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' High school principals have been identified as very .
busy executives in charge- bt complex organizations. In spite of their
lack of time there does appear to be sufficient ,justification for

, principals to become involved in growth and de?e;ppnent inservice

.+ ' -programg if they are to continue to function as effective
administrators. This speech describes the activities-and procedures
of a month 1y scheduled .and planned inservice progran of 12 Nev York

. City high school principals from the borough of Queeds. An outline of

a session on "curriculun" is included. (Anthor/nLP)
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IN-SERV ICE_PROGRAMS FOR PRINCIPALS
. ngh School Prlncipals have been ldent|fled az very busy executlves
B

In charge of complex organfzatlons. They haye been lasslfled by many as

leaders In supervlslon, 1nnovators. directors of lnstructlon. and managsrs.

How, then, can these—often OVer burdened lndlvlduals become lnvolved wi'th

PRy

ln-servlce programs for themselVes? Why should they do thls? when does. the

v,

jf _tlme become ayallable for prlnclpals to meet to revlew and dlscuss some of

thelr mutual problems? The questlon poses a dllemma which may be’ dlfflcult
/

to resolve partlcularly ln areas where prlnclpals are overwhelmed by pro~

[y

K i . »
blems of. student confllct parental pressures, and communlty Involvement. - -

Nevertheless, there does appear “to be sufflclent justlflcatlon for prlnclpals
to become lnvolved with some kind of growth and development in- servlce pro- - "
L,

ugrams if they are to continué to functlon as effective adminlstrators._ 'r‘4: ;

lt ls probably more feaslble for ln -servide programs for princlpals

-

VOr the partlclpants In this area.l I should llke to. describe the activltles ;’

1)

nd the procedures zhat have emerged In thls partlcular group, u5|ng it as’

r dlspussion.}f
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largerrgroup.¢ Host of the orlglnal proposals were eventua]ly made part Qf

R . * . . ° . " } :
e . - . ‘ .. N . . « s
° * " - . . . N

The group was Organlzed under the leadershlp of the Supe?lntendeht for‘ -

!

the 23 hlgh schools ln Queens County ln the publlc school system ln New York

4 4

{
Clty. Prlnclpals who haJ been recently appolnted plus those who had been

tenured for a number of year% were lnvlted to partlclpate, ﬂwelve avalled -

L]

themselves of the opportUnlty to become 'Qxflved wlth thls regutar wo?kshop

E [

3y
The program was organized by 2 plannlng commlttee conslstlng of four %5 the

»

[y . .

.\ - kIR
prlnclpals, who met wlth the Superlntendént on 7ever L—occaslons to make o
‘ . n‘ - i
proposals abput the format. This commlttee then presented ite Ldeas to the .

H

? - ’ .4 v -t ‘
the patterns tha\ were to be a .once- a-month presentatlon by the partlclpants
‘ h R o ‘») . . . v ‘
In the group. f_ I : »ﬁ?H;.’ ST

|' "é oo -, 1 . L . . . .
« -, THE PLANNING conmm-:e FUNCTlON oS Lo

when the members of the,Plannlng Committee met seach one had prepared

l

In advance, a number -of suggestlons for the\format of the meetlngs.to ‘be
o . ~
held; Among the. major areas for conslderatlon suggested by the Commlttee ; ‘

[ LT .

Qere; L Z'The changing role of the Prlnclpal o

.

Y

ot .. kyaywhat conditionsaaffect the'role of the hlgh school prlnclpal?

How does’.the. principal effect change? |
, How does thé€ principal work within the commuqnity?
© i How does the principal-exert leaderthp? -

Spme suggvsgjons that concerned the problems ‘of the new prlnclpals,

-
a1d. Perhaps the older princlpals, also, lncluded° § e .

»
b

Where are the priorities?” - R
What 1s your educational philosophy. Do you have any?
. Career education In a traditional high schdo) settlng
* Leadership: adminjstration or admjnistrivia? :
- _ “Curriculum innovation and hdw to.Implement change . -
v ~ Administration and the schob! board bureaucracy '
“Student and parert invelvement
Staff and unlon lnvolvement d
Other Suggestlons lncludet' B s O

lmprovement of fnstructlon fi S
Relations wlth the cablnet ~;,.1'1c»5*
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. oS Budgetary{considErations ‘ ¢ ‘) < g :

) ‘ o .+ Reorganization of the high schoo! P R

- . ‘ [ Rlant operation and equipment © ' o . "
: ’ : Students .in, thelr néw role in, educatiOn - -

: . : , ) Articulation programs LR “ v -

oo, . v Racial problems and, bus!ng e '

o B ~ Druog education . ; o °

oL Public relatlons O '

. - » .
1] . . » f . '
N )

A
- ! These were soifie of the suggestions made by the steering committee\ Others

T would be sollcited from the group at futureﬁworkshdp sesslrns. - "‘, _
L ‘ > *

(
R : lt was determined that etlngs would consist of a sessIon around the
table ln a comfortable settln where each’of the prlnclpats would be involved .~
% I
wlth a IIglve and take“ situation based on a toplc that was selected prior to '
W

J
the meetlng. Under the chaIrmanshIp of thé'Superintendez%\rho acted as “one

df the partlcipat!ng members in the discussion an¢_was, pnlmarlly, a resource
. . \ .

S person, the grOUp would devote ¥tself to .the revlew of a partlcu1ar topic'*'
|’,?” BT ) . \ Ll &3 N '
P whlch one member p%annéd ﬁn advance. Hée‘angsvkre schedu]ed7to ruh approximately

- < d\
.-

. . /
D ' v,‘three hours, at: ]east two hours of thls tlme to’ be/spent on. the ma)br tOpIc.

*

i '\ - '7'~-

. \v,f__.Although fprmal minutes would not be ma!ntatned most of ‘the; priqflpa[s kept T

y Ay ¢ _ .
T dlstrlbuted at each meetung N Lo . : : -\\‘
v ) . ‘ CL
. o The thlrd hour of the session was to be\drvided Tnto two parts, 5ne ‘
‘ , . s . “( o , /\
b - .member of the group wou!d make a report on an appropriate topic, posslbly a |

-~ thelr oyn notes which fhey added to a personal file of i(pplementary materials

new boob that was‘recently publish d, perhaps~an artlcle”of concern'to 4d?cators;
or posslbly'an Issue that was vltal and Important and in the publlc tnterest *
. = 7 at the moment.' The second part of that ftnal hour was devoted to .a ”cracker~ Y
PR ‘barrel.session“ Where day to day problems S“g curnbnt pressd?es In admln iter
-)QIng schools were p‘aced on the table for ail to consider._i‘ "’ =
: This was the recommendation of the steerlng committee which-was pr:sented iy

. fif,at the meetlng of the flrst group held)ln Octobe?hof the school year.» o
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o . oK . GETTING STARTED NlTH THE IN- SERVICE PROGRAM ' . o
= S . [} ‘ ;
| ' AN
: ; R All meetlngs of the group of twelve prlncipals were held ln*one of the _
. . hlgh schools; Hlllcrest, which was the newest school, and had an a;tggctlve \ 7
N . - \~..
BRI ,conference room. which was comfortable and sultable for a rounds table settlng.
/f’ i .
¢ ,The host prjnclpal prov!ded coffee and cake each day that the grodp met. Meet~
;a .
o lngs were. started at 1:00 P. M ‘and lasted to approximately b 130 P. M., SOmetlmes
o later, dependlng upon the actlvlty and the nature of the*dlscusslon. At the
' _/ . . - |
v~ flrst meetLpg, prlnclpals were apprised of the general plans. There was agree-
... ment and asslgnments were made for the subsequentﬁneetlngs. Mutually accépt~
_ able dates were selected so as ‘not to conflict with other problems of the
: 13 . . ; "; N e
. school year. . : S k ¢ ca o
. ‘l. ‘ co I . o - . \
. Durlng the flrst sesslon, the goals of’the In=- servlce pfogram were _
- _revlewed by the Superlntendent and dlscussion took place about the neeﬂ; and
- R concerns “of all princlpals. The proposed topics were.debfted In terms of §
\‘ ! ‘ . ¢ .. ‘ . o T A,
o = prlorltles, then they were narrowed down for that first school year to .
4.‘ - ' ; ‘ \‘ \ [] . \ " . i . v:,' ’ . Lt
IR » several major areas, whlch were: I : ‘ . ': .
. o, . ) 4 . » » . - ‘t‘ k
" v . . Analyzlng %nd assessing supervlsory pérformance of
oy L o “.- assistant principals :
S . .« <Guldelines for planning mew courses
L . o Computer programming. - problems and’ procedures
T . ‘ Impfovihg lunchroom management . et
. Ce _ Guldance and pupll(personnel services
‘ ‘ ST Reséarch and development .In*high school educatl0n.
o 3 PR {  Mriting proposals for reimbursable funds
\ - .+ & Establishing-gpals for secondary education’
\\ R . .+ - The allenated-population * »
NS Alternative high schools : B
A R ‘ " Career educaticn: ‘ .
T . o Working with ‘the media and publa.,relatlons ‘
v N e Parent lnvolvement i , ~ :
'Qr\ PR S B o,

A typycal sesslon was organlzed so that the presentor prepared hls
f,i,wLie materlals and dlgtrlbuted tp each member of the group dupllcated outllnes andf‘fﬁ*

g K
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; somet!més In-depth discuss‘on~of the toplc. Since there was ‘a hlgh level -

' of professIOnéWIsm in ghe dlalogue end members of the groug were’ anxlous. to
share with one anothcr the materlals that Were handed out were, for the ‘ _ -
o - ’.most’part, very'useful, very practical, and Very stimulating. After the : -
presentatlon, tﬁé table would be open for ‘general dlscusslon and analysls. ‘k

-,

o ';Veuy often, slnce the. top!cs were known In)advance others would come with ‘
IR ‘supplementary material which would be dIstrlbuted to the entlre group. These =
‘ }.v' sesslons proved to be excitlng, stlmulatlng, and posslb!y th most worthwhlle

. professional growth experlence that the varlous members evgr had. 8ecause a

. number of topics‘suggested procedur s and practices that were highly con-

: * : ‘ . . LI : o M AY .k 4_ . . B
-. troverslal, 'arguments and discussions became vigorous as each person defend-
B - . . T, . - N

[
2

'_\\ ed his Boint of view, e : .

; o The. group represented every rangelof educatlonal .attitude and perception.

- It lncluded the most conservative prlnclpals who were functTonlng effectlvely

!} \
o In, their schools and others, most. liberal, who were inVOIVed with schools .
E N < o - . .
vy thet were using many new devices and techntques4in secondary education, Some”,'_Qg

.

schoolsiwere traditional in their organization and in thear,operatlon,. Others
‘..s» . ' - - ‘._ . ‘,_ L
" vere working with computer scheduling‘onaa cyclical basis with open options -

et ! .
. . * . i [

" for youngsters. Many were ln‘hetween. Some werepnew schoo!sa' Som& were old

schoots.r In some, the communities /were changing. In others the communitlies
o ‘ ‘ o s ,
) ¢ & o . N . . “A' B .
Were stab!e./1 R S . - _

! 1

Regardiess of the type oﬁ 'schiool and the perceptlons of the prlnclpal

K

the Information that was, shared enrlched and-broadened the outiook that each
member of thls group had as he listened and heard from‘others new Ideas and
LY o S "'

new approaches and new directronsfor h:gh school leadership.« ‘;g

fwzl_ The Superlntendent who served as a resource person and a moderato?




-

' some research by various‘members‘of.the group. S$ince Jencks was in the fore~. D
: < < . O . C

L}

of efther a book, an article, or dome area of .interest which wou}d:;equire

v.reports which inclyded the writlngs of Kimeny, fantini Hentoff Postman,

often summarized the discussions. He was most helpful iIn proviginglguldance'
and his eXperience was useful [n. fOCUsing on the ma]or theme.
*One partlcuiar dession devoted fo\techniques of observing teachers In

the classroom was most interesting because each member of the group brought

. N
severai observation reports to be shared with the others.’ These were dup-
llcated with the teachers‘ names struck off. Each princlpai supplied both

positiVe and negative observations and copies of eachiwere'reviewed and -

. AN

anaiyzed + This was an iiiuminatlng experience for many prlncipais who had
not had the ewperiedce of seeing how other reports- were written by various

peopie - the techniques, the styie, and the obJectives.‘

T N REPORTS AND CRACKERBARRELS\ .

v . .
. ' .

I+ was declded that part of each session would be devoted to a report

- A
]

-

front when we started to talk, a number of items were pui together.cdncerning
. . T . . —, P
Jeqcks' and Jensen‘s theories and proposals.. ineV|tabiy this lead to other : .

- N I

C leman, Brown and 6;her writer very much involved with high 5choois. Each‘

b ¢

report was dupiicated for the group, and the fiie of workshop materiais began

to grow., ° - B o ) 4 ‘

~The iast portion of each session is devoted to dlscusslons of current

~ L]

probiems.; Aithough any principai may piace a probiem on the ‘agenda for review.

it was decided that we wouid ‘attempt, when possibie, to-consider itehs of
LY LY 0

mutuai concern. Since many generai discussion probiems were taken up at L "thif

,'; other meetings, both borough-wide and city-wide the areas that were of concern;;;}fjr

) \
may have invoived those that were most appropriate to new*schoois or;

ew principais. ;
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K o ' CURRENT STATUS OF THIS IN-SERVICE WORKSHOP _ \
] Aithough the Sessions for principals haVe been'beid for two years, o ,{

S has been' agreed by al] resent that ‘these ‘may be the most frultful,
the most helpful,.and the most dynamic kinds of workshops that have been
establlshed in ‘a large urban schobl system. ‘Most of the principa!s attend
. . ,other meetlngs of varlous types. Many aré’involved with college programs,
both as teachers and. as’ iearners however, all agree;%hat these particular-

"sesslons are the nost chaiieng:ng and stimulating experiences that they

(<

have- encountered on a regular, Ion§‘time basis., , S
L . T

__yER FORMS OF YN~ SERVICE EDUCATION FOR’ PRINCIRALS v

[ 1

4 It is obvious that this workshop approach is ‘not_ the only method for

+
L

§
esuccessfui |n-service educatlon. "The principals may grow and*learn and be-
come more effective leaders thrbugh many other sources and activitles.;

- . Among’those “that have been mentioned as worthy for consideration are:

: R _ , Attendance at colleye seminars and graduate programs ,
.- o ' , Partlclpation as; an Instructor for/new teachers. and new
S P P amwinisfiators at the college level - = e
o = Participat}on in Yocal conventions, particuiarly as @ co
.t . speaker or as a panelist
.- . Presenting papers to parent and. community groups and,
\ Sharing ideas and problems with principals onthe
B T eiementary and Junior high school levels gs
an effective means of 1mproving articulation,
o ‘ . :
' ‘ e Each tlme a principal becomes a presentor at a meeting, or-a speaker
ag a conference, the research with which he must become invoived {n order §> v
' to deveiop his theme and his ideas is a form of in-service educati0n wnlch L '

can be of unusual Vaiue., Each time the ﬁtlncipal Is invoived in a dlscusslon -
f-\ ‘ leth his peprs, the knowledge gjd undersiahdlngs he acqulres is a form of

»
,in-service education.,




_ Perhaps one of the most~dynamlc klnds of. ln -service educatlon Is the
-] ” ° ”~ ‘
Cabinet Meetlng whlch Is held with ass!stants and assoclates lp the- school
B ‘ ‘ :
on,a.regular monthly basls. NI these meetlngs are structured around a.

central educatlonal or professl0nal theme, and if the: agenda ds organlzed . "

\,by sharing the responsibilities for lts preparatlon with othet members of

v ]

- 3 the Cablnet, It 1s lnevltable that thereuwlll be growth and development' e

of each partlclpatlng lndlvldual lncludlng the prlnclpal Perhaps one of S
‘the better methods*of personalitralnlng Is to learn how others react to . Vo
a the Ideas and the approaches and ‘the proddlng that ls\necessary'to make

X .the school gfow. ¢ X | . S B

¢ g

¢ 2

~ No doubt there are other plans that may be consldered V Certalnly, ﬁ'

3 the strivlng toward additlonal professlonal degrees ét the-UnlvarsIty :evel
\ s

. ls an’ excellent example of professlonal growth, Pulnclpals are urged to -

: conslder their schoollng}as an enhancement, an enrlchment, and an extensnon
)

.;‘ - of the learning that ls/necessary on the job. lt<ls urged that ali prln- o

-

;0 clpals move ahead toward the final doctoral degree which In and of ltself e‘.ﬂ

' to the growth and development of the skllled leader. o L h

: : ' R - L
o _ | ' concwsuon Lo '_ o
’ k Prlnclpals should not be the forgotten man in the educatlonal growth | - 'f}
Qif" ' 'ladder. The necesslty for‘personal development must be syntheslzed and
" thls may be done through some klnd of planned ln servlce program. lﬁ a’

school-wldezsvstem of ih- servlce trainlng for staff members is not avall-

able, then prtnctpals wlthln a ﬂlstrlct should develop and organlze one

‘;m'; whlch wlll be for thelr own mutual beneflt.~ Spendlng several hours together,,‘

5 preferably in a comfortable settlng OVer coffee cna cake or perhaps luncheon,

ft';‘ffwlth a central theme and a major toplc ls one of the most stlmulatlng




: Ny A . . ‘ e | ﬁ;

TV ard excitlng methods of ° fostering in service educational tralnlng ' The

"[ . . . - "
. preparatlon done by the . Indlvldual'can be the beglnhlng of thought and . C
. discussion for’ the entire group. . - ;
-, d | have attached the outllne of @ sesslon gn “Curriculum”, whlch was . N
. i g E .’ ’

nne of ‘the topics to which’ we devoted time . .at ‘the Queens Prlncipals WOrk- . S
shops. It’ wIII glve you some idea of the bfeadth and the range of the

ldjscueston nthe intenslty of the debatg reflect!ng varylng polnts, f view :

L
' . T . A ’ PR »
"o % canbe surmised If such sesslons serveas nothfng more tnan a st!mulus
‘ Low o~ S ‘s
to thﬂnklng in areas of professlonal responsiblllty, then the in=- servlce Y
. . . 7
. program for prlnclpals cquld prove to be a most 5uccessful endeavor. N .
‘ e 1 s * PR T o
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| ‘ 'rhe New Queens High School Principals Seminar o T

Februarn 22, 1973 * o , f

Y o0 cummtom L
, "A curriculun 1s-a written. document vhich specii’ies and . ‘
Tk . structures the sub.ject content selected for® the cducation e v
. of pupils. It is the basis for tescher planning for - T e
y » individual pupils and groups in local school situntiona. 'v' .
‘ L~ ' o [ -,
Some_g‘omcs for Discussion S “ ., e PR
- . ‘ P * . 3 . - o
N N T Curriculwn direotions - relevance in the educatibnarl program - ‘
* . ‘. .~ N ; N . . i
~ - , 2. Changing instructional technology “aLr N ( -
Yo o 3 Bestructuring the curriculum “ .
A k. Alternative education - alternative curricu.lmn? : ‘Q-; e
Lo \ ., '
\ 5 " B The comunity end the ochools ' - ,
R 6. Social foundations and their effect on curricvluis . :
. ' '.‘ ' v - ‘/ » ’3‘ M ¢ t
N T. Teacher education ‘and the role of colleges on instruction .
* '8.\ .Career education - a new trend in curricular design ‘ )
s 9 Art’iculation, a curriculum progression or problem |
10, Curriculum theory and curriculum praetice - incompatible A
ot or implerqentable? Door sy 4
‘ Problems i’or the School Administrato; et " .
' \ f"' 1. ;:urriculum revision demande staff training and reorientation. : ;
T © '-\/"’ 7
h,’ ‘ N 2, , Parent and connnunity pres‘sures may prevcnt curriculum change. . c
o r3e Curriculum refom doc: not 1mply cur}iculmn rearrangement. How v - ‘,‘
: L does the principal motivaté for change and prevent superficiality?
(.o b 'l’here must be & comitment to restructure the program. Yoo
275, continutty of leadérehip 1s essentiale sWith the mobility; foud . -
L in school staffs today, hov is curriculum revision accomplished? ‘  .'~". .

*» - g « l

6'. tht kinds of research can be done ln the school environment"

7. All curriculum revision demands tryout 4 testing, nnd cvaluation. :
. & . - Wno'ts capable of doing this kind of. wor/.i e

C8, pmosoﬁm gxd ob.jectives - o is resnonsiblc 1‘01‘ the

~=~,‘ f"; ‘;: :
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NYL ggerging Trends in Curriculum Development o o ‘
O T More curriculum services are being offered to schoOle . L&

“2-. Chengea in eocial institutions and najor social protlems.are'being A 5'f
« Trelated to the ryles of tha schools._. . ; i

~

~3.' Attention ia being giVen to clarifieation of ooJectives using Tee

~ s 7 betisviorial language. | : ST
éiii' e 1”}4‘V'Interdisciplinary emphasis in curriculum is growing. B .
N R
g;.k ‘ ,‘..‘, 5. iSubiect matter 1s being restructured. Y e ~ R -
’§§f§' . -‘:6" ,National curriculum patterné in math, seienee and sbcial etudies . o S
P . ere growing. o , | ' , S S,
R ," ‘ ‘. ) Educati°“al technology and continupus pupil progress curricula are -
T alterinb elegentary and secondary curriculuns,: ’ : ;
B 8.i~fuardware and ‘software marketing is growing, packaging of curricula ' “-'f,k
S . A 18 a major thrust of publishers. o o ‘ R
;f“,ﬁ 9 There 18 an {nerease (nationally) of staff members aesigned to A ; ey
WA R :curriculum planning, development, and supervision..- | ~ :
n“ 10. Experimental programs approach curriculum planning related to the

T ~-problems of urban and inneroeity schools and communifies.»

. ll; - Teachers ere becoming more speeialized; correlated programs are -
: : becoming more cOmplex and difficult to administer.,

‘ ’121',Agp expansion of course offerings at the high school level 18 creating -
7 tew demands for different kinds of textbook and resource materiels.‘

o Lt ,

o 13, The concepts of career educatioh ( h-l6) are emerging as a refocuaing

. . N of curriculum., N . ; . S ‘

'f‘ S U The teacher 8s & member of an: organized 1abor group 18 requiring more lf
- Coe 7organized materials and‘m?re structured curriculums - N . X
‘. ‘-"n B O . 4
S

15, d'A reexamination of tHe* secondary school program 1s creating unprecedented
‘ demands for new, valid, relevant curriculum otferings.»

A




Uk ‘ § ‘::‘ P . ; e N S "‘3.' - R 4 : S R ‘ R A SR ~A
[ ot [ . + e T - y . - c fie . ' . 9 - LURLLE
. . A . . (S . . . . Lo
. . R S i - h Y B} . . "

-

Curriculum Development - A_Process for Chap‘g‘ R T

s

~~

, 'I’he preparation,of a currieulwn requires o eeries of specifie
aetions which will eventually reault in the comple‘l;ion of @ document
| 3 vhich may be usef‘ul in the implementation of a course or program. ‘None
of t.hese eteps can be omitted; others not indicated may be required. -
| : 1: Idn ntification and anelysis of instruetional need’s

LY

'2.  ‘Formulatioh of obJeetives o : S .o
3. Preparaf.ion of an outline | ' § . S , o
b, Re;earch - what exiate in the ;iterature and in practice / - r
5 Refining materf&ls | . R , b
’ 6. Integrating media | o
,f T.) Unit testing and evaluation S | ~*? | o
N // L 8. Prepe.ring pupil and teacher m&terials ’ reeources ’ tests B etc.
. f"j.. 9. Prepare.tion of ;3 draft derment. typing, art, duplic%.tion
;10. 'l‘eeting and tryout iz; selected groupa or classee ‘
11. Evaluation. What are the viable altematives? : "
' .-12.‘ ' Revieion and preparation of final document. o " - f
, ; ik

. . \ - 5 . | : . ) R - v

; Sources' of‘ Curriculum Infomation end Haterials

,' 1.; Printed documents- Bureau of Curriculmnwpevelopment , New York
city Board of Education, State Education Departmenta Albany,

o V ‘;'extbcok and media publishe‘rs T

. 3.’ Oovernment agencies, community agencies, libraries, uniVersities, -
- buainess and industry, research reports, school systems, ett:.f - g
el h. xnowledgeble staff, parents, atudents, ather profeesional and le.y
i persons e / S e Y CERE e e e
5 Professionel Journals, pexiodicals, newspapers, scholarly reports 5-?*
jascn. Edpcational Leadersh ). 1201 16 S%. Wash. N, w.,eoo36) e
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- SOME RAND(MLX SELECTED STA'I‘EI-ENTS ON SCHOOLS AND CURRICULUM IN AMERICA PR
I . . * . . . .

\ Many people define a good school not* as one with fancy facilitieé or .
highly paid teachers, but gs one with the right kind of students. Once a | ~
‘“good"school starts taking. in “undesirable" students (the definition of desirable
being sometimes acadenic, sometimea social,. and sometimes economic), its
sl _ading automatically declines. ‘ .

In America, hovever, there is not much dirference between the formal
. curriculuns of most public schoold.” 3tudying the right subjects is largely
o 8 matter of being in the right track or curriculum withih a given school.
. -’
A student's track or curriculum is the single most important degermiafnt
of what the school will try to teach him. If anything the school ddks t
.~ . student makes any difference, this should be it. Tracks and curriculums are .
R by definition segregated in terms of academic ability.¥Thus if school seg-
-+ -regation is a denial of ‘equal opportunity, curriculum assignment is susceptible )
| - to the same objection. " . . . N
: Neither track nor curriculum assignment seemé tp have an: appreciable o L
\,‘ ' . effect on studernit's cognitive development. High school curriculum-assjignment i~
Lo ‘ fdoes, however, have some impact on & student's chances of attending collegs. f; '
This means it has some indirect effect on later occupational status and earningss
AR . Bxcluding studenté from the college curriculum o the ‘basis. of their
- test scqres is videly acceptcd as necessary and legitimate. Rowever, some
students with quite low test scores can do-the work in a college curriculum,
rand also in a college.. The use of test scores to eXclude students from.the -
,college curriculum cannot;’ then, be Justified in terms of either necessity or-
equity. It isznanay a matter of bureaucratic convenience and "maintaining
standards.” - G
> *" .The most obvious alternative to placing students on the basis of test f~‘fx?
. 'scores, grades, and other similar criteria is to let students place. themselves.;jf&_
B * . At ' the ‘secondary level, substantial nuxbers -of schools have abandoned the
whole idea of separate curriculums. They simply offer a variety of courses = - |
and allow each student tb work out a program to suit his interests and plans,
“Some students would undoubtedly make,the wrong decisions, but then high schools -
also make a lot of mistakes when th start raking de isions for students. :

e : ~ Students who hope to attend college nust be told vhat academic courses N

L they fileed to take, and encouraged to take them. But if they also want to 5

' take vocational coursés, that too should be possible. Students who went some
kind of Job training should be given it, assunjng the school can devise training

. programs of practical velue, - But.if these student also want to take acadcmic .

‘»,;]'courses, they should also be encouraged to do so.on. the same basis as anycne else,i”

o e ~if These rerorms are. not likely to make students appreciablj more equal arter :
Sl ,e¥~}*they finish school, - They would, however, ‘give every student an equal claim }f*]‘f .
'*~~*fvonfeducational resources, desirable classmates, and interesting subJectgmatter E




