

and give reasons for the outcome.

The degree of achievement in the development of

basic skills exceeded the expectations of the

MEM Staff, This was evidenced by evaluation

result:: f'POM the following tests: Stanford Binet,

Peabody Picture Vocabulary, and Model Early Childhooc

Learning Program Curriculum Embedded Tests. Those

tests were administered by, an outside evaluation

firm, E.S.E.A., Inc.

Progress in the area of reading has also exceeded

expectations. Teacher administered tests correlated

with the Reading Comprehension Readiness Hierarchy

have indicated that approximately 50% of the children

in the five year group are now reading at a pre-prime

through at least a second reader level.

The performance level of para-professionals exceeded

expectations. As cited in tr. DiLoronzots interim

reportl, teaching assistants spent 86% of their time

working with children. The parent counselors spent

1DiLorenzo, 62AQIJLEaxchilawd Learilin r Pro ram, Analysis
of Observerst Report, March, 1972, pp. 4-
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91% of their classroom time working with individual

or small groups of children. These para-professional

were observed performing the same activities as were

teachers. Because of their specialized training,

para-professionals were able to teach cognitive

objectives using varied teaching techniques and

The parent involvement component of the program

surpassed expectations in the areas of acquisitions

of skills by parents as well as the degree to which

parents became involved.

Along with the children, parents acquired certain

skills that previously were lacking. Also, parents

were given opportunities for self-expression. This

permitted valuable communication among individuals

and groups for whom communication is not always easy.

Parents were involved in:

Setting up and managing lunch routine

Observing in MUM) classroom

Tutoring, teaching small groups and working

with individual children

Participating in teacher or parent initiated

parent-teacher, parent-counselor conferences

Writing and revising the curriculum

Attending parent advisory sessions

Serving as parent per diem teachers
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Additionally, parents engaged in dissemination

activities such ass

Appearing on television and radio programs

Making presentations at school, colleges,

and community organizations

Participating in local and.national meetings

(cf. Part III Dissemination)

It should be noted that parent involvement included

the direct instruction of children by parents and was

not limited to the usual ancillary functions commonly

associated with many school programs.

3. Report the effect of the project up to this point on the

educational institution or agency by discussing what. you

consider to be the greatest change resulting from the

project.

Institutions or Agencies

MECLP, although in operation onlytwo years, has

made a definite impact upon existing educational

institutions in the city, surrounding counties, and

in other states.

As a result of visiting MECLP cente,,,s and consulting

with staff, several educational systems programs and

individuals have adopted or made plans to adopt facet:

of the project.



Baltimore City educators have .initiated plans for

involvement of all early childhood teachers in the

city in the use of MECLP techniques and procedures.

Among the features most often ;mentioned are:

1. individualization of instruction

2. sequencing of skills

3. behavior modification

4. parent involvement

Some teachers throughout the city have already

added the use of skill boxes to their existing

kindergarten programs, Other preschool programs

which were not previously cognitively oriented

have included in their program specific cognitive

objectives and instructional procedures adapted

from MECLP.

Parochial schools within the city have modified their

summer sessions to include the use of sequential

skill development.

The Charles County Board of Education has recently

instituted a preschool program with emphasis on the

intellectual attainment of young children. This

preschool program has adopted from MECLP the practice

of specifying objectives and sequencing these objecti

into hierarchies for use by teachers. MECLP teachers

served as consultants while the project was being

designed and implemented.
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Montgomery County is making similar efforts An

sequencing auditory skills for use in a program

with blind and partially blind preschool children,

These teachers have visited MECLP centers and

consulted with MECLP staff.

Noting the effectiveness of labelled containers for

activities related to specific objectives, Carroll

County has begun to use skill boxes as a follow-up

to teacher-directed activities.

Requests for information concerning curriculum

materials, project organization and design, staff

training and specific teaching techniques have come

from counties, cities, educational systems, colleges,

foundations, research organizations, publishing houseE

and interested individuals from at least fourty-six

of the fifty states, U. S. territories and possession

and foreign countries.

Letters of request have come from

1. Aiabanla 7. Colorado

2. Alaska 8. Connecticut

3. Arizona 9. Delaware

4. California 10. Florida

5. Canada 11.. Germany

6. Canal Zone 12. Georgia



13. Hawaii 31, New Jersey

14. Idaho 32. New Mexico

15. Illinois 33. New York

16. Indiana 34. North Carolina

17. Iowa 3,5, Ohio

18. Kansas 36. Oregon

19. Kentucky 37. Pennsylvania

20. Loukiana 38. Pitode Island

21. Maine 39. South Carolina

22. Maryland 40. South Dakota

23. Massachusetts 41. Tennessee

24. Michigan 42. Texas

25. Minnesota 43 Utah

26. Mississippi 44. Virginia

27. Missouri 45. Washington

28. Montana 46. Washington, D. C.

29. Nebraska 47. West Virginia

30. New Hampshire 48. Wisconsin

Interest in the innovativeness and uniqueness of the

Model. Early Childhood Learning Program is evidenced

by the number of visitors to the project in two year:

Over 1,000 community and professional, individuals

visited the project during the past two years. In

addition to local residents who have visited the

project, representatives from most of the Maryland

counties, superintendents and supervisory personnel
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from several major school systems, and visitors from

foreign countries (Brazil, India and Korea) have visi

the project and expressed an interest in various

project components.

The MECLP has been reported widely:

1. In the January, 1971 iSfAle of American

Education, there appeared an article

written by the project evaluator, Dr. Louis

DiLorenzo, entitled, "Which Way for Pre-K,

Wishes or Reality?") which discussed the

organization and curricular content of the

project at length. As a result of this

article inquiries regarding the program

organization and curriculum were received

from over twenty-five major school systems

across the nation.

2. Further dissemination has been made possible

by utilizing other media. All of the major

local newspapers have written feature artielc

about the project. These papers include

She Moruina_ Sun. and The KIaliig512n papers,

The News American, and The Afro-American

Newspaper.

3. Baltimore City Public Schools have recognized

the program through several issues of its bi-

monthly publication of the Staff Newsletter.



4. Local radio and television statioris have

generously given prime time through newscasts

as well as special programs in which the

MECLP story was graphically and dramatically

told. One hour-long radio program was aired

at two different times for greater disseminati.

S. The project director, Miss Betty Showell, and

staff have made numerous presentations About

the program to interested audiences of parents

civic, government and fraternal leaders and

groups, professional organizations) and colleg

students and personnel. Staff presentations

have been made At .the Baltimore Community

College, Towson State College, Goucher College

and University of Baltimore, Baltimore City

Senior High Schools, local churches and Day

Care Centers,

6. Major presentations have been made by the

project director and staff at Yale University,

at the Title III Advisory Council Conference

and Public Meeting and at the Maryland State

Association for Childhood Education Conference

The President's National Advisory Council in

its Spring Meeting, Washington, D. C. Ed. Fair

sponsored by Ue S. Office of Education and hel

at a National meeting in Washington, D. C. AE

a result of these demonstrations, five hundred
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letter been receivod 'i'rom various

states .,e(iocsting information on this project.

7. The staff meets regularly witli faculty groups,

administ rati ve, and supervisory personnel of

the Baltimore City Public School s. it has

been instrumental in guiding and assisting

many newly created or recently funded projects

in Maryland and in other states. The Model

Early Ch4tdhood Learning Prograim'staff hag

worked very closely with several day care

center staff to assist in developing curriculum

materials suita :c for preschocil children.

9. During summer of 1972, the MECLP will provide

in-service training for its staff, Other-

interested teachers from Baltimore City, other

counties, and parochial schools will participate

in this professional development workshop.

9. A 16 mm film'is being produced for dissemination

and staff training. The film will demonstrate

the MECLP philosophy, techniques and procedures

used in the program. It will be available by

September, 1972.

Documentar Telecasts

Station:
Program:
Hosts:
Date:

WBAL, Channel 11
NORTH STAR
Mrs. Janette Dates - Mr. Bob Cole
July 9, 1972



Station:
Program:
Host:
Date:

Station:
Program:
Host:
Date:

Station:
Program:
Host:
Date:

Station:
Program:
Date:

Station:
Program:
Date:

MAR, Channel 2
THE .WOMANIS JOURNAL
Mrs. June Thorne
June,2, 1971
June 1972

WMAR, Channel 2
NEWSMAKER
Mr. George Collins
March 31, 1972

WJZ, Channel 13
NEWS SPECIAL
M's Kay Montgomery
May 2, 1972

WMPB, Channel 67
DOCUMENTARY
May 26, 1972
May 28, 1972

WMAR, Channel 2
NEWS SPECIAL WITH SENATOR CHARLES MATHIA!
May 19, 1972
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ljador Conference Presentations, 1971172

Demonstration and Presentation - Maryland
Corrective Reading Association, MSTA,
Baltimore, Maryland

Presentation-Education Pair '72, U. S. Office
of Education, May 30, 1972 through June 2, 1972,
Washington, D. C.

Demonstration and Presentation, Title III,
President's National Advisory Conference,
April 3, 4, tr 5, 1972, Washington, D. C.

Maryland State Department of Education and Early
Childhood Seminar, June 26-30, 1972, Baltimore,
Maryland
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4. Report the effect of the project on the cooperating

agencies by (1) 1Jsting all the community agencies that

cooperated in the project, and (2) discussing the results

of'sch cooperation.

The interaction between the project and community

agencies is seen in the involvement of the following

agencies who rendered services to MECLP children

and/or their families this year:

A. Baltimore City Department. of Social

Services - Units: Food Stamps Division,

Aid to Families with Dependent Children,

Assistance Payment Unit, Family and Children

Services, Emergency Services, Park Circle

Center, Homemaker Services, Special Services,

B. Baltimore City Health Department Druid-Sinai

District Office, Eastern Health Office,

Southern Health Office, School Dental Service

Well Baby Clinics, Hearing Clinic, Eye Clinic

Orthopedic Clinic, Ears, Nose and Throat Clin

ESEA Eye Glasses Program.

C. American Red Cross

D. Saint Vincent De Paul Society of Baltimore

E. Baltimore Department of.Health, Division of

Nutrition Education

F. Cherry Hill Mental Hygiene Clinic

G. Johns Hopkins Hospital



H. South Baltimore General Hospital

I. Maryland General Hospital.

J. University of Maryland Hospital

K. Family and Childrons Society

L. Community Action Agency

M. Drown Memorial Church

N. Housing and Community Development

0. Daltimore City Police Department

P. Samuel Kirk Community Center.

Q. Circuit Court Juvelino Services

R. Circuit Court - Probation Department

S. Community Schools

T. Ames Community Center

U. University Hospital

V. Private Physicians

W. School Crossing Guards

X. Baltimore Civic Center

SS

As a direct result of MECLP cooperation with the above.

listed health agencies, services and screening beyond

that which the school health services were able to

provide were made available to program children. Re-

ferral to these resources resulted in the followings

follow-up treatment

prescription eye glasses

individual child and family mental health therapy

corrective surgery



dental treatment and repair

preventive innoculations

psychological evaluations

evaluations for corrective hearing and

dental aids

All of these services strengthened the impact of

school on the child by improving the irregular

attendance of many children because of health reasons.

Further, these agencies assisted in ameliorating those

problems in the childls personal life which might have

arrested the learning process.

5. Although project objectives afire.' substantially unchanged,

some procedures for reaching theso goals have been modified.

A.. With thd addition of the five-year old level to the

program, pre-reading and initial reading skills wore

included. The evaluation design was modified to include

the Metropolitan Readiness Tests to assess student

progress. The Primary Mental Abilities Test was added

as part of the Baltimore City system evaluation of all

five-year olds.

'B. The parent counselors began conducting and directing

instructional workshops for parents. At these sessions

curriculum was interpreted and teaching methods developed

to be used by parents at home for follow-up and parallel

activities in order to reinforce skills learned in the
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program centers. The schedule of the parent counselors

was modified-to provide a portion of time in the class-

rooms for complete familiarization with program curricu

and technique.

C. Due to the success of workshops with parents, the

summer sessions of the program will include staffing

by parents as teacher aides. These parents will assist

other MUM) para-professionals in the instruction of

children during the summer session.

D. Plans for mixed-age groups are projected for this coming

school year. Groups of five and six-year olds will be

combined into single classes in order to further support

the individualized concept. Younger children willbe

able to get assistance from older children as well as

project gtaff. Older children will reinforce their

learnings through the practice provided while assisting

the younger children.

E. Continuous curriculum revision has been necessary

in order to meet tbe individualized needs of children.

1. Hierarchy structure was refined and expanded to

provide for the developing skills of the children.

Objectives were state,' more specifically.

2. Skil) boxes which contai4independent learning

activities were ,refined ar.4 expanded to include



more levels of learning.

3. Small group and 1 to 1 lessOns were revised.

4. Curriculum tests were changed in order to

achieve:

Specificity of questioning and responses

Uniformity of testing materials

Identification of levels of testing

Decisions concerning revision of curriculum hierarchic.

and skill boxes materials were based on studies of the

progress of the children and necessitated frequent

conferences of the project staff.

6. Give quantitative and qualitative information on the

effectiveness of the project as a demonstration using

the following outlines: A. Indicate whether the project

in part or in whole will be continued after the terminatior

of federal funding; 3. Give major reasons why the project

will or will not be continued; and C. List the school dis'

in your state or outside your /nate that have adopted your

project or elements of your project.

The Baltimore City School System has indicated interest

in the MECLP as a means of training early childhood

personnel interested in a definitive, cognitively oriep

instructional program.
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The significant growth of MECLP children relative

to the specific objectives of the program and their

acquisition of cognitive skills at a rate exceeding

expectations, provided measurable evidence at the

success of the program. (See first year evaluation

report summary, pp. 4, 5, 6, 7, 13) Additionally, on-

site observations report the enthusiastic and very

positive self concepts the children displayed in ...heir

learning tasks. (See visitors observation report

forms)

The MECLP children have developed self-management

skills which are unusual for three, four and five

year olds. Each child assumes responsibility for

managing his own 'earnings. He expresses this in

his ability to do the following:

A. Remain involved in a given task for increasingly

extended periods of time.

B. Discover and attend to relevant aspects of an

activity or task.

C. Complete one task before moving on to another.

D. Choose appropriate procedures and responses to

a given task.

E. Continue working regardless of whether the reward

is immediate, delayed, or non-existent.

P. Work with other children on a task.
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G. Ask for help from other children or from

the teacher.

H. Assist others when requested or when he perceives

the need to do so.

I. Use the completion of the task itself as a reward.

3. Develop self-confidence to the degree that he will

try a new task.

K. Continue working at a task even though difficultie

are encountered.

L. Compete with himself by trying to pass his own

previously set standard.

The MECLP has succeeded in individualizing instruction

and in introducing a unique approach to the acquisition

of skills. (See first year Evaluation Report Summary,

p. 18, 19, 20, 21, 22) (See second year Evaluation

Report Summary, pp. 16-20) Each child is prescribed

individual tasks predetermined by his previous day's

work and his level of performance in that work. Inher

in each task are the following significant components:

repeated opportunities for degrees of success; oppor-

tunities for various levels and types of conceptualiza

opportunities for using a variety of media; opportunit

for enlarging the child's vocabulary. The child is

supported in succeeding in his tasks through an approp

combination of the following: independent activities;

one-to-one tutoring; mall group instruction (3-4 per

group); lesson extensions; self-selected activities. 1

child's work is continuously evaluated by both himsel'

and the teacher.
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Based on teacher-made tests (formal and informal),

teacher evaluations are designed to assess the degree

to which each specific objective is being achieved.

Each child's progress is carefully noted and recorded.

Such individualization allows the children to attain

basic skills needed for success in school.

Since the curriculum has been carefully structured

other schools and school districts can adapt the MECLP

curriculum. The curriculum includes the following elemer

relevant subject matter content; sequential performance

objectives; task box materials related to the objectives;

associated test packets; closely correlated instruction

techniques; learning activities extending beyond the

classroom; self-selected activities; and 'tat home"

activities developed by and for parents and the delimited

area of responsibility for each member of the differentia

staff facilitate implementation of the staffing pattern

and professional development aspects of MECLP.

This model curriculum can be easily modified thus

avoiding the expense, and labor that are required for

initiating a new program.

Staffing similar to that of MECLP may be found in other

programs. However, MECLP has incorporated aspects of

staffing that are not only innovative but also productive.
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The staff for each classroom consists of the following:

Two Teaching Assistants (aides)

One Master Teacher

One Parent Counselor

Ancillary personnel for all five Model Early Childhood

Learning Program schools includes:

Four Program Assistants

One Speech Therapist

Two Curriculum Development Teachers

One Parent Counselor Coordinator

One Research Associate

One Nurse

Total staff orientation involves a .ix -week summer

training period where new teachers define and explore

the existing curriculum while experienced teachers

create and redesign content, material and methodology.

A constant recycling of activities in the workshop

allows the entire staff to develop skill in defining,

designing and implementing all areas of the curriculum

thereby enabling each individual to work as an effective

member of the team. Each team member has responsibilitieE

specifically assigned to his title. However, all staff

personnel are responsible for:

Responding to pupil behavior

Organizing curricula activities and providing

means for the staff and pupil to implement them
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Contributing additional ideas

Reacting to the needs and efforts of all the

staff and pupils

Evaluating the learning process and the learning

product of both the staff and the pupils

The extensive research and revision that caused the

evolution of the staffing\ pattern of MECLP, make it

easier for a school system to adopt the program with

confidence in the expected results.

Daily involvement in activities at varying levels of

skill provides parents with the know how to effectively

participate in school activities and to extend these

activities to the home and community. These activities

are summarized in Question 11. Approximately sixty-

eight percent of the total number of MECLP parents

participated in the program through the year 1970/71

as reported by Paul A. Davalli, Research Associate, p. tai

of Evaluation of Title III Model Early Childhood Learnin,

Program, Baltimore City Public Schools. However, during

1971/72, eighty-three percent of all MECLP parents parti-

cipated in the program.

7. Briefly discuss the projected activities for the next budget

period, using the following outline:
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A. Describe the additional educational needs to meet
with the proposed program.

While the basic need for beginning MECLP will remain

the same as stated in the original Proposal for Model

Early Childhood Learning Center April 1, 1970, p. 1,

the degree of success which the second and third year

preschool children have achieved has dictated a re-

examination of their needs. These second and third

year children have developed exceptional skills in

reading and mathematics. They have acquired:

A sight vocabulary that ranges from pre-primer

to second reader

Letter knowledge

Structural analysis skills

Skill in interpreting and analyzing information

An understanding of sets and set operation

Skill in counting

Skill in numeral recognition

Skill in associating numbers with numerals

Skill in solving simple equations

MECLP children have gained facility in language and

increased skill in using abstract and academic symbols.

This success has revealed the children's readiness for

more advanced skill development at higher cognitive

levels.
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B. Describe in detail the additional objectives of the
proposed program as related to the needs above.

The broad instructional objectives is stated on p. 16

of the Proposal for a Model Early Childhood Learning

Center, April, 1970, will continue to be the major

objectives for beginning MECLP children. Since the

second and third year children have exhibited readiness

for higher level skill development, additional objective

have been added to the program:

To increase self-management skills of children

so that they can acquire information independent:

To extend the organizational and study skills that

are associated with independent projects

To expand mathematical skills and capabilities

To increase the use of abstract symbols in problem

solving

To increase the comprehension levels of children to

include higher levels of thinking and interpret.

To increase decoding and encoding skills

To expand vocabulary

To increase language competency

C. State in sequence the activities to be carried out in
achieving these objectives.

In order to help students achieve the objectives, the

staff will need to increase their competencies in readit.

language, mathematics, and science instruction, as well
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as to understand the principals of child development

and behavior modification. Consultants, noted for

their expertise in these fields will:

1. Work closely with professionals and para-

professionals in workshOp settings during

1972 summer session and throughout the year.

2. Help the staff develop additional hierarchies

and expand present hierarchies to include

hikh6r level objectives.

Since the project will be expanded to include more

children and because of the need to extend the

children's learnings, additional administrative staff

and program personnel will need to be hired:

1. An Assistant Director will be needed to

coordinate program curriculum revision,

staff training and material ordering and

preparation.

2. An additional speech therapist will be needed

to continue to work with individuals and groups

of children to detect and correct language

deficiencies and develop an instructional

program to increase language facility.

3. The mugic teacher will provide activities to

strengthen the children's auditory perception.
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The physical education teacher will work with staff

and children to develop programs which emphasize

perceptual motor skills.

It

Since many MECLP centers are located in,Q1d schools,

some renovations are needed for the additional class-

rooms that will house the beginning MECLP children.

These rooms will 'wive to be modified for three and

four-year olds specifically, bulletin boards lowered,

shelves added, and pre-school toilet facilities.
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BEST COPY AVAILABLE

UNESCO-INSTITUT FOR PADAGOGIK
UNESCO INSTITUTE FOR EDUCATION
INSTITUT DE L'UNESCO POUR L'EDUCATION

liro.2e32or Showell
Zodcl .1:arly Childhood

::::rogran

T:itie 7:1
3alti:_ore City 2ublio :.;chools
1!!'"0 Zau:?ens 3t.
3alti=ore
L.

ihr Zeldin
Yoe. Ref.
V. ReL

2 HAMBURG 13
FELDBRUNNENSTRASSR 70

TRIRPHON, 07141
TELEGRAMMe !DINST

J
Mrs Nachricbt vow Unser Zeides Daum
Ynur Utter of Our ReL Date
Vann lathe du N. kef. 2.L ovl'm 4 aft 17.Julv. :dry

:..-rofessor Showell,

7 hay. reaa With g- ea interest your work pertaining to t.!Io
Childhood learninl: Program in Y.S.IPplIT o; 2duc4.tion

asno:L:sch, Vol. 4, Xo. 14s 5. July 1972. This inctitute has
recc-:.t17 initiated a programme per-zaining to school curriculum
in the ).,..rs'oective 01 lifelong education, for which your wor2,c
on Chn.1.-c1 clevelopment in the conitive domain has great relevance.
I chould therc,fora be very grateful if you could sand sous on.z,)lo
matf.!:::1 fan= your prOTT=MS and anv other literature aad

TO 113 130 our ins6itute.

you in advpacr-

Yours sincerely,

h.H. Dave, Ph.D.
Senio-e. Programme Officer



_GREATER ANCHORAGE. AREA. BOROUGH:
.P..o.,ec,ocaes --oosto

27 VALI t STREET- 001-:
ANCHORAGE. ALASKA

Jun:: 22, lr2

bitty Showell
Model Early Childhood Learning 'irogram
ESZA Title
Ea'Timore City Pu:lic Schools
I33o Laurens St.
Baltirr,ore, Marylane, 21217

...HEAMCZEPARTM

ear Mrs. S':%owell;

watILd like to azItain furthey information on Same 01:her Data on Pro Tar..

am very much inter(Isted in this program and would appreciate your. prompt

a.,Dsistance with lIciping me cbtan this material.

Thank you very w.uch

Sincerely,

Carolyil Ray

ecrr,tary



FICE OF INSTRUCTIONAL SERVICES

GENERAL. EDUCATION
BRANCH

STATE OF HAWAII

DEPARTMENT OF EDUCATION
P.O. BOX 2313

HONOLULU, HAWAII 08804

Miss Betty Showell
3 East 25th Street
Baltimore, Maryland 21218

Dear Miss Showell:

July 25, 1972

in the April 4, 1972 Education Daily is mentioned your work
xi Model Early Childhood Learning Program. Please send
!re whatever materials you have on this.

`Dank you very much.

Sir;erely,

Gertvieve T. Okinaga (Mrs. )
Profarn Specialist
Ear' Childhood Education



THE FORD FOUNDATION
320 EAST 43" sTReci*

NEW YORK NEW YORK 10017

01 ViSION or
EDUCATION AND RESEAraCs

VIILIC

Ms. Betty Showell, Direotor
Model Early Childhood Learning Program
ESEA Title III
Baltimore City Public Schools
1330 Laurens Street
Baltimore, Maryland 21217

Dear Ms. Showell:

July 14, 1972

The brief description of the Model Early Child-
hood Learning Program which appeared in the June 27
"Education Daily" suggests it is well worth Investigating
further.

Would you be good enough to send a copy of
your report and a description in fuller detail of your pro-
gram.

Sincerely,

vel--
Hildeglard Schubert
Public Education



ANK P. 'cm,'
MAYeti

OFFICE OF SOCIAL RESOURCES

HONOLULU MODEL CITIRS

CITY AND COUNTY OF HONOLULU
2625 PAA STRUT, 1100M 2050

HONOLULU, HAWAII 610

July 7, 1972

Betty Showall
Model Early Childhood Learning Program
ESEA Title III
Baltimore City Public Schools
1330 Laurens Street
Baltimore, Md. 21217

Dear Ms. Showall:

RICHARD K. IMAIIALE
1.1ANA4INS OIRLCrOA

ROCCAT P. OVC
343013001000MIX AA(

Please send me information on your program at the address
listed above -- Attention: Louise Bonner.

Sincerely,

ROBERT C. LOVELESS, Administrator
Development Division



rMENT OP PSYCHOLOGY

SAINT + LOUIS
UNIVE RSITY

27 June 1972

Mrs. Betty Showell.
Modal Early Childhood Learning Program
Baltimore City Public Schools
1330 Lauren Street
Baltimore, Maryland 21217

Dear Mrs. Showell:

211 NORTH GRAND BOULEVARD
SAINT LOUIS 3, MISSOURI

I would very much appreciate receiving copies of any information
you might have regarding your program. L was impressed with a
recent release regarding this program and its activities, and since
we are involved in a similar kind of program here, I would very
much appreciate any additional information you might have, including
how tha program was set up, its curriculum, and similar kinds of
things that you might wish to share. I would also be interested
in your comments on the evaluation of this program, with particular
reference to the use of stakiardized tests with a particular popula-
tion engaged in your project. I shall look forward to hearing
from you.

AB:cs

Yours truly,

IC!)
h. D.,
Psychology

A. 'a arclay,a)

Professor of
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April 19, 197 2
Betty Showell
3 East 25th Street
Baltimore, Maryland 21218

Gear Ms. Showell:

The I Di Hi A 1 Resea rch Division, directed by Dean John L Goodlad,
UCLA, is allied with the League of Cooperating Schools to further
research in educational change.

Members of our research staff would be interested in reviewing the
Title M project entitled, Model Earl/Childhood Learning Program.
Would you kindly scald us a copy of that report?

Thank you.

Sincerely yotrs,

Lillian K. Drag
Specialist in Curriculum Materials
Research Division

LKD:sw



THE PENNSYLVANIA STATE UNIVERSITY
COLLEGE O1 EDUCATION

201 CHAMBERS BUILDING
UNIVERSITY Pfrti%K, PENNSYLVANIA 16802

Computer Assiatea
Instruction Laboratory

May 3, 1972

Miss Debbie Showell
3 East 25th Street
Baltimore, Maryland 21218

Dear Miss Showell:

Area Code

8645.0471

I recently read a brief description of your Title 3
project, Model Early Childhood Learning Program. The
information I have indicates that your project is related
to a curriculum development effort which is currently under
way at Penn State. If you have information available about
the project which you could send to us, we would be most
interested in receiving it.

Thank you for your attention to this request, and
best wishes for continued success in your project.

Sincerely yours,

/
t- .

Carol A. Cartwright, Ph.D.
Assistant Professor of Education

CAC:db



CHARtEs 5ikkfk14
msteriNOINT OP bco00.-li

BOARD OF EDUCATION
Ctk10cN. Ntw Jtastv 08101

609464.6110

July 31, 1972

Miss Betty Showell
M.:e..C.14. Program
&SEA Title III
Baltimore City Public Schools
1330 Laurens Street
Baltimore, Maryland 21217

Dear Miss Showell,

I recently read of your program on the Report of
Education Research.

It appears as though you have a remarkable program
of which I would like to know more about.

If you have additional information available on the
program please send to me.

Your efforts will be appreciated.

RD:rs

Sincerely,

PREaTON
somkp SECr.

Roy/Dawson
Coordinator of Management Services
for Title I



IN IIRPLV II.PIRR 70:
'4CASC

CANAL ZONE GOVERNMENT
CANAL ZONE

Balboa Heights C. Z.

June 29, 1972

AIR MAIL

Miss Betty Showell
Model Early Childhood Learning Program
?SEA Title III Baltimore City Public Schools
1330 Laurens Street
Baltimore, Maryland 21217

Dear Miss Showell:

Please send by return air mail, more information on
Model Early Childhood Learning Program. Are there any
centers which accept visitors to observe the program in
actiod;

VerY truly yours,

Shirley S. Makibbin (Mrs.)
Supervisor of Instruction
U.S. Elementary Schools
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Alaenua Pulato Sot.00ls
25 11,72, 20 Place
Odtee.ville, Florida
Jay 12, 1972

''r, 7-:otty

Arly Le:,.rnAnc Pm8ran
nsak
.?alt4-5ore Ce.o.%
y36(1 n.surens 5'treet

7Falt;.nlre

Dear 1r, :hoi,m11,

aT: yow oaly o'-.11&%ood learning prograr.

'0!e ar6 -xesently ir.plentation a Titlo III ex4mplary

p.," care prov in cooporatinn wire: :fro, All be a project wOh

a planning pae 'ear, _ A% anxtvAs to visit rodol dAy care

co,o,e-a4oarly prc,pra; t'ne !..;r1Q

T. ;AL,. t r. ar4a t-1 Austi, !float pro,gran is

in oporation JA.r!_nc 11-0 :1,A,cr I o4I t kTlo.1 if 17; be possible

ror ri te, viol+ 'Ir. the ,aor,tc.

Thankin6 yosa in acivanoc :Dr yo,or

it

nincore1y,

7/44.cy

'ary Virkint0. rearnatio
Tltle TIT
Planning Coordinator
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Betty Showell
3 East 25th Street
Baltimore, Maryland 21213

SPOlf.ANE COUNTY 4-C COUNCIL
West 315 Sprague Ave.

April 27, 172

Dear Ms. Showell:

In the April 4, 1972 edition of "Education Daily" your TITLE III

Project was listed as being successful and applicable to other

areas.

Please send us a copy of the following report, which may provide

guidance in developing a similar program in the Spokane area.

Modtil Early Childhood Learniig Pro9ram

Thank you very much.

,.,..,.

-tv,At.

RP:sr

re .14x

Mrs. Rose Prutchey
Coordinator
SPOKANE COUNTY 4-C COUNCIL



THE CENTRAL KANSAS COOPERATIVE IN EDUCATION

SCANLAN AVE. AND JUMPER RD. SALINA AIRPORT CCNTER SALINA, KANSAS 67401 013 1127-0301

LLOYD LOCKWOOD. olAtetoR

Ms. Betty Showell, Prolect Director
Model Early Childhood Learning Program
3 East 25th St.
Baltimore, Maryland 21218

Dear Ms. Showell:

-11. *0.1..././.0

June 20, 1972

Mrs. Patricia Sweeney, our coordinator of programs for mentally
retarded is planning to be in the Baltimore area during the last
two weeks of July. She has read several articles about your
project and I have discussed the demonstration which -1 saw in
Washington at the rational Advisory Council Meeting. We are
making preliminary nlans for a ore-school program and I would
like to have her see your program and talk to some of your staff.
I feel that you have much :o offer ua in terms of your approaCh
to working with parents anL children.

Please let ma know if your program is in operation in July and
she would be welcome to visit.

Keep up the good work. It is always a pleasure to see people
working with children who really like them.

Lldr

Sincerely,

ye. c/

Lloyd Lockwood, Director
The Central Kansas CooPerative

In Education



TEAC:1EgS 00[1_1:GE COLUMBIA. UNIVERSITY
523 Went 120th S., Box 9

Ni .V: YORK 10027.

April 14 1972

Ms Betty ',Showell
3 East 25th Str:et

Dear Min Showell,

Please nend to the undersigned at the above address, information regarding:

Model Early Childhood Learning Program providing experiences as a
backgro4nd. to first grade concepts and skills to end "hopeless attitudes"

deficiencies in educationally and economically disadvantaged
preschoolars.

Thank you.

Sincere Ly,

/

D. Michelle Irwin,
Assistant Professor of Education

DMI:gc
The Program in Early Childhood Education



RUTGERS UNIVERSITY The Stae University of New Jersey

GRADUATE SCHOOL OF EDUCATION
so Seminary Place

New Brunswick, New Jersey 08903
July 5, 1972

kiss Showel7
Model Zarly Childhood
Learning Program

E3EA, Title III
Baltimore City Public Schools
1330 Laurens Street
Baltimore, Maryland 2L27

Dear Showell:

Education Dai;.v ca,:ried an interesting summary
of your very successful Early Childhood Program, June 27, 1972.
If possible, would be appreciated if information pertinent
to the ProGram could 1-,e maee available to :ce. I would be
interested ln the developent of tha proposal, the problem s.
encountered, and how they were resolved, in building your
relationship with the community, the extent of the community
involveent and the bud set structure.

The "prescription" approach to individualized
instruction and the strong possibilities for replicating the
program are of special interest to me.

Nay I look 2o6ard to an earlYredponse?

Sincerely,

Mariagnes Lattimer
Assistant Dean

t 4



WA COON .06
11101613 1$64W1

SOUTH CAROLINA REGION V
EDUCATIONAL SERVICES CENTER

LANCASUR, SOUTH CAMERA SST')

April 18, 1972

Betty Showell,
3 East 25th Street
Baltimore, Maryland 21218

Dear Ms. Showell:

P. O. SOX ION
103 N. ARCH St

Yon may be interested to know that S. C. Region V Educational SerVices
Center, Lancaster, South Carolina, in cooperation with local school districts
and Winthrop College is initiating an early intervention project with
4 Year-olds called, "A Multi-County Program for Sensory Deficit Pre-School
Children."

We would like to benefit from your previous experience and consequent
expertice with young children.

Please send us one copy of the following:

Model EeSAY.Child129Al2.411141EY19129.

Thank you.

Sincerely,

Stephen L. Nichols
Regional Coordinator.

SLN/dc
Enclosure

Please attach this letter to your return.



ATLANTIC CITY POEM ECHO=
Atlantic City, New Jersey

April 28, 1972

Dear Mies Showell:

As reported. in the April 12, 1972 issue of Re rt
on Education of the Disadvantaged, the President's Adi.461-5i

Council on Supplementary Centers cited your Title ITITMeot
as one which has achieved "measurable gains in studont per-
formance" and is capable of duplication in other sites.

Our office is constantly on the alert for programa
that might be implemented in our school district. Therefore,
would you kindly send a copy of your program description,
which might include objectives, activities, and evaluation
design.

Thank you

3

Sincerely,

C22/4d
Daniel O. Loggt
Asst. Director, Federal Projects

4



Devoted' to the inielkauat and entotionat grottitLolheveryyour---Woirt:

244 Tatvasend Street, Roxbury, Mass4ehuretts 02121 427-171S

April 11, 1972

Betty Showell
3 East 25th Street
Baltimore, Maryland 21218

Deer Ms. Shim& 1

in the Report on Preschool Education concerning the
Title Ill projects, I read that your project was one of the ones
cited at the council conference.

At the present time I em directing a project for inner
city emotionally disturbed preschool chlkken who happen to be Black.
My staff Is working to develop a curriculum that maximizes their
experiences and strengths and will help them make use of their
potential when they enter public school.

We oould be interested in receiving any material that
concerns preschool children, parents, staff development, or special
curriculum for Black children.

Congratulations on the success of your project and thank
you for your time and interest.

BHM:es

Sincerely yours,

(Miss) Barbara H. Miller
Project Director

01

The Putnam Center is e member agency of limited Community Services of Metropolitan Boston, shoring lit the Me mat Bey Unit i turd



NORTH SYRACUSE CENTRAL SCHOOLS

PHILIPA.PALASAK
allegctoot OM SPIciAL P110411.03 AND nefitAnC4

April 24, 1972

tgAss Botty Showell
3 Bast 25th Street
Baltimore) Maryland 21218

Dear Miss Showells

200 LAWRENCE ROAD EAST
NORTH SYRACUSE. N. Y. 11812

shomt a 3111411411137

would greatly appreciate information in regard to
your program "Model Early Childhood Learning Program ".
The school district is in the process of planning a
similar program.

Your program has received recognition as an out-
standing project and we would be grateful to use it as
a reference to improve ouv project.

Should you consider sending mAterialis We would
gladly assume any costs involved.

PAP: in

4.

Sincerely yours,

Philip Palasak
Director of Special Programs

and Research



SUSI 31151001

SAN JUAN COUNTY

eamoinie Oppoidafraif eoamod
P. 0. 10%1121

PAW/AND-MINI NEW MEXICO 81401

June 28, 1972

Ms. Betty Showell
Mode) Early Childhood Learning Program
ESEA Title III
Baltimore City Public Schools
133Q Laurens St.
Baltimore, MD 21217

Dear Ms. Showelll

I am interested in receiving information on your
"Early Childhood Learning Program." Our local
day care center is undergoing an evaluation of
curriculum for 3 to 5 year olds, and any informa-
tion on your program would be greatly appreciated.
am personally interested in your budgeting pro-

cedures and cost pkr child.

Thank you,

z/.

Peter Phillips
Director of Education

PP/lmj

C A IF

COMPAUNIT'
/WTI ci

P1 41313071A,

b

14t



i'1.1 CINCINNATI PUBLIC SCHOOLS
Education Center

Ite qt.
230 East Ninth Street

eso'W.1 ? 4''.-P'S+ 4"..

Ma. Betty Showell-
3 East 25th Street
Baltimore, Maryland 21218

Dear Ms. Showell;

In the April 12 edition of the Report on the Education'oUthe'DisadVan-
lked, there was mentioned 11 Title III projects from
have achieved measureable gains in student performance and are capable
of duplication at other sites.

Your Title III project titled, "Model Early Childhood Learning prOgrat,"
was included, among the 11 projects. I am requesting information relative
to this project. In this way we hope we may be able to give some con-
sideration to its implementation in the Cincinnati Public Schools. Any
cooperation and assistance in providing information relative to yoUr pros
ject is sincerely appre4ated.

May 3, 1972

Cincinnati, Ohio 45202

Respectfully yours,

/Moss White, Director
Educational Opportunity pervices


