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PREFACE

The complex task of teaching and the csubtleties of the teaching-learning
process make enormous demands upon both teachers and students alike..Increasingly,
teachers find that they need command of a wide range of teaching strategies
and access to a vast array of different types of instructional materials and
media.

Michael Rawcliffe provides us with a handbook of historical sources for
use in the schools. He offers the reader suggestions, leads, and examples
which serve as springboards to still other sources, thereby encouraging us to
considér various ways in which these sources might be used in en instructional
setting. Sometimes I was so caught up in the exciting substance of the examples
(e.g. the description of "Smithfield Meat Market (1851)," or the "Table of Diet
for Children" of the Workhouse of the Parish of St. James', Westminster (1797),
etc.) that I almost lost sight of the fact that these are merely examples--but
the wey in which these illustrative source materials capture and hold our own
interest is indicative of their instructional power!

The author suggests the following categories as one way of looking at and
organizing the wide range of available sources:

1.0 Written Sources
1.1 Official
1.2 Personal
2.0 Oral Sources

2.1 Interviews

2.2 Comercially Produced Historical Records and Tapes
2.2.) The Spoken Word
2.2.2 Songs and Music
ifacts
isual Sources
Maps
Paintings
Sketches and Etchings and Prints
Cartoons '
Posters
Photographs
T Posicards
Film
e Landscape
ames

6.1 Surnames

6.2 Place Names

6.3 Street Names

This paper provides the reader with an analysis of the nature of the
categories and the suggested use or uses to which historical sources can be put,
as well as examples of sources in each category and illustrations of how these
can be applied to the design of teaching strategies and learning activities.

Michale Rawcliffee clearly demonstrates that there is available a wide
variety of historical source materials, and the reader is encouraged to search
out those sources most appropriate to his or her own instructional needs.
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HISTORICAL SOURCES
POR USE IR SCHOOLS

Since 1963 when Jomathan Cape published their firat Jackdaw th
folder on "The Battle of Trafalgar®, the provision of source material for
‘teachers has proliforated, More than one mundrdd additional Jackdaws have
beon producedl. other firms have entored the market whilst local recoxd offices,
teachers' groups, television chamnels and the Schools m11 have also
published historical source material., Tms teachers are now in a position to
'qelect from a considerable range and to purchase materials to supplement their
teaching, Ideally teachers! oxriterion for s¢lection should be simply the
puxchase of appropriate teaching aids to fit the framework of aims, syllabuses
and methods which have already been decided within the department. However,
the reality of the situation is that a school department has only limited funds
at its disposal vhich are probebly depreclating in resl temms ss the price of
books end materials soar. The complex situation has arisen where a department
has to deoide whether to buy a few complete pets of new textbooks or limited
batches of five or eix emaller reference-type books suitable for topic work and
vovering a wide range. In addition it has to resolve the competing valuable
clains of visual aids such as plotures, £ilm stripe, slides and the newly
' marketed documentary sources, Thus a new dimension and urgency fe added to
| the existing problem of seleotion which gny historian faces. It is therefore
essential that if history departmente are tc harness their resources to their

1 American Jackdaws are now published by Grossman of New York. Their titles
include Nat Turner's Slave Revolt end The California Gold Rush, 1849.
Canadian Jackdaws are published by Clarke, Irwin and Cc, of Toronto,.
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best academic and economic advantege, they must firstly, aprraice what they are
seeking to echieve $n historyl end secondly, loock critically at the range of
materials available and seleot those which are needed to £ill gaps or improve
upon existing xesources. | Therefore, this paper is cono'amed to give guidelines
on the variety of source material avallable to the teacher and to discuss the
benefits and prodlems of using Lt in the classroom,

The collection of original sources has lag since been scen as one of the
mejor tasks of the historlan, However, the workk of the Gemman historian
Leopold Von Renke (1795-1886) in the early nineteenth century led mture
historians not only to the asourmlation of sources, but t.o a critical appraisal
of them and this was ultinately to affect the-teaching of history in schools.
Eis oriticisms of previous historiens who had falled to distinguish clearly
between original sources and earlier secondary works (thus allowing errors to be
compounded by time) wes largely respensible for the new scientific emphasis on
t-e critical handling of the original source and distr'inguishd.ng betveen
internal and external evidence, -

By the end of the nineteenth century, history was an asccepted university
discipline, with a prestige soon the equal of classicas On the other hand,
school history lagged behind, M. W. Keatinge? writing in 1910 deplored the
purely factual nature of the subject in school and the lesson which all too
often revolved around "the short lecture interspersed with questions, t!ie
expansion of the text book, the occasional setting of problems, the written
answer of fact and the essay «seee the 014 relations ave reversed; the teacher

prepares his lessons end the pupil hears them."3, He became one of the eexly

1 Jo. Bs Coltham and J. Fines, Educational Oblectives for the Study of History:

A Surrested Fremework, Historicel Association Tezching History series Nol35 (1971)

contains a texcnomy of objectives for the teaching of histoxry,
2 M. W, Keatinge, Stulies in the Teaching of ifistoryt London (1910)

3 Keatinge' ODe Oito’ 3
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advocatea of the use of documents in schools, arguing tbat "our subject; ceese
miet be reduced to problem form, and ocur pupils must be confronted with

ol Scientifio

documents, and foreed to exercise their minds upon them,
historical method, he believed, "shows the schoolmaster the way," and his book
was to be a powerful advocate for and influence upon history in the early

twentieth century,

Twenty years later Catherine Fiwth? argued that whilst many of the
oxdroises on documents which had been suggested By Keatinge were too difficult
for many children, he hzd nevertheless shown the value of evidence, She
reaoted sirongly againsi "the éull acceptance of text-~book g«ene:r:a.li.ti.e:;“.3
believing that if a child could be bLrought into contact with evidenoe, his . .
interest could be étimlated. Today Colthan and Fines have placed this obJjective
under the Affective Domaint Section A. Attitudes towards the study of Histoxry

1, Attending s Shows an interest in eseess

Is ouxrious about 1;.004

In sddition Firth was one of the early advocates of a history which was
concerned with yroblems end questions, All too often history is slmost
entirely teacher—centred. In the right enviromment children will want to ask
the questions = Is 4t true? ' Did it happen? Ve should not thevefore miss the
opportunity of providing material to answer the related guestion, How do we kmow?
Evidence can be introcduced directly to solve particuler éuestions. This may

.well mean that the teacher will select the evidence which the cbild can use, or

direct him to where he can find it. Nometheless, the child is being led to and
encouraged to evaluate and question, Certain types cf evidence will be seen

1 Keatinge, op, cit., 38

2 C. B, Firth, The learning of History in Elementary Schools, Londen (1929)
3 Firth, o s oltes 121 |

4 Coltham end Fines. ODe cit.. 16



" by the child to be more useful than others, and some will be seen to be more
reliable, .This type of activity is as a.pplicabia to & seven year old as to &
seventeen year old and the professicnel historian., It is ell & question of
level, and :!:;'y‘:‘:hhe ways in vhich Bruner's Spiral Curriculum can apply
directl;_r to history. This is not possible in a purely teaoher—centred.' toxt-~
book orientated clasaroom where the correct answers are provided and the child
becomes all too easily the dull recipient of fact. Conversely, a classyroom
wvhere the ehiid is brought into contact with a wide variety of historical

source material is surely one where questions and interest will moxre easily

€MeXge «

Sou.rceé ere not the panacee, bul they are & tool which the teacher ahould.
introduce as frequently as possible. It would appeer the category most
frequently introduced is thet of the written source though there exre several
otheré vhich heve an equal claim. In fact the solution of a problem may
depend on the introduction and evaluation of a wide range,

Vhat then is the nature of e\.r:.i.éez;xce available? 'me‘foliowing categories
are by no means exhsustive (faomiliar official sources have, for instence, been
ignored) but are intended to serve as relevant examples to the ergument and to
stimilate and guide teachers to find their own sources eppropriate to their
partioular situation.

4,



1. VRITTEN SOURCES
Ao Offiodal -

_ This covers such things as the records of central and local government,
the courts, legal deeds, 'business_reoorda.. inventories and surveys, Countries
in the modern world p:'oduce_ an enormous quantity of dooumentary materisl, some
of vhich {s immediately avallable, such as the reports of Parliament through
Hansard, and of Congress through the Congressional Records Other matertal
is subject to restriction for a number of years. ’ In Britain a 30 year
restriction us.uall:} prevails for state papers and for census enumerators’
returns, 100_ years is the rule. This material is deposited in the Publio
Eeoord 0ffice and is avaiia'ble to genuine researchersy Storage is a w.‘oblem.
common to all record offices, and the desire of the British Museum, in londonm,
to extend into Bloomsbury in oxder to proyidé nbt' only more storage space but
reading provision has broMght it into conflict with the conservationists,

Not all official documents have been written on paper or with modexrn
mfit:l.ng materials, The records of earliexr civilisations or more wimitive.
sooleties have been recorded in Q. variety of wvays, such as on stone, papyrus,
end clay. HMany of these could equally weil be classified under artefacts
(Section III) and they are rarely eble to be used direotly. Translation of
early documents end those in other languages is necessary. The teacher may
provide the children only witha the translation, though a slide or photograph
« of the original‘is often useful, Providing the cless only with a translation
" of & medieval text, may well deprive them of seeing beautifully written, and
angrave.d origina.l, which often leads to their questioning how it was wxitten
and by whome Soon the children will be considering the time it took to
produce the manuscripts, and will be introduced to one of the keys to
understanding a society which was not dominated by time, In the case of the

L4
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6.

1 a slide of the origihal can be used to show how Champollion

" Rosetta stone
wvas able to.decipher hieroglyphiecs, though children will certainly be interested

o know the substance of & message which came to be written in three languages.

Historiana either study records in theixr original form or through printed
academic source collectionse Teachers would be most likely to meet them after
the inttial selection had taken place, making use of the numerous aou.rce
collections ava.ilablee. These are often excellent tools for the teacher who

¢

can select from their broad range. | :

. The teacher therefore has an enormous responsibility and must apply three
bagic principles in his selection - if this is not done vthen history as such
is not being taught. Firstly, sources must be as representative and‘
ccoprehensive as possible, particularly i{f he wishes the children to work on
them and come to decisions about them, Secondly, any group of materials
selected mist on no account reflect his personal dbias or political viewpoints
rather he should seek to present sources on an event or a problem which enable
children to ocome to conclusions end understanding. Thirdly, studies in
oource work should wherever possible reflect altexrnative viewpoints, For
oxanple, the opening of thewest {n the United Sta‘i;es has long been studied
through \;rhite Americen sources and has been aslmost exclusively concerned with
the physical problems of movement end settlement from the point of view of the
settlers In the last few years, the balance has begun to be rectified and the

. Indien viewpoint is now being expressed. Dee Brown's Bury My Heart gt Younded
Knee’ has shown how much evidence €lven by the Indians remains in the National

1 The Rosetta stone was carved in three langua.gea, Hieroglyrhics, demotic and
Greek in 197 B.C,, found by one of Napoleon's officers in 1799, captured by the
British in 1801, and brought to the British Museum in the following year,

2 British examples are the Enplish Historical Documents series published by Eyre
and Spottiswoode end J. Jo Bagley Historical Interpretation: Sources of English
Medieval History 1066 — 1540 (1965) Pelican. A Eecond volume was puvlished in
1967 dealing with the period since 1540,

TCPublished by Holt, Rinehart and Winston Inc., U.S,A. (1971)




Archives. Inevitably much of the written evidence of the Indian is that
collected by the white, but wherever possible it should be supplemented by an
appreciation of the arts and ngtefacts of the mdiéenous peoples The histoxry
of Afrida. south of the Saha.ra. follows a similax pé.i:tern in the nineteenth
centurys The Europeans. believinv their civilisation, materially and
spiritually superior to that of the African. ignored the civilisation they
founde In the short term these exanples of the American Indian and the
African may be ovorstatéd. but in time ihe historlan should be able to take a

more balanced view as mora evidence materialises.

Specific examples of local and nationsl) officlal vwritten sources .

a) A Survey = Surveys ordered prior to the sale of propexrty give information
in 2 clear form, which can be linked directly to other primary sources, such as

Maps, prints, photographs, census material, directories and guides.

A Description of the Bishop's Paloce, Bromley, Kent. 1842

The Palace is a square, double brick built house, slated in front and back
and tiled in the middle roof, it is two stories high with a.ttios in the roof and
contains the fcllowing roomss— |
GROUND FI.00R
A large entrance hazll and main staircase heated by a stove and lighted by two
windows in front, ' |
On the left side is a Chapel with three windows to front, neatly fitted up, with
pulpit end reading desk, | ‘ ‘

On the right hand pessage from the Hall - & dining room with Italien Marble
chimey piece, fire plece, three windows to front and Grecian columms next to
the sideboard, |

Opposite, a éxrawing room with Italian Marble chimmey piece and handsome cornice,
A library adjoining with Italian harble chimey piece and f:lrepla.ce. Thxee

Q ndowslookingtothegrounds " L
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These two xooms may be mede into a suite of rooms by opening the'partition on
either side, | |
Back stairs leading to the Attic Rooms,

Butler's Pantxy.

Housekeepers Room.

Kitchen and back Kitchen.

VWashhouse end laundry edjoining.

Coal house, ' |

e

BASEIENT STOREY

A servants! hall,
Larder.,

Beer a.ﬁd vine cellaxs,

Boot and shoe room,
FIRST FIOOR = Bedrooms. o
ATTIC - Servants! rooms,

OUTBUILDINCS

A stable for six horses, Herness room, lofted above,
Dcuble coach house,

Bakehouse, brevhouse and dairy.

Carpenters shop, double coach house, henhouse, wood house,

Dovecote, poultfy yard,

GARDITIS e e
The gardens consist of about two acres and are well stocked with fruit trees,
currant, gooseberry and raspberry bushes, strawberry beds, melon and cucumber
beds, and vineyard,

The flower garden presents g most beautiful eppearance with serpentine and
gravel walks. | |




The above survey f{rom _wl&ieh the measuz"ements have dren deletéd. wé.s made
for the Bishop of Rochester in 1842, The house had been built in 17;?5 in
Bromley, where the bishop lived, It was conveniently placed on the road to'
.I.ondon wvhich vwas some ten miles aways The blulding and the site of &5 acres
48 now occupied by Stockwell College of Education where I teach. The original
building still remains, but now forms one side of a quadrangle, Loéal
childz:en have ﬁ:oquently dcne woxk on the house and Bromley's connection with
the bishops. ith the help of the survey they axe able to (1) walk Tound the
building noting yoom usage on a sirmple plan. én;‘ficient remains for the
children to got the feel of what the house was like at the f:l.me. and the
changes which have subsequently teken place, - (2) Sketch features of the
building such ac the mitxe and date over the porch; the Georglan windows, Adam’
type fireplaces and the shutters which still remaine. (3) Compare the purvey
with a series of photographs, the earlliest taken in 1870 and then contrast it
vith evidence collected from their field work. (4) Look at the census vetumns
for 1851, noting espeocially the number of people in the house and the types of
servants and where they lived and workeds (5) Kesearch into the house which
occupied the site prior to 1775 for which a survey made by the Parliamentary
Cormissioners during the Civil Var, remains,

b) A Government Report : The Report of the Cormiti ._on Fectory Children's

Labour 1831-2 (XV) P.193 etc., 1832
Evidence of Sermel Coulson

5047 At what time in the morning, in the brisk time, did these giéls g0 to
the mills? . ' |
In the brisk time, for about 6 \_reeks, thej have gone at 3 a.m., and ended at 10,
or nearly haJ.f past at night. |
| 5049 What intervals were allowed foxr rest or refreshment durias these 19
hours of labour?
Breakfaat a quarter of an hour, and dimmer half an hourj and drinking a
EC ter of an hour,



10,

" 5051 Vas eny of ‘that time taken up in cleaning the machinery?
They generally had to do what they call dry down; sometimos this took the
whole of the tixﬁe at breakfast or drinking, and they had to get their dimmer
oxr broeal:fast zo they could; if not, it was brought home.
5054 FKead you not great difficulty in awvakening your children to this
excessive lsbour? '
Yes; 4in the early time we had then to take thém up asleop and shake them}
vhen ve got thém on the floor to dress them, 'befqg:e we could get them off to
their vork; but not so in the common hours. '
5056 Supposing they had been 2 little too late, what would have been the
consequence during the long hours?
They were quartered iIn the lemgest hcurs, the same as in the chortest time.
5057 Vhat do you mean by quartering?
A quarter wvas teken off,
5059 Vhat was the length of time they could be in bed during the long hours?
It was near 11 p.m. before we could get them into bed after getting a little
victual se... @y mistress used to stop up all night, for feaxr that we could
not get them ready for the time eeese
5060 Vhat tine did you get them up in the morming?
In general me end ry mistress got up at 2 a.me to dress them,
5061 So that they had not above 4 hours sleep at this time?
No, they had not, | |

5063 The Common hours of labour were from 6 a.ms till 8430 pem,

Yes.

Both governments and private inatitutions in western Burope and the U.S.4,
have commizeioned literally thouaax_ads of reports and enquiriecs, These have
covored the whole gemut of Government from parliamentary reform to enjuiries into
vorking conditions in the mines and child lzbours These committees usuzlly
-alled for both written and oral evidence and the reports are frequently




presented in a manner which, after the neéenmry sclection, nake .them
pertioulezly suitable for uee in schools. lot enly does tais extrect provide
information on the rigours of child labour, btut it 15 rrecented in the fom. of
& dialopue, which recent reseaxrch shows to be easier to comprehiend. It 4s

~ also in a form which offers a soript for follow up work in dreme end is
concerned with the life of children who today would hove zany more years of
.school ahead of them

¢) Table of Diet for Children s The Workhouse ¢¥ the I-»i-h of St, Jores',

 ¥estminstexr, Jarmoxy 1]211

TABLE OF DIET FOR CHIITITY

Breekfast Dinner Supper
Sun, Broth, 20 children a Meat, 6 oz, e=ch and Broth, 20 children
loaf. vegetables, 12 children a loaf,
a loaf, % pte beer
each,
Mon. Ditto Milk porridge, 20 1 oz. butter e=ch,
children a loaf, 12 chiléxen a lozf,
% & pint of beer
each .
Tuens. Milk porridge, 20 Veat 6 oz, each, Broth, 20 children
children & loaf, 12 children & loaf, a locaf,
# pint beer eech,
Wed, Broth, 20 children Rice milk, 20 2 oz, cheene euch,
a loaf, children a loaf, 12 chilévzn aloaf,
4 & pint of beer
gach,
Thurs, Milk porridge, 20. Meat 6 oz. esoh, Proth, 20 children
children a loaf, 12 children a locaf,. & loaf,
Fri, Bioth, 20 children Milk porridge, 20 2 oz, cheese ezch,
& loaf, children a loaf, 32 chilixen 2 lozf,
% & pint of beer
sach,
Sat. Milk porridge, 20 Meat 6 oz. each, Broth, 20 children
children a loaf, 12 children a leaf, a loaf, ™

% pint becr ccch.*

1 Doo, No, 342 Poor Law Administraetion in the FParish of St. Jeres', Y\estminster
o quoted in English Historical Documents, Vole XI, 1733 = 1832, Eyre and
EKC Spottiswoode. SRR
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" The diet for the pooxr in the workhouse is the same except that they are
allowed a greatexr quantity of meat, bread and beer.

# Since East India rice has been brought to England and sold cheap,
a.pd meat and bread is so very dear, the dimner on Saturdaysi'both |
at the Workhouse and the Parish School of Industry is baked rice

Hers the ‘ervidence is presented in a clear aml graphic form which could be
used by a very wide spread of ebility. The monotony of the workhouse diet
is shown and some children will be concerned with the quantity of bread and
broth consumed, whilst others will be immediately impressed by the omissions,
Potatoes are not mentioned; could they hgve been in the soup? Wae a dlet
suoh as this.better or worse for the poor than that outside 'hhe workhouse?

By contrast how did other groupe in society fare?

a) Sanple Dudrets ¢ Urban semi-skilled worker, 1841, e%, 5[ pex week
with three eh:l.ld:r:em--2
) . 8e do . ' . Be d_.
5 4=1b, loaves at 83d, 3 6k 11b, butter . 9
51b. of meat at 5d, 2 1 #1b, soap, #1b.
. candles 6%
T pints of porter at 24. l 2 . : :
' Rent ; 2 6
4 cwt,. coals 93 .
Schooling 4
401bo potatoes bl 4 :
. ' Sundrien 5%
3oz, tea, llbe sugax 1 6
15 0

_ Again the evidence is clearly presented, although the toacher may think
it necessary to translate the shillings and pence into decimal eumgncya.

2 Quoted in J, Burnett, A History of the Cost of ILiving, P.263, Pelican (1969)

3 12 old pence = 1 shilling (1/-) 20 ehillinge = £1
100 new pence = £1
U The one pence in the extract sre rovghly equivelent to lc. a.lthou@h this
- disregards changes in the value of money since that time,




Several important qﬁ;ations arise such as the essentials purchased, the balance
~ of expenditure between ftems (note the large amount of potatoes) the small amount
| remaining for sundries, and the total absence of savings, One will need to ask
vhether this buiget is typical of en urban semi-skilled worker and what others
in employment earned, Through a study of meterial such as this older children
will .be more able to understand the concept of subsistence and 1.:he problems caused
by death, unemployment and unwise. expenditure. '
If one were to cohcenﬁate exclusively on those on or below subsistence
one would gain a misleading impreaeion of any period. Fortwnately, budgets
and descriptions of meny different social groups are availa.blcl. The Comhill
Magezine in 1901 carried an interesting series of articles on how to xnanage
on & range of incomes from 30/= a week to 610.000 a year. In the latter
artic‘.le by Lady Agnew she suggests that '"Phe wvages of twelée or fourteen
servants would average betiween £350 and 8400. and the upkeep of a Iondon and a
country house in 1i.nen. etc. would be close upon £200., There would be £200
yearly for wine, £130 for coal, £70 for lighting, £130 for the dbutler's book,
vhich includes all telegrams, postage of letters and parcels, hampers, c;bs.’
etces £70 indoor liveries, £150 stationery and little bills."2
¢) Census meterial ' _
The decennial census was introduced in the United States in 1790 and in
Great Britain in 1801. The statistice which they produce give vital material
for the pOpulé.tion as a whole, and each successive census seems to have brought
an added refinement, either to the questions asked or to the presentation of the
statistics, In Britain a one hundred year rule applies and thus only -
\recently ‘have the enumerators' yoturns for 1871 become available to reaea.rchera3.
1 The three books by E., Royston Fike Human Documents of the Industrial Revolutibn".
in Britain; of the Victorian Golden Age; of the Age of the Forsytes published
by Allen and Unwin contain a very varied collection of doocumentary material,
For an earlier period Boswell's London Journsl 1762-1763 (1950) Reprint

Society pp 321-323 recounts “how he might live as a gentleman on an income of
£200 a year,

2 Cornhill Magazine, Auguat 1901. -Quoted Magnus Pike &_e_ of the Forsﬁes
Allen 1969 p,.1l75.

3 The Enumerators!’returns are aveilable in two forms a) on microfilm
b) as photostats, HMicrofilm is easier to handle and store, but Tequires "a
QO  readexr®, which few schools have,




From 1851 the following information was required from each householdi-

Name of | Name and !Relation to COndition! Age of - |Rank, | where
ptreet, I surneme | Head of ‘ ¥ale Femal 3—4‘1 Profession born.
rlace or ' of each  family i i or occupation

road ! person | l I

From the enumeratoxs' returns for Bromley we find that Coles Child, who had
purchased the Bishop's Palace at Bromley in 1845, was e wharﬁn_ger by
profession, a Landed Proprietor, Deputy Iieutenant and J.P. for Kent, who had
been born in Highgate, Middlesex.

¢ .
Pexrhaps the most impressive household was that of Joseph Edelman, esged

57 the owner of Bickley House, Bromley who was a merchants born in Caxrinthia,
Austria. He was a widower with 5 daughters, end 3 sons. The eldest had

been born in London, and the remeinder at Peckimm, Sui'rey. One son vas &
merchant, a daughter wes marriéd to a mexrchant, @ilst his 80 year old fathef in
law who lived with them was formerly & merchants In eddition to e pm:lvate‘
tutor for the three children li's-ted a8 "scholars at home", there were 12

servants listed as follows:~

Housekeepsex Female Unmarried Vaud, Switzerland Age 59
Ladies maid ] n ' » ” " 30
Upper Laundry : :

Maid " " Be8kenham, Kent,. v 28
Cook " " Chislehurst, Kent. '. * 27
Upper Housemaid " " High Bray, Devon. n 27
Needlewoman " " ' Béokenham, Kent. =21
Dairymeid | h " Chipstable, Somerset. w 22
Under Leundry - ‘

Maid " " - Holworthy, Devon. % 21
Under Housemaid LI Leigh, Essex., S |
Kitchen Maid " " - Bromley, Kent. " 20
Butler Male Ha.rriac'l London " 47

Footman . Unmarried Worthing, Sussex. " 19



Furthexr detail about domestic servants, who occupied the largest
occupational group in the 1851 census, cen be obtained from newspaper

1. memoirs and biographies end dierier. The census

advertisements, handbooks
returns shown clearly the gradation of servants in the large houseliolds from the
‘butler and housekseper to the under parlour maid. In recent years fhere have
;been two excellent sa'ries. on television - "ﬂe Forsyte Saga", a serialisatiom

of John .Gaisworthy's novel, and "Upsiairs end Downstalrs®. Both these series

have very accurately fertrayed through their sets. and costume, life in the
uppex reaches of late Victorian and Edwardian England, end the hierarchy of
servants below atairs Similexly Mergaret Powell has written several
autobiographical books descxidbing her life in aei'vice.z . These latter sources
are not primary historical sources, but are examples of contemporary material
which a teacher can use to supplement his teaching, A familarity with
current film, television and 1literary sources is essential for a.tea.cher to
show not only his awa.renéae of the world today, btut to enable him to use |
contenporary materiel as eitﬁer a reference point_, or for anolozy.

Conversely, poor historically inaccurate material can sometimes be used ﬁith
older children, Analysing the bias, omission or error in a documentary is an
interesting exercise, providing it is not entirely destructive., If it cd#ers
a problem or event which the ¢lass have been studying,‘ they might .well suggent
their own version and selection of events, and see whether it mtands up to

criticien,

Retu.ming to census material, the study of the population of & whole town
would prove far too tims-consuming and pieaent difficult prodlems of analysj.s.
However, selected streets and xoads are a real l;ossibility. It is Vest to ‘

1 For example Mrs. I, Beeton, Beoton's Bock of Fousechold Manarement (1059~61)
became the virtval bible of the middle classes and is a rich scurce of
information and contains a description of the functiuns of the various

~ categories of servants,

2 They ave "Below Stairs® (1968), "Climbing the Steirs" (1969) and"The Treasure
Upstairs" (1970) 2nd "The London Seeson" (1971) pub, by P. Davies. They
 describe hexr life in service during the late 1920's and 1930's. .

L1 ]
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use thoge which exist today, and then one could 1ist the h,ouseholés in
succeeding censnaesl. The class could sce which households had moved, whether
Jobs had been changed, and vhere the oécupa.nts were born, - Hoyever, thecensus
is only a collection of material giving information. for e particular moment

of time., It may not give the total in a family, and cannot indicate those
who have died, or are living or working away.

The Minnesota Territory Census of 1850 has recently been published in
typeacriptz. In contrast to the problem of stquinél\iromley, a groving
suburb of S.E. Londm3, the Minnesota census reveals a very low population
density, in most areas, Ramsey County, with 384 households, has the largest
population, and so it would be possible for a class to study some oi_‘ the 6ther
counties in their entii-ety. The i:ranscript does not give location, dbeyond

listing the precinct, e.g.
- RAMSEY COUNTY

Little Canada Precinct, 15t Septembex

l, YcCern Charles . 47 M  Labourexr Ireland
Margaret 46 F "
Bridget 17 P "
John - 12 M Penn.
Mary ' 8 P s Maryland
Ellen 6 F Penn,
Franois =+ 9/i1i2 ¥ Minnesota
5 lBaS.'ter. Thomas | 40 M Millwright Ohio
Jemima 36 F Kentucky
Catherine 13 | F - Indiana

1 In Britain the censuses for 1851, 1861 and 1871 could be used, whilst for
subsequent years local directories could be used, -

2 P, C, Harpole and M, D, lagle (ed.) Mimmesota Territorial Census 1850
pube by Hinnescta Historical Society St. Paul (1972).

3 Bromley Parish Pcpulation 1851 4127, 1861 15154 - .
: : 1861 5505 1891 21684
1871 10674 .

Q




Q

‘17
Sargh Jane - 9 F - Iowa
VWme To _ 1 M ' Minnesota

F:om.thé place of bir h of the members of the two housecholds listed,
one can see that the MeCaim parents were Irish born and that they must have

" left Ireland between the birth of Bridget in 1834, and John in 1838, The

father then spent a number of years working in Pemnsylvania and Mar&land. before

moving to Minnesota where their youngest child was born. Of course, cne
would need to study several families before one v?as :I.n a' rosition to generalise
ebout the movement of families, but one could soon estsblish where the majority
were born, and vhich occupations wexre pursueds What it does not tell us 13'

how long they stayed.- vhethexr they_‘retumed to the East, or perhaps moved

further west, but individual families can often be studied through blographies
as we shall see later; One interesting fezture is that as the census wes

taken over a period of weeks, a few families appear more than .once. being .l:l;s.'ted |
by different enumexators as they moved through the Territoxye |

£) Miscellaneous documents v

vhilst examples of these can be found in source books, often more personal
ones may be brought to school by the children, or mtroduced by the teacher,
I have in mind the va.riety- of documentation whicﬁ .arises out of wax or nationel
crisis, A study of the second World Wer, and the restrictions placed upen the
ordinary citizen in England cen be illustrated by documents which ave still to
bs found in meny homes'. Ration books have en all too familiar ¥ing in the

1 Leonard Mosley Backs to the Wall Veidenfeld end Nicolson (1971) rpe 6 & 7
11lustrates how preparations were being made in 1939 in a form sent by West
Ham Council to all parents of schoolchildren = "In the event of an emergency,
arrangements have been made to evacuate school children from the London area
to safe places in the country. It is hoped that your child/children will
participate in this scheme, On receipt of further instructions he/she/they
should report to the Star Rosd School bringing with him/her/them hat,
raincoat, haversack containing night-clothes, towel, soap, toothbrush and
toothpaste, and he/she/they should wear a card round his/her/their neck(s)
givmgfhg_éh:rlgmir full name(s), age(s), school, home address and names of
next o . : ’ .




present energy crisis (I went to colleot my potrol coupons last week) but the
concept of secking to control and ration goods io unfemilizzr to the modern
cnilal, |

Clothing eoupons, #nd such like may not be.regarded as legitimate
historical sources, but they help to bring history alive, As will be shoun

undexr cral sources; a local history projeot studying the Sesond World War can

involve the local community, and certainly the parents and grandparcats of the
children. (mestions such as: e

How did the mother of the femily manage? (Ask mother and grandmother).

How d4& the shopkeeper srronge a felir distribution of goods? (Ask the
locel Chamber .of Comerée if they can suggest people who migh‘t; talk to

the class or allow themselves to be interviewed)s

Sometimes documents themselves mey provide a starting point for a topice
I have in my possession the naval diséha.rge cortificates of my grandfather.
He wvas born in 1864, and at an early age vent to sea. His first ship was
“The lloorhill" of 484 tons, which he Jjolned on the 27th April, 1883 gt Barrow in
Lancashire. The destination wag Para.hiba? in Brozil, end he wes not to return
until the following Februarye. The next certificate shows that he was re-
engaged in April 1884 and egain diechaxéed ia the following Febiuary at Livez'i:ool.
™is pattern continues for five years, vith the time spent awmy being ‘
approximately ten months in each case. Here is an ideal basis for project
1 Diaries will bs dealt with in SectSon B(e). Mosley gives an exir:et from the
diary of a sooinl worker in the Auturm of 194ls~ "I had a new lzid esg sent
to me from the country for breakfast. TFirst new laid egg I've hud for five
months, liave givem away to & delicate child both my ration ecgs during this
periods There was an erony of decision ovor how to cook it; fried with
bacon, omelette, scrarbled? Decided that boiling made it more, Hoy delicious
it tosted as I rclled it round and round ny mouth <.o A £3imd of m'ne when
she gets an egg can't bear to break the shell, with the result that two have
e bad on ner end stank to high heaven when che at laat went to uce them."
liosley Pe284)."

2 A pravince, or.town in Yorth Eastern Prasil,
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. work on ships and the sea in the nineteenth century combining elementaxy
historieczl recearch and .imaginat;ve work. low large would a ship of 484 tons
have been? How would it have been Mered? Steam or sail? What godds
night it have taken to end from Brazil? Vhat would conditions on hoa:r.'dl
have been 1ike? Was the faot that the departure vas in February on each
occaaion of any significanca? Feférenﬁe books, other exﬁmfs, mseum visits
and/or slides or pictu:rea could form a basis for either a shipfs log or |
drematic work, Far better that e child or class _who are concerned wj,t.h
vhether eomething actually happened, should be presented with the details of
a person who really lived in the past,

g) Newspapers

| Whilst historians may argue whether newspapers should be included under
primary or secondary aau:éces. I would place them in the former category for
school purposé as they are contemporary, However, we must en'c(')urage the
child to be critical end to understand that bias, misreporting or omission

may be &8s present in a newspaper of 100 years ogo as it may Ve today,

Terry Coleman in his reéent bock Passage to Americal tellé us how often
shipping firms mislead the would-be migrant. He gives an sdvertisement
from a newspaper of the 1850's%, Tn it The Tapscott American Bmigratirm
Office, Liverpool, say that the tcnnage of the McGarrick was 2,000 tons;

In fact it was only 895 tons, and similé.rly the tonnege of ell the othex 27 _
ships listed are exaggerated It wuld be difficult for cither the child or
\the teacher to be able to deteot this error without expert knowledge and ‘
usually ve introduce such material for.ite content, secking to oross—check
for accuracy vwherever possible, The Liverpool Mercury of July 9th, 1316

1 T. Coleman Paspare to America t Hutchinsom 1972
2 Tvid P.69 |




- included the following three items:
1) "imerica : Naticnal Intelligence to the 17th; and Baltimore papers
%o the 19%th June have beonl received, The news from New Orleans
was favoure.bie; the water had ceased to rise, and measurss were
taken to drain the water 1nfto the Cyprﬁa svamp."

41) Yor New York 3 The Anerican Shi:. ATNESQUAM
James Wilkinson, Masters
Burthen 245 toms, copper fastened and co;;psred to the bends,
sails - uncommonly fast, having made her last voyage to New York
in 23 days, and nov om her fourth voyage, will be despatched
immediately with whatever freight that offexrss For freight
or passege (baving elegant accpﬁmodatim) apply to the Captain
on board, in George's Dock, or John Richardson’,

111) After stating that vessels have arrived from the West Indies, South
America, The Bahsmas, g‘e;. Mediterranean, Bussia, France, Prussia and
America the goods of recent arrivals are listed, e.g.

The NANCY from Philadelphia

279 bales of cotton, 4 bales of wool, 9 hogsheads of bark,

200 barrels of tar, 44320 bones, 77260 staves and 2 bags of smake root.
In the same paper the Nancy wee advertising for cargo and passengers,
fhe wee described as “a fine American ship" of 330 to_ns and was
returning to Fhiladelphia,

From. these‘ three examples one can see the possibilities, Cotton
| predominates in the Nenocy's cargo, does it on the other American ships?
and at other times of the year? Raw materials and unfinished goods predominate’.
Was this typical? end if so what does it tell us about the American economy at
that time? We are aléo able to calculate the crossing time from the news=
paper dates in (1) and compere it with the sailing time advertised in (i1),

Q 1 John Richardson, the shipping agent in lLivexpool.




* h).. Diregtories, razctiors and guides |
.- In times of rapid urban development, inner oity xemewal, or expanding

suburbia, children often hove little conception of what their area was like
in even their parents® childhoods In many ceses the children will have been
born elsewhere, end hove little understanding or knowledge of the area in
which tﬁey live. Directoxies, gazetteers and local guides can provide us
with information about 'one'a local area in the ﬁaat. V¥any of the larger
directoriest 1ist the householders street by str:egt and give local detail,
and thus provide an annual digest of change. Théy are the most accesaible
source for a study of the streets around the school, or the local shoppiﬁg
area. Sampling the locel directories would show the type of shops over the
years, the continuity or otherwise of ownership, and the chenging noture of
the shops from the locally based, nmlti—éurposed shop of the early nineteenth
contury to the devel(;ment of chain stores, and eventually to supermarkets and
thoe decreasing number of privately owned shopsa'.

Sometimes it is diffioult to visuslise how en area or activity has changed,

particularly if the name has remained the same. Charles Knight gives a vivid
description of Smithfield Meat Market in his Cyclopaedia of London, written in
18512,

1 For example Kelly's Directory has provided a detailed corverage of the
Eaglish counties over the past 100 ycars.

. @ A modern mail oxdexr catalogue provides en excellent p:lcture of todey's
©  consumer goods and a comparison with one of 20 years ago would form
e useful bosis for comparative workk. Several firms produce reprints
of early workse. David end Charles of Newton Abbot, Devon have

recently reprinted Harrod's lail Order Catalogue fox 1894 end Baedeker's
Guide to Rugssia, 1914, See also D, Boorstin, The Iemoc:otic Exvericnce .

1972} Random House, for en interesting mn:vey of advertising and shopping
in the United States,

'3 Knight's Cyclopnedia of London, 1851 (P.797)s It was probably writien
with an eye to the many visitors to London to sce The Great Exhibition,

a,



“There axe two great thoroughfares by which the cattle ere brought to
London -~ from the nortn by Highgate Archway, end from the eastern counties
by whitechapel Road; large numbers sre also brought by the various railways.
They recach the vutskirts of London on Sunday; ebout nine o'clock in the evening
they are driven into the city, end continue exriving in Smithfield frrom that
hour until the morminge In this large irregular area, comprising ebout three
and a half acres, énclosed by houses, the scene on a fogzgy, wet, and win&y
morming is one of which i"ew persons not. living d.r}’ the imedia‘te neighbourhood,
or vhose business does not require their attendan;:e in the market, have an
eccurate conception, | The drovers are furnished with torches to enable them
to distinguich the marks on the cattle, to put the sheep into pens, and to
form the beasts into "droves", There is not i'ooni to tie up much more than
cne-half of the cattle sment for sale, and the remainder are formed into
groups of about twenty each, called Yrings™ or "off-droves," eech beast with
‘its head to the centre of the drove. This 5.5 not accomplished withouf the
greatest exertion; and about two o'clock in the morning thé scene is one of
terrific éonﬁzeion. - To get“ the "beasts" into a ring, to enzble purchasers
to examine them more readfily, the drovers alm blowsat the heads of the animals,
in endeavouxing io aveid which they keep their heads towards the ground.
Should they attempt to run backwards, a shower of blows forces them to remain
in their position, The deterioration of the meat from this barbarity has
been calculated at no less & sum than £100,000 & yéar - all this would be
avoided 4if there were room to tie up the beasts. The exertions to prevent
different flocks of sheep from mixing with each other a.re' not so great, but
here the drovers! dogs are useful, The 1§wing of the 6xen, tima tremulous
cries of the sheep, the barking of dogs, the rattling of sticks on the heads -end
bodies of the animsls, the chouts of the' drovers, and the flashing about of
torches, rresent altogether a wild and terrific combinationt and few, either
of those whe resiile in the metropolis, or who visit it, have the resolution to

[l{llc wvitness the strange scene." | |




Q

Here we have the noise and activity of the market, and its importance in
$ts contribution to the imaginative recreation of the scene, as much as for the
Information which it contains,

B, Personal _

It is difficult to distinguiéh cleaxly between offécial end personal
material, A private letter may be found in the Cabinet papefe,. which may be
of & highly personal nature. Similarly Richard Fixon's recent deposition of
his papers, on whiéh he claimed tex relief, has revived the argument as to
vhether official papers belong to the State or to the individunl,

a) Diaries |
~ There are many diaries written by the famous, and I would not wish to

suggest that these should be neglected, but today it is possibvle to read
published diaries from & much wider range of peoples Many of these- have
been published because they are valuable aé social history giving depth and
insight into those whose lives would otherwise only have been studied as
statistics. | | .

Examplesg

i) A Var Diary 1915 by a 2nd Corporal, Royal Engineers serving

in France, _ kThe rajority of war reminiscences have been ﬁritten

by the officers who sexved, Gobdbyg to A1l That by Robert Graves

is an accepted classicl. but diaries written by those serving in

tho ranks are rare. One such is }ith a Machine Gun to Cambrai
by George Co;:pa.rda vho served as a& private in the war and who

aftexr his retirement wrote up his diary as a book,

1 First published by Cassell in 1929

2 Published for the Imperial War Museum by H.M,S.0. Londen (1969).
See also N, Gladden 3 Across the Pieve HeM,S.0. London (1970) and
J. Laffin (ed,).letters from the Front 1914-1918 Dent (1973).
This is an antholozy of leiters from those involved in the war,
It is of rarticular interest because most of the nationalities

‘ involved are repreq'ented.

2o,
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I wvas browht a diaxy for 1915 by a 15 year old in a schoel where I was
teaching & few years ego. The diary had been kept by her grandfather, who
had recently died.s It contoins meny abbreviatioﬁa, but is important as it

- cives the feel of war = the monmotony, the terrox and. the degradation of the
trenches comes clearly through in the writings of this signalmens

18th laxrch 1915, loved = Harched 10 miles over filthy roads =

everybody pretty fcotsom. Finished the rest of Journey by

motor-bus., Billetted in a dam with a roof like & sieve., Heavy

‘enow during night no blankets « nearly frozen.

25th April 1915 ese Came up 10 teke over line near Festeburt,
"and 20th and 27th _

Havoe _around terribie =~ chuxch and gaveya.rd blown to bits ;;'Arts

of bodies over the place. Vent over the wires with 18th lineccman,
Jolly risky games The bright moon adding to the risk. Strays
flying all over the shbp and snipers kept us on the Jump. Got

back alright. Began h‘e.cing the wires, fairly Jumpy work but getting
used to it nowe Steve end I quite cheerful on the job, CGormens

" shelled us for over en hour. ese Axrrived tived and slept soundly.




11) ¥flliem Andrews, Desirmer in the Silk Industry in Coventry, Werwicks,
1862

Androws started his diary in 1850 and in it recounted his succeos In the

e#ilk industry es he rose from apprentice to wealthy business man.

'.l‘hig extract illustrates the length of hours which were worked by

the m2jority of workers at tiis time, Andrews had risen to the position
of Designer at a Sale.ry of £100 per year.- _

23: May 1862 I do not like my eituations I have to leave my

father's house soon after S 2ems in order to" .walk the distance to

King Fields and be there before 6 O'clocke I cannot leave the

place before 6 peme at earliest (I have arrenged to get breakfast

end dinner on the spot). It is generally sbout 7 pems before I

cen éet home, Sometimes it is late. for Cash's ave still

building looms, and they have got into a squabble with a loom

builder in St, Etienne seees and I have to do .sox'ne correspondence'

and there is no other than myaélf connected with this firm sufficiently

conpatent at French - and I have not o moment to spare in the daytime,

I occasionally have to stay later at night to attend to tl?is. The

long hours, the incessant harass, shd the impossibility of obtaining

sleep owing to the fear of being too late in the mornings are

beginning to affect my health, I am gradually dbecoming 1.:.:11»::&11."1

b) letters _

Letters cen be of historical importance in themselves, giving important
information not available from any othe:." source. They may also keep to
pubstantiate arguments, or £ill gaps in a particular chronology. In alll
these cases a aingle‘letter is useful to the historian only in relation to a

1 Ed. by Ve E. Chancellor.Evelyn, Adams end Mackay 1969 P, 57
Master and Articen in Victorian England $ The Diary of Wm. Andrews and
the . Autobisgpaphy of Joseph Gutteridge. . - -

4 W
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fo.rietw of other primary scurces and even a published collection of letters
may only be.an edited ocollection, In.schools a letter may be introduced as.
part of & larger group of materials on a subject. . It may illustrate a
perticular facet of & person's personality through his own writing.or.through .
writing by a third party. A decument may also be included in order to give

the reader the experience of being there and the viev of the contemporary,

Horace Walpole, the English essayist, wrote to Sir Horace Mann on the
L4
2nd February, 1774 telling him that he had "no news public or privatey but
thae is an ostrich egg laid in America, where the Bostonians have canted 300

chests of tea into the ocean, for they will not drink tea with our Parliement,*d

The letter contimmes in eimilar vein., Its value is not in elling us the
nunber of chests thrown into Boston Harbour, for Walpole, though a contemporary,
was far removed from the events taking place in Averica. It is rather an
indication of the attitudes held by Walpole., 4n historian though would

cer'i:ainly'be wvary about generalising from the views expressed by Walpole to the

views of Vhig Polilicians, lu geaneral,

The relevance of this point for the classroom is that whilst .individual
dtems wi]_.l be introduced, children nhéuld be helped 4c come to appreciate not
only the value, but the limiations of evidenoes Teachers of mixed ability
classes of older children will be familiar with the readiness to generalise
from the particular, and the inability of certain children to relate more than

a minimum number of va::-ia.bless._2

1 quoted in The Open University A100 Unit No.6 P.33 1972

2 The research on children's historical thinking end their ability to make
' historical Judgement is relevant here. Two cxamples of recent English
articles ere Je. Be. Coltham; The Development of Thinking and the Leziming
of History Historical Asscc. T.He Loo34, 1971,

Re lie Linllam; Thinking and Lesrning in Iiistory Teaching History No, 1972.
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Examnles
1) A "Swing" Letter
Captain "Swing™ was one of the pseudonyrms used by incendiarists and
agricultiural machine breakers during 1830-1831, The following extract is
“taken from Captain Swing by Ee Je Hobsbewm and G, Rude. The letter is brief
end to the point, The impact of & letter of this kind in school would be
greater if & phofoétat of the original vere used.
Sir, |
¢
This is to acquaint you that 4f your thrashing
machines are not destroyed by you directly we shell
commence our lubours, |
Signed on behalf
of the whole
Sving 1
11) Two posteerds written by en Fnglish tourist travelling to Itely in 1922

2nd August 1922 Chiassoy Switzerland

A slight contretempsy I aﬁght t¢ have had my pessport visa.
Consequently they sent me ba.cl.: from the frontiexr to Iugano, where I spent
.last night in e chaming Swiss ;Lotel; I join friends at Milan today -
there is a strike in Italy aﬁd 'ﬁhe military ere running the trains, 80 seens
e little wcertain, |

D.G.

Ird August 1922 Perugla, Italy

¥e reached here st 11 this morning efter a wery prolonged Journéy owing
tc the strike - which is now supposed to be over! The iine end trains xun

by volint.are "Faseisti"s However we did very well. A letter tomorrow with

all details,

D.Ge

. 1 E. J. Hobsbawm aud G, Rude. aptain Swing, Lawrence and Wishart (1969) Pe2044
Q The cr:l.ginal is in the PoRa0O,




For classes studying the rise of Fascism in Itely, in the 1920's, the
g.bwe comments pose several interesting questions on conditions in Italy pﬁor
to Mussolini's March on Rome. Strikes are mentioned, Vere these peculiar to
the Noxrth of Italy, or spread throughout the country? HNotice also how "the
militery" mentioned in the postcard from Switzerland turns out to be "the
fescisti®", MHow did the Fasciéts cet sufficient support o awmn the traine as

®volunteers"?

111) A postcard written to 2 friend in Forest Citx, Jowa in 1910 from a
friend on 2 !ddwe texrn i‘a.m.

To Jermie . 23rd August 1910
Tues morning = Alice camc down yesterday and dbrought a
pall of cucumbers and ée.ve to us girls so with vhat Ninn, sent
down we have 4 gallons in brine and will have a gal(lon) any
WaYs eeseee Am going to ircn, can corn end dry some cora teday,
end bake breade I bad a nice peddlar call this'moming. It
i8 9 o'clock end Ava has Just woke up,
| ’ | Fron Ella
Ve may well have to rehm.) to the more siuple life, but until we do the
life described above can give insight, particularly to the city child used to
nodern marketings. Here we have rural Americz before the First World waor,
vhen the mail order catalogue was the main means of ee;aing end escquiring the
consuner durables of Urban America. Younger ehildren might well suspgest the
sort of goods whiqh a reddlar might carry, and collect information from the

class as a whole on how rany things are made or.prepaxed in their homes today.

)
¢) lLiterery sources
We all have our fevourites, but space only allows a .fe'w examples to
{1lustrate the diversity of the material. lMemoirs end autobiographies contain
valusble matericl, but it is essential that vhen children ere studying these in
~their entirety they should be encouraged to find out and considexr such details




as e) the first date of publication, as on'e can ezsily be mislead by the
cover of a modern editicnes Ia I:hgland nany bocks are deliberately reissued
to synchronise with their serialisation on television, end many classics havé
been tought by the @\va.z'y, as the result of modern jackaging and desi
' b) How was the book compiled? Was a diary kept from which a later memoir was
written? How ciose to the e¢vent(s) described was the author in tmé end
aistance? How informed wag the author? - ;
¢) How comnitted politically was the writer? How fer wes he seeking to put
his own record straight? Politida.l memoirs ma.y :thus_ be written by those who
exe E.losely involved inevents,; but who may be seeking to justify their ections.
One should also be aware of descriptions given of contemporary voliticiesns, end
" always seek to compore thelr comments with other writings. ' |
Thus all extracts should include the title, author, and first date and place

of publication, end children should be taught to ask for these detalls,
Whenever possible the books from which the exirects have been.d:cawn. B'.').Ouid be
availzble., In eddition, slides oxr photographs or copies of the originals
could be chown and discussed with the children, vheze the source is not
available in modern book form. |
| Exonmples 1) Stalin _

) Stalin is a controversial figure of the twentieth century about whom much
ﬁas been written. Possibly the best blography is by the late Jsaac Deutscher,
even though it has been criticised.by both the left and the right. Deutscker
himself was a Polish Comnuﬁist vho after being expelled from the Pclish
| Commnist Party in 1932 moved to Western Furope in 1939, and his book was firét mihshed
in 1949.' In direct contrast ve have the offioial blography of Stalin publiched
in Moscow in 1943’, vhich in turm may be contrastcd with the biography of Stalin

1 Stalin ¢ A Politina) Biorraphy O0,U,P. London 1949 revised 1966 -
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- by his erch~eneny, Trotalqg'.

2

Alexancder Solzhenitsyn in his novel "First Circle" has several interesting

word pictures of Stalin, in which he stresses his isolation and mistrust of

his subordinates. Here we are going beyond conventional historical gources

into li'bérature, which is acceaptable, 20 long as it is clearly .recognised as
fiction, 1~Ievarthe1eaa,. the novel vas writien by an author who cerved in
Soviet labour camps during Stalin's xrule, end thie is velid as a comment on ’
Stalin by one of his contemporariess It isessential though that a person
reading 4t for historical insights should know Solzhenitsyn's situation in
order that he may be able to assess elements of autobiograpwi wvhich 1t ma.y
coniain, o . | . . SRR _
Stalin ¢ Extrect I Auntony Fden deceribes in his memoirs his first

meeting with Stalin in 19%5%

As ve entered I saw standing there a short, thickeset man with hair

en brosse. He. was in a grey tunic, with rather beggy dark twousers and
calf length boots, I néver saw Stalin in anything 'but a variant of this
uniform, He always appeared well laundered and neatly dressed,

Stalin impressed me from the first and ny opinion of his ebilities heg
never wavered, His peisonalitﬁr made itself felt without effort or exaggeration.
He had natural good manners, perhaps a éeorgian inheritance. Though I knew
the man to be without mercy, I respected the quality of his rind and even
felt a sympathy which I have never been adle entirely to enalyse. Perhaps

.this was because of Stalin's pragmatic approach. It was easy to forget that

1l I, Trotsky Stalin : An appraiszl of the men end influence ea'. by Ce Halamith
(1947) Bollis and Caxter, .

2 First Circle 3 Solzhenitsyn's first novel

3 One Doy in the Life of Ivon Denipovich t Gollanoy 1963 contains a good
Geal of cutobiorrayhical matericle It was first pudbliched in the November
issue of Novy Mir, the Soviet literary megazine and all 94,000 copies were
quickly sold. : '

4 Eden A. Fecing the Dictators (1962) Cassell
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_I was talking to a party man, certainly none could ever have been less

doctrinaize, I cannot believe that Stalin ever had an affinity with Marx,

he never spoka of him as if he d4id: during our several meetings during the
war, somotines with Churchill but as often alone, I slveys found the encounter -
stimlating, grey and stern though the agenda often had to bee I have never
known 2 non hendle himself better in conferences Well informed at all points

"~ that were of concera to him, Stalin wvas rrudent but not slow, seldom raieing

his voice, & good listener, prone to doodling, he was the quietest dictator
- '

I have ever known with the exception of Dre Salazar, Yet the strength vas

there, unmistakably, -

One would need .to know Edan's éc;;itim in 1935 and the resson for his .

, vieit to Hoocow. ~ Equally well, one would need to be foniliar with Stalin's

Q

position at the time, The exiract shows that whilst the memoiy noy have

been constructed from contemporary sowrces in the form of dlaries snd reports,
references to later eventis are i;;cluded. .Eden has given his impression of
Stalin through his first hond knowledgs, but hap flavoured it with the

edvantzage of hindsight, writ_ing at a time vhen he could survey su‘oseqﬁent events,

vhich embraced not only the Sooend World Var, but the death of Stalin in 1953,

Extract IXY Svetlana describes an incident in the summer of 12511

W

' My father hed unpleasant memories of his journey here because he couldn't
stand the sight of a e¢rowd aprlauding him and shouting 'Hurx_'ah'. His face

would twitch with annoyance ezch time it :appened. Here, at the Kutaiei

‘railway sta.tion, his Georgian countrymen had given him such a reception that

hé'd been unable to leave the train and get into his cer. People literally
threw themselves under the wheelss fThey crawled and shouted and threw flowers "
and carried their éhildmn on their shoulders. Here. if novhere clse, it was |
wern-blooded, unfeigned and eincere, Here, if anywhere it was straight from |

1 Svetlana Alliluyeva 20 letiers to a Friend Hutchinson (1967) P.211




.the heart, but my fother was engry auywvay. EHe was accustomed by this time to

hé.ving the stations empty and oleeved for his errival and to the roads he
travelled on being empty. He wasn't used to hearing people skout and hurl
themselves at his car, He had altoge_ther forgotten that feelinge of this
kird cculd be sincere and not put on,. )

Svetlana wrote hor memofr in 1963, ten years. after tho death of her
father, and in the preface to her book said that at the time of writing she
had.no knowledge that it might be pudblishede Itewas written in Russia in 35
days, and sumuggled to India, from where she rotrieved it when she left
Russiz In 1967. Its velue lies in the inpresasions end insishts vhich she
gives of her fathers Imch of the isolation of his later life comes through,
as doss his mistruot of those around him, including his frieﬁds and relativeas

Before one concludes the literary sources, I must mention two final - .
exanplea, The fixrst comes fronm & biography "The Restless Onos™in vhich
Mro, Horosco desoribqs. frem family records, how her forebears Eberezerand
Jene Hodson and their son Hamnibal, joumey wests I think that 4t evokes
the diificulties of the journey, end thg vay in which the migranta were
aomotiimes rdslead by the railway companies as to the climate of the distant
lends.

"On & windy April morning 1852 the little lHodson family gathered in
front of the small railroai station at Penobscot, Maine ewaiting the train
that would teke them down the ceaboard to Tortland, This wan not f:o e the

‘end of the jourmey, Indeed, it wus scarcely the first lap.

At Portland thoy would board a second train for Boston, where they would
change for Kew York, ond after a long valt, board another train for Chicegos
Hore they would spend half the night in the railroad station before leaving
on the £ifth and lest train which would make comections with the stagecoach

1 B Moroeco t The Restless Ones Roes and Haines Minn, UsSeAs (1963)




that would drive them to Galena and Tllinois. From Galena they would teke a
steamer up the Mississippi River, but the last few miles of their journey to
St. Paul, capital of Minnesota Territory would be by ox cart®.l |

There foilowe some 18 pages descriding their J;ﬁrney. giving desoriptions
of fellow passengers "the coaches haire been Jam-packed with immigrants who
spoke little or no English —— Germans, Scandingvia.ns-, Finmns and Ixrish";
the discomfort and haxdships of the Journey until they finally reasched "a
miserable port"™ on the Missinsippi where after a might in a "dormitory style
rooming house covered with tar paper, which ... afforded the opportunity to
wash away the cinders and sleep in a real bed® they set off by ox cart to St,
Paul, | |

"Jane noticed with surprise the berobed driver, clad in fur as i he were
driving to Siberia, but they had no sooner started when she learned the
wisdom of his attire., A sharp wind was blowing and the wagons groaned like
a sa.ili.n{; vessel in a stormes Instead of green pastures therewa.s nothing but
\ice and huge piles of mow se, | _.

Instead of growing warmer it grew colder by .the ninute end they were
heading due north for a drive of 15 miles, ™It's a late season"™ volunteered
the driver, vhose teeth were black from chewing tobacco. "Yours was the
second boat to come down this year « but three years sgo we had a hundinger -
snows up to the last week in May,

At last Jane realised :they had been tricked.l Minnesota was NOT a winter
xenort, | "'1'hey lied to us", she told Ebenezer; "this is the first dey of May
and it's as cold as Maine in February,"? o

1 Morosco op.cit. P.i
2 Moroscoy op.cit. Fe¢l9




Material such as this could provide ideal materiel for work by 1ll-13
year olds. The :-ute could be followed on & large physical map of the
United sﬁates; the means of transport could be researched = the train, the
ateamef, the stagecoach and the more primitive cartss The detail is of
immediate appeal - the fares "§2 apioce for adults and free to children
under seven", the train crew who crawled out "chopped down some trees when the
engine ran out of firewood", gives imaginative, and fairly accurate historical
materiel which the ordinary text book does not pmovide. Qlder children could
link this eort of material with that of the Mimmesota Territory Census of

18503 old rhotographs, railway and steamer advertisements, other memoirs end

local histories, |

The final example comes from the realm of children's literature; Laura
Ingalls Wilder has been a favourite fc.;or over 40 years, Her books begin with
the story of her own early childhood in Wisconsin in the 1870's. They provide
a fascinating account of the hardships and life of the pettler in a clear and
simple langusge which meke them attractive to the 9-13 age ranges On the
other hand they have a quality which makes them appeal to readers of all
eges, and could well encourage graendparents to recount the:lr early days and
the stories passed on by their parents.

Extract IIT L. Inrelle Vilder 3 The Little House in the Bix Weods®

"Once upon a time, sixty years ago, & little girl lived in the Big Woods

of Wisconsin, in a little grey house made of logs.

The great, dark trees of the Big Woods stood all around the house, and
beyond them were other trees and beyond them were more trees. As far as &
men could go north in a day, or a week, or a whole month, there wes nothing
but woods, There were no houses, ' There were no roads, ~ There wefe no
peoples  There were only trees and the wild animals who had their hones among
them." . S

[KC 1 First published in the U.S.A. 1932 Extract from the Penguin edition. London

(2973) Pel
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Here ¢l scene is set for the first story end in it we read of an
isolation which is so unfanilier to the modern child, who though he may be
1iving in a(;a remote area at lea;;t has access to the outside world through
the redio, television and modern transports Accurate historical reconatruction
and imagination of aiftuatione is something which teachers too readily aesume
from the childre.n, but even children with & developed time aensé, enter the
past through the eyes of the present, and need assistance, in a variety. of
forms, to re-enact the past — sometimes e cultura'l shock ia‘ necessary.,

Tre——a
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II, ORAL SOURCES

Perhaps beczuse of the inereasing pace o:.l‘ poderm life, .when both the
mobility of fzuﬁilies and the transformation bf oﬁr lendscape seenrs to. be ever
accelerating, oral history has developed. . In many cases this is an attempt
1o record before it is too late, both the dlalects, experiences and traditions
or previous generé.tions.' Oral history is not new, but with por;ce.;ble casgette
recorders it has become essier both to record and replay, The media;
particularly ovr own BuB.Ce 45 en avchive in itself, whilst the develoment of
locel history has led to a lot of good work being undexrtaken 'by local history

societies and extra-mura.l groups.

At the school level, local history has played a paxrt in the curricuium

for many years, but with the increesing emphasis on the school as part of the

cozmnmity and - the development of local history on a broader, less entiquarian

level, oral history is being recognised as one of the many vital sources.

For our purposes oral sources will be divided into three sections:e
-

1) Interviews which can be caxrried out as part of = plece of work by
the children on eiiher the local erea, or on events vhich *_bhoaé interviewed,
have experienceds These may not be on. the local axea specifieally, but may
be on such topics as war experiences oxrvhational elections, Ve szw under
I f)".f how a class may be undexrtaking e topic on life on the Home Front during
the Second World War. Printed sources such as newspapers and directories
<would supply much of the factusnl materials. Mapsla.nd photographs would also
1 The B¢B.C. in 1972 produced a 26-part series on local History vhich 'covered

the whole range of materials and technigues. This was eccompanied by a-
source book written by the series editor A, Rogers s This wan their Vorld
B,BeC. 1972. 1In addition, thée Open University in 1974 are introducing a

higher level course Great Britain 1750-1950 $ Souwrces end Jdstoric~raphy
which will concentrate on scurces locally available to the students,.

2 See Miscellaneous documents p,17=19

. ’
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be used, Parents would, vherever po:ssibl.e, be actively engaged :I.n suggesting
cources, and turning out useful material. Once the class vere fa.miliax with
the background, interviewé could be az':x:'anged. It may be l;est to prepare a
einple questionnaire, which could supply certain basic answers about the
interviewse before the interview took places This is particularly importanf
vhen one is interviewing older people on less dei‘inite events than 'bhe‘ ware
'i'here is a tendeﬁcy for descriptions to cover 'tlaroad' periods oi_‘- tine, wh.tch nay
cover both childhood and edolescencee. Sometimes'things which they heard
desceribed in childhood may 59 Incorporated as hé.piwening to them, Thus one needs
to establish key dates, such as their date and place of birth, numbers in ' |
family, years of schooling, datesl and nature of employment, If this is done
the interview can be more specific, the interviewer can research any necessary

details, end decide on possible questions, It may be found useful to take

photographs or maps to the interview which can Ve discusseds After the ~

interview, information can be cross-checked end relaled to other sources.

The interview can then (after editing if nccessary) be played to the cluss,

I heerd an interview carried out by ESwadelands Secondaxy School in
Lenham, Kent with a mén who desecribed hearing three bombs fall alongside the
railvey not far from the village during the Second Vorld Var. On lookisg at
aerial phot-ographs of the area the boy fc;zmd only two crater holes. He wvas

faced with the problem of which evidence was the most reliable?

At the same schc'ol another boy talked to & local farmer, who named his
fields for him, The boy was then able to consult several old maps and
discovered that the famer's fleld names were largely the ones which were us;d
on en estate map of the .seventeenth century, | They had remained largely through
the oral tradition.t

1 George Ewart Evans has written scveral books on traditions of rural England,
vhich are based escentvally on interviews with old people. See for example

Ask the Fellow thnt Coi the Hay Faber (1956)
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The best taped interviews should be filed for succeading groups to use as
evidence, It may be useful to make the best avallable to the local library
or record office, and publicity in the local paper will usuzlly provide

further sources.

The History Faculty at Mankato State College, Minmesota, where I spent a
very en;)oya.ble term as an exchange professoxr in the Aummn of 1972, invited the
Senior CitizenSto college to talk to faculty and students about the pa.at.

At a difforent level I found that encouraging my 8tudents on the outline course
"History in the U.S. since 187T" to talk sbout events ve were discussing in
class with their parents and grandparents was very revardings In class we had
examples of :the Red Scare of 1919, the effects of the ente~German feeling in
both World VWars, the impact of the Depression years upon the Mid-West and of

attitudes towards fqré:lgn p<>15.cy.1

Not all oral interviews will be recorded on tepe, but if not the children
should be encouraged to record what they hear in written form, preferably from

notes toaken at the time of the :I.ntervievi.

In conclusion, I came across an esrly.end iInteresting example of oral
histor: in "0ld Rail Fence Corners"2 published by The 01ld Settlers Book
Company in 1914, It consisted of n series of short reports of intezjviews
made with old inhabitants of Minnesota who had moved into the Territory in
the 1840's and 1850's, Mr. James lclullen described his journey from Maine

 to Minnesota {n 1849, and it wee very similar to that undertaken by the
. )

Hodson53. Referring back to tre Mirmesota Territory Census of 1850 we

£ind James Mciullen living in St. Anilony, Tamsey County. He was enployed

) CGne student precented as rart of his course work for me an Interview with |
his mothexr and father., His father hzd held a Standard 011 fronchise in the
19350's but was forced to give it up and move to factory work in the town,
vhen local fermers unable to pay for petrol in cash, took to seeking to pay in
kind - in a.nimals end foodstuffa.

2 014 Rail Fence (‘ornm' opescite Pedl=32

EKC; See P¢31=33 end sce how differing typea of historical material can give
support to others,




as a nllwright, age 29, whicb means that the mterview took place around 1911,
when heins raid to have been in his ninetieth year.

Mrs, Martha Thorne came to Minnesota some five Yyears after James Mciullen

and in the description of her journey from Davenpoi't, Iowa to Lake Crystal and

- the building of their log cabin, we have an excellent account which children

would endoy.ﬁ The following could be supplemented V¥ old photographs end
would be a good idstorical basis for model meking,

"We buili 2 log cabin with chinkins to let in the air, - We £illed in

the c¢racks except where these chinkins were, with mud, The roof was made by

laying popple poles so they met in the middle and fastening them togethér.
Over this we laid a heavy thickness of wiid hay, and over that thé poprple poles
again, well tied with hand Wisted ropes .of wild hay, té those 'belov;r. It

was a good roof, only it leaked like a sieve. The floor was just the ground.
Over it we put a leyer of the wild hay and tl‘xen.staked a rag carpet over it,

A puncheon shelf to put my trunk under, and the furniture placed, made a

home that I vas Batisfied with. It took my hus’-band over two woeks wifh a

pair of trotting oxen to go for the furniture to St. Panll,

2) Cormercially prodnced historical records and tapes

 This is a rich and increasing type of source materizl which we may
rovghly divide between a) the spoken word b) songs and masic

a) The_epoken word

' The B,B,C, produceé gseveral excellent radio programmes,
from their sound archives and the Interviews, discusslons
and speeches made by ouxr contemporaries are daily'being -
added, In addition, ':hhe B.,B4Ce haa an extensive schools
sexrvice ond programmes are either token live in the |
classroon or are recorded for use at a more convenient

tine,

[ 4
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Examples of records which have been made from B.B.Ce
prograrmes containing original material sxe:

1939 1 Into the Storm (REsa3)Y
. Gendht 3 Kan on Trial (RFsng)l

BeB«Ce "Scrapbook® 3 1914 L. Bailay (493 015 FDL)

BuBuCo n t 1940 ¢ (493 014 ¥o1.)?

B.BuCo " $1945 " (493 016 FoL)?
Fi.mlly, one must distinguish between orig:lnal material
which is read by &n actor, and a oontemporary recordi.ng
Clearly the former will be used for events prior to modem‘-
recording, and &lsc for prograrmes on leaders of the
twentieth century such as Fao~tse-twng, Eitler or
Mussolini, However, short excerpts from the original
speeches are well worth pleying to children for their
euthenticity and the atwosphere of the crowd, though film

would be oven better.

v) Songs end lusic

I 'am assured that one cannot. reproduce exactly the aounﬁs'

of carlier rmsic, but if one was studying a topic on
Elizabethan Englend, e moéem recording 1llustrating the
‘various instruments, end slides or drzwing of the instruments
wovld be uz:«r.*:l‘ul.5 : There a.re. several music groups which in |
fact tour the schocls playing medieval and early modern pmsioc

on reproluctions of the carly instruments,

1 Distrib™ted by BeB.C. Radio Interprises

2 Thase are Cix FPd v rhs1ins/Fontana. The scrapbook procrarmes
concentrate on a particular year, which ip xr-oonsiructed throurh original
reecordings, people s memories of the year in question, They scek to
recreate the atnosphere through words end musio end do not follow a striot
chironolosye

aissaex
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Both England end the United States have e wealth of folk |
msic., In Encland A L. Loyd has done much good vork in
rescuing and recordjng'early scores and lyrics, whilst

. modexn folk singers are still coﬁtinuing the traditien,

not only through modern folk éongs reflecting our contemporary '’
sltuation, but also through the continued popularity of older
balladse From a historical point of view one shovld seek to
ensure that the recording keeps to the original as far as
yossible, although folk music is a liv:l.né ert and many vords
of traditional Sallads have beecn altered to better fit a
contemporary event, The ones to avoid are the newlj vritten
versions of historical themes, though one cannot be dogmatics
Sone ere well-researched and well worth using, and the music
iteelf has a neaning and relevance to thq modern child,

Fxarple I The Durham Lock—out!

In wor Durhanm County I'm sorry for te say
That hunger an' starvation is increasing ev.ry day.
For the want o' food an' coals we know not what to do,

But with jrour kind assistance we'll sce the batitle through,

I need not state the rezson why we've Peen browt se lov.
The masters have behaved unkind, which everyone will kmow,
. Because we won't 1ie doon an' let them treat us as they like,

Te punish us they've stopped the pits an' caused the present strike.

There follow three more verses. Two points arise &) that many
folk songs, end especially industriel mmsic, ere in dialect.
Some may be rejected because they ere too difficult to be understood,
1 The Iron Fune (12786) A Penorama of Industrial Folk Music - Toplc Recorde ltd,
27 Wessington Road, London, H,We3 produce interesting short pemphlets for

?eacher:)z of history and the humanities, See also Steom Vhistle Rallads
12T104 . .




but 1f the lyrics are to be used, it is essential to have a
typescript of the lyrics for use with the class, b) A song

‘ neefls to be put into its historical context. The song

. quoted above was written in May 1892, Coal prices had |
elumped, and the owners proposed & 10% wage reduction,

The men refused and a strike followed. After six wéeks,

with the miners ncar starvation, the wage cut was accepted,

but now the miners demanded 133% ("Te give them thorteen and

8 half ve shall ever refuse"). At this point the ballad

was written, = The strike was evontuslly ended, with a 10%

cut being accerted, Without this detail rmch of the ballad'r
value would be lost. |

Exanmple II High-Toned Southern Gentlemanl

The last verse of a Northern satirical song. It was sung

to the seventeenth century English tune of the "Fine 014

English Gentleman". .

"0f course, he's all the time in debt to those wvho credit give,
Yet manages upon the best the market yields to lives

But if a Noxthem cred_itor asks him his b1l to heed,

This honourable gentleman instantly draws his bowie knife and
pistols, dons a blue cockzde, and declares .that, in consequence
of the repeated aggreséioz_m of the North and its gross violations
of the Constitution, he feels that it would utterly degrade him to
pay eny debt whatever, and in fact he has &t last determined to

. SECEDLL |

This "high—-toned ‘southern gentleman®, one of the present time.

1 Examples II and 1II are taken from Songs of the Civil Var folkwayn Records

FiIS7T17. This double album containy 33 balleds accompenied by the lyrics
end historical detail,. .




Exemnle IIY Oh, I'nm a good old Rebel1

In contrast to the above, there follows the second and final
verse of a bitter southern song writien during Reconstruétion

" by Major Innes Rendolph.

I hate the constitution I can't take my musket

This great Repub_llq, too, And fight'om now no morej

I hate the Freedman's Bureau, But I ain't a=-going to love 'em,
In:uniforms of bluej " Now that is sartain sures

I hate thé nasty easgle, And I don't want no pardom,
With all his brag and fuss, For vhat I was and ams

The lying, thieving yankees, I won't .be reconstructed,

I hate then wuss and wues, And I don't care & ... cent.

1 Folkways Record
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ITI. ARTEFACTS

Under this heading is classified anything made by man, At Wakeficld in
Yorkshire the schools' luseunm sexrvice pioncered a loan system for'schools in
the county, whereby schools are eable to borrow bLoxes of artefacts, oxr loan

specially constructed models and replicas.

The London Muéeum. housed in Kensington Pelace, lays great score on
making objects aveilable fox children visiting.tgf museum to touch, VClasaes
who visit the museum, which specialises in the hi;tory of London are ellowed to
handle objeots which ;re gemuine, but reasonably comuon. For example, if &
class were studying Roman London, an oi) lamp might be demonstrated_in a
darkened room, and then would be passed round for the children to handle end
look ats Similarly, at the Geffreye Museuml, in Whitechgpel. children can not
only see an excellent collection of ordinary rooms of the.past, full of the
bric?-brac. furniture and utensils of everydey -life, but also dress up or
perform taske of a previous ege. The tactile is an essential part of the
historical imsginetion, It it were not the expense of tzking children on fleld
work, end to visit museums would not be Justified, seceing, feeling, or being in-
a perticular place vhere an important event took plece ell add a dimension to
the historical imegination.

At e different level coins, notes and stamps are artefacts, but not
ones which should be handledz. Children ere great collectors end meny

children collect stamps and coins, Neither need to be rare to be historically

)1 Both these museums provide usceful work sheets for children. They ere almed
at getting the children to look at the cbjects and materials on displey, and
the children have to look beyond the information tickets detailing the object,
All too often work cards require children to do no more than copy these out.
These require children to skeich, to compoxe, contrast, and select., In fact
to staxt by looking.

2 Coins and notes should be put into plastic folders o¥ envelopes. They can
thus be passed round eand studied by a class without damage being done.
Alternatively, ¢oins, notes or stamps may bte phtographed end shewn enlerged
in slide form,.
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interesting. A study of fasciem in BEurope would benefit from loo!_d.ng at the
coins and stamps of Itely and Germany during these years, A printed rostcaxd
of 1934 in my possession has a printed stamp showing Hitler, aleongside
Hindenbu;g, i1lustrating the Nazi attempt to stress the continuify and
legality of tneir yegime, | -

At & different level English trade tokens of the eighteenth century were

issued by panufecturers and traders when ﬁhe.re was a shortage of official small

Azl

coin, In the main they are well produced end a::;e srlendid-illustrations of the

Industrial Revolution.

" Particulayly interesting, and still fairly common are the tokens issued
by the Iron Master, John Wilkinson, cne of the greateat ironmasters of the
eightsenth century,. operated blast furnaces and foundries at four different
sites, and he issued & large number of tokens, Such was his pride, that he
rlaced himself on many of the coins, &s would a monaxch, This led the
Gentlemen's Mogazine in 1787 to lampoon him as follows:

So Wilkinson, 'from this example
Gives of himself a matchless sample .,
VWhich shows his modésty and sense |

And how and where, he made his pcancel

The reverse of these tokens usually portrayed a scene from the industry
in questlon. The Darbys had their Iron Bridge at Coalbrookdale on their

coins, and inscribed around the edge was where the token was valid.

Locel examples could be used directly in studying local industries, whilst
those of other areas could enhance a topic in the Industrial Revolution,
They would lead to questions such as How was it that tho industrialicis could

essume the guise of George III, or transform Nritannia into a lady hoiding not

1 Quoted in P, Mzthias tEn~lich Trode Tokens. Abelard Schuman (1962) P.56
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- a shield,. but a cog vheel in one hand, and a drill, instead of a spear, in the
other?l and what might happen to people paid in tokens which were only

negotiable at factory ahops?2

If this were thoug,hf. to be an example of a series which few would come
across, a lock at the present English decimal currency would contribute in
small part to a study of the Reformation. Around the edge of the obverse
1s the fnsoription D G Rege F. Do 1973 Elizabeth II, Several questians
emerge Wnat do the initisls mean? Why Dei Gra.ei? Why Fid Def? Viy in
latin? What is the oxrigin of. and relationship of these 1nscriptiona with

.the monarch?

_ Similarly, a look at the present American éurreney would show the following

Presidents represented: B |

lc Lincoln § 5¢ Jefféi'aon; 10c R osevelt; 25¢ Washingtonj

50c Kennedy; §1 éither a note, or coin with Fisenhover |
Chiliren could be encouraged to identify the. ficurce and vould note that they
were all Presidents. Do they reflect a balance between the two political
parties? Arc there other Presidents who have & strong claim for havingl their
portrait on the coinage? Children should be encouraged to iook and questione.
An older group studying the Federal Reserve Act of 1927 would find the current
Anerican paper money & good source, Vhat are thé names of the seven note-
issuing banks?3 .Do the seven reflect distribﬁtion by area, or popule.tj.oh?

liow vere noteg issued before this?

Stamps too are eu important gouxce. The U,S, Pdstal sexrvice issued en
interesting book in 19724 vhish would be e useful source, In eddition stampé

1 The reverse of a 3d, token issued by the Coyper Company, Macclesfield, Cheshire,

2 Paxragraph 5083 of the report quoted under Section Ib reads Could you disposce
of their woges, vhen they had received ther +..7 They hove never said anything
to me, but the children have said, "If we do not bring some little from the
thop I'm afraid we shall lose our work".

"3 eege 1o rederal Reserve Bank, Minneopclis, linnesota,
" 4 U.S. Stemps ond their Stories t (1972) Scott Publishing Co.




ere well doocumented in a wide range of catalogues which give pictures and

relevant Momation.l

Changes in & country's Government are reflected in stemps. Before .
unification, etanps were issued by each of the Itplian states, Unification
eaw & national issue with the portrait of King Victor Eumanuel (1861-1878)2,
The First World War saw the i{xansfer of Trentirio to Italy and in 1918
Austriap stamps were overprinteds ‘. |

B Y

Regno d'Italia
- Trentino
3 Hov. 1918

Mussolini's occupation of Corfu {s chown through the stamps of 1923 which were
overprinted CONFU, Meanwhile the stamps of Fasocist Italy looked mot to the
future, dut to thé golden age of the Roman paste The designs of the issues
192942 were - ‘ ' : -,

2¢ The raso_ist Arms of Italy

5¢ Romulus Remus and the Wolf

| 7% Julius Caesar

10 and 20 Augustus the Great

15 Italia

25 The King, Vietor Emmanuel IIIX
1943 saw the Allied Invasion of Italy and Itelian stamps overprinted
Governo Militare Alleato. ° So long as Mussolini's resistance continued in
the North his stamps were overprinted with either the fasces and/or Republica

~ Sociale
- * Italiana

After his defeat the republic was eetablished in June 1946 and the lovor velue
stampe now had Freedom (1c), Vork, Family and Justice (20c), Flenting e
sepling (40c), Enlightenment (4 lire)s

1 The vogue of collecting stamps by themes as well as by cotmtry. provides many
themes suitable Tor topic work in the Primery school, .

O 2 Soms states such as the Vatican and San Marino rema:ln independent and continue
EKC their own stamps.




Simflar examples could be given for most countries. My point is that
stanps are & visual record end ray be a cament on 2 country's political
position, ideolosy, social or economic.eituation.' Children studying the
problens of the Weimar Republic have g:reat' difficvlty understanding what is
meant by inflation, at the level which was experienced during the latter part
of 1923, Stamps and bank notes of Germany provide visual ovidence. The
i:ostal anthoritiéa vere unable to keep pace with the 1apidly depreclation of

the mark, and therefore had recourse to surcharging existing issues, such as

5 Tausend on 40 pf, and 2 xi on 5 Thou, The lax"geat increase was &n overprinting

of 1 millfaxde (1000 COO COO m) on a 100 m mark stamp in Novenmber 19231._

The notes of the period similarly reflect the inflation and later the moves
towards the etabilisation of the currency with the Rentonmark of 1924 and the
Dawes Plan,

1 Phbtographic evidence of the time shows individuals taking suitcases full
of bank notes to buy the escentizls of life. -



IV, VISUAL SCURCES

Several visual sources have already beem referred to, and in the next
section on the lanciscape there will be many refe;;ences to the interrelation

of the various scurces centring around e local study. We may categorise

the leading visual ‘sources as followst

l, Mops _

Many early maps mey be no more than 1mpreasi¢ens. and it is not wmtil the
developnent of sur\;eying that we get the necessary degree of acouracy. In
Great Britein the first Ordnance Survey Maps date from 1801, but in the previous

century we had seen the first of several large scale county maps.t

2, Paintings
This is a valusble, though difficult source. Art History is a diseipline
in its own right and history teachers may feel that they axe not sufficiently i
equipped to handle this source, This would be a pity, and slightly Jlloegical
for many would discuss the Lascaux cave paintings, Egyptien friezes and
Medicval wall paintings, bdbut may irmore paintings of the nineteenth century
which may give us nét only -detail, which the photograph was soon to exulate,
but the imagoes, hopes, and styles of the perim_iz. . '
Remember that paintings often sefvéd é. fun:tional purpose before the
advent of the camora. Marriages between royalty were sometimes aﬁanged on
the dubious evidence of the flattering portrait, whilst the National Maritime
Museun at Gi‘eenwich has on display meny official pqhtings.‘ ' For example the
officiel painting of the Siege of Havana by the British in 1762 can be crossoe
checked for accuracy with the logsl of the va:ci.oua ships engaged in the affair.
Thus as with written sources it is escential to know who the picture vas fa.i.nted
by, when, the purpose of the picture and the general background of the time,
1 Notable amon: st théso are a) J. Rocgue, An Fxret Survey of the Cities of
London, Veatmintor «.. Southuari and yes 10 milen around Tonden (1740) 53" end
o6n to the mile Pub, by H, largary and Phillimore 1971 b) Andrews, Drury and

Hexbert, A Tororrarhical Map of the County of Xent {1769) 2" to the mile
Q Reprinted and publiched by H, Margary 19068,

ERIC ¢ _ o
,, .2 Booroin Ede. American Civilisation (1272) Themes and Hudson containg several
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2o Sketches and Etehinges snd Prints

The chief visual newspaper recordlbefore the photograph,

4, Cartoons .

Usually in nem.rspapers and magazines, Some are almost synonomous with
the events themselves. The Pvnch cartoon "DroPping_ the Pilot" in 1890 and
the Boss Tweed cartoon are well known. Cartoons ere particulerly important
in studying attimdes. and may contain considerable distortion and biess,
They need to be handled carefully and are best stidied by older children,

5 ‘ Posters

- Meny of the comments made about cartoons apply to posters. Nevertheless
the;y provide very uéeﬁxl material for older children_. of especia’.l. interest
exe the propaganda posters of the First and Second World VWar which were
Produced by the combatantsl. They make excellent contrast and, as with the
cartoons, illustrate th_e way In vhich they were aeeld.ﬁg {0 build up stereotypes
of the opposition, as well as appeal to 'patriotism, unity and indivigual

conscience,

6. Fhotorraphs
The Crimean Var was the first major war to be photographed and the American

Civil Vexr, & decade later, produced an enormous mumber. 013 photosrarhs are a
valuzble source and will bg discussedt. detail later. A differeﬁt category
of photographic evidence is the aerial photograph., Fox example e slide
showing a) a section of Watling Street ta;ken from the gir illustrates the
streightness and-kine of & Roman Road over flat country much.better than e
blackboard diagram, aud couid be related to a modern ordnance survey map,.
1 The Imperisl Vur Museum in london has a fine display of posters of the
twentieth century, Many of them have been reproduced for sale in poster and
posteard form. A etudy of propazanda/in the First World War could be /and attitudes

studied thrcugh a combination of literarybources, interviews, newspaper
reporte, poatera’ and cartocns, . o




b) an eighteenth century enclosure showing the division of the fields, the
cutting of the new enclosure roads and the overlaying of the 'ridge and furrow
of the open fields, adds to map work, and field work which ;night be undertaken,
Note though, that children mz2y not see what we want them to see in photographs,
and that aerial photographs can be as difficult for children to understand as
mapse In addition, in these two examples we have evidence from the landscape,
but the landscape has evolved through time, end the modern aerial photographl
represents the presént, v.jhilat also exposing eaxl:&er layerse. For example the
hedges planted after enclosure took time to xeach Imah:rity, as did the land-
scaping of the eighteénth cenfury which only now is coming to full maturity.
Similoxr problems are posed by Archeeology. Young qhildr-en oft_en find gradual

decay difficult to comprehend and may assume that it occurred cataclysmicallye.--

7« Poatcaxds
Postcerds - containing paintings, photographs, cartoonsd.g we have

seen these ean be both a writiten and visual source,
8¢ PFilm

The moving picture did not rendexr the 8t112 photograph redundant, but

added the dimension of movement, Many aspects of the twentieth century camnot

be undertaken adequately without film materiel and they should not be purely as

viduel aids to supplement the teacher, but as source material 1n themse]:ves.
Two categories can be distinguiahe.d:-. |
i) a) Contemporary docgmentgx. £ilm materiale to this cetegory
comes 21l newsreel of particular events of the past, filmed and. shown
at that time, Film of the Hid~West in the Depression years, of
Hitlexr addressing the Nu:ce;nburg rally, of the lMunich Olympics of
1972 come to mind, but we .always need to bear in mind the selection
which has taken places The Nazi newsreels of the 36'3 whilst
original, wére Me for a varticular purpose; the emphases and
mﬁ:lssion‘s are .—sometimes e2 important s the content, and we must

remain critical. ]
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b) Other Contemporsry Film including films for the oinema and

television, E,gs The popular television series, or‘fhe latest
o cinema film of the paste This is a difficult source to use in
- schools, but one which the social historien regards as essential.
i1) Fodern filﬁé vwhich use documentary material, Perhapu‘the best_
known example of this type is the BeB.C. Great War Series which
was based almost snilrely on archive film, .Another good exampla
is Faul Ro£ha's Tﬁe life of Adolf Hitler, which is best shown to
older children, It also illustrates-uufcontroveray over thé
use of film aﬁ primary moterial, Certainly cne finds
documentar@es containing snippets of original film, but they may
not necessarily be shot at the time or presented in the rigﬁt
oxrder, Battle scenes are often interchenged and may not relate
to the dbattle describeds A+ Jo P, Toylor, recounts how Eisenstein,
in making his film on the Russien Revblufion several years aftexr
the event, did more damage to the Winter Pelace in reconstructing
the'event. than occurred at the time, Eisenstein was quite
entitled to dramatise an event as he saw fit, but occasionally
ve sece parts of his £ilm used in documentaries of 1917, The
ephemeral noture of a £ilm or television prograrme which cennot
be seen again has been in pert overcome through supplementing
them with study material in the form of documents, tapes, slides
or film sirips esge Ie¢LeEsAe World Hictory series, B«B,C, liodern
| History and various l1.T.Ve schools' productions, | Most of the
sources describved above are availeble in a variety of forms.
The spread of photocopying has enabled schooles to have access to
many $tems, which prcviously would have proved difficult to acquire

end duplicate,




Example of the Use of Visuol laterial

4 cless studying a Fort built in the earlyinineteenth céntury in the
United States could use the following visuel sources (es slides, photographs,
8 mm loops, xerox copies, overhead projector prints).

1) eerial view of the foxt illusirating its defensive position

2) 1large scale modern map of the surrounding area showing the situation

of the fort on a bluff at the confluence of two rivers.

3) earlier maﬁs of the erea, if available ,

4) criginal plans of the fort i

5) the above could be related to early prints, and pho*ographs

6) modern slides or photographs taken from the fort illustrating

the adventages of the site from varicus engles

7) 23 abave - but views of the fort from ground level e,g. from

across the river |

8) slides or photozraphs of the reconstructed buildinge on the site.

9) slides or photographs of artefaets and excavated materials from

the gite wnich fell into disuse after the Civil Var

10) miscellaneous illustrations adding detail to the 1life of the
soldiers in the fort and the life of the settlers and Indiens
in the area.

These would be supplemented by written sources and if possible vieits to

the site.

| The above examples axre drawn from a study which mizht be undertaken on
Fort Snelling established in 18201;25Minnesota. by a class.of children from the
neighbouring ares. Alternatively, a class studying a similar theme but were
unable to visit the Fort, could have thelr project enhanced by the source
materials descridbed sbove, In the case of TFout Snelling, the Minnesota
Histoxrical Society h:ve several pamphletis suitable for schools,
1 Fort Snelling was in fact established to prevent the British carrying on the

fur trade in the.United Stztes and was the most northerly fort in the Mississippi

E T(j Valley. It was oloo intended to help keep peace between the Sioux and the
w}%y - Chippevas, _ ‘




V. THE LANDSCATE

Many may find it strange to sece ihe landscape. included as a primary source,

and it is unfortunately true that all too often history hus been taught only
fron insidé- the classroom. When the subject under .discussion is local
history, this is particularly regreitable. For me the landscape is essential
to any local study, although it cammot be used .in iso.lation, .but only in

relation to our other sources,

¢
Materiels such as the census, the mep, the yhotosraph end the dircctory

are‘récords of an erea at a particuler point in the past, In England the
Ordnance Survey Mzp nas gone through several editions since s introduction
in 1801, gnd from tkhe mid nineteenth century was produced on & scale as large
as 6" and 25" to the miles They are thus eources which are sufficiently
large to provide a wealth of local detail, the 25" chowing all mon made
accretions. Thus the 1862 25" Map of Bromley, Kent showa such features as
roads and buildings but also whether the roads were lit, whether there wvere

pavenmenta, where the lettexr boxes were placeds

The American coverage is not as comprehensive, which is hardly suxprising
considering the arca of the country, but there are several excellent county
maps and ztlases availeble. The Minnesota Atlac of 18741 contains not only
the counties, but also large sczle village, town and city plens, In addition
there ar.e e large number oi:‘ etchings of such things as residences in St, Paul,
farms, and timber yards, Some of the couniry views are rather icdyllic and
would have to be seen as hopes for the future ,' end perhaps as encourarenment

to the settler, bﬁt are nevertheless a valuable gource,

1 A. P. Andreas An Tllustreied Historical Atlzs of liinnesota (1874)
Pub, Lakegide Buildings, Chicago.




A class pight well walk the arca selected for study, with two naps.
One would be the most modern map available, the other an older one, preferably
on-the sane acalel. The modexn map will no doubt have to be updgted - & lerge
house may huve been demolished and & number of smaller houses built with en
acoess road or town redevelopment may have taken place, The teacher will
need to have decided the boundaries of the area to be studied, A small
section can be exranded more easily than posing the class with an overambitious
task, Both maps should have been studied in class prior to the walka.
Suggestions will have been made as to simﬂarities" and difference= between
maps. A station, town hall, or bypass may all have appeared between the two
editions; field boundaries may have become rozds, though rights of way across
fields may still remain as footpaths, What will emerge will nepend upon the
area chosen, and the teacher will have Beleeted the oldexr map because of th.
supportive material available on that particular date or periods Initial
work in the classroom will be followed by the field work; observation of the
landscape is esuentizl to undefstanding. Building matexrials, the age of
buildings, additions to buildings, the use of buildings and land, the
pignificance of height, the influence of rivers, even streams, in determining
location, will all be seen more clearly through walking the area, From the
fieldwork further questions will arise and on return to school, other primary
materisls will be usedes This i8 not an end to fiecldwork, but from now on it |
may be followed up by smell groups, or individuals from the olass, with parents

rechapsbecoming involved,

Supportive Visual Sources
The local record office 6r local history room of the library or newspaper

office often has a good collection of photographs of the local area. HMany of

1 A scale of 25" to the mile provides & mep on vhich the children can record their
observations,

2 Maps should be affixed to a piece of hardboard by a large clip no that notes
can also be attached. If the children tcke seoveral coloured pencils they can
clacrify as they‘observe, thouch decisions as to the key should have been
underteken in the claszroom, I have found that e plastic bag is useful to
rut everything in, but this is probably en Englishman's uncexrtainty, or concern
with the weather!




ones most in demand by echools and by the general public are being reproduced

and may be purchased, os photographs, or sometimes as postcards. In sddition

once the study gets underway éuch things as newspapexr photographs of personal
phétographs will often be brought by the children,. Postcards ave a rich source
and most areas are well covered over the past 70 yeers by postcards. The
dating of them is often a problem (the photograrh on the card, not the caxd

‘or the date it wﬁs posted) but this can present & basic research taék.

General views of one's town micht lead to qgeati?na such as, when was the

parade of shops opened? When were they replaée& by thé present supermaxket?

vhen was street lighting introduced? Why was the southern eide of the High |

Street developed first? Answers to these and similar questiions may come from

1. the lendscape itself which will not provide dating, btut may suggest reasons
for change, and show the successive layers of chanée.

2, artefects particulerly etreet furniture, which may no longer serve A
function, or have beenlmoderniaed e.g. water troughs, mileatoneé,‘gas
stendards converted to electricity, pillar boxes, Look out for modern
street furniture such as parking meters, road signs, traffic resirictions,

3. oral cvidence '

4, other vhotorrzphs or postecards which axre contemporary, or tsken from the

sane spot at different times. Children may wish 1o make photographic
records and then and now photographs taken from the preciese spot as the
older photographs make for excellent comparisons.

5. aerial photoyxraphs

6. printed materisls e.g. divectories, newspapers, maps, Consus,

Te Becond-ry sources = town guides,; local histories.

8, evidence from earlier class studies which will be introduced at the teacher's
discretion. Sometimes the pace of change is so considerable that work
from only 5 years ago will provide contrastis, rather than unnecessary

duplication,

[ 4
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VI. HAMES

Strictly speaking these should be included under written sources, but I
have placed them here as they are a useful pext of & local study and the study
of the landscape. We have already looked at field mrz.mes1 end mey look at

three further relevant groupsi-

a.) Suzmnamesg

May be useful in studying migretion into ome "_s area in the United States)
the lerge Scandinavian and German migration into. certain parts of linnesota is
reflected by a study of surnames from. either sa pling the directories,

telerhone books, or more simply the children within the olass, or the year

group2 .

b) Flaoce ncmes

This can be an extremely complex study, particularly in the Buropeen
countries which hive seen successive vaves of setitlement over longthy periods
of {imes Here guesswork may prove wronge However, at a simple lcvel and
with the use of a pl-ce name dictionary, the study can prove helpful and
rewording for children. Saxon end Danish endings can be plotted for one'-s
county in EnglandB, vbilst e study of the county map, or the AAA Hondbook in
the U.S,A. can provide the basis for a Btudy of not only the Furopcan setilexs

1l See page 36

2 See C, M, Mathews, Surnames of Occupations, liistory Today, July 1963
in which he describes his reseaxrci: into the 800,000 names listed in the
London Telephone Directory (1961-62}. 1In the article he considers the names
derived from trades and occupations and considers their comparative numbers,
For example he cites the building trude and notes that there were 1450 Wrights,
700 Masons, 280 Carpenters, 230 Tylers, 110 Plummers and Leadbetters and 80
Thotchexrs, Brickmeking was not reintreduced to England until the earxrly
fifteenth century and as surnames were laorgely established by 1400 thexre were
no Brickmakers nor Bricklayers listed in the directory.

3 See EzVironmental Studies 5=13 : The Use of Iistorical Resources, Schools
Council Working Paper 48 Lvans/lietiuen (1973 pp.14-13. fhis contains an

interesting deccription of work on Viking settlement undertaken by a group of
11 year clds in the Lake District. Through a study of pl:ce names they were
eble to sée the Scandinavian influence e ss fell (£Jall), t&m (tjorn) end
their villege Satterthwaite = Saeter (hill ferm) thwaite (clearing in the
woodland), . ' '




country of origin, or t-e European country‘\mich controlled the area in the prst,
but also something about the indigenous populations, so not only in Hinnesote
cen we trace the French (Le Sueur), thé Gorman migrants (New Ulm), the Indians
(Mznkato), th.e Englizh (Kapleton), but also the aspirations of the settlers

(Golden City) and the native nazes (Lake Crystal, Good Thunser).

¢) Street Names

Town guides, or estate cgents' maps cen provide a ready-to-use, indexed
-source. Street names can often provide an excellent guide to a towm's
development, not only in providing clues, but posing questions for furthex
reseaxch, Street names may refer to previous landholders, national events,
local people, or former industries or occupations. Refex;erzlce to eg.rlier maps
and street directories will help, and cne can often see the patterns of

developrient emerging through the grouping of sirecet names,

Pr-cticel Considerationsg

. In the earlier sections I have suggested that o wide range of primcry
source material should be used wherever possible, There are several practical
reasons for .advocating this, ranging from the development of basic historical
skills to making the subject more Mterecting. In eddition, history is a
challenging subject to teachy if only for the fect that it deals with past
experiences ond events, and is lexrgely concerned with adults in tho past.

It is now rocognised that historical skills have to be tought, and that a

topic can be considered and appreciated at various levels of understanding.

Teachers who ave faced with the challenge of a mixed-ability class have
found that to spend the mejority of the time cless—teeching by the lecture/ '
' talk type approach is too imprecise and faile to enguge actively meny in the
class., FEven worse, single pace teaching, with identical follow-up for all
may be too easy for some end beyond others, Cons_equontly, & mixed-~economy is

more desirables In this the icacher has & pouiti{re raxrt to play, but no



longer is scen as the fountainhéad of a1l knowled(:al. Kow he is the guide,
but one whose experience and expertise are respected, and whoss skills are
followe@. fle leads over difficult terrain, end does this through tez:ch:l.ng»
skills and providing pointers to appropriate materisls and eguipments The
teacher has not abrogated responsidility, he still has a role to play in the
pelection of tepics and appropriafe problens for study and ensuring that there
&fe adeguate nmaterials for their solution, However, if he docs no more the
children will nevér gee the skilled §.cti'tioner at worke The teacher's task
is oj_mﬁly more varied than before. He will stil;: continue to teach the class
collectively', but not all the time. He may introduce & topic, through a story
or a group of clides, he may iead a discuosion on prodblems ‘which the children
have been studying, and will seek to bring a particular study to a conclusicn by
di'aw:lng tii2 individual or group ﬁork together.

In foct the teacher's role is now far more subtle., At times individuals
or groups will be working at their own pace, possible from & graded essignment
sheet, The teacher will be ensurlng that there is sﬁfficient naterial for
61l abilities, posing additional problems, giving' explenations or suggesting

pources to indiv:ldualszo

Sources have the great advantage of enabling a topic to be approached
through a veriety of media, Handviewers, cassette and tape recorders, and
duplicating equipment allow the teacher to mzke availlable to individunls, groups

or the class es a whole, a variety of sources:

1 This is not tc imply that a tezcher necd ndt be as good an historizn or
history teacher as before, Rather that the children should see him as
a skilled practitionecr and guide and no longer purely as an encyclopaedia
or compendivm cof hie'!;oric‘.l fact,

2 This inplies that the teacher will nced a more sophisticated marking eystem
if he ig to record individual progress, when children may be working at
different levels and specds,



Teachers with a wide range of ability within their class may be forgiven
if they look cynicelly et some of the documentexry packs wvhich ere now being
produced. fhey may argvee that whilst they offer a challenge to the bright
child, there are a substantial group within the class whose fluency gnd Inglish
comprehension is lows They argue that there are difficulties in finding
suitable material for use in an English lesson, and question how primary sources
in history are to bt used, | Certainly written materiela present problenms,
especirlly as they are usually written by, and for adults in the past. This
may mean that not only ere individual words not uﬁderstood, tut alsq the
sentence construction itself may be in a code so different from their own as to
pake understanding aifficultl,

Two other problems of words in history ere

&) Ambismities in meaning, Some familier words, may have hed different

or apecialisf peanings in the pests Thers mst be many children
studying Medieval history in English schools vho have a £im
picture of the threce field system of the Medieval village bzsed
upon the twentieth century rieldz.

b) Yoxdn et & hirh level of reneyalisetion pose problems of

understandings. IMuch has been wvritten on concepts in history,
but etill one finds words at & high level of abstraciion dbeing
used bvefore children are ready e.ge economic, industirial,

government, democracy.

In addition the level of argument used may be et too high a level,
Many of the sophistiicated arguments end languare of Lenin or Jefferson would .
be too difficult for childxren. Teachers who react mtrongly egainst the
thought of using these sources have selvation in their hands, for they have

corie to a decision that the materfial would be too difficult for the children

1 In this case a glossary would not solve the basic problem.

El{i(j 2 See how eerial photogrephs end other sources can help.

IToxt Provided by ERI



_thoy teach. The ability to deoide whet to ssleet ox reject is firmly in

their bandsy and rightly so.

On the other hand teachers mey feel that scme paterial is within the
compass of the child, if only his reading ability were up to it.. Some
teac}wra_'ere overcoming this problem by tuping an extract, so that & child

with a cassetie rccorder can listen to it, and uhere ncces:-ar:,r replaying it -

to anovexr any que:stions vhich noy be posed:; (esf'aet tes peem to have been less

prone io erasure 4n 1973 than tapes), The childewith o glossery prcwided by
the toa,cher is ablx, to anzwer the questims in his own wordn, ox umgertake

vork tk_).rovgh a Qifferent nedium - a model, or draving, a pieco cf dramatic :

“WOTK - »to 4his highest level of achievement, I return amin to the J.mportame

i of-vari atye--.Children may not only ba Anterested :Ln and stimidated by different .

5« The Historical Association end its brenches

‘ Te Univorsity Tepartments and Tnstitutes

~ 8o Teachers' groups, usually based on ’Teachers' Centres

c) Genorai“'sutwuﬁles Project &chool::' Councll, Seé ‘J.‘eaching Noteq on Na 1

scurces, but alco be able to wnd erstz.nd battor ﬂmou.ah ) m*cture of e.;.proc,ches.

The 13- 4st fou years l'ms acen & wide nelocﬁlon of documentary m'xu sources
naterial coming on to the mnrkct.  These gre now eﬁumatmg from not only |
oomercml cz.g,anisatwns buti- |
ls . The BeBele and IoTeVe ochools'SarViceu , - _ | .

2, fThe Imer Imaen Education Authority (I, L.L.A.) T

- 3¢ UYeechers! orya .nimtions olls the atlonal Unlon of Teaschers. (HeU.Te) _

4¢ County xecord ofi‘ices and 1a::pe town libraries

6. Imooums

De '.I‘he Schools' Cmmcil and the I’uffield Pomxda.tion

Exanples of the latter. .cc.:ultin{* f:co*; rcsearch projeots arel

2) The Fumanities Froject Gehools' Council/mszield. See The Pm.mties R
< Projeet ¢ An Intreduction pub, by l.eine‘uain (1970) R

b) Interrated tpdinn Schools! Council. See ' Corsmnicating. wi th Othera (Unit 2),,'.'
© Hection € : Lense of Eistory pub. by OoliaFo (19 (”) o . ‘ 5

Corrany pube longmens/Pengwin (1972)




a) rorource vecks which usually contain a selection of written and

visual evidence relating to a particuler theme or event, Sometines
they contain slides, and tape, Information cheets for the children
are sometimes included, but usually there is a teacher's booklet,
descridbing the éollecticn. the sources of the documents, a book
list and other useful detail. _.
These offer flexibility for the teacher wﬁo can introduce them as
he wishes and set work vhich he cor;eiders re%ev;mt to the needs of the
class. They usually contain only one cops'r of each extractl.
| b) zxesource pocks which are decimmed for use by e whole cless

These. contain either a number of copies of each extract, or sufficient
extracts for each member of the class to choose frome For example
a pack mighi_; be on the Georglan Age with six gets of materiel on
various topics such o8 Transport, Towns, or leisure, Vithir each
group would be & numher of cards containing extraots, in the form
of documents or illustrations accompanied by suggestions for
foliow up wvorke The suggestions may be on e separate caxrd, or on
the same one. Teachers should look carefully at not only the
matorial tut its compilation and should ask questions such ass=
l. Can the extracts be easily read or only wii;h diffioulty?

Generally speaking original documents written prior to

the eighteenth century will posé meny problems for

children, ‘l‘heir.transcription may be possidble and

rewarding, though time-consuming, A printed transcript

may be necescery and as useful, wita a few originals for.

exanples, Consider how you intend to use the material.

1l One notable exception in Great Britain is the Humanities Packs vwhich
contain 30 copies of each extract.
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2+ Are the extracis clearly reproduced and not s0 reduced in
eize that they prove difficult to read? Coples are sometimes
bl\;rred eround the edges and vlsuai materisl may be indistinct.
In some packs topic sets are distinguished by the use of

 Asfferent colours, with unfortunate results, particularly
- for old photographs, |

3« Do the items in tﬁe pack cohere together to form a whole?
Some packages contain a large number of 'documents and may
tuperficially appeaxr good value, but on :lnspection one may
£ind many of them unsuitable either through difficulty or
relevance, As in 1, consider how you intend to use them,
Are’ they useful to the direetion and emphasis you had in
‘mind for your class?

4« Ara the questions end suzgested work avpropriate? Are the
gueations well framcd? Do they relate directly to tﬁe
extract? is there a sufficient range of activities?

"If the quections are on the same card as tho extract, then
one loses flexibility if one wishes to reject or &’ter
cortain questions., Some gz'oupé of questions 'bearr a
monotonous pattern, end to some a graded work card may meen
nothing more than a guestion beginning "Iraw or make a model
of ses¢" Put yourecelf in the sgituation of the child who
carmot attempt many of the guestions without considerable
gssistence and is faced with the prospect of pursuing the
Bame activit;} on each cardl. It may be more useful if the
cards, including the extracts, were g.:.‘ad_ed, rather than .

merely the questions,

[
]

1 Even if the questions ere well suited, endless assirnment work will
become repetitive, especially if similar approaches are being adopted
in other areas of the curriculum,




Insure that the questions cen be answereds One recent packl

which penerally contained some very interesting material had
a card showing a streoet sconoe in an industriel town ebout

. 100 years agoe. One of the questions asked was "Assume you
axe & commissioner reporting on housing and health, Vrite
down ten reasons why you think Farliement should epend mdra
money on reforming yublic health and housing in the city".
However, the photograph which vas the ev';dence, cannot
jrovide the answer which the compiler so;{;ht, for the
street was paved, hed pavements, no m‘bbish- was in sight,
none of the glase windows visible vere broi;en, and there
was a ;a8 lamp on the street corner. | From the evidence
one could not list ten reasons, ond an officiel at the
time would have considered the externsl views as reasonable.

5. Joes the pack contain material wvhich you could not collect

youxself wit‘ﬁ examples vhich were more relevant to vhat

. you axe doing?
Generally speaking a teacher hes not the time {o compile a
renge of naterinls on the many topics that he is rxequired
to tcach, and thus the archive materiasls vhich ere being
produced are to be welcomed, but as they are going to
compate with other jurchases, one should vieuw them an

oritically es any other purchase.

The last fcw yecars huve seen the development in Britein of resource banks
in larger schools and local aﬁthoritien avo naling funds available for work to
be underteken by teachera! ccmtree2 or-taachers' éraupa. In this way & banﬁ
of matorials can be assenbled, which:can then be dvplicated and supplied to
loéal schools, f

1 A Jomieson, The Industri=1 levolution, Exploring History series, lacmillan (1971)

2 In Haxrch 1974 I om tutoring a course for teachers orgunised by The Iondon Borough
of Bromley on Resources for lLocal History., The eim is {o consider and select
meterials which can be of use to children eand teochemw in locel schools,




In conclusion, I would emphosise that we have usually been too preoccupied
with dispensing fact from secondary sources, - An intelligent use of source

materisls can bring children into & batter learning situations Sources can

provide starting points for project works provide material for the development -

of the historical imzgination, Similerly they can enhance historical
mdersténdhg and insight at the child's level, and at the same time introduce
children to the tools and techniques of the historien., At best scurces will
enable history to become an active and practical :1ct1vity end not an arid
subject, rejocted by meny whilst at school, and ox;ly teken up later ocutside
the str:lctures' of tixe classrooms The interest in the past is there, let us

use it,
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FURTHER READITG

Apart from the references in the text, I .am roluctant to list exomples
of exisiing packs for meny which hove excellent cla;ma vould be excluded in
the space aollowed. Instead, I would like to list a few recent articles and
books not licted in the text.

1. Bibliorraphies snd Surveys of Souxce Material

Brooks, G. R t A Select Tiat of Alds for the Teoching of
Recent History 16901970, liedsy Telie32 1971

Bryant, M. ¢ Documentery and Study Materialsg for Teachers

Part I T.H, Vole I, HO.S 1970
Part IT T,H, Vols I, No.4 1970
Pexrt I7I T,H, VOloII, HO.B 1971 i

Burston,w. H. c.ncl :7 Handbook for History Teachers lMethuen Revised
Green T eQel872 )
Fines, Jo D4 s The Terchin~ of Fistory in the United Xingsdom ¢

A Seleet Biblioswearhy Heha, HoeT.ds 77 1969

This is the most comprehensive and detailed
bibliography. It is regularly brought up to
date in Teaching History.s |

Vol. II, No.6s 1971

Vol.I1I, No.9, 1973

Fines, J. : "3 ed, Hictory Bland Teachers' Handbooks 1969
Williams, Ge. A. ' t Guide to Souwrcos of Tllustroative Material

for Ure in the ‘erchinge of History
H,As 1962 Reprinted 1969

Vood, Re G. E. $ Archives Unit in thr Teaching of Bistory

Part I TJHs VOIQII, HO.G, 1971
Part IXI T.H, Vol.II, No.7, 1972
Paxrt IIX TeJH, VO]..III. N°.9. 1973 )

65,



2¢ The Ura of Surce lateria

Blyth, J. E. t Axchives and Sovree lMaterial in the Junior Uchool

Bolwell, L. end -

Lelle VOle iy 104l 1‘}69

Rensovreos for Iocnl Etudies In Priwory and

Linee, C. Lidsle ticnools § An incoivice raxporivent
Telie Volo 1i, 5i0ed, 1972
Boon; Go ¢ JMekin~ the liost of the Iocality

Bryont, M. and
Ecclestone, Jo .

Ché:clton, KXo

Chinnexy, G.

DeVitt '] I'I [}

Fines, J.

‘Hell, D,

Steel, Ds J, and
Taylox, Le

Tuamier, Do

West, J.

Vent s Jo

.

Teile Volo I, ii0e8y 1972

Viorld Cutlook 1900-19€5, Classwork Book

Souvxrce Mo

¥aber 1900

_&rial ande tho Toaching of History
E.Re Volo IX, lioel, liove 1956

Studvings Urban History in Schools

Hebo Welly Series 0,50

Icoxning with Joclkdaws Jonathan Cape 1970

Archives in Schools History Vol, LIII Coct. 1948

Tistory via the Eye VWitness Tl.il. Vol. III,
o9,y 1973 ’

Fernily listory in Schoeols, Environnental

Listory Lid., 1973

Historical Donmocrarhy dn Schcols, igAep Tolle
Sercics lio. ?)0 s 1971

Higtorys lHore snd Mow K.U,T. 1966

‘Archives foxr Schoola N,U,T. 1972

Many of the articles quoted above are to be found in Teaching Fistory

published twice a year by The Historical Associaiion, 59a Kennington Park

Road, London » GeE.11,

NUTe t XNatienal Union of Teachers

HlA. 1 Historical Asscciation

Tolle ¢ Tecching History ' ; '
E.Re ¢ Iducational heview, University of Birmingham



