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ABSTRACT
The study tried to 1dent1fy assurptions and

intentions that Analo teachers, children, and parents, and Chicano
children and parents hold of each other, their perceptions of each
other, the extent to which these perceptions are realistic, and the
implications of cultural differences and similarities in the
education of Chicanos. The sample used for the elicitation of
critical incidents in Phase I consisted of 24 Chicano parents, 31
Chicano children, and 14 Anglo teachers. The retest sample in Ehase
II (attribution and intention) consisted of the original Z4 Chicano
parents, added 13 Anglo parents and 20 Anglo children. The final

- sample was composed of 12 Anglo teachers, 10 Chicano parents, 10
Chicano children, 10 Anglo parents, and 10 Anglo children. Seven
results were drawn from this study, such as (1) Anglo and Chicanos
were more similar in their use of attributes than tley were sigilar
in their use of intentions; and (2) there were no clear,
uncomplicated differences between how Anglos and Chicanos deal with
children in a classroom context. On the basis of the study results,
assertations and iwplications for the education of Chicano children
are made--e.g., in developing educational programs for Chicano
children, educators cannot seek simplistic solutlons, such as
bilingual programs. (FF)
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CULTURAL DIFFERENCES IN THE ATTRIBUTIONS AND INTENTIONS

OF ANGLOS AND CHICANOS IN AN ELEMENTARY SCHOOL

Ida Santos Stewart
University of Houston

Critical incidents were collected from Anglos and

Chicanos and incorporated into a questionnaire designed

to investigate the extent to which Anglos and Chicanos
assigned attrnibutes and intentions to classroom behavioral
Ancidents. Results showed that there wene no clear, wi~
complicated differences between how AngLos and Chicanos
deal with children .in a classroom context. Cultural
differences emenged only in the intewvielation of the
ethnicity and age of the 1espondent, the ethnicity of the
stimubus person, and the use of attributes and intentions.
The differentiated attrnibutes and intentions assigned by
Anglos and Chicanos to given behavional incidents

support the assumption that not only is culture a 84ig-
niflcant variable in heterocultunal classrooms, but also,
that whife the attributes and intentions were thanshared
by persons of simifar ethnicity, therne wene specd fic
effects of panticularn situations that did not differentiate
the ethnic groups.

To understand the undereducation of culturally different minorities, it
is necessary to study the relationship between teachers and children. In an
educational setting, the interactions are not determined siwply by the situa-
tion or task at hand, but are also shaped by cultural standards and expec-
tations. Intricate problems are involved invany attempt to understand the
underattainment of Chicanos (Grebler, Moore, and Guzman, 1370; Carter, 1970).

Mest of the interactions between teachers and children, who share a
similar culture, are fairly well-coordinated interchanges. The relative
smoothness of such interaction is indicative of the accuracy of awareness on

the part of the teacher to the children's life experiences. However, the

meaning of social behaviors is not the same across cultures. In inter-



cultural situations, signals and meanings differ; messages are encoded in one
context and decoded in another. Thus, ethnccentric perception of one cul-
ture often creates a listorted image of the life patterms of another culture,
greatly increasing the possibility of unexpected and misunderstood responses.
In school settings communication between teachers and culturaliy different |
children is filtered through contrasting norms, resulting in a context that
limits both the cognitive and social development of culturally different
children.

In this paper the terms, Anglo and Chicano, serve psychologically to
mark group self-identification. Chicano refers to those who are Spanish-
speaking and of Mexican descent, and Anglo refers to all those who do not
identify themselves as Spanish-speaking and of Mexican descent, and who are
white ethnics.

American schools reflect the dominant Anglo culture and serve as an inter-
face for the first important culture contact with Chicano students, who
represent a reference culture different frém that of the schéol personnel.
Specifically, Anglo teachers working with Chicano children are likely to
project their own cultural attitudes and values to the children. These im-
perfect perceptions and misunderstandings contribute to the groﬁth of pre-
judicial attitudes, which in turn, curtail educational achievement. A few
educators have been able to grasp the full implications of the culture upon
children's personality and school performance, but most have used the concept
of cultural differences within a social pathology framework to rationalize and
justify the school's failure to educate Chicano children (Baratz and Baratz,

1970).




The interrelated plight of the ineffective Anglo teacher and the poor
educational performance of Chicano children began to move to center stage in
ithe warly 1930's. 1In the literature the one acknowledged fact is the Chicano
student's generally low attainment in formal schooling; it is much more
difficult to explain or to understand. Grebler, Moore, and Guzman (1970) have
documented the Chicano's low educational attainment, comparing it to Anglo
and Black achievement. Although progress has been made, the education gap
remains so large that it will continue to impede the mobility of Chicanos.
Generally speaking, it is this lag rather than the progress made which con-

cerns Chicano spokesmen, as well as educators.

APPLICATION OF ATTRIBUTION THEORY TO THE STUDY OF

CULTURAL DIFFERENCES IN AN EDUCATIONAL SETTING

One recent development in psychology labeled attribution theory end based
primarily on the writings of social psychologists, Heider (1958), Jones and
Davis (1965), and Kelley (1967), describes the processés by which an individuai
attains conceptions of attributes. 'Attribution refers to the process of
inferring or perceiving the dispositional prcperities of entities in the envi-
ronment (Kelley, 1967, p. 193)." Jones and Davis add, "The perceiver seeks to
find sufficient reason why the person acted and why the act tcok on a
particular form (p. 220.)" Thus, it is not solely the behaviof of the observad,
but rather, that the behavior is used to infer intention or disposition. Thus
attribution theory “lays an important role in understanding interpersonal
interactions. Once certain attributions are maée, they become the basis for

making further ones.



The application of an aftribution model to heterocultural situvations in
a classroom provides the means whereby a variety oflbehaviors can be con~
ceptalized in terms of a unifying construct. When teachers and chi ren share
a similar culture, attributions are fairly well-coordinated interactions with
few errors. However, in the event of heterocultural interactions, inaccurate
attributions are often made. Glaring errors are made because the constrainta
of attitudes, values, and expectations of other cultures are often not apparent
to outsiders.

The adoption of attribution theory as an anlaytical tool in the study of
the educational process in a classroom can be instrumental in discovering how
the behavior of Chicano students differentially affects the teacher's
attribution of what guided, directed, or caused that behavior. If some under-
standing is to be gained of cultural differences between Chicano children and
Anglo teachers, it is necessary first to understand how people process be-
havioral cues from others. The differentiated attributions assigned by
Anglos and Chicanos to selected child behaviors and the differentiated dispo-
sitions of Anglos and Chicanos to act in regard to child behaviors support the
assumptions that culture is a significant variable in heterocultural

educations settings.

AIM OF THE STUDY

The general domain of the study was the differences between Anglos and
Chicanos in their view of the appropriateness of child behavior and solutions
of critical interactions in an educational setting. It focused on the

assumptions guiding the perceptions of Anglos and Chicanos of the behavioral



patterns of Chicano children in a classroom context. Sociological, cultural,
and economic factors appear to be among the sources of Chicano educational
failure. In this investigative study, culture was the significant variable.

Using data that defined culturally critical behavior in an educatinal
setting shared by Anglo teachers and Chicano children, the purposes of the
study were:

(1) To identify the differences between Anglo teachers, chil-

dren, and parents, and Chicano children and parents in
their view of the appropriateneqs of child behavior in a
classroom context.

(2) To study the perceptions of Angle teachers, chf\dren,

and pavents, and Chicano children and parents of the
behavioral patterns of Chicano children in a public
school context.

(3) To explore the desirability of using attribuiion theory
as a means of studying cultural conflict situations in
an educational setting.

(4) To develop procedures which might facilitate the col-
lection of significant information on the education of
young children who are culturally different from their
teachers.

Thus, the study was concerned wit’. the identification of assumptions and
intentions that Anglo teachers, children, and parents, and Chicano children
and parents hold of each other, their perceptions of each other, the extent
to which these perceptions are realistic, and the implications of cultural

differences and similarities in the education of Chicamos.

METHODOLOGY

This study utilized the Field Guide for the Study of Aspects of the

Subjective Culture by Harry C. Triandis and Roy S. Malpass (1970) as a guide,




adapting the methodclogy to an exploratory study of cultural differences
between Anglos—and Chicanos in an educational context.

A schematization of the general design of tne study is presented in Table 1.
From the framework of attribution theory, the multi-step design began with
verbal elicitation procedures from which incidents exemplifying critical be-
havioral conflicts were extracted. These behavioral incidents were used, in
turn, to elicit attributes and intentions. With specific attributes and
intentions for each of the critical incidents, the final research instrument

was completed, and the field study conducted.

Table 1

Broad Methodological Design

Attribution Theory
Phase 1I: Verbal Elicitation Procedures
Critical Incidents
Phase II: Attribution and Intention Lists

Phase III: Field Study

As Triandis and Malpass (1970) specify, the model has both divergent and
convergent elements within it. It begins in a divergent manner to generate a
heterogeneous set of critical behaviors, *hen shifts to a convergent structure
to reduce and interrelate the responses to the incidents to manageable terms

within the theory of cultural differences in a school context.




An assumption underlying the multi-step phases of this design (Triandis
and Malpass, 1970) is that by using sequentially related steps and two
different samples of subjects, one for the elicitation of critical incidents
and for the derivation of the attributes and intepntions and another sample of
subjects for the testing of the design, the biases of a single method of

subject sample can be reduced.

Sample

The sgmple used for the elicitation of critical incidents in Phase I was
composed of 24 Chicano parents, 31 Chicano chiidren, and 14 Anglo teachers
(N=69). The retest sample in Phase II consisted of the original 14 Anglo
teachers, 20 of the original 31 Chicano children (eliminated the younger
children in kindergarten to second grade), 13 of the original 24 Chicano
parents (eliminated the parents of the omitted Chicano children), and added
13 Anglo parents and 20 Anglo children (N=80). The final research sample,
drawn from another midwestern town, was composed of 12 Anglo teachers, 10
Chicano parents, 10 Chicano children, 10 Anglo parents, and 10 Anglo children.
Because Chicano teachers were not available, the Anglo teachers were not in-

cluded in the analyses (N=u40).

Phase I

In Phase I Anglo teachars and Chicano parents and children were asked to
dessribe specific intercultural occurrences that had made an impression on
her/him that were seen as a conflict situation. The techniqﬁe followed in
this interview was the semistandardized interview which Merton and Kendall

(1246) call the focused interview, in which a series of specific questions,



which are asked of everyone, was listed along with a series of o tional sub-
questions to be used or omitted, depending upon the responents' response to
the original questions. The interviews were conducted in English or Spanish,

according to the preference of the respondents.

Phase 11

The task in Phase II was to develop critical behavioral incidents from
the interview information of Phase I, to develop a questionnaire for the
incidents, from which to elicit attributes and intentions, and to administer
the instrument. The sanple cousisted of the same respondents as in Phase I,
with the exception of the Chicano children in kindergarten to second
grade and their parents and with the addition of Anglo parents and children.

The interviéw data was collapsed into nineteen critical incidents
(Flanagan, 1954). Using Fiedler, Mitchell and Triandis, (1971) critical
incident methodology as a guide, the critical incidents described (1) a common
occurrence in which a Chicano student interacted with another person in a
school context, (2) a situation which Anglos and/or Chicanos fbuqd conflicting
and which were likely to be misinterpreted, (3) a situation which could be
interpreted in a fairly unequivocal manner, given sufficient knowledge about
the culture, and (4) the incident had to be relevant to behaviors of behaviors'
of Chicano children in school.

At the conclusion of each incident, the reSpdndents were asked to give
three attributions and three intentions, "What three things would you say
about (stimulus child's name)?" and "What three things would you do about
(stimulus child's name)?" A gradvated scale of 1 to S, from not sure to very

sure, completed the answer sheet for each incident, which was written with




either an Aanglo or Chicano student stimulus person. Each set of nineteen in~-
cidents was randomly selected to include Chicano and Anglo names. The trans-
lation of the instrument from English to Chicano Spanish and backtranslating
by members of both linguistic groups followed Werner and Campbell's method-

ology of decentering (1970).

Phase III

In Phase III the incidents and responses elicited in Phase II were reduced
to workable dlmensions, a questionnaire for the chosen incidents was developed,
and the completed instrument was administered to a new sample of Anglo teachers,
children, and parents, and Chicano children and parents.

The number of critical incidents was collapsed to 8 incidents on the basis
of the most freauent attributes and intentions for Anglos and Chicanosv and the
level of assurance in which fhey were enumerated. Two attributes and two In-
tentions, common across all the incidents, were selected. Using a semantic
differential technique, the resulting instrument, composed of nine incidents,.
asked each respondent to what extent (1-5) they would assign each of the four
attributes and four intentions to each of the critical incidents. Critical
incident #6, in which the assignment of the attributes and intentions was
aexceedingly 'obvious, was inserted as a practice item to enable the adminis-
trator of the instrument to make a judgment verifying that the respondents
understood the procedure. This final instrument was then administered to the

research sample.



10

RESULTS

A six factor analyses of variance design was (1) used to test the null
hypothesis that there is no difference between Angloa and Chicanos in their
responses to critical school incidents and (2) employed as a descriptive tool
to detect differences in the use of the attributes and intentions. The six

factors were:

(1) Ethnicity of the respondent: Whether the subject was Anglo
or Chicano.

(2) Age of the respondent; whether the subject was a child or
a parent.

(3) Ethnicity of the stimulus person: whether the child actor
was Anglo or Chicamo.

(4) Incidents: consisted of eight stories of descriptive be-
havior in which the stimulus person (child actor) inter-
acted with another person in a classroom setting.
(5) Responses: Attribute 1 - does not compete
Attribute 2 - does not stand up for his rignts
Intention 1 - to have a friend interpret and
explain to
Intention 2 - to tell that he must not
let people run over him
The null hypothesis, that there is no difference in the responses of
Angios and Chicenos, was rejected at or beyond the .05 level of sign:lf:leanca.
Three basic groups of findings emerged. First, the results indicated that
in the inter-relation of the age of respondeht, ethnicity of stimulus person,

incident, and response, within the same behavioral incidents, differences

between Anglos and Chicanos did not emerge in the use of attributes and
j.nténtions, rather differences between children and pamhts.

Second, in the inter-relatioh of ethnicity of respondent, ethnicity of

stimulus person, incident, and attributes 1 and 2, within the sgme behavioral
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incidents, differences between Anglos and Chicanos did not emerge. However,
significant differences resulted between Anglos and Chicanos in their use of
Intention 1, "to have a frierd interpret and explain to __ " (Table 2 and 3)
and Intwniion 2, "to toll _ thet o must oot et peepia vu ovwer him
(Tables 4 and 5).

Third, in using attributes and intentions toward the stimulus person

{child actor) across descriptiva behavioral incidents, Anglos and Chicanos

differed depending on (a) the ethnicity and age nf the respondent and (b) on
the ethnicity of the stiumlus person. The use of Pd;eg not compete,” (Tables
6 and 7) "to have a friend interpret and explain to ___ ," (Tables 8 and §)
and "to tell ______ that he must not let pecple run over him" (Tables 10 ad 11)
resulted in significant differences between Anglos and Chiéanoa. Hawevér;
there were no significant differences between Anglos and Chicanos in their
use of "does not stand up for his rights." |
The primary results of the study were as follows:

(1) There were no clear, uncomplicated differences between how Anglos
and Chicanos deal with children in a classroom context. In order
to ascertain cultural differences between Anglos ané Chicanos,
the responses of the respondents had to be across incidents and
not tied to individual incidents. Thus, the inter-relation of
the ethnicity and age of the respondent, ethnicity of the sti-
mulus person, and the use of attributes and intentions identified
cultural differences between Anglos and Chicanos in a classroom
setting. |

(2) Certain specific. incidents were associated with differeitial use

: of attributes and intentions, while others were not. The
specific incidents for which use of attributes was differeptiated
were not always the ones on which use of intentions was
differential.

(3) AAnglos and Chicanos were more similar in their use of attributes,
than they were similar in their use of intentions.
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' Table 3
The Sicnificant Means of the Inter-relation of the Ethniziny of
Respondent, Ethnicity of Stimulus Person, Incident, :nd
“To have a friend interpret and explain®

Ethnicity of Ethnicity of
Respondent Stimulus Person Incident M
l-Anglo 1-Anglo
2-Chicano 2-Chicano .-
1 ’ 1 4 3.466
1 2 4 4.400
1 1 5 2.600
1 2 5 4,350
2 1 5 3.857
2 2 5 4,500
1 1 6 3.520
1 2 6 4,071
2 1 6 3.812
2 2 é 4.750
1 1 7 4.325
1 2 7 3.566.
1 1 8 3.900
1 2 8 3.400
2 1 8 4.750
2 2 8 3.750
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Table 5
The Significant Means of the Inter-relation of the Ethnicity of
Respondent, Ethnicity of Stimulus Persor, Incident and
“To tell that he must not let people run over h;m“

Ethnicity of Ethnicity of

Respondent Stimulus Person  Incident M

l1-Anglo l-Anglo

2-Chicano 2-Chicano
2 1 1 © 3,666
2 2 1 2,571
1 1 5 2.125
1 2 5 4,233
2 1 5 3.828
2 2 5 3.166
1 1 6 3,270
2 2 6 2.750
1 1 7 3.750
1 2 7 2,333
2 1 7 4.000
2 2 7 3.280
1 1 8 4.300
1l 2 8 2.500
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Table 6
The Inter-relation of the Ethnicity and Age of Respcundent,
Ethnicity of Stimulus Person, and "Does not compete"

55

soF. C Children 3 Anglo =
I P Parents EZB Chicono =
~. D1 Anglo Stimulus Person -
4.5 D2 Chicano Stimulus Person —
— F  Attribute 1 ~

- % Significant
0 4.0 ‘ g __:_'J-
s K =
n - v
D35 3
@ = =
=230 | I 3
E X -
L— —_—
2.5 =
2.0 :— _:
1.5 —11 i i =

F -
D1 D2 D1 D2 £ D1 D2 D1 D2

Table 7
The Significant Means of the Inter-relation of the Ethnicity
and Age of Respondent, Ethnicity of Stimulus Person, and
"Does not compete”

Respondents M

Anglo pazents/Anglo stimulus person ' 2.790

Chicano parents/Anglo stimulus person 4,166 .
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Table 8
The Inter-relation of the Ethnicity and Age of Respondent,
Ethnicity of Stimulus Person, and
“To have a friend interpret and explain to "

6-0 q
= C Children 3 Anglo 3
5.5 - P Porents EZ& Chicano o
= ‘D1 Anglo Stimulus Person
5.0 .Dz2 Chicano Stimuius Person =
-~ F Iritiention 1 3
. #* Significant -
4.5 g _ -
s E E
S 4.0 =
» F - * 3
S 3.5 =~ r 1 5 _ﬂ-
3.0 ’ﬁ' —
= - -
2.5 ! =
- | 5
2.0 ; =

1'5, CCPP

© D1 D201 D2

Table 9 .

The Significant Means of the Inter-relation of the Ethnicity
and Age of Respondent, Ethnicity of Stimulus Person, and
“To have a friend interpret and explain to "

Respondents ‘ M
Anglo parents/Anglo stimulus person 3,403
Anglo parents/Chicano stimulus person 3.718
Chicano parents/Anglc stimulus person 4.643

Chicano parents/Chicano stimulus person 4.687
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Table 10
The Inter-relation of the Ethnicity and Age of Respondent
Ethnicity of Stimulus Person, and
“To tell that he must not let people run over him*

’

6.0

Children 2 Anglo
Parents Chicano
Anglo Stimulus Person
Chicano Stimuius Person
Intention 2

Significant

5.5

5.0

4.5

Mean Scores
Y

J*

11

2.5

20

W
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Table 11
The Significant Means of the Inter-relation of the Ethnicity
and Age of Respondent, Ethnicity of Stimulus Person, and
"To tell that he must not let people run over him*

Regpbndents M
Anglo children/Anglo stimulus person 3.810
Anglo children/Chicano stimulus person 3.848
anglo parentsa/aAnglo stiwulus person 3.106
Anglo parents/Chicano stimulus person 2.775
Chicano children/Anglo stimulus person 2.940
Chicano children/Chicario stimulus person 2,156
Chicano parents/Anglo stimulus person 3.994

Chicano parents/Chicano stimulus person 3,935
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(4) Generally, all the groups similarly perceived the Anglo
stimulus person, but differed in their perception of the
Chicano stimulus person.

(5) The responses of the Chicano parents set them apart from
Anglo parents and Anglo children and to a lesser extent
from Chicano children.

(6) Using concepts that were natural for the respondents in
situations that were familiar to the iwspondents, facilitated
the collection of significant cultural differences in the
classroom.

(7) The attribute, "does not compete" and the intenticns, "to
have a friend interpret and explain to " and "to tell

that he must not let people rm over hin" were
significant factors in the study of cultural differences
between Anglos and Chicanos in a classroom setting. "Does

not stand up for his rights" was not a significant factor
in this study.

DISCUSSION

The dimensions of cultural differences in this study were the use of
attributes and inientions, depending on (a) the ethnicity and age of the re-
spondent and (o) the ethnicity of the stimulus person. Thus, the dimaﬁdlono
of cultural differences were exemplified in (a) whether the cbserver was
Anglo or Chicano, (b) whether the observer was a child or parent, sud (c)
whether the stimulus person in the incident was Anglo or Chicano. For ex-
ample, across the same behavoral descriptions of classroom incidents, Anglo
parents and Chicano parents significantly varied in their use of "does no¥
compete"” when the stimulus person was Anglo. Beéausevﬂnglo parenté and Chicanc
parents did not vary significantly in their use of "doas not compete" when the
actor was Chicano, nor did Anglo children &nd Chicano children vary signifi-

cantly in their u@e of "does not compete' when the ethnicity of the stimulus
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person was considered, this specificity is essential for accuracy and under-
standing of cultural differences among Anglos and Chicanos in a classroom
setting. ‘

In addition, certain specific incidents were associated with differential
use of attribution and intention, while others were not. The specific in-
cidents for which use of attributes was differentiated were not always the
ones on which use of intentions was differential. There were some incidents
for which use of attributes was differential by the ethnicity of the actor
and ethnicity and age of the respondent, but for which intentions were not.
Likewise, there were incidents where irtentions were differential By the
ethnicity and age of the respondent and ethnicity of the stimulus person, but
for which attributes were not.

Heider (1958) suggests that an observer tends tc attribute hia own re-
actions to those of another, when they differ from his own, to personal
characteristics in the other. 7The egqcentric assumption assumes that the
observed person is acting under constraints similar tc those of the observer.
In most Anglo classrooms, the egocentric assumption can provide the essential
information for fairly accurate attribution. However, the necessary informa-
tion for accurate attribution is unavailable in many heterocultural classrooms.
Thus, the egocentric assumption is improperly used (Davidson and Feldman,
1971). _

Across the same given incidents, different observers perceived élassroom
behavior differentially, depending on (a) the ethnicity and age of the observer,
and (b) the ethnicity of the stimulus person in the incident. Within given

s;ecific incidents, Anglo parents, Anglo children, Chicano parents, and Chicano



children differentially used the intentions.

Heider (1958 suggests that the social world presents more complex
stimulus patterns than the physical world, but because persons are the
locus of causality, these patterns are more dominant. Thus, the éthnicity
of the stimulus person in the behavioral incidents was one of the key
dimensions in the percepticns and intenfions of tle observers. Anglo
children and parents and Chicano children and parents perceived the stimulus
persons differentially, depending on whether the stimulus person was Anglo
or Chicano. Their disposition towards the stimulus person varied even more
differentially, depending once again, on whether the stimulus persons in the
situation were Anglo or Chicano.

The results within the same behavioral incidents are more difficult to
order and are open to many interpretations. Two higher order inter-
relations involving the use of attributes and intentions within thé specific
behavioral incidents resulted in significant differences. 1In the first of |
these inter-relations in which the age of respondent, ethnizity ¢f the
stimulus person, incident, and attributes and intentions were the inter-
acting factors, the. differences within the same behaviorial incidents were
generational, that is, betweeﬁ children and parents in their use of the
attributes and intentions, rather than cultural differences bgtween Angléa
and Chicanos in their use of attributes and intentions. However, in the
second inter-relations, the results indicated that in the inter-relation
of ethnicity of respondent, ethnicity of stimulus pérson, incident, and at-
tributes and intentions, that cultural differences between Anglos and
Chicanos existed in their use of Intentions 1 and 2, but not in their use

of Attributes 1 and 2.



Across incidents, the set of relationships consisted of the ethnicity
and age of responden., ethnicity of stimulus person, incident, and
Attributes 1 and 2. Thus, across incidents, the inter-relation of the
ethnicity and age of respondent, ethnicity of stimulus person and Attributes
1 and 2, lookad very similar. However, when collapsed across the age of
respondent, the resulting interaction of ethnicity of respordent, ethnicity
of stimilus person incident, and Attributes 1 and 2 looked different. For
example, in the inter-relation of the ethnieity and age of the mspondeht.
ethnicity of the stimulus person, and Attridutes 1 and 2, there was signif-
icant variation in the use of Attributes 1l and 2 when the st:hnulun poison
was Anglo, but not when the stimulus person was Chiczno. Therefore,
although there was variation within incidents, there were no differences
across incidents. ’

It is extremely difficult, if at al)l possible, to ascertain the nature
of a person's experience with specific incidents, but overall, for specific
iuc.idenfs, knowledge of the observer's ethnicity, age, and the ethnicity
of the stimulus person can provide a begirning basis for expectatiima of
behavior. |

The findings indicate that there are no clear, uncomplicated
differences between how Anglos and Chicanos deal with children in a class-
room setting. Nevertheless, significant cultural differences, within
the context of complex inter-relations among factors, existed in the per-
ceptions of Anglcs and Chicanos. In using attributes and intentions towards
the stimulus persons (child actors) in a school setting, the study docu-~

ments that across givea behavioral incidents, the use of attributes and
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intentions by Anglos and Chicanos was differential, depending on (a) the
ethnicity and age of the respondent across specific behavioral incidents
and (b) the ethnicity of the stimulus person.

The inter-relations, which wero general across given behavioral
incidents, are important in this study because the use of attributes and
intentions was not influenced by the specific dimensions of particu.ar
incidents, but by the interaction of the key variables, ethnicity and
age of the respondent, ethnicity of the stimulus person, and the use of
attributes and intentions. Thus, although therec is a general pattern of
use of attributes and intentions due to culture or ethnicity, there ii, in

addition, overlaid upon it, mixed with it, a separate effect of situatiomns.

IMPLICATIONS

Specific conclusions can be drawn from this study which may narrow
the gap in the discussion and articulation of the education of Chicamo
children in an enviromment of misunderstanding‘ and resultant discrimina-
tion and failure. On the basis of the results of this study, the follow-
ing assertations and implications for the education of Chicane children
may be made:

(1) There are no clear, uncomplicated differences between how
Anglos and Chicanos report dealing with children. We
know that people differ, but on what are the differences
contingent? In order to ascertain cultural diffevences
between Anglos and Chicanos, it was essential that the
responses of the respondents be across incidents and not
within individual incidents. Thus, the inter-relation of
the ethnicity and age of the respondent, ethnicity of the
stimulus perscn, and the use of attributes and intentions
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identified cultural differences between Anglos and Chicanoa.
Not only was the ethnicity of the respondent (Anglo or
Chicano) an important factor, but also the age of the
respondent (child or parent). In addition, when the
ethnicity of the stimulus person was considarad, Anglos

and Chicanos differed significantly in their use of the
attributes and intentions.

Aceording to Heider, (1944) general perception is
characterized by a tendency towards a state of balance
among the comporents in perception. The interaction:,
in classrooms in which the teachers and children are
meabers of the same culture, are fairly well-coordi-
nated exchanges. The introduction of a second culture
to the clasarcom creates an imbalance, which is a source
of eoncern for Anglos and Chicanos.

(2) In developing educational for Chicano children,
educators cannot seek sﬁEtIc solutions, such as
gl_lggu_i_l_m. If the manner in whnlch learning
occurs 1s influenced by culture, and there are no clear,
uncomplicated cultural differences among Anglos and
Chicanos in a classroom, Anglo educators may need to
take a broader, more complex view of the educational
needs of Chicano children. For example, language
difficulties may bs evident in the speaking, reading,
and writing of English by Chicano children, but to
simply segregate Chicano children into special groups
or classes with the intent of giving additional atten-
tion to their language needs, may not make any difference
in the cverall educational attainment of the children,
if other situations where cultural differences occur are

ignored.

(3) Similarity in the use of attributes did not result in
similarity e age of intentions.
were more simllar In describing given incidents, i.e.,
attributes, than they were on what to do about it, i.e.
intentions. Educators may be able to get Anglos ard
Chicanos to agree for example, that all children shoculd
be articulate in English. However, specific programs to
accomplish this end may elicit differentiated responsas -
frou Anglos and Chicanos. The use of attributes and in-
tentions by Anglos and Chicanos in this study domumented
the fact that Anglos and Chicanos were more aimilar in
their descriptions of the stimulus person in the bshavioral

- incidents, than in what should be done about the stimulus
person's described behavior. In discussing the educational
program of Chicano children with Chicano parents cr the
children themselves, educators may surmise that educational
issues will be resoclved with the agreement of the Chicano
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parent or child on the identification of concerns and
goals. However, the results of this study would indicate
that general agreement on educational goals does not wsan
agreement on the meang to attain them.

(4) Generally, all the groups similarly perceived the Anglo
stimulus person, but differed, in their perception of the
Chicano stimulus person. All the groups described the
Anglo stimulus person with more consistency than the
Chicano stimulus person. Many possible esplanations may
be presented to inuterpret this conslusion. One possibie
interpretation, supporting the low self-esteem of Chicano
children thesis (Coleman, 1966), is that if, as this
study suggests, Chicino children differ more in their
perception of Chicaro: than in their perception of Anglo
children, it behooves educators to provide the necessary
guidance and experiences which will enable Chicano
children to more clearly define their roles and establish
their self-identify.

(5) The responses of the Chicano parents set them apart from
Anglo %rents and Anglo children and to a lesser extent
from Chicano children. Many Anglo school administrators
and teachers of Chicano children have no contact, or at
best minimal contact, with Chicano parents. If the family
is the key agent of socialization and Chicano parents
differ frcm Anglos as much as this study suggests, then
educators must find ways to facilitate commmication be-

tween the school and the home, if the educational attain-
ment of Chicano children is to be enhanced.

(6) The methodology, using concepts that were natural! for the
respondents in situations that were famillar to the re-
spondents, facilitated the coliection of significant
cultural differences in the classroom.

Because the population of this investigation study was a fairly re-
stricted one, caution must be exercised in making any generalizations about

the results to other populations.
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