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. (Developmental Therapy) for emotionally and behaviorally disturbed _
children, uhqch uses normal developméntal milestones as a guide to =~ = '/
teaching by ©objectives; b) a performance-based»team teachlng model
with three clearly specified roles (psychoeducational services to :
_children and families; professional, paraprofessional,. and volunteer . . . ..
tralnlng.'and technical a551stance) for vhlch trainees are prepared

by sequential assignment in.each role; c¢) . a highly functional
evaluation systeli which is criterion referenced to Developmental
Theory and with which tralnees learn to evaluate each child's

progress in the. developmental curriculum, thereby using evaluation
procedures to obtain ongoing feedback into the teaching process; d) a
series of audiovisual training packages enabling individuals to learn
the model at their own rate and at locations away from the center.
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o e S RUTLAND CENTER: A-MODEL PROGRAM OF
v TEACHER TRAINING AND SERVICE FOR CHILDREN WITH SEVERE

EMOTIbNAL AND BEHAVIORAL PRGBLBMS.

Part I /
_ o o
Summary L .8

The Rutland Centeerroject:is a combined teacher

' training-service quel fon the educetionfof children

&

w1th severe emotlonal and behavioral problems from 2-14

4 years of age. ‘The model has several unlque features'
. j u
< .se @ NEW social-emotional curricul (Develop-

mental Therapy)_fqr emgtienally and behaviorai-

1y disturbed children which usés normal de- *. |

velopmental milestones ds a guide‘to teeching'

by objectives; = " o | 1:Mewr--ﬂ~’4-
o a unique performance—based~teaehing teaﬁ modei

. with three clearly specified roles for which . ;
ﬁ;:;‘.'.‘:-.:: Wele £ '

trainees are prepared by sequential assignment

* in each role;

[

%*The program descrlbed'hereln was funded in part by the

Georgia :Department of Education and the U. 8. Office - ' ' 5;/f

~ of Education Handicapped .Children's Early Education
= ,  Program, P. L. 91-230, Tltle VI, Part C: Grant #OEG
0 70—4701 (618) . :

~B
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.+« & highly funetipnal eveluafion system which is

crlterlon referenced to Developmental Therapye

<

'and with whlch tralnensnlearn to evaluate each ’

‘ K
. —t

ch11d:s_progress in theldevelopmehtai cgrrlcu— .
lum,.theréby using evalyation procedures to - |
‘n". : ,obtaihdoﬁ—goihg feedback into the teaching '-<;. o ‘.
| process; . ' . . .f:l
Ceae and-e series of audio-visualltrainihg packeges_
_enabling individuals to learn the model at |
their own rate and at locations awayffrom the,

~ center.. L . -

The project has been awarded funding from.compe-_
tive grant programs for four consecutive years from the

U. S. Office of Education; Bureau of Education for the

Handlcapped as a model dEmonstratlon preschool program. - o

It has been supported aIéo by the Georgla Department of

prenkie Education for four yedés as a demonstration model for

= ~ serving schOol age chlldreh with severe emotional and .

/
/

IS
behav1oral proble 5.

cum entat;on_of_the_efﬁectmness_oiihls ' : N ————

)

tra;n1ng—serv1ce model. is offered in several ways. Re-
v . .
0 o . ) ' . »

2 v .-




oy . -
quests for graduate training have come from tﬁirteen

different departments of the Uﬁiversity of Gebrgia;

- —

requests for undergraduate tralnlng from ten departments.

. In-service tralnlng requests from school systems through

otit Georgla and the Southern reglon resulted in 97 work-

“servational instrument.

_ shops on the Ruthpd.Center—Developmental Therapy model.

As a measune.ef the effectiveness of the teachers

and the curriculum, the progress of children receiving

" Developmental Therapy is documented in two ways: a

developmental'milestones rating instrument and an ob-
: . . / . .

E

Finaliy, the number of replications of the model
indicates its effectiveness. Twelve other school sy=
stems in Georgia and five outside of Georgie*have

: _ | ; _ »
established programs for severely emotionally and be-

s

| haviorally,disturb%d'children and are using the Rutland

_ training. , +

B U

Centep-Developmental Therapy model for sebvice and

-




Part II S~
, o ' .
o o  Case Study S ;, ek
THE RUTLAND CENTER
Athens, Geéorgia
¢ : %

A MODEL PROGRAM OF TEACHER TRAINING AND SERVICE SR
FOR CHILDREN WITH ‘SEVERE EMOTIONAL AND BEHAVIORAL

- PROBLEMS WHICH USES A:PSYCHOEDUCATIONAL CURRICULUM

& -

CALLED DEVELOPMENTAL THERAPY

. The University of Georgia
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THE RUTLAND CENTER CONTREBUTION T0 -

TEACHBR EDUCATION .

The .education of children with severe emoticnal '
and behavionai/probleﬁs has historically been a concern
and ¢ llenge to educators;‘iThe preparation ofvteacbers
. for this’ field has been‘equally challenglng. T;achers )
of disturbed chlldren need to be preﬁared to face the
assault of blzan;e behav1cr, attltudes of re]ectlon,and
verbal -and phy31cal acting out by the chlldren they
are to teach. They need to understand and work with
psychlatrlsts, psychologlsts, and soc1al ;orkers ‘who
have respon31b111ty for the treatment of such chlldren
and their famllles._ They must be prepa;edvto educate in.

the domain of social-emotional development. They ave

confronted with varying social standabdé and expectations*

@

for these children by their families and their community.

They see the compounding effect of severe cultural de{',

» privation on potentially normal emotional responses.

°The essential tools these teachers use are reality,”

e

rules, soc1a1 expectatlons, motlvatlons garlves, feelirgs,

~



. the teachér of disturbed chfidreo must be able to

*
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anger, conflict, successes, and failures. They must
R * . v X

understand,these:powerfhl.forces; They rust understand

their own responses to these forces. They must learn

< -

. that they are the catalyst in the teachlng process.

_Of‘en, they are the only agent for change in.the 11fe of -

't
a disturbed child. They must know where they are

<

headed; what their goals are for these-children; what

steps they must follow to reach these goals., Fifally,

* pecognize the accomplishment of an established goal;

when new goals and objectives are needed; and when new

procedures could enhance and expedite‘the goal. All of

5]

these elements must be ineluded in a program preparing

teachers to educate emotionally &isturbed childrenJ“

.
.

This case study descrlbes a prOJect which has

- N 4

addressed itself to these 1ssues, offerlng a model for

traihing and service which has been.successful}enough in-

rehabilitating'seriously-eﬁotionally disturbed children
. . . P )

_that it has become a prototype for several state and

: N . .
national educational service delivery systems..

Teachers in tralnlng as well as many. experlenced

_ teachers have contrlbuted to this model. The progress

a

6




of .chjldren taught by them has béen carefully docu-

mented.. Such'documentation is offered as.a signifiecant

.
.

measure of teacher and currlculum effactlveness.'. N oe L

L* . Aty ,“3_\1 - o .. e

" The number of repIicatlops of the model is offered as .. .

oo . a; external measure of‘thé model's effeetiveness.

V. &n the Rutland Center meael, trainipg and eervtee. .

,, cannot be separated. The model is both a means to -
effectively train teachers and an_edqcational service o

Y : T : S

. delivery system. R - .
. .. Bemefits -, . - . T
. i - S . ' ’ ’ ’
¢ &"¢ " The behefitsvbf the Rutland Center model are seen L.

as: _(a) combining the resources of<e service.ageney

L] ..

L L w;th teacher tralnlng for more effeetlve utlllzatlon of

resources and profess1onal manpower in the educatlon
o - ‘ . l : ’
of emotionally and behaviorally disturbed-childﬁen"~~

¢
-

(b) comblnlng educatlonal and treatment responsibilities

for more effectlve commun1ty programs of rehabllltatlon

-

N ' for‘these chlldren and their families; (c) providing

; cehtrelly located; compbehensive, professiqnal re-

S S T,

. sourcesxto school systems and communltles which are

ﬁeveloping.services for disturbed thildreﬁ;,and (d)




¢ -

utilizing paraprofessional neighborhood people and
parents to assist in major portions of the teaching bro-
cess. - S =

To contribute to the effectiveness of teacher.

training, the model has four specific products to

¢ K ¢ - -
» . €

offer: o : . _ ‘ W
- 1. A néw, comprehensive curriculum for enhanclng . .
“social-emotional growth of emotlonally and '
behavioraliy disturbed children between the : !
ages of 2 and 1y years. _ Sk i}

2. A common understandlng of goéls, objectives,
techniques, and procedures for 1mp1ement:ng
-« the currlculum. : :

[

3%}

. 3. A service prototype with eleerly defined -

roles, skills needed, and system for service . :
delivery.” .
4. An effective and useful accountability system . )

for both intepnal and external evaluation,
used by all- part1c1pat1ng personnel to docu-~ .

T - ment program effectlveness. P T

—_ . PR
2k




THE RUTLAND CENTER

Athens, Georgia .

DESCRIPTIOﬁ
" The Rutland Center of Athens, Georgla, is. a model

T

: _ program serv1ng chlldren between 2 and- 14 years of agé :
with severe emotional and-behav1oral problems. The .. |
Center's;najor'goaiiis to‘deonease’thepemotional and

' beﬁaviorai'disordenS‘of.childreh through a'new psycho-
educatlonal currlculum called Developmental Therapy.
o . To accompllsh$the major goal, the center operates

: through three ba31c components. These components along

with brlef descr1ptlon§ of goals and. . functlons are._

o )

e
. Psychoeducatlonal Servs.* to’ Children and
: Pamllles

e o - }SerV1ce t6 Chlldren Goal' to increase the. -
o - coping behavior of referred children in thelr
. ‘home- znd school énvironment so that after a
/ S .*speclﬁned treatment period (estimated at -
o <o s time of enrollment) these’.children will have
achieved particulgp stages of Developmenta}
Ther:py (stages based on measurably stated

voos oo soc1allzatlon, and’academlcs.

‘ 'SerV1ce to Pamxlles Goal: fo provide informa-
N R ;tlon 'about ‘the. developmental .needs of réferred ..
R ST - ‘children and gss1stance to families in meeting

. ; tbese needs. \ :

+ ) i . X . .

- - L

objectives) in behavior, communlcatlon, e



2. 'Professional, Paraprofess1onal and Volunteer
_Training

Geal: to develop and conduct tralnlng se-’
quences in the service model and in Develop-
mental. Therapy ‘techniques for the preparation .
of professlcnal paraprofessional, and volun-
teer personnel.- both within the center and at
other sites, so that after varying time ‘periods
- dependent upon the trainee - the trainees
will be able to work effectively in selected

~ aspects of the model and therapeutic process.

B

3. ‘Technical Assistance -

Goal: to stimulate development of new centers

serving emotionally disturbed ¢hildren by de-
o _ ~ veloping and disseminating information,
training materials, and consultation services
concerning all phases of the project, model _
_and treatment method -to interested professionals
and community groups at locali, state, and na-
tional levels. :

The DeVelogmental Therqpy Currlculum _ «.jf s

Developmental Therapy is'a psychoeducatlonal ap-

”proach to teachlng chlldren who " have severe emotlonal }
: and behaV1oral orobléﬁsT“If*‘s designed for spec1al

education teachers or' other mental health wdrkers,
'3parents, volunteers, and paraprofessxonals to use in.

a therapeutlc classroom w1th five to eight chlldren An

a group. The curriculum process ;s a developmental

) .
P

. . I . .
progression which stimulates developmentally appro-

10



A .

priate behavior, closely akin to normal growth pat-
terns. Developmentally suitable experiences are systema-

tically used in the program to stimulate constructive

,behaviors, partioularly when experiences represeht'small

-sequentlal steps toward normal maturatlon and. development.

Slmllarly, nonconstruct1Ve behaVJors are redlrected,
outgrown, or extinguished as a child learns more re-

wardlng and satlsfylng adaptatlons to hls world.
/ .
The Developmental Therapy curriculum works ir four

3

areas.encompassing the.renge of problems exhibited'by;

disturbed children: behavior, commnication, sociali-

- zation, and academics. Within each curriculum area,

maturational'sequences'aﬁdvmeasureble objectives'are

o : | . . .
outlined. The objectives are specific to each-curricu-
lum area, while the maturational sequences shown below

cut across all four curriculum areas.

i

Stage I: Responding to. the Env1ronmnqt with
Pleasure

Stage II: Respondlng to the Env1ronment W1th

e Success . : :

Stage III: Applylng In61V1dua1 Skllls to Group
: = "Procedures ’

g~ —————

Stage IV: - Velu;pg One‘s Group o . v

1

oo
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w

-

Po— T,

Stage V: _Applylng Individual and. Group Skllls“
T " in New Sltuatlons.

¢

A Figu;e l’displaying the goals'for.each;cqrriculum
area a%'each stage_of therapy appears on the'folloﬁlng
.oage. Figure 2 presents a summary-of.fheeteachef's role, i
,'expefience; materialsland type of:envi:onment peeqeo at':

e . i

_each stage of" therapy.f‘ .
| Chlldren are enrolled in one of twelve therapeptlc
classrooms organized accordlng to five stages of develop-.
ment.__Thus, mastery of.developmental mllestones-ls }

used for”grouping'chilcren rather fhan chronological'aée._
A progression of specific objectives afe'established

-

for each child in'four-currlculum areas .~- behavior,~'
communlcatlon, soclallzatlon, and academlcs -~ for each i |
developmental stage. Further, the program seeks 'to -.4‘ _ <
‘integrate the dlsturoed chlld into the malnstream of
normal.experlences.. Chlldren'attend classes at the - -.‘x -
.Center'for onlonne or fﬁo houfs.a day and.frooAtwo '

to five days‘a week, with freouency aﬁd.lengfhnof““

paﬁticipaﬁioﬁ decreasingvas the child moves‘frommA_ - “, o
,Stage I to Stage v classes, at the same timg, moség’

children are s1multaneously enrolled 1n a regular ele-’

12



Figure

N

DEVELOPMENTAL- THERAPY GOALS

FOR EACH CURRICULUM ‘AREA AT EACH ~. .,
STAGE OF THERAPY .

| #y

e e m

* BEHAVIOR

COMMUNICATION

4

SOCIALIZATION

ACADEMIC SKILLS

=

MO>An

To trust own body

and skills

. J
To use words to

‘gain needs

To trust an adult
sufficiently to
respond to him

To respond to the: envi-

‘ronment with processes.

of classification, dis-
crimination, basic re-:
ceptive language. con-
cepts, and body coordi- .
nation-

P

MO>a0n

-

To Successfully

"participate in

routines

[

To use wo é to
affect gtters in
constructive ways -

To participate 'in
.activities. w1th

others .

.To part1c1pate in ‘class- -

room routines with lan- '

' guage concepts of,sim-
" ilarities and differ-
;ences,wlabels,~use;;~w§n1

color; .numerical pro-
cesses of ordering and . -

-ﬁi;_cla331fy1ng, and body
g coordlnatlon ’

111

Mo>Aa0

To apply indivi-.
dual skills in

group processes

To use words to
express oneself
in the group

“To findﬁggtisfaé-
“tion in: group
activities”

To part1C1pate.in the
group with basic ex-

pregsive language con-
éepts; symbolic repre-

-~ 'sentation of experiences

and concepts; functional
semi-concrete concepts
of conservation; and

‘body coordination -

B ER N

o

v

To contribute:
. individual effort
"to group Success-

To use words to
express awareness
of relationship be-

- tween féellngs and
- behavior in self

and otheps

To participate

spontaneously and

. successfully-as a

group member

il

-To successfully use
- signs and symbols in
.- formalized school
:work and in group
'eﬁperiences‘

{

MG am

< .

' To respond to ;-

critical life
experiences with
adaptive-construc-
tive behavior

‘Po use words to.

establish and en-
rich relationships

13

-To initiate and
"maintain effective

peer group rela-
tionships 1ndepen-
dently

;enrlchment )

To successfully use .
signs and symbols for

[

- formalized school ex-

periences and personal



Figure 2_

. SUMMARY OF o’
9 DEVELOPHENTAL THERAPY STAGES

I

STAGE I: Resmonding to the .Environment with Pleasure
General Description: Pesnondinq and Trusting +

TEACHER'S ROLE: ' - Arouser and satisfier of basic needs
TECHVIOULS- Lo Body languaqe, controlled;vecabulary, routine, stimulating
activities ' :
INTERVENQIOR; Constant nhvsical contact, caring, arousing
* ENVIRONIMENT ‘AND ‘Routine constant, luring rather than demandina, stimulating,
EXPEPIENCES: . . arousing activities (sensorv)

S —

STAGE II: Responding to the Environment with Success
General Descrintion: Learnlng Individual Skills

_TEACHER'S ROLﬁ: Verbal Yeflector of success, redirector of old coplnq behav~
: S iors to successful outcomes
TECHNIOWES r - Routine , con51stency, holdan limits, red1rect10n
INTERVENTION: -Frequent, bnth nhysical and verbal
ENVIRONMENT AND Nctivities leading to self-confidencef communication

¢z - - EXPERIENCES: - . .. activities;;s'ucce."‘:-:s.__free nlay time, and svtructured play

STAGE III: Learning Skills for Successful Group Part1cloatlon
General Description: Applving Individual Skills to Group Procedures

TEACHER'S ROLE: @ Reflector of . feellnqs and progress, encouraqer, holder of
K _ ' limits
TECHNIQUES: Reflection of feellngs. nredictabilltv, frequent verbal
_ - : intervention, consistency ' \ :
INTERVENTION: ° - Frequent, group foous, mostly: verbal = -~
ENVIRONMENT AND Focus on rules; focus on group; focus’, on consequences of
" EXPERIENCES: " behavior; aoproxxmate real life as much as group can

tolerate, nredlctable structure; sharing

[

_ i STAGE IV: Investing in Groun Processes
General Description: Valuing One's Group : S
TEACHER'S ROLE: Reflector of reality and success;. counselor qroup leader -

TECHNIQUES: Realitv reflection, individual LSI, q;oup discussions
, a1ﬂed at nrohlem solving, aroun plannxng
. INTERVENTION: . Intermiftent, aporoximating real life
'TENVIRONMENT AND . Anproximates real /life with normal expectations; Fmphasxs
EXPERIENCES: on learninq exneriences, junsimulated normal expectations,

role play, f1eld trlns, glans developed bv children

J o e ey »

A + STAGE V: Apnlv1nq Indivxdual/Groun Skills in New. Sltuatlons
Géneral -Descrintion: Genera1121ng and Valuing . L
TEACHER'S ROLE: Counselor, teacher, friend °

TECHNIOQUES: " Mormal expectations; relationships between feellnqs, .

L - behaviors, and conseauences non clinical

INTERVENTION : . Infreauent o

ENVIRONMENT AND' .  Normal childhood settlngs. conversations about real ‘life
EXPERIENCES: ' experlences, support in solving nroblem s:tuatlons, inde-

pendent skill bu11d1nq

W

o
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mentary school, kindergarten, nursery, or day—care center.
Be31des the child service component, the Center also

offers services tg parents.- These serv1ces focus

primarily upqn'prdviding parents with information about

: . Y .
the child's progress and needs and assisting parents in

inplementing a.parallel home prdgram. The individualized

_parent program typically calls for 1n1t1a1‘cqntact and

"tuning 1n" to the child's needs from a developmental '

refernnce point, frequent communicatlons with the center s

teachers, parent observatlon and participation 1n the

Developmental:Therapy classes, and later, decreasing

center support and communication as ‘the parent de- +

X,
.<4b

velops necessary coping skills and a reallstlc under-,

standing of the child. ' A ' ;



THE EVALUATION SYSTEM

Rutland's evaluation system .is considered an.
, integral part of the overall project rather than an . ‘

adjunct to it. All staff and trainees are faught to

/ o utilize the evaluation process as part of treatment’ ﬂ«:);f
feedback. Thé.evaluation team‘(a Codrdiﬁator, one S
. > : : ;
: o _ L S ' : :
, full—time and one half—time evaluator) provide evalu- f// :

- ative- serv;cesmfbr ggggﬁgomponent of the program using/

‘ e
_._~,__.‘,_.oﬁ e

a three—par+ model—-plannlng, monltorlng and appralslng -
‘111ustrated on-the follow1ng page (Plgure 3) ~The

goals of thls model whlch empha51ze the formatlve

rather than the summatlve functlons of evaluatlon, are
e helpaexpress queStlons to be answered and 1nforma-
tion obtalned;ito cqllect the'ngcessaryhlnformatlon;

and to\prepare the data in a form useful to :the staff.

o

#" The evaluation plan for services to children con-

. I .
sist of five major phases coinciding with the-flow of

diagnostic and teaching procedures. The phases are
e e o ) . .
intake, staffing, monitoring, termination, and tracking.

Each phase is directly supported,by data COlIected and

'« summarized by the evaluation team, which assists in the

@ o

16
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determioation of the chilq‘s problems during intake &nd
staffing; provides'periodic feedback for maintafying

and adjustlng the currlculum, assists in Spéleylng
graduatlon criteria; and obtains follow—up nformatlon

7

after the child's Center'program ends.
» Two major 1nstruments are used to evaluate the
progress of chlldren in the program. The Representa-

tive ijectlves Ratlng Form (RORF), a progression of

developmental objectives, is completed by the teachlng UL

team every five weeks for each child. The team indi-
cates whether an objective has been mastered, whether
‘it is-a major focus of the individual's-program or a

secondary objective needing some work, or whether the

Chlld is not ready for the objeﬂtlve. Each developmen-

2
2

tal rating can be summarized showing the'child’s past
ahd‘current developmental stages and rate of ﬁrogﬁess.‘ g
The seconc instrument is the Systematic Who-to-
Whom Analysis Notation (SWAN), an observationa; instru-
ment based uponrthe developmental’objectives. The in-
strument measuves a chlld's interaction in the class—
- room with other chlldren w;th the teachlng ‘ceam, and -
Wth the materlals.‘ Varlous behav1ors measured by thls_

g | .18 s
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instrument are judged to be positive, negat}ve, or

neutral, and increases or decreases in=fhese behaviors
: . .

are assessed.%*

The-initiétion of each individua} parent program

involves pfomoting pa:entél.acceptaﬁcé of and coﬁcefn

for thefchild‘s'pfébIems. From the evaluation view-

point, this is the bléﬁhing phase. Next comes direct

parent involvement and the dQCumgﬁtatioh of this in-

volvement (monitoring).' Detailed_accoﬁpts are kept on

‘ways .the parents partiéipat?_in working with the child.

Parént data collected are frequency counts and unob? E

trusive measures--indicators of information shared,

s

~ parental. acceptance, involvement, and activities ‘outside

S

D

the Center. The appraising phase includes summarizing

' Y : e la . :
all of these indicators and examining change in parents:

2

with respect to awareness of child's development, work

on child problems, and cbnfidence'in:the Center.

‘The goal of the training component is to demon-
SN o . |
strate and teach Center processes to other professionals

§Samplé summar&'data of progress of one group of children -

as measured by these instruments is contained in
Appendix A, Part 1 and Part 2.

N 4
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. and"preservice trainees and to disseminate professional

information to programs serving emotionally disturbed

.children. The evaluation team helps plan activities

: / :
ard prepares materials such as time charts and feedback.

0

forms for workshops, seminars and the like.

o i 9

In this model, teacher and curriculum effective-

ness are measured by progress of children as documented

-

by the pr=v1ously dlscussed 1nstruments (RORP and SWAN).

Trainee effectlveness is measured by the pre-post tests

/

and other materials -contained ;p»the Rutland Center A-V
-7 . ’ i o ~
Training Program and by repeated ratings of core com-

petencies, all described later in the training seétion._

A trainee's assignment to each position on the teaching

teams also is a measure of progresé and‘indicates'mabfery
of each defined set of skills for a particular role.

-Data collected on trainees duringftﬁé monitoring

vphaée include self ratings, supervisor ratings and de-

scriptive and anecdotal reports. All trainee data .are

. . T
used as feedback to the irainees during the training

<

sequence. _ ‘ .

Evaluatlon of admlnlstratlve act1v1t1es 1ncludes

-t

collectlon of data on number of chlldren served, amount g

20
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of imobrovement shown, type of services rendered; costs,

« P

staff training, and commmity impact. Several measures

not specifically related to a particular area of effort

. have proven particularly useful in administrative

decision-=making. Ipese include a staff Feedback Ques-

tionnaire, Training Session Evaluation Form, and the

Rutland Genfer.Visitor Questionnaire. The 1972—1973

annual report contains an administrative summary of the.

&
'Rutland Center serv1ces and 1nr1udes summaries of

prlncipals and teacher s responses to an annual ques-

T [\

tionnaire. This’ report is included as Appendix B. .
“'External evaluation of the modells_effeétiveness
is offered in a number of ways.

...Seven new centers have been developed as )
repllcatlons of this model in Georg1a, : ’
servzng 61 school systems (reported in
Georgia Alert, published by Georgia Depart-
ment of Educatlon, Septenber 1972).

«+o.Five school systems outside of Georgia are
developing programs for disturbed ctildren
using the Rutland Center Developmental
Therapy Model These’ programs are receiving
technical assistance from Rutland Center -
under a grant from the Office of Education,
Bureau of Education for the Handicapred P
(Grant No. OEG - 0-73-5583) (See Appendix C
for representative letters of involvement).

<

.. o
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. «.the model was selected by the U. S. Office" .
of Education, Bureau of Education for the .
Handicapped for a three year demonstration
‘of its preschool component (Grant No. OEG- N

* 0-70-4701 (618\ -

...the model was.selected by the U. S. Office -

"~ of Education for a second three year demon-
stration project applying the model *o the
education of children with many differe t

" handicaps in cooperation with the Model
Cities Program (Grant No. OEG - 0-72-4560).

L ~ +«+A new Developmental Mu51c Therapy curriculum
has been developed from the model (Graham, K.
"Seven Million Plus Need Special Attenticen. -
Who Are They?", Music Educators Journal,
- volume 58, No. 8, April, 1972, pp. 22-25.)
- (See also Appendlx C for letters of support)
[ R S
' ««.The model was selected as one of five from
among ‘50 programs funded by the Offite of
Education to be described as an Exemplary -
N Program to receive national dissemination o
through a project by the U. S. Office of . = V'3
Health, Education and Welfare, National ‘
.o Institute of Education, Task Force on
Dissemination and the Bureau of Education
for the Handicapped, Early, Chlldhood
. Education Program (reported in Exempla
Program for the Handicapped, Vol. 3, "Early
W Childhood Education Case Studies" Abt
' Associates, Inc. Cambridge, Mass. June 1973).

-
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. DEVELOPMENT OF THE PROGRAM .-

T

Rutland Center is an outgrowth of the Unlver31ty

of Georgla s Spec1al Educatlon Cllnlc for Dlsturbed

-

hChlldren establlshed in 1964 by the Pr03ect Dlreetor

as a part of the flrst spec1a1 educat:on trammg program E

I

fbr teachers of’dlsturbed chlldren 1n the state. Ih

/- L

f1966 under.a new state plan“to develop communlty

.

_ mental health centers the cl1n1c began prov1d1ng dlrect,

spec1al educatlonal services and treatment, dlagnostlcs,
* ./ . ’ )

and famlly support serv1ces in a therapeutlc classroom
sponsored 301nt1y by the Univer31ty and the local Health“

~Department; ‘At the same tlme, research and applloatlon

- ~

¥
- led “to the creatlon of the Developnental Therapy

currlculuﬁ

—~In 1970 ~the pro;ect was funded for a three year

#ge e

perlod jolntly by the Offlce of Educat1on Bureau of

/

Educatioﬁ‘fbr“thelﬂangigapped;-the Georgia Department |
of Edueation' ano the Georgia JDepartment of.Hu;an7 ‘
.Resources as a model comﬂunlty—based, psychoeducatlonal
icenter, centrally locatlng profess1onal mental health
and_educatlonal persohnel‘ln_a'c00perat1ve program;

2
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a
“

for psychoeducatlonal service to serlously emotlonally
dlsturbed/chlidren. The orlglnal tralnlng funct;ons
contlnued to ‘expand as the program&developed 7

of Flgure b portrays the cooperative nature of the
Rutland Center prOject llsts elght spec1f1c psycho-

educatlonal services, eight tralnlng functions and

five dissemination functions. Operations were enlarged_}

Q2

during thecfirst-year to include two sa;ellite centers

" in other'seotions of the State and to pilot test a“

I

formalized wversion of the‘Developnental Therapy cur—:

riculum. From the first year success, the 1dea was:

fbstered of u51ng Rntland Center as a model for a state—

onal Center -

wide comprehensive Georgia Psychoedu
Network. To 1mplement the 1dea, $2.9 mllllon in funds
were secured in. 1972 from the Georgla General Assembly‘

e
to begin operatlon of the network with seven centers,

;iserv1ng 61 school systems and 1,580 chlldren. Flfteen‘
A network centers now are underway in Georgia; targeted .

to serve 3,399 children and their families by the end

/

""of the 1974 school year. All but one of these cen%ers

‘elected to use the Rutland Center model.

)
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Additionally, five school systems woutside of

Georgia have beguh replications of the model'during
1973-1974,

Néw in its fourth year of operatioh, the Rutland

Center is administered through the Clarké County School

District with continued support. from the University of

Georgia. . Rutland Center continues to offer direct

services to parents and children from a ten-county area,

i

as well as providing extensive technical assistance to

other School systems and training for preservice and in-

service education.

‘
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'PERSONNEL

-There ave currently,HT people on the Rutland

Center staff, of which 75% are full tlme employees.

Approximately 20% are male and 20% are ﬁlack. Their . &

levels of educatlon rangerrom high sohool dlplonas'
to.post-doctoral'training. In addition to the regular.
staff up to 13 tralnees (interns and practlcum students)
are’ accepted for training at the Center each quarter. )

| Rutland Center has four top admlnlstratlve per-
sonnel‘ The PrOject Director, the Coordlnator of Psycho- |

educatlonal Serv1ces, the Coordlnator of Evaluatlon, and:

“ the - Coordinator of Tralnlng.* The Dlrector is responsible

-

for overall program effectlveness, admlnlstratlon, com~

munity contacts and support the Technlcal A531stance

;

.Office, and dlssemlnatlon of 1nformatlon about program.
5

The Coordlnator of Psychoeducatlonal Serv1ces is admlnls-
v-';\
tratlvely respons;ble for. the dallyﬁpsychoeducatlonal

ﬂ‘na

servlces to chlldren and parents, worklng closely w1th
" the teachlng teams_and coordlnatlng the work’ of all
teams in evaluatlng a Chlld's needs, a551gn1ng hlm to

‘a group, and plannlng hlS 1nd1v1duallzed program.

[ .

%The administratiye personnel are identified in Appendix D.

27 .
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She.also sﬁpeﬁvises,school iiaisen and'folloﬁ—up services.
The Coprdinator,ofIEvaluatiop is.in chafge-of evalueting
all, Center coﬁponents'including services to children ane
parenfs,'traising; and administration. .He isialso
Coordinator of the TechnicaT Assistance‘program,'supe%—‘
‘visingAtechnical assistence staff,-heiping new progfams
with proposal writing, implementing new_progfams,
planhingyfor'staff training and‘cdntinﬁing;evaluation.
The Coordinator of Tralning is rqspons1b1e for the |
orlentatlon of col;ege students from all departments to
the Developmental Therapy model. Us1ng the Rutland Center
A-V Training Program she prov1des student counsellng,
tralnlng seminars, demonstratlons, Fbserwatlons, end
assignment to_ireatment'feems.. e

There are two unusual features of the steffing
patteﬁn used in tralnlng in the Rutland model - THE .
THREﬁ ;ERSON TREATMENT TEAM STRUCTURE AND TPE STAFF, v
ROTATION'SYSTEM. Both features are hlghly affectlve pro- |
cedures for 1ntegrat1ng tralnees from manj educatlonal
levels and profess1ona1 backprounds into. the serv1ce
aspects of the model._,

I R . - PR
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The Three-Peérson Teaching Team

‘Most of the ‘professional staff and trainees are

members of the teaching teams. Each of ‘these three-

person teams, workmg with a group of‘ up to e:Lght

chlldren on a spec1f1c develoPmental stage, con31sts

of a lead_teacher, a support teacher,fand a monltqr.'

_This year there are 12 teams at the-Center each assigned

3

- to- one of five mornlng or seven afternoon classes.

Trainees are ass1gned to each of the roles in sequence

durlng a calendar year. However;ionly one trainee is

assigned to each team at a time.

‘A sgppert teacher may be an;experienced teecher,.

a paraprofessional, an intern teacher, or other trainee.-

~ She must be able to assist in classroom activities based

. upongthe_developmental curriculym’ and goals established

for children in the group. The support teacher has de-

_ onstrated prlor mastery of the Rutland Center A-V

= e
Tralnlng Program. She works ‘as avcomplement to the
lead teacher and_ls.requnslble for handling 1nd1vﬁdual

crises and maintains children's attention toward the

lead teacher. -

J
.Y
|
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" A lead teacher is experienced'in implementing

Developmental Therapy and us1ng the data instruments.
 She usually has a. Master s degree in Special Education,
but may Be'anyone who has demonstrated competency in
Developmental Therapy ' through prlor participation in
the training programs as a support %eacher at the Center.
The lead teacher provides the»central focus in the class-
room around the Develcﬁhental Therapy bbjectives for
cach child; initiates group action;.is responsible for
curriculum planningi and;is constantly and actiVe1y5
involved in assessing the-progreSS‘of each child aqd
the group. | e ' .
A‘monifor is always someone-with demcnsfrated
classroom competency in bothlthe.léad and_support
’-feacher positions; ,The monitor often,has had prior;
training in social casework or gcidance_counseling.,

The monitor observes the class daily from the observa- -

tionh room as the lead and support teachers' sourde of

daily-feedback; The monitor plans, arranges and
(.

e

carries out all parent contacts, observes the thera~‘
'_peutlc classroom w1th parents and regular school

teachers; provides immediate feedback to the teaching

30



hd [

team on group proceéSeq;;individual chiidren‘s responses
and teacﬁe;s' teéhnigues; assists iﬁ~prog;am piaﬁniﬁg-
for the class, and plans with pa;ents:wafs to implement
similar programs at home, Thé monitor also serves aé

a crisis back-up person when-.a third adulf is needed in

the classroom.

Staff Rotation System’
MosF full time profesSionél staff énd-trainegs
‘serve on both a morning and aftérnoon treatment team,
usuglly in a different ppsition_and sometimes witﬁ a
'differen%‘stage of Deve}opﬁentgl Therapy. .Fof example,
one staff‘membér may b; a lead teacher for a Stage IiI
_class-in the morhing, ard serve as monitor for a étage

IT class in the afterapon.

Staff énd trainees also are_assignedrnew positions
every.fen‘weeks when childben are reevaluated and re-
groupéd'éécording to maéfery of Developmenfal Therapy
objectiveé. These aésignm;pts aré made according to
#téff ppefefences and‘capahilitiés. This rotation

system prevents staff and trainees £rom becom%ng over-

31
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whelﬁed with the problems of any particdlar child and
family and their apﬁroach from getting stale. Rotation -
alse broadens their understanding bf more children
and of the wide range of applicdtions of the therapy
1tself. Children and parents benefit because this sy- -
étem‘preventg_dependenee on individual staff members
~ and promotes individual growth through the experienee ‘
of charge and ﬁregressf

The rotating team teaching concebt,evelved out of
staff didsatisfaction duriné the'program's first doera—
tional year. At that tlme, no monltdr pos1t10n existed
and the staff roles were 1solated' teachers_worked

w1th children and social workers worked with parents.

‘The teachers felt they.needed more current family in-

formation and family involvement while the social workers

felt they d1dn t know enough about the ch11d s progress

at the center to adequateiy communlcate with parents

~ about 1mp1ement1ng_sxm11ar home pnpgrame. Eurthermore, -

parents began to turn to lead teachers rather than the

- social workers for communlcatlon. As a result, the

Director created the monltor role and\\hstltu*ed a

32 . : : BN



poliey feqﬁiring that ail_service staff beéin retraining

Sy working in the support role apd then the lead teacher -
and monitor'reles to fﬁlly leatn the Rutland.Cehter |
pmodel. This procedure became the basis for the present
Rutland Center trainlng program for tralnees and new

staff allke. . . ' .
' " ) : & ‘ - .

'Staff'Selection ,

When'new staff need to be hired, or potential
trainees are being interviewed, the a&ministrative’
staff look for qualities such as openness and Flexi-
.bility; ability to learn and respond td‘observation '
and (supervision; motivation to serve children,
waréth, rapport andhthe-ability,to monitor one's own
'actions.. | o

New staff members and trainees, regardiess of ; .
'p;;v1ous educatlon‘or experlence, are all subject to.
the same selectlon and tralnlng system. they must !
first complete the Rutland Center A-V Training Program

and then master. Developmenlal Therapy techn1ques in
each of the three sequentla; steps ~- ds support teacher,
lead teacher,_and'monltor - befbre they can apply

a3
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'competency-fhrough'sﬁccéssful performance in the pre-

Py

their own épecial skills., They generally begin direcf

[y

work as a suppart teacher, moving into the lead teacher

and then monitor positions when they have demonstrated
. . ¢ .

v

vious role,
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TRAINING AND TBCHNICQP'ASSISTANCE

N .

/ The University of Georgia-provides a technical
assistance and tiaining office at Rg;;égg.Center; funded

. by the Georgia Department of Education, to meet manpower

' needs at .new centers and to help them with cugiiculum‘ . 1
planning, staff training, and progrém evaluation using

the model.® - : -

e ok .- o '

: Speclflc serv1ces of the Rutland Center “technical -
assistance offlce are:

1. ‘Consultation in program planning and - : _ .

o . deyelopment of the Rutland Model and . ' '

- Developmental Therapy to new_are:jf“ _ . R
or con-

2. Preservice and Inservice Eraining,
tinuing to meet manpower needs and to
improve personnel effectiveness 1n the

_ use of Developmental Therapy

@ -

3. Consultatlon and tralnlng in the model's
) evaluation system, including evaluation B
design, 1mp1ementatlon of evaluatlon
' methods, and dogumentation of program -
and treatment fféctivegess.

‘o i ; &

% This technlcal assistance offlce has recelveﬂ fundlng
from the Off1ce of Education, Bureau of Education for >
the Handicapped' in 4973-74 for dlssemlnatlon and yepli- .
cation of the model nationally, under grant No. OEG-73~ 5583 .
Two more years of fundlng are anticipated. _ oo
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4. Dissemiration of information about the mpdel
within the network and to other groups out-
side the network. , _ .
. . ; A
Consultation in Program Planningﬁand'DeVelopment

The technical ass1stance Stdff WOrked closely with

= . '

" 12 areas of Georgia 1nterested in developlng a psycho-f

educatlonal center 19'19?2-1973. The staff made 28

a

consultation trips for program development prov;dlng four

different types of services: - .

*

1. An initial visit to present the Network model,

T - standards, and ways to proceed; at the in-

» _vitatibn of concerned locel school ‘super-
1ntendents. .o

‘local ad hoc or adv1sory group planning the
program and preparing the proposal. f‘ .

3. ﬁarticipation in official, sChool and coﬁmunity
' functions.'(open house, board:meetings; etc.)

2 .
o

4.D Speaklng to groups in support of the local
effort to develop community support for a
psychoeducatlonal center.

An addltlonal ten school systems out31de of Georgia

©

requested consultation and a551stance in program plannlng

‘.

and. development of the model. o
L, : - CNEE
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Preseprvice and Inserv1ce'Tra1n1n§r

b Because the education of emotionally'diSturbed

o . e ' /

‘a

children involves professionals from many fields;-the
. A . r~’.'§ ' bl ) N ...‘ P .
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2. A second v1S1t to further organize or assist the

. .

o
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Rut.anc Center tralnlng effort has been made avallable
those seeklng tnalnlng from ‘many profess1ona1 fields: !

Art, Mus1c and Recreatlon Theraples

child Development

Early Childhood Education .

Educational Psychology

‘Guidance and Counseling . S
Journalism and Media. - ' _ o A
Psychology : o
. ' Remedial Reading o

e School PSYChOlOgy . ’ T T ,v.~ ’

School Social Work
' Sociclogy

v . Special Education :
Special Education Adm;nlstratlon
Speech and Language Deve;opment

3

: . : . Flgure 5 portrays the flow of people 1nvolved in the
.~ . ‘ ' \ /
. educatlon of dlsturbed ch;ldren and how the Rutland tralnlng

program brlngs them to a_common reference point.
'Preserv1ce'and 1nserv1ce tralnlng»starts with the

Rutland Center A=V Tralnlng Program, whlch is a ser1es of

'audlo-v1sual packages, 1nterspersed w1th direct observatlon

of “the therapeutlc classes.. These tralnlng materials are 'f“

e

. ﬂllsted in Elgure 5. -The materialslintrodnce the Rutland
model and in sequentlal steps prov1de the prellmlnary back-
' ~ground 1n Developmental Therapy prlor to leth appllcatlon

of the procedures in'a therapeutlc classroom. Pre— and

[ ©

' post tests are used along w1th other mater1als to .assess a

°

tralnee s- masterv of each step in the serles. -

. Q.
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- Flgure 6.

RUTLAND CENTER TRAINING MATERIALS

A

I. The Rutland Center. Audio-vispal Training_Programi

1. Orientation to the Georgia Psychoeducational .
' Center Nétwork - slide/tape; pre/post test
2. Developmental Therapy - Theory and Assumptlons -
: " .video tapes; pre/post test '
!  "3. Treatment Model Overview - Stages of Therapy -
: : . slide/tape; worksheets
4. Areas of Curriculum - 8 mm film with sound
- a. Behavior -
b. Communication :
c. Socialization '
. d. Academics e
5. Physical Plant Guidelines for a Psychoeduca-
tional Center - Slide/tape.
< 6. Orientation to Evaluation System - video tape/
P ' sample tralnlrg packages
' ' . 7. Referral Procedures and Intake Process - ‘An
Overview - transparencles, sample tralnlng
packages .
8. Introduction to the Referral Form Check List -
‘training. packages = o
9. School Contacts : o o
’ -yideo tape , .
10. Educational Assessment - case study package
11. Intake Interview with Parents - video tapes :
12. Roles.of Psychologlst and Psychlatrlst in o L
-~ Intake Process - video tape . '
: 13. Referral Form Check List Compilation - handout
R L Stafflng Procedures -~ transparencles,
: - training package )
15. Post-Staffing Prdcedures--
' a. Educational Plannlng Conference - v1deo
' s-tape - = ’
. b. Parent Plannlng Conference - video tape
, 16. _Treatment Model - Implementation : _
C ~ _Utilization of Treatment Personnel - in :
Y _ b Utlllzatlon of Non—Treatment Personnel - preparailon

o
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Figure 6 (cont.)
ﬁRUTLAND CENTER TRAINING MATERIALS

"17. School Follow-Through and Tracklng - in
preparation -
_ 18. Parent Program - in preparation - _
- 19. Representative Objective Ratlng Form -
training ‘package
20. Teacher Technlques in the. Classroom - v1deo
' *tapes _
‘21. Classroom Env1ronment and Bxperlences -
in preparation
. 22: Utilization of: EValuatlon‘Data in Treatment
’ Program - (A separate, detailed training
program’ W1llﬁbe,ava11able for program
' evaluators.) .

II.  An operating manual:
The Rutland Center Model for Treatlng Fmotlonally
Dlsturbed Children -

‘The manual includes the following chapters:

- 1. "Rutland Center: ' A Community Psychoeduca-.
"' tional Center for Emotlonally Dlsturbed .
- Children" o
2. "The Rutland Center Evaluation System“
3. '"Referral and Intake Procedures"
4. '"Developmental Therapy" 5
5. "Implementing the Treatment Model™
. 6. "Field Services and Community Liaison"
7. "Services to Parents"
8. "The Georgia Psychoeducatlonal Center Network"
. 9. The appendix - 1ncludes all coples of 1nstruments
" used.- :
III. A second manual on currlculum and teachlng technlques
w1ll ‘be avallable by September, 1974



_ The staff has produced-an extensive manual, The

Rutland Center Model for Treating Embtionallfﬂbisturbed
-Chiidren as a basiz'text which prorides'e.detailed
descrnptlon of all elements of the program evaluation
1nstruments and procedures used, and an explanaglon of
how to implement them.;.Thls test is used for parallel
‘Ireading with the-audiovvisual training programs;

As the Georgia.fsychoeducationel Center Net-
wark has grown, so has’the need for tralnlng. ‘The
aud10-v1sual tra1n1ng program has proven a useful’
:adjunct to on-s1te visits by trainees to the Rutland
Center and by personnel from thentechnlcal ‘assistance
office tralnlng at- new sites.

All tralnlng for teachers and other profes31onals
. 1s conducted flI‘St by Rutland's technlcal assistance
staff and then by teachlng teams as the trainees
ﬁrogress to a team‘éssignment. |

. Formal training sessions are t&pically_reéuested by

-school superlntendents, pr1nc1§als dlrectors of mental f
;health fac111t1es, or professional groups representlng

a partleular program or organlzatlon, On’ request, the

staff will assess the needs of each trainee group.and .

41



package‘the traihing pregram in ways most suited to
" the need of the partlcular group
‘A typlcal program serles mlght 1nclude'

«eoa slide shOngverv1ew and orlentatlon to the
Rutland Model and Developmental Therapy.
...Developnﬁntal Therapy Video tapes, theory
and assumptlons H |
«..An overview of the treatment model 1nclud1ng
. ¢ ,child placement, teaching team roles, school
contacts and debriefings ;
...traln;ng for each developmental stage Jncludlng
' use of Developmental Therapy objectives and
guidelines, teacher techniques and materials,
observations, video-tapes, debriefings and.
discussions w1th the Center teaching teams',
" ...discussions of the parent program; ‘
...training on intake procedures including obser-
- vation at staffings and implementation of
~ data instruments;
.s.training in psychoeducatlonal testing,and
«.straining in using and 1nterpret1ng evaluatlon
instruments ,

Foliowing training sessions the technical assistance
staff v131ts 31te§ which reques; fbllow-up tralnlng
in 1mp1ement1ng the Rutland model to evaluate the effec-
tiveness ;f the training, to.assess further training
-needs and to provide eaditional treining as required.

Durlng,1972 -1973, the follow1ng types and amounts of

" pre and inservice tralnlng were offered

u2 . ’ : ' .. . ‘-—



1.  College classes provided with an orientation
to the model and preliminary tralnlng materials
.+.13 classes ° . o .

- . 2. Training by observation and workshops at Rutland
Center ‘
o032 workshops for 221 peOple

3. Workshops at local schdols and day care centers'
_ +++58 workshops - . .

4., Training at other sites . using Rutland A-V
training materials and 'Rutland staff
...7 workshops for 51 people

5. Training by mailing A-V training materials
to other sites to be used by local trainers
...2 sets of materials for 9 people¥

6. Approxlmately 50% of the currently employed
personnel in other Network Centers received
preservice training at the Rutland Center.

Student Teaching and Internships

Student teaching and internshipé are‘ﬂatgral out-
growths of the preliminary Rutlaﬁd Ceﬁfef audio~-visual
tfaining program. These trainees aré,assignéd to be.a.
hember of a teachingﬂteaﬁ (lead, sﬁpport or ﬁonitor),
depending upon the stage of training. This assignmént.
fu}fiils an‘essenfial service to th% ceﬁtef and, at the

same time, provides training of one step in the .sequénce

while serving as prerequisite training for the next

K

' 1Dur1ng 197’ 1974 this activity has 1ncreased 51gn1f1cantly,
to date the A-V materlals have been mailed and shown 40
tlmes at other sites.

43



A

assignnent. All.fbrms of practicum trainingEinelude
daily halfkhour preparatory neetlngs w1th the teachlng
team before each class and daily debrlefing sessions after-

wards. At the debrleflngs the teaching teams dlscuss

.o

what happened in class and exchange 1mpress:|.ons and feelings.
The nbnltor, who is able to more objectlvely assess the
activities from the observaticn;rgom, provides feedback '

to all members of the team, 1nclud1ng trainses. This

2

feedback reviews general trends in group functJ.onJ.ng,

_iﬁ ' B -approprlateness of materlals and act1v1t1es “the rela—
o . ’

tlonshlp of act1v1t1es to each child's 1nd1v*dual needs

_the quallty of teacher verballzatlons the type of |

\

phy31cal 1nteractlons .emotional reactlcns and the
suecessful implementation of_the Developmental»Therapy‘
objectives. |

Other fegularly schednled meetings prbvide parallel

training of a more didactic nature. Thé entire
/ : ‘ )

treatment staff meet weekly tc discuss~problems and .
participate in formally planned training sessions.

In addition, all staff meet Pi—weekly to deal with

training issues such as de¥fense mechanisms, how to inter-

pret feelings, or specific handicaps. All students

-

o . 1 oy d




and other Frainees are required to atteﬁd the wegkiy
"~ staffings as well where thé.plans for each enteriﬁg
child and his family are developed.‘:
"The Coordinator of Training monitors the_growth
, of each student through the training sequence usiﬁg .
the Student Evaluation form (see Figure 7) as‘a |
repeated'measure«%ach quarte£ to help a student de-
velop specific c;mpeteﬁéies. Students rate themsélves;
at the middle and end of each ten-week assiénment. ‘
The Coordinator:rates the student also. Following
the two independent ratings tﬁey confer to égree upon
a fin;l rating for that'particﬁlap rating period. 'Théée
final rafings are suﬁ&afized over time aﬁd show a

student's progress during the series of assignments.

A sample student's summary is shown on Figure 8. A

}

typical, year—lqﬁg program, for a graduate student in

Special Education is outlined in Figure 9.

I : .
During 1972-1973, fourteen graduate students partic--

¢

ipated in practicum at the Rutland Center; thirteen

‘ students participated in internships and two conducted

special projects and/or dissertations. - &
. ‘ . / . .
L5




Pignre 7
STUDENT EVALUATION FORM
M.ED. PROGRAM FOR TEACHERS OF DISTURBED CHILDREN
DIVISION FOR EXCEPTIONAL CHILDREN = - =
' UNIVERSITY OF GEORGIA ' . !

CORE - COMPETENCIES TO BE DEVELOPED IN E.D. TRAINING PROGRAM

-

/ 1l.- Observing - o) deve10p Sklll 1ntsee1ng and understandlng child's
needs, strengths, weaknesses, what makes. him comfortable or not, ; !
what he values, and total communication (verbal and non-verbal)

2.. Evaluating and Assessing - to develop skiil and knowledge in
selecting and admlnlsterlng formal and informal tests to obtain
reliable and valid information for a full assessment of the child.

Plan nlng - to develop skill 1n'plann1ng -an effectlve psychoedtgational

rogram based upon the unique needs of each child and one which

ves the child toward those chosen goals.

4, 'Teacging - to develop skill in presentlng and malntalnlng psycho-
educational curriculum in a creative manner whlch maximizes its

effect1veness upon the child.

5. Communlcatlng;- to develop skill in keeping accurate written records
and -in orally communicating in a meaningful way.

6. Profe551onal Functlonlng - to deve10p -skill in dealing w1th parents,

a dmlnlstratora, professional peers 1n a. meanlngful satisfactory
manner. C N\ '

7. Relatlng - to develop skill in establlshlng, with dlstunbed chlldren,
a feeling of warmth trust, security and respect for itheir 1nd1v1dual;ty

Lt

8. Self-Starting - to develop commitment to 1ndependently initiate
action (when approprlate) related to perceived needs, to seek out
! new methods, and to carry out until judgment dictates change

\

9. Self—Monltorlng - to develop commitment to evaluate one's own
reactions when deallng with others, and to remain open to new
1n51ghts about one's self comlng from within or from others.

10. Self—Adjustlgg:- to develop lell in adjustlng to ever-changlng
situations, concepts, and 1ndiV1dual personallty factors.




Figure 7 (cont.) | .
= STUDENT EVALUATION FORM ' ' ,
CORE SKILL RATING SHEET e /
Studentt ' R Practieum: Begin; ) Middle - . End
’Supervisor . IR - lsé internShip: Middle End -
Date “""u""'i"""'“"f"; 2nd’ Internship: °~ Middle . End

- Amounf of time Student was observed (Cheek one). : : " =
_ Once a day. 3 3 X per week -~ ; once a week 3 other (state frequency).’

9 > ° 'S

Student Rating - / ‘Supeérvisor Rating '  Final Rating
Core Skills Cove Skiils- Core Skills
1. ' ’ ) s . 10 - - . ' . 1.
2T T _ 2.7 . 2.
g T 3.7 — | 2. -
u. e 5 " IR . . ..... T T . . u. .- :,- .
5. LT . . ) . 5- ’ ’ g. ' .
6. . . v, 6- 4 . - ’ . 6. ' ’ ° b_ -
7. E . ) - . 7. - 70 toe C - -t
8. : ' " 8. B . 8. . NE PR
g, ' -9, ) : ’ g. - .

Comments:  © =~ . ' . - ’ o

. ' / . ‘ : .

Key: 1- competency is adeduate for use in the field; 2 - ceﬁﬁefeney“rsf~' -
adequately developed for stage-of training;. 3 - competency is not .
.adequately developed for stage of tralqlng, X - no b351s for judgment.

N
) R L



. - 2 . i . . \
S -+ . Figure '8“
Samxple Summary of Student Ratlngs on -
. Core Competencies from ~ . _
. Practicum through Internship -
I . ; o o e !
‘Name: (Sample) ~ - 7 Lo v . R i
: 5 T Student Ratings . 'Supervisor's Ratings
L, - Pract:.cum Intemsh;ps | Practicum ° Internships
Core Skills . Ist . " 2md | 0 1st - . 2nd
Mid End Mid End Mid End | Mid End Mid End Mid End |
I. Observipg 2 e 2 1 1 1+ 2 2 "2 1 -1 1/
2. Evaluating® 3 27 1" 1 1 1+4-3 -2 2 2 2752 U
. 3. Planning_ 8 2.2 .2 2 1.3 3 3 2 2 1
4. Teaching 2.2 ‘2 1 2 1 |'% 2 2 2.2 1
- §. Communicating 4. <2 1 .1 1 1 |:3- 2 2 .2 ‘2.1
N . ' .ﬂ. - . ¢ o
6. Professional. o . . § ’ .
.+ Functioning 2 -2 1 2 2 A X 2 2 2 1 1l
7.Relating = . 2, 2 ‘2 -1 2 1|2 2 3.2 2 2.
8. Self- L R -
‘Starting 1 11 1 1.1 S 2 1 1 2 2 1l
9. Self- - : el : .
‘> 7  Monitoring - 2 1 1 1l 1 o jo2 2 2 1 1.1
10, Self- . A
Adjusting - 2 2 2 1 1] -2 2 2 2 1 1
Key: | | - \ !
1- competency is adequate for use in the field; 2- competency is
adequately developed for stage of training; 3- competency is -not
adequately déveloped for stage of tralnmg, X - no basis for
judgment.- . _
r."J R Iy
'{t_ ’ _»(. - . \. & ug 1
. . -’ .
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e . Figure 9

/
i

SAMPLE SCHEDULE FOR A GRAbUATE STUDENT
IN TRAIN}NG AT RUTLAND CENTER .

Fall Qarter 1.

(Practicum) /.

L

W1nter Quarter
(Pirst’ Internship)~ R

Rutland Center A-V Trairing
Program with case mater.als,
and Pre-Post tests

Observations oficlasses for
each stage of Developmental
Therapy - .

. ) B ﬂ . '

Orientation to confidentiality,
professional respons1bilities
and ethics.

. Observation and participation

' in psychoeducational testing

- of réferred children; partici-
‘pation in staffing and pro--

gram planning -using the
Developmental Therapy
Curriculum; use of evaluation

»instruments

‘Some crisis work

Assignment to a daily treat-
ment team as support teacher

Daily team debriefings

Weekly ™ staff meetings

Weekly meetings with, Coerdinator

of Training .

- Useé pf Developmental Therapy

objectives in developing
individual ahd group programs.

wo T o

e



Flgure 9 (cont )

SAMPLE SCHEDULE FOR A GRADUATE STUDENT
IN TRAINING AT RUTLAND CENTER

Spring‘Quarter" ,
(Second Internship)

g ————

' aSummer Quarter -
(Optional) .

. '1'

2.

o l.

2.

Assignment to a daily treat-

_ment team as lead teacher

Dally team debrlefings

Weekly staff meetings"

Weekly meetings with Coordi- .
nator of Training' '

e 3 .
Use of Developmental Therapy
objectlves in developing

r

, 1nd1v1dual and group programs.

:5

Post graduate work as a

MonltoﬁrIntern

Parent Interv1ew1ng for.

. referred child

" 3.

Home-based programs will és-

tablish Qarents with parallel
programs.for parents to imple-
ment, u51ng Develcpmental ;

. Therapy objectlves.

50
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Consultation and Staff Training in Evaluation

These services are primarily of three tyﬁes:.

1. Consultation with a center evaluatbr“and
. director regarding the evaluation design ‘
. and'implementation procgdures. - -
-G
2.. Training of program evaluators in data :
gatherlng procedures. :

3. Evaluatlve site visits w1th a follow-up
program crlthue. !

Durlng 1972-1973 consultatigns,'site_visits and .
evaluatlon training serv1ces were prov1ded to all seven

operatlng centers in Georgla. Twenty site 2}81ts '
were cqnducted throughout the year which were especially
‘related to training in the program evaiuatien eystemf'
In a&ditieg; program eveluators at-ali”sefen.operatiﬁg

centers were trained with»the A-V training packages

in Evaluation. -

Dissemination of -Information

Rutland Center staff are involved in a
- ) . !

. nimber of demonstration and dissemination activiries

_1nc1ud1ng conferences dlstrlbutlon of prlnted materlals

and visits to che Center at the request,of 1oca1, state

51
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and nationél agencies, mental health and educational

g~y

professionals, other programs for emotionally disturbed
children, and day care and public school teachers.

These-activitiég, for 1972-1973, included:
= ]

[

. «.. 389 planning conferences regarding the model
wve B2 speeches or papers presented

vae 247-viéifofs to 'the Cénféf?

?

_ngﬁww ...VSQO—ménuals_distributed upon request"

1 .
5

.i. 201 descriptive'ﬁateriéls.mailed -,\\

52
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BUDGETS

In 1972-1973 Rutlan'd"Center was -jointly Funded' by
,tﬁe_Geérgié Deparfpént of Education.ahd f?e,Geqrgia
Department of'Humap.Resqﬁrceé, Divisibn 6vaegfal Health
($163,000 édministered through thé Clarke éouhfy'Schoél
pistric%)( In gddition,’the Georgia-Departmenf_éf Educa-
tion and the U. S. Office of-Education, Bureau df.Eduéa—
“ tion for the Handicapped provided funds for technical
assistahée and demoﬁstfation preschool~s§rvices_($202,060—~-
admin;steredfthrqugh the Univérsity of Geqrgia). These
funds included<de§elppﬁen£ of curriculuﬁ and evalué;ioﬂ
.pboéeduresg develoément of training éedpenges and - .
aécompaﬂying audiéévisual maferiai in addition to

PSS

direct services to emotionally disturbed children and

e
y

their. families. .Annual per pupil cost is about $1,080
‘ . b ‘ : 3 . Pt

(including service to families). Averége length of

‘treatment is 39 weeks (one calenday year), _3”
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APPENDIX ‘A

Parts 1 and 2

Evaluation Data for a Sample Group of

Terminated Preschool Children




_
R : ' ' Appendlx A, Part 1

oamplr broup of’ 1erm;naneu Preschool thngen

' AVERAGE PERCENT OF DEVELOPMENTAL THERAPY OBJECTIVES MAS“ERED

t

! ‘

BI CHILDREN TERMINATED -DURING 1972-73 (N= 2O) -
: N

Level &

“X a 5 63'years at time of termlnatlon u
S=

1.10

2t
L]

"Two children (00479 and 00505) were. -
rated—only once and wouldwnot be 1ncluded
-_1n thzs comparlson. :

)

4 - B " Level 1 > Level 2 Level 3 Level §
- Behavior- 'ff ' N . . -
- ; _ PRE N 89.4 36.5 4,5 -- -
POST 97.2 53.1 12.2° 2.5 -
‘Net Gain or Loss +7.8 +16.6 +7.7 +2.5 -
' Communi=" PRE - 75,2 34.7 6.7 - -
- eation — - f
L " POST 98.7 64,3 18.7 4,2 - E
4 | Net Gain or Loss +28.5 © 429.6 +12.0 .2 | ==
' Sociali- - PRE 70.6 31.6° 5.7 .9 -
-zation — — -
POST Sl 9.2 70.8 21,4 1.7 --
Net Gain or Loss +24,6 +39.2 . +15.7. | +.8 -
' . - | .
Academics PRE 78.% a8 | e | .7 -
“TTPOSTT 86,4 - 60.8 | 25.5 | 3.8 --
: Net Gain or Loss | #17.9 . 425.1 ‘416.8  [+3.1. o
© 00500 | 00510 - ‘
00327 , 00303 . 00302
S 00501 R 00283
' I.D.#'s of - 00287 00129 : 00362 -
" chiléren - 00250 00465 . 00232
included 00310 oouslL, . 00347
_ . 00179 ~ 00343 : S /
S 00273“' 00059
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' APPENDIX A, Part 2
Sample Group of Termlnattd Preschool Chlldren

S
\
\

' CHILDREN WHO WERE- TERMINATED DURING 1972- 1973 (N=20)* ' -

PERCENT OF CHILDREN WHO MANIFESTED CHALGE
IN DIRECTION OF OBSERVED .BEHAVIORS

FROM 2nd & 3rd WEEKS OF FIRST QUARTER CHILD ATTENDS UNTIL
*8th & 9th WEEKS OF LAST QUARTER CHILD.ATTENDS '
. : s ‘ Behavioral Item
Increase Percent Decrease -Percent No Change Not Observed Per=~;
L w1 0of Ch:ldren ) of Children Fercent of cent of Children
Behavioral - Pre to Post Pre to Post | Children \ Pre to Post
j — R0 o-Post: - -
. . \
- [Observes ¥hile . ST \ :
Andther Talking - 60% 35% 5% -
(0"‘) e S0 !
Receives Phys;cal P o
Contact" 40% 40% 10% 10%
(CR)
. Works ,(W) T
50% - 50% - - -
: Verballzes V) . . v
60% 35% 5% -
Verbalizes in. - . :
Response (VR) 40% 50% - . * 10% .
Parallel Play ) ' ‘
(P+) . - 10% 40% - - 50%
Pla P T
i (F) 45% 45% - - 10%
Non-Directed e
JActivity (N) 25% 35% ’ = 40%
Removal from - ' :
- |View by Teacher 15% 20% - . 65%-
'(/7) ‘ .
Observes (0) e ;
| ; " 50% 35% 5% -
Physical o o . (.: -
lActivity « (A) 55% 20% - 125% |
. {Removal from . W \
lVlew by Self . 35% . 45% - $0% \!
.(/) B : ' _
%2 chlldren had 1ncomp1ete data because they were here only part of one qu%rter.'
I,D, #'s of Children Included
00059° ,00273 00327 00479 _ Chronological Age :
00129 00283 00343 oousl ' '
00179 - 00287 00347 - 00500 X= 5.63 years at termlnatlon .
. 00232 '00302. 00362 00501 - 8= 1.10 years . ‘
00250 QQ303 00465 QOSlO _ o o
‘ : ’ # quarters in classes -
o X= 3.90 quarters - _
: s= 2,22 quarters .
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APPENDIX B

® . ANNUAL REPORT .
- ' ROTLAND CENTER .
SERVING
NORTHEAST GEORGIA

, Barrow 'fadison .
. Clarke Morgan
N Elbert ’ Oconee

' Greene Oglethorpe. 7
Jackson Vlalton C L e
Counties v
July 1, 1972 - April 30, 1873  *
‘ Mary M. Wiobd, Ed.D. I
Diractor
?’l.' ’ )
‘ ' /_1 NI AN sy, .

Willian Y, Swan, Ed.D. .
Coordinator of Evaluation /

-
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APPENDIX B, PART 1

'i'_ © ' . Rutland Center 10 wonth Annual Report
o July 1 ,1972 - April 30, 1973

(%}

osasc;xvss DOCUMENTATION ) o T
Flgure 1 =v.; : L . ¢ Lol

. Objectives, Procedures, dﬁtputs .
for Serviceés to Children . ' { ST e

Objective 1.- Iﬁ%ntify citildren in the
community neceding psychoeducational services.

Procedures ' | _ Outputs '

1. Prepare descriptive brochures of i 1. - 15 (lo List) (This effort
services. _ ___° . conducted during FY '72 and
- ¢ o v T——-— _continued this year)

2. ;Contact exlstlng programs to tell. 2. 110 contacts; multiple
about center. . contacts to 16 preschool,

-
./ o | ’ 14 kindergarten, 3 nurseries.=
T 2 dayhcare centers. |

3. Partlcxpate in leadership ways yith 3. Athens Aréa Association for
" various community chlld-serv1ng Retarded Children  AAAPC
groups. ' ‘ R R

: c ‘Athens-Clarke County ilental

Health Assoc. (ilominating
Committee) ACCiiHA

_ _ _ o ‘ Georgia iiental Health
s § . ' - an : Association GiiHA

Rutland Lepresentative!to
~ Georgia Inter-Agency

Committee for Exceptional

Chlldreu GICEC «

' Georgia Association for
.Young Children GAYC

ational ASsoc. for
Education of Children —HAEYC
- People's C;mmittee to -
. | ' . Save. the Children ' PCSC
- _ L ' (local) - :

. I . . .. .7
4, Identify ciuild appropriate for center 4, 166 screened.
program, using screening criteria. : \
E - e0
1



5,  Assess children's strengths and weak- 5.
nesses via psychodiagnostic evaluations.

6. ifake alternate referral on those * B
children seen as not appropriate for .
center services.

7. . Assess family effectiveness as. it =~ 7.

: relates to child's adjustment.

- JS ) ’ .
. .
a ) .
/.
’ 1
, ’ B ..
Q

Aruitoxt provided by Eic:

Tk
Ve

a “«

102 psychological testings,
104 educational testings,
$7 psychiatric evaluations.

10 referred tb-other‘agencies.
Lerred | he

~?91-Papent intake interviews. .

Bl

. »
- BN
- -x . -— .
< -
\
-
[
, -
-
. )
I
)
- - Q,
- ol ) oA
o
! o
g
.
.
N .
4 .
‘
o
.
* [
’
.
1
( . .
4 3
s
a -



Figure 1 (Cont.)

Objective 2, Conduct ‘classes for 75
disturbed children, 2 hours daily, 8 hours weekly.

' z .
. 1 - -

 Procedures - . o ) Outputs B - . Ve
1. P;an’psychoeducapional program for 1. 99 Sféff;ngs (of whlch
child and his parents. . _ 85 are restafflngs) - .
2. - Children grouped in accord w1th C 2. *lié children served in
diagnestic flndlngs. ‘ - o .11 to 13 classes (up to
: o 75 children during any one
o ... -.°- quarter), 1 1/2 hours per - -
" - day, 4-5 days per week.
L v
3.  Classes set ups A ’ : 3. 11-13 classes, varies over
' 3 r ' .quarter.
4. Teachers assigned. o b, Therapists, paraprofessionals,
I : ' volunteers, 26-23 total per
e quarter.
. 5. lionitors assigned. = - T | per class, from 11-13 \
: ' ' C monitors, varles over quarter.'
6. Individual thefepy objectives ' . 6. 206 sets of 1nd1v1dual
' established for each case and . ' , objectives establlshed

° .class. . ; .o 33 sets of class

+ oo

) .obJectlves establlshed.

7. TrahSporfation planned. o 7. School “buses , liini-bus,
o : » ' *  ear .pool, taxi, parents -
transpdrtatlon.-.

8. Treatment evaluation, . - 8. 119 children. observed with
L observatlonal data summary. . : 911 sets‘of observation.

[,

Iy 8. 'Final Report: Description
- - 8 . of children served and
‘ . ' - progress in therapy.
. See Treatment Data,
Demographlc Data. _ ’
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Objective 3.

A Figure 1 )(Cont.)_

s

Implement Infant Program,” serving

<t . Approxxmately 80 1nfants, ages 3 ménths-3 years. . -

Procedures : - IR

OQutputs

. IR
i

1. Do developmental assessments . “ 1.

of infants, using Gesell’s. ..~ ~
DeVelopmental Scale. . -

‘2. ldentify areas of. developmental 1ags. 2.

. ..

: 3.’- Iaent:.fy areas of accelerated growth. , 3.

/ . 3
i >
. a
- . . RS
B - o S - [ S
’ -
¢ .p -
Co L =
- E) .~
* ~ t »
- r - w . [
- " - 1 .
. .
4 " ) - .
. .
. ° - .
2 - .
* P ", JRERY
s e s " ) .-
-
.
& .
st '
: ‘.
N ,.‘
4 L)
.
.
- . )
. ¢ .
T e . ¢
- ' - 4
v oL
- .
. A .
* t o
[ ) 3
A
1y o , -
. v . Pl
. . [ L
- . -
v “ "
A N N
: ¢
B . S '
. < N -
. . i G
v L . '
’ . a .
° ~
.
¢
: \
B
.
I M
3 - . v .
. . .
. .
L4
L 4
Lo ,
a k
'Y *

Aruitoxt provided by Eic:

e @R v

- evaluations.

11 formal and 3 informal
“'No l§g8::
detmctedn I

lﬂcne E ST

.
.
tlone 2 .
- . L9 ‘
-
. :
) :
o
.
’
p
2 .
H P
A ’
1 it
¢ . ’
.
. N
-
. a
i~
; o
£
- ;
R had
19 t‘ . )
.
.
. .
[] Y .
g oy
byt
o
.
"y
.
.
.
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¥
Figure 1 i(Cont.)
Objéctive 4. Provide therapy as a major treatment.method.
Procedures . e T ‘ : Outpufs K
1., Set up meetings.for staff. o N 1. 26 Staff training sess;ons
. v - ; o ST in- therEPY~ ’ '
Set up. therapy objectlves for each ‘\' 2. 119 Treatment folders set _
chxld zn a treatment folder.- .- up and located in observation
- 'rooms fbr each classroom.;"
3. Locate tpeatment“ folders in " - 3. '119 treatment folders Placed .
. observation room to each class- . _ ‘(placement revised every
room. : R _ quarter)
RN . . [ . - e : o o EEEY
"4, Rate each child on ob]octlves at » 4. 0 140 ratings on 119 children.
- 5-week lntervals <ot .- 7t o 5-week (6th week in summer)
' L h period. RORF. *
A . .-+ 52 children rated on Basellne‘
: e tirl _ - RORF._‘
‘,5; Provide lnput and. feedback from o : 5. 110 Children rated at lo—week'
_.____teachers of each. level concern— ' ' ' perlods._
1ng currlculum.-- T , ‘ . _
® S e . .. 6. Final'Report: Description:
°'.a e - of procedure and’ actlvxtles -
o - ‘ used in therapy. -
. e T T T - 'Forthcoming ,in “Curriculum
‘jf”é— - o ST {; ste . Guide im August, 1973.
‘ - _ .' - 7. See aléo; staff traiﬁiﬁg
f : S : - . L 8. Approximately 1520 debriefiﬁg
. o L -7 . ~sessions, 3B classes in three
, R o quarters with 40 debrleflngs/.l
e e ST _ _ quarter).
. ¢
L4 su . )
3 ) :i 'f
'l- i _'/ :
j ' .
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/
- Figure 1 (Cont.) /
. o | ‘ : ' /{
Objective 5. . Provide a variety of parent services to . =/
~ each parent of a child enrolled at the center. . -~ -/
. ) - - S
Procedures ~ Qutputs = - ' /-
1. Parents given Parent Program = 1.. 91 Parents, or setg of
., descriptions at time child ' parents, Seen at intake.
is enrolled in program. ' : /
—2. Parents scheduied. o r,fl SR 2. 1085 gppointmerits
L ) o
3. Parents partxcxpa:e in selected . 3. 238 sets of parents whose
. 'service. : Lo ' .+ . children enrolled in
o treatment.’ j
' J11h appo1ntments with
\ /. 68 sets of parents whose
N / - children were|terminated.
: | / | |
;
- /
e \ ;
) g F,‘
/
1 ’ / h ! 3
| :
/
. j
5. ‘ /
i [
. . /
- 9 o

I



 Figure 1 (Cont.)

o
ey Y

-Objective-ﬁﬁh Provide parent services to;parénts

_or parent substitutes for infants.

7

" Procedures - .

5.

‘Do developmental assessments of
infants, using Gesell's
Developmental Scale.

- Identify areas of deﬁelopmental lag.

'Idéntify.areas of'accelerated growth.

- Chart child's_behavior on Infant

Program's pevelopmental Profile,

-based on Geséll's Developmental Scale.

Discuss aevelopmental milestone with
parents. - :

66

Ouiputs .

1.,

S.

_ 14 Parents seen )

‘Part of parent services
for each parent. -

Part of parent services
for each parent.

Part of parent Serices

for each parent.

Part of parent services
for each parent.

Sar
P

®x



Figure 2

Objectlves, Procedures, Outputs |
for School Liaison and Otier Communlty Services
{

L

NI

Objective 1. Providé'follow-through services for tlie -
cnildren either in day care or school settings.

L

‘Procedures . : o _ Outputs
1. Identify children needing5fbllbw;ﬁp,  ~° 1)\ 41 children in program
from staffing or re-staffing notes. Sl béing.fqllowed up each

B and; week in school (15 or
o ' | more contacts during
- . e . ~ 2.] reporting period of -
e T e ‘ 10 months)

. 2. Determine intervals child and/or , ; 40 children in program
- teacher sliould be contacted. . B e 'j being followed up every
‘ o ' .  ; 2-3 weeks (10-14 contacts
. R durln"'reportlng perlod)

s ' "~ | (Other children receiving
' I : y school contacts on an as.
J needed basis. )

[

3. Schedule center field'contact. o 3. Indlcated by output #6..
T, Coordlnate scuedule of. fleld contact © &4, Indicated by output #G.
- with that of school.’ ' ' < o '
5. Feedback of treatment program—-all . 5. 88 education plannlng
" relevant 1nformatlon. : _ e confereqces.
6. Coordinate school follow-through » B 2520 field contacts. .

efforts with other school -

personnel’ and/or dgencies 1nvolved.‘

. ‘ : ‘7. Final Report, summarizing.
. : ' L ' - activities follow through.

’ ' ' : C ' (See Operating #anual)
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| e >f :
. ' ' - Figure 5

Objectives, Preeedures, Outputs
. for Training Activities

v

Objective 1. r~sordinate training programs with Technical
«  Assistance Office and cooperating colleges and universities.

- Ly

3.

T “‘. .- ’ . . . . . .
T !

Procedures R . : .- ‘Outputs

"1l. Plan with university faculty. S 1. 61 meetings with
' . ' : Dr. Alper (Div. of Exc.’
- Children) and Dr. Graham
S "(iiusic Therapy), Dr. Hunt,

- e - v ' Dean Williams, Dr. David
o e ) _ Levine, Hs. Kay Blgham,(SW) “
' ' Dr. Best Richmond, . ot
Dr. Donald Bersoff (Ed. Psych)

2. ‘Have Coordlnator of Training meet ; S 2.7 20 meetlngs with UGA

. with unlver51ty classes.{; v _ classes. o
'35: Deflne goals and skills needed at “* . 3. .See attached. -
center. » . E S
L S : N . :
4, Provide ofientetion to eentep o _ .; hE 17 meetings. ; )
5.. Plan for individual student plecemenfs. - 5. 72 meefingﬁ. (Dates

: . irom meetings- by
7= - “—Coordinator-of Psycho-"
educational Services.

e o B «  and Coordinator of

D - : o ralnlng) @
6. Individual debriefing sess1ons o ' 6. 70 debriefing sessions
related: to treatment. : L ' held with students and

R - staff
« u . L S
5 ~ K -
. 68 .




Figure 5 (Cont.)

1

'Objective 2. Conduct tralnmg program for all center staff
' and volunteers.

Training sessions given in the following areas: ° Training sessions
: : o * conducted ad . evaluated.
- N ! . - . : . | ‘ -
1. Adnu.mstravve Drocedures and staff . = 1. 14 sessions (UTP for
' responslbl‘lltles. , .all staff, other. v

. ' C \ meetings with students)
o L - {No evaluation)

2. Treatment orientation. L 3 2. Il UTP sessions, 30

. T " -+ . other sessions, staff

_ . . . . T . and students. - D.T.

. . - o S _ ' pre-post test and
C : : \ ] . . L revision used.

, . A T FR VARSI ;:-'3: i
3. - Therapy act1v1t1es and procedures - - 3. B UTP sessions, 4
for children. . o s ‘ other sessions, 26
' ’ - o voos student sessions
_ .o ' ‘ (Cbservation ‘and
. S T s+ . training) (Wo
. I ' " evaluation)
4. Therapy pract:.ces and procedures for - 4. 1 P session,,"" 19 other-
' parents. _ sessions.(No evaluation)
5. Intake processes. ' S 5. 11 sessions with new - ¢
, ' _staff and for students .
o | - (o e-raluation)
,'Q'- 6. Gronp dynamics as rélafed”to";’therapy:*""" Ty ~8-~7—25 sessions (No _
£ . . , ’ evalua‘lon)
7. Psychological evaluations. : P A | sessn’n with T
: T "practicun student (No .
evaluati"n)
'8, Educational evaluatiéns. ;. . 8. 35 sessiois with
frmm . students. No evaluation)
9. Parent-teacher conferences. o, 9. 1 UTP sessoon, 10
’ : _ other sess:ans (No
. ~ \ : - evaluauon)
10. Evaluation procedures. - - o 10. 2 UTP sessiots,. it

A ‘sessions for studenss. |
L) ) .

Theory 8 research of Play and. - ‘ _
1mp11cat10rxs for Developmental Therapy. 11. 5 sessions R

o

L : ] --.Seéne;:t pége_



f

- Objective 3. Conduct in-service staff training.¥®"
Procedures : - | Outputs
; : o J oo
12. Weekly component meetings for 12. 33 sessions (No
treatment teams. . - o ) eva]}\aation)

/ _ , . : .

.
i




s

wal

Objective 4. Conduct volunteer training. -

Procedures , Outputs

1. Voluiriteer training sessions. 1. 24 Traiﬁing sessi¢hs for
' volunteers.

2. Daily individual debriefing sessions 2. 115 Individual treatment

with teacher and monitor ‘ team sessions held:

.. Y
|
|
|
|

P
Tor
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ObjectiQe 5. Recruit paraprofessional assistants frow#

untrained nigh school graduates with skills for relatzny

to children.
\

3

Procedures

. - Outputs
1. Staff contacts hlgh scnool counselors 1. ilodel Cities 3; Athens

""and recreation program to descrlbe
center ‘and job possibilities.

- 2. Staff deponstrates center procedures
to interested individuals.

3. Interested\individuals interviewed -

by center director and professional uﬂj“”
staff. \ . T

74.;~Staff observes .each applicahtﬁfr
interacting with children. -

5. Director and professional staff .
| meet to evaluate candldates'
credentlals

6. Applicant meets with director and
training coordinator to plan ,
training objectives and procedures.

2.

3.

6.

Vo Tech 2, Public Health )
durses 1, Lyons Jr. High 1.

6 demonstrations for
paraprofesszonals.

30 1nd1v1dual interviews.

Only 2 observed inter-
acting with children.

30 candidates-listed in

rank order by selected e

positions. = L
A :

Included in other training

programs. HNo special

programs for para-

professionals. S

% Active recrultment and training of paraprofe551onals was curtalled

due to funding cuts.

72




~ Objective 6. Conduct ir-service training for paraprofessional staff.

for the purpose of increasing skills in working directly w1th severely
disturbed children. :

Procedures Outputs
1. Paraprofessional staff participates 1. Participates in all
in universal training program with ' _ staff training sessions. .
' all staff. ) o ratings obtained. o
2. Participates in observation bf programs. 2. 40 sets of observation.
3. Paraprofe551onal staff - partxc;pates in - 3. Participates in regular
individual or group training sessions staff training.

4.

with director or coordlnator of
training, weekly.
Paraﬁrofessional staff particiﬁates in 4.:'787 sessions, 595 hours
‘daily monitoring and debriefing : . for debriefings. .
activities with other members of the " I
treatment team.
5. Vergéinevaluatlon only
of paraprofessional
progress. '



Objective 7.

« .

Provide paraprofess1ona1 staff with opportunity for obtalnlng

1mproved credentlgis or college degree and teacher certlflcatlon.

Provide staff with informatior on 1.
availabie and relevant area technlcal
schools and college programs.

Counsel paraprofessional staff on goals 2.
‘and opportunities for advancement.

Assist paraprofessionél staff in - 3.
"admission procedures and program

planningt.. P o

When enrolled in-program leading to o,

another credential or degree, released
time will bé provided for para-
professional staff to attehd one course

. per day.

74

/

i

Blnllographles avallable .
for staff reference. :

]

56 counseling sessions

held.

1 reference 1ettep

'written.

5 enrclled in courses,
both "in Special Ed. and
other areas.

*
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APPBNDIX B, PART 2

PRICIPAL QUESTIOWMAIRE SUiiiRY”

Fo.r 1972-1973 FY

liay 18, 1973
i 26 of 51 (51%) Returned

yLNTLP
GEORGIA

Answers

Questions : : ,
. Positiye .lezative Heutral Ho Answer .
Question #1l: Are you satisficd with
current arrangements between your 17 (65%} 8 (31%) - 1 (%)
schiool and Rutland Center? : T
~ L ' , Suggestions for ifo *. t,
Question #2: ‘hat could pe improved? Tmproverent Comments ° Coirments
' ’ © 12 (46%) 10 (38%) 4 (16%)
Questian £3: Could you use observation Yes - do Comment HNo Answer ’
or training workshops sponsored by - S
Rutland Ceuter for teaching tecu- 21 (81%) 2 (8%) 3 (11%) .
niques of working with emotionally ' oy
disturbed children, either at the o \
- Center or in your school, and h ’
would you participate in the : ' .
planning for such workshops? - . . i
Question i#4: ilould ydu like more Yes No " No Comment Ho Answer
information about Rutland Center d . s . .
and its objectives in dealing 20 €77%) 4 (16%) 2 (7%) - :
with emotlonally disturbed children?
QueStlon #5: ' o you fiind ] Yes S0 i{o Commentiio Answer
~educational, plannlng conferences : .
helpful? ! . .21 (81%) 2 (7%) 3(12%) -
Question #6: ‘ould you like to oBserve Yes ilo ‘jio Comment lo Ansver .
ciiildren from your 'school at Rutland ' o ' '
Center? ; J 22 (81%) 2 (8%) -2 (8%) . - )
-7 ‘o
Question ;7: - Have there been ) Yes with Yes without Comment Comment _
particular belavior chan,es . ‘particular particular - | 4
_in the children particifating " examu.es  examples
in the Kkutland Center program? . . ' -
(Cite instances,, if possible) 8 (36%), 7 (28%) - 1 6 (2u%) :

: exam;gge

No wlthout
part;cular example
L1 (u%)

0 witih particular

Question-#B: Do you think Rutland

(%;2'(8%)

Yes Don‘t know o Comment
Center.is the appropriate agency : _ : 4
. to meet tnese children's needs? 20 (77%) 2 (8%) 4 {15%) -
’ (Please cite exceptions) : S
\Queétioﬁ i9: Other comments, ,Suggestioné_ No Cofment ° )
" Juestions, supfiestions, etc. i =
(ieyRRons, RS 5 (19%) - - 21 (81%) C
. * 1] l- N ) . ’ ¢
) EKC 75

Aruitoxt provided by Eic: . - , >



planning conferences at Rutland 30 (40%) 2 (3%)
Center helpful to you? ' : . . :
' ' . ilo with a comment .. .. iio without a comment -~
a) If yes, why? 7 (3%) < 0 ' - o
‘ . . " Comments-attending
- b) If no, why not? Ho comment no conferences
S 12 (16%) 2% (32%)
S o e ilo with Suggested
Question j3: Is the transportation Yes o Changes Comments
schedule satisfactory? (If no, L : . . '
- please suggest changes): ' uy (58%) 1 (2%) 11 (15%) . 18 (25%)
o Three

‘APPENDIX B, PART 3

RUTLA{Y CEATLR -°

¥

" Athens, Georgia

-

CLASSROOL;. TEACHER QUESTIONHAIRE SUHIARY

Ansvers

For 1972-1973 FY

nay 13, 1973

Questions

Question #1: Have you noticed De-

- havior changes in children from
your class participating in the
Rutland Center Program? - (Cite
instances, if possible)

ilegative Ch

Little, ilone, or

ange

46 (62%)

ilo Cliildren Attended Comment Ans

hppropriate Changes

-

13 (17%)
ilo
wer

1 (1%)

3 (%) 12

(16%)

-Question #2: Are educational

Yes with a comment Yes without comment

Question ji4: How many times have
you been able to observe your

pupils at Rutland Center this year?

Is there anything Rutland Center
can do to facilitate your

- {ione

so'(ao%) 5 (7%)

One

Two or More HNo Answer '

iSuggeskions _

- 2(3%) 8¢

i1lo Answver

10%) -

observation of pupils? 23 (31%) 52 (69%)
N . g Ho with Suggestions NWo
Question ##5: Is communication ., Yes No for Increases Answer
between you and Rutland Center o , . ‘
adequate? If not,-would you, 37 (50%) 1 (1%) 28 (37%) g (12%)
sugz est which of the following e _ . ° o
increased: conferences, letters,
school visits, etec. f
Question #6: How many visits have ilone . One Two or More ,  No Answer

yoi had from Rutland Center Staff?

0

2 (3%) © (8%) 10 (13%) 353 (71%) & (5%)

5

: . — . . e RN -
Question ;7: Ve would appreciate - Positive ijegative leutral .io-Answer K\
any other comments, suggestions, o . - ‘ \
. questions, etc. (Use Back of 19 (25%) 17 (23%) S (7%) 34 (45%) . i \\
" Questionnaire) 5 3 : ' -
" O of 138 (54%) Returned. :
. : ) _'_76 ,, _!
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School Dtstnct Of Oconee County

© William €. Dillard. .

- .* Director - Comprehens:ve Day Care Program , L
B, oy = "'P.0.Box 86 - . ~ '
¥ . B o c West Union, S. C. 29696 _ L P
& - O _ R Tehphone 638 - 9516 - : :

- ® . October 30, 1973

[T . L B
‘William W. Swan,~Ed, D. -
Coordinator of Evaluation : _

"~ Rutland Center. . : . : <
698 North Pope Street '
_ Athens, Georgia - 3060!

Dear Dr. 3wan'
We .wish to Inform you of our progres< in duplicating the Rutland
Mode!._ We are current!y operating two sessions for preschool ‘children
- who have emotional problems., The Stage i class has one child currently
; in therapy and the Stage:ll class has five children currently in therapy.
?» We are following the three member team approach with a lead teacher, '
Keese Bowen, a support teacher, Susan Mclanus, and a monitor, Judy. Metcalf.
Our monitor handles the parent work, the lead teacher is in charge of -
school liason, and the: support teacher is .in charge of the record keeping.:
.. - We'are currently working on a plan to utllize all evaluation tools but
“o ;4, currently are only us.ing the RORF and the RFCL.. Ve plan to use the SWAW
1 . Yater when we can get additional rlerical aid. Ann. Stafford is currently
coordtnating team efforts and conducting the stafflngs each Tuesday. Re~
ferral, |ntake and staffnngs follow the Rutland Model with the exception.
of: thie lack of a child psycrtatnlst to attend stafflngs.- School 1iason

. Is makimum since the lead teacher has a.good working relationship with the.

& teachers. Farent servuces are conducted by a social worker and are. minimum.

v -

——
N

———

Enclosed Is: a page nndlcating roles and our rep!lcataon efforts.

v R g o - Sincerely,

Ceed B : : _ ‘.ry, . NL [ﬂ(\‘ o ) .‘.

s Willlam C. Dillard

Yo

L T o Director
« T
WCD: pdp SRR
- «,Enclesure-' _  ’ . ., 78
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PLAlNVlEW‘OLD BETHPAGE PUBLIC SCHOO'}.S
PLAINVIEWANEW YORK 11803 1
|

516-938-5400
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}" School Business Admmlstralor

Dr. U;llzam Suen N o
Technical Asszstaece folce : ' '/4:

" Rutland Center.

698 N. Pope Streset S ]

Dear Dr. Swan: , . ;

| It was good talking with you last Friday, dnd I have remlnded Reggyz

Lev;ne about submitting her expense report.;

!

: Iﬁuant ‘you to know that we returned to ‘Neu York with a great deal

of excitement as we anticipated telling our! ‘department about the
Rutland Center Model. On a perscnal levsl, however, we were both
everuhblmed with your hospitality and were very gratified by the at-
tentlon and preparations made by yourself, Faye Swindle and Tony-
Beardsley. I am leok;ng foruard to the next oppnrtun;ty for meetlng
with you. . L /

. _ ‘ . : .

“On Thureday, November 1, Reggle and I met u}th the. Spec;al Education

Department of the school district and described to them the- Rutland
Model and the zmpllcatzone for our involvement in the replication

_of- aspects of it. Though there was much Lnterest I_got the distinct ~

impression that the department will want Further Jnformatlon. They
asked to see some of the audio-visual materials which you have avail=
able. Accordingly, we would like to view/the folleu;ng aucio-visual .

" training packages next departmental meetlng, which is scheduled for

Thursday, November 15. {(or as soon as possible thereafter ) Wa ueuld
11ke to retain the tapes for’ at least one week. . '

R T T U

l. Develnpmental Therapy - Theory and Aseumptlone.

t

2. Treatmenu Nodel Dvervzeu - Stagee of Therapy.
* "Grouwing Step By Step.? ,

3, Dr. Woad's tape on the Repreeentatlve UbJBCthB

"' " Rating Form. (RORF) '

i
1

" Either I or Dr. Gauryg will be urltlng to you again ehortly with re-
\ gard to concrete p‘ans for utlllzatzon of the Rutlend Model For




' -'éaga-tuo -

ourselves, Reggie and I have already started looking at her studenta
u;th;n the framework of tha developmentaL~model.

'Ulth best regards.

’ B o School Psychologlst
. | - 'Special Education
DIK:cvk . C o n . - ' = - .
N . : . ‘ ; ) .

- / ) 79 continued - o
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SPECIAL SCHOOL DISTRICT NO. 1 . L | R

[ i B mgumes . ar R B

]gg‘ cLoi Lm0 7 ULLIUL PUBLIC SCHOOLS

| AN EQUAL OPPORTUMITY EMPLOYER 4 , v ' o
: , _ o © MADISON SCHOOL
: . - . - 1509 5th Avenue South
- ) S : Minfeapolis, Minnesota 55404
SPECIAL LEARNING AND BEHAVIOR PROBLEMS ‘ ‘ L

PROGRAM DIRECTOR 332-°684" f
SOCIAL WORKER 3322781 :

November 1k, 1973 .

Dr. William Swan i : .
Rutland Center , . .
698 N. Pope Street ¢ : .
Athens, Georgla 30601

. Dear Dr. Swan: ' ¢ 1' , .

This is to bring you np to date on our current plsns for the repli-
cation project with our preschool groups. The relevant information has .
: -been disseminated to the teachers and discussions have led to: : :

- I. Service to children - two half day preschool classes
- (maximum of six children each) will implement the Developmental e
. Therapy Model. The team will include the teacher, aide and
. program coordinator. Also the regular classroom kindergarten
teacher with one of the preschool classes.
II. Service to parents - a minimum of one contact with each child!s
parents will be made per ten Weeks._ Also, parent group meetlngs .
* are held one. evening a month. - ) '
III. Evaluation - The program will utlllze the Referral Form Checkllsﬁ
.+ the Representative Objective Rating Forms, the Systematic Who—Tof
Whom Anaiysis Notation forms, and the Parent participation forms.

« Plans have been made for staff training with a Rutland consnltant on
‘December 5, 6 and 7. Tentative“target dates for implementation are mld—
December or early January, l97h.

‘ A schedule fof the three day training session will be following this
letter in a few days. : _ ) o

\

80
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Reservations have been made for Mr. Beardsley at the Holiday Inn
Central in Minneapolis. His estimated arrival time is between 8:00 and *
9:00 p.m. on December L. There is an Eastern non—stop flight fron
Atlanta that arrives-at Twin City International at 73 i55 pem.

’ Preparatlons are well under way here and We are looklng forward to
seeing Tony. 'Thank you for sendlng the ObJectlves pamphlets.._We are
already using them. .

e

- L i : o Sincerel&,

- Sheldon Braaten :

Acting Program Coordlnator _

SLB:vb . | e - )

TS

g
)

lG
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S UNIVERS!TY OF SOUTH FLORIDA
SO | " TAMPA + ST.PETERSBURG
Exceptional. Child: Educatlon - ' .

. Emotionally Disturbed Program — November 8, 1972

' FAO 154 ' - _
Tampa, Florida 33620 - .

i,

“Dr. Mary M. Wood ' ‘ :
Rutland Center ..~ e o

698 North Pope Street
Athens, Georgia 30601

Dear Dr. Wood: .
I would like to secure your perm1551on to use the
materials you have developed and use at the Rutland
Center. I plan to use the material in the instruction of
new teachers, upgradlng the skills of inservice educational
personnel, and in unlver51ty service programs with children.
. Credit for development of ‘this material will be given to
you and Rutland Center both during thelr use and in any
p0551b1e publicatlons resultant.
n ¢ i . , )
My knowledge Qf thls_materlel'and its effectiveness
in usage leads me to consider them as uniquely relevant
to dealing with children in a paradigm of growth and ,
deficits in same. My congratulations to you for develop-
ing practical materlal based upon the developmental
approaCh. T o

'Respe tfully.

;/ 5 ;7 é%ﬁke (/}é:Jv£?4

H. Allan Sproles, Ed.D.

§ S « =. - - ... _Assistant_Professor
' o *  Exceptional child Education
. . Emotiohally Disturbed Program

81
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) Mns. HELEN Guucm Doucias

[

Therapy and its Music Therapy component,
~.a deeper understanding of the concepts involved in u.r

MUSIC THERAPY CENTER e

} Also Known As’ ; )
CREATME ARTS REHABILITATION CENTER INC. -

. 840 Eighth Avenue (at 51st S1.) ® New York, N. Y. 10019
© (212)246-3113 '

-
)

o | . November 8, 1973‘

Mary M, Wood, Ed.D.

"Associate Professor

-

Un:.versn.ty of Georgia

‘Division of Exceptional Ch:x.ld.ren

Athens, Georgia 30601 o

. LI
| i '

t ¢

Dear Dr, WOod-

I attonded the 2hth Annual Coni‘erence of the National
Association for Music Therapy in Athens last week, and.

‘'was deeply impressed by your. program at the Rutland
" Center and how music therapy principles have been in-

corporated into it. The music -therapy phase of your
'baslc Model pravldes a very solid approach f9r our field.

Then, yesterday, durn.ng a meeting with Paul Ackerman in
Washington, he suggested that I write you to rgquest
copies of the curricula you have devised for Developmental
Paul felt that

Model might assist: I~‘usic Therapy Center effoerts 'bo
list State and City support here in New Yorke .~

If you plan to dlssc'nlnaue continu:.ng or further informas
tion about the Rutland Center program, we would apprecn.-

- ate being placod on your mailing l;.st. .

Lookihg forward to hearing from you, I am,

£
-

Vcry' s:.ncerely,

Q

%jme ¢florz— N7 .

Florence Tyson,/Relf.Te
v Executive Director

—

. . : B
: : . -
¢ . / e , N

»

iAoauncn_v-"Tﬁ'u.Avv Twsovon Twue Casavive Anves Music e Dawce e A-vQQID_-Ry.

v



e \m milwaukee public schools-%”""”" B

L_J . - ) : . ’ |

- DIVISION OF CURRICULUM_ S | ' DEPARTMENT OF PSYCHOLOGICAL SERVICES
~ AND INSTRUCTION E A S B

administration building

"5225 west vliet st. p.o. drawer 10k ‘ o " y
milwaukee, wisconsin 53201 o October 6, 1972

area 414:475-8162

Dr. Mary Margaret Wood
. Project Director : - 3
Rutland Center . : I : : N
Athens, Georgia

Dear Dr. WOOd. ;

Rello! Ve met last Sprmng when I 1nv1ted myself to see your program. I
- continue to see possibilities for application of your Developmental Therapy
approach in the Milwaukee Public'Schools.

I find I have three opportunltles "to sprcad the Dr, Wood's Developmental
. Therapy message and’ perhaps by so doing begin to implement the concepts in
. actual ongoing projects: 1) Kiwanis Children's Center, 2) an inservice
tralnlng series with the ESEA psychologist in Milwaukee Public Schools, and
3) in the Preschool project to which I am ass:.gned.

We spoko last Sprlng about Rutland Center forwardlng to me: l)'usé of the.
video, tape yoi did in Atlanta (ETV?) on Developmental Therapy, and 2) a
currlculum guide you were then developing. .

/

Io it possible to regenerate: thls offer for implementation in Mllwaukee thls
Fall? ,

I'd appreciate any fufther 1nformatlon whlch you. mlght see as useful in thls
effort. .

o . Sincerely, -

A .
/}/c( 5//(/,; a /ff/‘fﬁlf'”’»""’-’/

,-:

i (Mrs. )" Ma'ry Ann Persons
School Psychologist

MAP:dw \ | L

m
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~ THE SAINT PAUL PUBLIC SCHOOLS -
Indepondent School. District No. 625 . _ . 8t

Scint ?aul, Minnesota

Dr, William W, Swan

Coordinator of Education

TAPEC _ : _ ‘ .

Rutledge Center : . ' ' .
. 698 North Pope St. '

Athens, Georgia 30601

Dear Dr, Swan: - R

I am wrltlng in response to your letter of Januaxy 26 1973 to Dr. ' ,
Shirley Pearl in which you outlined the Rutland Center-Developmental Therapy - \ .
' Model for ‘serving previously unserved/ handlcapped preschool children. The
total Rutland Center service model is most impressive, - Portions of the model
provide a feasible approach to serving a population within St. Paul with present-
ly unmet needs which has concerned us greatly, namely, preschool ‘and primary age
autistic and other severely emotionally disturbed children. ® Thus, I was delighted

. when Dr. Pearl directed my attention to your work in Georgia.

It is our 1ntent1on to establish in 1973~74 a program in the St. Paul Schools
for preschool and primary grade severely emotionally dlsturbed children including
‘but not limited to those diagnosed as autistic., The program to be established
will replicate the therapeutic classroom and family treatment aspects of the Rut-
land Center program. It will also coordina*e with available supportive services
w1thin the commun1ty and schools. . -

~ Therefore, 1 am wequesting that the St. Paul Public Schools be considered
to receive technical assistance from the Rutland Center as we implement the above
named portzon of the Developmental Therapy Model.

The follow1ng information concernlng the St. Paul Schools and the proposed .
replication. prqgram is submitted to more fully explain our situation, If addi- T
tional information is needed to fully consider our request for technical assist-
ance, we shall be most happy to furnish it upon your request.v Lot

1. Administrative unit to conduct-thefprogram: ‘ : T

4

The planned program will be conducted by the Department of Spec1a1 Education -
within the St. Paul Public Schools. Specifically, it will be admlnlstered through
" "the Special ‘Learning-Behavior Problems section of fﬁe department,

< a

2, Preschool ch11dren identified or suspectcd of hav1ng pecial program needs

There have been vafiqgsly 1dent1find dpproxlmatcly 14 young autistic young-
sters (CA 4-8) in the school district. - With a systematic search, it is conserva-
tively estimated that 25-30 such children ages 2-8 need service locally.' Presently,
-known school age autistic children gre-servied through' (1) referral to residential
trollmv«ﬂ. contern outaide the nchmﬂ diatrvirt, (7) placemant in eviating arhion] )
pu)p,Ltmm foe lmu.lllng lljnuhlull, Lralaable and oducable munlal by votavdud chid i e,

EKC' Co

wll Toxt Provided by ERIC



o

'vndxuor;ented children need be absorbed ‘by any one school into regular primary

<

3 suia

(3) homebound instruction, and (4) school demission. Addltlonally, a few pfév
school children have been placed in pre-school programs for hearing 1mpa1red
youngsters. None of these solutions has proven satisfactory.

Minnesota state law makes service to emotionally disturbed children manda-
tory at age 4. Permissive legislation exists for serving younger handicapped
children.

f © - .

3. Possible resourgg§ for a;prdgram“éf this type{

a. Human Resources: Ty :
Within the Department of Special Education are the school psychologlsts-
school social workers; speech and language therapists; teachers of hearing
- impaired, emotionally disturbed, learning disabled, mentally retarded, vis-
¢ ually 1mpa1red and physically handlcapped and occupatlonal and phys1ca1
therapists. These personnel are accustomed to working in interdisciplinary
,. programs,

A
T g, o

b. Related school Programs:
) The newly organized Diagnostic Learning Center is currently assemb11ng
- a multi disciplinary staff whose function will be to assess the learning
potentials, functioning levele and appropriate teaching strategies for
- severely handicapped young children.’ This unit is provided medical services
through Children's Hospital in the clty. When full) operational, the . ,-
.Dlagnostrc Learning Center will serve 40 - 60 children per year. ’

Children to be served in the proposed replication of the Developmental
Therapy Model will be referred by medical sources to the Dlagnostxc Learning
Center. This center will recommend youngsters who should be appropriately
placed in the Developmental Therapy-programs. The Developmental Program
‘will be coordinated with those of the three special schools and existing
resource programs which serve elementary age disturbed-diqabled students.
j . . v .
.c. Community Resources:
: The Children's Hospital and St. Paul- Ramsey County Hospital both
provide medical-psychiatric diagnostic services for children. Many fine
nursery school and day care programs are available for the concurrent
.placement of preschool children in the Developmental Therapy program.
The school Bistrict provides half-day klndergarten for children who are
five years nld before September.

-

| ‘The Minnesota State Department-of Education SLBP tonsultant is -
also supportive of innovative intervention programs for severely
- —‘handicapped cﬂfldren. ‘ . !

/ . S,

4, Possxble facilities for a program of this type

It is antlclpated the program will ‘be staffed by two teams, each team to
.be housed in a regular classroom in elegentary schools in separate arcas of the
city. Two sites  are being considered " (1) to reduce the amount of time child-
ren will be required to ride buses and (2) so that no more than 15 behaviorally

gradc programs. » i .

.

"j. Possiblc staff for this propram:

-

<

R\K: Two teams will staff the Developmental Therapy program. Each team consisps

.

,



. BY b
of (1) one social worker (team leader), (2) one certified teacher of emotionally
. disturbed children, and (3) one paraprofessional. Additionally, the Diagnostic
Learning Center staff will prouvide child evaluation services. School nurse and

school psychology personnel will be assigned to the program on a partxal time
ba51s._ :

&

6. Other pertinent information:
, The St. Paul Public Schools serve 48,000 students. Parochial schools
educate 13,000 more students. 6,275 students are in full or part time special
education programs.. St, Paul is an older city adjacent to Minneapolis, suffering
“the problems of urban biight. " Both cities are surrounded by three tigrs of
suburban communities., St. Panl has a total minority population of’approximately
1OA (6% black, 4% esaent1a11y Amerlcan Indian and Span1sh-Americans)

The Department of Special Educatlon in ‘the St. Paul Schools maintains
close contact with University of Minnesota Special Education training programs,
.Dr. Frank Wood, acting Chairman of the University of Minnesota Department of

.~ ', Special Education has agreed that a replication of the Rutland Center program
"for preschool autlstlc and severely disturbed children would be a valuable
training site for masters level trainees in their emotionally disturbed
program. Accordingly, students interested in early childhood emot10na1 ;

roblems would be placed there for tralnlng. /

©

nical assistance.

Very truly yours,

—— | Chantes 1, ?JMW
C /' - '  | Mr. Charles M. Hagen : Lo ‘
CMHDAEbmc B . L - o | .

~—"ecs Ray Holzworth
Sh;rley Pearl
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' ‘

Dedr Bill,

. portunity. to talk w1th her since our return.

"Mrs., Marilynn'Lee of ttre Child Guidance Clinic is arranging °

Dr, Bill Swan &

Rutland Center X

698 North Pope Street:

Athens, Georgia 30601 ° —

'

* Please accept my 5peldgy for not writing soorer to thank you
.and Faye and Tony and the entire staff for such a memorable

visit, -

Mary and I had a good trip back,’ but I have not had an op-

i

a meeting of the people who visited Rutland Center from St.
Paul to exchange 1mpress;on5sand 1deas gleaned from their
visit to the Center.

A
i

I have received several mehos from Wilder people who visited

Rutland Center expressing their 1more851ons of thetCenter and
the congcept of" Developmental Therapy. "You might be lnterested_
to know that Dr. Knowles. was qulte -enthusiastic about the
model and cited several options that might be suitable for
Wilder and St. Paul. He also stated that, "I think that dis-
cussion should go foxth expedltlously" 1n descrlblng 1mple-
mentatlon of the optlons. ‘ S :

1

—~—-—W“——i'tertarn&y'do—hone»tﬁat*w1ider—wr%i—be—abKe to ‘implement

-

some aspects of the Rutland Center Model. I know I intend to

.use the objectives and RORF Yat;ng sheects in my own classroom.

Incidgntally, I would like a copy of the reV1sed .RORF. since

the sample in the Manual is the. old form.
€

You wlll probably be meetlng another Eriena of ‘mine. from the

- East 'Metro area. I talked with Chuck Wrobel {Soecial Needs

Director’ Vo—;ech ##916) last week. Chuck is planhing fo visit

/
L

’ A CHARITABLE OPERMINQ FOUNDATION CALATED mn(\uo 4 1ut GENENC Smr (<14
EKC\NERST H. WILDER, !azs 1094

wll Toxt Provided by ERIC
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85 continued

your Center on December 6th, with the thought that this might
be an appropriate model for the TMR classes of #916.

. Please give Dr. Wood’ my ;ondest regaxds. She is such a lovely
person. Also, would you please send me Dr. Peggy Petit's
Center name and address.

Ce

Thanx you ‘all again for your hospltallty and the opportunity
to learn about Rutland Center and’ Developmental Therapy

“f
<

Sincerely, - .
(Mré.) Joanne Swenson

; D
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_ ADMINISTRATIVE PERSONNAL o

’ Project Director -

Mary Margaret Wood;'ﬁH;De, received her doctorate ®
. _M' From thg‘UniQerSity of éeorgia and did post- \
doctprﬁl traihing.a; gilcrest Children’s Ceﬁter in
. Washington, D. C. Om th; faculty b%f%hé:Univéksity
| of-Georgia’since'lgsa, Dr.'Woéd'established.tﬂé
first teacher training program in Georgia for the -
'fpreparatiqn of - teachers of emotionally disturbed
.children. For six years she diregted'the Univer-
> ' sity's épecial éducation Clinic for'Disturbed
Children; She is presently—Asséciate_Professor of
~ Special iEducétion at thé University of Georgia a}'xd
is thé authof of the Rutland dénter model én& :fh‘. - ki
. Develoéméntal‘Therapy.' |

. . .
N - L]
° y

X
Coordinator of Evaluation. . . °

"William W. Sﬁan, Ed.D., receiﬁed his doctoral

training in educational research. at the University
: ) ’ - i -
of Georgia. He holds a faculty appointment at

r
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the University in the Division_fgf Exceptional
Children. During the period of Rutland Center's
program development, Dr. Swan served as“Coordina—

tor of Evaluefion,-ahd through his efforts the

2@
Pl

o _ .evaluation system %F‘a highly euccessful, effective
eehbonent within.the md&él;u"ﬁe‘addifigﬁéi}y assumed K
reepqhsibility for developing and implemeg;ing ah.
evaluatien syetem for the Georgia Psycﬁoeducationai*’
Cénter Netwo%k;ih the position of qur?inafor of - -
Evaluation for‘the Technical Assistance Of%ice;. |

 Currently he is directing the technical assistante
_pfojeet which is replicating the mode} nétionallyto

Coordinator gg.?sychoeducatienal Services

Diane Weller, M.Ed., received her Master of Education

- degree in the education of emdtionaliyfaisturbed

-

children at the University of Georgia.. She faughtv
mentally'petarded and emdtiohally disturbed children
for seveh years prior to her holding the présent _ P

position as Coordinator of Psychoeducational Services

at Rutland Tenter. In this capacity, she prov1d§§

leaderShip for the implementatioﬁ:of Developmental .

3

3

v
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? Consultant ig_Eval&ation

Therapy.at Rutland Center and hts contributed -
significantly t6 methods,'%atéfigls,fprocedures,

training, and evaluation.
' . s

!

‘.
L

Car1 J.‘HuBerty; Ph.D., rgcéiveg his doctoral
'tfaihihg ﬁn educational pesearcﬁ from the:Univérsity
of Iowa and presently holds a faculty appointment
aé AssiétanflProfessdr at the Uﬁivefsify of Georgia,”=
‘Departmeqt of Educafional Psychology; He has .
W Served'éé coﬁSultant'in:evaluation'fp-fhe'Rgtlaﬁd* SRR

‘Center since its inception and is a major afithor -

* of the evaluation system. -
e - .
-Coordinator of Training o - : e

Carolyn Combs, M. Ed., received the Master of .

Educdtion degree from the University of Georgia.
. ’ | .

/ Her past teaching- experience has included work

with mertally retarded and ﬁriﬁﬁiy age children -

—

in the pdblic-schools. At Rutland Cehter,~she'

“ has worked as support teacher, lead teacher, ‘and

- monitor. In her present position as Coordindtor

%9 \

5
EARY



of Training, she is Involved in supervising

graduate. training for students from thg'University
of Georgia and in develbpihg A-V training materials-
concerning the Rutland Center-Developmental Therapy

modél.

% . . . ] “/
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,c—:}‘ o R o SUPPLEMENTARY MATERTALS -
‘Manual: The Rutland ‘Cehter ‘Model for Treating Emotionally
. Dlstux-bed Children, Edited by Mary M. Wood,
- Rutland Center, 1972. - o 3
/ . )
u
r.' /‘ )
. o, /
¢ /
¢ {
¢ t
_ -';.--‘.1..4.-.“ . .,’5 .
& : &
91 v

¥



T . ' . ' Lo - /’_ . .o : : s

.

-

" "ABSTRACT/INFORMATION FORM - 1974 DAA PROGRAM
’ - , ' ’ . . ‘

¢ .
v B :v. -

\'Tﬁleaée note: This information will be the basis for the description of your %nstitution‘s
~ DAA entry in the official DAA booklet given at the Annual Meeting and subsequently distri--
buted widely.) o N : - L :

ol -y
L. o 3

Al
- o .

THE RUTLAND CENTER: o B -
A MODEL PROGRAM OF TEACHER TRAINING AND SERVICE -
'FOR CHILDREN WITH SEVERE EMOTIONAL AND BEHAVIORAL PROBLEMS.

Pléase Type or Print:

Name of Program Submitted:

—

Institution (comp]ete hame): The Unlver51ty:of~Geprg1a; CBllege of Education . .

o sident: ' Dr. Frea C. Davison
’ . L3

" Campus Public Information Officer: Dr. Louis T. Griffith ' : : B .

" Faculty Member Responsible for. Program: Dr. Mary M. Wood

N

'1Tit1e of the Faculty Member:' ,Assoéiaté befesSof of Special %ducation and Director;f -
. e Rutland Center ,

Signatire: /) arip 7] '1£L/4;o1y(a/ i o

. . L ﬂ . . 3 = N 3 . ” oyt

— o Titles £
. 'Please describe in 150-200 words the program whith you have entered in.the 1974 .AACTE
Distinguished Achievement Awards. A sample is included below to give a general idea of
the Kinds of information we néed. ¥our abstract will be the basis for reporting your
~entry in.Excellence in Teacher-Education. Please continuqlon back if extra space is needed.
: LE L d . - .
" SAMPLE:' #yrothetical Sample Descriptiza: Recogﬁi:ing the necessity for public school
. teachers to hwve a continuing education as well as realizing the need for continu-
aliy upduting the clementaty science curriculwa, the College of Saint Alphonsia -
~Juseph, together with the school district .of Stockton, New Hampshire, begon in 1069
the Advance Learning for §Scicnce Teachers Program- (ALSTP)., The program, initially
funded by a National Science Foundation grant, features a six-week summer institute
during vhich members of the coliege starf instruct teacher$ throughout the school
. _ district. Also, 30 consultaits from the college's science and cducaticn.dcparf- '
. .. ments visit cach of the clemeatary schools during the year. Featured in the six-
: . week institute are effe:tive ways te teach eavirormental studies, using the .
¢ ' neighborhood as key rescurce. .The program has had sufficient impact to project a =
similar one for secondary science tcachers. o

o _ Vo - . ABSTRACT
: : . EEL X o .
" ‘The education of children with severe emotional- and behavioral problems has historically

been a concern and challenge to educators.. The preparation of teachers .for this field

,has been equally challenginfg. Recognizing this problem, the Georgia Department, of Education
and the University of Georgia cooperated in the development of the Rutland Center program

v ;hﬁph combines training and service in an innovative educational model with four unique

eatures: : : : - ‘ ' :

°

.

. . S T . e E :

e+ @ TMew soclal-emotional curriculum (Developmental-Thepapy) which uses normal
developmental‘miléstones as a guide.to teaching by‘pbjectives; T .

Q .+. @ unique performance-based teacliing team model withithree clearly specified

N - - - . N - .
LI . . - N, E ) - . L. : i -



o roles for which trainees are prepared by sequentlal ass1gnment in each role.;

... a highly functional evaluation system which is criterion referenced to Developmental

Therapy and with which trdinees learn to evaluate ‘each child's progress in the
s develpopmental curriculum; .

+.. and a series of audio-visual training packages enabling 1nd1v1duals ‘to. Tearn the
- mpdel at their own rate and at locations away from the center.

. v
R
The project has been awarded fundlng frdén competlve grant programs for four consecutlve

years from the U. S. Office of Educatlon, Bureau of Education for the Handicapped as a model
demonstration preschool program.

Tt has been supported’ also by the Georgia Department of

Education. -Twelve 'school systems in Georgia and five, out31de of Georgla have establlshed
programs using the model for service and tralnlng
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