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ABSTRACT

Paperback publications are an ideal way tc supglement
the adopted textbook series of the Sew Orleans Fublic Sctools cr to
provide common reading materials for special courses or for special
students in special schools. Though established guideiines are
helpful in making decisions about what books shounld be read by
students, there is no system-wide prescriptive graded reading 1list
for teachers to make "safe" selections from. Therefore, the teacher
should read widely, in order to make his own booklist, and should
guide tte student's out-of-class reading experierces according to the
student's abilities in reading areas where he will be motivated to
read further. A teacher might plan a unit using adolescent literature
by giving the students a voice in the planning. Por example, the
class might come up with a list of adolescent problems. The teacher
can then seek title:: that provide insights into these problemsg, seek
materials with a varietv of reading levels, and seek materials of
varying degrees of maturity. Znother way to use paperbacks is through
minicourse programs. If the student can become "hooked con hooks" in
elementary school, he may have a more successful academic career
ahead of him. (HOD)
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Away down in the bayou country in foggy, 2oggy New (Orleans,

. at mealtime ‘one 1s faced with some difficult declisiona to make.
What about Creole jarbalaya, flle gumbo, trout ramandine, oysters
Rockefeller, crayfish blsque, pompano en paplllcte or just plein
"goul food" and cornbread? It all Gepends. If‘one would choose
Antolne's or Galatoire's, one would find himself in ar old, es-
tablished atmosphere with a predominantly white clientele. If
one would choose Dooky Chase ar Chez Helene, one would fina him-
self in a‘completely different ethnic atmoébhere with a predom-
inantly black clientele. At Brennan's one would find an amalgam
of the modern and the Creole plus something individual and a
fairly integrated clientele. If one chooses the Hummingbird
Cafe, the amall nelghborhood restaurant just around the corner
from the office, one would be mining the mother lode indeed ~-
the best red beans and rice in town, huge chunks of cornbread,
and delicious chicory coffee,: with the cllientele including hard
hats and policemen and secretaries and school board personnel,
both black and white.

In nearly all the restaurants one caen find uniguely lozel
items -- the blagques, turtle soup, gumbo, shrimp, trout or oy-
sters -- but 1t 18 the chefs in those establishments who make
the exciting, highly individual differences. 80 one chocses to
g0 to Antoine's for oysters Rockefeller and trout amandine, to
Galatoire's for baked eggplant stuffed with shrimp, to Brennan's
for stuffed flounder and bananas Foster, to Commander's Palace
for crab meat imperial, to Kolb's for welner achnitzel and Eva's
kiss cake, or to Chez Heleite for real Southern fried chicken or

"gonl food.” Analagously, schools in New (Orleans treat the menu
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gtanles of the English content, coﬁcepts, skills and attitudes
uniquely, individualizing the treatment in a manner pleasing to
and successful with its clientele. The range of student aoilities
is just as wide as the distance from oysters Rockefa;ier to red
beans and rice. The range of cholces in reading materials of ered
to students must be equally extensive -- from Hamlet to "bubble
gum lit.*" |

In the news much has been written about adolescence the
last several years -- the problems with parents, the lack of
complete freedom, the lack of motivation for a:liievement, the
war protest movement, the civil rights and women's 1ib moverents,
the problem of maturity, and perhaps the most important of all,
the problem of problem solving. Hamlet's problem, reduced %
basics, fits into several 0of these modern categories. He cer-
tainly had a problen with his parents. He certainly had a prob-
lem with maturity -- thirty years' old or no. He certainly had '
& problem with problem solving -- "indecislve" is one of the ad-
Jectiver most commcnly used to describe Hamlet. The-universality
of these elements 1n Hamlet has seldom been questioued, nox has
the level of reading achlevement necessary to translate Elizabethan
speech nor has the maturity to understand the ~haracter been under-
estimated. Experienced educators, however, would agree that
not all astudents have the reading skills and the mature insight
to understand the nuances of the Shakespearean play. In New Orleans
we Tind increasingly that large ndmbers of students who come to
study with us have little motivation to resi at all -- much less
to translate Shakespeare. Today's students seem to be "today"

oriented, and understandably so.
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If one were to put literature on a continuum correlating
skills/maturity/Shakespeare at one end, cae woculd find at the
opposite end of that continuum lack of skill/immeturity/bubble
gum literature. The wlde range of teen-age, young adult paper-
back books published each year woculd fall intc place all along
that continuum. It has been our experience in the New Orleans
public schools that paperback publications are an ideal way to
supplement the adopted textbook serles or to provide common
reading materials for special courses or for speclal students
in special schools. Even Hamlet -~ especially in the edition
which places the footnotes on the page opposite the text -- seenms
more readable in paperback where a student feels free tov under-
line unfamiliar words or scribble question marks in the margins
where polnts occur which need to be clarified 3~ class discussion.

L.et us look for a moment at the New Orleans public schools.
There are approximately 104,000 students in 136 schools. Approx-
imately 70 percent of those studentes is biack. All of the parlsn
public schools have an integrated faculty as well as an inte-
grated student body. Standardized tasts ~- however 1lnaccuraiely
they measure whatever it 1s they measure -- tell us that a large
percentage of our students is of average or below-average abll-
ity and is reading below grade level. If one looks btack at the
Hamlet~bubble gum continuum described earlier, one 2ould expect
to find the larger percentage of students approacning the bubble
gum end. Can we justify rigld tradition-bound courses with these
achievement and abllity levels? Another pertinent statistic 1s

this one -~ 87 percent of the young people in Loulsiana never




graduate from college. How should these facts be taken 1nto'
account in planning English instruction? One of the answers : .
has been paperback bubble gum 1it. Cconsistent with a statc
textbook policy, a teacher mey not supplant the textbook
adopted for the coirse she teaches. 8She cannot require g stu-
dent to purchase a book that 1s or may be considsred basic to
a course. The teacher, however, is expected to individualize
instruction to meet the needs of her puplils. Consequently,
these guldelines have been glven to taacheré:

What NOT to Read:

Classics merely because they are classics.

New books merely because they are new.

Any book in questionable taste (e.g., Look contalning
explicit "gutier talk" or explicitv sex)

Any book a teacher feels herself too ilnexperienced %o
cope with from a public pressure point.

What to Read:

The book 8selected should be part of a developlng
program, not read without relevance to teacher goals.
The book should be appropriate to astudent's maturlty level.
The book should be appropriate to student's ablility level.
The book should be well written or have literary merit,
though not necessarlly "great literature."”
(The teacher should ALWAYS avold titles regularly taught
on other grade levels as a matter of policy.)
Teachers have found these guldelines extremely helpful in making
decisions about what bcoks should be read by their partlocular
students. There 18 no systemn-wide prescriptive graded reading
list for teachers to make "safe” selections {rom. The teacher
18 expected to gulde the student's out-of-class reading expgriences,
according to the student's abllities,in reading areas where he
will be motivated to read further. In the absernce of an a.proved

1list, the teacher does well to read widely in order to make her

B.Monroe - 4
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own book list. I agree wholeheartedly with Tom Barton's state-
ment in the September English Journal thet an Engllsh teacher
ought to read a minimum of fifty-two books a year, one-third of
them adolescent literature. Precise snowledge of adolescent
books will enable the teacher to recommend books to students
which she has ﬁlready read. She would never assigr. a book beyond
the student's ablllity. Not all students need to read Hamlet. No
student's best interest 1s served by attempting to fit his stock
of abilities and teen-age insecurities into a curricular
Procrustean bed where his "literary heritage" 1s his only read-
ing and an elevated literary writing style of sorts “he only
writtern form acceptable to a particular teacher. Are ve gettling
for too much less if our aim is to "hook students on books" (to
use Dr. Daniel Fader's phrase)} (Hooked on Books, Berkley) so

that a 1life-long reading habit may result? Are we settling for
too much less if our aim is to generate honest written responses
to literature rather than the papers about literatura frequently
agsigned by the traditionally oriented teacher? We find thav

in a well-planned composition program even the bubble gum 1lit
students write more than adequate responses to a pilece of writlng
i they are allowed to resrond in a writing style with which they
feel comfortable.

One might ask how to go about planning a unit using
adolescent literature. First of all, the teacher would want to
glve the students a volce in the planning. 8uppose one takes
the area of student problems as the subject of a teachlng unit.

one might follow this procedure. Begln with a brailnstormlng
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session in which the students name withlin a time 1limit every kind
of adoleszent problem they can think of and 1list those problems
on the board. Then, through discuasion, the clasa combines like
problems, arriving, finally, at the five most serious problems
facing adolescents today, according:-to those students. The
teacher (who has done her homework) then would 4o a "book sell"
showlr.z the books and gilving a brief review of each. The stu-~
dents decide which individual titles each will read. After the
books have been read, presentation of each book by & smali group
would touch in some depth whatever points the teacher and the
group had decided upon. There are few elements of the novel
which one cannot teach using bubble gum 1lit as a tool rather
than "the classics." The teacher mignt incilude in a problems

unit such books as these: 0x:The Story of a Kid at the Top

(John Ney, Bantan); Drop-Out (Jeannette Eyerly, Berkley):; The
Qutsiders (S.E. Hinton, Dell); Dinky Hocker Shoots Smack! (M.E.

Kerr, Dell); i Long Way Home From Troy (Donia Mills, Bantam);

The Effect of Gamma Rays on Man~!n-the-Moon Merigolds (Paul
Zindel, Bantam); Escape from Nowhere (Jeannette Eyerly, Berkley):

and Go Ask Alice (Ancaymovus, Avon). Having aetermined with and
from the class those protlems students have tc¢ cope with, the
teacher seeks titles that provide insights to the problems, a
varlety of remding levels, and materlal of varying degrees of
maturity. In this listing of *titleas are included one easy-to-read
book, one difficult-to-read book, and several books of average
difficulty. These books deal with the teen-age problems of too
much money, alcohollic parents, drugs, 1loneliness, dropping out

of school, gang membership, and the generaglion gap. One book
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deals tangentlally wlth sex. The teacher's having read elight
titles on a single, loosely knit theme enables the astudents to
chooge flve titles whlch will be best sulted to thelr needs or
interests. Common reading for the unit would be one or more
selections from the textbock. Four of the titles suggested re-
quire maturlty for understanding and should be suggested only
to students who are in ninth grade ur above. Additional titles
might also be placed in this group -- titles sultable even for
the least mature seventh grader as well as the others, such as:

Harlem Summer, (Mary Vroman, Berkley); -Jazz Country.(Nat Hentoff,

Dell)} The Soul Brothers and Sister Jou (Kristin Hunter, Avon);

Edgar Allan (John Neufeld, Slignet); and The Ccntender (Robert

IL.ipsyte, Bantam). A wlde varlety of titles 1s avallable compatible
to the abllities and interests of every student. Many of these
same titles could juat as easlly be selected for units on Jazz
music or sports or black studles or the problem of coming to
natur‘ty. ©One should be cautlious about one's selections. ~Some
books publirihied for the teen-age market alm more for sensation-
alism and cash than to teach dlscrimination in taste and forma-
tion of a lifetime reading hablt. The teacher should NEVER assign
a book she has not read.

In the "problems" unit I 4did not include any of the teen-
age "sex" books, such as Mr. and Mrs. Bo J2 Jones (Ann Head,
Bantam); Phoebe (Patricla Dizenzo, McGraw Hill); A Girl Like Me

(Jeannette Eyerly, Berkley); or Joy in the Morning (Betty Smith,

Bantam). These books treat the theme of teen-age pregnancy and/cxr
carly marriage in a very tasteful way which nelther glorifies nor

moralizes. A relatlvely new book Bonnle Jo, GO Home (Jeannette



Eyerly, Bantam) tells the story of seventeen-year;old Bonnlie Jo's
pregnancy and the problems she runs into trying to have the abor-
tion one of her parents wilshes.

Subject matter llke this, of course, brings us to censor-
ship. Certainly the parents of some of the students would be
calling our Superintendent of Schools away from his dinner if
they dlescovered these paperbacks among school texts to be read
for English assignments. Other parents apparently do not care
at all what their student reads, Jjust s0 long as he reads. The
teacher's own good judgment, her knowledge of her studenta and
thelr background, her experience and maturity, plus the guide-
lines already given have served us wel; in New (Orleans. Censor-
ship has never been a problém. Never? Well, hardly ever «- as
Gilbert and Sullivan would say.

Not every unit would be about student problems. "Every
student has a problem or knows someone with a problem, ahd 8O
I chose this common subject matter to serve as an example of
planned 2dolescent reading. It 1la Just as easy to plan a unit
on the twenty-first century for the mature, accelerated Hamlet

group using Future Shock (Alvin Toffler, Bantam) for common

reading along with student's choice of such,bodks’as Stranger

in a Strange Land (Robert Heiﬁlein. Avon); Alas, Babyion (Pat

Frank, Bantam); Pebble in the gky (Isasc Asimov, Bantam); or

2001: A Space Odyssey (Arthur C. Clarke, Signet). Discussion

and projects and papers about auoh.booké are certainly lively!
Another way paperback books are used in our schools 1is

in some Of our minlcourse programs. A year oY 80 ago one of the

junior high schools initiated an eighth grade curriculum of

. ' ’ B.HOMOO - 8 o
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minicourses slx weeks in length. Each eighth grader, advised
by his parents, guldance counselor and English teacher, elected
ten courses that he would 1like to take from the ones offered.
Our friendly computer scheduled each studeht for six out of the
ten cholces. The end-of-yaar‘evaluation showed that stude-.ts
read more, wrote more, and really enjoyed their English mini.-
courses. The books they lost, they replaced. The students re-
belled against going back to a year-long course of Englisa in-
struction'with Just one teacher. The English faculty got busay
and wrote enough additional course descriptlions so that the fol-
lowing year both eighth and ninth grades had minicourses!

One of our high ﬁchools has a minicourse program with
courses one semester in length. Here again paperback books sup-
plement the textbook or, in some courses, several paperbacks
serve as textbooks. A visitor to these minicourse classrooms
invarliably comments on the expectant attitude of the students
who, because they are '"turned on" to the notion of short courses
and relevant subject matter, have an attitude which can only be
described as "expectant." The students come expecting to learn.
What teacher would have the heart to disappoint them?

Certaln courses 1in other high schools use paperback books
excluslively. One of the most successful is the course in contem-
porary literature where free reading i1rom a wide selection of
really contemporary paperback titles 18 comblned with regularly
assigned journal writings.

A way of individualizing instruction in New Orleans 1s a

8" stem Of paperback book stores which was lnatituted within the
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last few years. The program of free reading described by Dr.
Daniel Fader in Hooked on Books and the program of Jjournal
writing used along with 1t intrigued us. Becauze system-wide
funding of Dr. Fader's individualized reading program was not
possible, we set about looking for what was possible. Carpen-
ters were hired by our paperback wholesaler to make sturdy
wooden bookshelves hinged like a book which closed with a hasp
and a combination luck. (The shelves hold fou» coples each of
one hundred titles.) In this way access to the "bock store” ocan
be 1limited by the sponsor to those hours when the bookstore 1is
open,and students are free to browse and buy. Before the book-
store 1s delivered to the school, the consultant glves to the
book supplier a descriptlion of the school population, and the
suppller -- with the consultant's help -- selects books which
both feel would be appropriate. When the books are dellvered,
however, any which the sponsor deems unsultable 1s never put
on the shelves.

(ne of the most interesting bookstores was sponsored by
e fourth grade teacher who was teaching her s*vwdents how to make
changes the s8tudents were salesmen whenever i..2 bookstore was
open. This behind~the~counter boul salesman in an elementary
school certailnly would be literally representative of the bubble
gum 1it end of our continuum. The chances are that i1 he truly
does become "hooked on books" in elementary school, he may very
well have a successful academlc career ahead of him. He very
likely willl move right along the continuum and end up with the
Hamlet crowd at the far end before he changes hls home from New

Orieans to college and his culsine from both bubble gum and Hamlet.

#H##
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Some Ways to Use Adolescent Literature - Grades 7 - 12

One of the ways in whlch adolescent paperback literature
18 used in New (Orleans 1s in thematlic units. The books listed
are typical of the many excellent publlcations in the field but
are only suggestions for possible use. The individual teacher
will want to preview and pre-select books for particular classes,
keeping in mind criterla such as:

What NOT to Read:

Classics merely because they are classics.

New books merely because they are new.

Any book 1n questionable taste (e.g., book contalning
explicit "gutter talk" or explicit sex).

Any book a teacher feels herself too lnexperlienced to
cope with from a publlc pressure: polnt.

What to Read:

Every title suggested to a student reader.
The book selected should be part of a developing
program, not read without relevance to teacher goals.
The book should be appropriate to student's maturity level.
The book should be appropriasce to student'. abllity level.
The book should be well wrlitten or have literary merit,
though not necessarily "great literature.”
(The teacher should ALWAYS aveid titles regularly taught
on other grade levels as a matter of policy.)

Unit - Problems
+0x: The Story of a Kid at the Top - John Ney - Bantam
Out - Jeannette Eyerly - Berkley

The Outsiders - S. E. Hinton - Dell

Dinky Hocker Shoots Smack - M. E. Kerr - Dell

A Long Way Home 1?'rom Troy - Donla Mills -~ Bantam

#The Effad% of Gamma Rays on Man-in-the-Moon Marigolds -

Paul Zindel - Bantam
Escape from Nowhere - Jeannette Eyerly - Berkley

*GO Ask Allce - Anonymous - Avon

Unit - Black Studles

+Edgar Allan - John Neufeld - Signet

One Summer in Between - Mellssa Mather - Avon

Harlem Summer - Mary Vroman - Berkley

Jazz Country - Nat Hentoff - Dell

The Soul Brothers and Sister Lou - Kristin Hunter - Avon
The Contender - Robert Lipsyte - Bantam

Satchmo ~ Louls Armstrong - Signet

Brown Girl, Brownstones - Paule Marshall - Avon

*#Unit - "Special"” Problems
Mr. and Mrs. Bo Jo Joneg - Ann Head ~ Bantam
Phoebe ~ Patricia Dizenzo - MeGrow Hill
+A Girl Like Me - Jeannette Eyerly - Berkley
g_x in the | Mornigg - Betty Smith - Bantam
Bonnie Jo, Go Home - Jeannette Eyerly = Bantam
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#Unit - Twenty-first Century, A.D. "
ggfure,§ﬁoci - Aivin Toffler - Bantanm

' tranger in A Strange l.and - Rcobert Heinlein - Avon
Alas, Babylon - ?u% Frank - Bantam
Pebble In the Sky - Isaac Asimov - Bantam

t A Space Odyssey - Archer C. Clarke - Signet
He - Yevgeny Zamyatin - Bantam

#Mature in viewpoint and/or high abhility level
+Eaay to read

C 14 Adolescent Jilterature
NCTE-73, Philadelphia

Prepared by Betty J. Monroe, Consultant
New Orleans Public Schools




