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ABSTRACT
An in-progress report of a study exploring the nature

and content of children's concepts of their own and other countries
is presented. Current literature on early development of concepts of
other people and places is reviewed, followed by a description of the
open-ended procedure adopted for gathering data. The test is being
conducted in Australia, Canada, and the United States, and is being
administered to approximately 400 children in grades one, three and
six. Students are asked to write whatever they think in response to
the name of eight countries - England, China, Australia, Brazil,
Canada, Nigeria and the United States. Responses are content-analyzed
with particular attention to number of items, ego-centrism, primary
orientation, evaluative comment, and stereotypes. Analysis of partial
data from the United States and Canada produces findings that differ
from or modify previous investigations in this area as noted in
tentative concluding remarks. A summary of responses used for this
analysis and forty-seven student responses are reproduced.
(Author/KSM)
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?tan's tendency to develop categories is basic to all knowledge

and thought. Experience can only have meaning as it is translated

through our network of concepts and generalizations. In the

process events or objects take on the attributes of the class

to which they are assigned. Identification of an animal as a

mad dog or of a man as a liberal, an artist or a Pole calls

forth a whole set of characteristics of members of that class as

well as rules for appropriate action. The chacacteristics are

emotional as %WA as cognitive. We dislike and fear mad dogs,

we approve of liberals, and we fondly expect artists to be eccentric.

The categories influence our perceptions and are resistent to

change. An obnoxious liberal or a conventional and dull artist

are exceptions. We explain them away, forget then, or find

sonething in their behavior to support our steceotype. Thus

sterotypes can be maintained even when conflicting data is

perceived and may have little basis in fact or rationality.

Educators concerned with the development of international

undo)standinc hve shunt increasing interest in the early

devalopment of concepts of other people and places. These concepts

are important not only because thye tilter subsequent data'',

because they tend to be his resistant to char.c;e
2
, and because

they are likely to be leaiAled uncritically, witliout knowledge

1
Irvin Cif3d, "Socialization," 11;ndhook of Social PsyclIcloc,,,

67(;-79.

2."01,ert A. LeVInle, "Political Socialization and Culture ChanT:e,"
in Cliffo (Fd)

Tlu rice Press of Glerwoo, l'.;b3, pp. 20-303.
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of alternatives or standards fcr judging information or even

unconsciously, through imitation and identification.3

Children's concepts of other nations and peoples are shaped

by many agencies, parents, peers, the media as well as the

schools. post early school programs tend to deal mainly with the

child's immediate environment and only sketchily with distant

pla-es. By the time other countries are systematically studied

in upper grades, early concepts are already established and

shape perceptions of subsequently presented data.

Several recent studies have exnloted the nature of children's

concepts of their own and other nations. Fiaget and ?ei14 studied

the development of the concept of homeland and other countries

through a series of intervies with 200 children aged from

4 to 15. They postulated a natural tendency toward ego centrism

which changed in form through the integration of new data and as

the child progressed through stages of reciprocity. From this

perspective the concept of children's homeland develops gradually

as they broaden their center of interest to take in more than

their immediate environment. Central to this process was the

gradual development of recognition that their immediate surroundings

are in and part of the more inclusive concept. At a first

stage, about age G, children recognized that they were in reneva,

and in Switzcrland but could not understand the relation of these

to each other. They drew Geneva and Switzerland beside each other,

not one within the other, and identified thenselves as either

37red T. Greenstein, Gli)dren and Pelltics, New Haven, Yale
UniveriLy Press, 1905.

4J. Piaget and Anne-Navie Weil, "The Development in Children of
the Idea of the IlchIeland and of Relations with Other Countries,"
Intervat.ional Social Science Polletin, 1951, 3, 561-67g.
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Genovese or Swiss, but not both. At a second stage, children

could relate Geneva within Switzerland spatially, but were

still unable to identify themselves as Genovese and Swiss at

the same time. At a third stage, about age 10, children were

able to synthesize the data correctly and from a realistic

and inclusive notion of their homeland. These same stages were

apparent in discussions of other countries and in student's

ability to think from the point of view of others. Only at stage

three could children correctly apply the concept of foreigner

zo Swiss and non-Swiss accordinf!, to the perspective of the

observer.

An alternative way of viewing the development of children's

concept of their ovn and other countries is to consider the changing

sets of attributes of the concepts as their labels gradually

acquire meaning. In the early stages of development concepts of

particular countries may be almost devoid of meaning. One of the

first attributes is that they at not this country and are

therefore somehere else, and different. Thus differences rather

than similartties are lilcOy to be noted, and in turn, to color

subseqm:nt perceptions. This tendency may be heightened by two

other factors. First, teachers and p,Lrents attempt to make

the other countries seen (different and therefore) interesting.

Second, the proce.7.5 of recornizim=, similarities is a more complex

conitive tnsk then awareness of similarities. The first few

pieces of information defining the c;)Ticept 11..Ay be specific or

alA either hin or low in emotjon31 content. But since

they are the only information 4:vailable to the child, they are



likely to be over - generalized. If the only data a child has on

Brazil is a picture of an Indian village in the jungle, mention

of a person as Brazilian ',ill immediately conjure up that image.

Both these factors, a tendency to note differences and a

tendency to over-generalize (sterotype) may involve both affective

and cognitive dimensions and might be expected to influence subse-

quent learning. As the national concepts acquire added meaning

(more attributes) we might expect a continuation of stress on

differences because of the initial set, and a gradual reduction in

stereotyping, though with the original stereotype tending to

persist. Lambert and Klienberg
6
studied the perception of foreign

peoples held by 3300 6, 10 and 14 year-old-children in 11 countries.

They noted a strong tendency to refer to certain national groups

as "not like us" and coecluded that these groups were used as con-

traets in developing concepts of hoeTland and own group. Six-year-

olds in particular stressed the differences of foreign peoples

much more than the sinllarities. They found, too, that emotional

loadi.,gs tended to be positive though there were variations between

natelons and age levels. This lack of prejudice against people of

other nations who are different is in marked contrast with studies

of attitudes tewards minority groups within nations.7

6
IlAlcice E. L;2:-1!)ert and Otto Klincberf,,

of ...frlo1.7120/.11:, rc_17 York, AppletouCenturyCrofts, f967.

7
G. A11port 'Mc ::nture of Pr7ludice

9
Boston, ?;::;icon

Prosn, 1954



Method

The present study was designed to explore the nature and

content of children's concepts of their own and other countries.

It is being conducted in Australia, Canada and the USA, three

countries with many similar traditions but important differences

in educational and political systems. Two centers have been

identified in different geographical locations in each country,

and in each center the test instrument is to be administered

to approximately 400 children at grades one, three and six. At

the present tine, testing is still under way. This report will

deal with data from only two of the centers, DeKalb County in

Georgia, USA, and Vancouver and North Vancouver in Canada

The test instrument is a very simple one. Students sire asked

to write whatever they think of in response to the name of each of

eight countries, England, China, Australia, Japan, Brazil, Canada

Nigeria, United States of America. In each case the name of a

country is printed at the top of a blank sheet and the students

are given one and one half minutes to write their responses. The

order indicated above was for American children. For Australia

and Canadian children, the order is modified so that the name

of their own country appeared last.

Children at grade 3 and grade 6 levels complete the instrument

as a group. At grade one level students arc interviewed and their

responses recorded by the interviewer.

This open-ended procedure was adopted to minimize the possible

distorting effect: of non! detailed written or interview questions.
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Its major disadvantage is that certain ambiguous responses

cannot be probed but does have the advantage of eliciting

dimensions of concepts of nations which are significant

to the children.

Responses were content - analysed with particular

attention to number of items, ego centrism, primary

orientation, evaluative comment, and stereotypes.

Colaparisons were made between age and nation groups.

In addition nodal profiles were developed for students

perceptions of each country for ace and nation groups.

Sore explanation of those concepts as used in the study

is necessary.

Primary orientation was determined by counting the

number of each childs responses falling into each of the

following catec,ories; Animals, People-cultural, People-

personal characteristics, (including appearance and accent

or language but not clothes) poop) 3; personality traits,

non-personal-cultural, geographical and historical.

Tho category into vhich the majori.ty of a childs responses

fell was considered his primary orientation. Illero equal

numl)oro of soveral catcgorios appoorod the paper %las codod

according to t ho fir st response, falling into one of those

catcrories.

Ego-oe:)trism was a score on a f5no point scale

according to tt,o proportion of a childs responses which

inpli.d h J :.(ferenco point was 1.'inoolf or his own country.
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The comment "big" with reference to another country would

score lcw, while "bigger than us" would score high.

Similarly "close to Japan" would score low, while "a long

vay off" would score high.

Evaluative comment was calculated for various groups

by adding the number of responses falling into fine

categories, and calculating a percentage for the group.

The categories used were negative evaluation, positive

evaluation, non-evaluative-similar, non-evaluative-

different and non-evaluative-other.

Comments such as funny looking, slant-eyed, powerful or

small were scored as non-evaluative. To be rated as

evaluative response had to include a direct evaluation

such as "nice", "I would like to live there" or "a bad place

for kids."

Stereotypes were expressed as a percentage of general

stat.erients to total responses. t. general statement was

ono which carried the implication that it was true of all

or a class of peopl'J.

If a state lent vaa qualified it was considered as

not general. Thus "they wear black clothes" was considered

gener.al nnd stereotyptic, uhilo "somo people wear black

cloth s" was not

R /SULTS
The chi Hron's re ponses are summarized in tables

1 to 5. Co!,:d,..;,r'd in relation to the detailed rosponsos

the ;c9 raise n numLor of intoroptin; questions.

At ErLdo one level the rosponon stressed differences

and the differences V)0700 related to adult; st:)rootypos.



Englishmen had different hair, 'clothes, houses,

spoke differently, had different policemen and don't ride

in cars.

Chinamen also had different hair, different houses,

different schools, different shoes and different toys,

and they also ate Chop Suey with chopsticks and had

slanted or pointed eyes. As might be expected character-

istics which differed were directly related to students

experience - houses, shoes, hair, toys, schools - and there

were examples which suggested inability to distinguish

characteristics which were significant. Thus different hair

ribbons was just as important as different language.

There were very fey evaluative comments, though many

which might be considered so by adults. Slanted eyes, funny

looking, different houses must be considered neutral in

affect unless there is some clue to the contrary.

Though there was clearly a knowledge base for many

comments the statements were often inaccurate in a way that

suggested a set toward differences and a generalized

impression of particular countries. Australians talked

differently, had different hair, clothes, toys and hous)s

and many wild animals. Lowever, the animals listed were

simply wild, not particularly Australian. Kangaroos made

the list, but no more often than giraffes, ospriches, lions

or tigers.

Vith reference to their on country responses

sur:csted a 1110e range in knowledne base and in their

devulopment of reciprocity and d,:icentcrin(7 as defined

by Plaget. 'fl-,130 "I can understand American" from a

Southe -rn child nicht be capable of several Interpretations



Page 9

ith reference to their own country responses

suggistod a wide range in knowledge base and in their

development of recitrocity and decentering as defined

by Piaget. While from a Southern child "I can understand

American" might be capable of several interpretations,there

were some statements such as "I live near there" and

"they speak different" which suggest inability to include

themselves in their concept of the U.S.A. On the other

hand "they speak different from us, they think me speak

funny too" from a six year old mith reference to China,

suggets a high degree of recitrocity. One final feature

of the first grade responses to their on country was the

large number of specific objective statements or words.

Host orc, concerned with their irn environment but

many dealt with broader ideas and sucgosted, for many

children an a!troness of nubile affairs. hero wore,

for cy.smplo, nany references to the war, to POn.to

the Pros;dcnt and to part Presidents.

Pt credo three level there wore several interesting

differences, including considerably loss cophas.is on

diff erences and a decroaso in stereotyping for all

countric e.xocpt China ni :d Japan, Tho e:xcoption apdonrs

to b- caused 1,y the persc,rverence ;11oricah children

of c(4.1onts about po1'eon711 charactf!rintic;;. Particularly

prozAinet vere rcrerencc to 0';09 and 31-)ench, and sliply

"th(.7 RrO difront fro us." In addition there 1,1:1 en
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increase in the proportion of children responding and

in the moan number of responses. It is tempting to infer

that an increased knowledge base may lead to a reduction

in stereotyping but the cases of China and Japan, where

stereotyping either remained the same or increased suggest

the answer may be more complex. Possibly there are two

counteracting trends, the one mentioned above, and a

gradual acquisition of adult stereotypes toward Asian

peoples.

The concentration on personal characteristics

of Asian peoples vas not apparent for the Canadian example.

The Canadian children made many references to chopsticks,

Chinese food, rice, houses and food, all coded as cultural,

but very foci referenced to differences in appearance.

The Cr radian children also made fever evaluative comments

than the Americans, but even for the Americans, evaluations

here balanced, about half positive and half negative.

In both samples the range in comments as narrower

with granter concentration on certain insights. Children

no lonbcr apneared to be searching for differences and

listing; a different any aspects of their ovn environment

that occured to them. Instead they had oecome more

discri.lAnatin[_; 85 their Imooledge bane iwproved.

Clustering of concepts for children in the :Jame school

clacs nwTosts a strong school influence at this stage.
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The Canadian children may have been influenced by a

story or picture associating boats with China. Of the

thirty-eight Canadian children at this level, 29 entioned

the word boat. References to homeland in the two samples

also differed. For the Americans "I live here (there)"

was the most common response followed by positive ev

evaluative coments, the statement that there wore 50

States, and President Nixon. After that in frequency came

a series of references to the flag, the government, and

14ashington.

The Canadian children listed school most frequently

followed by children, boats, rein, Vancouver and a variety

of objects and landmarks in the Vancouver area. References

to Canada as "the place where I live" as an object of

affection, or to the PrLiTle Iiininter or the government were

a. most non-e::istant. Thus the concept of homeland for

the Canadian^ appeared Duch mere local and unemotional

than for the .lericans.

At grade sjx level there voro several other

intorctin chnnges. Particularly inte.losting at this

ste vere ceents about England and Japan. The CAleen

va;1 the mo:71, frequent reference on both lists and "(Aleen"

and "palace" cl:)inatd rilerican frowencies. For

the 1\.or-lef,:1 "(Amen" follood by Tendon, cars,

(often mr,a1], foreiv;n or funny), accent, Fucl'_inhn

PalaGc. Thro ,ere allso '.lany references to the vsr

of indepen6enc, rel:Wous onpo2sion, Oyu Jethorpe

an early stittlers in (Margin.
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For the Canadians the rueen was followed in frequency by

mentions of Scotland and Ireland, the war World wars 1

and 2) a number of per anal associations, (parents born

there, we visited etc) and references to a vide range of

cultural features (tourist sights, historical events,

and cars). 2\cconts were mentioned by several children

but did not appear to dominate their perceptions.

References to China end Japan also differed

considerably. American children still mentioned Physical

characteristics but their perceptions of these were

overshadowed by two others, not apparent earlier. China

as associated with nreduness and communism and tc some

extent with 7Ir Fixon, and Japan with references to

Pearl Harbour (the most frequent comment) tear bombs and

Hiroshima. References to Pearl Harbour t'ere not necess-

arily nev,ative. In some cases Pearl Earbour and positive

comments )bout beauty, culture or pretty girls wore listed

side by side. In other caseJ Pearl Barbour, bombs, hate

and war completely dominated. By contrast Canadian

children re1'errs..0 most frequently to overcrowding (both

countries) the Groat "all, rice, chopsticks, the Hwang Ho

(China) and Tokyo, kimonos, cars, and manufactured roods.

Eirosiria, Pearl Harbour and Communicr !'cre mentioned,

but infrec,uentiy. At the FrE.de six level trends in

perception of hoNlland that Yore fippr!rent in grade three

continue(i. For the American children references to



their own and other states, to the government,rr Nixon and to

"freedom,"were the most common. These were followed by references

to the Vietnam war, past presidents, sport and pollution.

The Canadian children's references to objects in their

immediate environment were much less frequent than at grade three

level. "Covernment", "!'!r Trudeau",references to the twelve

provinces and cities and geographical regions elsewhere in Canada

were the most common comments. Also frequent were statements that

"we live there (or Here)". There was greater similarity in

comments about homeland in the two countries at grade six than at

grade three level. The major differences were a much greater number

of positive evaluative comments and a stronger political orientation

for the American children.

Conclusion

The following, tentative findings are listed with some

hesitation. The data so far analysed represents only one center

in the United Gtntc s and one in Canada and it may be that the

variations and tendencies found are valid only for those districts

instead of the two countries as a whole as has been implied.

Hower the fludimls do differ from those of some previous

gations and qualify the conclusions of the theoretical

dftcufls-hn at the beginnini; of this paper. Because of this it

was considered that an in-progress report might be interestirw,

and of some value.



j. Ttany early impressions which appear stereotypic disappear

or are modified as students acquire additional data. Some, such

as awareness of physical differences in the Chinese and Japanese

are more resistant to change. Other associations such as Pearl

Harbour and Hiroshima appear to begin between grades three and six.

2. The amount of stereotyping and ego-centrism diminish as

children grow older and acquire additional data. Whether the

availability of more complex mental operations or simply greater

knowledge is the prierary cause cannot be readily determined

from the data. However there appears to be wide variation

in readiness for the kind of reciprocity described by Piaget and

Weil. Some children appear to have the ability at a fairly

advanced level in grade one at the age of six. A few more have it

at grade three though not enough to affect the index of ego-centrism.

At grade six the ability is common though far from universal.

This finding does not contradict Piaget and Ueil's notion of

stages in the development of reciprocity but it does suggest

greater variation In individual development than they imply

through the use of age level references.

3. The concept of homeland develops as one would expect

from the childrens immediate environment to the nation as a whole.

In the process greater attention is given to governmmt and national

leaders. This effect is particularly strong and comes early for

American children.

4. For the majority of students associations with their

own and other countries were non evaluative. This finding may be

partly a function of coding. Certainly the assumption made that



//

concepts that are emotionally loaded for adults are not necessarily

loaded for children differs from the position taken by Lambert and

Klienberg. However the assumption can and will be tested. As

defined in this study very few evaluative comments were made. An

interesting and possibly important exception is the persistence

of evaluative comments for the American children with respect to

their own country and China and Japan.

A related finding, this time supporting a conclusion of Lambert

and Klienberg, is that differences are at least as likely to be

associated with positive as with negative evaluations. In fact a

majority of evaluations across the whole sample were positive.

5. Children at grade one level seemed to be searching for

factors which would differentiate their owe from other countries.

Consequently they listed a wide range of objects in their own

environment as distinguishing characteristics. Children in the

higher grades were more discriminating in their choice of

distinguishing characteristics.and were able to operate from a more

extensive ::nowledge base. One effect of this was a concentration

on a relatively small number of concepts.
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/ U.S.A. - There is trees and horses. There is crass. People that have
white faces. They ride cars and trucks. People with black faces
ride old cars. They have lamps. David - 6 - U.S.A.

2 Japan - Their eyes are different. They have different clothes, horses.
Different people. Sally - 6 - U.S.A.

3 Canada - They're different from us They speak different. They're
different peonle. Jack - 6 - U.S.A.

4_ China - I know one Chinese word "Ah-so." I know goodbye in Chinese.
They wear different clothes. They have different kites. A dragon
kite. Brian - 6 - U.S.A.

China - IE's on the other side of the world. They don't talk the
same as us. They think we're different, too. Robbie - 6 - U.S.A.

(, Canada - Tall mountain. Steephills. No one ever walks because it's
too steep. Steve - 6 1/2 - U.S.A.

7 Japan - They year different clothes. They talk different, houses are
different. I don't think they have fireplaces. Tarian - 6 - U.S.A.

e China. - They make the best things and they are sent here on boat.
They have silk. To us they look funny. Chip - 9 - U.S.A.

CI Canada - It is a city or country people go their to visit so of us thing
it is Canada dry but in: is not a drink, it is a place and people live

their. Brent - 8 - U.S.A.

/{) Brazil - It is a city and a lot of peonle co their. They make things.
They may be funny to us the may were close like ous or funny we don't
no but some ncople do no. Rob - 8 -

// Australia - They are talk very nice and They are very nice and sometime
they get made and men. Tracey - 8 1/2 - U.S.A.

/2 China - A longtime ago they had silkworms. There eyes go up.
Barbara - 8 1/2 - U.S.A.

/e U.S.A. - The united states of America is my couny and it is very Big
and it is the 10 states and I like it. Den hie - 8 - U.S.A.

Eigeria 1:!igeria is not good at all to me I hate it because I really
don't know wLy. larie - 8 - U.S.A.

Brazil Praeil is a country where people lives and kills people T.
thin!, but I would not want to live in Brazil because I'd proble get
killed and die. Ann - 8 - U.S.A.

/( Japan - Japen I love it, It is a groat country. "e and my mother
want to rich's and loot- at christneo tree and we looked at Japan.
It is a Pretty christmas tree it has angles on it and or things.
rulisea - - U.S.A.

/7 JapLn Jr);-)an is I think in the nort'-:err. part of the united states.
Japan people are differeat than et; they have a part of a hoc state.

Tzhar 1/2 - U.S.A.

/? Canada - It if.; very papier country in reading. It is just north of

America. Andrew - 8 - U.S.A.

Japan - They have paolp who do not look lilac. we were fighting
with then 1 think that we ohould not have been fighting them.
Jeff - 9 - U.S.A.
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20 China - They have sort of pinted eas they say as o. Kris - 8 1/2 - U.S.A.

7/ England - England has a lot of castles. You have to go to Enlands
church only. Barton - 9 -

..47 Canada - Canada is not to far sway, it is part of the undid stets.
Bobby - 9 - U.S.A.

7, Australia - Kalob bears live there Kangaoros also play there and have
fun with the Kalalo bears. Susan - 9 - U.S.A.

74. Japan - Japan is very neede and Jpan - is very nice Japan is a good place
for kids. Sharon - 9 - U.S.A.

25.`England - queen Potatoes Fashions Artists Palaces Guards Cates
raids Servants Butlers Rich People. Francis - 11 - U.S.A.

24 Japan - language eyes slanted oppisite way from Chinese people food
writing. George - 11 - Canada

) 7 USA - prisoners, freed, war, vietnam, killed, blood, states, government,
ship, washington, forida. Sharron - 11 - Canada

2g U.S.A. - It has freedom - It has good schools. It signed a peace treaty
in 73. It has more dope addicts than any where else. It has
glory and the highest mountain. David - 12 U.S.A.

.2..q Japan - World War I/, gun, hate, navy, Army, ship, killing. Frank - 11 - U.S.A.

China - comunism. In Asia, harsh government. Red China. wars. the
great wall of China. porcelain and erthen ware. David - 11 - U.S.A.

.'/ Canada - Coins, border, traters, smugelers, police. Kenneth - 11 - U.S.A.

:32 China - is in -ongolia empire, Harvest wheat and rice, 15,000,000 new
mouths to feed each year, great wall 1400, flag has 5 stars, another
has sun, very huge. Wendy - 11 - Canada

U.S.A. - I think of riots, dope addicts and some sick people. I don't
like to third: very much about some parts of the U.S.A. I see polution
everywhere and then I think of a whole lot of kids playing on
Disneyland stuffing their Natalie - 11 - Canada

China - Cana is a communist country. It is a large country and the
people there speak Chincnese. Mere religion is most Roman
Catolic. It: Is next to Russia. Joey - 11 - U.S.A.

Japan - nice, pearl harbour, war, festival, superstitious, dragons, fish,
Explosion '70, kites. ;`dry 11 - U.S.A.

- Nielson ratings show peoples are sports nuts. Super Bowl VI
most watched game so far. Speaks English Ilashinr,ton D.C. capitol.
Broadway Hollywood mans show biz. All reliRious races and immigrants.
wealthiest nation in the world. Free Ian - 11 - U.S.A.

-24 U.S.A. - It lrao 52 statos. It is on the continent of North America. It

is runnine short of Petroleum. They have many National parks. The
faous'is yellowstone. 1There they say yogi. Lear lives. Brian - 12 -
Canada.

.!,V, Nigeria - on F;pelline test, I don't know where it is. Studycd it in
Social Studies. - Sharyi - 12 - U.S.A.

U.S.A. - Nixon-Agnow Cabinet government welfare poverty ecology
pollution, hueing neat belts larea!adutry grunt cities ')!Inocracy
warn weatiwr cool weather cold weather Hot large army draft jail
death penalyt truman. Jones - 12 - U.S.A.



4,1

fi

/./t China - Is a communist country with rolling bills & a broad
history. I tint: it isn't a nice Place to live. Doug - 12 - U.S.A.

4
j Australia - It's big. A boy from our room is front "ustralia. The

people there are probley brown or black and have liddle villages
and big jungles and huge tiger. Roger - - U.S.A.

11-2 England - Queen Potatoes Fashions Artists Palaces Guards Gates
:aids Servants Butlers Rich People Pargaret - 11 - U.S.A.

/I Japan - They have large industries they sit on floors, go barefoot
in the house. They celebrate with a dragon on a holiday.

Rob - 11 -
/J4, Australia - I think of jungles and wild animals and missionaries U.S.A.

go there to help_ the peonle out. I think of goinR up and down the
rivers. t!ary - 11 - Canada

/1_1;- Australia - thar are guvalo booars the galopen gormay comes from
thar. not very warm. Lots of trees nice houses thay have veered
axents. I would lik to live thar David - Canada - 12

4. Canada - Amnesty Trailers Border Snow Bill - U.S.A. - 11

r.-7
China - I think of a delicate china plate that has just been broken

/

and som-,body is swile,Anc it u?. Then I think of very short
oriental people with their feet all tied. Vary - 11 - Canada


