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- . . Dpescribed is the role of the ‘teacher “aide in the *
Papillion (Nébraska)’Title III elementary level "engineered - A
classroonm" ‘yrogram which stresses accomplishment of academic goals by

.emQtionally disturbed students. Noted is the aides" goal. of carrying
~out students' prescriptions ‘provided by thé teacher andgmsychclogist,
1

Described are the aides' duties 'such as listening to ¢hildren read, .
the classroom schedule, aide recruitment based on criteria stressing
empathy, the 2-veek comprehensive inservice program, ,and evaluation. .
An evaluation form is included. The aide is said to.rate each child's
behaviors during each daily instructional period on a rating, scale
(included) and to use the following intervention procedures: the

. academic assignment, movement of the child in the classroon, changes

in writing media, nonacademic assignments, and temporary remgval from _
the classroowm. Appendixes, include the following components: (- ‘

suggestions for classroon relnforcehent such 'a's Jdsted praising® word

and phrases, math game prescriptions such as playing store, reading
game prescriptions such as making words from “Thanksgiving", science

prescriptionS’such.as"iﬁvestigating temperature control ina TR

spacecraft, art prescriptions, such as wmaking a leaf -print, and
communication prescriptions such as calling authoritjes in time of,
need. (MC) - o . ' -,
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CINTRODUCTION .~ \ 2 o ) T

‘ The Papillion project relies strongly on tng success or failures of .

AN
4

teacher aides in our work 3dth project children. The project is designed

with a teacher whose main goal is analysis an\\prescriptions in the academic
. /
areas and guidance to the aides in the mi'hodology of presenting this

) -;ﬁ material. The/project is also designed with a school psychologist qa nake

t

behavioral prescriptions to the project.\ The . teacher aides-have the goal

< ~ N -

~-~u~~~wo£~carrying»out ‘the - preacriptions which are provided - ‘by- the telcher and S
. AN

psychologist.’ In other words, "the aide’ 8 role ca best be defined as

\J‘

implementers of ideas, methods, techniﬁues, and mials developed b{ Q’i

’

other ﬁroject personnel. : '

4

il

- Since ‘the implementation of these prescriptions is so,vital to the e

x4

\'
success of the project, sevéral facets of Eeacher aide deveLopment will be

i

. i
‘:\Qr%aented in this manual.

. " -~ I. Job descriptions. ' -
II. Adide recruitment and selection. ‘ -
’ TII. Teacher aide inaervice‘- preliminary. ) o ‘ s
~ IV. Staff inservice meétingd - ongoing.
V. Teacher aide evaluation., 3 o

VI. Behaviok observations add ra%%ngs.
V11,  ‘Interventions. , RS \ _
VIII. Prescriptions and implementaiichs. * L.

) ' o /

Teacher aides are used as. inbtructional aides and are 1nva1uable to a

f

‘\l et T S U U O

program for children with multi- handicaps 1f' the aidec are used éffectively.

iy
Onlv with good selection, inservice, and evaluation can a sound program be:
’ -
developed.
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1. J0B DESCRIPTION - THE. INSTRUCTIONAL ASSISTANT ATDE

The term "eide", ‘a8 used'in the Papillion projeqt, refere to a pereon

. o
~ o

who[ie an extension of thp teecher e effecttvenees‘ In the project the ?

« 1

eide 8 role rengea trhn clericel to inetructionel duties. At tinec their

tilee their task night be Jeinforcing etudent behaviorn.

> y

‘ dutiea consist of neniel taeke of cleaning up the cleeeroom, At other

An 1npbrtant
AN

factor in uorking uith eidee ie to re-eaber that they are en extension

by the teecher in cherge.

,Q.

L4

,of the teecher in charge end that all duties are aeeigued and supervieed

The following 1iets provide areas: in which aides

b .are ueed 1n the Pnpillion project.

i

2.« Keep attendance and health recorde.

3.
4.
\S.
’6.
7.
8.

9.
10.

.

12.

" specifically outlined by the teachey.

.

Prepere flesh cerde, cherte. or other_audio-vieunl materials .
under teacher direction. o ’

Oper}te eudio-viauel equipnent. ’ ;;,i‘_ ' .
Ltoten to children reed, end record ptudent achievenenta.

-

Supervise playground free periode.- L'? *
Score tests and correct‘studdnt work,’ |

Haintein pupil acti ity during etudy periode.
Y

Monitov restroon periode.

SNV S

Read librery books to studente.
Hear requeete for help and reley euch help to the teacher.

Direct sqell groupa of studente during learning gamee in the

- area of reading and math.

Supervise and assist students in an art project which haa been
4



13,
- which has been speeifically outlined by ;he teacher.

14 .

15.

By

-

Superviaing and assisting atudents ina communication activity

w_quw;Wﬂ_m_N;MJHMW-M-MﬂMMNMw;,M,.

Tutoring 1nd1v1duels or small gro ‘p8s._of children on well defined '
subjects for .which the teacher féels the aide is. ‘competent.

Asaisting the teacher during field trips. ) o -
' - o ‘ :' . ' ':. “,; 2 /
. .
] , _r ‘ . - ,
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IME
*8:40-9:00
9:00-10:25

‘

10:45-11:45

11:€2;12:IS

J2:15-12:45

1:15-1:30
1:30-1:50

1:50-2:50

.

2150-3:10

. , . (‘ : N
: _ . ) = e
. . ‘ r' A_' ’ » . . LB
uﬁ,}\wwvime;,CLASSRooﬁ_stEDﬁLE“;;W“,WN,IWWHNV,Wiwwwemmwuﬂ;w_mﬂwjug; .
» . TITLE 111 ESEA . ' e - :
. - . PAPILLION PUBLIC'SCHOOLS -+ i o ¥
> ) . - . » . o .
. L
_SUBJECT ' - GROUPS IN CHARGE ____POINTS | _

10:25-10:45

_,Math Games _
" Drill Math, System 80

[ 12:45-1:15

Order Periocd

Reading Games :
Individualized Reading

Phonics, - Programmed Rpading'

Rebus System 80; Lang. Lab.
Recess M-W ~
T-Thr

© Fri

T

Individualized Math,
4

‘Lunch
i s
Noon Recess '
ReSt‘PerLod ' *
Ind. Tutoring
: J
Story Time .

Physical Education

.Explératbry Period

Science.
Art

-Communications

Total up_hnd Graph

R N

W

W N =

Cow

2 Points for starting
3 Points for working

5 Points foT being a student

*Points may vary from this schedule to meet needs of individual

students. . .

lﬁrg.-bivok;

Mrs. Durnil
Mr.~Sp11ker

“Mr. Spilker

-W:s

" Hrs. Divolky

Mrs. Durnil
Mr. Spilker

‘ Hrs.jDGrnil

Mrs. Divoky
Mr. Sptilker

‘Mrs. Durnil

" Mrs. Divoky

Divqky

Mrs. Durn11

Mrs.

Mrs. Divoky

Mr. Spilker

Mrs. Durnil’

Mrs. Divoky ’

AL /

TOTAL POINTS POSSIBLF

'Dugnil’;

»Hr.s. Durnil (Sk

10
10
10

10°

10

10
10

. 10

*

10
10

5
5
-T0

10

5

10
10

10

150

o e e e e e e 8 o e w e w  es s e
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“TwuifAh:”TNon-Instructional Duties of “Aldes

. .
. - . .
. .. « N .
. - : ‘ BN
7 . . ‘ . . . .
N . - .
~ T ' : ‘ ’ * ' -
”

,l.-’Duplication of materials.

. l« T2, Filing work in student folders\ and cataloging of materials.
3. Supervising lunch period. o \ R v .
N . '4_' Making classroom bulletin boards._ , .

5;/ Rating student behaviors.

;.' Cleanini and organizing classroom.

11. Amg RECRULTHEN

AND SELEGTION | S |

\
Finding applica ts for a position as an side s extremely simple; but

¢

: x\_the process,of selection of appropriate aides 1s difficull. An’gd.in the

-/ “ : . ‘ , oo
.1ocai paper usually‘prpduCes thrity to forty applicapts. Applicants range

’ fioé'teensgers:to gran%aothers, fron.elementary school dropouts to certified

teachers, and from housewives to profeasional secretaries.

,/ . The major emphasis Yn selecting aides is placed on. empathy. It 1s
r} )
important to find someone who has a feeling for children with critical

/problems'and is wiliing7t work hard to correct this probleh. Formal
/ ‘ . ) . 1 . . ) ) ' ! .
: education can be a benefit!in selection of an aide, but also can be a
i " . . N . . '

J hinderance to their success\ .withgthe'overaupply of teachers, .many certifted -
. i .

] fteachers are willing to work\as an aide just to have a job. Ohe must.take a !

*
careful look at each applicant

/
[ g UV O oN et iy e s = v n W i e+ e e aon

-1 e

/ o ' The Papillion project ahows that a person off the street who has the
/ appropriate personality traits, and who <18 trained in the behavior, modification

oy étechniques, and classroom techniques, can function well within the engineered

classroom design.

The persons’ hired as aides ard of a sound emofional status themselves.

PR

" The stress of working with ehotionally disturhed youngsters brings one's"

(

)

[T G,
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r
reléasing their emotional etressea. .

The Papillion project uses the Selection Reaearch Inc. firm in e

: o . ) ‘ T
Ty N . o R ) .
. B L £ U U ST o S
” . . - P
1 ; . . A
I

f;eNOtional traits to tha aurface., The aidaa h?ve to have aome means of( me;i—_i-ftm

3D e e e e

3

selection of aides. The system matches psychological traits of applicanta

to the traics of qualified people in the field.

2

The firm then reports back

to the achool the most effective ways in which to use the people. Effective

"
111._ msmvics - PRELIMINARY

’ ‘\ : c .
aides compliment a program- ineffective aides can ruin a program. 0

3

0

¢

The Papillion project formed a two weak comprehensive program, which

2, ¢

is set up to transform the peraon off the street into a professional atde.

The ineervice coneista of everything from school policy to behavior modifi-

3

- _; cation. The project teacher has ‘the duty of conatructing and or| anizing the

glven areas., At other times, he secures filme or conducte field trips to

. ' \
Y " ]

view other projects in»action. .

v

-

£

. insérvice plan.” At times, he uses outside profeesional help to lecture on

[y

Inservice is planned a8 an ongoing project vith new ideas shared as'

the yearaprogreeeea. “The more areas coVered prior to the first. day of

“school the more secure the person feels in working in’ the project. The

A

following is a brief outline nf areas covered in the pré-inservice areas:

¢
- ’ B l. Employment conditions.-
. 2. Chain of command. -
S b SE Role(%f project participante.
v ‘ Lo a. Administrative office.

. : : }nq School principal.. ’

‘ c. School psychologist, -
. - d. Addes, s

»

e. Teacher.
f. ?arenta.-

¢

< . 4, lines of communication.

e e e T U



R
:_A’,.:."»., . P : " : ‘s _' ., o * - - . .
‘ - ... 5. Dutieg of aides. _ e ;f- . 5 . s »9 s
o b a. Lunchroom auparvibion. T = o ~
o c. Clerical duties. ‘ ' o d
d. ~Curriculun developuent. , e R !
e.- Small group work, O .
. £.” Behavior observations and evaluations. - . » ) \:
‘ .8 Implementation of curriculum,’ ‘ ‘
R . | Ly
6{ Curriculum design. ’ : . ) o (' e
- , . S (L
P Intervention strategies. . o - ' 4
N . N N -

._8.’ Philosophy of engineered ¢lassroom,
9. . Typical atudent behaviprs. ; -
10. lransitional phase of the claaaroom. R
11. IndiVidualized prescriptive teaching. ) . ;

.' Sy

12, .Definition and description of a perceptiohally handdcapped child.
13; Definition and’ hescription of an educably haﬁdicapped child.

o I
14, Definition and description of a “behaviorally maladjusted" child.
15, Audio visual equipment use: and care, " r ‘

N

flo, Behavior modification. I o , -

€ .

L9

| Before the inaervice program begins each aide 1is asked to' vead Dr. Hewett s’
' book, Emotionally Disturbed Children in the Claesroom 'Thia reading gives the ‘,p
L 4 ‘ ' o
engineered approach to*education. During the courae of lecturing and diacusaion, o

the iilm Santa Monica Project is used to reinforce ‘the textbook learning. -An .

ore

SC

important factor to remember in any in3ervire program ia to make it meaningful
L} ta 1

to the people'invoived A comprehensive inberyice program can do much to

_ encourage a worthwhile program.

\ IV. INSERVICE - ONGOING | e,

‘ *The inservice program we use in this project is not just a two week session
» . . " " . ) . ’ :
. _prior to the beginning of school. It consists of weekly after achoolvqeegingaﬂﬂ'

)

~




A

7 ‘ - 1 ‘ . . > “.A_v.r
of proj ct_st §f _<D“f1n8 tﬁése weekly meetings eituationa that ariae are

—— .
J

-l
L discussed At times the meetings show areae for aide inprovenent.o.At other

tfnea, the ueetinga arp atrué%ured into poaitive reinfbrcement for ah aide ]

work vell done. e ﬂ‘ | ‘,Jc o

Speakera, filma, filmatripa. readingo/gnd discussions are used as a

h P .,

' o format week after week. The topica for a given week uaually are choaen by .
— K 4
‘ qqestions which ariae during the previoua vedk. Each meeting ie centered

1 PR
t N ; ¥ ¢ 4
- ) . . . .
. Lo : . » . ! * -
' .. L] . » . . .

. ﬁach child' s progtaas is atudied during theae weekly neetings./ The
A

K

on stafL development. f

- -i psychologiat and teacher make re@ommendatione which the entire ataff follows,“"

'

COneiatency by project ataff ia imperative\to a uorthvhile*project. Each
perLod‘in the project haa to be’ going the same direction at the eane tiu;
: 3; the .pame prqblem. Weekly neetingﬁ provide cdnsistency, inservice
training, ang a paychological release of fruatrationa by project peraonneln
S

o v ) \ : . ~\ . . e ® ’ \ﬁ

»

Do TEACHER AIDE EVALUATION L ,/ . e

e v . .

L

@ . p * The importance of the aidea to thia project cannot be over. enphaaized.lf- '

. Becauae ot thic inportanca, aidee are evaluated on & quarterlyxbaaia. “This - -

. e evaluation is. conpleted tbrough cooperation of the project teacher and the ]

building principal ’ The evaluations are pointed at ahowing aides areas for

.
“improvement and are not uaed Za a tﬁreat. "In other words, it is uaed 'as_an

Y

educational device to improve their working abllity.

Major categoriea are: - ‘ N C

'

. "
' grooming, temperment, reaction in energentiea. attendance, courteay,
" and villingnesa to giVe time and effort to the job.
. ' * A . . . . ! .
LN ) ] S, < . s . .
- ' - . ' .
h S N
. ’ [l R ) ’ » .9 ‘ k' [}
. S .

-~~~ Personal, Appearance and attitudes. Items are_toncerned with dreaa,t‘



. . B . o et e
.« , e, . r Sy W
. . L. * B -
.

’ . . ‘ ! | o
‘ R Relgtionships with éhilaren; Itena,include ftiendlineea. fairness,
‘ R helpfulneaa, liking for children, patience, sympathy and skill of «
.’.“i' - 't' resolving conflicts, - - .. ‘ . SRS ;" | o Q%K
i . N Relationsidp with classroom teacher; Items. include punctuality,
~;‘ | . ".“"" dependability, acceptance of ditection, initiative and ale rtness
-

'in meeting teacher needs, ¢¥ficient use of time and materials and

4
. .

bassistance in keeping the room neat- and orcerly. B %

v N School-community relations. Items include awgirneas'of school
‘ . N Ty . . J h

rontine\fnd policy, knowledge ané use cf proper channels in

2

communicgtion and discretion in discussing school or  community

matters. o e

Each item used in rxating 1ie ahown and discussed with the aide concetned.

»
Qtre{\gtha as well as weaknesses are. pointed out; The following iz a copy of

K

the form used. _— ' 'Y}

\ : / « ) 1

TN
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1.

11,

.kﬂili}hgly accepts  and carries out éasignmentsv
A .

,RangbniiVeneas'tb.Pupilsf'Needs L
N / i 4 -

" PAPILLION PUBLIC SCHOOLS -

INSTRUCTIONAL ASSTSTANT AIDE EVALUATION FORM

. ’

e’ o
’ i Al ) R
’ <
-

~

Commitment to Total P;bgram SR

Shows - intérest and enthuslasm'in’ihe wdfk. .
Is willipg to put in essential time and effort
Is punctual : “ T L ]
Attends regularly-’ . ~ 4

Performs routine tasks efficiently B

e . 1\ | VS,

Interacts positively with the'pupils Y

"~ I8 aware 'of facts of .child development o

" Bhows concern for pupils' health and safety

I11.

. Completes work in scheduled time

CODE;

.Accepts individpal differences in pupils

Shows resourcefulnesa in helping provide
enriching experiences for pupils _ : L
Is helpful {n encouraging pupils to take part,. .
ask questions and communicate in many ways

Instruction . ‘ Y ‘ e
Is. competeat in reinforcement o¥ okills -
Is able to work with small groups in instruction
Can present lessons : :

Demonstrates initiative and resourcefulness. in

" performing assigned tasks. . .

0 .- Outstanding. o ' '
§ ~'Satisfactory o
NI - Needs Improvement :
NO ~ No Qpportunity to Observe .
‘ /

§
I
s

v

. _
] ’ ' N

NI

NO
|- SO
NI | NO
*_-1‘
"NI 1 NO

’Ec



[ . ’ Vo )
) . - ’ <7 2
) ! . N

IV. Staff Relationships ¢ 6] s [N [no

Accepts guid;ncé and suggestions from resource : 1. .
" personnel '
DEmonstrates loyalty to the teacher and the school . /

Has a friendly workirg relatidnship with other aides
Is’a cooperative team member ‘

=~ ) ¢ . '
V. Personal Characteristics - . S o O] S | NI | NO
Y . . » ——
- Is well groomed and appropriately dressed ' '
. Uges acceéptable Engliah ln a cleat and pleasant T v
voice )
Has good physical health . :
Shows evidance of profeseional growth ' R VO B R R
~ . a . N -t . \ ‘
- L _ L] - ' - - - - - - - - - - - e am em e W T ES R s W we  wa : - - - - - - L] a L
.Building Prineipal ° . : ‘ ' .
o , B - . Signature = . . | %
COmments:. ,
3
\'v‘
' Resource Teacher ’
: Signature
) s
Comments: .
oy . -
i InsPrumctional Alde ‘ ) :
. ‘ ‘ Signature S -
. ) :3 - T a . . . ' . .
Comments: . : ‘ e
1 q@"
{ Y3 T T - T
—r ~ Date
/ k]
4 ’ 1

2
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VI.  BEHAVIOR OBSERVATION AND RATINGS : '

o,

. - The ﬁajor point of the emphasis in the Papillion project is to bringr
in the children who have emotional problema. change this behavior, and finally
to return this child to a regular school program. The project developed the

‘Behavicr Recording Scale which simply is a means of rating each child for

g his behavior during each period of . the day. Along with the rabinga much
emphasie 1s placed cn recording comments on wh; a certain rating i8s used. -
The behavior scale 18 an 1mportant means of communication for project
peraonnel Frequent low ratinge 1n q given period of the day means some °
needed behavioral restructuring for th.t chiid, Frequent high ratings 1n .
- ;ali areae weans a child ig" ready for removal fro§athe program. The ecele .
‘-13 a grdct help in convincinglparents as to their child's behavioral problene.
st Aidee are inserviced as to, tbe need of poeitive reoording of bOhiViOE ’
on this scale. At the end of each period they rete each atudent 8 behavior.
~On a quarterly basie all project personnel individually rate student e
behavior on the E.M.C. Classroom Behavior Rating Scale. A sample of thia

I
form can be found in the appendix of this manual.

Ihe following 13 a sample copy of tlie daily rating form as usged 1n the

project. _ ' I
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BEHAVIORAL RECORDING SCALE

’
~

A

~ Date .Qti‘ﬁhnﬂ 9

+

Neme,_John Doe.

Comment (If needed)

Subject Area
— e e et - e v+ . <t o]
Order - _

————

lst a.m. Recess
P e

Mm?lf_bm

%y~grammed Readi ng
Reading .Games

-2nd a.m, Recess

— i Yot - i et

path Skills

/.
/’ﬁlash_gggds

Individual Math

* Math Games

-.__._.._ + —

L Linch

A Stor our‘
_xB.T

e — et e

Y

Noon»Rﬂbeas

e e SR

Rest Period

e s ]

P M. Recess

F_gence

'F\“‘“““ ,

Cormunications
e 3
- ‘/\ ‘ !
" - Rating Scale: ‘L Excellant™ o oo
> " 2-Very Geod
~ 3 Averagg
4 Falr
i 5 Poor
e
g .14



«30310 in a ‘.ltructured environment if the reward attuctqre.is properly

.ond Horking is bettar than clusing nore enotional problens._ Siuce "emotion-'

4
-~ -ally diaturbed" children qre found to peak and fall in- activities- in-a- glven

gsyatem 13 to keep the child attending no uttter what the cost.‘

"
' ) . .
. . . .

VL: INTERVENTIONS B o

[ 4

The P-pﬂllion Title III program ie created to stress academic goaln.

it 18 felt that "enotionally diaturbed“ children can accompliah acndemic . o

organiréd.ﬁ Ag/;he-prpgram 18 developing 1tlis‘found that certaih students

- rebel at acndemic e&ucation. It 1a felt that keeping the child organized

o

day, an 1hterVention system’ has been organlzad., The entire idea behinn this

1, The Academic Ansggnnent. R o .; . L e | ;_
QW\\ ; . The acadenic aasignment ia given tho child bueed bn his 1ﬁdividu;1
' lfneeds of achievenenc and learning levell The child earns all of
.  hie marks. .“_V“»_~ r‘ _"" ‘i':‘m' S i :_'i.;*Q L . |
\\ 2, Sho;ken Orxggnal Ansggnmnnt. iﬁ'f ii L o } -{?}“’_ r?%; { };

I for some reason the child is unablo to accouplish the taak.
[N

‘even to begiﬂ ic within a few minuten. the asaigned task 18 j v
'ahorteved by cutting the page in half folding it sver in ﬁalf,
or c? ering the remaindgr of the-exerciae. The child earns all

. . . B - 2 R
"of his marks if he completes thig-ahortened'aaaignment._

/2

]

3. Movement of Child wtth1n301ahsrobm.>
This step 15 used in conjuncticn with a:ep two, or ‘as a separate
1ntervention.  The 152;/here 19 to bring the child into ‘another : .

e o

- area. o£ the room.. - Often . the . change in. the way. one. ia sitting. or .

" the height of a desk, changes one's outlook(iizjj:})ts to be done., .

&
”



-

| \ , -, . . . 1 '\‘,'\. . . #
Positio) changes: -

e ) + Study carrel. ,
-~ q. Laying on a rug, ' . - R .
. €. Sitting at a.tadie. o R
R ©d. Sitting on a high stool at a drnfing dsgk. '
' @, The child earned all of his mgrks. ~

«“'1;?\‘ ) )
YL e !
b Chaq;;ng,cnewueg;_. | l

*

-

By this, it Ls neant to give .the child sobie changa in the °
,manipulative device uaed. » " , . S

Hedia chpngeaz ,
L & WLit anewer with chalk on individual cﬁalkboatd or
S on ctaasroou cha kboard., L . - A Y
‘- be-Write-on-a- Magic-Siate. - mfwn~~»~»~-»-$u~m~»—»m;~wi~#-émw~we~
L;‘ c.. Writé with a crayon, j-‘.., : \Z S P
‘d. . Mrite With an ink pen. . ' : ‘ -
fles < Thé ¢h11d still earns all of. hia nark‘.'=.-

?, }._ggg_gg,to An$;her Acadenic Aasggg!gnt., . .‘z\»' Coe . .’_; 
s ~ This kéz;s tff_child 1n Acadenics but chanseu the ncadagic uatcrial ;1{ 
o ”uaed._ adtng games, math gamen and phonicu ganon still kccp the ’ "%(
child acadenically ettuctured and leatning. Continontal prcsn o
‘dittos here are sls0 very helpful. The child -till catnl a11 of
his narks if he conplotoa the Aloignment. ‘, _
; . e Non-Acadenic Assigynents. . S

Here ucademics are given up for the timp petiod involved. ‘The child*i.‘
13 given a non-dc:demic assignment which keeps the child involved in f,“;
Q ) . . » .‘ " " 0

classroon activitiea. ’ )

claaatoom activities.

S e s '__;,.“;;._?“zgie. I \ P S

b.. Pegboard designs. i : .
c. Parquatry designs.:. ' L : .
d. Coloring a picture

- a. Listening to a"record or taﬁe.

--2. Draving a picture. :
g. Art task. card,

- h. -'Science task card,
i, Connuntcation task card.

-
-t

o R




e One thins,‘ ber here is thet the: teecher chooeee th ctivity

S >
f ‘ ' for the child. Nevet 1ett§he child manipulate the teacher or you have L ; |
L gone backwerde.. In thie nan;e: the child 18 kept ‘busy end can be A
' | brought beek 1ntoethe rext acedenic t.'kq. The child eetne one»helf
' ‘ ’ of his msrks for tbe? perio{ ‘ “ - X
;ee }: o 7. Ramoval gxon the claeezfgg. | | | ;4, _f;: L
' If the child st;ll ia uithdraving fzon the different task the: re-ovel
/jrom the clese;oen 1e the lest etep. No child ie Fenoved$from the "-‘-
. §.., cleeeroom for no;e then fige minutee et one ttue. Rpmelber thie is " "v‘gj
ez ¢ not &, punuhwi:. It ie st;ated very. ‘briefly to. tbe child thet he L _Z
T_”f;““;f"“‘:“‘“tln havq~the-right~to return to the eleeerooe~end eet 11k6~%§.€ud.ﬂtr~“&
o e " Mo check marke are eerned. 1; o o . o ,;' B
. iB.'tlf step 5e4/t failp to produce eny chenge. eendlng the child hone , ”v,f*Ajfi;
1s the only answer left. Here egein ir 1e 1-port4&t‘for the child T
to know that he is. not being puniehed. He 1e a student who deeetvee
;k‘ﬁ o . " to- be 1n schooi Important here is that the next. dey the teechet ‘
'L) ’“ neete the child at tha. door end uelconee him beck 1nto the claeeroon ,c;t
;- - No check merke are eerned ehile ‘the ch11d 1is not in school.' | |
The interventione are deeigned to nenipulete emotionelly dieturbed children o
? _ before,mo:e problems accu-ulete. It 1s fiportant that t?‘ teacher or eide decidee T
‘en the ectibity‘uéze end not the-child Often the teecher or aide is able to K |
\>.\“ decide vhich intervention. wetke best with each 1nd1v1dua1 child, P B
;% : “ f&f’project is designed for aidea to be tteined in the uee of these
11 | inteﬁzenttone. As the project £uncttoned, theee 1nterventtone ete cenetentiy
.’K 4 tevieu@&, Moat enotion;i problema are handled thtough th;ve;:‘ef theae einple
RATN L o ,
\\ ) L f o |
L : ' /
A S o 17




4 .- IX. PRESCRIPTIONS AND IMPLEMENTATIONS o : , ‘

Teechet aldee have the najor gnal of carrying out all pteecriptione

handed :o them by both the te cher and the peychologlst. These preectlptione
}
ae acedemic 1ines. In’ ordet‘to carry out the

tall elong behevgotal as wel
a preeecriptione, the aide has to cloeely !ollou the outline and ditﬁctlone ‘
hended her by the teacher. At timee tpis prelcription means playing a

leetning game with three or. four chtldren, at othet timee it wmeans reedlns

a library book to the claee. and at other times 1: meane playing teg on’ the ‘f:{

Ple?ground. | : _" - -, :‘ ’ ,' ">}‘ o | 1 - . gJ

¢

ﬂ In the’ appendix are some examples of preecriptlone used durlng the

it

N Opetatlon of the” prdject.- T@f o - *F*‘ - T B

;
» . .
» - . . v . . - LY

Inetructional aeaietant aides a3 ueed in tha Pepillion project can be

.

?‘uaed effectively 1f: L oo N ‘: T

a.‘ They are eeiected beceuee of their eppropriate peraonlllty tralt-.'

2,

b. They are 1nserv1ced thoroughly prior to their uork in the cleeeroou. b

¢

et Their progrees 1o evaluated and- their eftotte rewarded.
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SUGGESTIONS FOR' €LASSROOM REIM{QRCB_{ERT

Social Reinforcers

:

-

Social reinforcers are‘conseqaeht stimuli produced by your behavior which

atrengthena someBcdy else‘s behavior. They.include wcrdg of praise, expressions,

nearness, and phyaical contact., The first step/;a learning ég\be a good.locial

reinforcer is to ddentify, studs. and practice a varietz of ways of producing

'potential gocial reinforcers.' ER T ‘ : o ; .

c-

4 .

. ‘ Potential Praisiqgrwcrds and Phrases

: GOOd» _ . That shows a §reat deal of work.
That's right ‘ ; ' You really pay attention,
~_ Excellent . __._ You should show this to your phrents.
v That's clever ' 77 T 1ike that. o
Exactly - ‘ Show the class your picture.
Fine answer ; , - That's interesting.
Good job - ) See how well Joan is working.
Good thinking , : . Jimmy got right down to work after’ receaa’
Thank you ~ ‘ . he's going to finish on time.
+ I'm pleased with that e Let's all give Johp a hand (clap, clap).
Groove ‘ . That was very kind of you. c
- Expressions . 5
Stiling . - Looking interested . CL b ,
Winking " Laughing
.Nodding up and down . Clapping hands
" - Nearness
Walkinf among students Y Joining the class recess
Sitting in their group Eating with the children

Physical Contact

Touching ' ‘ ) étroking arm S ' \
Patting head, shoulder, or back’  Shaking hand - o
Hugging Holding hand : '

Sitting in lap

— - — t

Dr. Haim Ginott, author of §eg!een Parent and;ghild, has nicely pointed

’outurhat too often dhat we consider to be praise 18 not reacted to by the child

[

as such, Just think how often someone has said to you, how gresat you are when

20



\

you really felt nothing of the sott. Take a child who has been repeatedlv
told he is ptupid and vho has failed often. He is not likely to be overwhelmed

. with joy by a teacher telling‘hin, "You are smart“. The praise statement

-

doeen't'fit with his own experience. How can th% teacher know that he 1is

smart Erom that response? On the other hand, if thie eame child has been

.
Al

working hard for 20 minutes to complete 10 longadivieion probleme and he got o
- then all done and right he might believe a statement like thia' "I saw you-
ol

workingahard on your arithmetik for tventy uinutes and I ve checked every one ’

of them.and eee that they are right, and you know your writing is really neat

a

and clear. Thie statement eimply,deecribee what the‘child did and ehows

0‘\ [

e e e % . et v i e g e e = U ————e e oo i e e L g

appreciation by the detailed attention the teacher givee to the child 8 work
4 ’

or behaVior. Ginott says it's usually better to. make praiee deecriptive

’An

rather than evaluative. “Deecribe, don t judge . : ; . o

e Thpre is much to be said for this viewpoint. The less you knnw about

s

o o a child the more - likely deecriptive praiee will be effective and evaluative

praise will mias ‘the mark. Hovever it ie aleo poeaible to make phrases: euch

21 5

8, "'Good", "Great", 'That's clever" effective for childi'n by initially

p

iyi" accompanying such phrases with deectiptive etatemente of vhat the child did.
to merit such praiee.

”Jimq? watched carefully throughout the whole ‘legson. . That's good paying ~
attention". | » .

0 [

' l!’Mary,ia sitting up atraight withfhet'hande on her desk, ready to.lieten.'
She's going to be a good listener;. . | | ;‘
i :
S ~-'Aaron, ‘you kept ‘at-that- one for a ‘long time and you finally got 1t~ JThat'e“"
| good. working. When we work hard we learn . _
'g By repeatedly providing explicit examplea of what 18 good working, good
listening, good talking, good responding, good thinking, etc.. we teach the
N \ | 21 o
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3 . . 3 '
? 3 ]

\ children what we mean by such praise statemanta. ‘Later, when ve say brlefly

gbod listening," "good talking," "clever answer'', ''that's what I call smart",

they arg no longer empty phraaes.

.

Activity Reinforcers

Next to the use of praise, the uae of reinforcing activities is the most

readily available motivating tool the teachér has. Yet 80 often the teacher'
v
R throwa away, or gives away for free, her bargaining power with activitj
‘reinforcers. Another common error - is to. use activit; reinforcers only for the

chosen fev.. The key to a well-managed, highly motivated,' and happy claaaroom

‘1ies in the contingent use of reinforcers. ' - ‘ C B -

R S e g e e - : ’ - S
: The effective use of reinforcers involves teaching the child the general

rule that ”If he performs his tasks, reinforcing events happen WOrking hard
has a PaYOffg The effective teacher does this by,constantly verbalizing new 5'
instances of this generah‘rule. For example, ''Toni finishedsher~paoer first.

s
[ < v
$he can help me.collect the papers.” Instead of just calling on children to

[y

do this or that, instead of just saying it is time for recess, or .lunch, set

" r it up so that the children have earned a privilege by theii/inprovement or

- d

excellent bqhaviors. USE ACTIVITIES THE CHILDREN LIKE AS: REWARDS -FOR DESIRED

BEHAVIORS. DON'T GIVE THEM AWAY. ’

LI

Activity Reinforcers'(Priﬁilegea)

. )

Presenting at Show and Tell Seeing a movie

. Being group leader ) : Watching TV
_Going first - Listening to musit
Running er¥ands - ‘ - Playing games in class _
Collecting materials ’ Playing games at recess
. Being excused from a test ‘Having a party.. ' .
~r - Helping-elean-up - e Lo Making-puppets-and-a puppet s8how-.. ... ... .
Getting to sit where you want to Doing art work related to studtes
Taking care of clags pets Making consttuction projects
Leading the flag salute - Going on field trips
Telling a joke to the class Having outdoor lessons
Being in a skiy ~ Spending special time with teacher
Supervising a group outside class Choosing the game for recess
Playing teacher -Teaching:younge(‘children

Getting to go home early
22
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ALSO CONSIDER uxﬂmxesns PARENTS COULD GIVE AT HOME WHEN THE CHILD HAS EARNED IT.

Artivity Reinforcérs (Privelegss)>(continug_l"

&

Competing with another class

Perforning for parenta i

Decorating a,Christmas tree
Téking class pet home for the

weekend
™ Singing songs '
Being team captain

’
. -

Reading to the principal

Getting to read a new book

Assisting another student

Token reinforcement systems dre appropriate for desling with specific problenm
Undertakings of this type Yequire consistent attention and
If properly done, the Bucdess rate with

situations.

-ingenuity on the part of the teathér.

~ Earning an extra or longer recess

\

Getting to make puzzles

Helping set up
Studying with a
Spending time

guipment
fZfriend in class*

the Iitrary ¢

Having extra lunch time
Putting up the school flag

Being .classed on to answer questions ‘

Sé¢eing a. film strip.
,Going to an assembly program

. Token Reinforcement Systems

-

handling specific behdvior problems is’ excellent.

v

. Exsmgles of Reinforcers to Back Up a Token sttem

a point and included in your “reinforcer menu.",

Foods

Gum .
M & M's

Canied'cereal

Peanuts
Ice cream
Candy bars
Lemon drops
.Marshmsllows
Apples
Raisins .
Jelly beans
Lollipop

Cookies

. . Soft drinks
Cracker jacks -

Life savers

Y

Chocolgte kisses

-

«

Pley Mg;erials

Méke-up kits

Toy animals

Boats

Cars

Blocks

Badges

Marblea

Jump rope -

Gliders .

Model airplane kits
Picture books
Painting sets

Crayons:

Coloring books
Records
Colored chalks -
Clay

Musical instruments

23

Paper S
‘Mechanical toys
Dolls .

" Kites ~
Costumes
"Dress up' clothes
Balls

" Puzzles "

Comic books

.Balloons

Playing cards
Games of all sorts’
Bean bags

Yo-yo 8

Silly putty

Play dough

Noise makers (vhistles)

-
Iy

L A

. ‘.. ‘v, .

¥

= - Rembeémber ‘that” any of the Activity Rsinforcers listed earlier can ‘be aoaigned

.

)

//

#
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R “ Qo .y
‘\r‘,
Y MATH GAME .
t. - 5 t ' ‘ ’ ‘ }'!5‘
»BIG OR LITTLE ‘ B '

-

Draw on tﬁe board a diagranm of lnrge‘nnd omall objects: & small cub and a8 -
large cup in one square, a large cap "and a small cap in the second. a small
house and a large house, etc. ‘ .

; 4
Child will folq’his paper to mark six squares. Under the approﬂriate picture
child writés the vords BIG or LITTLE after drawiug them., ,

Color the pfctures 1if ‘time allows.

»~

ALTERNATB. Hold up & picture of an object. Cnild sketches either a smaller

or & larger picture, as called for by the tgqsher, then writes BIG or LITTLE
under 1it. A : .

)

Put on a ditto problems with ansvers suitablk to- each grade, level, omitting
one or more parts to the problem. 1uch a8

BACKHARDS ARITMETIC

POOTBALL

1. Make an 18 x 24 inch football field on tagboard. Mark lemgth in 2"
" 1lineg, both enda become end jones; other lines are 10-20-30—40-50-40 etc.
2. Cut five small footballi of.oakta;a\ On each write a number .suitable as
an addend in a .problewr at your grade level, L . Lot
3, On1l 1/2 squares qf,tagboard place another nuinber . Clip thiese on the »
yard line markers with paper clips. ‘ , ' ( .

4. Divide into two even-teams. Use.a stop watch to time responses. Goal is
- te add the number on the ball to the one clipped along the side a11 the
way to the end zone to score a‘a{, point touchdown. A bonus point ‘is "
given if the child can euswer a math question or problem suitable for
~his academic level. Goal posts could be placed on the game board for
added interest, but are not a necelaity.

5. Flip a coin to see who starts. Team A's first player draws a football,
- and starting at the 10 -yard line he adds the number on his football to
"“ths ones along‘the side. He continues until 20 to- 30 seconds are up;

then Team B's first player does the same, striving to reach the opposite
goal. Tesm with the higheat score wine, .

~
»

6. 1f any plnyor sives a wrong anwer, it s s "fumble” and the hell goes to
" the opposing team,

. !

VARIATION: Use for subtraction, multiplication,.or division.

& TE




NUMBER BOOKLETS

1. Staple ten sheets of lined or/hewsprint.paper between sheets of construction
paper. ' ,

2, 6n page one, have child write the number one. ’t the bottom of page one,
write the word one, or have the child write or copy it. In the middle of
the paper, have him draw one object. .

3. Continue stepﬁtwb until you finish all ten pages. N | o

VARIATIOﬁ: Cut outs from msgazines could be used as an alternate. .
-

FLASHcAkn GAME “

Place anawers to sevgral flashcards on the chalkboard just above the tray.
Divide cards evenly among players. At & given signal, children place cards
under the right answer. Child getting rid of all his cards first wins.

<

CAN YOU BEAT BROTHER FOX TO THE BRIAR PATCH?

_ . , ‘

Materials: one "Fox' and ore ""Rabbit" Zame piece cut from tagbosard. One set
of footprint shaped flashcards cut from construction shaped flashcards cut
from construgtion paper. One game board drawn on tagboard--or separate.‘pleces
cut from construction paper so that the game board cap be assembled on a
flannel board or bulletin board. Otherwise sketch tle game board on the
chalkboard and have it look something like this: ’

| ﬂ D %y"iﬁ;h '
*w@%mé@mw |

The object is to have the rabbit and ‘fox race up the footprints to see who
. can get to the briar patch fitst.

Make more than one set of flashcards so that the gamec-can bo used for more
than one level. : ¥ .

. NUMBER PUZZLES

Sketch or use magazine pictures with 1-10 objects. Glue the pages omto
tagboard and write the number and number words somewhere on the puzzle.

Cut into puzzle pieces and write the puzzle number on the back of each piece,
then place each separate puzzle in an envelope. ‘ .

Can be used as a "free time' activity.
. . ¢ ‘

'y



FISHENC
» On 18 fish ahepeo~of»paperf,wtito'numbera from 1-9. Put a paper clip'oo each.

Tie a magnet to a string and pole. Each child fishes for a paper. The first
child to, get a matching pair wins.

A . -

cmmum 'COOKIE JAR e " - .

: J
Weite down 10 problems at the child's academic level. Have the child lay out
" each grouping and give the answer. Use for beginning addition, etc..

-

1. Discuas the meening‘of one dozen and/or one half dozen. | - E .;«

[
~

2. Count by two's.

3. Bake cookies for a party. You'll need -two cookies for each person.
people will be at .the party. How many cookies should you bake!

4. . cookies are in the jar. Do you have enough to give each of
people cookies? ('

CARD CONCENTRATION

Materiale' One d?ck of playing cards.

» 1. Cards are placed face down in ro;y on the table. Children take turns

turning up two cards and trying fo make pairs.
2. "Anyone turning up a matching pair continues until he fails to make a match.
Objact: Tﬁ\femember placement of the cards.and gain the moat*peige.

Alternate: Ask thoee'not‘matching pairs to add the two sums together.

S~

MATH HGUSES
Use a9 x 12 plece of tagboard, folded in half. On the onteide draw in ten.

windows about one inch high. Cut around three aidee of each window so they
can be opened. ‘

On the inside of each window write the anlwer to a combination that has been
placed on the outside of each window. o
A

1. Open up the houses--placg a sheet of paper underneath the windows.
2, 'CIose the house and look at the problems.

3. Open each window and write the answer to the problem.

4, When all problemo are coupleted, remove the paper and check your answers
with the ones inside the house.

26

Q"



MATH HOUSES -- Continuad

This can be used for adding, aubtracting; multiplying, dividing, fractions.

- Alternate: Two people may play thia game. One points to a problem, then the
other gives the answer. After the answer is given, one of the two players
opena the window.

.

GROUP ING
‘1, Make cards of tagboard. with different symbols on them. Make mo)ye than one
of each. .(1-10) St ‘

j
2. Jumble them and have children group them.

3. How many are there of each symbol? ‘ ‘

K

PLAY STORE

_ Purpose: To review coin value. .
1. Make up 3 x 3 cards ‘with pictues of toys, etc. on them and list a price '
under ‘each picture.

'
B

1
2. Have each child sort a selection of play coins by de ination and place
the coins in piles in front of him.i } ) ,

- 3. Teacher or leader holds up a card. Child must giée the leader the exact .
‘ change. If he can do so the card is his to hold. If he cannot give the
’correct change, the card is placed back in play. -

.cwnm'a COOKIE JAR - ‘ ‘ ‘ —
.'- . ' . ’ . )

There are a number of games that .can be played with these same game pieces.

A cookie jar 1s made from &n.empty shortening or 2 1b, coffee can covered

with contact paper.. °Letters spelling "Cookies" are cut of a contracting paper

and added to the outside of the/can. S .

. The “cookies" are made of 12 plastic margarine tub lido 4nto uhich you glue
- clrcles of cookie~-colored construction paper.
!

Game 1

1. How many ways can you group the .cookies to make cobinations that total
5, 6, 7, etc.?

2, Say aloud the_combinaﬁions'§ng‘have made, i.e., two plus two equals four, eec{

MATH GAME WITH BALL

Materials: One large rubber ball, .

" One peraon';ill bounce the ball one to ten times. The second person will clap
the aame‘number of times and give the proper number.
L}

27 » ‘
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BE CAME
. \ -
1. Put two beads or beans in a small tin can. Rule a gameboard of.oaktag

into nine smaller squares. )

.

2.. Number each square, but in no particular sequencé. j

3. Child must epill beans onto the card and either add or.subéract
(whichever you say) the two numbers on which the beans landed.

b. Sco e one point per child for each correct ansuer. Highest score wing.
R
Alternate: Rule one card into six aquarea for younger children, number 1-6.

"ADDING AND SUBTRACTING COMBINATIONS

Make two-épinners from cardbbard.'
1. Using these two spinners, apin both at the samé time and ask student to
add or substract the two numbera showrt by the points on the spinners.

2., Give points or candy ‘reward for correct answers. ‘
,LADDERS ' | _ R, .
1, Draw the ladders on the board as shovm--or’ make them on tagboard with '

magic markere. Have then laminated for extra durabil{ity. ‘

-+ - )( -~

| ‘ 0
o . i}
N

1 +37. ) h

2. At the bottcm is a number and sign. You must add this number,.or divide, .

’ etc. as ahown by the sign so that you can climb ‘to the top of the ladder.

3. Give prizes to the winners.

NUMBER ACTION GAIE - BN , g
“1. 'Number flashcardl from 1-10,

2. :Wtité‘aétioﬁﬁworda“on the chalkboard or on cards and have child do the
action the number of times shown on the flashcard,

' COMBINATIONS GAME

Use a flannel board and construction paper figures of objects, plus cut out
numbers grouped on the flannel board to aid in learning to count and to recognize
combinations.

2 * L
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"AmeEstup‘ | o . o . ;

1. The letters in each separate line below are arranged in a logical pattern.
Think about the pattern, and try to figure out what the next letter should
beo -»

5

2. “You will see that some of the letters are lying down or. leaning over;
‘their position is important.. In one line, the shape of the letters is
P\ important. This is an exercise in loglc that is tricky but fun. We've
\ _done the first one. Can you figure out the rest? ’

SA®CO__&) & TAVM —— (X)
2 A Z BY.__...C¢57-‘ 2KM__=)
. Ew g T s PG dVN__ (T)g’
« JLNP IR Z XV T_ (R)
5. ‘od[ﬁﬁ o o) A2 X — CE). .

~.

THE DISCOVERER

’
-

The point of the game 13 to decode words or sentences.

L3

%X E.E P D J B L L1 CG B QM P S U O
1 2 3 4% 5 6 7 8 9 10.11 12 13 1% 15 16 17 18
!
:r_.rsy_A&w‘x.Z..
19 20 2127 23 24 25 26 : »
& . o | '
urmmszqgmcz : o -~

Purpoae. +To" give players practice 1n racognizing initial aog?da in wotds.‘

Directionsr‘
~1.. One pupil-starts the game by saying, "Hy boat is ltaded." |
2.r The ntxt'student gives a sentence naming‘d word thgi begins with B,
3. Ehé game 18 continued until one child stumbles,

CATEGORIES

t

Usiné A B C flash catds, have -the children place the correct letter underneath
the correct picture, i.p., alligator. bear, cow, etc.

These animal pictdres may be cut~from magazines and pasted to tagboard, leaving
" blank spaces for the A B C cards,

L




ALIKE OR DIFFERENT - T - - A\
Purpose: To distinguish betwaen words that sound alike and those which L
sound differently. = | \ , v - '
' 'Directions. Tencher stands about five feet from the 'pupils who stand with
““ » their backs to the teacher.
The teacher vhispers distinctly the same word 3 or 4 times; come, come,
come, come ‘ ‘ N
. 'j Thén she saya, “Arg the words different or alike?"
' Then she might say the words mat, cat, sat, pat and repéat the aboﬁg question.
CATEGORIES . - ‘
1} Provide a list of objects on‘thé board or on dittoel.' i
v ) ‘ , / ’
° 2. Each child is to read the words and drrange them in aategories.

y
4 Given Words:

, w1Vl 8¢ . i | | ' ’ L

-

blue red stove horse gorilla’  tiger purple S

chair lion  table * stool yellow '  cat orange

3. Category headings are: Animals = Colors Furniture ;
4 s

HOW MANY STEPS? . L : -/’

{
Purpose: To give practice in quick recognition of words.

Directions: Dréw on the>chalkboard'a sidewalk divided into segments.

1

In each part write one of the words to be practiced.

Give each child a'chance to 'take as many steps" as he can by reading the
words on the sidewalk.. See how many children can cross to the other side.

g LOLLIPOPS ‘ - :
1, Make lollipOps out of construction paper and attach to long handled

plastic spoons.

{
2. Each 10111p0p is printed with a capital and amall letter of the alphabet,

T

3., Lellipops are put in @ baaket. Sell the lollipops to the people who can
~ say the letters on the lollipops.

30
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FEED THE BEAR H

‘The children are allowed to feed the bear A B C cookies or reading word

Consttuct a Bear out -of heavy paper. : j%

cookies.

\ .
Vatiation' Conatruct a fish and feed it words,'or construct a monkey and
feed {1t bananas. ‘

GO AROUND THE BOARD

. 3

. Purpose: To" provide practice with sight vocebulary words.

Materials: 18 x 24 inch sheet of taéboard. Make a 2.to 3 inch‘margin around
the board and mark it into squares. You\ll also need a spinner.:

In each square place words, jump, happy, sing, and then every so often, put
"move . back two spaces', or similar things in a few of the squares.

Directions: Each player. in turn, spins the arrow and moves clockwise the

number of spaces indicated, starting with a square called HOME BASE.

~The child reads the word that hé lands on.: If he doesn't know g?é word, he

returns to the original space until his next turn.

" The tirst cgild going all the way around to home base wins.

HIDDEN WORDS

1l.- Give children a word’such as Holloween, Thanksgiving, or Chriatmas;.

2. Have them make a list of as many small words that they are able to find
within the longer word.

Variation: Make the words fit a definition:
‘ 4

Example: Halloween =--- hall, allow, eve, wall, hen, new, lean, etc.

- ALERT-0 - A ‘ ;

-Purpdse: To prvide practice in wprd-récognition.

Hateriggs: Word cards, chart holder.

c w ]
Directions: Place & number of word carde in the chart holder. kbfite a number
on the chalkboard. - The first child takes that number of cards. He should
name: each card as he“takes it. Change the number for the next child, etc.
The teacher may add other cards to the holder until each child has had a turn.

3l i
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_ WORD FOOD

Why is the letter E like a calorie?x (When you add it to a word, the ‘word
.gets bigger!) Add E to the words defined and see them grow.

~
1. A small rug . ‘- a partner . (mat-mate)
2. Indistinct = a dime -+ (dim-dime)
3. A grown up '= a horse's neck hair. (man-mane)

4. Time gone by | = a sticking substance . (past-paste)

5. A fstener _;_“ = an evergreen, (pin-pine)
6. Headgéar = a sleevaless cloak. K . (cap-cape)

7. Metal _ = a prong of a fork . _. (tin-tine) ‘

8. One of a pair = a kind of cord . (twin;twina)
9, AStép w;‘ _ = Vexy s . fquit-quite) |
10. A frienéd = light-colored T, (pal-p?ie)
JUST LIKE ME . L . ‘
Purpose. To provide practice in visual discrimination.', :>'

Players: One or more. rin
| -

Materials: Two sets of éards c2ntain1ng eeveral pairs of cards of like ?es}gn.

. o ‘ , ‘
Directions: Sort two sets of cards into two stacks. Give one stack to the

~ player or divide one. atack among players. Have players then match their cards

to the ones the teacher holda. The first player to correctly sort all of his
or her cards wins-the game, ‘ : ) '

MESSAGES
Materials: Nevnp?per or magdzines,,sheets of paper, scissors,

Make up telegrads by cutting words out of a newspaper or ﬁagazine. Paste your

" messages on blank paper. Read megsages to your friends.

READING - ) | , = S

As you say one syllable words containing either a long or a short vowel sound,
have students raise both.their arms up high if the vowel is long. If the vowel
is short, they must fold their hands on the desk, Later, after children have
learned vowel sounds, you may add the fqtegory that is neither long not short
(ar, aw, er, oo, and 80 on). - { -
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CHRISTMAS TREE DITTO ON GREEN PAPER

Put letters (ABC) (abe) to be identified on the tree.\' B o

Say, "Here is a red pen. Red lishtn up the A's (or whatever letter you
choose). You only get the red pen once, 80 try not to miss any.'

Repeat with snother colored pen for the 2nd letter, etfc. You could say,
"Light up the lettera that begin with the sound of apple, boy, car, etc.".

When making the Christmas Tree Ditto, divide the tree in sectiona 80 the child
can work more easily from left to right. :

Vatiation: Use with numbers or with long and short vowel worda. Red lights
up long vowel wordg. Blue lights up ghort vowel words.
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'HOW CAN PLANTS ax}mwm IN QUTER SPACE -+ * .
Add water to a small bottle until ¢ e three fourthe full of vater. lntd\

7the water, place a small plant that will grow in ‘an‘aquarium, The plant
Elddea worka very well. Also drop a snail gpto the bottle, then put a cork
or cap on the bottle.‘ It should be poaaible Eor the ‘snail and the plant to
1ive for some. time in the closed bottle. The plant glves off«oxygen. which
can be ﬁaed both by the ;nall and by the éllnt. If the snail and the plant ~ .
are able to live {n the bottle, you have a balanced aquarium. For lodé

f,:a ‘ tripa in space, it probably will be necesaary to have plants. In the space~ -

- craft,‘rhere will have to be a balance‘between the plants and 6h1mals‘aome_
: ) : ) DR : . <
~  what as there is in a balanced aquarium: A ‘

o _ o 4 o f,‘»
~ HOW CAN TEMPERATURE BE CONTROLLED. IN A SPACECRAFT

Place two thermometers in the sunlight. Cover the bulb of one thermometer

P

with. a4 piece of'black cloth. Cover the bulb of the other rhermomatef witﬁ
a plece of thte cloth Read and Record the tamperaturea every five minqtea.
. Under which cloth does the temperature rige faater? How can you explain the

‘difference 1n!temperature readings. Try to make one of the thermometers
. ; ) 4 ' o v - - s
always show about the same tepperature. What should you do when the temper-.

ature rises above the desired reading? What should you do w;ln it falls

below the desired reading.,  If the tedberature.rlaeb, turn the white bart

’

towérd{the gyn, Some of the energy vill be reflected awayl 1f teupezatare

falla, turn the black part to tﬁe sun. o h ' ' N - “

P
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HOW MUCH WOULD DIFFERENT THINGS WEIGH ON THE MOON
To find out how much things would weigh on the moon divide the weight of the
. ~object by six. Things would weight one-sixth as much on the moon as they do

on earth.

- HOW_CAN A LIQUID BE MADE TO BOIL
Pour a‘littie water into a flask. Apply & source of ﬁeat un 11‘the water
boils.. After the water has boiled for a fe& minutes, take away the heat iourcé
and close the flask.with a stopper. Th;n drip some cold water on the £lask
and see what happens to tﬁe water in thg flaak. ;f you have a stopper with
a thermometer fitted in it, yoy cAn record the temperatures of the water in
" the flask, ﬁepeat above directions, observing temperature readinge on the
thermometer. What happens té_the temperature of the water vapor in the
,flask as cold water 1is dribbed on the outside of the flask., Try to explain
what happeni inside the flask. Remember that most of the w#tér vapor in the
_ , :

flask changes back to liquid water éa-you cool the flask.

.
3

WHY ARE DIFFERENT TIMES NREDED FOR PLANETS TO COMPLETE THEIR ORBITS?

Place a chair or soﬁe other object'neaf\the center of a large room.f Ask 'X

someone to walk in a small circle around the chair. This perason wéll
represent Mercury and the samll dircle will represent the oigit of Mercury.
Have’ another pérson walk in a larger circle to represent the Earth. Have a
\\third person walk ;n a very iarge-circlo to represent Pluto. Which pércon
takes’tﬁiﬂlbagz;;‘gime to complete one revolution around the chair? Which

takes the shortest pimé?

4



WHY M%ﬁT A SPACE PROBEL_E AIMED AT A PLACE WHERE A PLANE WILL BE MANY DAYS
LATER '

« ‘ A

1f a space probe is dent‘froh earth too early or late it will not reach a
planet. Show uhy it 19 important to uand a apace probe at the right time(/
Use a large ball as a planet and a small-ball as a space probe. Mark a

"spot on the floor about ten feet awgy‘fron a chair. .Let the spot represent
the place where you want your space probe t; reachJ;our plah?;. Let'theﬂchair
rapre;ent the earth. Aak,a‘f;iend to roll the laréfrball'from the side of
;Be room toward the spot on the floor. thn.the lﬁrge ball r?ach;s the spot,
Yoll the small ball toward the spot. Were you able :6 hu‘: the large ball
with the small ball., Ask your friend to roll the large/bail again. This ‘
time, roll the small tall toward the spot before the 1‘}30 ball renches thc

. spot, Did you come closar to hitting the ball? Practice aeveral more times
uhtil you are able to hit the large ball with the smail ball. You should be
able to see why it is important to send a{space probe b;fore a planet re;chOlf
- the, place vhere the space ptrobe and planet should meet. You s?oulifalsoﬂbe
able .t6 gee why hitting the planet with the space probe is so difficult’
Remember the earth%does not at;§ in the same place as your chair does. Would
it be haxdeféor easiér for you‘to‘hit the iiiht ball 1f you were moving vhile
‘fou were rolling the small ball? Try it and see. \Aak your friend to roll the
' large ball. faster at sometiwes and‘slouer at other times. MHow does the speed
‘of the moving object affect the way you must roll the small ball? Why would it

be important for scientists to know the spead of a planet before.they try to

'reach it with a space probe?

36
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HOW CAN YOU DBTERMINE THE HARDNESS OF A ROCK?

-

You can compare rocks by their hardness. .You can do this by using your

fingcrnaili,a copper coin, a knife, and Q plece of glass. Use ghe\following
key to determine the hardness of a rock or part of a rock.
Very soft rocks -- can be scratched with a fingernail.

Soft rocks -- can be gcratched with the edge of a penny; but the rocks
will not scratch a pilece of glass. :

/Medium rocks -~ can be scratched with a knife, but thé\rocks will barely
scratch a plece of glass. )

Hard rocks -- cannot be scratched with.a knife, but ‘the rocks will scratch
a piece of glass. Q\ 4

Very hard rocks -- will scratch a knife and a plece of élasg easily,

~

HOW MAY CRYSTALS BE FORMED?

Put a few inches of water in a glass. Add a little salt and stir the water

with a spoonf Keep adding salt until no more salt will dissolve in the water.

‘Pour the salt water into a clean giaas. Tie a string to a péncil. Lay the

pencil across the giass 80 that the stflﬁg danglés into the salt water. Set

]

the gla’s aside- and wait‘for crystals of salt to form. Tty this using sugar

" instsad of salt. They try it with alum and copper sulfate., When you have

been able to form cryatals from several different materials, you should notice
that the crystals are not all alike. Use a magnifying glass to examine,the
crystals more'closely. Notice the colors, shapes, and sizés of different.

crystals., Are crystals formed by different material different in appearance?

\ L]
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. FOSSIL PRINT

You will neeo a smali;rfdgéd shell or slmilar‘object. a milk carton, some

vaseline, and some‘olaster of Paris. Cut off two thirds of the carton,
1eav1&é only the bottom third.‘ Cover the shell or other object with a

“thick‘coating‘of vhseline: Put the shell or object 1n the carton bottom.

 If you use a shell, place it ridged side up, Mix somh plaster of Paris and

f

water, Add cnohgh of eacﬁ to make a soft paste. Pour the mixture over the
1 ;

shell, coveting it coaple{ely. Whem tho pla-tet of Paris hardens, tear off

I
(the carton and remove thefshell. The 1mpr1nt of the ghell in the plaater of

»

Paris 18 a homemade fosé?l.
) /

~ ’

HOW DO FROGS DEVELOP FROM EGGS?

Get some frog's eggé. They will look like very tiny bubbles hely to;othor
within a largef’béoble. Put the eggs in a glass dish or jar that will hold
about two quarto,tozone gallon of water. If possible, put a rock and;a few
water plonte in the bottom o?'éhe jar. 1If you have an nquarihm, the eggs

can be putvin there. However, you should not’ put the eggs where there are
fish, since the fish may eat the eggs. watch the changea chat ocaur, Figst
the eggs will develop into £1en—11ke\cnimals called tadpoles. Tadpoles gee

" oxygen from the water. EACh tadpole will develop two 1aga and then two

more legs: As Eh@ legs develop the tadpole looks more and more like g,frog.

As the tadpole approaohes the stage of becoming a frog, ye sure the water in -

the jar is shallow enough 80 that the newly formed frog can get on the rock

and be out of the‘wgte;J ?he Ygog takes its oxygen from the air.
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REPTILES IN THE UNITED STATES ‘ .t
Turtles, tortoises and terrapins~ex. enapping turtle, box turtle, painted
turtle, lizards and anakea -ex, geckos, chamaleonzﬁﬁkinks, gopher anakea,

]

garter snekes rattle snakes. Alligators and crocodiles,

HOW CAN YOU SEE THE RESULTS OF MOLECULAR MOTION IN LIQUIDS? .

Obtain a glass, some water, and vegetable'cploeinge

Fill the gless with water, Put the glasg of vater in a place where you‘cnﬁ-

let 1t stand for th;ee daye. One hour~afte% you filled the ‘glass with’watet;
slowly add a drop of vegetable coloring.f Without moving the mixtute;»obﬁetve
what hapeens over a three'da&‘peribd. Do you see how the water and vegetable
coloring are slowly mixed. The coloring is spread throughout the watet as a

result of the motion of the molecules of each liquid.

>
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LEAF PRINT

Materials: Crayons, fresh green leaves  white drawing paper or pale-colored
construction paper, an iron and ironing surfaCe, old newppapers.

Directions. ‘Lay a leaf, vein side up, on a sheet of newspaper. Color the

leaf completely, putting the crayon on cs thickly as possible without tearinF

Y

the leaf. Use all one color, or color different sections of the leaf in

various-'colorsr Lay the leaf, colored sidc-Qown, on a sheet of paper (white).

Place a protective layek of old newspapers under and over the work, Iron at

medium heat to melt the crayon. The colors will be transferred onto the pApcr.

o o ' L : :
SCRIBBLE DESIGN ' | "

Materials' Crayono white construction paper, {;arp pointed instrument, as a
: nail, paperclip. .

Directions: Complete Qctibble deaign, making sure to pijas heavy with crayon.

~

With the nail or paper clip etch a design in each secti n of the scribble

design. ©Etch a d}ffet@nt design in each section.

CRAYON TEXTURE PAINT

Materials: Old crayons with paper wrnppings removcd white drawing paper. .
: candles in stable holders, matches, and old newspapers.

Directions: Draw and 1ightly color & picture on white drawing pAper. This

3

serves as a pattern and will be completely hidden by the melted crayon’ overlai
Protect work surface with lnyera of old nawapaper. Place a lighted candle
-within arms reach., Hold‘crayon tip alpost into candle flome,uhtil 1t]becomeé

soft and almost dripping. Paint the.surface of the picture with melted crayon.

K
*

(This 1a a long procesa--plcn on more than one day) ; p

- —

' CRAYON BN COLORED PAPE
Materials: thQOns and colored conatruction paper.

Directions: - Hake a crayoned picture on colored paper, 1nlte¢d .of usual white
‘drcviog paper. The effect is baaically the same as in crayon)Batlk.

40 L ' . 50 ”




NOTCHED CRAYON

*

Hateriala: 01d crayons, sisscors blade, and paper. : o ¢
Directions: Cut notches in theg tip or side of an old crayon. Use this

notched surface for unusal effects in lettering or other crayon work.

)
(You might prefer to use this as an 1htervention)

-

. CRAYON ON cLoTH o Ty

Y

. i
'Materiele' Muslin cut 1nto pieces, crayons, an- 1ron and ironing ourface,
aupply of old newspapers.' *
Directions: Color a picture or design on huslin. Theqthicker the,crayonAis
apglieo the more effective.ls the finished product. Place musliin face down
-on a protective layer of old newspapers, 'Cover it with deop cloth, place
onother layer of heuspapers on top. Press with a medium hot iron to melt the
crayon and set the colors. F!nished product may be washed }n likewarm water.kl‘

If after gseverail washings colors appear to fade, 8imply recolor the areaa.

‘Ideas: Place mats and napkino for Mother s Day or a cloth booklet. P

Materials: (Crayons, white draqing paper, pointed objects. Also may use

.

CRAYOM EYCHING

“talcum povder'and India ink. D

Directions'- For background, color a sheet of paper with otrips, blotches, or ~:
any hap~hazard arehs of color, until the entire eurface is colored. Press-,
firmly on the crayons 8o that the colora will be thick. To add overlays, dust
the colored sheet with talcum powder. This allows the Indio ink tO‘adhere;

Then coat the entire shee; uith India ink, (Aithlck blacﬁﬁcrayoh may be used

’ in place of the Inida ink). ﬁor etching, use a pointed object, scratch away

the ink in any desired'patteroﬂ h . J’




'MAGIC PICTURES\ :

‘Materials: White crayon and white dquing papér;iwater colors and brusheg.
L ,’ l - A . .

‘Directions: Have each child draw a picture on white drawing paper, using

white crayon only. -Finibhed work will'be almost invisfble. Have each child

. \ . . N
exchange his paper with a friend. Children then paint the entire sheet wit?.

one color of water colots,/and Presto--just like magic--a secret piétd;; abpeats.
A )‘ \ '
SANDPAPER ART 7 .

Materials: Sandpaper and primary colors. ,

Directions: Sketch a picture on sandpaper with pencil. Color with crayons
_to oﬁtain a sandpainting effect. By pressing heavily with crayons, your‘ L T~

piq;dge Qill resemble an o0il painting.

CRAYON BATIK
. Materials: White Qfawing papet, crayons, water colors, brushes. ( :
‘ ’ ’ ¢ )

Directions: Color a picture with crayons leéving nmuch of the avea blaak.

«q

Using one color only, paih;.over the entire a;ea.. Water colors will adhere

only to the nen-crayon areai Entire sheet will have color on it. L

CRAYON CARBON

-

‘Materials: 'Two sheets of white drawing paber, crayons, pencils or peﬁ;.
. - . N * : , . N
?}rectiona;‘ Color one sheet of paper with any pattern of colors, 'filling the

sheet entirely. Press heavily on the crayons so that the colors will be thick
." + and rich, Lay this paper, colored side down, on top of tht second shFZZ. Usé

a pen or pencil to draw a picture or design on the bagk of the colorcd'ahegt.' B /

Carbon papers may be used over and over.
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ERASER SMUDGE_PRINTS

Materials: <C(rayons, scissors. scratch paper, white drawing paper, pencil with
. . t

eraser. N

Directions: Cut a silhouette_shape of a house, t;ée, person, animal, elé.

from scratch paper. DarkIyCZBipr the border of this stencil silhouette with
. . . Y . e

i

=

- L3 : . . -
Paint with’tempera or use crayon.

\ - : ,

crayon. Place the stencil on white drawing paper. Holding the stencil firmly
A N . ) S

in place with one hand, place an eraser tip on the colored border and smudge

outward onto the white q;:ying Paper.\\Continue~-smudging‘color from .the
. S \ :
e

stencil border out 6hto(i

drawing papég all the way around the border.
' . "\\ . -
Lift the stencil and see it's shape color QP the white sheet.

. | ‘ \:h
N

SPONGE_PAINTING ,

Materials: >Paper, tempera paint, sponge. .

Directions: Place paper on the easel. Dip sponge in paint and paint lightly

on the paper. Try to cgeate different types of strokes and looks with the

sponge. .

ART
I . . '
Materials: Patterns of oaktag in the shape of squares, circles, ovals, .

-

rectagngs, triangles. Also construction paper {nd crayons.,, B

Directions: Have each child assemble the shapes on his construction paper
. ) ‘ _

sheet to form an animal or other design. Trace around the shapes and color

the picture.’ <‘ : o
BAD_BAT

» . » -
L

Materials:. Constrhption paper, paper plates, glue,

Directions: Cut a 5% inch diameter head with ears. Cut wings and feet as

. shown, Glue the parts between two body plates. At;ach'plates; rim to rim, -
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TELEPHONE RN
.Purpose: To learn to call authorgtles*in time of need,

Materials:~ Phone, phone nnmber(s) for local flre‘station, police, ambulance qervices;'

hoepital(o) doctor(s)“ )

Diroctlone. Imagine you need the police, ambulance, doctor, hospital or fira dept.

1 *

Hake your phone tall, dialing the right number and telling them what you vant, Be

-auﬂe to use prOpar telephone mannera and procedures.

K

Example: Thls 18 ' _(name) " I d llke\to report (state problem)

at (give addresa) . . Ete. . . ° : - R

¢ . i ‘ . ‘ . ‘ ’ - ’ ) ' .

This could be used in conjunction with a field trip to a‘phone company. o { o
] . ' . L § ' ’ ) ' \ .

FIRE ALARM -« ° ‘ v o o ' /

Materials: A 11t£le bell., o

. Directions: Choose one child to go out of the room as the "fiteman" While he's

-4
]

' gone, hide a bell ln one desk, This child rings the bell and names someone else

» . l , A

to call 1n the alarm. . The child chosen calls the flreman and’ gives complete
dlrectiona—-row and detk numbers—-to flnd the fire. . Hhen he finde the right houle.
" the flreman takes this seat and the one who's houae was on’ fire becomes the fireman.
'Vlri.tidn: Play with policeman and report d thef;, or_call the Humane Society and
- - a _ _ . - : _ .

report a stray dog.

.CIRCLE OF MONEY

N s ot Vgt i ety S

. D}scuss A

A factory owner employe people. They work -to make a product; ‘The owmer sells the

’

product. :The owner pay expenses (overhead, materials, taxcs, emplpyees). The money
; left over belongs to owner (profit). He uses profit to expand, produce more, spend

- more or éaves ‘t

* R

DlecusskB° Salarled employees usa ;helr money to pay expenses, Save buy servlces

ybiand/or goods. oML o e e - ", el ’efi’fjf

SN




THE NEWS | .

Haterials: Pencil, paper, crayons, daily newspapers.
-Discuas tiow we usge radio TV, newspaper.

‘Ditto thc‘following. RADIO--Name one type of program you hear on radio.

T Draw a picture of one other uay radio is used besides news and entertuinment.

“TV--Draw a picture of your favorite program. List fou{ programa you watch

(and consider worchvhile)

. 4
‘ ; .

,NEHSPAPERr-Uae papers on work table and‘fiﬁd articles or piétures that shou

examples of:

, . L
: 1, Radio programs .6, The weather ~
. 2. An 1amportant méeting 7.7 An {mportant incident N
. 3. - A good cartoon " 8., The headline ‘ N ’
4. A job for someone 9. Loat and found item ‘ oo
5. TV programs ‘ 10, Political item , N
11. .Foreign news item . . L o N

- 12, Something to buy : .

* Mount the above articles on construction papetf lébel_them und display on’

S

‘bulletin board. : " o ) . ’ - "1 “
SIGNS L | C e
Purpose: To learn to recognize traffic signs by their shape. : o

:-Matetials. Large catboard disc dt least 24. inches by 24 inches with an érrou

" fastened 1n the center by a paper’ fastener, shapes of traffic aigna placed
gy RN
’ around the outside of the disc C) S ’
. . // SToP <c>\
# _ ‘::7 , CAUTR;>
) Y'ﬂ'b D/é— Requ lador.,

e

| - . @%%,“w

_Introduction: Each player spins the arrow and deacribea the sign and what
it tells us to do. Younger child may act out what sign gays tb do.' Older

ones could write sentences about the signa.

. . : . ) - - ; R a :

n
-
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' MANNERS® AWAY. YROM_HOME

bl

n

Pantonime or act-out situations such as being gaked to a friend s home for
lunch and being served something you never taated and you don t. know if
you 11 like it, 8o you don't think you want to try it. Or spilling or

a

breaking something at a friend's house.
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SCIBNCE*SOCIAL STUDIES COHMUNICATIONS o ) )
yo
Ha;erialo . Large map of the United States to cut apart and put back together

as & purrle. Cut each state apart and back each plece with tagboard.

1. Give each child a pattern piece di have him outline his plece on tagbcard,
then t;;earch the state tree, bitd ~flower, slogan, capitol.

2,' Make these sheets into a booklet,;

‘3. Re-assemble puzzle frequently to aid in‘learninglbtate's proximiiy to

it's neighboring states.

~ | ” ' ~ | \\

SOCIAL STUDIES
M;ierialaa 8Y or 9" square pan 1.5" deep or cardboard base, modeling clay.
1. Use modeling clay in the pan to make land formaiions, i.e., plains,
| mountaiqsl\valleys riv;rs and streams, lakes. Fill the lgkeg and rivers,
with water 1{f you uge the pan--omit it 1f you use the carboard Lsse!

Variation: Use damp sand instead of clay,

Vagiation: Do outdoors,

WHO TAKES CARE OF THE BABY? (COHMUNICAT%?NS)

Purpose: To promote concept of division of labor.
: Discuss and pantomime family Jjobs and show what would happen if everyone

did the game job instead of dividing up the joba that need doing.

Draw pictures or write stories on the above topics.
. X ‘
TOOLS_USED - (COMMUNICATIONS)
Materials: 12 x 18 {nch newsprint crayons, chalkboard to list children's
/ \;responses a‘$4st of activities in which tools are used on chalkboard

D rectiops. Fold paper into squares and draw the tool for each activity

1iéted. Discuss before or during sketching.

47




DIAL-A-SEASON

- Make a larg; carboard disk with an arrow spinner, Take turns spinning the .
arrow gnd tell: |
>a. What kind of ;ork we do during this season.
b. What seasonal gamée we play. |
c. What we wear.
d. What happens to trees.
e. What happens to animals.

f. Ete.

I SEE

Ditto as fol;ows:

. - e o o

_MADE BY MAN 1" 7

1" MADE BY NATURE ,

NS 188 &0 ,
. -

m L(Z.T'TJJ "‘}4 cloud 7 sun\\ |

house. cor £lower

Try to list as many objects under each heading as possible, Use this following

a walk or field ctrip.
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