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ABSTRACT

This study deals with the identification of
situational components and supervisory practices that lead to the
development or reinforcement of a strong, positive self-concept on

. the part of the student teacher.-Inciuded is a brief literature

review of research studies concerned with identifying various
situational components involved in student teaching. The main portion
of the report deals with a recent study at the Unlver51ty of Iowa,
wvhich concludes that in general there is no change in teachers!'
self-concept during the course of the student teaching experience.
Three factors, however, were identified as being associated with an
increase in self-concept: (a) socioceconomic status of the student
teacher's classroom (heterogeneous classes produced great increases
in ‘student teacher self-concept, lower socioeconomic status some
increase, and higher status a decrease); (b) college supervisor's
teaching experience (student teachers who had supervisors with 5 or 6
years experience showed the greatest increase in self-concept); and
(c) supervisory practice of college supervisors {student teachers
wvhose supervisors always scheduled their observations well in advance
showed a marked increase in self-concept). (JA)
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Good tecachers have a positive self-concept. They esre good teachers
and they know they sre good teechers. This statement is axiometic and,
vhile difficult to prove, would appear to te ore with which few educators

would argue., &t leust several faciors esre involved in the development of

-good teachers and the building of a positive self-concept., Onec of these

obvicusly is innete talent, a factor with which tescher edycators cen do very

little. Another factor, however, reletes to the cducation and {iraining of

the teacher, & factor with which teacher educators are intimately end

1 zrl

the student teoch

s

2
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ence 258
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o
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extensively invelved., 1In particuler

ing e

.
<

b

universally held 1o be the single 1zost importent factor in the development
of a beginning teacher,

what is there in the student tesching experience thot builds,
stirengthens, or reinforces the self-concspl of the studont teacher? What
are the situational ccwmponents in the student tesching erperimce itself
which lead to the development of geod teachers?

The situztionsl components invelved in student ieaching are

ly of two types. First are the humen relslionships components, the

1—t

besics

relationshiv tetween the college surperviror snd ihe student toscher and the

'

the student tescher, ‘“he

relotionship betwesn the cooperating tcachgr.anc
s;condbtype invelves envirommental factors, such zs the sizne of the class,
the socio-=conomzic stztus of the students worksd with, the orgenizational
pettern irn the building, and the general climete of the building in which

student teaching tekes place.
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Related Research

Much has been written and many research studies have been conducted
regarding the various situational components involved in student teaching,
In particular, ettention has dwelt on the components of the supervisory
behavior of the college supervisor snd the cooperating teacher,

\ . . 1
The college supervisor has been cherged with too infrequent contacts

2,

and inadecquate supervisory performance of student teechers, In situstions

where rore intensive college supervisory activities were initiated, results
4

vere more fuvorable., A study of student teachers' perceptions of effective

supervision  revealed the c¢ffective collese supervisor to be one who can

edopt different behaviors st different times during the student teaching

expericence.

&
Research findings indicate thet the effective ccoperating

*John ¥. Stewig, "Varying Perceptions asbout the Ideal Studenti- ‘
Teaching Supervisor's Role," Dissertetion ibstracts, YXXVIII (1967/68), -

4518-4.

Geil M. Inlow, "The College Supervisor of Student Tesching—-A
Comperative Study,"” Journzl of Tescher Educetion, X (June, 1959), 215,

Normen D. Bowers end Alice G. Scofield, "Evaluating the Supervision
of Student Teachers," Journel of Teacher Education, X (Decewber, 1959), 467,

William A. Bennie, “The Cooperating Teacher Looks et Campus Life,"
Peabody Journzl of Educstion, XLII (September, 1964), 106.

Co

5Carolyn . Carr, “Factors in Constructive lumen Relationships
between College Supervisors and Student Teachers in Selected Professional
Situations," Dissertation fbs’racts, XXVIII (1966/67), 1322-4,

5]

ussell L. Trimmer, "Tell Us More, Student Teacher!® Journesl of
Tescher Education, XIX (June, 1961), 230,

/H. W. Schooling, YPartnership in Teacher Preporeiion,” XEi Journsl
LI (toy, 19E2), 61,

8-John P. Sirocuse, "Is Your Holo on Stroirht?" Suvervisors Quarterly
IV (hutumn, 1969), 33, : :
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teacher, in the view of stiudent teachers, exhibits these behaviors: holds
regular conferences, displays a positive attiiude toward the student teaching
experience, shows overall helpfulness, and exeris positive influence on the

student teeschers! attitudes.

o

A recent study exploring the reletionship between student teachers!
expressed setisfection with their experiences and their azssessed performences
Yiclded the follewing recommendations about student tesching: .

e« « o diagnostic procedures are necessary to ess
both the readiness of the student tescher andéd the crr
pricteness of the 'match' with the master teachers;
collese supervision nceds to be a good deal more con
uous and less desultory in order to assess th¢ nsture
of the ongoing expericnce and rake the eppropriate
adjustments; end the length of the internship chould be
flexible so thet students mey remain apprentices until
they sre seen ns ready for their Tirst independent class—
reooum assignment.

&

Jte
o
!

The literature of student teaching is replete with recommendetions
end observetions similar to those expressed in ihe preceding paragraphs and

based on the siudies herein cited e2nd others similer in nature, In an c¢re

of change in student teaching programs, tescher educators weculd be well advised

—

to look to the growing vody of research evidencs now aveilzble in designing

'

new progroms or revising existing practices.

Student Tecching end Self'-Concept

& recent study at The University of Iowalo examined the effect of o

9Phyllﬁs P. Shapiro end Bernard J. Shepiro, "3elf and Cther Directed
Eveluztion of Classrooem Internships," Supervisors (uarterly, VI (Spring,

1971), 23.

ODinnne R. Burgsy, "A Study of the Effcct of Sclected Situational

fdudory Teochkers," Unnutliched Dactorsal

Cemnonents on the Telf=Carcepl o?

. o . < s
Dirserinsiion, The University of Towe, 1C¢7d,
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number of situational components affecting the self-concept of 133 student
teachers involved in a wide variety of student tecaching environments in the
public schools of Eastern Iowa. Several interesting conclusions were rcached
about the relationshib between the student teaching cxperiencc and the celf-
concepis of sludent teschers,

The firzt conclusion wos thet in generel there is no change in student
teechers! self-concert during the course of the student tesching experience,
Whilec this may be stated generelly, it was not true in 211 cases esmong the
student teachers studied. The principle of individual Zifferences applies
here as in e2ll phases of educstion,

It appecars from the study thet if there ware a general trend it would
be in the direction of a2 decreese in the student teachers! szlf-concept.

Three factors or situstionul components were however identified as
being scsocinted with an increase in self-concept. The first of these was
the socio—-ecoronmic status of the cless with whom the student teccher worked,
Student teachers who worked with very heterogenccus classes in terms of .
socic~cconomic status experisnced the greatest increzse in selfl-concept,
Those who worked with classes mainly of lower socio-economic sistus showed
some incresse in self-concepit, while those wl.o worked with clesses primarily
of higher socjo-economic status experienced & decreasc in self-concept.

This £inding would seem to indicste that the upper or upper-middle class
suburban school is not the ideal location for student teaching to take place,

The mean scores reported on the following Table and on Tables 2 and 3
indicate positive and ncgrtive changes in self-concept scores of student
teachers at the conclusion of the student teaching cxperience es related

to srpeecific ciiu~iionzl carponents,

3

O
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Table 3}

Results of Analysis by Socio-Economic
Status of the Class

. ANOVA Summary Table

Source ar SS F
Groups 2 87.4675 5.62%
Within 130 1010.893L
Total 132 ' 1098, 3609

Group Means and Standard Deviations
Group’ N Mean SD
Many low socio- oS 0.182 2.398

economic with some
medium and high

Very heterogeneous 52 0.288 2.575
mixture
Many high socio- 26 -1,808 3.669

economic with some
medium and low

*p < .08

~

ihe second fectlor identified with a student teacher's incresse in
self-concept wae the mumber of years of tesching experience of the college
supervisor, Those student teachers under the guidance of supervisors who
hed six or more years of clessroom teaching experiencs chowed the grestest
incresse in self-concept, (See Table 2) YHere clearly the implication is
that expericnce counts in the selectien of college supervisors of student

tecocching, the mere exreorienze the betlier,
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teacher, in the view of student teschers, exhibits these¢ behaviors: holds
regular conferences, displays ﬁ positive attitude toward ihe student teaching
experience, stous overell helpfulnnss, end exerts positive influence on the
student teachers! attitudes.

A recent study exploriﬁg the rclationship between student teachers!
expressed saticfeoction with their experiencgs anc their zssesscd performences

yielded the following recoxmendetions about student tesching:

. « » diegnoslic procedures are necessary to cssess
toth the readiness of the student teacher and the sprro-
a .

es
priciensss of the 'mateh'! with the waster teschers;
college supervisicn needs to be a good dzal rore contine~
uous cnd less desultory in crder to assess theé noture
of ihe ongeing cxpericnce and rake the esppropriate
zd jusiments; end the length of the internship chouls
flexible so thet studenls mey rermein apprentices untii
they ore seen asQrcady for their first independent class-
roow assignment.”

The litersture of student teaching is reslete with recommendetions

end observetions similar to those expressed in ithe preceding paragrapdhs end

based on the studies herein cited end others similar in nzture, In an era

of chonge in student teaching progrems, tescher educaters vweuld be well advised

to look.to the growing body of rescarch evidence now aveileble in designing

ew progrsms or revising existing practices.,

Student Teechinz end Self'-Concent

4 recent study at The University of IOWalO examined the effect of o

4

9Phyllis P, Shapiro and Bernard J, Shepire, "Self and Cther Directed
Evoluation of Classrocm Internships," Supervisors (uarterly, VI (Spring,

1971), 23. |
loDianne R. Bu rr"; "A Study of the Effiect of Selected Situational

" Lmmtlickad Dactorsl

Components orn the Dol f=Oancert o Fadont Terchers,

“1”"nrt”110“, The University of Jowe, 1€7&,
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Table 3

Results of Analysis by Whether the Observations by
the Supervisor Were Scheduled or Unscheduled
with the Student Teacher

ANOVA Supmary Table

Source ar SS F
Groups 2 60.51446 3.79%
Within - 130 1037.8463
Total 132 1098. 3609

Group Means and Standard Deviations PR
Group N Mean SD
Scheduled 4o 0.700 2.h62 ..
Unscheduled 46 -0.978 . 2.583
Some scheduled ané 447 -0.106 3,22,

some unscheduled

¥p < .05

L large number of other situstional components and supervisory
prectices of both the cooperating teacher and the college supervisor were
annlyred in this =study, ©None scemed to affecti the gelf-concepls of the studont

teschers in sny merked degree. Included were the orgenizetionel paitern,
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the size of the class, the size of ihe building, the number of other student
;
teachers in the building, and the general climate of the building,

The supervisory practices of the college supervisor ihat had no
influence on the student teachers! self-concept include such factors as the
number of observeiions made, the duration of the observations, the frequency
end type of conferences held, and the time and days (of ihs week) thot obser=—
valions were made, -

The role of the cooperaﬁing teacher, while it is obviousiy o very
importent component in the'tétal student tesching expericnce, also proved to
heve little or ne influence on the self~concept of' the student teacher,

Among the fretors which were explored relating to the cooperszting teacher and
which resulied in no differences in - the student teachers' self-concepl were
the pressnce or absence of the coopergting tescher while the student teacher
was teaching, the frequency and type of conferences held with the coopereting

teocher, the sge of the cooperating teacher, and thc number of yeers of

Te summerize briefly, this study was concerned moinly with identifying
situationzl components ond supervisory prectices which lead to the development
or reinforcement of a strong, positive self-concept on the part of the student
teacher, Of the numerous behaviors snd components enzlyzed, only three
fectors were found to be statisticelly significent. The first of these wes
doing thc student teaching in e clessroom where the studcﬁts‘ socio-econamic
status was o very heterogencous mixture or in a classroem where the students

‘o

come prirerily from ithe lower zecio-cconciic clesses. ne scecond frcler weos
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performing the student teaching under the direction of a college supervisor
who had six or more years of classrcom teeching experience. The third ond finel
factor assogiatod with an increase in student teechers! self-concept wes the
séhedul ing ot' the college supervisor's observations. Student teachers vho
alvays knew when the college supervisor would be coming to observe shovied an
increese in sclf-concept,
The implications which can be drawn from this would scem to be these.(
Direstors of sludent teaching progrems would be well edvised to evoid placing
student teachers in schools or in clessrooms where the student populaiion is
drawa primeiily from the upper-middle or upper clesses., The best type of
environment for the studsnt teaching experience tekes place with a class of
students represcnting a wide range o socio-econonic classes,
finother implication is thet directors of ciudent teaching
should seek as college supervisors teachers who have had six or more yesrs
of' successful teachirg experience,

1

Finelly, 4the college superviser should schedule ell observations

PO

with the studeni teachsr so the student tezcher knows well in advence when

y

th

o0

vpervisor will be in the classrcom to observe.
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