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| ABSTRACT | P e | ‘

¢ .The EngliQh wethods teacher's res onsibility i= not

to advocate any one approach to teaching, but to‘bncourage each
student teacher to examine various instructional lelhqgs in terms of
nis or her o%rticular vieup01nt Because of 'broader experience, the-

_ methods teacher can acquaint prospective teachers with conditicns .and
situations which happen in the classroom, testjing the inplicaticns of
;a particular conceptual view of English. The result should be a
deeper understanding of and a greater comaitment to the need for
alternative conceptual views of §he subject matter. HMethods teachers
should be .encouraging prospectivé teachers to build their ouwn concept
- of what is worth teaching and what is worth learning for the
students. Once the implications of .an idea are examined, it is again
the methods teacher's responsibility to help student teachers

translate answers into workable materials and strategiés. The methods:

class could also be used as a place vhere student teachers try their
ideas out on their peers first. (RB)
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Two weeks ago I reauested of a. group of prospectlve

teachers who were to begxn their student teachlng 1ast ‘- et

'a ‘
week that thev wr1te a paraqranh for me answerlng the

ED 089337 |

nuestlon “How 1deallstid shou]d a heglnnlnz teacher be?“iewruvéiw

¢

X0
' Having worked w1th them ali semester, 1 had- watcﬁed‘thelr

»

anxxetles grow as the t1me of reckoning annroached, and I

—

had tried as best I could to glve them realxstlc answers

“

‘to the growing number of questions they asked about what
to do.if a student refuses to do what you've told h1m to,
What to do if the students ask questions wou can‘t answer

and. what to do when you sSee that the lesson you've planned ’ }f'

N

so carefu]ly is ‘dying qa terrlble death, - I was curlous to'

.see how much of the1r initial idealism had survived the

~ $

descr1ptions, prescriptlons,‘and war stories I delivered
'S' myself of in answer to the1r questtons¢ To ok e the exercise
bi psuedo~sc1ent1f1c, I asked them Qog‘%o 81zn thelrgpames' a
to their pa"pgraphs. Here are s1x of them: A o

A new teacher should have- some. basic 1dea1s )
he ‘hopes to realize. There is much wrong in our
-educational system, and only if we want to change
ity will change even come ahout. However an ideal-
_1stlc person must also be very thlck-sklnned and
not be disapnointed easily, "Change will come very -
o ~slow, if at all, so the 1deallstic/penson runs. the .
Y pisk of becoming discouraged and: nossibly losinm :
©*  any motivation to teach at all, We should all aVe
. ideals, but ‘let's try to keep them in nersnective
'*,_rea11Z1ng before we have a chance ‘to he diqcourhged
~~ " that our ideals will ‘not be easily’ reali7ed Don't
‘ ~gm1et discouramement make us . lose our }denls.‘y~,, e

Jerry L. hulker is Prpressor of %econdarv Educatnon‘at the ';‘ff‘ffh
o Universitv of Illxnois Urhana, Il1linois, 61801, ¥




~ you can rise no farther than you reach., .

aries in the battle- ror scHooI reform,

~a teacher should try to keep learning about channes
- in education at all'times and incorp r
'uilnto his an of teaching.

b fgistudent teachers heine completely idealistici' From,:
~what T heaQ _thinqsvare only goine to pét -worse,

e,

ii Be.idealistic enough *to hestow trUSt—- :
hecause vou“find in the world .that which vou . i

- Took for, vet matune‘enough not -to he shocked

by hetraval. Tdealistic enough to be enthusi- ’

astic ana want to set the world on fire, vet: 1 "

~ sensitive enough to recognize the type of wood .
"you are lighting. Be idealistic in wanting S

.change -and working ﬂor it, but not so idealistic

that when. it foesn't comé tomorrow you are "

- erushed. -'Your ideal is a goal, steadfastly

work for it, ‘and keep vour high ideals because

+

How 1dealistic should-a heginning teachen Yy
be? YHow should I. kngw? I'don't have too many '

‘facts to-bhas€ a decision on, I guess my immedi-
"ate reaction is that a hezinning teacher should o
"he as idealistic as possible and still be able

to survive in the educational .system thot exists
now, [ think idedlly people whou are zﬁfhg to be -
teachers. should be exposed to the qutem earlier -
and then come back to the campus and discuss how

to survive and how to improve the svstem."lt i'.,;

would probably be a.zood jdea to repeat this”

- process several times,., At the end of this trnln-- 'f:
. +~ing prorram teachers could he.sent oyt idealistic

but also prepared tOibe more effective revo]ution-

I firmly belleve thnt aur, scho&? svstem muqt
~be changed., 1 think.that oné of the reasons it
has been taking S0 " long to "achieve change is that
peop]e tend to give up op ideology very quickly.
It seems to me that many teachers are too insécure
(i.é., they think they will lose their jobs) ‘and/or
too lazy to keep trying to chance things. Once a
teacher is settled into a certain pattern of teaching,
it is much epsier to maintain that nattern than to
change. Therefore, I think thatlall teachers,

‘especially new ones who haven't ektablished a pattern

of teaching, should be Very idealistic.. Obviously °
a teacher must present information\in some kind o
logical.order or stydents*will léarh nothing. But

nte changes

T don't see that there is nnythinhuwrong “ith

hevevdoesnlt

,to believeffhat it

N
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~wY 7 _1f you walk into a class’ pectlng disaster, ; SR
: . -, - think the students cah sense that. :People like 2
Lo to héar themdclves prpised., Your students really =

' are some of the best, the wittiest, the)hrfghtest..'
I intend to tell them that, and I think thev will- :

o A - live up to it, » L. . . 12
o L ‘ I think that a beginning teacher should be'“fj ‘ }_F
e -j' ©+ ~the most idealistic human heing that NVer,WnTked ) ,‘,q

this earth. Idea11sm means that he-or she has
- fresh ideas and is bhrimming with enthusinsm. The
- idealist wants_ ta. go out into teaching #nd ineptre
S kids to .learn. .The problem the teadher: (stiident
- or‘heginning) faces is that the rdal worl just,
. doesn't function for idealists, The beginning
- teacher gets into the system and gets badgered, ,
“unti! he conforms to -thé mold of trnditional- e
ist teaching." THe" idealistic teacher eventually L
) allows the system to sway him hecause of ecpnomic . ..
. reasons, or he quits and educntibn suffers another -, ' b
s : casualty. ., . Co , TR

Thoee are six of the twentv-one responsea I received
L from ny students, and “all o{-the others were essentiallv\'
) the»same. ALl of the students expressed“h kind of commit~
' ment to, idealism, ALl believedthat follow1ng thcir idenls f"'f ;
“ 7 would make them tetter teachers and ‘tead to eventuab~ﬂpprove-
- ments in the'svstem. All believed thnt 1mprovements were':' T,
_ heeded, and aL? accepted some responsibility for brlnging N
«" 7 them. about.f But throughout.all the réesponsss was an under-
| lylng acceptance of the belief that in the confrontatxon‘ 2
;o vvt C with realxty their ideals would lose. out, their behavior
o A <§wou1d conform to surv1va1 tactics, and theif\methodologv'

a

would be determined bv 1ts ease-of~0peration ?actor.‘ The,b‘
N

| ‘f5ﬂ;system is 80 powerru) i;“ ‘ iox,f""
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‘; ',«' .accept thnt as a possihllltv, 1t Wlll conblnue to he the o,

~5
Tﬁ" KT . eality. fu"f R ~'“; L . Y - .
| How can we\conv1gc% them &h&t theY d0n‘t ‘have to be- 5#2 RS
come educattonal cneualtles° Qr-how c;n We.conV1nce them
-&lzw,s that what vtght have been érue in the past need not be éQﬁe
:.‘fl ’todav and tomorrow? yow can we give‘thém{thewfomyot'and "5ia¥iio.'
e ’ the zeat that w1110be needed’ to sustain them in ghe fage’

l -:"

. of @pparently ové%whelming resﬁﬁtahce? What cah ‘we say or’ ‘,,‘.'

show *{o- them, do to them, or give to thpmvthnt will cncourage
- 4 )
the beginnxng tehchers ‘We - send out to prevail and not Just

- . endure? How can we nourlsh those who want to- pregall? { _
[ . . v [ ,v‘\'.'
b ‘“hat da we, their teachers, hnve to do bv way of exampLe ’

\ . to\ggve theh falth that thebbattle with conformity is o )
S ;wort'h fizhting and ‘that it can be won?\ o f I
\5--"" ;" 1 want no more teachinv casualties, on’ either side of *

the desk. I wnnt teachnrs who dream not only in deep Sleepy

©

‘li>-hut also in full consclousness. | want tenchers who scre\ms

T with 1ndignatlon when they are told that somethlng excitlng ot

\—

they uant to do can't be done because of thls or ghat
'systemic restr1ctxon.' I ‘want teachers who 'by 'sheer ‘dint

=tof their 1mag1nations can sonr with their students far above
e S
‘today s contaminated educatlonal clouds and brenthe thé ’

new, fresh air of awe nnd wonder. I Want tenchers who

ol ! s R
'

;I;tknow that the only renl realitv is what's 1nq1de each nnd

‘Lyff_everv one ot uq nnd who know that thnt renlitv is conbtnntly |

'iLI wnnt tenchersqwho see thatnchanze is the

a,naturalrorder of things andhhhnt the'onlv'alternative is

.

,‘ﬁ7'death.; And 1 want teachors who are alive}

“
S
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. | I recentIQ f ound a"whore’SChoo]fnl'of afive,'exciting, | .

L™ L

1dea11stie teﬂchers‘in Quincv, I\ 1n02$ and thev weren't

2 [\

. o ,lthat way because oft anvthing that had appened to them .

L}

» in their teacher education programs, but becnuse the Qulncy _ ;

e :f admin1strator:\had foond a way to r:lease ‘the hidden potentiql. '
L ' for oreative~enterpr1se-which-they~feltvevery teacnep had. "'
'»7Getting teecﬁcrs't3‘¥eleRSe and use that‘notentiélﬂwas;‘ o |

accorﬂan to the-.people I tatked to, the most d1ff1cult . .

part ®f Qulney s exneriment Wlth alternative modes of ‘ J

. education. ﬂ \’m.,f R ‘5"3" J'J’ e | . ‘:: .

-  ,' L .The exper1ment began thh theeassumntlons that 1nd1vidual P

. N A ' -
£ 3teachers end students are different and that thOso differences

,should be cherished and capit;;;xed on. - It wes felt that\ :

‘”both teachxng and learnlng could be max1m17ed by providing . ?“J.

‘ e o C
D alternatxves that reflected individuwl preferences. Td thatA 7 .

¢ ‘o -
end teachers were asked how they saw themselves as . teachers‘

+

and what they wouldgprefer to teach. ‘Accordxng to thelr
- lntlel responses, the teachers fel! into four groups, but

. aften talklng to each-other in these groups, thev found that‘
*7ostill _ ’ -
: signiffhant d1fferenceslexistedgwithin each or the four - - 7T

—“’groups. “hen a]l of those di ferences had finailv been

ﬂldEntifled and d1scussed

en h teacher amreed to become a

e

o
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hegtnnjng t.eﬂ.Chers thO hnd the OﬁDOI"tll

A

4

‘one_roof, ‘and. each studeht is free to choose the one that ., F

‘learning by cholce, but because it provxdes tEaching by choice.

Thev determined whqt “ould he taénht in each of. those seven

N

.
4

- "'\\
schOols, how it would be tnuzht, end why . it would be tnught.

El

Todav those seven alternative schools are operntlonal under

he feels hest flts his lenrninﬂ stvie nnd educntional goal» S f;

The Quincv éxperiment 1s called, nnnronriatelv enoumh h,

I3

bducation bv Choice, and it works not just because it provides’

¢

hhen nuestioned about the implicntiohs of’ Lducntioé'by' S
-/ N -
Choice ‘for teacher education, the administrators efre qulck

to point outl the need for us‘' to send them teachors who knewg

.their 1de§s. They didn't know or care, real]v how we couldru ‘
. produce beginning teachers like“that,,but they were certain ) . _}'
’that wé $Should find ways to do *it, Thei\didn‘t want to have

.to take on the formal education of teachers as well as

""7fffihad¥t0 answer the questions or who thev are, what thevjbelieve,‘u

4f§§and what t,ose thinzs mean for them ns tonehers?

. o LRI NG - . ~ L . R S S
S ; . N . [3 - : ; . ;
- v M - . K} .. N - . ; T
. ! T L - : N - ;
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++  who they were, how they wénted to. teach and how to implement

-

students. The former, thev felt, was clearlv the resnonsi-

&

bility of teacher educetion institutions. SR ' Coe

'

Vow I know and you know thét every school is not Quincy

and that -many schools don't prov1de either teachers  on students

)

with signiricant ch01Ces to make.i But how manv of the begih-

-

fning teachers we send out ere prepared to make a choice even

: 1f they were given the opportunity to? How many of. them have

4,

’ =

L

f'tv to exn\ore‘those'“

yﬁffnuestions inyalternative teaching contexts? How mnny have o
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Lo T
been asked uhat thev th1nk the content of the Engtxehﬂ\ _
,W L currlculum ought to be or How it shou!d be orzanized and L P
T taught? Hovbmanv of them have ever been nsked to do anxthing
but‘complv with the thOughts,vfeellngs ideas, and demands

D

. fof others? No, everv school i5 not Quincy, and 1t's no
‘> Wonder, f0r we hqven't produced beginninz teachers who R
demanded that thév be. Rather,‘most of the teachers we. haVe
.( . produced have gone out to the schools expectlng to be»told |
' what to teach and tow to teach Just as they were' told what :

.

Vo  todd throuzhout the1r whole echool experience.

-

s
If it is- true--and I think it is—-thnt beginning teachers
tend to teach as‘thev have Uecn taught, thosge ot us in teacher
‘education who teach methods courses end who are usua]ly the
1ast uﬁching models prospectlvc teachers have hefore beiqg
sent out ‘As teachers have A special resuonsibilitv of heing'
- not Just gdod , but;grtat teachers. And if 1t 1s;§rue--and.
1 thlnk it 1s—~that student teaching is thé most . highly -
"g;, : ' valued port1on of their preparation promrams by our students,v'~
- then that experience must be structured 80 that it contributes_f
its sharé ‘in the productlon of not Just good but. great .
teachers. Those two segments of a teacheﬂs preparntlon are:
o the ones you and I are most apt to have control over, and

f;f';c it is through that control thut~We Can Thave great 1mpact“

on educatlonal reform. If we Want the teachers we prodube ;fg::aoy:

to change the schoole, we, ourselves must change.

- methods classes'must change., To beghndwithwﬁh



trving to 1ndoctr1nate our students with oLn ideas about
what English ought to be or how,it ought to ‘e mught.
The Dartmouth vidw of what English teaching should he, for B

F . 1nstance,,1s all r1ght for some teechers in some places
o0 * [ -

p '-"‘ worklng with some kids~ and that's how it ouqht to be
\dealt with--es Just one of. the alternative wayo of - con-_

fceiv1ng of our qub)ect matter. It «nd ctherfv1ehe should

1

'be nnalyzed Cor ‘what thov imply” revaru(nm the toachen s

role, the qelect10n and oryanzzntxon ol ‘content, the-@*

?

student s role, in the clas sroor, nnd the évaluaticn of
. ’ _ e 4
) - teachinﬁ and leerning._ The methous taachor ] Job is not

to advocate nnv one nppPOnch-*o teachinv hng)ien, hut to
B ~ ask, "If you accept th{s view of whnt‘Enyllsh is all about,.~
-‘::what does it mean fvr you as an hnglish teacher?" Because :

of his wider experience, tﬁe methods teacher can. acqua1nt Iy

3 [} v

hls prospective teachers W1th cond1tions and situations T'

v

they hadn't imng1ned as a wav of - Curther testing,éhe implica- =~

tions of 4 partleular conceptual view or bngllsh. The-
L , e ~ ;
result should ,be a deeper understand1ngfand 8 greater : S 4

L . 2

comm1tment to the need for alternatlve conoeptnel v1ews

or our subJect matter. o e SR v .y

A]onm the,same line, the conceptunl views or Lnglish

'ithat are eonsidered shou]dn't be onlﬁ those that have beenx}e'q.'*”

e

'f530r nre current]v beinz ndvocated in protess1onal writings

l

'”kx.nd ﬂiscussions., Instead we shOuld be cncourngins our

>

Lo

"oepectiveftgech” 8 to build their o n concepts bv asking

A;;,_, questions'as these: “hat have you«learnedtin vour‘;Ja
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Eng11sh classes thot you?believe lS worth teach1ng to »
others? Is what vou*ve 1dent1rled worth lenrningtbv a1 0

students? Can 1t he learned by studbnts at’ anv age? Is \,"

S AN ' .\'

+" thire some concept or some set of concepts that _you ”5;]-‘

"y
- o

believe gives unity ‘to the Englxsh currlcu)um? Whﬂt are~ -

 the. bnsic under§tand1ngs if any, thnt nnvone studvlng
\ .

Enzllsh should have? - Once those ouesfionq are asked
and answened--1f onlv tentativelv--the methods teacher s
_({,_ fJob is aga1n to lead the students 1hto a consideratlon-'

of impllcations and to help them translate thelr answers

~>."} ~ into workable teachl g materlals and strategies, some of '°~a;"‘“'
1;;;&.: * which' could be tried out, on the peer gronp., Ama1n, the |
?(f,ﬁ 'e ‘-result should be ac n31dered comm1tment ‘to an idea whichb i
;F ‘ ." would not ea51hy be: given up when bhallenged for it WOuld ,,‘}“.
t‘ . . be seen, as MY idea whlch makes sense to ME at this mime ’ L>
| just as YOU have an alternat1Ve 1dea wh1éh makes sense .t
v ao YOU at this time and ‘though our idens are different,. o o
»k' ' we‘can co- exist. ' ' u ~""f C ﬂ? ‘ ':;’ji ff}s

anourazinz the development of alternnt;ve views: o:

¥

“‘content and methodology is a sure wav of keeping us alive " Is

, - ston.
S anu grQw1ng, and to thnt ‘end ‘we must/the k1nd of simp%1s>ic
‘ -o'preachlngs ohe hears all too often in methods classes.vﬁ;.:‘“

;‘"You must plan every lesson verv carefully.,g "You should

“tfen,snever teqch sentence diaqrammanr.?f‘"The wnylif




.]0 ’ " -‘ ‘-‘ ' : . .'-"E",“.'l‘
~ assignment." Teachlng is toa complex a husiness to be

reduced to absolutes. “hether or not A teacher ddes any

3

or, al]ypf those things some of the’ time or - all of the time

- . _gWhom and : gﬁ
depends upon ma1n!v,what he is trving to teach. Prospectlve A

teachers should learn that the concept of approprlate usage
applies to teachlng as well as to language. How -can we ﬂ~f<2~?ffﬂ

or the prospectlve teacher eVer .say what would constitute e

fe . s\

appropriate*methods or materxals nithout a part1cular student
‘ ® » -

“‘anc a particular purpose in mlnd° We can't of. course. All 'Té

we have available to us in our methods classes are prospective

oy

teachers and some alternative vlews of content and methodology. o \

.

'The most we can do\prescriptively is to deal in “1f.,, .then"

v

prOpositlons. To 1nsistithat ‘we can do more than that is

‘.n

. to deny the basic essence of - teaching.

P
Those two elemehts--the prospect1ve teacher and what vVl

e

_he thlnks is 1@portant to teach--are what we have avnilable

"\ to us 1n qur methods class, “an'tl they should be our.main

‘ *

‘concerns. ‘ﬁv reallzgng that,'we can. free ourseIVes from

——

at least~part of our past prescr1pt1vism. Ohvxquslv we

;-csn't tell khe prospectlve teacher what he must he or ought

: 3
4 to be as a person,. “e can ho“ever help hfh oiscover who‘
E ’ ’

he is today, how others perceive him what his strengths‘, - f{'

Vil
and how bhe. would like to be as a teacher.f;ﬁv

-7 and weaknesses are;

"?{?fﬁ&nd’obvigusly,_we an't telt\the prospectiv?zteachcr what



‘ “eﬁperiengps have tnueht me, it's that tenchinr defies fy‘~- -

“ - - .

e ‘ - Lt '.'1’1 ) v s

.‘ebsolutes. , And though I have many- students in my claqsos {; .

;who wantt bsolute nrescripttons (and I assume vou have - j,‘.’:;_

' them, too), I beliove 1 must thwart those destres wnth "; ‘=.< . ’
all, of the d;llgcnce I tan muster.% To g1ve in - is*to <}f ;2l’, [

.‘prepare them to expect to be: told exactly what to do bv B N

(xxt we would have more Qulncy ngh %chools in the world,

~ “cearlier needeg to be restructured in‘order to produce',‘fs

' ~éot Chicago, observing as~many tenéhere as he can .and’ kee/}ng

jsome\other expert when they get out inta - the schools. And

‘ ‘ A A T

that won't do. | ’, . :xf. e : "f “~ R )

v

\ In the ‘area of oractice tenchlng, ‘which I &upgegﬁed

teachers with the capabxlity of dreamlng and screaming,
let me describe that comnonent,of an experimental prbgram- L

/

we have nt the Un1versitv of. Illinois since it, more thnn o ‘
anv other I've encouotered, prepares prospective teacherss "J::,‘;
to be self—dlrecting and to makelchoices. One “of the S |
essent1al characteristics of the program 1s that 1t\lasts

for a full semester. During the first three ogyfour weeks i
the Qtu@ent‘teacher is:tree;(enq ehcouraged) to move amghgf‘-ég”:‘

. Yo, 8

allﬁthe dozen schools-rn?the'districti Which is ‘morthwest, ‘i; ‘ 

\

a record or those teachers whose teachinp stvle or classroom ,,f§~g}

.

ui operatxons he particularly likes.f After the obqervation «575}1f

““eYJ;}period. it is the student's resnoﬁsihi!itv to contract tor‘“inw
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YR v of the regular teacher's ony01ng 1nstruet10n, and 1t ]osts; S

A for a four-weef Denlod.. The purpoee of m1n1-tench1ng 1s,

G T \
oot

+, ., of eounse,‘xo a1 ¥ow the student teacher to have An sasy

{;é- rﬁ'ys, entry xnto thé teachlnr role by le)ting him work with a zs i
;f1;§3{7h\, smaLl group.of students in A strnotured sltuation under |
ff :f?%-flvoa teacher whose work he admxres. ” h | ; | i
}f ff§é§ ?i . Arter mini tenchlng has been completed the student ':"j°ff:
;?i?i‘ifd is allowed another two to. three weeks to do more ohserving, ‘7,f}ﬁ
?hfi:efﬁk:f’thls time;lookinz for one ‘or more teachers under whose | :;f
\ o RUIdance he would like to undentake his evtnnded teaehing .>rgf:;;:
.egesignments. Extended teaching USuallv lasts eight to nine e e

N

. .@MW ,g’ qu it: = rough]y equiva]cnf to 8 PGSUIHP student

L5 o il

"';;:5? teaehing assxgnment 1n that the student 1s given olose to

: *;;"i‘; the rull resnonsibility for a nuhber of classes., The

;ifn.lfﬂf“’ esseﬁtlal d1fferencez/hetween this extended teach1ng and ’

’;j hdylk‘ the usual Student teaching assiznment are thnt tirst, the s
e; R | student téecher se}ects'the tenchet‘or teachers ~undey whose ;»,iee
.f;.m e guidance he works/end, second he‘1s hespons1b1e tor working ‘

. the contract specifvlng his- responsib1lities. . Y :
’ Anofher featuf% of thiszpnrt;oular program 1s that the
4“~}5“gfp, student teachers take thelr methods course concurrentlv with
- - vthelr practice teachmg‘ The methods elass, wh,ieh meots,,p«:

&{dkone or two afternoonSﬁDer week and 1s taumht bv teacher$;;fd?~7




Nt

teaéheosltehd to be toouprescriptive,‘that‘is, they don't
’ help the students clarify and work out whnt thev uant to
do nearlv so much as thev tell the: students how and what
to, tench., The student tenchers find this 1nconsistent -
. f»ﬁwith the open nature of- the rest oP the program. \
yjia,;f hf This proqram is almost four vears old, and even thh
| - 1ts weaknesses, 1t does a’ romnrkan]e 1ob of- preparlng teachérs
‘who ‘know what kind of tenchers they Wnnt to be and who are
Tj,'é; ’ ablo to m;ke ihte1l1¢ent cho1ces among alternatives. The i
'ifi;a ; prozram sacrifices theory ror the sake  of pract1ce in’ mak1ng
T | de lsions and 1n workxng in’ a varletv of tenching contexts.

It, therefore, produces teachers who are very adept atV” ot

coping w1th the realities of the teachlng world. The students'

: Job throughout the . semester 1is to make their own. wnvs in the :}?gf»

3

8§ world as hest thev cnn. What remains untapped ;'

4

throughout the program are the students' dreams and the1r , {'~tf;g

the teachér

potential creative resources that could lead to maklng

the1r dreams their realities. . .‘n"‘ | "}j‘_,
R pr, if somehow we could comb1ne the practice tenchinm
‘f? * i experience or our expcrtmental provrnm u1th the kind of '
‘_;~methods course I've described I believe we could produce o tuh -

'iiubey;nning teachers who;could turn the teaching world ups1de lef*
: The wouid know;&hntlit is ]ike to drenm their own,‘1775i’
'-, g o a L S 7 . .
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‘The bem1nn1ng toacher shou!d he 1dealxetic
enough to know what he wants to accomplish as
~as a tencher, lis ideals are his blueprint for
tomorrow, If you try to take them away from , . L
- him,- you are trving to make him stand still : ST
and to re-live today again, And amain, and :
again, .and- eventually to dic out of sheer A ,
boredom and malaise. And you should know - .- 7,
that I wWill not let you do that to me, I will ~ SRR ' |
not dream your" dream. [ wil) prevail or die = il
;screaming. ) Tt ; o ' Ceee T




