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CONTEMPORARY IDEAS FOR INCLUSION IN
IN~-SERVICE TRAINING

.The purpose of this presentation is to briefly provi@e an

overview of  contemporary .ideas regarding in-service wvocational-

techrnical education. No cdoubt, the presentgtion will raise more

guestions “than it'answers. The format and content relate to the - T

. following enabling objectives: N : '
1. Define in-service education. C )

2. Identify the current status of vocatlona1~
technical in-service education..

~

3. Raise several contemporary questlons reqardlng
in- serv1ce education.
DEFINITION IN-SERVICE EDUCATION
An

investigation of the in-service topic reguires an inclu-

sion of a definition. Book resources'brovide several different
- W ‘ o N
definitions. Harris, Bessent and McIntyre in their book, In-Service

P

Education, A Guide to Better Practice, provide a generally

acceptable’statement. They define in-service education ". . . as

a pianned goal-directed change .process introduced through a deli-
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berate intervention aimed at some altered future condition "
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This definition mandates certain practices related to planning,
. « ‘\
organizing, and.conducting in-service education. Dorothea
LR . )

Sommer enumerated several guidelines consistent with the above
definition in her book, In-Service Education for Teacher Super®:
L . - T :

vision and Administrators. The guidelines follow:

The impbrtant problem for in-service education
is one of significance_for the people involved.

The term "significanc»" means that the indjvi- .. ced

dual can become involved . . .
That the people who identify, the problem should -
determlne the goals and ptlan the means for 2
1ev1ng the goal., . '
» ¢ . : L
V' There should Sé\many opportunities for members
of ‘the group to relate themselves-to each other.

One or more persons‘should:provide expert help

in individual and group problem-solving processes.
oy

Create an atmosphere where members of she group

feel maximum security within the. group . . .

Use & multiplicity of resources.

Develop the simplest p0551b1e means to move from
decision to action.

Build an experimental climate so that participants
will feel free to try out new idea..

Evaluation should be an essential aspect of an
in-sexrvice program.

Individual differences fo the groups' members
should be accepted and used.

The ‘participants should not merely accepf the
status qguo, but they should try to imagine better
educational, social, economic, and political con-
ditions.
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'é&rutiny of the definition and guidelines provided by

experts reveals several key points. At the risk of being redun-

dant, tue Key points follow:

1. In—Secv1ce educatlon is an instrument for
change Thus, the in-service education should
be consistent with the body of knowledge
related to change. . -

2. 1In-service education must evolve from felt needs.
Thus,.identification of needs %ecomes an essential
startling point for any 1n-serv1ce education
program. ” -

3. In—ser@ice edu¢ation miist be planned. Thus,,
lip-service and incidental happenings are not
appropriately labeled ‘as in-service education.

4. 1In-service education can be provided on either
an internal or external basis. Thus, educational
personnel can be in-serviced in their own school
or in-serviced outside the school.

5. In-service.education must be goal oriented.

Thus, it becomes very easy to apply performance
oriented practices to the in-service program.

The ‘définition, guidelines, and key points may be eibresseﬁ
more clearly in an in-service education model. Figure I

/

illustrates a possible model.

CURRENT STATUS IN-SERVICE !
The current status of vocational-technical in-service
education is difficult to assess. Information ngafding in-

service is obscure and fragmented. However, certain informa-

"tion germane to the topic is uvailable. The information follows:

1. In the U.S., 235,658 vocational teachers and
3,254 teacher's aids were employed for-figcal
year 1972. This figure is up approximately
25,000 teachers from fiscal 1971. Nc specific
informationh is available on the quantity or
quality of the in-service education.

s
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. .+ -1+ -What is the area for change?-’ ' b

o . %m2. What-are the traipee peeds?

¢ b

. ) £ ) , . . i . . ~ A
Evaluation . ' " . .Deveiopment
i , , B . -t
1. Were performance goals - ‘ " ~1l. What are the -trainee
accomplished?: N 5 _ performance goals?
2. What is the area of ™ 2.7 What resources' are
change? e : .~ nheeded to accomplish -

I3
-

the performance goals?

“Implementation . : o

-

1. How will the in~-service be

. 7 delivered? . ‘. .
e L 2. Who will manigc the delivery? '
. FIGURE I ‘ | .

o

N . ; . 1
2. Local schools have typically provided two in-
' service days per year forteachers. One dares
. not venture to assess feelings of worth regarding
N ‘these experiences.

3. Vocgational-technical teachers require dual compe-
tence. One portion is their occupational specialty
and one portion is professional education. The
problem of currency in the specialty area has
long been unresolved.

4. The advent of Career Education creates a new
area for knowledge, skill,, ahd attitude develop-
ment. '
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5. Cons1derab1e aétentlon is being given to perfor- 8
oy . mance- based certification programs. This move"
may focus attentlon toward another set of needs.

6. The usual pattern of external- 1n-serv1ce, outside -
the-local school setting, has been prlmarlly
thrdugh advanced degree programs. Certain state
departments of education and the NEA are recom-

. g mending that dollars for in-service be directed ,
. : . to the local school--not the college or univer- -
siuy : -
¢ 7. A computer a351sted rev1ew of ERIC data via RIE,
CIJE, AIM, ‘and ARM using ten descrlptors reveals
the followings:

- a. Institqtes'have comprised approximatelyw50%
cof external non-degree in-service efforts.

f R +  b. 'wOrkshops, seminars, conferences, and intern-
) 5\\ ships have comprlsed another 40%. '

5 fe i ¢ ‘ N . , .

( T c. Admlnlstrators have been prOV1ded with about
25% of the external 1n~servxce programs.

Twenty five percent of external 1n—serv1ce
"education has been oriented toward communlty
colleges. .
yd Ty
e. Less than ten percent of the external in-
service programs for vocational-technical
education have been occupatlonal spec1a1ty
oriented.
. . i
‘8. No data were available to support that planned,
goal directed, day- to~day in-service- WAS being
provided to vocatlonal ~technical educators. ~
. SubjectrVe'"hear say” data are available to - “
O support the notion that many admlnlstrators have
job descriptions alludlng to in-service. respon--
sibilities.

Inasmuch as instant analysls is frownhed ubon today, please

permlt a -no comment regardlng the 1nformatlon presented in the

"current‘status:_portion of the presentation. Rather, please

X (.. . B . . -

ponder and probe the data for its true meaning. ‘Perﬁaps the
. . o - . .

< contemporary questions which are'pored below will be- helpful.

L
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. CONTEMPORARY QUESTIONS

1. what priority should in-service .education be
glven in vocatlonal teohnlcal education?

2. What areas for change should be apdressed via
in-service education? -

3. How can vocational-~ technlcal educators'\needs
be identlfled' _ ' ‘ : b

4. How should id:service education be financed? ' ' Yo
5. How should in-service education be delivered? /
. via rodularized instruction? Via telephone.
. ' Via telev151on?ﬁ/V1a~1n-serv1ce experts? Via
' caurses? Via irdepéndent ‘study prcgrams? Via
institutes, workshops, conferences, internships?
Via graduate ‘programs?

3 . 4

6. Who shouldiaSs” e the responsibility and authority
for in-service éeéducation? ..The local school? The
intermediate or county district? The state depart- ,
ment? 'The college or university? ‘ .

' g . ’ . ) x
o "+, 7. .How should in-service education be evaluated? -
, . : i \. .

8. ‘What relationship will there be bét;f%n in-service .
education and a performance—based ceXtificate
_program? .

In cioging, please assesgs this preSentation.t A successful

rating requires YES answers be provided to the following

gquestions: . o y
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1. Did the presentation offer you.an acceptable
definition of in-service educatlon’ o

2. Did the presentatlon 1dent1fy the current ‘ o
status of vocational-technical 1n—serv1ce :
education?

* 3. Did the presentation, in your mind, raise : ,
©  at least five legitimate contemporary : .
in-service questions?-

<




