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Small group researchers have investigated the influence
' that social contert can exert on group behavior. Research

has been conducted on the effect of the larger societyl and
its subsystems (i.e. subculture and social class) on group
process.2 Investigators have also examined the impact of
immed}ate organizational environments.on small grogp patterns
of 1nteraction;3 Though much environmental small group research
has been conducted, no studies have been reported in the 1literature
concerning the influence of an alternative social context oh a
group member's sex role interaction style,

An alternative organizational environment has a normative
and.value system which deviates significantly froﬁ that of the

larger society.u

For instance, proponents of the counter-culture
movement argue that since the larger society affirms competition,
sexism, racism, behavioral standardization, and interpersonal
insensitivity, they must develop inétitutional enwironmen;s that
sanction individual autonomy, noncompetitiveness, positive af-

~firmation of individual differences, abolition of sex roles, and
empathetic interaction,’ This study explores the normative and
value system of a counter«culture free school and its influence
on the sex role interaction style of individuals participating in

small free school groups.6

Theoretical Foundations of the Study

¥

The study is concerned with the oxtent to which an environuent

o +based on interpersonal sensitivity and understanding, individual




freedom, and abolition of gex roles influences patterns of
interaction in a small group., The research project is based

on the aésumption that social context affects individual and

small group behavior, George Homans asserts that the small groﬁp
is & "social system reacting with its environment as a self-adjust-

ing organization of responses whose parts are mutually interde-

pendent.“7 The group, according to Homans, is not only controlled .

by the internal structure ~-- its "mutually interdependent parts" -~
" but is constrained by external forces., The soéial context of which
the group is a part sustains and regulates the external forces.
Homans concludes that groups adapt to their external systems.8
In his thebry of life space, Kurt Lewin also established
that external systems influence internal gr;up development, Lewin
defined life space as the total psychological environment the
person or group experiences subjectively.9 According to Lewin.
in order to predict the behavior of a group, the researcher
must take into account its internal social structure and the
environment in which it thrives, lLewin's field theory posits
an inextricable relationship between the group and its environment,
the integral components of what he calls the life sbace of the
group. Life space, then, is a theoretical construct that involves
the interdependence of the group and its contemporaneous soclal
field, 1In other words, the life space of a group of free school
students consists of the group's internal structure and its re-
lationship to the existing norms and values of the school, The
_.development of the small free school group is based on the group's
adaption to the normative and value system of the educational

institution.




Both Homans and Lewin established a theoretical relationship
between a group and its environment. Muzafer Sherif; however,
demonstrated that a social context can have substantial impact
on an individual‘’s behavior when he is highly attracted to 1t.1°
If a néed-fulfilling environment can influence an individual, then
it can certainly affect groups of individuals that meet within
the same environmental boundaries., Sherif supported this theory
when he wrote: '

Groups do not function in thin air, dbut in very

definite settings of space, physical facilities,

instrumentalities, and other groups and institu-

tions. So adequate study of group properties and

processes, and therefore member behavior, 11

necessarily involves study of their settings as well.

This study examines the effect of a need-fulfilling and at-
tractive alternative organizational environment on the internal

structure df small groups.12

Hypotheses Development and Variable Selection

Bafore investigating the influence of the free school en-
vironment on small group behavior, one variable wac selected to
be observed and hypotheses were developed. The selection of the
variable and development of the hypotheses were determined after
conducting an extensive review of free school and small group
literature. Two hypotheses were developed for this study: ~
l. Pree schools maintain a definite normative and value system
that influences group process among small groups of free school
members., :
2, The influence of the immediate free school environment

on group behavior should result in member deviation from
conventional sex role interaction styles.




The first hypothesis is based on free school 13 teraturel3
and the philosophical statement of Gemini School, the free

school observed for this study.lu Counter-culture free schools

15

are characterized by their humanistic environments. The
proponénts of these alternative institutions suggest that

they should be a place where Students and teachers can be
"understénding. trustful, compassionate, accepting, npnjudging.

w16 In addition, free school members are encouraged to

and open.
deviate from traditional sex roles and experiment with new interaction
styles.l7 |

Gemini School also maintained a counter-culture free school
climate. The founders of this institution wanted “children
to free themselves from their sex roles as well as direct their.
own learning as they need to explore and understand their en-
virdnment."l8 The school created the rhetorical impression
that it was trying to provide an environment "free from
destructive competition and fear of censure; in which a child
can find his own way to grow.”19 Self discipline, individual
worth, spontaneity, and authenticity were of paramount concern.
Since small groups are inextricably bound to and influenced by
their immediate environment, it was predicted that the norms and
values of Gemini School woul& affect group behavior of free school
members. ,

The second hypothesis concerns the relationship between
the sex of individual group members and their patterns of inter-
action, Lewis Terman and Samuel Miles found that men are more

aggressive and assertive than women.20 Researchers have also



discovered that males are likely td demonstrate both linguistic-
ally and behaviorglly that they are fearless, tough, and un-
emotional, while women usually think of themselves as sympathetic
and compassionate.21 These personality characteristics are reflected
in the ﬁehavior of men and women in small groups, ‘
Men tend to have a more assertive and aggressive interaction
style then women when thoy participate in a group discussion, O
In heterogenous groups, males frequently initiate interaction
and cBntrol group activities, and females often assume subordinate
group roles.23 Moreover, men are frequently more influential in
a group than women because they tend to dominate the interaction
process,zu |
Many researchers suggest that the aggressive-agsertive orienta-
tion of males and the submissive-yielding interaction style of
females are products of cultural conditioning.25 They argue that
since society instructs young men to be competitive and aggrgssive
and also demands that women appear docile and nonassertive, it is
not surprising they have radically different interaction styles.
Males and females should manifest mcve behavioral variation
in aﬁ organizational environment that repudiates traditional
gex roles and aifirms the ethic of equality and individuality,.
Since counter-culture free schools provide their members with a
climate that is supposedly nonsexist and equalitarian, men and
women afe more- likely to choose their interaction style rather than
feel compelled to display culturally appropriate behavior. Men
can assume a submissive interaction style and women can be aggressive

communicators, without fear of social censure. Hence, men and



women should deviate from traditional sex role interaction styles

in small free school groups,
Methodology and Procedure

The methodology used to conduct this study was participant

observation?6

It is based on the assumption that useful research
conclusions about small groups can be derived from observing
them in their natural habitat. However, only five percent of the
small}group studies have been conducted in the field and even fewer
have been researched py a particlipant observer.z?
One of the major difficulties encountered in this study was
selecting a research site that had a learning climate and organ-
'izationﬁl philosophy congruent with the theoretical description
of counter-cﬁlture.free schools., To resolve this problem, a
screening procedure was conducted in two stages. PFirst, a list of
free school attributes was developed from the literature of the

28 It was used to determine the extent to which an

movement,

alternative educational structure had a free school environment.
The second stage was devoted to contacting and visiting

the alternative institutions that were considered counter-

culture free schools.29 The researcher informally interviewed

free school students, teachers, and parents during each visit

to determine if there was significant congruence between the list

of theoretical free school attributes and the immediate environment

of the educational structure. The philosophical statement of each

gschool was also examined, and the inhablitants were briefly observed

in dyadic and small group encounters. Eleven alternative in-



stitutions were screened bvefore locating the free school used
in this study.

Reaearch Site

Geﬁini School was started in 1970 by a g.oup of students,
parents, and teachers who were dissatisfied with public and
private schools in a section of Illinois, It was first housed
in a Unitarian Church building; however, after a year at this
aite.’the founders of the institution established a residential
free school and ”comqunity coliective.” They purchased eight
acres of farm land and a large building that could house a free
school and also provide living quarters for members of the col-
lective and students who resided at the educational institution,
The collective consisted of individuals who left what they con;
sidered the inhumane conditions of the larger society to develop
a small community founded on lovg and freedon, ‘

There were twenty one children attending’the gchool, eleven
girls and ten boys. Nineteen students were between the ages
of nine and twelve years old, one was fifteen, and another was
four, Eleven child:-:n lived in the farm house, and the remainder
of the student body resided in the town in which the school was
located or the surrounding areas. Four teachers, who were also
members of Geminl Collective, were usually in Yhe farm house during

school hours,
Research Strategies

A participant observer can either disclose his research

~



. - .
- e
[+ OO TU RO .. . . . N et e e e e e eem te s e .‘.s..-’uh‘u‘

%

¥

intentions to his subjects or conceal his identity. "Role
pretense“3° wag employed in this study because many free school
proponents were threatened by strangers who represented the
“gtraight culture” and frequently did not permit them to observe
the sch&ol's daily activitigs.31 Moreover, since the presence
of a researcher would have contaminated the social situation, a
guise was created tS minimize the disturbance of Egtural»patterns
of interaction.’? The investigator, then, posed as a teacher's
aid i; order to gain permanent entree into Gemini School.

The researcher observed smallhgroup interaction as a member
or-the group or as a bystander, within close proximity of the
face engagement. Observations were either recorded publicly, in
the presence of free school teachers and students, or in private..
Empirical findings made in situations not conducive for note
taking were recorded during periodic trips to the rest room and
other secluded areas of the farm house. A tape recorder was
stored in the researcher's car and used during and after school
to expedite the transcribing o. information.

Informal interviewing and observation were employed over a
four month period for approximately twenty hours a week or four
complete school days. This commitment was necessary to invest-
igate the reoccurrence of patterns of interaction and establish

vrapport with the free school population.
Field Study Results

There were four types of free school groups identified during
thig atudy, One type consisted of learners who ccmmuted to the

school (commuter groups), while another was composed of stu¢ents
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‘residing in the collective (resident groupsf. The third'type
was a combination of resident and commuter students (resident/ .
commuter groups), and the final one consisted of freeAschool
teachers (teacher group). This section examines the four types

of groups in terms of the members' sesx role interaction styles,
COmmuter‘Groups

Commv' er groups consisted of learners who lived in the town
in which Geminl School was located or the surrounding areas and
attended the institution from nine-thirty in the morniﬁg until
two-thirty. Though commuter and resident learners frequently
worked and played with one another, there were many occasions
when a group composed of only commuter sfudents engaged in a
specific activity., It was also apparent that residents often
joiﬁed groups that consisted primarily ot students who lived in
the collective, Consequently, commuter groups developed either
in response to the clannish behavior of many resident learners or
because students who traveled to the school enjoyed interacting
with one another. |

A female was rarély chosen to lead a commuter group consisting
of both boys and girls. Apparently, their submissive interaction
style was more suitable for nonassertive.group roles, The girls
served as "group tellers” (i.e., recording secretaries), food
arrangérs. and distributors of paper, pencils, and other equipment
needed by the group. They also assisted the males who worked on
the important group tasks and did not compete with them for the
more influential positions.

The girls also seemed less aggressive and assértive than the
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boys., This was demonstrated whenever a commuter group consisting
of males and females attempted to reach a decision, The boys
usually dominated the interaction before the group voted on a
proposal, while the females sat quietly and listened. The girls
who managed to interact in the discussion were frequently ignored
by the other members or verbally dominated by the boys.

The females rarely refused to accept a group decision, usually
conformed to group norms..and did not directly challenge the
leade;'s authority. Disagreement with a decision was frequently
demonstrated nonverbally with a sigh, shrug, or sullen demeanor.
Only the males manifested their disdain for a particular proposal
in an overt and aggressive manner.

Commuter students engaged in culturally appropriate activities
whenever they met with individuals of the same sex. War, flying
pabér planes, king of the mountain, and games that involved risk
and possible danger were the boys' favorite group events, The
girls, however, seldom participated in an activity that required
strenuous physical exertion. Instead, they were interested in
sewing, simulating domestic situations, and participating in dis-
cusgions about their romantic involvements with male memﬁers of the
free schonl.

Evidently, male and female members of commuter groups con-
formed to culturally defined sex role expectations. The boys
never blayed house, sewed, or exchanged information about their
emotional relationships, and the girls rarely dominated discussions,
deviated from norms, or assumed positions of authority in groups

composed of both sexes. Commuter groups, then, were not signifi-

o de Ty at bl
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‘eantly influenced by the norms and values of Gemini School since
.there wae not a noticeable change in either the sex role inter-
'aotion etyles of the members or their behavioral preferencee.f‘

Resident Groups :

L ; The empirical data indicated that male 1earners were more g
"”;*?n7}aggreeeive and competitive. tended to 1nteraot hore frequently

o f k1n a group, and were more assertive than the girls. In additi°“'
’?fthe females usually complied With group norms and permitted the
fe‘e;ﬂalee to dominate the decision-making process. The preceding f‘ 
 d5gefobeervat1ons desoribed the 1nteraotion styles of 1nd1viduale "h° S
”;7,ewere members of resident groups eomposed of b°th ”3193 and femalee.
: {' There were observable changes in the interpersonal behavior °f
t n;some females when they interacted. with a group of elrls. Wh° e
| ;;‘~81ded at Gemint School, To 111ustrate thie findinso a case study tfn7ff
19 provided below. | =

W
e '?' R

Two Studente 1n Pureuit of Liberation ;fy j"

o Though moet female reeident etudente engaged in aetivities
f;effooneietent with their gex role. two girle partio(pated 1n evente
’5f5vhioh theklarger,eociety had traditionally reserved for uales. ;yf5ff
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- louder and more rapldly than rost female resident students. they
appeared to haVe a very animated interaotion style. These two -
girls also tended to deviate from group norms and did not submit

~ to group pressure as willingly as most female residents.k Con-

'»;'sequently. when they interaoted with a group of girls residing

‘kiat the free sohool. they wero usually more assertive than the
‘*Qf;other menbers. - Shniain :

These girls. however. assamed a submissive interaotion style
"‘  fkand séldom violated norms When they partioipated in a resident ‘w
.  }sroup that consisted of Males.k In faot. they permdtted the boys

i’:ftjto dominate group decision-naking and rerely attempted to exert
'ifdtheir influence. The most interesting ohange in their behavior
| ‘n\ooourred when the two girle deoided to partioipate in a female

fffestask suoh es sewing rather than engage in e physicsl aotivity with ;
fd[fTVfth° b°ys° ,fj!,“ "g17y“7737:*'.<; ~¥J4?f*f“l,f.f j[a;jq’;,f~,ff*fg7"i

, Evidently. the two students described in the oase study de»fi*
~if,dvieted from oulturally presoribed standards of female behavior

?fsf'residing at the inetitution. The remaining female resident 1eerners§
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Resident/Commuter Groups

Since the organizational environment of Genini School did
not affeot the behavior of resident and coumuter,students. it
was not surprieing that the members of resident/commuter groups
had‘conventional sex role interaction styles. The girls were | »
“docile and nonassertive. and the boys were domineering. aggressive. ]**”
and competitive. Furthermore, when male students were introduced
kinto F group of feuales. the girls seldom engaged in~deviant be-’_-
havior and permitted the boys to manage and control the decision-
making process. A‘ ‘

It was also noted that the two female resident students des-}b |
cribed in the previous case study had a submissiVe ihteraetion stylege*ﬁf

- even when they participated ina resident/oommuter group composed

"t,u_of only girls. A case study ig provided to amplify the finding. k,;}[?{

P during the school day. On thie particular occasion. one of the

Several female r381d°nt learners frequently ate lunoh together Qif’7

?f'liberated" girls was participating in an informal lunoheon dis- e

'f‘?if‘oussion with two females who resided at the school.» They remin-;]‘~ k -

7isced about their public school experiences. at timee. laughing

o uncontrollubly at the idiosyncratio behavior of both teachers and
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group discussion and was louder and more assertive than the other
members.

When two female commuter students 3oined them for luneh.
there was a drastioc change ‘in this individual's behavior. She
did not attempt to control the conversation but permitied members
to freely disclose their opinions. Not‘only was ghe considerably
more'quiet;‘but there was a significant decline in her partioipa-
tion in the discussion. In faot, her assertive. loud interaction
‘style was replaced by a mild, almost submissive demeanor, For
the first time in the discussion. she responded behaviorally to

conventional gex role expeotations.

Apparently. she modified her interaction style beeause she
Aconsidered oommuter students members of . the “straight eulture andf 2

' interaotion. This finding was based on interviews during whieh

‘:r she desoribed commuters as ”outsiders,“ “straights.f and “dupers.~f

| fWhile OOMPlaining about frequently feeling nervous when the commuters o

arrived eaeh day. she said that these students and especially their

e parents “looked them (resident 1earners) over as if they were

1sjkfreaks or something.ﬂ ff'u""';'_ 5 i . | , ;‘i!\'

W Sinoe the two girls refused to engage in assertive or aggressive

?i'fu?:behavior in théﬁpresenoe of males or oommuter students vit «as7sf]35§ﬂf’f€




‘"7fv}i};thought,were unreasonable. Since the women did not permit thek;f:
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The Teaoher Group

]

The interaotion etyle of male and female teachers deviated
signifioantly from the’ behavioral ‘expectations asgoclated with
- conventional sex roles, For instance, the women were not less
agsertive and aggressive than the men, They did‘not accept a
1eader because he happened to be a man nor did they permit the o
‘males to dominate the deoision~making process. Ihstead. they de~  : e
'manded and received 1eadership authority and had significant in- |
fluenoe in the group. -

One of the more interesting behavioral attributes of the men

was their reticence to appear overly aggressive or assertive: in 7'i‘fiﬁ
"‘Tfaet. the females frequently assumed a more forceful interaotion {" .
| style than the males. Apparently. the men were aware of their |
ukpotential to dominate group interaotion and attempted to regulate gf?ffk
hfktheir behavior, espeoially in the presenoe of women._ The females. '
i?.however. dia not restrain themselvee from being overly aggressive.’ii;
«Consequently. the women seemed to have more behavipral 1atitude thah
'~:the men sinoe they could be as assertiVe as they wanted. while the }
males had to refrain from dominating group interaotion.o *§H7"_,"di\
\ The female teaehers also deviated from group norms whioh theyf?
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und the females conducted sessions in woodcraft and even autoo
mobile mechanics., The teachers' partiocipation in these activi-
ties was motivated in part by thelr desire to imbue students with
the philosophy of male/female liberation., Evidently, ‘they hoped
thedr behavior would induce free school learners to deviate from
traditional gex roles,

The ‘teachers were 8o commi tted to abolishing cenventional sex
roles that they often repressed hostile feelings that were aroused
when students engaged in sexist behavior, John. a teacher at ‘
Gemini School, talked at length about a female oommuter student ‘
who enjoyed using cosmetics whenever she had the opportunity.~ Shee
frequently brought her mother 8 lipstiok and mascara to school
and showed the other females how to uge them.k In faot. she often )
initiated “dress-up sessions during whioh female students dressed~'f'u€7f
in skirts and other conventional apparel. wore an excessive amount kfu .

~of cosmetics. and usually discussed their romantio involvemente "i's___,{
with the oves . | S i h i / “a;.lh‘f»i"x’d*
! Since John believed this student was ”imposing her sexist ,
trip on the other girls,“ his first inolination was to tell her to k o
”wipe the paint off her face and put on a pair of jeans. : He also '?f?fdi
thought of informing her parents that she was internalizing their   [hf
= ~“sexist attitudes. ' John. however. daid ot exprese his hostile j]ffiff’ud

‘nlkfeelings to the_student or heikparentsg instead,t

he;hopedfshe wouldfﬁﬁ';fé
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8ex roles. one cannot conclude that their group was greatly ine
fluenced by the normative and value system of Gemini School, Sinoek
resident students conformed to conventional sex role expeotations
even though they had resided at the institution as long as the

- teachers, there were apparently other factors responsible for the

| Variation in individual and group response to the immediate free |
schcol environment.' The - intervening faotorspare examined inetheifi"'
,'kfinal gection of the study. | |

Discussion o

~ The results indicated that the behavior of 1esident, commuter, :

‘ and resident/bommuter groups was not influenced by the norms and x

"values of Gemini Sohool. Apparently. the sex role interaotion , !

e’[ gtyles and behavioral preferences of commuter students remained 5e;f§7thn

“1~junohanged because they did not lve in Gemini Colleotive. These o
uileerners were members of groups and institutions that maintained
fyunormative systems antithetical to the values of the free sohool.

"‘syfThe limited time that oommuter students spent in an alternative

‘“el‘norganizational environment and their membership in peer groups.;k.;f

"iff_families.‘and otherkinstitutions that did not encourage deviation ;;,
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internalizetion of free achool values. In addition, the rela-
tively ehort period of time that resident students lived at
Gemini School may not have been sufficient to modify interaotion
| patterns developed over years of conditioning in the larger gociety.
~ The dominant environment (larger aooiety). then. geemed 1o have |
more influence on the behavior of resident, commuter. and reeident/
Ty'eommuter groupe than the immediate*social eontext (free sohool) 33
| ~ The teachers demonstrated. however. that an intimate and e
| r‘lasting assooiation with counter-culture may produce a significant :
- change in individual and group behavior. The instruetors com=
hhnitment to counter-culture wag revealed throughout their lives
~ since they had all been members of other colleetives and free o
*,leohools that repudiated many of the norms and values of the dom~‘1"‘

‘“'inant oulture.~ They also shared an abiding eonoern about raoiem

”"i'and sexism in the United Statee and were members of organizatione
that ettempted to ‘resolve these social problems. The teachers' | >
e'ideological attaehment to the precepte of eounter-eulture resulted
in interaction styles that deviated considerably from those eesooiated o
with traditiOnal sex roles." e ,', o "‘; 'f; ’J‘,;C
 The study indicated Am patterns of interaotion assoeiated

7*,ff,:fwith conventional sex roles ean be modified if individuale are

"fmembers of a a'boulture eommitted to mele/?emale,?}f“»* o
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alternative communities, families, schools, and religious insti-

tutions may find it very difficult to instill humanistic values in

their members.
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culture and social class on leadership style, conformity, groupf;,

~ member roles, appearance and management of deviants, self~

disclosure patterns, and coopération and competition., See,

for example, Margaret Madsen and Allan Shapiro, “Cooperative
and Competitive Behavior of Urban Afro-American. Anglo-American.jfﬁwa
and Mexican Village Children," nental Psyche pa

N npublishedkboctoral
Gainesville, 1968, Forﬁ“"
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nstance. gsee Raymond Adams, ”The,;7’*f

g of .y
' ngy ed. William ‘Campbell (New Yérk. Jo o
W11°g and SOﬁSo 197Q )y Pps 261-283, For additional nformationzf;"
ernard Indik and Ke Yetﬂ Bgrrien People, Grc St

n and'dpscription of alter
e see Dolo {deﬂ



< PR R N W
e v s A R ut‘a.x(u&]

Laraliy ]

Raymond Gross (New York: Simon and Schuster. 1969) p
259-2721 Frank Lindenfield, e oolsg (Canyon, Cal fornias
Vocations For Social Change, 1971). For additional literature
concerning the 1deology of the eounter~cu1ture movement see

- Theodore Roazak, ount ture (New York:
Doubleday and Co,, 19 9 i Louis Yablonski. Hippie Trip (Los
Angeles, California: Western Publishing Co., 19 )

64 Only one study has been reported in the literature concerning
- the influence of the norms and values of a free school on ;

sxall group development, See Robert Shuter, "The Free Schools

A Case Study in Extegnal Influence ‘on tnternal Grouflnevelop~

) ;ment : hav ¢ e 9?3)0
281-293. For additional information on counter-culture free

“aphools see footnotes 12, 13, and 15,

7 zng_ﬂgmg__gggng (New York: Harcourt Brace and world. 1950)
; .Pe 30 ,7f~~ L

Bow‘Ibid.. p. uu6.

19;‘ Field Theory n Soelal Selenge (New Yorkc Harper. 1951) p. xi.
- Also see pp, 173-200 for Lewin's analyeis of environmental ,
influence on group behavior..k,' , :

” ;“;;6; Re £ tr iD (New Yorkn Harper and Row. 1964). po 24?. VPff;'ﬂx§i
s 119'Ibid0. po 540' ' PR . . ’
ti,'12g~0eorge Dennison argues that to the free eohool student “There
. was nothing as attr?otive and supportive as his own BOhOOlo :

d

(New Yorks Random Houge, 1969), P 27¢} -
3 earlier study in a free achool oonfirmed E

nee L °,",j Ae

~ See of
" Thig researoher

~ Dennisgon's position since it was found that students’'maintained

& reference relationship with the institution, See "The Free
. School: A Ca udy in External Influe ce on,Internal Groug

~ Development," Journal of Applied Behavioral Seience, 5 (1973
L fV*PP"? 7‘288-:~f€"“7*ﬁ Tfﬂf?;f”f“”;if"”‘jff7itjf? x
; ;:ﬂkljceThe literature,consiste primarily of aneedotal reporte,written
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15, The primary goal of counter-culture free schools is to begin
fashioning a qualitatively different soclety. Its advocates
- hope to achieve cultural revolution b{ oreating an alternative
learning c¢limate based on a new morallity. This contemporary
ethical system stresses interpersonal sensitivity, trust,
noncompe titiveness, congruence, and equality., See Robert
Carpendale, “Social Change and the Role of Intentional Com=

munities,” ,E:gg_&gn%gl_gzgga._Spring (1971), 1-103 Jonathan

Kozol E;gg_ﬁgﬁggli» Bostoni Houghton=Mifflin and Co., 1972),

PP, hﬁ- 5% Samuel Rasberry and Robert Greenway, _Rasberry =

. nway Exercigeg: Ho\ Start Youp Sehe Californias
- FPreestone Publishing Co,, 1972), B¢ 37.

16, Evelyn DréWé} “Fernwood" in Radica  9' 00l R 1, gd;'kaymond :
" Gross (New Yorks Simon andischuster.‘19 9 .‘p; 265. . o

'117.~see;u1n trying to radically:frée education, we are playing o
" with the mechanism of society whioh conditions our relations
~ with one another, especially those assoclated with sex roles,”
 New Schools Exohange Newsletter, July 19, 1971, p« 3.
18, The philosophical statement of the free school observed for
.19, Ibdd.
20, -Se;

. :
- ~ (New X Hill, 1932). Soiiy |
.21, See Margaret Adams "The Compassion Trap,* Nanoy Chodorow,

Rew York: Mcraw-

b R OrosecCultural Examination of the Sooialization of Males

"and Females" and Elizabeth Douvan and Judith Bardwiok,
““Ambivalencet The Socialization of Women" in Women ina =
igt Society, eds, Vivian Gornick and Barbara Morah (New =
Yorks Basic Books Inc., 1971), Pp: 555-575, 559=587, 225-241l.
~ Also see Betsy Warrior, "Sexual Roles and Their Consequences®
~ 3n Yoices From Women's Liberation, ed. leslie B, Tanner (New
~ Yorky A Signet Book, 1970), pp, 235=284%, -~ .
‘22, The studies have indicated that males are more likely to display
~ quarrelsome, contentious, and aggressive behavior in & small
' | ) ¢oope: ompromising,
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25,

;'26;

27,

28, =
~ heutralization of authority, abolition of sex roles, interpersonal

‘Shaw, "Group Membership, Sex Composition of the,Grouga and

~See for exaimple, Howard Becker, Sociological Works Method a

a
in the Fleld," in Soci |
Yorkt Basie Book Inc., 1965), PP. 322434k,
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females' tendency to conform more than men to small group

norms, See Harold Beleoff, “Two Forms of Social Conformity:

Acquiescence ahd Conventionality,” Journal of Abporm ‘
‘ 3hol ¢ 56 (1958), 99~10ky Howard Reitan and Marvin

Conformity Behavior," Journal of Social Psychology, (196u);

45-5‘1. )

Ses Margarat Meade, Male and Female: A-S?udx'of the Sexes in
8 _Changing World (New York: Morrow, 1949); Namol Welsstein,

n
- “"Pgychology Constructs the Female" in Women in Sexigt Society,

eds, Vivian Gornick and Barbara Moran (New York: Basic Books L
Inc.e 1971), pp. 207-224, Also see footnote 21, :

Researchers have used'participant.obsérvainn_since,the,early'ﬂ
tyenties to analyze small group behavior., Its validity and
usefulness as a research technique has been posited by many, -

Substance (Chlcagos Auidine. Publishing Co., 1970)+ Severyn
2242353 Blunche Geer, "First Days;:‘

- Bruyn f“The‘Methodolog§ of Participant Observation," Human
ore nlzgfi o

ation, 22 (196 ; S e
ciolosi at Work ed, Paul Hammond (New

Neilfvidmar‘énd‘Richérd‘Hackman. ”Intérlaboratory Généralar s
An Exploratory Study," =

Journa) of Soolal Psvcholoey, 83 (1971), p, 129, °  °° =

The 1list consisted of individual autonomy, noncompetitiveness,

Social P

~gensitivity, positive affirmation of individual differences, =

~ interpersonal congruence, nonmanipulative interaction, student-

~ guided learning and oultural revolution, For an explanation

Of these free school atiibutes, see footnotes 13 and 15,

29, New §

s (Ghicagos American Friends Service Committes,

2w Sehool | .
1973) was used to locate free sohools in Illinels, '

For a oritlcal examination of role pretense see Robert Gold,
~ “Roles in Sociological Field Observations,” Social Forces, 36
(1988), appepay, T TR DR TR Sk &
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to the bounds of their group membership, nor are their groups
insulated from outside influences."” According to Sherif,

the larger society has significant impact on group behavior,
See Reference Groups (New Yorkt Harper and Row, 1964) p. 165,
Also see "Sociocultural Influences in Small Group Research,®
Sociolory and Social Resgearch 39 (1954), 50-64,




