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ABSTRACT

To determine if the career needs of undergraduate
students entering a teacher preparation program would be similar to
the needs expressed by experienced teachers on the Minnesota
Importance Questionnaire (MIP), the responses of 100 undergraduate
elementary education students at Michigan State University were
compared to those of 178 career teachers engaged in graduate studies
at the University of Minnesota. Twenty-five scales adapted from the
MIP were represented by 100 items which the respondents ranked on a
one-to-five point Likert scale. Analysis of the responses showed that
a) the undergraduate group had significantly lower career needs in
the areas of advancement, compensation, recognition, supervision, and
vork accomplishment; b) the mean differences between the two groups
were not significantly different for 15 of the 235 scales; c) both
groups indicated that creativity, cooperation, dedication of
teachers, and overall job satisfaction were their most important
career needs; and d) both groups agreed that work accomplishment
(amvant of paper work), structure, recognition, and advancement were
low priority career needs. Findings of this study suggest that a)
more flexible staffing schedules would increase job satisfaction for
teachers; b) schools of education must present a more realistic view
of the teaching profession and make stronger efforts to attract males
to the profession; and c) studies need to be conducted that relate
satisfaction of teachers to their measured effectiveness. (The report
includes 10 statistical tables and a copy of the survey
questionnaire.) (HMD)
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CHAPTER 1
THE PROBLEM
Background of the Study

The litcrature on educatioh, both popular and professional, presents
an increasing number of articles which attack the quality of American public
cducation. BSuggestions for;wsys to iwprove the learning opportunities for
children include: extension of the curriculum into different subject areas,
more flexible arrangement of school hours and programs, mﬁre individual at-
tention to students, more media and materials. Increased demands are placed
on teachers in each of these solutions. Little attention is given to the rising
pressures on the primary facilitator of the learning process, the teacher,

The sincere efforts of the public, school officials and the efforts of the
teachers themselves to raise the cdﬁcational opportunities of children may be
negated if the working conditions for teachers are not an important consideration
in the planning for changes in education.

Since the early studies of worker morale in the 1920's, attention has been
givén to the effect ok morale on productivity. In more receﬁt years there is
recognition that society collectively wants to satisfy the worker's personal
nceds apart from the effcct his morale may have on his productivity when
satisfaction do¢s not interfere with the accomplishment of the task,

In the spring of 1972, a study surveyed a group of 178 experienced
clementary school teachers about their attitudes toward their teaching carecrs.l
Df the original 208 Master of Arts degree students in Elementary Education at

lshciln Fitzgerald, Career Attitudes of Elementary Schaol Tcachers,
Unpublished doctoral diszcertation, University of Minnesota, 1972,
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the University of Minnesota, 86 percent rcturned mailed questionnaires which
were sufficiently cemplete to be included in the analysis, In addition to a
request for demographic data, the questionnaire included a 100 item form

(25 scales) of The Minnesota Satisfaction Questionnaire (MSQ) and a matching

form of The Minnesota Importance Questionnaire (MIQ). The 1SQ was employed
to provide data about the teachers' degrees of satisfaction w;£h their current
or most rccent clementary school tecaching positions; the MIQ identified the
levels of needs the teachers would identify in an ideal elementary school
teaching position.

One of the questions which arose at the conclusion of the study was
whether career nceds of undergraduate students entering a tecacher preparation
program would be similar to the needs expressed by the experienced teachers

on The Minnesota Importance Questionnaire. 1t was decided to conduct a pilot

study with a small group of University of Mimnesota undergraduste students
and a complete study of all Michigan State University students entering their

first quarter of professional preparation.

Thirty students who were accepted into a special program for clementary
teacher preparation at the University of Minnesota were requested to complete
the applicable demoprapidc data and the MIQ section of the questiomaire which
had been mailed to the experienced teachers, Thesc students were completing
their first week of £ield experience in an clementary school ecarly in Sgptember
1972 prior to the opcning of university classes. The scsaion was conducted
by the experimenter and full participation was achieved, However, some

students found it difficult to sclect and complete the appropriate scctioms,
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and it was decided that the questionnaire should be adapted to include only

the appropriate parts before conducting the body of the study.

PLAN OF THE STUDY

All students entering ED 101, Exploring Elementary Tcaching, during the
fall quarter of 1972 at Michigan State University were included in thé under-
graduate population of the study. These one hundred students were asked to
compliete the modified questionnairce during the second general session in the
first week of classes. The experimenter explained the questionnaire and en-
couraged students to complete the form thoroughly and accurately.

The undergraduate respenses to the questionnaire were compared to the
results obtained ffom the experienced tecacher group in the 1972 study,
Special attention was directed to the comparison of five and ten year future
_career plans and to the comparison of responses cn the twenty-five scales of

The Minnesota limportance Questionnaire.

RESEARCH INSTRUMFNTS USED

In 1964, the Work Adjustment Projcct at‘thc University of Minnesota
published its first formulation of a theory of work adjustment.z Subsequent
rcscnéch established the validity and utility of the theory in ‘developing
ltools for predicting and measuring an individyu]'s ad justment to work. ‘the
MSQ and MIQ, (wo of the instruments dcvclopcduby the project, have been used
in standard testing forms, but in 1971, Dawis and Weitzel introduced the
"fripte Audit', a plan for tailor fitting thesc instruments .o a particular

company or orgmmization under study.

2Duwi5, tofquist and Heiss, “Hinnesots $tudies in Vocational Rehabilitatien:
A Ctheory of VWerk Adjustnent', Dolletin zxxiii, University of Minnesota, 1968,

ERIC
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0of the 58 possible scales for study in the "Triple Audit' form, twenty-
five were selected as being most suitable for a study of teachers. Slight word
changes were made to make the language appropriate to a school setting rather
than to industry, The scales arc listed on the following page followed by a
representative test item, Each of the twenty-five scales has four related
items in th2 questionnaire, making a total of 100 items. The rTespondent

rated the importance of cach item on a one to five point Likert scale.



Ability Utilization
Dedication of Tc§chcrs
Advancement

Carcer Development
Closurc

Compcnsation (Amount)

Cooperation
Co-workers (Friendliness)

Co-workers (Performance)

Creativity
Independence
Individual Identity
Organization Control

Recognition
Responsibility
Sccurity

Social Service

Structure

-

Supervision (Humaw Relations)

SAMPLE 1TEM

In my ideal teaching position, how
important is it that.,.

1.

2,

10.

11.

12,

13,

18.

19,

I would have the chance to do work
that is well suited to my abilities

Teachers would be dedicated to the
education of children

There would be opportunities for
advancement in this work

My work would lead to the develop-
ment of my career

I would have theschance to complete a
task I started

The pay would be fair for the work I do

There would be cooperation between
teachers and other staff members

There would be a spirit of cooperation
among the teachers

My co-workers would work hard

There would be time to try out some
of my own ideas

There would be the chance to work
independently of others

I would not feel lost as an individual
in my school system

1 would be given freedom in the ways
and means of doing my work

1 would get full credit for the work 1 do

I would be responsibic for plamving my work

1 could feel secure aboul the job

1 could have the chance to be of service
to others

I would have a4 clear idea of what ] am
required to do

My principal would vork well with his tcachers



SCALE

Supevrvision (Technical)

Variety

Work Accomplishment

Werk Challenge

Work Involvement:

Cencral Factor

SAMPLE ITEM

20,

21'

22,

23,

24,

25,

The principal would have knowledge
of curriculum and instruction

There would be variety in my work

There would be little paper work
I must do

The work would be challenging

1 would have increasing intecrest in
my work, the longer 1 held the job

1 would like oty job

The complete questionnaire is included in the appendix,
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HYPOTHESES TO BE TESTED
The following hypotheses, stated in null form, were tested:

1. There are no significant differences between the Graduate
" Teacher Group and the MSU Undergraduate Student Group in
their five and ten year career plans.

2. There are no significant differences between the Graduate
Teacher Group and the MSU Undergraduate Student Group in
their carecer nceds expressed on the twenty-five scales
of The Minnesota Importance Questionnaire.

STATISTICAL PROGRAMS USED

UMST 600 (Descriptive Statistics) and UMST 620 (Chi Squares_on Raw Data
Frequencies) as reported in the 1972 study were used to tabulate demographic
results for the graduate teacher group. UM3ST 510 (Analysis of Variance, Equal
Frequencies) provided means, Hoyt Reliabilities and Standard Errors for scale

scores onh The Minnesota lmportance Questionnaire.

The questionnaire responses of the undergraduate student groups for both
the University of Minncsota and Michigan Statc University were analyzed for
descriptive data by the MSU STAT SYSTEM:PF COUNT and CISSR:ACT. Hoyt Re-

liabilitics for scales of The Minnesota lmpertance Questionnairec were obtained

from the MSU OFFICE OF RESEARCH CONSULTATION: FORTAP program., MIQ scale
scoring for the Underéraduate Student Group was run on MSU STAT SYSTEM:BASTAT,
and multivariate comparisons of the teacher and student groups were obtained
through the JEREMY FINN MULTIVARTANCE: FORTRAN PROCRAM FOR UNTVARIATE AND

MULTIVARIATE ANALYSIS OF VARIANCE AND COVARTANCE.
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CHAPTER 1I
ANALYSIS OF THE DATA
A Description of the Graduate Teacher Group

One hundred seventy-eight (86%) of the teacher population in this study
returned questionnaires which were sufficiently complete to use in this study.
A comparison of the respondents (178) and non-respondents (25) on academic
measures of quarters attended, credits completed and grade point averages
showed no significant differences, The high percentage of return and.the lack
of differences on academic measures made it reasonable to interpret the returned
questionnaires as representative of the total population,

Only 61 per cent of the teacher group feported that they are currently
cmployed in clementary school teaching. Their expectations for teaching five
and ten years from now drop to 56 per cent and 55 pér cent;

One hundred fifty-four of the respondents were women and twenty-three were

men indicating that elementary education continues to be an area employing women

.predominantly. The age range of respondents waé from under 25 years to age 59

with 53 per cent coming in the 25 to 34 year age span. One-fourth of the group
had taught less than five years, and one-third had taught more than ten years;
they had spent an averapge of 3.9 years in their latest job whether 10 was in
teaching or in somc other field. This group hnd'complutvd an average of
twenty-two credits of a Master of Arts Degree program with a major in Flementary
Education at the University of Minnesota and had earncd an average 3.39 GPA.

The fact that this group of teachers sought more cducation speaks to a degree

of commitment to their profession.
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In general, the group which forms the population of ti*;z'.s study is a select
group of teachers, select in academic ability and select in their interest
in teaching. As graduéte students tkhey are viewed as representative of
tecachers who pursue advanced study, usually on a part-time basis,'while
maintaining a full cowmmitment to teaching, to homemaking or to other occupations

Table 2:01 summarized demographic information for the Graduate Teacher Group.



Table 2:01

Variable Frequencies and Percentages for the Graduate Teacher Group

~ Number of .
Respondents Petr Cent
Residence (N =-177)
1, Minncapolis-St, Paul Area 177 72
2. Other Mipnesota City or Town 11 6
3. USA City outside of Minnesota 23 13
4. USA Town outside of Minnesota 10 6
S. Foreign City or Town 6 3
Sex ) ) (N = 178)
1. Female 154 87
2. Male ' 23 13
Age e ‘ (N = 177)
1. Under 25 years ' 7 4
2, 25 - 29 62 35
3. 30 - 34 ) 32 18
4, 35 - 39 27 15
5. 40 - 44 22 13
6. 45 - 49 - 13 7
7. 50 - 54 ' 9 5
8. 55 - 59 5 3
9. 60 or over ' 0 0
Marital Status (N = 177)
1. Single 31 18
2., Married 137 77
3. Widowed 4 -2
4, Separated or Divorced : 5 3
Location of Bachelor of Arts Degree (N = 177)
1. University of Minnesota .73 41
2. Other Minnesota Institution 54 31
3. Other USA Institution : 43 27
4, Foreign Institution 12 ]
Total Number of Years Teaching in Elementary Schools (N = 175)
1. Less than 5 ycars 46 . 26
2. 5-9 ' 73 42
3. 10 - 14 29 17
4., 15 - 19 13 7
5. 20 - 24 , 9 5
6. 25 - 29 5 3
7. 30 or morce”ycars 0 0




Ttable 2:01 (cdntinued)

Variable Frequencies and Fercentages for the Graduate Teacher Group

Number of A
Respondents Per Cent
Current Fmployment (N = 174)
1. Fuli-time clementary education personnel 106 61
2. Part-time clementary education personnecl 13 7
3. Tull-time housewife 24 14
4, Full-time graduate student . 1
5. Full-time employment other than =2lementary 10 é
6. Part-time employment other than elementary 2 1
7. Other 17 10
Employment Plans for Five Years from Now (N'= 165)
1. Full-time elementary cducation personnel 92 56
2. Part-time clementary education personnel 26 16
3. Full-time housewife 11 7
4, Full-time graduate student 3 2
5. Full-time employment other than clementary 8 5
6. Part-time employment other than clementary 4 2
7. Other 21 13
Employment Plans for Ten Years from Now (N = 165)
1. TFull-time clementary education personnel 91 55
2. Part-time elementary education personnel 29 18
3., Full-timc housewfie 6 4
4. Tull-time graduate student 1 1
5. Full-time cmployment other-than elementary 11 7
6. Part-time employment other than elementary 8 5
7. Other 19 10
1f Married, Number of Children (N = 142)
1. O 45 32
2, 1-2 66 46
3. 3 or morc 31 22
1{ Married, Number of Children Living at liome (N = 121)
1. O 34 28
2, 1-2 62 51
3. 3 or wore 25 21
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A DESCRIPTION OF THE UNDERGRADUATE STUDENT GROUP

One hundred students entering a professionﬁl elcmentary and special
education teacher prcpération program at Michigan State University comprised
the student population of this study. This group included all of the students
enrolled during the fall quarter of 1972 in ED 101, Exploring Elemcntary
Teaching, the first required professional course in their program,

The students represented a full range of academic¢ standing levels from
freshman to post baccalaurcate degree students. The upper levels included
students who transferred from other colleges, students who changed majors or

students who were sceking teaching certification after graduation:

Freshman classiiication 8
Sophomore classification 30
Junior classification 46
Scnior classification 9
Past B. A. classification 1
TOTAL 100

Of thc entire student group, 66 per cent indicated that their family home
was in Michigan but outside of the Lansing metropolitan area; 71 per cent of
the group were women and 29 per cent were men, Nearly all of the students
(91 per cent) were under 25 years of age, and 77 per cent of them were single.

The students of the University of Minnesota student group responded to
the descriptive data in a similar manner to the Michigan State Umiversity
student group. Summaries of the data for both groups are given in Tables 2:02
ond 2:03, 7The only noticeable differcnce is the number of Minnesota students
whosce family homes were in the Minnecapolis metropolitan area (96 per ceut) in
contrast te the number of Michigan State University stiadents whose family homes

verc in the lansing metropolitan area (28 per cent), In response to the MIQ




Table 2:02

Varfable Frequencices and Tercentages for
University of Minnesota Undergraduste Students

Number of
Respondents Per Cent
Residence (N = 28)
1. Minneajolis-St, Paul Arca 27 96
2. Other Minnesota City or Town 1 A
3. USA City outsidc of Minnesota 0 0
4, USA Town outszide of Minnecsota 0 0
5. V‘oreign City or Town 0 (¢}
Sex (N = 30)
1. Femalc 23 77
2, Male 7 23
Azc (N = 30)
1. Under 25 years 27 90
2, 25 -~ 29 1 3
3. 30 - 34 2 k)
4, 35 - 39 0 0
5. 40 « 44 0 0
6. 45 - 49 0 0
7. 50 - 54 0 0
8, '55 - 59 0 0
9. 60 or over o c
Marital Status (N = 30)
1. Single . 24 80
2, Married 4 13
3. Widowed 0 0
4. Scparated or Divorced 2 7

Employment Plans for Five Yecars from Now

1., Full-time clementary education personnel
2, Part-time clementary education personnel
3. Full-tiwe houscvife
4, Full-time graduate student No Information Available
S. Full-timc employment other than clementary
6, Part-time cmployment other than elementary
7. Other
Employment Plans for Ten Yezrs from now
1. Full-time clementary education personnel
2. Part-time elementary cducatfon personncl
3. Full-time louscwifc
4, Full-time graduate student Ra Information Available
5. Full-time eaployment other than clementary
6, Part-time cwployment other than clementary
7. Other




Table 2:03

Variable Frecuencics and Percentapes for
Micnigan State University Undergraduate Stadents

Number of
Respondernts Per Cent
Residence (N = 100)
1. Lansing Metropolitan Arca 28 28
2, Other Michigan City or Town 66 66
3. USA City outside of Michigan 4 4
4, USA Town outride of Michigan 2 2
5. Forefgn City or Town o 0
Sex {N = 100)
1. Female 71 71
2. Male 29 29
Age (N = 99)
1. Under 25 ycars 90 91
2, 25 - 29 6 6
3. 30 - 34 2 2
4, 35 - 39 0 0
5. 40 - 44 0 o
6. 45 - 49 4] 0
7. 50 - 54 1 1
8. 55 - 59 C 0
9. €0 or o.2r 0 0
Marital Status (N = 100)
1. Single , ) 77 77
2, Marrjed 20 20
3. Widowed o o
4, Scparated or Divorced 3 3
Faployment Plans for ¥ive Years f{rom Now (N = 100)
1. Full-time clementary education personnel: 72 72
2, pPart-time clenentary education personnel 12 12
3. Full-time howscewife i 1
4, fFull-time gradeate student ] 1
5., Full-time cmployment other than clementary 3 3
6, Part-time cmployment otber than clementary 1 1
7. Other 10 10
Employment Plans for Ten Years rrom Now (N = 100)
1., Full-time cilomentary cducation personnel 43 43
2., Part-time cleaentary education personncl 23 23
3. Full-time houscewfic 2 2
4, Full-time pgraduste student 0 0
5., Full-tine capleoyment other than elewentary 14 14
6, DPart-time cuployment other than clementary 6 6
7. Other 12 12

i, Ea L el AL R LD R RS
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scales, the mcan scores of the two student groups showed mean differexces of .3
or less on twenty of the scales with the maximum difference of .6. It is
rcasonable to assume that the responses of the Michigan State University
students are representative of students fn an elcmentary teacher education

program at a major university.

ANALYSIS BY MYPOTHESES

Bypothesis 1: There arce no significant differcences between the Graduate
Tcacher Croup and the MSU Undergraduate Student Group in

thei¢ five year and ten ycar future carcer plans,

Of the CGraduate Teacher Group, 56 per cent intend to be teaching full
time in an elementary school five ye:rs from now, and 16 per cent intend
to be tcaching part time in an elementary school. $evcntyftwo per cent of
the students fntend to be tcaching full time fn five years, and 12 per cent
‘fntend to teach part time. Tne diffcerconces between the teacher group and the
student group were significant at a 5 per cent level on the chi-square test
indicating that more of the student group plan to be teaching five years from
now,

Fifty-five per cent and 18 per cent of the Craduate Teacher CGroup intend
to be teaching full time and part time in an clemerntary school ten yecars from
now, The comparable percentages for the Studernit Group were 43 per cent and
23 per cent. These differences Qere not significantly different on the chi-
square test at the 5 per cent level,

Hypothesis 1 was accepted for five year future carcer plams for the two

groups bat rcjéctcd for ten year future career plans, Table 2:04 gives data

and p-values tor the chi-square tests,



Taole 2:0%

Chi Squarc Results on Five and Ten Year Future Plans

for Craduate Teacher Croup and Michigan State Universjty Underpraduates

U 2 P
Crads, Undergrads, X Value

Five Year Future Plans= {K=165) AR=1G0)

Full-time clementary educatim personnel 92 72 7.36 ,02>p<.05

Part-time clexentary cducation personnel 26 12

Full-time honscwife 14 1

Full-time graduate student 3 1

Full-timc comployment other than elementary 8 k)

Part-time cmployment other than elemeutary 4 1

Other 21 10

Total

Ten Year Future Plans®

Full-t{me clcmentary cducation personnecl 91 43 3.95 .10°r€.20

Part-time clementary cducation personnel 29 23

Full-tfme housewife 6 2

Full-time graduate student 1 0

Full-time employment other than clementary 11 14

Part-timc employment other than elementary 8 6

Other ' 19 12

Total

* Grouping of data was required to mect all requivements on the
chi-squarce test )
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Hypothesis 2: There are no significant differcnces betwcen the Grsduate
Teacher Group and the MSU Undergraduate Student Group in

their carcer necds cxpressed on the 25 scales of The

Minnesota Importance Questionnaire.

The ninimum possible scorc on each scale was 4.0 and the mzximum was
20.0 giving an average need score or 12.0. The range of mecan responses on the
25 scales for the Graduate Teacher Group was 12.2 to 17.00 The range {or the
Undergraduate Croup was 9.9 to 17.3. Table 2:05 lists the rank order of nceds
as indicated by the two groups., A summary of scale means and standard
deviations for cach group is given in Tabie 2:06. A complete report of MIQ
results {s included in the appendix,

The multivariate test of equality indicated an overall difference on the
MIQ scale scores with a less than 0.00 probability of happening by chance. The
unvarfate test {ndicated ten scales in which significant differences betwcen the
two groups were noted with less than .07 probatility of occurring by chance:
Dedication of Teachers, Advancement, Compensation, Independence, Recognition,
Supervision (Human Relations), Supervisiom (Technical), Work Accomplishment,
Work Involvement, and General Factor. Students indicated a greater need than
the Craduate Teacher Group in Dedication of Teacliers, Independence, Work
Involvement, and General Factor, but a significantly lower need than the
Graduate Tcacher Group in Advancement, Compensation, Recopgnition, Supervision
(lluman Relations), Supervision (Technical), and Work Accomplishmént. The Step
Down F Test reported the General Factor with F = 3,76 and a P-Value less than .05.
Table 2:07 gives results of the Analysis of Variance Tests, Hypothcs&s 2 was

rejected for ten of the twenty-five scales of carcer nceds on The Minnesota

fwportance Questionnaire:




Tablc 2:05
Ranking of Mcan Scale Scores
Graduate Teacher Group and Michigan State University Undergraduate Student Group

Graduate Teacher Group MSU Underpraduate Student Group
N= 178 . : N = 100

Scale Mcan Seale Mean
General Factor 17.0 General Factor i7.6
Crecativity 16.7 Dedication of Tcachers 17.3
Cooperation 16,7 Coopcration 16.9
Dedication of Teachers 16,7 Creativity 16.9
Ability Utilization 16,6 Social Service i6.6
Supcrvision (Technical) 16.5 - Ability Utilization 16.4
Work Challenge 16,2 Co-Workers (Friendliness) 15.8
Co-Workers (Friendliness) 16.0 Organization Control 15.8
Social Service 16,0 Work Challenge - 15.8
Co-Workers (Performance) 15.8 Co-Workers (Performance) 15.5
Supervision (Human Relations) 15.8 Supervision (Technical) 15.4
Organization Control 15.7 Responsibility 15.2
Responsibility 15.3 Supervision (Human Relations) 15.1
Varicety ' 15.0 Variety 15.0
Closure 14,9 Indfvidual Tdentity 14.8
Compensation (Amount) 14.4 Closure 14.6
Individual ldentity 14.4 Work Involvement 14.6
Security 14.3 Independence 14.4
Carcer Devcelopment 13 8 Security 14.0
Work lavolvement 13.8 Carecer Development 13.2
Independence 13.7 Compensation 13.1
Advancement 13.4 Advancement 12.2
Recognition 12,6 Structure 11.6
Work Accomplishuent 12,4 Recognition 11.6
Structure 12,2 Work Accomplishment 9.9




Table 2:06
Scale Means and Standard Deviations for Taree Groups

Craduate University of Michigan State
Scale Teacher Group Minnesota Under- University Undergrads.

N =178 Grads, N « 30 N= 100

X s.d. X g.d, X s.d,
Abilizy Utrilization 16.6 2.5 16.5 2.49 16.4 2.42
Dcdication of Tecachers 16.7 2.28 17.0 1.96 17.3 2.21
Advancement 13.4 3.27 11.7 3.16 12.2 3.50
Carcer Development 13.8 2.79 12.9 2.76 13.2 2.96
Ciosure 14.9 2,99 14.3 3.08 14.% 3.12
Compensation (Amount) 14 .4 | 2.80 12.9 3.49 13.1 3.17
Cooperation 16,7 2.58 16.8 2.36 16.9 2.58
Co-Workers (Fricndliness) 16.0 2,82 i5.9 2.55 15.8 2.97
Co-Workers (Performance) 15.8 2,93 15.3 2.35 15.5 3.05
Creatfivity 16,7 2.53 16.7 2.32 6.9 2.57
Independence 13,7 3.15 14.3 3.24  l4.4 2.84
Individual Jdentity 14.4 2,81 15.1 2,59 14.8 2.98
Organization Control 15.7 2,55 15.7 2.89 15.8 2.67
Recognition i2.6 3.15 11.5 2,87 11.6 3.30
Responsibility 15.3 2,54 15.4 2.16 15.2 2.35
Security 14.3 2,98 13.7 2,68 14.0 3.55
Social Service 16.0 3.07 16.0 3.16 16.6 2.97
Structure 12,2 2,65 11.5 2,34 11,6 2.70
Supervision (Human Relations) 15.8 2.79 15.4 2.58 15.1 2,69
Supervision (Technical) 16.5 2,55 15.4 2.33 15.4 2.61"
Varicety 15.0 2,80 15.5 2.39 15.0 2.67
Work Accomplishment . : 12.4 2,62  10.2 2,02 9.9 2.69
Jork Challense 16,2 2.70 16.3 2.80 15.8 2. 80
Work lnvolvement 13.8 3.1 14.3 3.02 1l4.6 2.60

IERJ}:il Factor 17.0 2.41 18.0 1.63 17.6 1.96

IToxt Provided by ERI



Table 2:07

Multivariate and Univariate Analysis of Variance for MIQ Scale Means

- —————

Graduvate Tcacher Group Versus MSU Underpgraduate Student Group

Multivariate Test of Equality of Mean Vectors
F-ratio = 6.78
D,F. = 25 and 252.00
P<0.900

Univartfate Test

Scale . Univariate F P Less Than Significant Factors
Ability Utilization +59 Lb

Dedication of Teachers 5.24 .02 *
Advancemant 8.35 .00 *
Carcer Vevelopuent 2.26 .13

Closure .62 .43

Compensation (Amount) 11.83 .00 *
Cooperation .33 .57

Co-workers (Friendliness) .33 .57

Co~-workers (Performance) 54 .46

Creativity .02 .90

Independence 3.27 .07 *
Individual Identity .70 .40

Organization Control .03 .86

Recognition 5.69 .02 *
Responsibility .05 .83

Sccurity +64 42

Socfal Service 2.15 .14

Structure 2.96 .09

Supervision (Human Relations) 4,65 .03 *
Supervision (Technical) 11.49 .00 *
Varfety .00 .95

Work Accompl ishment 60.80 .00 *
Work Challenge 1.85 . .18

Work Involvement 4.59 .03 *
General Factor 4.01 .05 *

Degrees of Freedom = ]

Degrees of Freedom for Error = 276




CHAPTER 111
SUMMARY AND CONCLUSIONS
Findings of the Study

Only 61 per cent of the Graduate Teacher Group were teaching full time
at the tiwme the questionnaire was mailed in February 1972. Fifty-five per
cent indicated that they intend to be teaching full time five years from now;
16 per cont intend to be teaching part time in an elcmentary scheol. The
percentages for the Undergraduate Student Group were significantly different,
72 per cent intend to be tcaching full time and 12 per cent intend to be
teaching part time, A very high percentage of the Undergraduzie Student
Croup might be expected to be using their professional training in the initial
years following their graduation, It is impcrtant'to note, however, that less
than three-fourths indicate that they will be using their training in full time
cemployment five years from the time they answered the questionnaire.

The percentage of students who plan full time employment in elementary
school teaching ten years in the future drops to 43 per cent; 23 per cent hope 
to have part time teaching employment, These figures did not differ signif-
icantly from the Graduate Teacher Group.

At best, less than half of the students expect an uninterrupted tecaching
carcer. It scems reasonable to assume that some of the students might plan
to return to tcaching when anticipated family obligations lessen, These
results scem to support Donald E, Super's carcer delincations {or women

teachers: the "conventional carecer pattern,' choosing teaching as a step

gap cmployment before marriage and then becoming full time homemakers, or

-
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the "interrupted career pattern", former teachers returning to teaching
after years at home raising a family.1

The two groups both ranked four scales of The Minnesota Importance

Questionnaire as their highest need areas in teaching: General Factor,

(over all satisfaction), Creativity (time to try my own ideas), Cooperation
(compatibility between teachers and staff) and Dedication of Teachers

(concern for the education of children). There was agreement between the

two groups on the four areas of least priority in needs: Work Accomplishment,
(little paper work), Structure (having a clear idea of what is expected),
Recognition (getting full credit for work done) and Advancement (opportunities
for advancement in work).

The mean differences between the two groups were not significantly
different for fifteen of the twenty five scales tested: Ability Utilization,
Career Development, Closure, Cooperation, Co-Workers (friendliness), Co-
Workers (perférmance), Creativity, Individual Identity, Organization Control,
Responsibility, Security, Social Service, Sfructure, Jariety and Work Challenge.
On four of the scales, the Undergraduate Group showed a significantly higher
£eed: Dedication of Teachers, Independence, Work Involvement and General
Factor. For six of t%e scales the Undergraduate Group indicated a signifi-
cantly lower neced: Advancement, Compensation, Recognition, Supervision {Human
relations), Supervision (Technical), and Work Accomplishment. Some of the
differences in nceds may be explained by a limited understanding of the carcer
they are entering which undergraduate students could be expected to have. The
higher nged for Independence as well as less desire for Shper?ision might be
" explained by a natural desire of young pcople for self-direction which family

and school obligatious have iimited up to this point. Certainly a beginning

1
Donald E. Super, et.al. Vocatiocnal Development: A Framework for
Resenrch.,  New York: Burcau of Publications, Teachers College, Columbia

University, 1957, p. 77
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teacher's compensation looks adequate to a student who anticipates a
professionai salary after years of expensive schooling and limited income.
Increasing Compensation, Advancement and Recognition are all long range
careor goéls which might not be of concern to beginning teachers. Work
Accomplishment (little paper work) was rated as of little importance by
both groups, but beginning teachers had significantly less concern that

this aspect of teaching would be a factor in their job satisfaction.

IMPL.ICATIONS FOR TEACHERS AND SCHOQOL SYSTEMS

1. There are 1.7 women teache¢rs in the United States according to the

Occupational OQutlook Handbook? Elementary school teaching continues

to employ women predominantly, women who also expect to fill the

role of homemaker and mother. There is a desire for part time
employment possibilities among many teachers and students ?reparing
for teaching., School systems need to cxmmé;e»the.advantages a

more flexible Qmployment policy might offer for improving the quality
of teaching ana increasing the job satisfaction of teachers.

2. Compensation is the major factor in negotiations between school boards
and teachers yet the Teachers Group in this study ranked fifteen of
the twenty-five scales more important than compensation; the Student
Group ranked twenty scales‘more important. Attention needs to be given
to other priorities of work satisfaction in teaching when school
board and teacher's organizations discuss terms.

3. Four scales werce among the highest areas of nced for both groups:
Ceneral Factor, Cfcativity, Cooperation aud Dedication of Teachiers.,

Administrators and teachers should examine their individual school

Occupational Outlook landbook, 1972-73 Edition, Washington, D.C,,
U.S, Department of Labor, Bureau of Labor Statistics.

ERIC

Aruitoxt provided by Eic:



Page 24
settings for these dualitics and formulate specific programsvfor
implementing needcd improvements.

4. School systems should accept that a specific characteristic of
elementary school teaching is the interrupted career pattern.
Programs should provide for updating teaching skills when a person
reenters teaching., They should provide for integration of new teachers,
recognizing the special needs that new tcachers have. They should
investigate whether employment regulations force tcachers to maintain
a full time job when the job conflicts with other rcsponsibilities
and interests, affecting the qualify of instruction teachers are able

to offer to children.

IMPLICATIONS FOR TEACHER EDUCATION

1. There continues to be a low percentage of men entering the ficld of
elementary education, Schiools of Education need fo examine their
efforts to attract more men into teaching.

2. Some¢ of the differences on scale scores bntween the Teacher Group and
the Student Group may be attributable to u lack of knowledge offered
to students about the profession. Early and often in their pre-
paration, students need dircct contact with children and teachers in
a school setting. Students need to know more than how to teach, they
need to know their own needs as employees, the char;ctcristics of
tecaching as a career choice, and the research {indings on teaching
and teachers. They need to understand themselves as new graduates
entering teaching, but they aiso need to sce their possible role in.

cducatjon later in life.

ERIC

Aruitoxt provided by Eic:
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The Teacher Group and the Student Group showed a difference in their
perspective of the technical aspects of the principal's role.
Students showed a significantly lower need for this dimension than
the Teacher Group, During their preparation, students should sce
evidence of good supervisioﬁ as they observe in schools and should be
helped to recognize the principal as an important guide for centinuing
growth in teaching competence,
Students need help in understanding their own caweer needs. They
need help in selecting employment in a school system which will meet

their expectations,

IMPLICATIONS FOR FUTURE RESEARCH

A better description of the teacher's responsibilities in the con-
temporary elementary school is needed so that recalistic expectations
can be set and innovations can be selected with dimensions of reality
in mind,

More career rescarch in teaching is needed: why people enter teaching;
why they leave it; why teachers leave general classroom responsibilities
and enter special cla3ss teaching arecas. More research is needed
comparing teaching to other career choices, particularly areas which
also employ a high percentage of'women;

Studies nced to be conducted which relate the needs of teachers and
their levels of satisfaction in the job to their measured effectivencss
as tecachers, a dimension which is called "satisfactoriness" in the
Work Adjustment Project theory.

Incrcased understanding of the student's perception of teaching as

a carcer is nceded. We need to find out liow his necds change as he
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gocs through tfe training program and how his nceds are satisficd in
his beginning tcaching assignment,
The scope 0jf .this study was limited in numbers of participants and
in range of scales tested. The attitudes of similar student and
tcacher groups should be tested to verify the findings reported {n
this paper. Other scales than thosc selected for this study should

be investigated.
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. . Appendix :01

Summary Statistics for Minnesota Importance Questionnaire
Graduate Teacher Group

N = 178

o . Hoyt Standard

Scale ' Mean SDh Reliability Error of
) Coefficient Measurement

Ability Utilization 16.6 2.56 .89 .85
Dedication of Teachers - 16.7 2.28 .76 1.13
Advancement 13.4 3.27 .93 .88
Career Development 13.8 2.79 .79 1.28
Closure . 14.9 . 2.99 .92 .83
Compensation (Amount) 14.4 2.80 .92 .79
Cooperation 16.7 2.58 .él 77
Co-workers (Friendliness) 16.0 2.82 .90 .90
Co-workers (Performance) 15.8 2.93 .91 .38
Creativity 16.7 2.53 .90 .80
Independence 13.7 3.15 .85 1.20
Individual Identity 14.4 2,80 .81 1.23
Organization Control | 15.7 2,55 .89 .85
Recognition 12.6 3.15 .90 .98
Responsibility 15.3 2,54 . .87 ;92
Sezurity 14.3 2,98 .92 ' .85
Social Service 16.0 3.07 .96 .63
Structure 12,2 2,65 b 1.36
Supervision (Human Relations) | 15.8 2,79 .81 1,22
Supervision (Technical) . 16.5 2.55 .79 1.17
Varicty 15.0 2.80 87 1.02
Work Accomplishment | 12.4 2.62 _ LG5 ' L.5%0
Work Challenge 16,2 2.70 Y Y
Vork ITnvolvement 15,8 3.4 78 .40

ol Foctor ' 7.0 T AL b, 10

ERIC . . ... . L

IToxt Provided by ERI



- Summary Statfistics for Minnesota Importance Questionnajre

Appendix :02

Michigan State Undergraduate Students

N = 100

= Hoyt ~ Standard
Scale Mean SD Reliability Error of
Coefficient Measurcment
Ability Utilization 16.4 2,42 .82 1.18
Dedication of Tcachers 17.3 2,21 .68 1.09
Advancement 12,2 3.50 .93 .81
Carcer Developuent 13.2 2,96 75 1.27
Closure 14.6 " 3.12 .90 .84
Compensation (Amount) 13.1 3.17 .90 .89
Cooperation 16.9 2.58 .89 .75
Co-Workers (Friendliness) 15.8 2,97 .86 .96
Co-Workers (Performance) 15.5 3.05 .87 .96
Creativity 16.7 2,57 .81 .96
Independence 14.4 2.84 .78 1.16
Individual Identity 14.8 2,98 .77 1,23
Organfzation Control 15.8 2,67 .86 .88
Recognition 11.6 3.30 .85 1.12
Responsibility 15.2 2.35 .79 .94
Security 14.0 3.55 .91 .93
Social Service 16.6 2.97 .88 .88
Structure 11.6 2.70 .69 1.30
Supervision (Human Relatjons) 15.1 2,69 .63 1.42
Supervision (Technical) 15.4 2,61 .73 1.18
Variety 15.0 2,67 7 1.12
York Accomplishment ' 9.9 2.69 .62 1.43
Work Challenge 15.8 2,80 .88 .86
Q Involvement 14.6 2.66 .60 1.34
ERIC
EEEEEal Factor 17.6 1.96 .73 1.45




« - Appendix :03

Summary Statistics for Minnesota Irmnortance Questionnafre
University of Minncsota Under;raduate Students
N=230

Hoyt Standard
Scale Mean SD Reliability Error of
_ ; Coefficient Mcasurement

Abflity Utilfzatiom 16.5 2.4% .85 1.48
Dedication of Tcachers 17.0 1.96 .63 1.53
Advancenment 11.7 3.16 .87 1.01
Carecr Dnvelopment 12.9 2.76 .65 1.41
Closure 4.3  3.08 .82 1.14
Compensation (Amount) 12.9 3.49 .93 .81
Cooperation 16.8 2.36 .84 .82
Co-Workers (Fricndliness) 15.9 2,55 ‘ .83 .92
Co-Workers (Ycrformance) 15.3 2.38 .85 .80
Creativity 16.7 2.32 .79 .92
Indepeadence 14.3 3.24 .87 1.02
Individual Identity ) i5.1 2.59 .71 1.20
Organization Control 15.7 2.89 .86 .93
Recognition 11.5 2.87 .81 1.08
Responsibility 15.4 2.16 .68 1.05
. Security 13.7 2.68 .82 .99
Social Service 16.0 3.16 .94 .69
Structure 11.5 2,34 - .65 1.20
Supervision (lluman Relations) 15.4 2,58 .69 1.25
Supervision (Technical) 15.4 2.33 .60 1.17
Variety 15.5 2.39 T4 1.06
Work Accomplishment . 10.2 2,02 .39 1.36
Work Challenge 16.3 2.80 .74 1.25
Work Involvement 14.3 3.02 .69 1.46

:ral Factor 18.0 1.63 .73 .99
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Appendix :04

TEACHERS

L=

PRESENT ADDRESS:

Other Michizan

City or Tdwn
of Michigan

Lansing
Metropoliten A-sa
U.S.A.

City, Qutsjde

of b?l Chl gan
U.S.A.

Town Qutside
Foreign City

or Town

{Circle One)

_.
~
- W
~
n

PERSONAL INFORMATION: | |
Age: __ . ...Under25 ._ ..

Sex; . ._. _Female . .Male . 25.2¢9

Marital Statys: 3024 .. 35.39

- w-Single . Married — DAL L 4549

- ~Widowed Separated or ... 50-54 e 55.59
Divorced < — .60 ar over

Number of children  _ ...
Number of children
living at home

|
~3
47




* Characteristics of Your Present Employment and Your Future Employment Aspirations:

Under § YEAR circle the number corresponding to the group you enticipat. being iduntified with five years from now.
Under 10 YEAR circle the number corresponding 1o the group you anticipnte being identified with ten years from now.
S Year 10 Year

1o Eniployed foli tine . .. e e Lo . ! )
2. Emplayoed part timo, 50% or losy 7 9
3. Limployed part time, more thon 507, . -. .. . ' A
4. Full time housewife, not professionally employnd e o . . 4 4
5. FULL TIME GRADUATE STUDENT, NOT OTHERWISE EMPLOYED ................ S e e . 5 5
L LT Y L 6 [

£ Yoor 10 Ysor
1. Eiomentory education personnel (clostiroom and special program teachers, supervisors,

LT L Y T Y Ty ST PP R 1
2. Secondory education personnel (clossroom teachers, supervisors, administratoes, ete.) ........ e e bens 2 2
3. Higher education personnel {clossroom taachors, supervisors, administrotors, e1e) . ...ivii ot eiiiiananians 3 k}
4. Governmentol agency personnol (stote and/or federal departiment employees, penal

inshitution employees, e1€.) ... it eeas s b e re e e e e ettt r et as e eeeasas 4 4
5. Profussional organizotion porsonnel (execulive secrelarios and/or chairmen in MEA, AFT, ete) ..ot iveien i en. s, 5 5

Use of Professional Time

Undor DESIRED estimote the percentage of time you would like to devote to each activity.

. Datirsd
1. Administrotion (including supervision, stoff conferences, e1€) oo oo vviiiiinieiiniiirinenaaienn.es | POV,
2. Teaching {including cdvising, group in-service work, ete) ... il . 2o %
3. Research (including originol creations, scholarly writing, ete.) ................ e .. [ .
4. Service (induding work with persons and/or egencies, consulting, et€) ........... Ve reserreeeas [ S,
5. Generol work (professional octivities not included obove) ... ..ol e S e %
.. . . 100%

. " waom
SECTION i IMPORTANCE
in this section we would like you to rate how mporlont eoch aspect would be in your IDEAL slementary school Icuchmg potition — the kind of toach-
ing potition you would most like to hove.
On this poge ond the following poges you will find stotements uhout certoin aspects of work thot many pecple find importont,
¢ Reod eoch statement corefully.
® Decide how important that aspect of work is to you in terms of your ideol teoching job - the kind of 'cachlng poslhon you would most h!:a
1o have.
Circle “1” if you feel that it is NO7 IMPORTANT (thal you can cosily do without it).
. Circle 2" if you feel that it is ONLY SLIGHTLY IMPORTANT (thal, if noed be, you con do without ).
Circle 3 if you feel thot it is IMPORTANT (thot it iv hard to do without it}.
Circle “4" if you fecl thot it is VERY IMPORTANT (that it is very hord ta do without it).

Circle *'5' if you feel that it is EXTREMELY IMPORTANT (that it is impostible to do without it). -

® Be sure 1o keep the ospect in mind when roling how importuni it is to you ‘on your ideul teoching position. £ €
® Do this for oll stotements. Answer svery stotement. |3 §
® Da not turn hack 1o previous statements, £ E g E'
Be frank. Give o true piciure of how imporlantl you consider eoch aspect £ z % S =
to be in terms of your ideal teaching position, E‘ -g’ £ & ?’_

£ - .
In my ideal teaching position, how important is it that .. . E 5 é E X
1. | would have the chance to do work thot is well suited 1o my obilities ..........coovieneenn.. ] 2 3 4 5
2, Yeachers would be dedicoted to the cdutation of chifdren .. ..o vveennvn.... e 1 2z 3 4 5
3. There would be opporfunities for odvontement in this work .........ouv.... N 1 2 3 4 ]
4. My work would lead 1a the dovelopment of my career ... ....oooviinye. .. P | 2 3 4 5
5. 1 would have the chonce 1o complete a lask | storded ..... e L PN 1 2 3 4 5
8. The pay would be foir for the work | do v v ot tte et e e e e PP | 2 3 £ 5
7. There would be cooporation hetween teathers ond other staff members ... .. e, ] 2 3 4 5
8. There would be o spirit of cooperction among the teochers ... .o it iii i innenine. 1 2 3 4 L
9. My co-workers would work hard ...l Ceeeiiriaaas P | 2 3 4 5
10. There would bo time 1a bry out some of M7 own i8O8 .. i e e 1 2 3 4 5
11, There would ba the chance 1o work indopenclently of others ... ... .. | 2 3 4 5
12, | would not feul fost ut an individuol «n my school systom ... . R, AU | 2 3 4 5
13§ would be given licedom in fiv wayy and means of doing my werh, e e ! 2 3 4 S
14. 1 would get full erodit for tha work [do o0 L i e e e ) 2 3 4 5
15. t would ba responsible for plonning my work ..., .. ... e e e e e H 2 3 4 5

ERIC
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In my ideal teaching position, how important is it that . ..

16. t covid teel recwre abovt the job . ... ... Neeaesa b eaat et ea et aca ettt cinansanni,
17. € sovid hove the chonce 16 e of service toothers ... . ......... fm e risteinece teeascaeeas
18. § wovld hove o tleor idea of whot | om required to Ge .. et eieiateeacaia et eiae

19, My principol would work well with his TeoCheTs . ... . .. coon et aarrarncanneeoscnnnnn neen
20. The principel would heve & dedge of qurticwlum ond inetrmBlon . ... iieiiieiie e e

A L L T
2. There weuld be Yittle poprr work { must de . ........ et i eave e e asea e tiiaen taeian aanas
23. The work would be chollenging ...........c0uuenn.n e et et et atset s teaate e rnentenian
24, ( woulldf heve increesing interest in my work, the longer T held the ol ... oonrineeunnennn....,
. lwevdlleamyioh ...... .. e e e et aae ettt aa e ie s abaase e santsee einaaaasns

26. There weould be chonces 1o enake vie of my best abilities .. .. ...ieiniinennnninoneeannnsiens
27. 1 would be sble 1o do something worthwhils ... ....... e it iiae e i iaiaeaeetaianaciancaataan
28. There would ko chonces oF gening whead in this werk ... ... ... B R T T T
27. My work would be pent of em expanding coreer in %he school system . ... . ..i.iuni...... cararae
30. 1 wovid be sbis te (ollow © task through te completion ... ...couiuunin...... creeciiiaaniaiae

3. My pey would compentote fov the amount of werk 1 do ... ........... PO, e eiaia
32. There would be o willingness 10 cooperate omong the total faeully . ... .c.iueivieeeierenniares
3. My to-workers would be Frieadly .. ... ... . it it e rreaiian . tieeecaeiaes
34 My 20-workers would be competnnt 100chors ..o .ot uie ot ie i eaiiartestaeeaiaaneaiss
35. There would be tirne 10 do new ond origingl things inteeching ............ cerievecaiiaenaiaaae

36. There weould be the chonte 1o do my work without much supervition . .. ....cu.vuieeencrisoaranes
37.lwov!dlulmpoﬂonluonmd.vodvclinmyuhoohyum............................_......
38. There would be the freedom te de e tosk my own wey ...... fenieea st esaaiiescancoonasnas
37. 1 would ge! recognition fer the work | would de ... .. .cuiiiieitnurenenness covnunrococanes
40. There would be the chente 10 moke decisions R MY OWRA . ... . iesee.ivironteis connensnnncass

41. My job would provids for @ secure fvture ... ..o0vvnn.e. e idia e e saienas sttt catcitocacanes
42. There would be the thonce 3e be of service 10 People .. ..ocuviviinniveionianerontnscncnannss
43. 1 would hove & definite rovtine in my job ....oveieonnin. ... Cietesaiscecennicnetaiieomaacss
44, My principal would bock vp his foculty with Parents ..... ..ot enuieeiennsesocennecennnens
43, My principol wewld be competent in moking decisions . ....... ieeacciiceetensantstanemnscnase

45. There would be the chonce te do differen things from fime 90 ime . . ... cvivvnierccrinncsnnesnn
47. § would hove few meetings thot {have toottend . ..o ovveeenrenn.. tissccsceisec sttt ncanvais
4B. § would be oble 10 do work that chollenges my abilities ... .. e taeiieteacaietetiiienoiannn
49. The job would bacome @ part of me, the fonger t held the job ... .. .. teecesiiaantotiiancinann
50. § would like the work | would bedsing . ... .. ...o.iiinniiiinnnnninnnan. eibeeeiisaaraaies

31. There would be the thance 90 da something thot makes vie of my abilities .......... i,
32. 8 would hove the chupie %0 o my best o) Ol 1imes ... \eun s iy et enieeenressenn taneeninnna
33. There would be chances for odvoncement in the work ....... tesa s e siieataitinantt e aaiaran
4. There would be o voriety of oipects in my work . ..o . oeuiuieieniieenonnrenrore ernnninnas
55. 1 would have the chonce 9o complete eoch 408k .. .o . ii.iu.uyriononsioronsnsanoincnsocansacs

568, The solory would be 0deQuets ... .. . ciiiniatiiiacanarerocsonarodoncrosaccnanaooriasas
57. There would be willingness of teochers ond other staff 10 T00PEIEIe « .o iveneenenn veoenninan
58. My co-werkers would be easy to moke friends with .. ... cvviriecerinnceintaeinniiisoanancsne
50, My co-workers weuld be diligent workers ............ Ceeeiearteniatscecentancatiissaotanans
60. There would be time 10 develop new and better woys foteach ... ..vivenieninnnnn... ctsasane

61, There would be the thonce o do my work without depending o Gthers .. coovvisscenineninianas
€2. The poople with whom | v:ould work wovld cure obout me o1 un individwel ............ eeiiaaaas
£3. There would be the freodom 19 docide how 10 do my work ... ..ottt iiiiie  avienainnnn
64. The principol would tell me wien 1 hove done o good job intenching ... ..o..oiuit i anna.ns
6. § would hove the frecdom to yse iy own judgment . ........... e beiietaaiaaan Ceiisascianaan

66, My work would provide for stendy employment . .....viiiiiennenaiannnan.
67. Shere would ba the chonce fo help people . . .o.ooniuiian, . un
63, There would be moce tovtme cupects inmy work ... ... ... .
89. My principol ivauld hondle (uilly the complaints brought by uudlon eeeneas
70. My principul would provide help on hard profdems . .. oeeuuiicenatsiiccncnicssccancnas
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In my ideal teaching position, how important is it thas ...

F1. Thare world be the chante 10 do 10mething difertn? Ovary oY - .. .otvimenanniononeerrninaass
7. Ehare would be many epporivnitias te werk with ether veochers ........ Cheembieaa et eeas
73, § wovld be ebile to find chalienge in my werk .. ... Ceeseseeeiciictetincadsiacontstetonsens
74. § would enjoy oohmgebnnnd-mg tR\ehﬁgolehnMyh..........4................
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$ What other cirerr Galds appesl to you?

THANKYOU!
Q
ERIC

Aruitoxt provided by Eic:




