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A CAREER DEVELOPMENT STUDY OF ELEMEMTARY SCHOOL TEACHERS

By Sheila Mary Fitzgerald

THE PROBLEM

This study arose out of a concern for the‘iﬁcreasing pressures upon

elementary school teachers, pressures'to expand curriculum cofferings,

to individualize 1ns£ruct1on, to use and manage a wider range of curriculum

materials, to interact with an 1ncteasing number of adults who are inter-

ested or involved in the schools. Creative teachers need encouragement

and time to keep up with professional reading as well as opportunities to .

develop 1maginat1vc teaching strategies. A lack of professional oppor-

tunities damages the professional pride of the talented, conscientious

career teacher (Trump and Baynham, 1963),

Career teachers follow a number of avenues for growth in professional

knowledge, skills and attitudes. Hicks and Blackington identify ten

characteristics, singly of in combinaticn, by which the career classroom

teacher can be identified:

1.

2,

He remains in teaching over a long period of tine.

He shows evidence of a desire for professional growth by
participation in local school-system workshops and
curriculun-committee endeavors.

He seeks advanced professional growth by pursuing graduate
study in his field.

He keeps abreast.cf research and new directions in his area
by indiwvidual study and by professicral reading. .
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5. He holds membership in and makes a contribution to the
efforts of educational organizations.

6. le spends some of his vacations in travel which will
enrich his classroom instruction.

7. He becomes an effective member of his community.

8. He contributes some of his time to teacher education
by directing the work of student teachers.

9. He is in the forefront among those teachers who are
willing to experiment with new techniques of instructiocn.

10. He assists students in co-curriculum and extra-curricular
activities, (Hlicks and Blackington, 1965, p. 323)

Since the. early studies of worker morale in the 1920's, attention
has becn given to the effect of morale on productivity. In more recent

years there is rccognition that society wants to satisfy the worker's

‘personal nceds apart from the effect his morale may have on his pro-

ductivity when satisfaction docs not 'interfere with the aqcomplishment
of the task. The sincere effbrts to upgrade the school experience for
children, which are expended by public school officials and the teachers
themselves, may be negated if concern is not shown for the prime facili-
tator of the childrenfs learning experiences, the teacher,

PURPOSES FOR THE STUDY

The purpose of this study was to survey elementary school teachers'
attitudes about their satisfactions and needs in their careers. Knowledge
of teacher perceptions of the task of teaching was viewed by the researche

to be a neglected but vital dimension for evaluation of school programs.

r
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was alsd determined to be a factor which has beenlgiven’minimél aﬁteﬁtion
in the development of graduate teacher education programs.

This studylfbcuﬁed on one of the characteristics bf a career
teacher identified by Hicks and Blackington: 'seeking advanced professional
growth by pursuing gtaduate stud& in.his field." All of the questionnaire
respondents i& this study had this characteristic in common; they were
the total populaticm of students who were admitted to a Master of Arts
degree program in Eléwentary Education at the University of Minnesota.
Tﬁey had completed at least one graduate course betweén January 1967
and Dccember 1970.

The-study planned to examine the attitudes of career elementary
school teachers towird thgir satisfactions in their present teaching job
and their carcer needs expressed through their expectations in an ideal
tuaéhing position., 1In addition to the responses of the total grosp,
certain subgroups comparisong were desired:

l. The comparison of graduate student who had not finished their

Master of Arts Degree programs (respondents in this study)
and those who had earned their degrees (replication of demo-
graphi'c data from the Harste study, 1971).

2. The comparison of students who intended to complete the
degree progrom and those who did not.

3. the comparison of male graduate students and female graduate
students in respect to career and academic goals.

4. The comparison of single women and married women in respect
to career and academic goals, '

5. The comparison of three asge categories of study participants
in respect to career and academic goals.



THEORETICAL BACKGROUND

Craduate education in all fields has increased in the number of
colleges offering study progréms beyond the B.A. degree'and in the number

- of students being served. In 1970, the ratio of graduate to under-
graduate students was 12.4 percent compaf?d to 10.1 percent in 1951-52,

. Graduate study in the field of education %ontributed the largest share
of that increase. 1In one growth tabulation for advanced degrees iﬁ all
fields of study, the period 1960-64 éhowed a 52 percent increase in
enrollment figures and the period 1964-69 sﬁowed a 58 percent increzse.
Education showed a +35 percent'differencc between those twé periods of
time with the second ranked iACIease in the health professgpns which had
an 11 percent increased.difference between the 1960-64 and 1964-69 |
periods of time (American Council on Education, 1971).

Evaluation cof the effectiveness of graduate level study in teacher
education can follow a number of approaches, none of which has had suf-
ficient rescarch: program evaluation which measures number and range of
course offerings, qualifications of college teaching staff, adequacy of
fagilities, etc., such as the certification visitations conducted by the
North Central Association and the National Council for Accreditation of
Teacher Education; evaluation by enrol lment statistics or number of
graduate dégrces granted, a method which“says little about quality;
evaluation of subsequent teaching perforﬁance in relation to stated
behavioral objectives of the program, a viewpoint which assumes that
-change is immediately observable and measufable. Perhaps before any

adequate measure of the effectiveness of graduate study programs in teacher
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education can be made, more information about ;hé personal qualities of
the participants, the teachers, is needed.

Interest in the problems of vocational fulfillment have been in-
creasing throughouﬁ this century. 1In 1909, Parsons, the director of the

vocational guidance center, proposed a model for understanding vocational

- behavior that involved étudy of self, study of the requirements of oc~

cupations and "true reasoning,"

i.e., the matching of aspects of the
employment to the needs of the individual. 1In the 1920's, vocational
counsclors classified occupations by intelligence levels.-.ln the late
1930}9,Aincrcasing attention was given to the psychological functions of

aptitude tests. The foundational study for a deveiopmental perspective

on vocations was presented in Occupational Choice, an Approach t

a

General Theory in 1951, Eli Ginzberg and a team of researchers including

a psychiatrist, a sociologist, an cconomist and a psychologist drew upon
casc histories for support of their view that occupational choice is in
reality a series of choices, decisions made over a pgriod of time, building
one decision upon another (Bailev, 1968).

Donald E. Super's work in the field drew upon the framework of a
developmentil process offered by Ginzburg, but in contrast to Ginzberg,
Super viewed eqrlier choices in terms of self concept. man's perception
of himself. For over two decades, Super anq his associutes have’studied
specific uspects of career development in an attempt to Support a coﬁ—
prgﬁensivc theory of career dévelopmeng. )
E Super used five life Stagés for vocational decision making based

upon those delincated by Charlotte Beuhler in 1933: Growth Stage,

(conception to age 14), Exploratory Stage (15-25), Establishment Stage (25-44),
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Maintenance Stage (45-65), Decline (65 on) (Super, 1975a). Stage and
sub~-stage age groupings proved useful benchmarks for organizing research
in the occupation of teaching, a career choice.which cuts across age
levels,’

Super was the first vocational theorist to give Tecognition to the
vocational differences between men and women. Although his descriptiorns ' /
are limited, threc of the career patterns he defined for women have ‘
particular application in elementary school teaching:

The stable working carcer .pattern -- following school or college
the woman embarks on a career that becomes her life's work. 1t
miay originate as a preliminary to marriage, as a stop gap job
with perhaps an intention to resume working after a period of
full time homemaking, but for one reason or another it becomes
a full career occupation.

The double-track carecer pattern -- the woman completes her

ceducation, marries, and continucs with a double career of
working and homemaking.

The interrupted career pattern -- a sequence of working,
homemaking and working is followed. The later working
period may be instcad of marriage, as in the case of
divorce, or along with marriage after children have
reached a certain age., The wife returns to a type of
position she had previously or she seeks a new- type of
employment (Super, 1957b, p, 77-78).

Super concluded in 1957 that woman's role as childbearer made her R
the kevstoue of the home,..placing homemaking as a central feature in her
carcer decisions, Women's attitudes on their roles and career priorities

have shown indications of change since 1957. The Occupational Outlook

ﬁgndﬁoﬁk (1970-71) stated that 1.6 million women in the United Statgs were
teachers, 2 number which was more than twice as high as the second ranked
career choice for women, nursing, - The literature abounds with research
studies on the perception of women aﬁd their réles {Bernard, 1964; Schissel,

1968: Baruch, 1968; Zytowski, 1969; Wolfson, 1972), Current research on



the'work roles of women may offer additional'analysis of women's changing
perceptions on their life roles.

The current types of measurement of job satisfaction andlneeds
evolved from the needs and.adjustment theories postulated in 1954 by
Maslow (1970) and Getzéls (1958). A research team at the University of
Minnesota, The Work Adjustment Project, formulated a theory in 1964

“satisfactoriness" according

interrelating an individual's needs, his
“to his eﬁployer and his satisfactions in his job. The theory has been
used to develop tools for predicting and measuring an individual's work

adjustment, including the Minnesota Satisfaction Questionnaire (MsQ)

and the Minnesota Importance Questionnaire (MIQ). Recent adaptations of

these two tests allow the researcher to select from a fifty-eight scale
instrument the scales of importance to a particular company or occupétion.
The scales were found to:be technically adequate, mpét scales meeting or
exceeding reliability of .80, satisfactionvand needs scales measuring only

ten percent common content and validity inferred from the utility of the

instrumesit for measuring employee dissatisfactions and tests of hypotheses '

derived from the Theory of Work Adjustment (Dawis and Weitzel, 1971).

- EXPERIMENTAL DESIGN AND PROCEDURES

The Population

This study was designed to gather information about students parti-
cipating in a Master of Arts Degree program with majors in Elementary
Education at the University of Minresota. One hundred seventy eight

students, 86 percent of the 208 graduate students who were mailed the
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questionnaire in February 1972, réturned forms which were sufficiently
complete to be included in the study, 1In general, the group which formed
the population of fhis study was a select group of teachers, select in
academic ability and select in their intereét‘in teaching., As graduate
students they were representative of students who pursue advanced study,
usually on a part ﬁimc basis, while maintaining a full commitment to

teaching, to homemaking or to other cccupations.

Instrument
. Thé six. page questionnaire maiLed to the students included a request
for personal information, pést and present employment data and a prcjectibn_
of future employment aspirations. This part of the questionnaire repli-
cated z study of students who had received Master of Arts Degrees, a
study completed,in-1971 at the University of Minnesota (Harste, 1971).
The major part of the questionnaire requested responses, usiﬁg a

Likert scale of one to five, to 100 items on satisfaction with present or

(RPN

s

frer et a

mqst current teaching position and 100 corresponding-items on needs as
indicated by values in an ideal teaching position. Four items in each
dimension of the test represented each scale, giving 25 satisfaction Zcales

and 25 matching need scales.

Hypotheses Tested

Mean or proportional differences in demographic data were tested for
student populations who intend to complete the Master of Arts Degree,
those who do not intend to complete the degree and thbse who have completed

their Master of Arts Degree (1967-1970 graduates in the Harste Study, 1971).
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Satisfaction and Need scale discrepancy scores were tested for the first
two groups, the questionnaire respondents in the current study. The

demographic data and scale score discrepancies of the following subgroups

of questionnaire respondents were tested for mecan or proportional dif-

ferences: women and men; single and married women; age levels 25-30,

31-44 and 45 and over,

Statistical Procedures

ﬁescriptive statistical computer programs provided frequency dis-
tfibutions, percentages, means, standard deviations and variances for
demographic data. Chi-square tests were run on selected demographic items.
A pyschometric computer program provided MSQ and MIQ scale totals for
individuals as well aé group means, standard deviations, Hoyt reliability
Gocfficients and standard errors of méasuremenp. lMIQ and MS¢ data omittedb

by an individual were supplied by using his mode score for the other

prm e,

responses in that scale.
A series of matched pair T-tests compared need and satisfaction scale
means for the total group of respondents. Intercorrelations and factor

analysis output were obtained for scale comparisons.

FINDINGS AND INTERPRETATIONS

The study arose out of a concern for the increasing pressures upon
elementary school teachers to expand curriculum and instructional materials,
to individualize instruction and to involve the school in community life.
The pfimary purpose of the stﬁdy was to sﬁrvey teachers' attitudes gbout

their needs and satisfactions in their employmeﬁt.
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Analysis of the Total Group of Respondents

Over three-fourths of the respondents lived in Minnesota at the
time the questionnaire was mailed in February 1972, and the éther 22
percent lived outside fhe_state and in five foreign countries, Eightyf
seven percent were women. Over one~-third were under thirty_years oflage
and 28 percent were chr fgrty. |

Threé-EOurths'of the respondents had taught in elementary schools
fpr more than five years. Sixty-one percent were current1§ employed as

full time elementary education personnel, and approximately 55 percent

intended to be cmployed in that capacity five and ten years from the time

of testing.

Table 1T gives total group MIQ,and MSQ scale means, mean differenées
and probabilities. Twenty-two of the 25 scale mean differences show
zero probnbility of happening by chance. The total group.of tcacherslis
less than s@tisfied to the degree of their expréssed needs in most of the
scales tested. The tendency to react, however, to.satisfaction on the .
1eftlof the median point (£12 on the 4 to 20 point scale). and to ieéct
to importance (need) on the right of the scale (251270n-the-4 to 20

point scale) must be considered. Five of the scales showed need surpassing

satisfaction with a four or greater point differemce, a distance equal to

one-fourth of the total scale range: Dedication of Teachers, Cooperation,

Creativity, Supervision-Human Relations and Supervision-Technical.



Table 1

Total Group: Differences between MIQ and MSQ Scale Means
' N = 178 ‘ :

MIQ TMSQ . Mean T P
~Seale Mean SD . Mean SD Dif. Value Value
Abitiny Utilization ©16.6 2.56 13,k 3.h0 3,2 8.01 .00
Dedicution of Teachers 6.7 2.26 12.1 3,18 4.6 10.55 .00
*fdvancerent 13.003.27 11.2 3.7h 2.2 5.45 .00
Career Develorarent 13.8 2,79 12.2 2,04 1.6 5.1 .00
Slosure W 2,99 12,1 3.37 2.8 7.k .00
*ymyensation (Amonnt) .4 2,80 11.6 b 2.8 6.04 .00
“esperntion , 16072058 12,5 370 b2 95T .00
Zo-workers (Friendliness) 16.0 2.82 13,7 3.2 2.3 6.86 .;OO
Co—Qorkgrs (Fer?crmance) 15.8l2.93 13.1 3.51 2.7 T.19  .CO.
Sreativity . 16.7 2,53 12.13.7% L5 9.81 .CO
Tnd+pendence : 13.7°2.15 13.8 2,66 1 -.63 .53
Tndividuel Identity 1k,4 2,81 13.4 3.0%3 1.0 3.93 .00
Nreanization Control ©15.7 2.55 13.9 3.52 1.8 6.12 .00
Reco'mition 0 12.63.15 12.13.52 .5 1.7 .1k
Responsibility - 15.3 2,55 13.9 3.1 1.4 5.38 .00
Seonrivy ' 4.2 2,98 12,9 3.4 1.4 L.27  .CO

| Sacial Service 6.0 2,07 14,7 2.9 1.3 5.L8 .00

n Strusture | L 12,2 2.65 12.2 2.0 .0 -.07 .Gk

*Supervision (Human Relations) 15.8 2.79 11,8 h}3° s.0  8.43 .00
*Surervision (Technical) 16.5 2.55 11.5 kL8 5.0 9,22 .00 -

variety 15.C 2.80 13.6 3.16 1.h 5.0k .00

*lork Accomplishment .  —12.L 2.62 10.8 2.43 1.6 5.20 .00

dork “hallenpe 16.2 2.70 13.8 3.32 2.4 7.69 .00

Work Involvement 13.8 3.14 12.7 3.22 1.1 3.60 .0D

General Factor i7.0 2,41 13.5 3.15 3.5 9.71. .00

* Scales for which scores show >-12 on Importance and < 12 on
Satisfaction.
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of special interest are those scales for which the group shows less

than average satisfaction, but a greater than average need., A criteria
determined by the Work Adjustment Project for the interﬁretation of dis-
crepancy -in mean scores is < 12,0 on'Satisfaction with2 12,0 on Im-
portance on the 4 to 20 point scale. Starred items on Table I are those
scales which meet this discrepancy criteria: Advancement, Compensation,
Supervision-Human Relations, Supervision-ﬂ%thﬁical and Work Accomplish-
ment, The mean differences of 511 five starred scales which meeg the
discrepancy criteria show a zero probability of happening by chance.
_Table II gives the five highest ranking sg§1es of needs and satisf;ctions

as well as the five lowest ranking scales for both sections of the test,

Table II

Highest and Lowest Mean Scale Scores for MIQ and MSQ Total Group Responses

Minnesota Importance (uestionnaire Minnesota Satisfaction Questionnaire
, Highest , ’ Highest
Scale Mean Scale Mean
General Factor 17.90 Social Services 14.7
Creativity ' 16.7 Responsibility 13.9
Cooperation _ 16.7 Organization Control 13.9
Dedication of Teachers 16.7 Independence _ 13.8
Ability Utilization 16.6 Work Challenge 13.8
Lowest . ' ‘ Lowest
Scale Mean Scale” "o : Mean
_ Independehcév ' » 13.7 . Supervision (Human Relations) 11.8
Advancement , 13.4 Compensation ‘ 11.6
‘Recognition 12,6 . Supervision (Technical) » 11.5
Work ‘Accomplishment 12.4 Advancement 11.2
Structure 12,2 Work Accomplishment 10.8




-13-

Supervision scales showed the greatast variability of the satisfaction
scales, 4.3 and 4.5 with compensaticn at 4.0, Highest variabilities in
:need scores were shown in Advancement, Independence, Recognitioﬁ and Work
Involvement (3.1 -~ 3.3). Twenty-Three of the satisfactionm scales and
eighteen of the need scales had Hoyt reliability coefficients above .80.
The lowest coefficients were in Work Accomplishment, .62 in Satisfaction
and .65 in Need,

Five factors were extracted under factor anaiyses for both the MIQ
and MSQ. The first factor for the MIQ appeared to -be intrinsic satisfaction
utilizing many of the work related scales and éccounfing for nearly 50
percent of the common vafiance. The second need factor related to ;o-workers
and supervisors. The other three iméortance factors seemed to be career
orientation, independence and security-structure.

vFor the ﬁSQ scales, the first factor élso appeared to be intrinsic
satisfaction and accounted for 50 percent,of'the common variance. Thé
second scale related to co-workers as a source of satisfaction. Career
orientation and independence related scales composed factors three and four.
The fifth factor scale for the satisfaction questiénnaire utilized the two

supervision scales and recognition,

ANALYSIS OF SUBGROUP RESPONSES

Grouping By intent to complete the Master's of Arts Degree, 62 percent
of those who did not intend to complete their degree were currently employed
as full time or part time elementary education personnel in contrast to

73 percent of those who intended to completé the degree and 77 percent of the
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Master of Arts Degree graduates (.,05< P <.l). Among the three groups,
fewer women than men intended not to complete the degree (.01& P <,025).

Eighty percent of the students who intended to complete the degree
(the "Yes'" group) lived in the Minneapolis-St. Paul metropolitan area.
Forty-three percent of the séudents who did not i;tend to complete the
Master of Arts degree tc which they were admitted at the University of
Minnesota (the N group), lived outside the metropolitan area. The Master
of Arts. graduates reported that 63 percent iived in the Minneapolis-

St. Paul area but anothér 23 percent lived outside of the state of Minnesota
and 7 percent lived in foreign countries. Residence seemed to be an
important factor in the decision to complete a degree program or not to
complefe it.

Eighty~three percent of>Ehe_"Yes" group were women and 94 percent of
the "No" group werebﬁomen.A Five years in the future, 80 percent of the
"Yes" group planned to be teéching full or part.time, but the percentages
for the '"No" group dropped to 56 percent in five years plans.

These two groups were less than satisfied with fours aspect of their
current or most recent teaching position (£ 12) and yet indicated a greater
than average need for that aspect (>12): Advancement, Compénsation,
Supervision-Technical and Work Accomplishment. In addition,‘the "Yes"
group's scores under the discrepancy critéria included Dedication of
Teachers, Closure,‘Creativity, Recognition and Supervision-Human Relations.
In many more areas the group who intended to complete their Master of Arts
degrees showéd a discrepancy between neced and satisfaction under this

criteria.
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GROUPING BY SEX DIFFERENCES

One hundred fifty-four of the participants in the study were
women and 24 vere meri. Sixty percent of the women were currently employed
as full time in elementary schools in contrast to 70 percent of the men
(.5¢P<.75). 1In five years, 53 pefcent of the women and 78 percent of
the men intended to be employed as full time elementary school personnel
(.0254P £.05).

Both groups showed less than average satisfaction but greater than
average need on the compensation scale, Men added only one additional
scale which met thié criteria, Dedication of Teachers, while women added
seven: Closure, Creativity, Recognition, Supervision-Human Relations,

Supervision-Technical and Work Accomplishment.

GROUPING BY MARITAL STATUS OF WOMEN

Of the 28 single women, 74 percent were currently employed full time
in elementary school teaching, but 76 percent intemded to be teaching full
time in five years and 58 percent in ten years. Of the 126 married women,
57 percent were currently teaching full time, and 48 percent and 50 percent
intended to hold that position five and ten years in the future.

Both groups were less than satisfled but had higher than average need
for Advancement, Recognition, both Supervision scales and Work Accomplishment.
In addition, single women had four other scales which met this criteria:

Dedication of Teachers, Closure, Compensation and Creativity.
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GROUPING BY AGE LEVELS

Only seven respondents comprised the age group under 25, and they were
not included in the age group analysis. The other age groups were 25-29
years (N = 62), 30-44 years (N = 82) and 45 and over (N = 27),

Significantly more teachers iu the over 45 age group were currently
teaching, 88 percent compared to 48 percent in the age category 2/-29
and 62 percent of the 30-44 age group (.1< P<,25), Only about one-third
of the youngest teacher group expected to be teaching full time five years
from now with another 29 percent planning to teach part time. Thirteen
percent of the 30-44 age grour were currently full time housewives, but that
percentage dropped to 1 percent for five year and ten year projectioms
for employment,

Table 111 indicates with an X the scales for which the three age
groups had less than average satisfaction (#£12) and greater than average

need (Z12),

Table IIl

AGE GROUPS: MIQ AND MSQ SCALES
MEETING THE DISCREPANCY CRITERIA OF 2 12 AND £ 12

Age Age Age
25-29 30-44 45 and Over
(N=62) (N=82) N=27)
Dedication of Teachers - x
Advancement x x x
Closure x
Compensation x x x
Creativity x x
Recogrnition : x
Structure x
Supervision (Human Relations) x x
Supervision (Technical) x x

Work Accomplishment x x x
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IMPLICATIONS

In no other career field -except parenthood do the attitudes of adults
as directly affect the attitudes of children as they do in elementary school
teaching. Concern for teacher's attitudes must be reflected in the college
preparation of teachers, in the school system's plans for the educational
program and in society's evaluation of the efforts made to educate children.
Cercer development of nearly two million teachers in the United States has
received an increasing amount of research in recent years, but more is
needed., Greater discrepancy between the needs and satisfactions of women
teachers than men teachers iw this study indicates that further analysis of

women's perspectives is required.

Implications for Graduate Teacher Education

1. Participants i this study, a selected group of graduate students,
indicated that only 61 percent were currently teaching in elementary
schools and that only 55 percent expected to be teaching five and
ten years from now. Although advanced education in elementary
teaching has personal values which extend beyond classroom teaching,
graduate schools offering majors in education should question
whether their influence is achieving the desired effect upon the
schools.

2. 1f completion of a Master of Arts degree program is expected when
the student is admitted to the program, conditions may have to be

set which encourage commitment and facilitate completion of
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programs., Thirty-eight percent of the participants in this study
did not intend to éomplete the degree tc which they were admitted;
change of residence seemed to be the dominant factor.

If such a low percentage of men (13 percent in this study) are
attracted to advanced study of curriculum areas in elementary
education, investipations should be conducted to determine causes
and possible solutions. Educational administration is a field
which attracts more men, and yeﬁ teacher dissatisfaction with
technical aspects of sup;rvision may indicate that principals have
a need for increased competency and influence in curriculum areas,
Advanced education reveals new and more effective methods to teach,
and yet teachers in this study indicate that they are dissatisfied
with their opportunities to be creative in the classroom. Graduate
education must provide avenues for setting priorities, effecting
policy and changing working conditions i{f new ideas are to be

realized in classroom methois.

Implications for School Administrators and Teachers

1.

The total group of teachers indicated that on the average they are
satisfied with over half of the aspects of their employment tested
in this study: Abilfity Utilization, the Friendliness of Co-Workers
and their Performance, Independence, Individual ldentity, Organi-
ation Control, Responsibility, Security, Social Service, Variety,
Work Challenge, Work Involvement and General Satisfaction. In

the concern for areas of dissatisfaction and needs levels which have
not been achieved, one must not overlook the satisfactory aspects

of teaching as a careerv.
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2. Work Adjustment Project normative data for teachers (Hamlin,v1966)
indicated a much higher satisfaction level for teachers than in
the present study; needs levels were comparable. Although there
were differences in groups tested and in the level of anonymity
which each testing was able to achieve, the satisfaction level of
teachers may have been lower in 1972 than it was in 1966. School
systems should give priority to this area 6f evaluation and make
teacher satisfaction 4 significant aspect of their programs,

3. Satisfaction and needs are two of the areas of concern in the Work
Adjustment Project theory, but their relationship to satisfactoriness
(performance of assigned duties) must be investigated. Caution
should be taken to insure the compete;cies of those who evaluate
teacher performance.

4, Most elementary school teachers are married women. If gnly 50
pefcent intend to teach full time and another 20 percent hecpe to
find part time teaching employment, the services of a large portion
of the most educated teachers will not be utilized in the schools,
A more flexible use of staff, rather than one teacher - one class-
room, would attract talented teachers to parf time service.

S. Teachers' organizations seeking to upgrade working conditions must
consider the importance of all the personal needs of individuals
in their negotiations with r:hool boards. Although compensation
for services zanked in the lowest fifth of the satisfaction scales,
supervision (technical), advancement and work accomplishment ranked

lower, General job satisfaction, creativity, cooperation of staff
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and dedication were areas of greatest need, and compensation ranked
in the lower half of all the need scales,

Teachers indicated that along with opportunities for creative
teaching their greatest discrepancy between need and satisfaction
was in the dedication of their fellow teachers to the interests of
chiidren. Any professional group must set and promote high standards
of competency and dedication through efforts in individual schools,
through its professidnal organizations and through the means it

uses to attract its members,
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