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ABSTRACT

This artlcle comlents on Gilbert A. Jarv1s" "Teacher
Educatlon Goals:/They're Tearing Up the Street Where T Has Born"\ln
the December 1972 1ssue\of “"Foreign Language Agnnals.™ Remarks
concerning teacher education, methods courses, teachxng =trategles,
the 'audiolingual method of language instruction,.and the Nodern
Landhage Association "Guidelines® for teacher preparatlcn prepared in
1966 concentrate on areas of sclid accomplishment.in language frogran
development wvhile recognizing the changlng attltu&es ‘tovards 1anguage
ipnstfuction in the 19709s. {R1L)
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EVEN IF THEY'RE TEARING UP THE STREET WHERE ‘ .
U5 DEPARTMENTOF HEALTH, S ‘ ‘ . _ ‘ » ‘
. \ v Ve Al Al
SESEIEET . YOU WERE BORN, |
EDUCATION ‘ . . |
S DOCUMENT: HAS BEEN 3 -
S ST DON'T THROW OUT THE BABY WITH THE WASH
Z?-Ehzenntsggﬁus OF VIEW-OR OPINIONS - \ |
STATED DO NOT NECESSARILY REPRE

Niv,
SENT GFFICIAL NAT!ONALINSTITUTE,OF » y

EOUCATION POSITION OR POLICY

t

é;:' R Gilbert Jarvié' rébeﬁt»éditorialfin Foreign Languagé ‘
(ng : §gg§i§ makes a number of pointg théﬁ\represent as eloquent =~ !
éé;J o ' % %umming—up‘of curfgnf feelingg:in.foreign 1anguége educa- .r_
éi? "tib;‘ég\iuhaye,:ecep;iy heard.‘ At fhe samekfime, gﬁd‘perhaps"

for the same reasons, it is sjmpﬁomaéic{of éhe s elfgame
"future shoék" that its author mentiong-inlpaéging, - As aﬁy
good edi?orial statement should, Jarvis' paper évokes thoughts
and stﬁmulates reactions. The following aré‘mine;'
Jarvis»maintains in his;opening stétements thaf:thé new

plural;ty:in learning:trendsfﬁrings us a@éy ffbm a fruitless
ééarch‘fér the technique,_igg:apprdach,.or the strategy. Not
too lohg ago we.wefé still bent on discovering thelsovereign
remedy that would 301ve all'préblgms and cﬁre'all‘ills, and
in our zeal aqd inhbcence we put oueronéydeWﬁ'for many- a
magic snake-oil elixir that tgrned out to be only’a mild
.stimulént, Latély, in_our néw~found caution, we havevbégﬁﬁ'.
to recognize that pat answers will not doj; that each teacher
or teacher;to—be should be eqﬁipped‘with_a mﬁltiplicifj of

" possible answers so that the resultant fléxibilityv%ill make
‘pOSSible the rational décisions in the place where they most . ..

matter: the classroom, where they can be evaluated in terms
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of actual student performance. Some may‘think‘that Isince We
. have-no s1ngle methodologlcal panacea to. offer, we have nothlng
, to teach, that there is no DO;nb “in so-called "methods" courses.
Luite thg-oontrary. I sthld rather say-that'our professionalcx -
traihing and methods coﬁrsee should widen <to include as many
alternative approaches and strategiee as possible, in-.all e

e

tbeiv cdht%adicting glory. - Tn fact to. tbe degree’ fhat fhese

-

'couﬁsee have not always glven chomces and presented alternatives,
"shame on us all, for forgettlng thatmtheory cqns&sts of closed .
‘Syétems of 1ogie te which'the real world around us onlj rarely
e sﬁbscfibes.' . | |

Anothex trend that ?rofessor Jarv1s p01nts-out is the‘
-undenlable ok;ft that has taken place in goal determining.
During the sixtie§ we-spoke of goals in teacher education
'as though the ﬁeaeher were the end pnoduct of our labors.
‘The i9667“Guidelines" -focus heavwiy upon de81rabLe SklllS
'and knowledge that the teacher that we train should pos-

£
&

" sess, upon what the ueacher ShOULd*dO in the claseroom,
°:and what the college should do to train him orrher to so ﬁ
;:perform{ The MiAnCAL film series, to offer one more well-
"known example, coﬂcentrates upon:the teacher's‘procedﬁres
and performanne at stage center in the classroom, In
these films The students are shown as what we thought .
,  them .to ideally be, a passive and receptlve (albeit en-

¥
thusiastic) gudience.
p .
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: Latél&, in our newly-acquired wisdon, we have come to
recognize the studeﬁt as a generator 0f.é5ﬁcational goals.
jThere is telk ‘that We should look to “leefning outcomes' or

Vs

’“output" and then work “bacmward" as we eeek to determine,

~ observe, measure,rand 1nfluence,that.output. Consonant

with-this shift, it is no longer the'feacher—tralnlng college'

whichesolely determines what\should take place in the high
school, but rather, the learner's own goals andﬁberformanoe'.
:thaﬁ should ultimately mold,theAcollege teacher—training
curriculum. The implicatione of thie shift are far—regching;
oso.farnreaching,gin=fact,'that\ﬁone of us’ know WHere.tﬂis'
about-face may lead us if,/ae I have hea{d aoncamed, the .
high school learmer becomes our one and oniy touch-stone to
currlcular wisdom, ‘ | ‘ : :'i .

, Jarvis hlmself says that we must be responsive to "felt

needs" of the student. What does thJS‘roally mean? Are the

students'. "”elt neede"_measurable by stated d981res on an:

N

" attitude questionnaire, or observed deSLres a8 shown by beam—-

‘ing faces,. enthusiasua and good grades? We cannot bllthely
vassuﬁe"so: Further, dees_the‘adolescent always need what
" he wéﬁ%s or want what he needs? - Try this at the dioner—i
table, TFeed him only what he wante. The éesult wiliibe
beri-beri.

Persenally, I like the food analogy bvecause in thieQ
day of importance given to observed phenomena you can ob«'

serve malnutrition, but intellectual underfeeding is far

3ore insidious, though no less present. I like the;analogy'
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too because the hlgh school currlcu/ﬁm 1s like a Vast smoggas—_

bord, nd 80 we must make our dish attractwve to the eye dnd/
the palate~ alonp with the v1tamins of cultural enrwchment,

+the mlnerals of genulne communlcatwon Skllls, and I trust

O

* “the cerbphydrate of some good hones+ work, But if we go
too‘far aﬁd allow the student in his aggregate wwsdom, to -

"be the sole determlner of-"our menu, I fear we shall wallow

. - ’ 3 . - . X i \\ . - -
in marshmdllows. L 3 : g
- . % . v

Another aspect of Jarv1s' paper whlch caught Ly eye
;ewas 1n hls 1ooking back on’ the pompoenty,éf the s1xt1es,
thdt sanctlmonlous sort of owagger féound among Lhose who
felt themselves possessed of -the True WOrd Among those“
were whole groups who epoke of Uretreadlrg" the oldsters

.y
_at NDFA Institutee and those ‘who" Spelled out, in word and,

‘in print, rﬁies and commandments to thegg}h degree. Both |
the "Monster" and “the 1966 "Guide;ines,ﬁ ag well as Brooks
et al, ‘centain solemn pronouncements at which we are ndw
permltted to sm1rk Nevertbeless there -pers is;s a-eecret
and unconfessed euspicio; in quleter and more contemnlat1Ve
‘corners_of our profession, that the audlo—elngual_movement
"(if a movement it trulywas) shared briefly with Christianity
the misfortune of heéing not been tried and found wanting.
Often, the purveyerc of .the audib~libgual method were not
80 dogmatic as we- made them out to be. Here is what Brooks

'said at the height of‘the sixties:

-
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Since the days of Comenius, and especially in the
nineteenth and twentieth centuries, there has been '
much discussion, and at times controversy, about methods. .
‘Much_ of this debate has been beside the point. By

» definition, a method is a procedure for arriving at
a destinaticm., Almost any method is justifiable if
"it is humane, is not too costly in time and effort,
and remains faithful to -the desired objective,

_ In fact, .if my memory serves me, it was not so much the ]eadf
ers of the movement who debased the 1nstructlon of: forelgn
' ‘Ianguages, it was the followers; among +them both authors,

professors, and teachers,‘who directed .that massive, de-

humanlzed - mindless stimulusvandwresponse flea—elrcus that

we called audlo-lingual 1nstruc+10n and which we are stlll o

N [}

' trylng to live’ down
Thl hrlngs me to the next point in Jarv1s' paper,

and’ the one whlch\glveo me greatest concern. He dec]ares

S

’

‘twat we should throw oué\th"experlenoe we have galned in
order to seek entlredy new;answers to what he peroeives
Jas entlrely new questlons,, "We are preciuded from anplying
the responses of the past to the phenomena of today, " he
says, and, so, he goes on, "we must learn to look ]ess to
our past, eVen our recent past.ﬂ Personally, I worry

about such an attluude, not- only because 1t calls to mind

/ﬁon Zelgler s hlstorlcally unfortunate assertlon that

i

)

Mall prev1ous statements on Waterﬂate are ’1noperable,
but pr 1marLly because 1t shou*d be abundant]y clear by

now that 1f;tho past decade s cxperlence carr1es<any mes-
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sage at all, it is that professional amnesia leads to cl“

sorthOf'fool1shness. Jarvis implles, I fear, that‘tiefé

" is no idea worth paSblng on, no approach worth teaching,

no technique worth dust;ng off/and trying out. Such an

-attitude would submititeécher th teacher—traiﬁer»alike'

N

to the mercy of the moment, to wave\upon wave of puffed-
up novelty and faddlsm under the guise of 1nnovat10n=: w

shall end un relvventing the wheel eﬁery few years.# As

>_ théugh to give flesh to my fears, Jarvis touts up a "new

emphas1s," as he puts it, a concentration upon the be—

4

hav1oral skllls,_ln predlctinc and analyVing learner be- - .

hav1or with the view that the teacher alone is responsible

4

Tb;me, the behavioral analysis skills must be sufély

useful ag an addition . to the teacher's panoply of capa01t1es,

’

.but we mlght remember\that sen81t1ve teachers have 1ntu1t1va—”

1y observed and:measured behaviors for\mllennla, whereas
i% is unproven that’'a teacher insensiﬁive to the cénse—
guences of classroom interaction can'ﬁe helped b? behav-
ioral ahalyQis skills. - Even were this not S0, howezer, it
would be rash, probably fool 1sh, to put quch great falth”
in a "new'emphasis," another énake~01l ellx1r; to the
abandonment of what we have learned at great cost and no

11ttle effort in past yea*u.

I‘m certaln tnat many of us feel w1th Jarv1v that

&



"they';g tearlng up the street where we were born," par-

Py

tlzylarly after- the smugneos of the sixtles and our con-

iz nce that the enrollments would rise forever, that

rﬁ %he federal monles would always roll 1n, and that techno— B

&

logical salvatlon was. 1ust over “the horlzon. But even
) thouﬂh we mést recognize and even do penance for past”
eycesses, Iioannot agree that we should cleanse ourselves
of all former thought and experience. Consider the 1966
Teacher ndﬁbatlon “Guldelines," which Jarv1s unfortunately
'con51ders 1rrelevant - In case you have not recently re-
.read the "Guldellnes," I shall relterate some of thelr key
poxnts. Ba51ng vhemselves on* the "Good" level of the "Quali-
flcatlons ior Secondary School leachors of Modernaﬁoreign
Languages,m the "Guldellnes'" "Mlnlmal Obgectlvee for a |
_Teacher nducatlon Program in Modern Foreign Languages"
spell out such well known criterla as "Ablllty to unde
stand conversatlon at normal tempo, lectures, and profes—
sional areas, these "Minimal ObJectlves" sp901fy é "Know-
le@ge,of the present—day.obJectlves of modern foreign
”lenguage feacning as communioation,iand an understanding
of the methéds and techniques for attaining 'these ijec»
tives.. Knowledge»of the use of.specialized'technlques;
-such as,educat;onal media, and -of tﬁe.relation of:rodern ‘

A: foreign languvage teaching.” The "Guidelines'" "Features

of a Teacher Bducation Frogram . ., ." recommend that the -




teacherctrainfng institution formnlate éné publish a
B statement regarding Lédmission to, retention in, and com-
tpletion of the program," in terms of minimal achievements
and clearly stated criteria; that placement, progreSS,:andA;
'flnal certlflcatlon—should 1nvolve language tests 1n the
four skills; and- that its methods offerlngs prov1de\"A
study of approéaches to, metnods OLg and, technlques t be
used in teacning a modern iorelgn languave." In short{
i'the'"Ghidelinesﬁ are reasonable, real}stlck and highly

nndoctrineire. As recommendations (a term much repeated
in tne document).they arelstiai‘useful and valid. As
vosper, they never were,_and for this I am. grateful.,
I wish to make no 1mpass;oned defe%se of the 1966
'"guidellnes," but rather to.make a p01ét.L\The "Guidelines"
' seek to describe a rounded numane and humanistie/oonoept_
w1th1n which any number of spe01flc programs could be
_bullt. - They yonld hope to provide the teacher trainee with
‘the broad ranée of demonstrated competences that flexibility,
‘iplurallsmw and the halting advance of human teohnology demand.
I mlght also .add that we still, after nearly a decade, fall
far short of the excellence of the "Guidelines'" splrlt
“ Unfortunately, the otylish "mod" tunnel—v181on that would,
et the first sight of crisis, turn away from experlence and

recognize only the here and now, loses its sense of -perspec-

‘tive. It reasons, childishly, that since we don't know every-
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thing, wejmus&-theréfone xnow nothing.A In this fieid of -
.. view every &ifflcul ty becomes a drisié,ﬁand every crisis
 appear% cataclysmlc,” rT‘hosé who choose to view their pro-
fe951on through a knot-hole become "future shock" 1noar~%
nate. Many are rlght now’ overreactlng_lualcrously to pre~
sent‘diffiéulties;.;n thein frenzy the&gare prone to ‘grasp
at simplistic éoiﬁtions to a'complex and far-reaching pra—

blem, and thev are swayed to and fro by the brea°+—beaters

and gnaﬁe—01l pedalers. In the wvery re(ent past we have

o

héd sélvatibn offered up in.the form.of computer-assisted

’1nstruct1on, systems ana]JS;S, bahav1oral manlpulatlon,

o P
any of these but salvatidn

[

and others, to say nothing of j score of grammar systems;
There is notentlal benefit in m

i J
- ig'not at hand, eitlier through/currlcular or technologlcal

¥
]

reform._ _

At the root of thls frenzy is. notu I fear, the ﬁn-
qertaln-state of our art anyway, 1t is the current decline
iﬁiénroiﬁmehts. If an upturn were to occuf this next year
'through an event or events totallyhalﬁen to us, the rush_
to take credlt would be seismic. Self—éohgratulation would
relgn, untll thp next dip, during which. we, would all hear
~ once agaln_how”dreadf%liy 1ncomp§tent(we,are. Those suf-
‘ferers of fﬁthre-shoék do not know or care hot to- remember
th&t iorelgn 1angua£e education in the Unltod otates 1s

tradltlonally embattled,v Listent to this btatementw—taker
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from the 1966 “Guidelines"—-to fee-if it sounds familiar:
Durlng the aeradé of the’ thlrﬁles, modern language
. teaching was-on the defensive, discouraged, charac-
E\’ terized by a defeatlst attitude. Enrollments were}
shrinking, high schools and colleges were remov1ng
‘foreign languages from the required list, and re~
plac: ng them with socialsasstudies. . . . Becausersof
declining ‘language enrollments, young languege
teachers met a buyer's market, and often had to
teach other subjects. . -

i
/
i

o o ) } ‘ .
Jarvis-holds that our prosperous sixties were a "plastic“'
b;ess1ng and in some vague way he hOLdS the professxon res-

ponsible for current stresse While we cpg¢d.have done

*everxthlng betteq,than we dld, it does‘not follow that we.

-aid everything wrong. While 1 mbéhf'ﬁobe'that enrolliehts

'would skyrocket if we were to lmprove dramatlcally foreigr

language lnstructlon wn the Unlted States, I am no% per-

suaded it would be so. What I do believge 1Sxthat.ne1ther

cause is® to be qerved by breast beatlngg I we simply

reallze than in Amerlca, foreign language studies are cdon- I

sidered peripheral by just about everyone but us, that the

s

U.S, bopulace will’not be struck lengua&e?oonscious by

: ( ————
dev1ces ranging from systéms analjs1s te plnata partles,

work, and do it better. ; A

O

and that we are,u£\\¢he foreseeable future practically’
\
certain to contlnue pushing our Sisyphan rock ever uphill,

: then we can lay aside our hairshirts and get on with our

\

-

\
\
\

-

James W. Brown. . "7 " Ball State University
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