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ABSTRACT

An in-progress report otf a study exploring the nature
and content of children's concepts of their own and other countries
is presented. Current literature on early development of concepts of
other people and places is reviewed, followed by a description of the
open-ended procedure adopted for gathering data. The test is being
conducted in Rustralia, Canada, and the United States, and is being
administered to approximately 400 children in grades one, three and
six. Students are asked to write whatever they think in response to
the name of eight countries - England, China, Australia, Brazil,
Canada, Nigeria and the United States. Responses are content-analyzed
with particular attention to number of items, ego-centrism, primary
orientation, evaluative comment, and stereotypes. Analysis of partial
data from the United States and Canada produces findings that differ
fros or modify previous investigations in this area as noted in
tentative concluding remarks. A summary of responses used for this
analysis and forty-seven student responses are reproduced.
(Author/KSM)
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Man's tendency to develop categories is basic to all knouledge
and thought. Experience can only have reaning as it is translated
through our nctvork of concepts and peneralizations, In the
process events or objects take on the attributes of the class
to vhich they are assigned. Identification of an animal as a
nad dog or of a man as a liberal, an artist or a Pole calls
forth a whole set of characteristics of members of that class as
vell as rules for appropriate action. The chacacteristics are
erotional as well as cognitive. We dislike and fear mad dogs,
we approve of liberals, and we fondly exnect artists to be eccentric.
The categories influence our perceptions and are resistent to
chunpge. An obnoxiocus liberal or a conventional and dull artist
arc cxceptions., We explain them away, forget then, or find
soncething in their beliavior to support our steceotype. Thus
sterotvpes can be maintained even when conflicting data is
perceived and may have little basis in fact or rationality.

Educators concerned with the development of international
understanding hove shoun increasing interest in the early
devilopment of covcepts of other people and places. These concepts
are inmportant not only because thye 1llter subsequent datal,
because they tend to bLe hiphly recistant to chanqez, and because

they arc likely to be leained uneritic-1lly, vithout knowledpe

— —

676~79.
Zogtert A LeVane, "Political Socialization and Culture Chanpe,"
in Cliffoud Corwvvey {F4) Cld Socdeiins and Vow Staice, Now Yool

B T

The Yree Tress of Clepcoe, Y63, ppe 250303,



of alternatives or standards fcr judging information or even
unconsciously, through imitation and fdentification.3

Children's concepts of orher nations and peoples are shaped
by many agenciles, parents, peers, the media as well as the
schools,. 'ost early school programs tend to deal mainly with the
ctiild's immediate cnvironment and only sketchily with distant
plares. DBy the time other countries are systematically studied
in upper grades, early concepts are already established and
shape perceptions of subsequently presented data.

Several recent studies have exploved the nature of children's
concepts of their own and other nations. Pilaget and veil® studied
the devclopment of the concept of homeland and other countries
through a series of interviews with 200 children aced from
4 to 15. They postulated a natural tendency toward efo centrism
which chanpged in form through che integration of new data and as
the child progressed throupgh stages of reciprocity. From this
perspective the concent of children's homeland develops gradually
as they broaden their center of Interest to take in more than
their immediate environment. Central to this process wvas the
gradual development of recormition that their immedlate surroundinps
are in and part of the wmore inclusive concent. At a first
stage, about age G, children recognized that they vere 1in Cencva,
and in Switzcrland but could not understand the relation of these
to each other. They drev Ceneva and Suitzerland beside each other,

rot one within the other, and Ldentifierd thenselves as elther

(3
3rred T. Creeastedn, Childrea and Pelities, Hesr Navea, Yale
Universlity Press, 1965.

A3, Piagct and Anne-Mavie Weil, "The Pevelopment in Children of
the Tdea of the Noweland and of Pelations with Otlier Countrics,”
[ERJf:A Inteivational Seaial Scierce Dolletin, 1951, 3, 501-678.
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Genovese or Swiss, but not both. At a second stage, children
could relate Ceneva within Switzerland spatially, but vere
still unable to identify themselves as Cenovese and Swiss at
the same time. At a third stage, about age 10, children were
able to synthesize the data correctly and from a realistic

and inclusive notion of thelr homeland. These same stages vere
apparent in discussions of other countries and in student's
ability to think from the point of view of others. Ouly at stage
three could children correctly apply the concept of foreigner
o Swiss and non-Sviss according to the perspective of the
observer.

An alternative way of viewing the devclopment of children's
concept of their owvn und other countries is to consider the changing
sets of attributes of the concopts as their labels gradually
acquire meaning, In the carly stages of deveclopument concepts of
particular countries may be almost devold of meaning, One of the
flrst a<tributes 1s that they arz not this country and are
therefore somavhere else, and different. Thus differcnces rather
thar similarities are likely to be noted, and in turn, to color
subsequent perceptions.  This tendency may be heighvened by two
other factors. First, teachers and parents attempt to make
the other countries ccem (differeont and therefore) Interesting.
Scecond, the process of vecopnizing sindlarities is a more complex
copnitive task thon avareness of simllarities. The filvst few
picces of information delfining the concept nuay be specific or
gvnﬂtdlz and ¢liher bigh or low in enotional coritent. Dut since
they arc the couly information cvailable to the child, they are

Q
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likely to be over-genccalized. If the only data a child has on
Brazil 1s a picture of an Indian villape in the jungle, mention
of a person as Brazilian *1ill imcediately conjure up that image.
Both these factors, a tendency to noce differcnces and a
tendency to over-generalize (sterotype) may involve both affective
and cognitive dimensions and micht be expected to influence subse~-
quent learning. As the national concepts acquire added meaning
(rore attributes) we might expect a2 continuation of stress on
differences because of the initial set, and a gradual reduction in
stereotyping, though with the original stereotype tending to
persist, Lambert and Klienberg6 studicd the perception of foreign
peopies held by 3300 6, 19 and 14 year-old-children in 11 countries.
They noted a strong tendeney to refer to certain national groups
as "rot like us" and corcluded that these grouns were used as con-
trasts in developing concepts of hoieland and own group. Six-year-
olds in particular stressed the diffcrences of foreign pcoples
much more than the similarities. They found, too, that emotional
loadi.gs tended to be pesitive though there were variationg between
nations and age levels, This lack of prejudice against pcople of
othier nations vho arc different is in marked contrast with studies

7

of attitudes towards minority groups within nations.

Uallace E. Lenbert and Otto Klinchery (hildren's Views

of fexeinn Poonles, Yeu York, Appleton-Century-Crofts, ]967.

7

. v i e ) . .
G. Y. Allport The “”Eﬂlﬁmgﬂufﬁflﬁﬂiﬁﬂﬁ Boston, Naacon
Press, 1954



Method

The prescnt study was designed to explore the nature and
content of children's concepts of their own aud other countries.
It is being conducted in Australia, Canada and the USA, three
countries with many similar traditions but important differences
in educational and political systems. Two centers have been
identifled Iin different geographical locations in each country,
and in each center the test Iinstrument is to be administered
to approximately 400 children at grades one, three and six. At
the present time, testing is still under way. This report will
deal with data from only two of the centers, DeKalb County in
Georgia, USA, and Vancouver and North Vancouver in Canada

The test instrument is & very simple one. Students are asked
to write vhatever they think of in response to the name of each of
eight countries, Fnpland, China, Austrealia, Japan, Brazil, Canada
Niperia, Unitcd States of America. 1In each case the name of a
country 1s printed at the top of a blank sheet and the students
are gilven one and one half minutes to write their responses. The
order indicated above was for Americen children. Tor Australia
and Canadian  children, the order is modified so that the name
of their own country appearcd last.

illdren ot grade 3 and grade 6 levels corplete the instrument
as a group. At pgrade one level students are interviewed and their
responses vecorded by the interviewer.

“hile open-ended preocedure was adopted to miniwmize the poasible

distorting e¢ffeetr of wore detailed written or interview questions,
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‘Its major disadvantage is that certain ambiguous responses
£

cannot be probed but does have the advantage of eliciting
dimerisions of concepts of nations which are significant
to the children.

Responses were content - analysed with particular
attention to number of items, ego centrism, primary
orientation, evaluative comment, and stereotypes.
Comparisons were made between age and nation groups.

In addition riodal profiles were developed for students
perceptions of eech country for age and nation groups.

Sormie explanation of those concepts as used in the study

is necessary,

Primary orientation was cdetermined by ccunting the
number of esch childs responses falling into sgach of the
following catecories; Animels, Peonle-cultural, People-~
perscnal characteristics, (including appearance and eccent
or language but not clothes) paoplo, personality traits,
non-pcrsonal-cultural, geographical and historical.

Tho category into whieh the majority of a childs responses
foll was considered his primary orientation. Yhere egual

nunbers of ssveral categories apneared the paper was ccdad
accerding to the first response, falling into one of those
caterorics,

bro-geitrism was a gcore on & fine point scale
according to tha proportion of a childs rosponses which

impiicd bhilg referenco point was bimselfl or his owm country,
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The comment "big" with reference to another country would
score lcw, while "bigger than us" would score high,
Similarly "close to Japan" would score low, while "a long
vay off" would score high,

Evaluative comment was calculated for various groups
by adding the number of responses falling into fine
categories, and calculating a percentage for the group.,

The categories used were negative evaluation, positive
evaluation, non-evaluative-similar, non-evaluative-
different and non-evaluative-other,

Comments such as funny looking, slant-eyed, powerful or
small were scored as non-evaluative., To be rated as
evaluative response had to include a direct evaluation

such as "nice", "I would like to live thore" or "a bad place
for kids.,"

Stereotypos were expressed as a percentage of general
statermcents to total roesponses. A general statement was
ono which carried ths implication that it was true of all
or a class of peopls.

I a statcoent woas qualificd i1 was considered as
not general, Thus "thoy wear black clothes" was considercd

goneral end stcereotyplic, while '

'some pcople wear black
clothaeg” wasg not,
RS ULTS
The cliildron's rauponges aro swmarizod in Lables
1 to 5. Counsidayed in relation to Lhe detniled rosponses
theso raigo a nuxsber of interesting questionsa

At grede one level tha recponses stressed differonces

ond the differcnces were related to adull sioreotyros,



Englishmen had differont hair, tlothes, houses,
spoka differently, had different policecmen and don't ride
in cars,

Chinamen also had difforent hair, different houses,
different schools, different shoes and difforent toys,
and they also ate Chop Suey with chopsticks and had
slanted or pointed eyes., As might be expected character-
istics which differed were directly related to students
experience - houses, shoes, hair, toys, schools - and there
were examples which sugrested inability to distinguish
characteristics which were significant, Thus different hair
ribbons was just as important as different leanguage.

There were very fow evaluative comments, though many
which might be considered so by adults, Slanted eves, funny
looking, different houses must be considered neutral in
affect unless there is some clue to the contrary,

Though there was clearly a knowledge base for many
comments the statements were often inaccurate in a way that
suggested a set toward differences and a generalized
impression of particular countries, Australians tzlked
differently, had different hair, clothes, toys and housis
and many wild animals, Iiowever, the animals listed wereo
sirmply wild, not particularly Australian, Kangaroos made
the list, but no more often than giraffes, oapriches, lions
or tigers.

Yith reference to thelr ovwn country rosponsos
sugecsted a wide range in knowledge base and in their
dovelopment of reciprocity and decontering as definced
by Piagot. Mhile "I can undorstand American' from &

Southern ehild might be capable of gevoral interprctations
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Vith reference to their own country responses
suggisted a wide range in knowledge base and in their
development of recitrocity and decentering as defined
by Piaget. While from a Southern child "I can understand
American"” might be capable of several interpretations, there
wero some statements such as "I live near there" and
"they speak different" which suggest inability to include
themselves in their concept of the U,S.A, On the other
hand "they speak different from us, they think we speak
funnmy too" from & sgix vear old with reference to China,
sugects a high degree of recitrocity., One final feature
of the first grade reaponses to their own country was the
large number of specific objective statements or words,
liost wore ccncerned with their immediate onvironment but
many dealt with brosdor ideas and supgested, for many
children an auareness of nublice affairs, There wore,
for exomple, many references vo ths war, to PoFel.to
the Prosident and to paet Presidenta,

AU prada three level thero woere several interesting
differencas, including considerably less emphasis on
diflfercncos and &4 decroass in stercotyping for all
couniries aﬂcapt’Chinu ni:d Japan. The exception appears
to bz caused by the purserverence for 2Anericail childron
of corrsonts about parvasoual characteriasticns, Particularly
rrouinent vers referencaes Lo cyos wnd speech, and giuply

"they aro aifferent from usl.”  In addition therc wse nn
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Page 10

‘increase in the proportion of children responding and
in the moén number of responses. It is tempting to infor
that an increased knowledge base may lead to a reduction
in stereotyping but the cases of China and .Japan, where
stereotyping either remained the same or increased suggest
the ansvwer may be more complex. Possaibly there are two
counteracting trends, the one mentioned above, and a
gradual acquisition of adult stereotypes toward Asian
pooples,

The coricentration on personal characteristics

of Lsian peoples vwas not apparent for the Canadian example.

The Canudian children made many references to chopsticks,

Chinese food, rice, houses and food, all coded as cultural,
but very fov reforences to differeorces in appeoarance.

The Ceradian children alco wade fewvor evaluative comments
then the Americans, but cver for tho Americans, evaluations
vere balunced, about half positive and half negative,

In both gsamplos the range in comments was narrover
with groster concontration on certain ingights, GChildren
no louger apnearcd to be searching for differonces and
listing az different any aspoects of their own environment
that occured to them, Inastead thoy had pocome more
discrindinating as thoir knovledre base lmproved,

Clustering of concepts for children in the unme school

clacs surrests o siroug aschool influcnce at this stape,
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Thoe Canadian childron may have been influcnced by a

story or picture associating boats with China. Of the
thirty-eight Canadian children at this lovel, 29 montioned
the word boat. References to homeland in the two samples
also diffored, For the Americans "I live heore (there)"
was the most comrion response followed by nositive ev
evaluative cormments, the statement that there wore 50
Statos, and President llixon, Aftor that in frequency came
a sories of references to the flag, the government, and
Vtaghington,

The Canadian children listed school most frequently
follovwed by children, hoats, rein, Vancouver and a variety
of cbjects and landmarlzs in the Vancouver area, Refercnces
to Canada as "the placo where I live" as an object of
affection, or to the Brime liinister or the government were
a.mogt non-2xistant, Thus the concept of homcland for
the Cenadians apnoaroed much moro local and unemotional
than for the ‘mericansg,

At grade sik lovel thero vare several othor
interesting chnnges, Particulariy interesting at this
stope wore cowmments about ingland ard Japan, The Cueen

vas the mogslh frequent refoerenco on both 1lists and "Oueen"

"walaco™

and domiuataed Lhie merican frequencies, TIor

the fmoaricans "o

noon"” was folleowad by Tondon, cars,
(orften small, foroipn oy funny), accont, Puelinghirn
Paloece, Thero vere aloo nony references to Lhe war

of indepandonce, relipious ovprocsion, Jumes Oplcethorpe

an? early sobtlers in Geoorgla,



Page 12
Tor the Canadians the Cueen was followed in frequency by

mentions of Scotland and Ireland, the war (VVoild wars 1
and 2) a number of por -nal associations, (parents born
there, we vigited etc) and references to a wide range of
cultural features (tourist sights, historical events,
and cars). Accents were mentioned by several children
but did not appear to dominate their perceptions.
Reforences to China end Japan also differed
considerably., Ameorican children still mentioned Physical
ctaracteristics but thelr perceptions of these were
overshadoved by tuwo others, not apparent earlier, China
vas associated uith "red"ness ard communizm and tc some
oxtont with l»r Nixon, and Japan with references to
Poearl Harbour (the most frequent commont) war bombs and
Hiroghirin. Roferconces to Pearl Harbour rere not necess-
arily negative, In some cases Pearl liarbour and positive
comrments obout boauty, culture or pretty girls wore listed
aide by ¢ide. 1In othcr cases Pearl liarbour, bombs, hate
end var completely dominated, DBy contrast Canadian
children refoerrid most frequently to overcrowding (both
countries) tho Greut ¥all, rice, chopsticks, the Hwang Ho
(China) and Toliyo, kiwonos, cears, and manufactured poods,
Iliroshinz, Tearl Horbour and Comaunicr were mentioned,
but infrecuently, At tho grade siz level trends in
percoplion of homcland that vere apperent in grade three

continucd, Tor the American children referencoes to

O
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their owm and other states, to the covernment,Mr Nixon and to

"freedom,"were the most cormmon. These were folloved by references
to the Vietnam war, past presidents, sport and pollution.

The Canadian children's references to objects in their

immediate environment were much less frequent than at grade three
level. "Covernment", '"Mr Trudeau",references to the twelve
provinces and cities and peograrhical regions elsewhere in Canada
uvere the most common comments. Also frequent were statements that
"we live there (or lere)". There was greater similarity in

comrents about homeland in the two countries at prade six than at
grade three level. The major differences were a much greater number
of positive evaluative comments and a stronper political orientation

for the American children.

Conclusion

The followine tentative findings are listed with some
hesitation. The data so far analysed represents only one center
in the United States and one in Canada and it may be that the
variations and tendencles found are valid enly for those districts
instead of the tvo countries as a whole as has been implied.
lorevey the fiundings do differ from those of some pravious
investiprations and qualify thz conclucions of the thecoretiecal
dlccussicn at the beginning of this paper. Because of this it
1as cousidered that an in-propress report mipght be interesting

and of some value.
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J. Many carly impressions which appear stereotypic disappear
or are modified as students acquire addi{tional data. Some, such
as awarencss of physical differences in the Chinese and Japanese
are more resistant to change. Other associatlions such as Pearl
Harbour and Hiroshima appear to begin between grades three and six.

2. The amount of stereotyping and ero-centrism diminish as
children grov older and acquire additional data. Whether the
availability of more complex mental operations or simply greater
knovledge is tho primary cause cannot be readily determined
from the data. However there appears to be uide variation
in readiness for the kind of reciprocity described by Piaget and
Weil. Some children appear to have tiie ability at a fairly
advanced level in prade one at the age c¢f six. A few more have it.
at grade three though not encugh to affect the index of ego-centrism.
At grade six the ability 15 common thoughi far from universal.
This finding does not contradict Plaget and Weil's notion of
stages in the development of reciprocity but it does supgest
greater varilation in individual developrment than they imply
throusli the use of age level references.

3. The concunt of homeland develops as one would expect
from the childrens immediate environment to the nation as a whole.
In the process gweater attention is given to governmont and national
leaders. This effect is particularly strong and comes early forx
American childyren,

4., Tor the majority of students assoclations with their
own and other countries vwere non-cvaluative., This finding may be

partly a function of codinp. Certainly the assumption made that




/.
concepts that are emotionally loaded for adults are not necessarily
loaded for children diffevs from the position taken by Lambert and
Klienberg. However the assumption can and will be tested. As
defined in this study very fev evaluative comments were made. An
interesting and possibly important exception is the persistence
of evaluative comments for the American children with respect to
their own country and China and Japan.

A related finding, this time supporting a conclusion of Lambert
and Klienberp, 1s that differences are at least as likely to be
assoclated with positive as with negative evaluations. In fact a
majority of evaluations across the vhole sample were positive.

5. Children at grade one level seemed to be searching for
factors which would differentiate their own from other countries.
Consequently they listed a wide range of objects in their own
environrent as distinguishing characteristics. Children in the
higher grades vere more discrininating in their choice of
distinpuishing characteristics.and were akle to operate from a more
extensive knovledge base. Cne effect of this was a concentration

on a relatively smell number of concepts.
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/ U.S.A. -~ There is trees and horses. There is grass. Peonle that have
white faces. They ride cars and trucks. People with hlacl: faces
ride old cars. They have lamps. David - 6 - U.S.A.

Z Japan =~ Thelr eyes are different. They have different clothes, horses.
Different people. Sally - 6 - U.S.A.

3 Canada ~ They're different from us They speak different. They're
different peonle. Jack - 6 - U,S.A.

§- Ctina - I know one Chinese vord "Ah-so." I know goodbye in Chinese.
They wear different cloti:es. They have different kites. A dragon
kite. Brian - 6 - U.S.A.

China - It's on the other side of the world. They don't talk the
same as us., Theyv think we're different, too. TRobbie - & - U.S.A.

¢ .

(. Canada -~ Tall mountain. Steephills. No one ever walks because it's
too steep. Steve - 6 1/2 - U.S.A.

7 Japan - They vear different clothes. They tallk different, houses are
different. 1 don't think they have fireplaces. Yarian ~ 5 - U.S.A.

% China - They make the best things and they are sent here on boat.
They have sill:s, To us they look funny. Chip - 9 -~ U.S.A.

C7 Carinda - It is a city or country people go their to visit so of us thing
it is Canada dry but iz is not a drink, it 1s a nlace and people live
their, Brent - § -~ U,S.A.

/D Brazil - It is a city and a lot of peenle eo their. They malke things.
They may be funny to us the may were close like ous or funny we don't
no but some nceple do no. Tob - 8 - U.S.4.

/] Australia - They are talk very nice and They are very nice and sometime
they gct made and men. Tracey ~ 8 1/2 ~ U.S.A.

// China ~ A longtime aro they had silliworms. There eves go ub.
Barbara -~ & 1/2 - U.S.A.

/v U.S.A. - The united states of America is r7 couny and it 1s very Big
and it is the 10 states and I like it. Debble - 8§ -~ U.S.A.

/? tipgeria - Higeria is not pood at all to me I hate it because I really
don't know uly. Farie -~ 8 - U.S.A.

/7 Prazil - Brazil is a countrv wvhere neople lives and %ills people T
think but T would not want to live in Brazil because I'd proble get
killed and die., Ann - 8 - U.S.A.

/. Japan - Japen I love it, It 1s a great country. ‘e and my mothor
want to rich's and lool at christmms tree and wve looked ar Japan.
It 1s a pretty chrietwas tree 1t hos angles on 1t and oF thines.
Melissa = & <« ULSLA.

_// Jopan ~ Japan i¢ I think in the northern part of the united states.
Japan neople are different tuan os thaey have a part of a hov state.
Izhar - & 1/2 -~ U.S.A.

/¥ Canada - It is very papler country in reading. It i3 just north of
fmerica.,  Andrew - 8 -~ ULSLA

/7 Japan - They have puooalp who do not look lilke. we vere fighting

E l(r vith then 1 think that e should not have been fighting them,
R\/ Joeff = 9 - U.S.A,
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20 China - They have sourt of pinted eas they say as o. Kris - 8 1/2 - U.S.A.

2] England -~ England has a lot of castles. You have to go to Enlands
church only., Barton - 9 ~ U,S.A.

4] Canada - Canada 1s not to far sway, it is part of the undid stats.
Bobby - 9 - U.S-A.

72 % Australia - Kalob bears live there Kangaoros also plav tkere and have
fun with the Kalalo bears. Susan - 9 - U.S.A.

2@ Japan -~ Japan is very neede and Jpan - 13 very nice Japan 1s a good place
for l:ids. Sharon - 9 - U.S.A.

7Y Enaland - Queen Potatoes Fashions Artists Palaces Cuards Cates
l‘alds Servants Butlers Rich People., Francis - 11 - U.S.A.

Qé,Japan ~ languase cyes slanted oppisite way from Chinese peonle food
vriting. Ceorge - 11 -~ Canada

-

/7 USA - prisoners, freed, war, vietnam, killed, blood, states, government,
ship, washington, forida. Sharron -~ 11 - Canada

Z8 U.S.A. - It has freedom - It has pood schools. It signed a peace treaty
in 73. It has more dope  addicts than any where else. It has
glorvy zand the hipghest mountain. David - 12 '- U,S.A.

\

.q Japan - World Var II, gun, hate, navv, Army, ship, killing. PFrank - 11 - U.S.A.

Z¢: China - comunism. In Asia, harsh governrment. Red China. wars. the
grecat wall of China. porcolain and erthen ware. David - 11 - U.S.A,

21! Canada - Coins, border, traters, smupelers, police. Xenneth ~ 11 - U.S.A.

37 china ~ is in ongolia erpire, Harvest heat and rice, 15,001,000 new
moutl:sa to feed cach yeuar, great wall 1400, flap has 5 stars, another
has sun, very huge. Wendy ~ 11 - Canada.

% U.S.A. - I think of riots, dopce addicts and some sick reople. I don't.
1like to think very much about some parts of the U.S.A. I see polution
everyuvhere and then I think of a whole lot of kids plaving on
hisneyland stuffing their Natalie - 11 ~ Canada

S4 China ~ China is a communist country. It is a large country aud the
peonle there suealk Chinencese. There relipglon is rnost Roman
Catolic. It is next to Russia. Joey - 11 - U.S.A.

~ Japan ~ nice, pearl harbour, vwar, festival, superstitious, dragons, fish,
Exvlosion 70, kites. i'ary - 11 - U.S.A.

~ (- U.S.A. = lHielson ratings shiou peoplesare sports nuts. Super Bowl VI
mout vatched paime so far. Speaks Lnelish Washineton D.C. capitol.
Broaduay Hollywood mans show biz. All religious races and imndpgrants.
gealtliiest netioa in the vorld. TFrec Ian ~ 11 - U.S.A.

37 U.S.A. ~ Tt hios 52 states., It is on the continent of North America. It
is runniag short of Petvoleum. They have many  Natilonal parks. The
farous ig yellowstone., ‘Vhere they say yopd bear lives. Brian - 12 -

Canada.
*¥ MNigeria - on Spelling test, I don't knous where it is. Studyed it in
Social Stedies. - Sharyi - 12 - U,5.A.
3” U.S.A. ~ Nikon-Agnow Cabinct povernment welfare poverty ecologv
Q pollution, businpe seat belts larpe fidutry great cities Domocracy
RJ!:‘ warn weather cool weather cold wvenither ot large army draft jail

death penclyt truman. Jomas = 12 - U.S.A.



H ¥

/f r» China - Is a communist country wvith rolling hills & a broad
history. T tink it isn't a nice place to live. Doug - ]2 - U.S.A.

é} / Australia - It's big. A boy from our room is from ‘ustralia. The
people thcre are probley browm or black and have liddle villapes
and big jungles and huge tiger. Roper - "« - U.S.A.

{7 Enpland - Qucen Potatoes Faschions Artists Palaces Guards Cates
P'alids Servants Butlers PRich People I"argaret - 11 - U.S.A.

”,: Japan - They have large industries thev sit on floors, no harefoot
in the house., They celelrate with a dragon on a holiday. Pob - 11

[}Q, Australia - I think of jungles and wild animals and missionaries U.5.A.
go there to help the peonle ocut. I think of going up and down the
rivers, lfary - 11 - Canada

ALj” fustralia - thar are govalo biecars the palopen pormay comes from
thar. not very warm. Lots of trces nice houses thay have wered
axents. I wrould 1il to live thar David - Canada - 12

14~ (. Canada - Ammesty Traiders Border Snow Pill - U.S.A, - 11

/i China - I think of & delicate china plate that has just been broken
and somzbody is sweesine it up., Then I think of very short
oriental people with their feet all tied. Hary -~ 11 - Canada



