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ABSTRACT .

The paper discusses the aspiraticn problems that
rural students confront each day. By exploring their background and
family life styles, it is hoped that some sort of understanding of
their aspiration problems could aid the school counselors. The paper
is divided into 4 main discussions: (1) characteristics of rural
life, (2) problems of rural students, (3) counseling rural students,
and (4) special problems of counseling in rural schools. The pager
points out that rural youths do have special needs and
problems--e.qg., graduvates from small schools experience less success
in college than do graduates from larger schools. A review of the
literature in this area reveals 3 special interest areas: (1) special
tools and skills that will help these students, (2) numerous helpful
agencies, and (3) the ability to approach each individual as one
human being to another. A list of 24 special prchblems are also
presented, such as (1) parents do not realize the importance of post
high school education or training; (2) rural areas are less likely to
have manpower programs of vocational training available; and (3)
there is less opportunity to participate in job-placement programs.
Not all is grim in rural school counseling, though. There is greater
flexibility and closeness to students and the community environment.
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With so much of the emphasis in educational issues today being
placed on education of minority and underprivileged children, it is
no wonder that another aspect of our population, the rural youth, is
so casily overlooked, and seldom considered when issues pertaining to
education of the culturally deprived are discussed or studied, As
a result, the majority of the population, which is urban, has little
or no uaderstanding of the unique problems with which most rural

youth are faced,

It is ironic that this portion of the population %#s overlooked,
because it does comprse a large percentage of the total population.
In 1956, the rural population accounted for 36,9 percent of the total
population, 13.1 percent being classified as rural-farm, and 23,8 per-
cent as rural non-farm. (Noble and Dawson, 1961, p. 11). This is inter-
esting when one compares 36,9 percent rural with the 85 percent rural
population in 1850, It is also interesting tc¢ note that despite the fact
that rural~farm people are dwindling in numbers, the rural non-farm
population is increasing (MNoble and Dawson, 1961, p. 12).

From the educational viewpoint, the nation®s schools in 1959 were
serving 14.3 million rural elementary children and 4.04 millicn rural
high-school students, maling a total of 18.34 million rural.students

(Noble and Dawson, 1961, p. 22). $Cne may conclude from the above
facts that rural cducation is the concern of a large number of people in
the United States, although thcre are many more people who are unaware
and unconcerncd over rural educational issues.

Just what exactly is implied by the term 'rural”? According to
the census determination, as reported by Charles (1968)and Beegle and
Allen (Lée, 1963), ruralityv applies to the population living in centers of
2500 or less. Edpar further snecifies that most rural people make their
living from the land, the railroad, tourism, or government jobs, and
the schools have small enrollments of 75 or less students per grade.
In addition, "rural youth" would fall in the category of 15 to 23 ycar
olds, unless otherwise specified,

When most pcople think of rural youth, the fact that many of these
students are disadvantaged may at first seem rather ludicrous. After
all, these arc the children that grow up in the great outdoors, so they
have plenty of home-grown food, acres of land for riding horses,
hunting, keeping pets, and other recreational pasttimes. They belong
to closely-knit families who z11 work together on the farm, They have
clean air and clean watcr, and their conception of pollution is beer
cans in ditches. Althoush most of these ideas about rural youth can
apply to many of them, '"rurality by its very nature causes students to
be disadvantaged* (Edington, 1970, p. 76), because being "advantaged"
involves more than access to the old-fashioned idea of the '"good life",
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Before being able to explore the problems that rural youth must
confront each day, it is necessary to explore their background, and the
rural life stype in general. What characteristics are unique to the
rural population? A concise comparison of rural-urban traits is to be
found in Appendix A, and I would also elaborate on some of the major
differences, because sometimes wc tend to over-emphasize the vdues of
rural 1life to offset unfavorable comparisons with urban life. First,
rural economic status will be discussed.

In 1963 it was reported that '"rural income per capita doesn't
match urban income per capita, and as a recsult, rural residents are
disadvantaged in terms of the larger society” (Taylor and Jones, 1963).
Udall reported in 1967 that one-third of the rural population account
for one-half of the population living in poverty,

The Department of Agriculture issued the following statistics

in 1964 (Bird, 1964, p. 43):

1, In 1959, 17,4 million rural pcople were living in poverty.

2, 0f"the 16 million families at the poverty level, 10 million
were non-~farm and 6 million were farm families,

3, Over 12 million of these people were white; 4 million
were black: and % million were Indian,

4, Some rurel families are chronically poor.

5. Unenployment and underemployment in 1959, ages 20-64
affected over 3 million rural people, a total of 18
percent of the rural labor force,

G, The educational level of the family head is almost
always lov,

7. liore poverty is found in familics headed by persons
over 65,

Frecman's report (1968, p. 106) on rural poverty is not much more
optimistic, as he lists the following:
1., One~fourth of the nation's population--54 million people--
account for onc-half of the nation's poverty.
2, Underemployment in rural arcas affected 15 percent of
the 20-64 vear olds, (NWational average is 3.5 percent).
3, The new rural jobs which are added account for only
two=-thirds of what are needed,
4, One~half of the poor homes are in rural arcas, and on
million of thesc axre unfit for human habitation,

Sone nrecople may suspect these statistics to be misleading, due to
that farm income, such as produce, which is non-financial, It is necessary,
under these circumstances, to consider two things. First, food products
account for & rather small portion of one's total budget, and can not be
uced to allay cxpenses for other neccssities, Secondly, becruse of the
forced specialization of the majority of farms today, the farmer now places
211 his efferts and equiprent in one area, so, other than the wife's
vepetable garden, fower and fewer of today's farme have 2 wide variety of
enimel feood-sources, TFor instance, if a farmer is to specialize in beel
production, he will no leoajser be able to provide for chickens, nilk covs,
sheep, hogs, and so forth,
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Another factor which is common to the rural population is the larger
family, This is a factor which is also probably cither directly or
indirectly related to their economic status. In the United States in
1957, the average family size was 3.6l persons, and when broken down, the
urban families had an averagc of 3,48 persons, the rural non-farm families,
3.75 persons, and the tural-farm families, and average of 4,0l people
( Yoble and Dawson. 1961, p.139). Also, in 1950; the fertility rates of
rural-farm women were given as being 166 percent greater than those of
urban women. From the same study it was also shown that women in the
lover levels of years of schooling had had far higher numbers of children
proportionatcly than women in the higher levels of schooling (Noble and
Dawson, 1961, p. 98),

Since the correlation between mother's educational level and number
of children is not unique to the rural environment, but exists in the
urban situation ac well, this point probably neceds no clarification or
substantiation, The relatively large size of rural families is also
fairly common, although the Teasons for this phenomenon are not very
clear, It may be partially explained by the lower educational level
of rural people, but many factors, and not just one, account for family
size, Some rural people confess to the fact that many boys in a family
means many vorking hands on the farm, thereby reducing labor costs,

Because of large family size, it is not uncommon in rural schools to
find the same last names in almost every grade, In the rural Iowa school
where I taught, out of the total of scversl hundred students in my classes,
only one that I know of was an only child, Comparc this to the family
with over twenty children, which was admittedly, even in that area,
somewhat of a phenomenon!

A third important factor is educational level, Rural people tend
to be considerably less educated than urban people, From the 1960
census figures, it was reported that the average years of schooling werc
11,1 years for the urban indjividual, 9,5 ycars for rural non~-farm, and
8,8 ycars for rural-farm (¥am and Powers, 1962, p. 114), The educational
achievement level of rural pcople is about two years less per person, In
1968 Freeman reported that in 1960, 700,000 adults in rural America had
never enrolled in school, three million others had had less than five
years of school and classified as functional illiterates, and nineteen
million had not completed high school (Freeman, 1968, p. 103)., These
arc astounding figures and are perhaps even inconceivable to anyone who
hasnever resided in a rural area, but I do not feel that they arc at all
misleading, The old idea that education is not an important asset for
a2 farmer is still firmly implanted in the minds of most isolated farmers,
and ignorance tends to heget ignorance, This situation azlso has serious
implications for the children's educational achievement, as "the edu-
cational heritace which adults pass down to the younger population is
an important determinant of what the rouths themselves will achieve
scholastically” (¥on and Powers, 1963, p. 114), Hhen parents are
unahle to heln their owm children with their studies, and furtheriiore,
do not cven encourage them, or stress the importance of educcotion, then
motivational levels are certain to be low,

A fourth concideration will deal with rural attitudes and beliefs,
which could be a result of cducational status, but arc also intertwined
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vith other factors, In a poll taken by Glenfi and Alston (1967;,p. 400),
farmers® responses showed that they are ascetic, work-oriented, puri-
tanical, prejudiced, ethnocentric, isolationist, uninformed, unlikely

to read books and newspapers, distrustful of people, intolerant of
deviance, opposed to civil liberties, opposed to birth control, and
favorable to early marriage and high fertlllty, and more traditional

in religious beliefs, Most rural people are Protestant, and one-half

of them arc church people, with a rigid, static orientation to 1life

(Lee, 1963, p. 39). Many of these narrow-minded characteristics are
probably duc to the lack of input of information into the rural homes,

The rural cultural level is very impoverished., The reading material which
does exist is scarce and on the popular level, such as perhaps a daily
newspaper, the county weekly, catalogs, and farm papers, (Lee, 1963,p. 40)
Any culturc which does exist is probably introduced into the home

through the television, which is very popular with rural people, (1t

is ironic that the areas such as these which need cducational television
the most, will be the last to receive it due to their sparse population,)

Since most attitudes develop in the home, many rural students come
to school with preconceived ideas similar to those of their parents, and
like their parents, they are not too willing to change their minds, This
does not have serious consequences, but it does hinder the educational
process, which requires open-mindedness and an ability to look at all
aspects of a situation before judging. Not only are these students at
a loss as to how to look at life, but they also will have problems
finding wherc to look, A fellow teacher of mine was temporarily
halted in her plans for the current cvents unit, whcn she discovered
that only onc or two of her students had daily newspapers at home.

A fifth point is that rural people are isolated spatially, which
is part of the cause of poorer educational facilities and communications,
poorer utilities and medical care (Lee, 1963, pe 37). The advantages
of isolation arc probabliy all too obvious to the urban dweller, Rural
people, in zddition to the obvious advantages, also have fewer legal
rules and restrictions with which to cope. Their way of life is of
little consequence to anyone else, and so they are under only their own
jurisdiction., Another result of being isolated is that students spend
less time with peers, and so become more famialistic. This could be
good or bad, dependingz on the family situation, It can also hinder
socizlization processes,

Jenkins (1963) rentioned the fact that the rural student knows a
larger number of those with whom he associates daily, There is no
anonomousness, !le has cxtremely limited social contacts and thercfore
limited learning opportunities, The rurai.youth is, as a result,
poorly socialized and unsophisticated, In some ways, being in a
sparsely populaterd arca can probably have as serious ramifications as
living in a crouded terewxent building,

The rural situation can also be characterized by a sixth trait,
decreasing population, which has certain cffects on the rural way of
life. lost rurcl communities have few migrants coming in, so there is
a high degree of interrelation, There are the areas wherc it is unsafe
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to talk to anyone about someone clsc, because they are probably related.
It can also result in some of the attitudes which were mentioned earlier,
including a standardization of taste, and outlook on life. Copp (Lee,
1963) feecls the declining population size can also result in a type of
pessinism, and "baclward-looking" in rural peoplc.

A last rurally-related problem is that of health and welfarc. The
following statements are from a Department of Agriculture document
(Johnson, 1967, p, 54)t

Often penniless, the rural poor are rcmoved from the

scrvices that even thc poor in towns and cities can usually

take for granted....There is some improvement in services

offercd in rural arces, but facilities are still far too

linited for rural youth and their parents, and the pro~

fessional assistance necded by rural residents is often hard

to findc '

Freeman (1968, p., 106) stated that rural people have onc-half the number of |,
doctors per 100,000 people, and one-third the dentists, as compared to

urban, and also, that 29,000 rural comaunities are desperately in nced

of improved watcr and sewcr systems., '

Every day necuspapers and magazines carry stories of desperate, and
often rural, comnunities, in search of a seldom-to-~be-found general
practitioncr, The decreasing number of "country doctors' leaves many
rural pecople in a very vulnerable position,

PRODLELS OF RURAL STUDENTS

Havine explored the background of the rural student, including the
type of parents hc probably has, we shall now take a look at the student
hinself, Uopefully, the preceding section on the characteristics of
rurzl people will provide sone sort of basis in understanding the prob-
lems the student faces and may bring to the counselor. A 'sharp per-
coption and true understanding of the nature of these disadvantaged
and the needs arising from them have become of the most vital necessity
to our counseling programs, and undoubtedly to all counseling of youth"
(Amos and Grambs, 1968, p. 25). In this way, the counselor will be able
to assist the student in those areas that need strengthening,

First of all, what type of social status can rural youth claim?
Thurston, Fildhusen, and Tenning conducted a study of Wisconsin rural
youth and discovered the effect that rurality has on the student's
cocial status. They concluded that parets with low occupational and
educational levels were more liliely to have children with excessively
aszressive behavior, Decause the parents work at non-skilled and low-
paying jobs, they beconie bored and tired, and these traits seemed to
exacerbate any existing personality problems in the home, therfore
directly influencing tke hoiac atmosphere, Living in rural areas with
low: incomc cecmed to be cipecially conducive to the development of
"disadvantaged youth"”, They also reported the following:

Mcighborhood and coramunity culture impinges on the child
in a myriad of ways. In the neighborhood, thc youngster
continues to learn vhich behaviors are acceptable, and which are
unaccertable., In lower class culture, school and education are
often viewed as wvastcful and inimical to the “imnortant' business
of life., The zcccntable behavior in these circumstances is
Q to demonstrate antagonism toward tcachers and the education

[SRJ!:‘ they represent, (Thyrston, Fcldhusen, and Senning, 1964, p.179)
oo i o
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Also, Jenkins reported?

The limited rarpge of contacts available had effects,
the child's opportunity for lecarning is likely to be more
restricted than either the advantaged rural youth or the
urban youth; The rebellious rural youth can't melt into the
“crowd"™ available to the urban youth, In the continuity
of contacts characteristic of his 1life, the verbal
assurance of the rural youth becomes less important and
his nerformance becomes more important, (Jenkins, 1963, p. 10)

Concerning social status of rural youth then, one would assume
that from the above quotes, they arc antagonistic, problem children,
There are, however, other studies which make jwet the opposite conclu-
sion, so it is a good idea to clarify this study further. Remember that
these students were the lower income studente in the rural areas, and not
all the rural students. :

In a study done in Illinois, McMillion (1966) found that rural
disadvantaged youth, by placing certain values on words such as coop-
eration and leadership, scemed to display that they are not ail hostile
and rebellious, This study does not necessarily disqualify the ones
above; it does seem to show that even in one specific sector of society
there are many variables, and one whould not be too hasty to jump to
conclusions, or to make generalizations from only one or two studies,

It would be impossible to classify rural students® attitudes as
either all good or all bad. In my experience with rural youth, I found
the whole gamut of attitudes, and it would be impossible for me to say
that there was any correlation between attitudes and degree of disad-
vantagement in that particular area. The one attitude which I did feel
to prevail in the rural atmosphere was that of unconcern about education.
Edington (1970) rcported that these students seemed to have an impover-
ished confidence in education, in its value and its importance to their
solving their problems. The reader should be able to discern how such
an attitude could be a direct result of these students' background.

Edington also mentions other attitudes which are common to rural
youth, such ac their low self-esteem, and their feeling of helplessness
in facing what must seem to be impossible environmental handicaps
Attitudes are very important in relation to accomplishments and aspir-
ations. Coleman (1966) found that if students felt that they could
control or influence their cnvironment, they did relatively better on
achievcment test scores, so in this case, there is a direct correlation
between an attitude and achievement,

If a counselor is aware cf this situation, %t may be something that
he can dcvelop in cooperation with the students, There are many means of
improving attitudes and bettering self-concepts, some of vhich are mentioned
later in the paper. This is obviously an area which is of great sipg~
nificance for the rural disadvantaged student,

Another factor related to rural youth is the type of aspirations

they have., If amount of published literature has any corrclation to
the cxtent of the problem, then it is probably the most scrious, because

it cecms as if there is an infinite anount of research in this area.

Haller, Buchinal, and Taves (1963) stated that the college and
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occupational aspirations of rural youth were lower than those of urban
youth, that they had imore trouble in getting a permenent job, and their
jobs were not as skilled or highly paid as those of urban youth., Such
a statement may be quite surprising to most people, but it is only’
another example of the disadvantagement that rural youth must face. In
order to elaborate on this further, it will be necessary to break the
topic into the categories of educational aspirations and vocational
aspirations, remembering that the two are closely related, but not
inseparable, -

First, how do rural youth differ accoxrding to their educational
aspirations? Middletown andGrigg (1959) found that there were signi-
ficant rural-ruban differences in educational aspirations, For example,
in 1960, there were cne-half the proportion of rural youth as urban
youth enrolled in college (Freeman, 1968, p, 105), These findings tend
to show that fewer rural students go to college, ‘and of those who do go,
more drop out, The reasons for this are compound.

One reason is the educational achievement of these students. Rural
students are '"less acadcmically oriented, somewhat less able, and con-
siderably less convinced of the value of higher education" (Lee, 1963,

p. 160) than urban students., According to Helen Johnson £1967), poor
educational achievement is a characteristic of all groups of disadvan-
taged rural students. Those students who had fallen behind educationally
at least one ycar were 19 percent of the rural youth, and only 12 percent
of the urban youth., Rural youth who dropped out of school before
graduating in 1960 numbered 2.3 million, and 8.7 percent of these had
less than five years of education (Freeman, 1968, p. 104), Taylor and
Jones (1963) statcd that the fathers of dropouts would more likely be
farm laborcrs than owners, and the parents of dropouts have low cducational
achievement records, and so the educational values of the parents are
transmitted to the youth in the same jroportion as the edudational -
achievement levels of the parents,

Edington (1970) found that poverty is highly associated with low
level educational progress. It is apparent throughout this study that
problems are all interrelated and overlapping. Obviously, those students
who are lagging in achievement in school are not going to be too motivated
to continuc their education,

Another rcason for lower aspirations isthe parent. Enough has
been said about the family background, that the reader should be able to
relate those statements to the following quotes

Values of formal education held by the parents of youth
are important factors in the motivation of youth to aspire
to higher levels of formal education. Where these values are
lacking as in low income families, the youth involved do not
perceive education as a dominant valuc in American culture,
and therfore, arc not motivated to attain it, ( Taylor and Jones
1963, p. 4)

In addition to the above points, the following list will providc
sone more factors which are highly related to aspirations:
1, Intcllectual ability--rural ranlk below urban
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2. Past academic performance. .

3. Mativation to succeed in tasks requiring persistance
and high level performance,

4, Attitudes and values about mobility, security and
indcpendence.

5. Educational climate in the home, )

6., The extent to which parents stress high level achievement
and goals.

7. Family socio—~economic status.

8. The school itself

9, The standards and aspirations of one's peers. (Sewell and’

Haller, from Lee, 1963, p. 155)

Most of these statements, except for the last two, which will be discussed
later, have already becn discussed, some within the context of the

family background, and these are therefore significaht; since they are
factors which do differ in the rural environment,

This review of the literature, I believe, includes most of the
reasons for the lower level aspirations among rural youth. In addition,
I would 1like to add a final reison to this list, one which I feel, from
expcrience, is prevalent among these youth, and that is the common belief
that education is not as important for a boy who plans to farm, even
though the chances of his actually farming are few. Because of this,
these students drop out, get lower grades, and show less knowledpge of
the non~farm world of work, and less often plan on college (Haller, Lee,
and Taves, 1963, p. 15). Since he will not always be able to enter farming,
he will be unable to compete for jobes,and will take those jobs which are
less desirable, It ic important to stress that the nature of farming is
changing. It requires math and science, and a high degree of literacy, In
other words, farmers, to be successful, do need education.

Since the educationzl aspirations and achievement of these youth
seerm ta conform to their heritage, the main problem seems to be that of
cormmunicating to these students the valua of formal education. Here is
wvhere an "awvare'counselor with the help of concerned parents and teachers
can contribute, *"Until rural youth perceive and accept the value for higher
education in general, they won't be motivated to pursue it as an important
1ife goal" (Taylor and Jones, 1963, p. 7).

Having discussed educational aspirations, the next question to be
answered is what problems are encountered by rurz youth concerning
their vocaticnal aspirations? This area is not much less dismal than
that of education. According to Ackerson (1967) one-tenth of the rural
young people would be able to remain successfully in farming; the other
nine-tenths were not preparcd to find other types of employment, 'Nine-
ty percent of rural youth must find jobs other than farming. Sixty per-
cent do nct plan on college" (Lindstrom, 1965, p. 29), What will happen
to those students who do not go into farming or on to college? How will
they be able to find jobs? Taylor and Jones (1963) stated that the range
of occupational types was very limited in the rural cnvironment, and there
werc few, if any, white collar jobs. 1In addition to this, they werc con-
cerned that these youth may not develop the attitudes, desire, or motiv—
ation which are necessary for success in such a job.
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Taylor and Jones (1963) continue and say that part of the problem
1lies in the fact that students® peer experiences are homogeneous, and
this causes the student to have few experiences with new and different
values and traditions. So, their behavior shows great conformity to
the cultural values of their rural heritage, and it is this conformity
vhich is reflected in the aspirations, both educational and vocational,
of thesc youth,

In addition to this, CGranville found that those disadvantaged stu-
dents who 1live in a city have more exposurc to occupational offerings
than non-city lower middle class students. This tends to reinforce the
theory that ignorancc about the many higher vocational offerings tends
to severely 1limit the vocational aspirations of the student.

Another aspcet of vocational aspirations, whiclh is part of the
cause, but if properly controlled, could be changed into a solutilon of
the problem, is the amount of information given to these students re-
gerding opportunitics. Both Lindstrom (1965) and Severinser. (1967)
felt that the needs of these students are not met. They receive inade~
qucte occupational information, and they do not get as much help in their
future occupational planning as those who are college prone. Instead of
the school having an important influcnce on students' job choices, it is
the family and pcer group that has the most control,

This seems to be a problem that could be lessened with proper coun-
seling and guidance of students, which would include the dissemination
of literature on many available opportunitics, not only in the work
world, but also in the arca of further education, including both vocational
and technical schools, and college., The counselor should be aware of the
inadequate guidance and negative forces which are affecting these rural
students, and which make hies job a vital factor in their 1lives.

laving cxplored the sreas of social status, attitudes, and voca=-
tional and educational aspirations of rural students, I shall next attenpt
to answer the auestion, "What type of cultural milieu is associated with
the rurdl student, and how is he affected by it?" Again, this aspect of
his 1ife is closely rclated to all the others.

Jenkins (1963) states the following:

As 2 result of income and other factors, many rural
children had extremely limited and impoverished social con-
tacts, limiting lecarning opportunities, resulting in an
increased incidence in cultural and mental retardation
in the poorer rural arcas.

Edington (1970) claborates on this idca of cultural retardation in
trying to cexplain how it affcets rural children:
Thoy tend to be limited in the breadth of their
culturel avneriecnces and therefore find it difficult to
adapt to the educational environment which tends to frllow
nores and values drawn from the dominant culture and
broader frames of cultural reference,.. .Ilseolation ic of
special concern because it is perhaps the one character-
istic mest pecitliar to the noncorporate farm child., It
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helps to confine his cultural experience to his own group,
and makes it more difficult for school to capitalize on

characteristics which could be helpful to the student in a
setting with richer and more varied educational resources.

Here again one can notice how the many problems are intertwined,
being in this case those of isolation, cultural experiences, and edu-
cation, It is difficult to. separate them.

The cffects discussed concerning rural culture have relatcd to the
past. Ackerson (1967), in the following statement, gives us some idea of
how this will affcet youth in the future!

Youth of rurcl America are faced with a serious paradox.

It's a paradox of opportunity and frustration. They were

nurtured in thc traditions of a rural environment, and they

have known the values of individuality and unrestrained

cnterprise.... They are entering a future where rural and

urban are becoming one and the same...the social change in

rural America that many yout: have not been prepared for,

which causes much of the frustration.

It is ironic that the culture, which should be an enlightenment
for one's development is, in the case of the rural child, a source of
hindrances. It decrcases the potential for cducational growth, andit
prepares them fer a futurs vwhich no longer exists. It is a source of
frustration rather than opportunity, '"Rural-urban differences, while
diminishing, are still crucial" (Schnore, 1966).

Lastly, in discussing those problems encountered by rural students,
I would like to mention the rural ecducation process, including the curri-
culum, thec small school, the rural teachers. This is the system within
which the counselor must effectively worke.

Edington (1970) felt that the curricula is not always adequate or
relevant to the needs of the students, and it whould be better related
to the students' lives in terms of the financial and occupational real-
ities. Jenkins (1963) thought that rural schooling is much too restricted
to the academic, and that vocational programs should be offered to enable
students to break into soci2ty with usable skills. Despite the fact that
fever and fewer students remain in farming, most vocational training in
rural schools exists only in agriculture.

People should rcalize that rural students who come from disadvan-
taged backerounds arc casily misused vocationally, I often think of the
racisct ctatement such as, "Mexican~Amcricans work well with their hands,
so we should pive them more technical training, and fcwer formal
studics,"” I fear that we are tryinz to do the same thing to thc rural
student, It is important that thc capabilities of the person be considered.
In other words, if prosrams arc to be added to the school's curriculunm,
vhy do they have ta be in just the technical-vocational area? We must
be certain that we aze nnot pushing rural students into these professions
when they may be capable of much more,

Afother problen: comnon to rural areas is the large number of small
schools, Eighty-fnur percent of the country's schoel districts have
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fewer than 1200 pupils, and of the rural districts, the average number of
pupils cnrolled per school was 105 in elementary, and 177 in secondary
school (Noble and Dawson, 1961, p. 137).

Most studies agreed that the small rural schools are not adequately
staffed or equipped, and programs are limited. Sybouts in 1970 found
that the gradvates from such small schools experience less success in .
college than do graduates from larger schools. Charles, in his 1968
study of rural students gave the following disadvantages of small
schoolst too isolated, lack of equipment, the highly provincial comm=-
unity, incapable of urnderstanding professionalism.

In cxamining the tecachers in rural schools, Kraft and Kraft (1963)
found that most of the rural students in their study liked their tcachers
and the way that thcy taught. Gulo (1968) also found that these students
felt very positively toward their tcachers. Lindstrom (1967) felt that
those students who were college prone werc more influcnced by their
teachers, while those who were ncn~college failcd to establish rapport
with their teachers., Generally speaking, one may infer from these studies
that rural students get along with their teachcrs, despite the fact that
they arc probably not as good as urban teachers.

On the secondary level, urban teachers exceeded the rural by 6.3
years of expericence. Urban teachers remain longer in the same school
system than rural teachers, and one of the reasons for this may be that
the average annual salary in 1954 for rural teachers was about 75 percent
that of the urban teacher {MNoble and Dawson, 1961, p, 142)., Freeman
(1968) statcd that the low salaries do not help te attract and hold better
teachers., He added that the percentage of rural tecachers not properly
certified-is about twice as high as that of urban teachers, and counseling
in these schools is limited in these schools and frequently completely
lacking.

COWNSELING RURAL STUDENTS

It has been showm that rural youth do have special needs and
problems, It would follow from this that the counselor of such students
should probably have some unique means of handling these problems.
Althoush there are many skills that are essential for all good counselors,
such as the ability to Telate to other staff members, deal with the red
tape of the cschooi burcaucracy, being able to establish priorities, vhile
remaining flexibln cnouglt to change them, there are still additional
requirenents vhieh 2ie cspecially valul:le in dealing with the rural dis-
advantaced, A review of the literature ia this arca revealed three najor
areas of srecizl interest to the counscler: (1) special tools and skills
that will liclp these ctudeats, (2) the help of numerous agencics, and (3)
the ability to anproach each individual as one human being to another.

In discuszin; special tools and skills, it is interesting to note
that traditiociial counscling does not seem to be sufficient for thesc
students (Thoreson, 1969; Stewart and Moulton, 1966}, Perhaps this is
becausc these students are not the verbal, selfi-insightful, and motivated

Py
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person pre-supposed by traditional counselinge It is therefore up to the
counselor to find those means which are most effective,

Scveral studies (Meyer‘and Strowig, 1970 ; Department of Agriculture,
1969 ; Stewart and Moulton, 1966) have indicated the success of using
behavioral modification tcchniques with these students, especially
when working to aid them in making wise decisionts and enccuraging the
use of information~seeking behavior, which arec, needless to say, impor-
tant assets for disadvantaged students. The wise counselor should be
able to utiliqe the same type of counseling, and perhaps even incor-
porate it into a group situation, in working with the special problems
of rural youth, such as their attitudes, or aspirations, if these students
feel that they would like to chanpge.

Special skills are also neccessary in working with potential drop~
outs (mentioned on page 7). Understanding the rural background provides
some exnlanation for the high incidence, so the counselor must lcarn
how to cope with this situation, by coordinating staff membcrs' efforts
and secking closc parental support, Moorc (1963) proposed that the coun-
selor can study the reasons for dropping out, identify systematically *he
potential dropout, bc alcrt to proneness in failing students, coordinate
staff efforts, and also consider using schoél-work experience programs,
additional counseling, summer contacts, and cXtra-curricular activities,

In this area also, group counsnliing, combined with other metheds,
has been found to ho very cffective, (Gowan and Demos, 1966, p. 338).
The importance of counseliing with tcachcrs to increase their understanding
of students, and to provide spccial skills for appropriately meeting
these students® needs seems to be apparent, but is easily overlooked

The counselor also needs special skills in dealing with the important
vocational problcms of thesc students. Gordon (1969) gives several
supggestions such as tying the counscliug direcctly to the youthf®s con-
crete experiences; breaking long-term gizals into achievable short-term
goals, and avoiding too claborate and extendec¢ vocational planning by
making it homogenecus with the training and placement available, and with
the intecrests and abilities of the student, He alsc found a favorable
response to heterogeneous group support and interaction,

Gysbers (Brobst, 1970) approaches the problem from a different
angle, although he concedes the same need for a realistic vocational
identity, his major focus is with the studcnt's feelings. The students
should trv to assess the impaect of their career exploration activities
on their lives, and how these expericnces are affecting them aznd relating
to them, Meither approach should bc ignored,

Once the student has made a decision, the counsclor has a need to “inform
him abont his mobility prior to iny decicions about moving, and he
chould alco nrovide greater acccss to nationwide labor market information,
especially in those cities to which the youth migrate" (iller, 1967).
NDowler (1967) also discusses the nossibility of opnortunitics at home
in arcas of azribneiness, aboul which the student chould he informed,
since this possibility reccives little vecsgnition,

Having discussed comce of the arecs in which gnecial skills are
valuhie ghould make one a2warc of the inability of the counsclor to solve
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all of thcse problems on an immcdiate basis. One should be more open
therefore, to the need for help from numerous agencies. The counselor
should be cognizant of those outside sources of help which are available
especially for rural students, evcn though in some causeg such services
are acarce, and somctimes cven absent. Brown (1967), Brobst (1979), and
Mueller (1967) all stress the great need for spccial services and pro-
grams for rural youth, !Mueller, howvever, feels that outside programs
are failing due to the fact that youth are making an exodus to urban
areas. I do not ccc this as a responsibility of agencies, and therc-
fore can not consider it their failure, The fact remains that youth are
going to migrate regardless of any program, and responsibilities should
lie in helning these youth make adequate adjustments to their new lives.
Probst sees the tremnsition as a change of psychological pace, where
1ifc will be more impersonal, interaction competitive, thinking more
self-centered, and lonesomeness will appear. !le feels that adequate
development of educational and vocational skills will provide a smoother
adjustment.

Agencics can help in this inevitable transition, and this is one
of the functions of the State llanpower Councils and Neighborhood
Youth Corps under the Manpower and Devclopment Training Act (Aller,
1967), 1Ir addition to this, thcse programs.also offer information
about employment opportunities and outlooks, job placement services,
vocational counseling, cvaluation of student aptiudes; as well as
cconomic assistance

Similar opp~rtunities are offered by the State Employment 0ffice
(Department of Agriculture, 1963), the Job Corps (Loughary, 1965), and
Youth Opportunity Centers (Gross, 1909), although the Youth Opportunity
Ccenters are more concerned with counseling, and the Job Corps cxists
only for those rural youth who are willirg to join. For those who do
join, counsecling and guidancc services vhich are availablc are aimed to
promote self-understanding, environmental information; social adjust-
ment ckills, personal decision-making, planning, and problem-solving
assistance, as well as facilitating individual development by contri-~
buting to other aspects of the prosram. The counselor of rural ywsuth
should be aware of these opportunities, as well as those which may be
unique to his locale.

Another agency which is of pgreat benefit indirectly to the student
is the ¥DEA, vhich has been a strong motivating force for improving
high school guidance, It has promotcd the dcvelopment of nevw programs
and imnroved old programs (Uarburton, 1964) . It has worked to fill
gaps to mealc these programz more cffective, Additional accomplish-~
ments of the MD7A nrocram are listed in Appendix B of this paper.
Despite the accomplishments, most of the rurzl counsclors '"generally
asrecd thot often esseontial servines to students were neglected, and
resources available trere pot utilized fully becausc inadequate time
was alloceted for guidance work” (Warburton, 1964, p. 113),

The third very snecial counsclor function needed with these youth
is tho obility to anproazch cach individual a2s one human being to another.
In otliecr womds, the counselingy welationship should bc one where the
student is treczted with underctanding and concern as a pcrson.  fowan
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and Damos (1966, p, 313) in listing the following steps in counseling
disadvantaged youth, tend to stress the importance of this human
relationship:
1, Give regard and attention to the student's problem,
2, Get the student to talk about his problem,
3. Isolate and specify the fear,
4, Get him to see that others have similar problems.
5., Act as a type of corrcctive mirror in getting the
student to sec himseclf as others do.
6., Get him to zccept himself as he is and begin to
conpensate for it, )
7. Find strengths and build on them,
8. Invest coniidence and cncourapenent,

Yaturally, these steps arc important in all counseling reclation-
ships, but they are especially important in dealing with disadvantaged
youth. Another study by the Yew York State Education Department (1966)
stated that the counselor should always work towards a positive coun-
seling relationchip, and one way of doing this is by accepting the
student where he is. This is an accurate reflection of my philosophy,

znd T applaud Eﬁ?—fhea.

Another aspect of this approach is presented by Gordon(1969), and
I fcel that it is very valid and worth reflection, He feels that the
counseclor sheovld attempt to change the environmental pressurces on their
clients rather than attcnpt to make tiic client responsible for changing
hinself and his reaction®the outside hostile and disadvantaging forces.
This would tead to indicate that the counsclor should not try to mold
2 client, which is lozical, but where possible, he should try to alter
the enviromment, In vorking with rural disadvantaged youth, this might
nean special conferences with teachers to increasc their understanding
of the situation (this was mentioned previously), or effectively
handling the adninistrators, or maybe merely just accepting the student
ag was mentioncd above,

Amos and Cranmbs (19568) feel that it is important to help to dev—
clop potentialities by viewing the youth as a whole human bdeing, and
this secms to be very congruent with the sentiments expressed above;
however, I tend to disagree with the method they suggest....that of
changing dircction of life, so the student will be more able to cope
with contenporary demands of 1life and employment, This seems to be
opposed to Gordon's stand, but like many decisions the counselor has
to malic, the ncthod he chooses will depcnd upon his ovn personal
rhilosonhy.

Tt is ol nmore importance to rcalize that although rural students
l.ave nany of the same problens, they are siill individuals., The
counzclor suould newer luap them all together and categorize them,
lezt he mar hegin to diereczard the uniqueness of cach perron vho
comes to Niri.
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SPECIAL PROBLENS OF COUNSELING IM RURAL SCHOOLS

Interestingly cnough, it is seldom difficult to find negative
infornation concerning any issuc, and rural counseling is not an excep-*
tion, and in this case it seeas to be warranted. BMany of the problems
appear to stem from the fact that most rural schools are small, as
can be noted in the following list of abstaclcs impeding effective rural
cuidance (Yarburton, 1964, p. 108)3

1. The schrol board, teachers and administrators do not under-

stand the intcrrclation of Juidance and counseling and
education,

2, The school board and community officials are unable to

cormand finarcial support,

3,Parcnts do not understand thie importance of education,

4, Distances and lack of time and moncy decrease the nunber

of homc visitations,

5. Parcnts do not rcalizc the importance of post high school

education or training,

6, It is difficult for students to participate in extra-curri-

cular activities and they therefore have more social problems.

7. Students with financial problens tend to drop out of

school so they can “help out at home",

£, There ic little a2dult cducation to incrcase an appreciation

of the =chool.

9., The continuous leadership necded to solve thcse problems

is lachirs,

10, Therc is a hish turnover, and little of the needed

continuity of cffort.,

Fortunately, somc of thc financial problems mentioned above are handled by
the MDEA {See Appendis: B),

Despitc the imnortance of vocational guaidance, therc are also
many problcms relating to that arca. Brobst (1970) presents thc
following list, some of which have been mcntioned earlier in the paper:

1. Rural arcas are less likely to have manpower programs of vo=-

cational training 2vailable, (The MDTA, NYC, Job Corps, CET,
I'lATS, etc, are all morc urban)
2. They are less 1likely to have comprchensive programs of
vocational education,
2. They arc lesc 1ikely to have opportunities for vocational
try-out cxneriences throuch vorlk-study programs,
4, There are less diffcrential course offerings,
5. Tt ic harder to rec the hreadth of existing occupations,
6. TFeoucer students have access to community colleges, etc,
7. There are fow available U.S. Training 2nd Employment
Services,

"robst (19790) also discusscs the lack of prozrams in rurs1l schools,
and the foltlewing list rhould suppert his theory:
.« In rural areas schenols are 1css likely to operate on an
orzznized hagis uwith goidance specialists at each level,
2. The relative avmbher of full-time, fully-preparcd school
counselors is 1ece in rural arcas.
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3, The relative degrec of professiona) isolationism is
hichc

4, The opportunity for a complete program of pupil per=-
sonnel serviccs is less in rural areas,

5. The opportunity for the counselor to learn about occu-
pations in business and industry is less in rural areas,

6. There is less opportunity to participate in job-placement
programs,

7. The chance to acquire information about post high school
occupational opportunities is less.than in non-rural areas.

The biggest problem that I have noticed in relating to rural
counselors is what Brobst mcntions secondly in the list, In smell
tural schools, counsclors are hired seemingly only to barely meet
the nminimum requirements, wvhich do not seem to be adequate. Froehlich
{1950) states that large schools can recruit qualified competent per=
sonnel because of more money and status. The problem does not seem to
be too many students, as is secn in the citics, but not cnough skills
or notivation to handle the job, :

Other problems related to small schools, such as an zbscnce of an
understanding of chanzing times, and a limited number of adults and
students to ncet challenges, tend to make effective guidance in these
areas more difficult. The counselor should bc awarc of these problems,
and then he will be more able to handle them. They may hinder, but
ccrtainly do not prevernt effective guidance.

In zddition to tryiig to work around and within thcse problems,
the counselor should also work to rcmedy some of the hindrances,
vherever possible, desnite thec depressing statement made by Bohrson
and Cann {19G2), *“As long as good lecaders are flocking to the cities,
rural schools may always be inferior",

ColCcLuUSIO:

Mot all is grim in rural school counseling, and to conclude on a more
positive note, there are certain advantages of small rural school
counseling. Bohrson and Gann (1963) mention the greater amount of
flexibility and the closeness to students and the community environment
vhich the counselor can attaine Few cther places offer the counselor
the opportunity to lnow each of hic counselees, and their family back-
~rounds, thcir trothers and sisters, their tcachers, ete. The closcness
jtcelf rrovides a tremendous opportunity for potent counseling.

Frochlich (1950, n, 223) fcels that "small schools can have high
quality counsnling, 2lthouzh linmited in ccope”. The combination of students
and teachers knouing ccch other vell, close commurity tics, jyoung tezchers,
a relatively steble studeat population, and an offective faculty gronp, cll
Leln Lo imrrove cournselins potentiality,

Prosrancs in rural znd urbarn ccheols are not of the carme quelity,nor

" zre they of the samc type (Trochlich, 1250, p, 201), Nue to the greater

runber of persoral contacts between nupile and teachers, therc ic a lot

of teacher=punril councelince As tice cchool sire irnereaces, services hecone
more orzanired and formal., This rerely tends to ccho the feeling that crmall
echoole and rural studerts arc uniqne, snd should bec dealt with in a2 uninque

A DAY
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in mcetirs the imperative naeds of youth®, (Froehlich, 1950, p. 223),

" , long ac we have cmall rchools, ve nust strive to male them cffective
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Selected characteristics of the population,
by place of residence, United States, 1960 1!
Characteristic Urban nc'::f?rlm lll:r:xl
Teaal population (C00's) 125284 40.567 13455
white population (000's) 110,443 36.519 11.876
* \onwhite population (000's) 14,841 4048 1598
Percent aged 65 and over 9.1 89 3
\fcdian age 303 26.7 29.6
Avcrage size of family 3.56 - 381 3.96
(hildren ever born per 1,000 ever-married )
women 35-39 2514 3,034 3,469
Percent in same house, 1955 and 1960 479 487 14
Percent unemployed 5.1 6.1 30
Percent of females in labor force 372 287 29
Wedian income of hushand-wife familics $6,454 $4.976 3316
Pereent of emploved males: )
In agriculture 1.4 96 69.3
White-collar workers 402 72 16
Farmers and farm managers 0.4 35 530
Farm laborers 0.6 5.1 15.1
Percent five-year-olds enrolled in kindergarten 46.0 234 158
Percent 7- to 13-year-olds enrolicd in school 978 97.1 9.2
Percent 19-year-old school dropouts 290 423 416
Percent aged 25-29 with 4 years high school
or more 63.8 530 514
Median years of shool compleicd by persons
25 years old and over 111 95 aR
Percent of all housing units with hot and
old piped water a0 309 638
Percent of all occupied housing units:
With 1,01 or more persons per yvom 102 154 144
Detericrated or dilapidaied 188 253 308
With home freeat 1%0 2.0 527
With telephone 8.1 67.1 612
With ausomobik- 761 85.7 L.7P)

Source: Abstracred from"A Summary of Selected Chavecteristics of the
Urbsn and Rural Populations, bu State, 1960,' Vashington, D.C.: Economic.
Resesrch Service, U.S. Department of Agriculture, Morch, 1964 from L.F.
Schnore. '"The Ryral-Urban Varipble: Urbenite's Perspectives™ Rural Sociolegy,
31 (1946), 131 -43,
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| APPE’-‘DIX
-FINDINGS OUTLINED | — == - ’ -
The most significant achievements resulting from NDEA Tnlc V-A
gleaned from reports of states and local schools, visits to schools, and |
papers wiitten by seniors for this study are listed below: SR

1. Federal administrative pelicies encouraged diversity in nsc of Q(.
NDEA reimbursements and adaptation to local needs. - -~ Sy C
2. A strong motivating force was provided for improved guidance oﬁ},
in rural high schools by increased activities of federal and state guid- 4/{‘,
ance offices. @0
3. New guidance programs developed and established pmgrams [[’
w2re improved.
4. New approaches to improving guidance services were stimulated.
5. Community agencies were enabled to participate in the schools’
guidance work more frequently when a counselor was available to
plan for use of their services, and the counselor sometimes made an
important contribution to a community agency.
6. More graduates continued their cducation or traxmng and re-

ceived scholarships. ]
7. Number of dropouts decreased with more atxcntwn to the
student’s problems. i .

8. Research projects to improve guidance were snmulated. -
9. School staff became more sensitive to mdmdual studcnts nwds
as the guidance program developed. CeNmia s
10. Concepts of the curriculum broadened with furthcr attempts
to mcet students’ needs. i
11. Seriousncss of purpose in students was engendered by the
guidance program. ,‘
12. The moralc of counselors was “boosted” by the nationwide
guidance effort, improving their work, and helping to establish guid-
ance services as a “respectable™ and accepted part of the cumculum_ j

On the other hand, ncarly all state and local guidance workers
indicated scrious unmet nceds. They reccommended:

1. Extension of NDEA Titlc V-A to all clementary grades.

2. Morc counsclors with special training for nceds of rural schools
and adequatc time allocated for guidance responsibilities, cspecially
for counscling non-college-bound students and those with personal
problems, and for community work.

3. Expansion of curriculum to complcment guidance services, to
include a comprchensive vocational cducation program for students to
explore and devclop skills.

4. Expansion of services to complement guidance program by
providing adequatc wcifare and health services including psychological
and psychiatric.

5. Provision of scholarships to help potential dropouts remain
in school.

6. Expansion of employment opportunitics and more occupational
information for counsclors to assist students in locating jobs.

7. More financial assistance to implement the above recommanda-
tions.

'‘Sourcet: Amber larburton, Stimulating Zuidance in Rural Schools ( "I»shingtons
A.rrican Personnel ard Cuidance Acsociation, 1964) p. 113=-14,
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