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In 1953 Early (18) stated the functions of research Were
to develop new hunches and new questions, Shuy (37) belleved
ineffective theorlies and tools have been used to research un-
important fhings. Blackman (6 ) related one of the limitations
of research was implementation of change in educational prac-
tices; he referred to the dissemination lag or research-class-
‘room gap that é{isted. Perhaps some hunches, guestions and
thebries in educational practices in teaching reading may Dbe
reconaidefed or reviewed in reference to the classroom teacher.

According to Hall and Aibovich(gl) teachers used & varlety
of.skills in individual and group activities; including round’
robin reading for the entire class. They contended the core of
reading instruction should be t0 help 1eérners‘reconstruct
messages from print. Cutknecht (20) pointed out that teachers
in grades one througii five used & number of practlces in read-
ing and language arts instruction that were'not based on any
reading theory, such as; alleglance to one method, stress on
rules of grammar, round robln reading for oral performance,

~nonacceptance of dlverse dialects, and 1solated drills on un-

- known wWords, Artley(ﬁ) reported speeific téacher behaviors
that had positivebaffects on reading achlevement, they Were:
oral reading, creatlivity and enthuslasm; negative influences
were drill, round robin oral readlng, and book reports of 1n-
dependent reading.

Reading 1s belng taught to diverse groups of children
with a multipliclty of approaches in many clasgrooms of vari-
ous organizatlonal patterne. These organlzational patterns 1ln-

cluded inter and intra levels of hormogeneous or heterogeneous
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groups, team teaching or cooperative teaching. Downing(15) sug-
gested three dlmensions that affect pupil learning and teacher
selection of teaching strategles; cnild or curriculum centered
education, formal or informal apnroaches and indlvidualized or
whole class methods. There 1s no set pattern for teaching read-
ing in thls country. Early (12) reminded ﬁé that reading was -
not included in Language Arts in some elementary school curricu-
lums.

Before classroom practices are changed, teachers must have
én opportunity to know about the results of pertinent atudies.
Singer, (38 ) translator of reéearch studies into classroom nrac-
tices found that in order for these findings to make a differ-~
ence, the results have to be taken through a number of steps
before they are usable in the classroom. Other barriers may
prevent the classroom tecacher from utilizing the results of
research. “Aaron(l) listeé four problems & researcher may en-
counter 1n the reading area:

1. Many perception studies are performed in labo-

ratory-type situations that differ considerably
from the classroom éetting |
2. Broad generalizations may be drawn from a very
limited study
3. The researcher may clothe an inqignificant or
poorly designed study in an elaborate statistical
dress |
*Aaron, Ira E. Translating Research into Practice: Reading Readl-
ness, Visgual Percewtion, and Audlitory Percention. In ¥ildred

A. Dawgon (compller), Teachinz word Recoenition 3killa., MNew-
ark, Delavare: International Readins Asgsociation, 1371, £0-51,
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4. The lnterpreter of research may draw implica-

tions fof practice when such impllcations are
of doubtful vealue,

When children come %0 school they nave learned the lin-
gulstic elements of the dialect of their own community. Teachers
can expand and extend this knowledge children already possess,
'thus helping them acquire the needed'facility and competence of
the majority dlalect. As Jenkingon(£4) declared readiﬁg s free-
dom, toleration of diversity, end inalvidualism in choice.

The classic study of Morphetf and Washburne (33 ) waa the
epiltome for research studies on early childhood children, they
concluded the mental age for beginning reading was six.and a.
half years. luch of the thirking 1n this country abcut'béginnlng
reading has been related tc this study. Kirk({(27) dii a atudy
in language, intelligence, and aptitudes with early childhood
mentally retarded children. He found nursery school experience
for retarded children was positive. Another lmportant study
was the Bloom(?) research on the deveIOpment of intellligence
in early childhood children. Results of this study indicated
half of the intellectual abllity of the child was developed by
age four and at age elght, eighty percent had been déveloped.
Lurkin (18) 61d a similar study like Kirk's with normal chil-
dren of working-class vparents. She found early language pro-
grams depended on the child and the achool environment. The
findings of these studies- refute the results of the Morphett
eand washburne study.,

Marckwardt (31 ) sald languege was one form of soclal be-

havior, Brurer(9) thought lenguege was an interrnal nrocess,
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Harringtor (22) considered langunge as a system of communica-
tlon, while Weaver and Kingston (46) noted oral communication
skills were necessary for masfefy of developmental tasks,
Lenneberg (30}, Myklebust(34), and Smith(39) equated language
‘developmsnt with mctor development. Accordine to Down;ng's(lg)
theory of 1inguistic development, the main task of the child
is to find the relatlonshlip between spdken and written language.
in bveglnning reading, o 7

One of the most widely accepted deficlt model language
programs 1s that of Berelter and Engelmann (4), they belleved
disadvantaged prescliool children should be taught the majority
dialect before belng taught to read. In this study, they re-
ported significant gaine, Strickland(42) repdrted a literature-
language program was successful which expanded the language of
kindergarten children to include the majlority dialect without |
‘negating thelr own dlalect. Rystrom(36) found dialect &id not
cauge reading fallures, pupils cAn be taught to read If teachers
accept diverse dlelects. Burke(l0) concluded the key to read-
ing was lﬁnguage grovwth and flsxibllit& not abandonment of dia-
lects. wakefield and 3ilvaroll (45) reported results of no
slgniflicant differences between senteﬁce patterns of first grade
chlldren, economlc background was a stronger influence on oral
language than ethnic background, they sugzested the disadvan-
taged has & pauclty of language because the language at échool
1s not included in their repertolre, Kirk (23) found in & review
of studles on ethnic differences in psycholingulistic abilities
ags measured by the Iilinoils Test of Psycholingulstic Abilitles;

blecit children were superlior in asuditory memory while Indian
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end Mexlcan-Amerlican cﬁildren wére s&perior in visual mémory.
“Arnold(2) found oral-aural lnstruction superior in read-
Ing for bllingual d&isadvantaged children. Carrowf;;) revorted
monlingual diéadvantaged children made higher scores on audl-
tory comprehension than the bllingual disadvantaged groun. _
Berger and Dag(S) found bilingual children had difficulty learn-
ing to ﬁse lanpuage as & tool, they did not possess knowledge '
of the language patterns and structures. They concluded the
children needed instruction in verbal successive learning eerly.
The controvefsy between oral and sllent reading has been
apparent for years, Teachers are using both techniques to assess
skllls of word knowledge. Children confronted with unknown worde
attempt t0 unlock them with phonetic analysis, contextual cues
or gnesslng, The cloze techniques have been used effectively
since 1953, as & readability measure, oral, sllent and written
comprehenslon assesgament, and linguistic analysis. Blumenfeld
and #ller(8) found that the cloze technlque reflected students
knowledge of linguistic abilities. dazden(;g) cited in a re-
view of cloze technigues that Salzlngef founé a positive cor-
relation between *h~ relationship of the reader and the style
of the author. Williams (48) reported children d14d not use con-
figuration or shape as cues for word recognition skills, but.
they attémpted to use contextual cues from the remainder of the
sentence.
Reading, speaking and writing are interrelated Skills
which the child learns together, the teacher must use a variety
of methodology and materials embracing phonetic analysis, the

language-experience approach, and linculstics if each child 1s
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t0 becomme an e€ffective user of the majority dialect. Wnen a
citlld 1s engaged in meaninpgful activitles he 1s coordinating
the affectlve, cognltive and psychomotor dormalns, functloning
as an entity.

All childrenrare not as fortunate as others, every chllad
does rot have normal 1anguage developmental patterns, some
children have language problems, Mchady(gg) recognlzed thils
problem when he found language dlsorders-were usually internal,
Kirk and Kirk (29) indicated some normal chlldren are retarded
in reading nrogress which may be corrected by classroom in-
gtruction, |

Standardlzed tests used for reading dlagnosis should be
normelized on all etinic groups If the teste are to become ef-
fectiﬁe measures of assessmént used to cetegorize pupils. One
such test that classroom teachers may use 1s the SRA Assess-
ment Survey (41), one comblned acorevié given for the three
areas of 1angﬁage, mathematics and readlng achlevement. This
score is referred to as the.SR core of the multilevel battery.

Thorndile(44) stated any test or observation of behavior
1s a small sauwple of the total behavior of the child and the
obtalned score ls & rough estimate of the chlld's ability,
Wedell (47 ) described dlagnosls as a ghort term period of sys-
teratic observation for information that may be obtained over
a longer period of informal observation.

Doehrlng(lﬁ)'assessed the abillties of retarded readers
Witn specific reading disablilitles, the results indlcated a
nogltive correlation between reading dlsability, vlisual and
rerbal seguentlal processes, Ki;lian(gg) found bilingrualism

was rot an important varleble in language development and
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visual motor performance. Robinson(35) supported the results
of a review of the effectiveness of percevtual tralning to
improve reading. She found no concluslve evidence to subtstan~-
tiate the practice.

Teachers are the motlvators, keys to the emotional learn-
ing climate of the classroon, Talﬂ;rtﬁgﬁ) concluded the best
way to study teachers is to Le one. King(25) proclaimed the
climate of the classroom is dependent upon the personality of
. the teacher, when the relationship between fhe teacher and
pupils is positive, children develop self-confidence, selfl-
worth and independence, Hymes(gﬁ) velleved the teacher needed
linguistic knoWIedge and an éccepting attitude to set the stage
for learning., Spache(40) remarked differences in teacher and
nupil relationships determine pupll achlievement rather than
methods or materlials, Early (17 ) emphasized the slignificance of
the teactier in diagnostic teaching which she conslidered the
8k1ll or art of an effective teacher.

Teachers may find out about reseérch'studies through pro-
fesslonal conferences, conventions and'meetings; in-gervice-
teacher courses; professional literature, and conferences with
faculty merbers Of colleges and universities, Translators of
research ray present the regults of studies in programs for
the classroorm teacher, Perhaps the greatest need today 1ls for
the translator to produce viavle nrograms of instruction for
the classroom teacher on answers t0 such problems as the link
between the structure of language to the structures of listen-
ing, speazing, reading, and writing, a total language vrogram,

This 1s needed today if teachers are to implement the flndings
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of sipgnificant research studies %o affect change in instruc-
tionel strategles., These reports and programs must be made
-avallable t0 the clasgroomr teacher in a simplé uncluttered
manﬁer, without an overemphasis on statistics. Only then will
the classroom teacher be in a position to add or delete vprac-
. tices of 1nstrﬁction for maximun pupil growth in reading and

all other arcas of language,
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