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pants mterprets the meaning of the other in terms of his or
her probable  survival i the situation Thus, the social acts
become. reciprocally. positive or negative remnforcers and
personrs associated with those acts run the risk of being ac-
cepted or rejected (51 Responses may be mutually positive,
mutually negative. or a combination thereof

The assumption of this pamphlet 1s that the interachon
process modifies human behavior and. also, helps the partic
ipants “become conscious of (their) own acunons from so
ciety’s standpoint” (6) This assumption appears to be sup-
ported bv a host of research studies Recently. Collins and
Guetzkow reviewed many of these findings and concluded
that they showed that ‘face to face groups have a profound
impact on the motivation, knowledge and personalities of
participants’” {70 There 1s good reason to beheve. therefore.
that models of real social mnteractons which 1volve stu
dents give promise of producing valuable edccationat re-
sults

A word must be said about roles [n any Amerncan fanuly
there are expected behaviors of husband toward wife.
mother toward daughter father toward son. and also they
are recprocal We hike to =all ths type of action role miter
action Role interazhion is an on-going process it may begin
with the particpants ideas of expected behavior but as the
refationships continue new prachices and “rules  may be
made These adustments are influenced by the past to be
sure. are dictated to a greater extent by present situations
The relat;bnsfups are p‘mtm‘ily (;ustom‘dry partially umque
They are not an automatic record-hke replay of routine ex-
pectations (See Blumer, op cit
rather than static

When we assume that social mteraction modihes human

reference 51 Life s dynamuc

behavior it foltows that the greater the volume of nteraction
the greater are the charces of behavior modiication It s
mmportant, therefore for persons using simulations to con
sider factors which pronise to encoutage the masimum of
nteraction i ther simudated groups

Circumstances Which Maximize Interaction
in Classrooms

The reacher who would use simulations should consider
some of the practical lessons learned over the past few years
I8) The first lesson s that studaents should feel a rhallenge
Animportant task of the teacher s to help students perceive
a ygoal which nromises to meet the chialienge and to encotr
age them 1o find the way by theirr own efforts This idea s so
basic that it was first qpven shape by Confucius much more
recently Piaget has wntten that as far as possible students
shiould be freed from the mystical world of the adult 19}

The second task s tor the class to build g carefully struc
tured yet flexible plan for the development of a simutated
event Telling the students to
planning The following elements should he conuidered

bhuzz the subpect 1s poor

Since mfurmation s impaortant, facts artiades and values
must he obtaned from all sources possibie
ings. hlms, observanons mterviews In the case of a pre
pared game mstructions must be studied as well This work

leectures read

involves mdividual responsibibity and 1s necessary except
perhaps. in the lower grades

Prepared students may compare then bndigs with oth
ersn smatl groups This experience provides the opportanity
for the remnforcement process to modify behavior 1101 And
of course the division of the class into many smoll qroups
makes possible. motse!f g marked increase m the volinme of
interaction

The optimum size of o group has been estimated at from
four to five members Tonance reported that six membersas
the optimium size for five year-olds {11} Inbar found that m-
teract:on lessened among migh school age groups when they
exceeded mne i number {12} The wrter's expenence in-
dicates that four or five members 1s a good working number
for college students. Large ygroups tend to spht nto small
groups

Perhaps more important than numbers s the
patibihity of a small group McKenney and Dull. for example.
reported that students performed better when they were
given the opportumty to “deuide for themselves how team
assignments should be made and how they shoukd be orga
mzed (13) 1t follows that must be given
a chance to operate This can be done i an mformal atmo
sphere More formally students may indicate ther choices
on a Group Preference Questiannaire (14) The chowes can
then be tabulated v a matrnix which then can be used to
plement them

com

Free association

The choices. of course. are far a small yroup
working on a particular preblem  not for group memberstup
in general Group membership will change from time to time
as topics change

For simuiations we befieve that homogeneous groups. so
dre not as heterogeneous
groups which are more hke the groups in everyday hfe Wil

commonly used, eHective as

hams for example showed that motivation was ghier an
heterogeneous groups i the elementary school than i ho
moygeneous gyroups 151

Small groups have been found 1o interac well when the
natwal” rather than  vnnatural

leadersing s By tus we

mean that an annatural  leader 1s one arbitranly appointed
by the teacher without consideration of the wishas of the
members of the group The best leader s the one who s ac
cepted by the group because he or sheas recogmzed as the
ane with the most “know bhow  and, perhaps the inast e
spect for members feelings tos 1161 A stoknaadlustration of
the tmportance of this dea was observed by the wnter A
large scout troop under a dedicated scoutmaster was domng
poorty  The meetings were disorgamized gand an admrusted
tion of the Group Preference Record showed that ali patrel
feaders were rejected by the members The patrol leaders
had been appomted by the scoutmaster because the parents
had pronunent names i town When those who recewved
the most chinces from the scouts themselves became lead
ers e troop mmediately becamne ote of the hinest tronps
in town The feadership was withngly tollowed <17)

A relatively companble group of four students meght have
The

mught recene: thiee aceeptances and give three Goceptances

erght acenptances and four rejections tdturdal - leader
to those m s group One of the memberss nught teceve twa
rejections and give one This member has trouble relatimg to
others due perhaps to lack of socal expenence whis h may
this way
valuable aspeots of encouster groups can be obtamed whide
19

In connection with the probtems stadenrs have imeiohing

be obtamed i gunded tole interacrton In idny

the nteracponas redated 1o dgeadenne content 18

to uthiers 1 g dytiarue situation we ey add that hs pos
sible for the members of a small croap to be teaned to ana
lyze its own intergotion patterns, hopefully resustimg in anom
credase of mteraetion Fust. the group members must reahize

that therr actions and interactons ane ot perfect repre
sentations of reality  only thew est estimates and that
therefore  ther work can bhe mproved with careful stoedy
The group may also contobuate o an mcrease ot ntes

personal geceptances by aralyzang thea ownaointeraction pat

terns and accompany:ng mole Strans A eatunaie of then



leaderstup eftectivene s may be made aiso IProcedures for
this type of stady are ouathned o Seall Group Processes.
produced by Souiaiogical Resomices tor Socal Studies and
published by Ay and Bacon, Ing Boustun. 1971

Our digression to consider methoos of obtamung a max
mum of interaction i small groups should be considered of
great importance for. m ow aprnun. smal group interaction
is the heart of socal hfe and hence mast be the bHeart of
simulations as welt

When g small group s properly organized. gs we have
sugyested. usefe: compansons of the bndings of individual
study may be made and the derihication of roles to be
played later may be beyun

Informed groups are now ready to take then next step
They may consides four possibiities focused Cconversatons.,
role playing. role playing with sociodrama or gaining Some
cominnations thereof are possible A'so. all four might oper-
date 1n d senes begimnuyg with focused conversations

The term forused conversation 1s the wnter's adaptation
of the tenn focused nteraction contnbuted 1o the hiterature
by Gotfman 120) Conversations are “natural” forms of com-
mumicatiun belween talker and listener The conversational
matenial may be made the desired content of a unit i a
course such as thdat used n the compansons previously
mentioned Conversations can begin in groups of two and
readily extend to four-member groups These conversations
can be Considered 34 warm- up “tar general class discussion

249 - .. . e ]

The focused conversation does not involve students 1n
role playing. sociodrama or gaming and economizes. there
fore. on time It s also a good preparation for role-playing if
the class wishes to enter it

In small-yroup rofe playing. predeternined roles ay be
represented or played by each of the members. roles may be
interchanged so that each student may obtian the “feel” of
vdrious approaches to the problem under cansideration Al-
ternate solutions’ to @ given problem may be considered as
well. and practice may be had i solving probiems wisely
i22) Role-playing n small groups can involve all the sty
dents in the class and yive the teacher the opportunity to as
sist ndwvidugls as well as groups

The socrodrama s an easy transition from role playing
“Volumeers  from the class may role-play a problem mn so-
ciadl relabons before the class in tae form of a “drama’  a
sociodrama In thns way the whole class, having developed a
keen witerest sn the partcular releinteraction i the small
group role playiny. will quickly suggest new mnterpretations
of the roles as played. suggest replaying. and playing differ-
ent possible solubions’ (o the problem

The garme-somebimes called g simulated game. may be g
simutation of a practical or competitive social s.tuation in
modern iife: These situations often nclude practice in stiate
ges for winnming  mdidually or in cooperatior with vthers
Games may be bult by a class mn cooperation with the
teacher. but. since games have become the most popular
form of sunulation. many companies Isee st on page 8)
nave prepared complete games, including descriptions of
roles involved. readings. a set of rutes. needed eq:npment
and scorng sheets Prepared simulations i the term of
J.Imes dare a great convemence for the busy teacner The
gamu s for pragmatists rather than philosophers, yet there
1s httie doubt that it provides practice in ev eryday strategies
related to hfe's turmoids i23) [Chapin (24} has a different in-
terpretation of simulation which is not used here The trader
s referced to the artivle |

l“ 'S important that all simulations used i class b2 com-
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pared with 1eahty Smoker puts the ideas this way. ‘model
and reabity intertwine, evolve and adapt v a continuous
process of unage creation” (25) in daing tus it 1s possible
for new onentations toward the present and the futyu ¢ to be
perceived

The maxamum of teraction may probably be best pro-
duced n the unhzation of the foflowiny seven steps

1 teacher student selection of a problem or goal or both

2 the search for information related to the problem and
the attainment of the gnal

3 the orgamization of compatible groups in which .nter-
action can be maximmzed

4 cumpanson of student findings 1in the small groups

5 the dentification of roles and role playirrg m smalf
groups

6 the sociodrama before and with the class as a whole
and L

/ anterpretation which invelves analysis, identification of
alternate solutions. replaying alternate solutions for

workableness.” and de~dirg which solutions are

most suitable

It 1s not necessary. of course. for a simulaton to include
all of the steps £s we have seen. the focused conversation
switches from ster 4 to general class discussion. so. also.
role-playing may switch from step 5 to general class dis-
cussion it ls up to the teacher and the class to use the simu-
Ianon ndea in ways most sunable to the bccdsuon

Classroom Applications

The Elementary School

Leaders m elementary education are conscious of the
nged for more activites emphasizing free communication,
social responsibility and democratic decision-making (26)
One soluwn azy be found iy the use of simulations

Aware of the theory and practice of simulations. the ele-
mentan ~chool teacher may achieve some of the modern
goals n a relatively simple manner A few exampies will
clanify this

The Lippitts {27) developed a plan to promote what we
wiil call a focused conversation among fourth-grade children
and between children and adults Pupils were encourag2d to
nonmunate those of thewr peers whom they regarded as expert
1 specihe helds of knowledge. These became the classroom
resource pupts - acknowledged consultants for other stu
dents The resultant consultations might be considered
tatker-histener roles  Also aduits were given special training
fleading  focused conversations” amony younger chiidren

Role playing was also ntroduced by the Lippitts The
problem presented was that of the teacher pupil gap The
guestion was, ‘'Why do pupils fear asking a teacher for
help?” Pupil roles were (1) teacher. (2) student afraid of d 5-
approval by peers. {3) student afraid of the teacher if he ad-
muts he cannot do the work alone After rote playing the
problem before the class (sociodrama). small pupsl te.ms
considerec how teacher and chiddren “rught behave ddier-
ently to relate better and to learn more™” (28} These were fo-
cused conversations Pupil “inventions were rofe -played for
analysis i the small teams

The Lippitts reported that the simulations contnibuted to
the development of new norms “about child mitiative in
szeking and utihzing resource helpers™ (29} in this way a
feurth-yrade class practiced decision making 1n an atme-
sphere devoid of authoritanamism
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One of the first to show how the sociodramad could be i
troduced into the elementary school cassioom was Jen
nings (30) Jenmngs asked o class of hfth grade papils o
name some social relations which bothered them The must
frequently mentioned was that of “conthet  between maother

and child over errands  Many ffth-grade children com

plamned ahout beimg reguired to make twu trips to the store
when one trp would do
about the problem They were ready to learn

They did not knaow what tu do

In this anstance the sedrch for infarmation was i theu
own expeneance they were to analyz: With
teacher < hetp. the chiddren identihed the following roles  the

which the

thoughtless mother the annoyed daughter and tive irnitated
father The chindren outhned the action feehngs appropnate:
to each role o preparation of a small sociodiama (Jennings
did pot report the use of small groups as a prelimingry to
sociodrama

Pupils volunteered to re create the problem home situ
aton before the class Part of what was said was *

Maother I want you to go to the store for a loaf of bread
- and g bottle of mulk
Marilyn Can t you wait for g httie while? 1'm studying
Mother I want you to go night now
Marilyn Oh amght! tLeaves the room !
Father P ean't stand the way she talks
Muather We [} pust have to break her of the hatnt (Man
T dynretarny i T
Mother Put them in the kitchen (Mantyn puts them
the kitchen and retuirng to studying @
Mother On. 1 forgot | want some Sunshine Cleaner

Manilyn sighs and goes out with g look of dis
gust

After the sociodrama. part of which has been presented
here 1 was easy for the class to see that no une was
It was aiso clear that mothers needed to have therr

Sometimes they feel hke

pizased
memones traned One child saw,
bothenng you

This modest socodranta helped pupnls see that lack of
consideration for others caused unhappmess in a »ome Fi
nalty a4 reenactment showed how the family couwd agree
upon g hst of tems before the daughter went to the s ore
Thus by means of a simple simulation. an ethical ~tandard
came to be understood and behavior could be change.,

Brown (31t arranged a sunulaton of a field trip to help
fourth grade chiddren study the relative ments of playing dif
ferent roles to promote learrung and to develop respect for
others A sociodrama before the class imcluded the represen
tation of the following rokes the e 3 mmbator, the approval
secker the follower the disrupter - e ayreer and the heck
ler There were six roles. and in addition to the roles ni the
member of the class was assigned a
“stand n by several
observers Thus after the sociodrama. the role playing noutd
be rephcated i a number of small groups of six each (32)

The analysts compared the relative merits of different
roles m getting a learning job done and revealed the impor-
tance of the consideration of personal feelings i the pro
cess, sume offended pupils withdraw from the group work
and hence reduced group productivity (33)

socinirama  each
role s0 that each role was “covered’

For the upper grades Baker (34) developed an American
history game designed to teach an understanding of the
relationships among four sections of the Uniterl States just
o The following conversation 1s fram the Jenning~' article as
cited in reference 30 Perrmission to use granted

before the Civil War Students represented the North. the
South. the Edst and the Border States Each student was as
siyned g position as a tesponsible: official of a given section,
o nation” as Baker called thern and was mstructed to as
sume the responssbibity of mamtammg the secunty, prosper
ity and prestige of his or her section in conference with rep-
resentatives of the other sections

Provision was made for indwvidaal study, reports and o
formal discussions to clanly the issues involved. but decr
sions with respect to policy and procedures were made in
conference in the " World Council  Upon the completion of
the world conference the final
voted upun the results were compdred with actual happen-
ings i histoncal himes

iy which decisions were

In a controded expenment. Baker fournd that the simula
tuon classes” “acquired @ more favorable attitude to central
ized and etficient policy-making procedures * as well as more
knowledye than control groups (This is the exception with
respect to acquinng coygmtive knowledge ) Baker's game
was carefully structured and represents an improvement
over some of the older studies
« We conclude this section with a menuon of some cau
tions with respect to the use of simulations They are time
consuming They are interesting but not always educational
Games may place too much emphasis upon winning These
are pomnts made by Beals (35) We may say that the focused
conversation may be used to save time when necessary. that
careful structunng may impiove dognitive leaining and that -
games should emphasize meamng (as Baker's dud) more
than winning

it should be mentioned that the modern classic work on
role-playmy and the sociodrama s Rofe Playing for Social
Values by Fanme and George Shaftel (Prentice Hall. 1967)

The High School

Simulations may be used n the hwgh school mn accord
with the requirements of the curncuium and the interests of
students i the social studies

As we have ponted out. the focused conversation 1s a
umversal means for the exchange of information and expen
ence It can be simulated in a high school class Suppose 4
high school ¢lass desires to study the effects of rapid social
change upon hfe in Amencan cities 136) To interest and n-
form the students the teacher trace the magjor
changes which have taken place i Amern:a duning the last
one hundred years. especially the tremendous growth of the
ciies Following this students could start ther search for
more detalled information mcludimg maternial on the ecology
of the city, the nature of strabification, and the degree of mo-
Indwadual stnident indings

could

bility among the souwal classes
may. then be compared m focused conversations m small
stass groups To repeat a pont made. one stutent i a small
group may act as mforrqed spokesman while the other or
others act as /mformed listeners and critics In this way we
have the talker hstener role-interaction siteatton The in-
farmed bstener responds knowingly appreciatively and help-
fully as well as critically Again. as pointed out the ‘'warm
up”’ in the small groups can be exceltent preparation for
shmulating general class discussion We can pomnt out agair.
that the procedures cuthned give the teacher a good onpor-
tunity todentfy and to deal with individual differences as
well as to act 4s a resource person and consultant

There 1s almost no end to the number of topics and prob-
terms which can be handled in focused conversations and
also in the more specialized rofe playmg sociodramas and



games For example. issues related to such topics as the fol-
lowing can be adapted for simulations how Athens lost her
Empire. disschsions atnang the early Greek ciies the fall of
Carthage. the nft between Moslem and Hindu. the Great
Wall and the burning of the books. the breach between East-
ern and Western Chnstendom. Dante’s study of an ideal
state. the division between the King and the people at the
time of James |. the new industnal civihzation after Napo-
leon and the nse of matenalst philosophies. Japan and
America, the contest for North Amerca. the nse of the
United States. North vs. South in the Uited States. ‘Mor-
gamsm’ vs the middle class. segregation in education. sec-
tional differences in the United States. ethnic relationships
factors influencing economie growth pollution. wnime. the
energy crnisis. federa! vs state power. government spending
for weifare justice in America. tne quality of {ife vs the gross
national product. national prionties---the list 1s practicaliy
endless (The foregoing suggestions are. n part from W N
Weech. ed . History of the World. Willlam Miller. A New His
tory of the United States. and topics considered by the Na-
tional Council for the Social Studies at the 1973 Annual
Meeting in San Francisco |
Stucies of the use ot the fccused conversation have
shown 1t to create student interest and deve!on self-con:
fidence and leadership ailities but that it does not improve
cognitive tearning to any substantial gegree (37)
Role-playing and the socrodrarma may be considered ex-
“tenstons of- the forcused conversation Goodsel! demon:
strated how all three procedures could be combined 1n one
operation anc at the same time be integrated with a tradi
tional curncilum (381 The umit assigned 1o Goodsell for
seven weeks was the arms race since 1939 The first six
weeks were spentin the tradimional study and classroom dis-
cussion of facts and 1ssues The students thus had tme to
develop some uriderstanding of the subject At the begmn
ning of the seventh week. five small teams were set up to
represent five countries’ views on the arms race The
People s Republic of China the USSR . the US A . India
and Pakistan Students were assigned to a particular team
because of thiar probable or knowin interest
Fallowing the team agssignments. the class was told that
Pakistan had invaded Kashmir Each team was asked to pre
pare a statement of its pos-tion with respect to this problem
tach statement was then read to the class for comment
Following class comments. the teams drew up revised state
ments which ware read to the class by team representatives
The India representative suggested that Kashmir not be given
up without a struggle But the moderaior mentnoned that
Pakistam troops were slaughtenng thousands of Hindus try-
ing to flee to incha The Indian delegate hoad oo comment
Then the U S A delegate suggested the military aid pe
given to India but he turned silent after he received a secret
note from another delegate impiying that internal enemies
of the United States m:ght porson the dnnking water it U S
cties if this were done Moves and counter-moves caontin
ved accompanmed by vigorous discussion at nearly every
point Finally 1t was decided that a U N peacekeeping force
should occupy the border
Goodseli reported that student interest was tremen-fous
and students became fully aware that internagtonal relabons
were very compheated
The Greenhaven Press has recently announced an Gppos
ing Viewpomts Seres dealing with many controversial s
sues One booklet in the senes s enntled Constructing a Life
Philosophy Alternative views are presented in short articles
Q unguished representatives of differing viewpoints One
ERIC
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example ‘n the exercise 1s an article on "The Philosophy of
the Dollar ' by Robert L Heilbroner, another is “The Hindu
View of Life” by Sir Sarvepaliy Radhanishnan These booklets
lend themselves well to use 1N simulations Views can be
compared in focused conversations. then can be role-played
and ultimately expanded into sociodramas

Because the Middle East cnisis 1s, has been. and 1s hikely
to remaimn an explosive issue. we take the hiberty to suggest a
plan jor its simulation We shali emphasize the Israeh-Egyp-
tian aspect of the cnisis (39) This matter should be an ex-
tended unit, beginning with a study of the Middle East set-
ting Historical information 1s of considerable importance
here. involving the following samgpie topics the conflicting
claims of Jacob and Ishmael to the title to the tand of Ca-
naan. the Diaspora, the rise of Zionism. the Balfour Delara-
tion of 1917, the Arab teague. the Israeli-Egyptian war of
1948. the establishment of the State of Israel. the Suez war
of 1956. the Six Day War of 1967 guerilla warfare including
the Munich attack, the Lybian arrhiner affair and the diplo-
matic murders at Khartoum the perpetual state of tension
and the influences exerted by the US S R. China and the
United States in the Middle East. and the 1973 conflict

Findings can be compared in focused conversations in
small groups Then. in preparation for role-playing. the posi-
uons of the israeli. the Egyptians. the Russians. the ol pro-
ducers. NATO and others may be identified (40) Some of
the current issues are Internationahzation of the Suez Canal,
fimitations of the flow 5t'weapons. récognition of tsraet asa”
state. return of all Palestiman refugees. and the possibihities
of permanent peace without a declared victor. New issues
will continue to develop Actors. representing the different
positions with respect to a given issue. can role-play in smali
groups Finally ‘volunteers” may stage a sociodrama on an
issue for the cnticism of the class Alternate ‘solutions” to
the problem presented mrght come up with an “invention” In
the dipiomatic area. especially if 8 talented student acts as a
negotiator

Again we must note that capable students will become
leaders and group pressures will push some students toward
improvement. while others may be overwhelmed, becoming
withdrawn or aygressive and avoud responsitnlities

The game 1s a form of simulation which tends to empha-
size. uuleed encourage. compention. using scornng devices
to measure the success of individuals or groups Many ex-
cellent games are now avallable from pubhshers sted at the
end of tius booklet We describe a few here. briefly, to in-
dicate theirr gene -l nature

A good example of a well-structured game 1s the “Inter-
nation Simulaton’ (41} It comes in a kit which contains ma-
wendls. general mstructions and data pertarming to a few na-
tons  mncleding then weatth, thea form of government.
populabon defense posibon etc The game suggests that
two to five students be assigned to represent cach of the na
tions mciuded m the game Then a problem in mterational
relations s presented  Each natonal group must develop a
plan to utiize 1its NatiIon's tesources to meet the problern sit
uation At the end of the exeroise altocatons and decisions
are calculated for each nation ™ There are no individual or
groap losers rather, the degree to which each naton has
prospered under the crrcumstances as indicated  These in-
dications provide an excellent opportunity for the dentfica-
ton of wise and unwise decisions and the replaying for the
correction of imistakes

In the area of political science an excellent game, called
Napol' 142y outhines the views of liberal and conservative
congressmen with respect to current assuesy Participants
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playing the rotes of congressmen. must represent their own
parties and thewr constituents and then yote on important
bills before the Congress In the process each player s given
a party score and a state score as well as a score represent-
ing his or her probabihity of re-elzciion The emphas:s 1s upon
winning. yet students obtain a realistic introduction to paliti-
cal processes and social issues

in the area of sociology The Ghetto Game '™ {43) 15 well
thought cut It endeavors to give middle- and upper-class
high si.¥nol students an opportunity to understand life in the
ghetto areas of a city Each player is assigned a role in a
problem situation. for example. a 24-year-old wife with
three young children married to an unskilled laborer with a
tenth-grade education has the problem of feeding her family
Again. numerous hfe problems and decisions are to be made
by a 20-year-old single male with a mnth-grade education
At present he makes a living by hustling and working spo-
radically What chowces may he have to make? Decisions of
players will have to be made within the framework of job op-
portunities, welfare and food stamps. and chance fictors A
compiete kit accompanies the game. including profile folder.
readiny suggestions. names of approprnate films and gues
tions for discussion

Because of the skill with which this game was con-
structed. Kidder 144) decided to tec* clamms made for it He
hypothesized that the value conficis expernienced by the
players in the game would creat< feetings of cognitive dis

sonance in thé participants and. consequently Thaiiyge atti -~

tudes To test this hypothesis. Kidder measured the attitudes
of three groups of college students wht played the game 1n
Its entirety After analyzing his voluminous data. Kidder con-
cluded that this game would indeed change attitudes and
emotions and that emotions aroused 1n individuais  woulid
generalize to one or more subjects in the same game

Many games are now avadabie Carlson (45} has histed a
number of them and we have included a long hist of publish-
ers of games with the names of some of the games they
have published Isee Bibhiography)

Evaluation

Simulations have become popular. yet the nature of thear
educational results 1s not firmly established As mentigned.
critics wonder if the extra ime expenditure increases learn-
Ing to any great extent Availlable evidence to be reviewed
shortly. suggests that the critics are nght - to a deyree But
Stoll and Inbar (46 decline to accept the evidence Thuy de
clare that " crnittcisms of early work no fonger apply’ because
the most recent simulations are more carefully structured
But for now we shall have to dechine the acceptance of the
views of Stoll and Inbar until mare expenmental results are
available We hasten to state. however. that 1t s clear thatm
simulations students do not learn any /ess thah in traditional
proceduwes And there may be some impuortant  fringe bene
fits " So. let us explore some of the availabla Andings

All who have usaed simulations report strong student in
terest as compared to tracditional methods for classroom pro
cedure Cherryhoiries {47). for example states that the only
finding on which il six studies agreed was on the matter of
interest And Goc dsell (48) previously cited. reported tre-
mendous interest These iindings are not anmimportant. for in
terest contributes strongly to mohvahion, especially in g time
when many students have lost interest in traditional class
room procedures Simulations could have a siynificant infiv
ence In retagining students in social studies courses

Studies of attitude change yield mixed hndings Cherry

!

holmes believed his six studies reflected more negative att-
tude change than positive. but other research does not bear
this out. De Kock (49) reported that hus Black- White game
increased racial tolerance signihcantty. The Career Game 1m
proved the understanding of the difficuities in making career
decisions. The Legisiative Game developed a realistic under-
standing of the tegislative process (50} The studies of Ze-
leny {561) indicated that focused conversations strengthen
self-contidence and leadership qualities In participants. and
to add another finding from Kidder (52}, attitudes with re-
spect to the honesty of ghetto people were changed by the
Ghetto Game.

in the area of cognitive learning. simulations seem to
have no signihcant advantages In the six important studies
reviewed by Cherryholmes (53} students’ cognition was not
increased. The only avarlable study that showed a signihcant
diference in favor of simulation was the expenment of
Baker (54) In studies in 8th, 10th and 11th-grade classes.
Livingstone {55) found that a simulation group dealing with
trade and development did not improve abilities to carry out
refated but separate tasks any better than did a controi
group

A reasonable conclusion 1s that any method administered
by a competent teacher will obtain satisfactory results Evi-
dence to support this assertion comes from a very system-
atic study made by Hug (56) He reported that high school
biwology students ~were able 10 meel cognitive objectives

Cequally " well through independent study. small ‘group dis’

cussion and large group presentations provided that the 1n-
structional packages are pre-tested. rewntten for com
parable populations

Simulations. we beheve. can be of real service to vouth
when they extend traditional individual learning to include
social learming  all methods beiny part of one all-inclusive
process It appears. also. that ¢nnhcal thinking can be tauynt
by either traditional or methods. for Chervy
holmes 157} differences as reported were not significant

Even though current expenmental research provides only
lnmited support for simulations. there are other reasons why
they should be considered for reguis use i conjunction
with other classroom procedures They are i accord with
the democratic ideal. they apply .hany «f the accepted "prin-
ciples’ of learning. and. they emphasize behavior in contrast
to mere memonzation ltis easy 1o see that a simulation de

simulation

emphasizes authontanian procedures by providing gerer
ously for focused but free conversations intense dialog. and
the consideration of the social consequences of alternate
policies Withoui further elaboration of some
learming used N simulations 1t 1s edasy to see the piovisions
for motive. activities freedom from domimance and anxieties

prinagles” of

created thereby shanng of knowledyge. positive and negative
reinforcement. and social sensitivity 1585
Of spewal sigmficance 1s the empbas . of simulatons
upon hehavior rather than the memonzation of miscella
neous preces of information. valuabile as they nught be The
tracdhiional approach to {edarning tends to cansider facts as
ends 1 themsclves winle the soutabhon pomnt of view con
siders them as guides o useful behavior De Kock (591 for
example. noted that his Black White sonulation provided for
writing. reading. hooting and and

cheenny. orgamzing

speaking to mtluence others In stnadations, one practices
talking and hsteming leaderstup. analysis. sensitivity to oth
ers and to norms 60}

Behaviors such as the above may be observed by the
teacher but perbaps. more inpuortant than the notations of
and Futires of the teacher are the

behavioral successes



group » own pudaiments ot its leaderstup. its productivity  the

degree of compatituhity et An alert siall grougs an analyez

ng 1tself may come 1o the same conclusions as Collins and
Guetzkow (61) and :ealize that an acceptable contabation to
group discussions s supported by evidence. logic and expe

nence Conversely responsible contnbutions not to men

von disclaming responsibibity, 15 not acceptabic The group
member who does his homework 1s the vne who s likely
be nfluential in the group. ald other factors being equal 1The
phirases in this paragraph are. in part adaptations from Col-
Iins and Guetzkow )

in closing. we might suggest that

mncreasingly. social

studies classrooms may become sociological laboratories in
which models of reality -whether histoncal. contemporary

or projected

~are Created. analyzed. interpreted and rebuilt

tn practice In this way social wisdom may be acquired {62)
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