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In the nid-sixtios at Northern Illinois University there was a growing
concorn ovor both the low nuxhor of ninority students enrolled at the
University und the low rotention of thosc students at Northern. ‘This
was considered a problem becausc Northiern is a state wiversity situated
near the large minority population of Chicago., Investigation revealed
that a priuary cause of the small wmmber of minority students enrolled
was the standand practice of using ACI' scores and class mnk as a predictor
of success and thercfore as the standards for admission. The faculty
concluded that the alamaingly poor retention rate reflected the kind of
instruction these students had received in the basic communication
skills prior to arriving at the University. Northern Illinois lh\i\}orsity
initiated a program to alleviate these problems. This paper will describe
~initial develo;mer}t of the progran, the chzmgbs that have taken place in
the pmgfam in its first five ycars, and souc of the special problems
studei\ts in this progran bring to the classroom.

Increasing minority student cenrollient was ono o_f the first concerns.
The University Adninistration hired a special staff to rccruit minority
students and provided a counsoling program fér the :tudents once they
arrived on campus. Thoy labeled this progran C.JL.AN.C.E.: gonmiéto
llelp and Assistance Necessary for a College Lducation. Yet, the creation
of a special recruiting staff and counseling program did not totally
solve the probiem. Most of tho potential students could not meot the
'f',traditional admissmn standarcls oE A(:T score and class rank. " The udmission

: dile: na was solvcd by allowim, the rocruitor/counselor to wave the tmdi"

o {tional admission requiru.lehts’. . ,‘Instoad they comidored a numbor of,
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Tho C.II.A.N.C.E. staff belioved that these fuctors might be bettor indicators
of success than the traditional tosts which all pointed to stixlont failuro,
The scope of this admissions policy is clearly evident in this early policy
statenient taken from "The C..i.A.N.C.li. Newslettor" which was issucd by the
recruitor/counselors,

The C.lLAMNC,E. program will use sensitive and imaginative
nethods to scck out the qualities which show latent potential, We
seek to build the lhopos and expectations of minority students by
showing that Northern Illincis Univorsity cares and is concerned.,

We have a rogular schedule to visit the students at their schools,
their comunity spots, and their howes so that we will kuow not only
their backgrounds and cnviromments, Lut their anxioties and aspira-
tions, Wo bring thas to our campus to spend a "college day" with
us, We provide these oxpericnces for groups of seniors on a regular
prearrangec. schedulo,  We talk on a "gut level" hasis about all the
recalitios of college and what is oxpected of them o o o Thon the
-regular official application comes to us from those who still think
they are interested in college. The application is conpleted by
the student and counsclor and sent to our office without the
application fce. . . + The application is accompanied by. + Jtwo
lotters of reforence; a letter from a school official who knows

the student; and a letter frow a coamunity person such as an
cr.mloi:er, youth dircctor, or minister. . . . Also, [the student

is asked to include] a personal letter telling about himsclf, his
family, and why they are intorostad in a college education. Then

a porsonal interview is conducted with the student, All of this
infomation helps us to got a fairly accuratc asscssment of the stu-
dent's abilitios, niotivation, and potential. This knowledge of the
student helps doteruine his admission to ilorthern I1linois Univorsity
through the C.JLAN.C.E. Progran, but equally iuportant, it gives us
a rcecorded guide to how to best advisce the student. . . &

Meanwhile o group of faculty from the Speech and Lnglish l)epﬁrtmexxts
and representatives from the University Reading Clinic and Corawnication
Services turned thieir attention to solving the retention problem. Their
1nitia1’ changé in tho nomal procedure was to create a num}»er of spcech ;
and "l;“ng],ish' seﬁtidns tlzgt 'incluid,ed ti:populntiqn‘ of fifty percent ninority ; o |
 studonts and £ifey porcent studonts aduitted wndor the regular univorsity

 adnission procedure, The ohjectivo was to creato a moro comfortable

* leaming situation for the minority studonts, Thus, the frequont problen




| ﬁf‘when the 1nstructor dis.cussed basic ekills
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of being the only minority student in a particular section of speech
or Lnglish would no longer be the case. Yot, after a semester undor
this system, the instructors werc convinced that merely providing a -
wore confortable environment in which to stwdy cormunication skills
was not enough. The performance of these students indicated that 1nore
attention was needed to a variety of deficiencies that they brought
fron thoir previous educational institutions. Therefore, a decision was
made to create a special nine hour block of courses to include speech,
rcadlné, and [nglish. These courses would be a block in the sense that
a team of three instructors, one from each of these areas, would work
with the same group of students. This would make close coordination of
the effort possible and facilitate team teaching. The instiuctors con-
cluded that these Bnglish'ond speech courses should include the same
content as the regular freshman English and speech courses, but should
also teach some basic study skills,

At this point, the staff helieved that tliey were on the way to
solving the problem. But, they found that not all the students' being
aimitted under this special progran necded the épecial block, Yet,
there was no procedure for deciding which srudonts admitted under tf\e
C.LAN.C.E. Progran needed the special help and which did not. ALl
Studonts'admitted under the C.LAN.C.L, Program had been automatically
placed in thuse sections and the non-minority students had been enrolled
at random through the normal couy se sign-up procedure. The resUlt waé

;tlrat part of the class did not need the program and was not challenged

) whilo the other part greatlyi i
“;i{needcd this type of instmction. o 0 SRR Ry :
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devised a simple écréening procedure., A famplo of the C.H.AN.C.E.
student's writton and oral communication was ovaluated during summor
orientation and the student was alvised if ho or sha needed the basic -
skills instruction of the block. Non=C.IiAN.C.L. students with scores
of nineteen or lower on tho ACT test were screened by the sae procedure
and were advised if they nceded the special program.

Improved screening botter identified which students needed help,
but sorie of these students found it difficult to discuss their acadenic
problens, Some students felt that by admitting a weaknass thoy might
cause their instructor to think less favoralbly about their abilities.
Othors were just plain shy at confronting an authority figure. To solve
this problen, a skills conter was ostablished and staffed by tutors who
wore upper division students with good academic records and showed the
ability to futor students, Many of these tutors wore minority students
who were hroducts of the early years of our program, Their 'exporienco
with the program gave.them insights which were valuable in helping with
special problens. The peer tutoring concept worked so well that in
subsequent scimesters the College of Liboral Arts and Scionces provided
peer tutoring for these students in subjects outside of the block.

This Skills Center also sorved as a resource center. It was used to
house numerous supplemntnry naterials, nluch oE which was specifically
oricnted to minority groups. In .uldition, books for biology, history,

| E-politicul science, and other courees which theso students take concurrently]:i o

fwith_ tho block were provided for cross rot‘erencc with tho texts nomally o
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performances allows the.inStructof to devoio more class time to the kind
of work nocessary for skill building and provides more individqalized
instruction for tho student, |

The initial concopt of tho C.lfl.A.N.C.H. Admissions Program, with the
addit1611 of the Cormunication Skills block and Peer Tutoring, provided a
total program that was quite effective, Yot, the faculty with their special
abilities has been an inportant ingredient for working with the .skill
deficlencios these students Lring to the classroom, Students who‘come to
our program are products of crowded classroons, outdated materials and
textbooks, and inadequate {\ttention to. study skill problems. These factors,
often combined with poor housing, deteriorating neighborhoods, and split
families, produce a combination of problems, These students lack many of
the skills that \fe'take for granted that the average freshman will possess,
In general those students suffor fron the following problems when placed in
the collcg,e setting: |

1. Basic writing, reading, and speaking difficulties,

2, Low self-concept,

3. Toadequats cost-tobing. 2kd1ls, and

5, Unfamiliarity with library facilities.
The writing and speech courses offered at Northem are designed to care
for basic writing and oral communication difficultios. With the addition
of a course in reading, the basic skill deficiencies of writing, 4reading, L
and speakin; are met, but, special attention mqstvbé given to thekrgmaiﬁing,,», o
g ,-problemareas. | e e

Our typicul students have suffered from an inferior education and



school graduation. Their ACT test scores also told them that they are
inforior. This low self-concept that students bring to the classroom
presents a monumental task for the instructor. One device used to help

the studont rebuild the damaged self-concept is the special grading system
used in the block,classos. Instructors are permitted to take the ponalty
out of not succceding. Students that would ﬁormally receive a or.F at
the end of the semestor are pemmitted to recceive a W (withdrawn), This
allows the student to continue work into a second semester if necossary to
build tho skill level necessary for survival in the regular curriculum,

The instructors also emphasizo the success that students have onjoyed in
this programn. The instructor reports to the students that their chances of
being at Northorn next yoar is far botter than that of the average freshman
entering N.I.U.: sixteeh percent Letter to be exact. In addition, the
instructor emphasizes that more of our students make‘it into their junior
yeér than regular university students.

A second avenue to building_§e}f-conf1dence is the arrangement of course
material to promote‘a feeling of success and progress. zmmy instructors
begin tho semester at va slowar than nomal pace, | giving‘ the stwlent more
time to complete the work and giVing shorter assignments. This affords the
student more opportunity to do the assignment carefully and to seek extra
help if necessary, ‘Then, as tho semester progresses, the instructors speed
up the pace so that the student has completed the normal. curriculum by the ,'

, ,end of the senester.

A third opportunity to devolop self-confidence is through tho high




on a ono«to-ono basis, These conf"‘o'rbncos provide the oppbrtunity to deal
with specific academic matters and to build the student's sol'c‘-cqnf"mence
by ro.lnforciﬁg tho student‘s strengths, o
| Another problem rolated to tholr. inferior education is vocabulary
doficiencios, Vocabulary problems range from the student who fingls five
new words in the first two paragraplis of the toxthook to the student who
finds five unfamiliar words in the whole chapter., Since tho mastery cf
vocabulary is critical in each of the Llock courses, this is ono area where
the tcam approach, i.e., reading, speech, and Inglish, is very holpful,
Often the instructors will ask the students to keep a single notebook of
all the unfamiliar words they encounter in their reading. Then tho time
dovoted to discussion of vocabulary can be divided among the throe classes
and cach instructor can reinforce the other's work, Often the student
who has sevei‘c vocabulary problcajs needs special work outside of class.
The reading instructor-mny provide specific work with onc of the ;extbooks
used in class or use some of the supplementary materials available in the
Skills Centér. |
Another often traunatic experience for our students is the confronta-
tioh with the cssay exemination, Most of our students have had very 1ittle
expericnco with this type of examination because thoir toachors found little
tino in their crowded classrooms for anything but objective cxaminations.
Therofore, most instructors begin by discussing the bqsicq of studyingyﬁor

, this type‘ of exanination. Mne tec’miqno used is as Follows. The first

- step is to get tho student to recopnize the inportant concepts 1“ the text- L

i :N;b 001 and how qucstions could be fonmllatcd From theqe.k Tho students hegin

| ':by,\mkinp‘ in a_ sroup to pick‘?ou tho‘ ;hnportant, concepts From the chnpters o




agreos on a sot of quostions that reprosent the Luportant concepts within
" the given chapter. Next, tho instructor presents the groups a list of
questions drawn from the same chapter for then to use for comparison. A
discussion of the differences ensues. Next, each student takes this 1ist
_and fonulates answors to these questions., The second step, recognizing
what is a good answer, comes after the cxamination is completed, The
technique used here is to mark each student's oxamination for identification
and renove the cover so that tho author cannot be identified by the reader.
Then groups of students are asked to read the answer to a specific question
for each member of the class and to rate them. Tho rating system used is
Very Cood (VG), Adequate (A), Inadequate (I), and Not Acceptable(NA). Rach
student sces m}d vates his or her own question as it comes to the group.
This forces co';npnris(bn. After all parers have been read, the groups are
asked to look at all the ratings fof the question they are cxamining for
cach paper and come to conscnsus on a rating for the quéstion. This provides
a chance to discuss why a particular paper was rated as it was., The student
is asked to 1list the differences between those answers rated low and those
answers rated high., The instructor discusses some of these with the class
and explains how the students can improve their own test taking skills, |
Most of our students have problems with assigmcnts involving research
becausa they are unfamiliar with the 1ibrary and hasic rcscarch techniques,

To overcone this problom the threo block mstructors divide the responsi-

'u,‘bility For in class discussion of the various kinds of resourco material. :




specific information, This providos" the student withpra(,tico“in the use
of a wide varioty of reforonce natoriuls and provides the 1nstm¢tor with
an opportunity to check the student's competence in the uso of the library.
The complotion of this orientation is followed by speech and writirg as-
signments which provide the student the opportunity to use the skills
gained. _ | |

The building of these specific study skills is integrated into the
framework of the basic Lnglish and speech coursos. The speech scgrient
typically includes those topics and activities: (1) discussion of the
communication process; (2) cxplanation of the intrapersonal, intorpersonal,
and public' le\/els of comvunication; (3)'discussion of audicence analysis
and tho special importance of cultural background as an ingredient in

allience analysis (am} in group discussions and even-in intrapersonal

| cormunication); (4) parficipation in group discussions; (5) discussion of
mass nicdia and propaganda; (6) units in reasoning, organization, delivery,
uso of evidence, otc.;' (7 thrée rounds of.puhlic specches; and (8) the |
writing of a paper known as the "cormunication log."

Of these assignments, cultural backgrouﬂd as an important part of
audience analysis. the three rounds of speeches, and the comvmnication
log warrant furthor explanation, An emphasis is placed on the inportance

of cultural hackground in audience analysis becauso much of the student's

e :conrumication will be transracial. 5tudents aro encouragcd to discuss how ,,:

e thoir comunication about 4 partlcular subject WOuld differ if they wcre

: ff“x,talking about,a partiwlar Subjec,t, fo '6x ) i le, to a white emp ""yer as
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toa blaok or olxicaﬁo friond., Theva students are qUit'e awaro théf they
cammunicate in a different way to different racial groups, but have hot
often stopped to discover how this is different. Often students vare ‘
asked to preparc a speech for two different audionces. Then these are
compared to discover the different use of language. |

A sccond areca of the courso'outline that may concern the listener is
that only three rounds of speeches are assigned. What this means is three
rounds of acceptable speech perfomances. This conccpt goes hand in hand
with the grading philosophy of ’t)xis course., The stﬁdont‘ ﬁlay be given the
opportunity to do a particular speech several‘tifnes before he or sl
achieves the level of competency desired by the instructor. This in fact
ineans that rany students end up g1vin1r many more than’ threc speeches.

" The third area which warrants explanation is the cormunication log
assigment. This is a forced a;mlysis of every day communication, j11e
stident is asked to record in detail several communication ovcnf:s and to
write a detailed analysis describing any Lreakdowns that took place and
discussing how he or she would inprove the coivwnicatisn. This encourages
the student to apply what is beiny taught and dewonstrated in the class-
rooi to that person's coitunication outside of class. If used early in
the seriostor, those assigmients give the instructor an idea of how well
the student understands what 1s beim, discusscd in the classroom. |

‘ ‘ho block courses do not solve 411 of our students' problems. Th’e |

Dean of the colloge of leoral Arts and %iencos has rocently pointed out 5
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progran that would heip those students got a sound orientation in scienti- |
fic study. As a temporary nmeusure tho College is providing n puor tutoring

- progran in bioiogy, physics, and othor scionce courses, Tho Conuunicution .
Skills Block and success 1t has enjoyed 1s inspiring this institution to ex- .

kpand tho limited concopt to other areas.

N ’l‘euching of. disodventaged studcnts at Northern has been vory sucoessful. E

‘,Thoro is no doubt that the success is a function of tho a«hnissions/comsoling ; 7’]_’
- proz,ram and tho typo und quality of tho acndomic instruction. This program |
~can be duplicated, at leust in part, at nost institutions. 'l'he teclmiquos o

- thut I have been discussing can be npplied in any clussroom whore there are

L ‘_,'oducattonally disadvantaged students. As clessroon instructors. you can

,iapply the techniques discussed here (or variations of theso techniquos) it‘

o *‘fyour students experionco somo of these problems. I chelienge you to dis- o

_covor teaching techniques that cnn bo usod succossfully to teach the dis-

Lk advantal,ed studont and to share thesc. ideas with othors who teach these

:studcnts. i

.




