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INTRODUCTION

Our society places a high value on education and gives

ample evidence of this fact. The $38.2 billion of 1966767
government expenditure for education amounted to'6.6 per
cent of the gross national'products (Simon and Grant;
1957). Nongovernment institutions and individuals expended
an additional $10.6 billion for education in 1566-67, not in~
cluding the tinie diverted from alternative uses and s?ent by
students in the classroom (Simon and Grant, 1967).

The value'éf education can be divided into two component
parts (Schultz, 1963).\ One is a productive component in which
the student prepares himself for a higher level occupation.
The other is a consumptive component'wh@ch provides a satis-
faction from learning and from an increasing contribution to
the welfare of society.

Little more than a generation ago, a high school educa-
tion was adequate entry into most occupations other than
those with professional stature. Increasingly, education
beyond high school is becoming a formal reguirement for entry
into many occupations, and the level of occupation is to a
large extent determined by the quality and quantity of educa-
tion attained.

Occupational levels are usually differentiated by a

dimension of prestige within the occupational structure. Al-




though fhe ﬁierarchy of occupational prestige tends to re-
main quite stable over time throughout society, therevis a
general rise in the occupational hierarchy as a whole. Occu-
pational opportunities generated by our technolegical society
appear to be those reguiring higher skills and.more training
while those madé obsolete appear to concentrate among the
lower prestige occupations with minimal entfy requirements.
Many of the remaini#g lower level occupations also are be-
coming more specialized in efforts to be more responsive to
the needs of socieﬁ& (Haller, 196%9). Increasingly, indi-
viduals are perceiving theée forces and seeking additional
education beyond high school.

Students also swek personal satisfactions from attain-
ment of additional education. Dole's study (1964) showed
that the foremost and highly constant reason why students
elect to continue schooling is for the valué of satisfaction.
The function of education for society and for the individual
is related since the individual with greater personal satis-
faction is likely to be a better adjusted member of social
groups and more productive or creative in his 6ccupation.
Thus, those of today's youth who have 'less educational oppor-
tunity are likely to be disadvantaged both in the develop-
ment of their occupational talents and in their personal satis-
faction.

Data from the Iowa Department of Public Instruction indi-




cated that rural youth have access to fewer course units in

high school than urban youth. The" report concluded: fIE“appears
that equality of educational opportuﬁity, in térms of curricular
chdices, does not exist in Iowa" (Iowa State Department of Pub-
lic Instruction, 1970). Burchinal (1961) confirmed rural-urban
éifferences in a study which showed that rural youth have

lower occupational aspirations than urban youth. The need to.
improve educational opportunity and attainment for rural youth
has justified research into the process by which people at-

tain occupations and into those factors which influence occu-
pational attainment (Kuvlesky and Jacob, 1968). '

Among the factors commonly asscciated with occupational.
attainment, higher edﬁcational level contributes substantially
to successful outcomes. Further examination of the educa-
ﬁionél contribution to occupational attainment may, there-
fore, yield additional insights into the problems associated
with the occupational decisions of rural youth.

The prediction of attainment is important for society in
anticipating the problems that arise in developing and dis-
tributing human resources into occupational needs. The edu-
cational institution serves an allocative functién by sorting
and selecting individnals with appropriate‘Fglgnts.for occu-
p&tional careers. Also, because our socieiyfég;;hgly believes

 in the individual's freedom to make choices, it has generally

been assumed that a person's orientation toward a goal --
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his aspiration -- is a'major determinant in attainment of
that goal. Kuvlesky and Bealer (1966) distinguished between
aspiration and expectation in an attempt'to clarify the con-
cept of occupational choice. In a similar manner, érookover,
Erickson and Joiner (1967) ralsed objectlon to treating edu-
cational aspirations ang. expectatlons as synonymous. They
showed that expectatlion was the more relevant because it
correlated with academic achievement and socioeconomic
'statﬁs; whereas, correlations between aspiration and the

'~ same variables were reéuced to near zero when expectation was
statistically controlled.

Considerablg research has been done on educational as-
pirations and expectations of youth with the assumption that
they ‘are deterﬁinants oﬁwgttainment. Yet, oﬁly_two studies
could be found that related expectations to attainment.
Siemans and Jacksonr(196$) reported a study done in Canada
relating plans for post high school training with educational
attainment one yearkiater. The Youmans, Grigsby, King study
(1965) was limited to college enrollment following graduation.
There is urgent need for congruence studies of a ldngitﬁdinal
nature to validate expectation as a predictor of attainment.
Congruence in this context means the degree of agreement
between educational expectations and educational attainment.

The purpose of this study, then, is to provide greater

evidence supporting the use of expectations as a predictor of
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attainment by examining educational congruence of rural

~youth, by exploring some factors which might affect or be

affected by congruence and by briefly investigéting satié-
fadtion with education and occupation as a possible conse-
quence of congruence. The ihdividuals in the sample were
male and fémale high school senioré inéerviewed initially in
1948, The‘original sample size was 157. The nine high
schools from which data were collected were located in towns
with populations ranging-frcm 100 to 1,800. |

Subseqﬁent data were gathered on the'same_respondents in
1956 with a sample size of 152, and again in 1967 with 143 of
the same respondents in that sample. It was assumed that a
span of 19 years was sufficient time to allqw for completion
of military obligaéions, occupationél experience or any other
delay in obtaining educatiqn. It even allowed suffiéient
time for the females.of the sample who married and raised
families Eo return for further education if this remained a
viable_ihtent-over the years.

Lohgitudinal-research has several disadvantagés which may
Present problems to the researcher. Because the educational
structure changes over time, signifiéance-of a longitudinaIH
study may not be applicable to present patterns. Such studies
allow only inferences to be made about educational practices
now in existence. Of leés importance is the time regquired

between studies to observe the nature of the patterns under
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gscrutiny. Any advantage of greaterx time séquence'for ob-
servation is offset by the increased potential for structurai
change. Despite such drawbacks, a longitudinal study of the
relationship between educationai expectations and attainmants
' is needed to begin to isolaté those factors that cbntributé
to the prediction of attainment at the time students graduate
from high school.

From a theoretical point of view, the present study at-
tempts to add to the resegrch on factors affecting occupatioh-
al congruence. Since education and occupation are so highly
related, it is hoped that examina£ion of socié-economic and
personal factors affecting educational congruénce will re-~
fine the concept of accupational expectations as a predicto;
of 6ccupational attainment. |

Most occupational studies in sociology have examined
occupational attainment in terms of society's needs and have
viewed educaéion as a major determinant. The individual,
as well, stands tc gain or lose in the attainment process.
This raises the question of how educational congruence re-
lates to individual satisfaction with education and ulti-
mately to his satisfaction with occupational cheice. The
Present study will present expioratgry findings concerning
the relationship of educational congruence to educational and
occupational satisfaction. Hopefully, the exploratory find-

ings will stimulate further theoretical development in
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occhpational attainment étudies.

The study will have practiéai value for those whé'allo-
cate aducational resources and for‘éuidance andhcouhseling
personnel." Greater accuracy'in prédicting enrollment.will
permit more effective use of resources allocated to and
within post high school institutions. For guidance counselors,
increased understanding of factors which iﬁfluence eaucatiqnal
and occupétional attainment would be useful in attempting to
modify those factors which tend to limit higher levels of
attainment. Further, increased understanding of personal
occupational satisfaction would be useful as counselors

assist students in making sducational and career decisions.

Objectives’

l. To examine social background factors which may be re-
lated to educational cohgruence.

2. To examine the relationship between educational
congruence and occupational congruence.

3. To examine educational and occupaﬁional congruence
as it relates to occupational satisfaction.

4. To examine educational and occupational congruence as

it relates to educational satisfaction.




THEORETICAL FRAMEWORK 2ND
REVIEW OF LITERATURE

Introduction

Recognition‘that occupational(achievement is based on the
principle of the work ethic and modified by inequities of our
equal opportunity ideology has resulted in research attempts
to explicate the process of occupational achievement. Al-
though ocur society professes a free and rational choice in
this process, the individual is to some degree, governed by
the norms of the social system to which he belongs or wants
to belong. The ideology calls for choicés within this process
devoted to occupational selection.

Of the various types of research undertaken, two con-
ceptual areas have received major attention. Educational plans
and occupational aspirations each contribute significantly to
the body of research investigating career decision-making.
Both have been examined as dependent variables in relation to
social and perscnal variables (Sewell et al., 1957, Burchinal,
1965), and both have contributed independent variation to

occupational studigs (Sewoll et al., 1969 Harp and
Morton, 1966). However, it remains guestionable as to

what part the plans and desires of young people take in
attainment of adult occupational roles. A longitudinal

Study is requisite for such investigation,




Congruence between the educatiocnal plans of students and
the activation of those plans is the major variable in this
thesis. It will be examined first as a dependent variable in
its relationship to several social factors. Thus, charac-
teristics distinguishing educationally congruent stgdents
from those who are incongruent will be discussed in this
chapter.

Educational congruence alsc will be examined in relation
to occupational congruence. Defined as the agreement between
aspirations and attainments, occupational congruence embodies
a much longer time span within which educational congruence
may occur. Consequently, educational congruence may be

visualized as a variable in the occupatiocnal attainment

process.
occupational , occupaticnal
aspirations attainment
educational activation
plans of plan

Figure 1. EBEducational congruence as a variable in the process
of occupational congruence

A theoretical formulation of the relationship between these
two concepts derived from the conceptualization of occupation-

al attainment as a developmental process will be contrasted
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to the linear approach common in occupational literature.

Educational congruence also will be examined as an inde-
pendent variable as it relates to the long-range outcomes of
coccupational #nd educational satisfaction within the theoreti-
cal model developed in this chapter. The general psttern of
satisfactions that may result from educational and occupa-
tional congruence as differentiated from incongruence will be
discussed.

The last part of this chapter will summarize the

conceptual areas and present hypotheses.

Linear Occupational Model "

The point of occupational selection begins éith aspira-
tions on the part of the 1nd1vidua1.- Deacribed as a wish or
a desire, occupational aspiration has been examined as it
relates to the individual's sccial experiences and personal
attributes (Middliton and Grigyg,1959;: Bordua, 1960; Sewell and
Shah, 1968; Sewell et al., 1957). Occupational aspiration
also has contributed to educational aspirations (Haller and
Miller, 1963). That is, the desire for a particular occupa-
tion, in part, leads to the desire for the level of educa-
tion that will improve the individual’s chances for real-
izing that desire. Society supports both aspirations by in-
suring a minimum level of education by law. Educational
desires beyond this minimum are assumed to spring from occu-




11l

pational aspirations in the occupational achievement model.
Until recently, aspirations and expectations were con-
cepts of similar meaning. Differences between them have been
noted in both occupational and educational research. Kuvlesky
and Bealer (1966) distinguished between gspirations and ex-
pectations definitively and coined the concept of "antici-
patory deflection™ as the difference between them (Kuvlesky
and Jacob, 1968). Slocum's study (1958) on the educational
plana of high school seniorgs indicated that 28 peréent of the
sample aspired to but did not intend to continue their edu-
cation; whereas 45 percent both aspiréd and planned to continue.
Expectations seem to be more stable and more likely to be
actualized than aspirations. Thus, the temporal arrangement
of the occupational achievement process over time might take

the following cbntlguration:

occup. aspiration .. (occup. piana)m.) occup. achievement

sy S iy

aspiration cee——y expectations——yachievement

Figure 2. A linear conception of the occupational model

level of educational achievement has long been related posi-
tively to occupational achievement:. -Blau:and Duncan's state-
ment (1967: 403)- that- "education exerts the-strongest direct

effect on occupational-achievements”, summarizes the:well-
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documented and widély publicized fact.

Emphasis in research on the occupational achievement
process has baen directed toward determinants of these con-
cepts and the relationships among them (Sewell et al., }9697
haller and Sewéli, 1967). However, it is not clear
what temporal position occupational plans has in the
model. At times, it is considered as subject for implemen-
tation by education. ¥Yet, plans have been subject to change
within the educational process (Milier, 1960; Slocunm, 1966:‘
193). Occupational plans also have been conéidered a moti-
vating force for higher levels of education (Slocum, 1966:
187-188). It seems plausible that both might be occurring.
Thus, occupational plans develop tentatively in the earl& life
of the individual and change, modify or become more realistic
over time.

The model of occupational achievemant as diagrammed is a
linear process of a continuously flowing phenomenon. It
assumes a single-minded purpose as idealized in the work ethic
(Slocum, 1966: 200'. The steps in this process are concep-
tualized as aspirations and expectations leading cumulatively
to achievement of an occupational goal (Haller,i969 ; Burchinal
1962; Sewell et al., 1969). It suggests that cartain
classes ot.social systens affect the course of individuals
enmeshed in this process which tends to alter the outcomes.

Of these variables, formal education contributes grestly
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to the consistency between the desired occupational goal and
its achievement (Blau and Duncan, 1967; Sewell et al., 1969).
Occupational econgruence studies illustrate the nature of
the occupational model. The agreemeﬁt between the types of
occupation a person aspires to at one point in time and the
type of o¢cupation in which he is employed at another point.
in time is conceptualized as congruence (Kuvlesky and Bealer,
1967). The analysis of such data, although somewhat conflict-
"ing, indicates a moderate to low relationship between the two
concepts. Porter (1954) uses a six-months' lapse of time and
finds that 79 percent of his senior boys follows their
plans. Kohout and Rothney (1964) report slightly higher rates
of congruency during a five-year lapse of time than those same
respondents show over a ten-year period. His l4 percent con-
gruence is lower than that of Kuvlesky and Bealer (1967) who
report 23 percent rate of congruence between aspiration and
attainment ten years lataxr. Analysis of the preceding dﬁta
indicates the possibility that occupational aspirations are
not good predictors of occupations attained. Yet, the longer
the time span, the more likely it is that events in people's
lives change the directions of occupational goals.
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Occupational Procecss Model

The evelutionary nature of development warrants examina-
tion of the occupationallmodel as a series of processes. That
is, the occupational process may be conceptualized as a series
of stages, each of which has an input, a through-put, and an
out.-put:.l Each stage the individual goes thrcugh is an open-
ended system leading in the direction of occupational achieve-
ment. The present stage evolves out of its preceding state
50 that the outcome of one stage contributes to the input of
the next. The nature of the through-put, therefore, would
influence any dewelopment noted in the out-put.

The flow of the process of occupational achievement is
vulnerable to change oﬁer time. An important factor contribu-
ting to change is the maturity of the individual. Ginzberg
(1951) describes three stages in the process which indicate a
progressively more realistic view of a person's fit with
socistal demands. Ranging from fantasy through a tentative
stage and continuing on through a realistic stage until actual
eatry into employment, his model identifies the'no:mative
transition in terms of age ranges. Thus, the early occupation-

al thinking of children from age 6 to about il are fantasy-

1xatz and Kahn (1966) summarize the developmeant of open-
l{sbea theory to date. See also Parsons (1951) for utiliza-
tion of the open-system approach.
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based. ;n high school, from age 11 to about 18 or 19, the
vascillation between one occcupation and another makes choice
somewhat tentative. The realistic stage, at about 18 or 19
years of age, requires decisions tﬁat.affect the range of
occupational choices. '

Although most writers regard occupational choices as a
cdevelopmental process which becomes more realistic as the
person matcures, no study could be found that uses Ginzberg's
conceptualization of the occupational process. Iﬁstead,'as-
pirations are defined as roughly compatible with a. fantasy
stage. Expectations are comparable to the tentative stage,
with achievement variously defined as some level of acti-
vating plans, such as in the first job, or as some point in
the more stable phase of the oczcupational process.

A factor which defines the change within the occupa-
tional achievement process is the limits of exposure from
which an individual learns of alternatives and from which
he ultimately makes choices. Examination of the literature
shows that people of similar social backgrounds tend to have
similar outcomes. Thus, children of college educated parents
are more likely to attend college than children of éarents who
have not attended college, and children whose parents have
white-collar occupations are more likely to attain occupa-
tions of white-collar status than those of laborers. Sewell
and Orenstein (1965) suggest that an explanation for the
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lower aspirations of low-status youths is the restriction of
their adult contacts tc those in lower-status occupational
positions.

The explanation which finds support in the literature
is found in reference<group theory (Mexrton, 1957; Sherif,
1964). Through social interaction with important people and
groups, a child begins to define his "self". The developing
process of self definition as incorporating othefa' views
toward him is vividly conceptualized by Cooley (1916) as “the
looking-glass self". The self is further differentiated over .
time by various reference groups who reflect his potential
and confirﬁ his capability in some respects and not in other;.
Thuz, the configutdtion of significant interaction with the
individual's reference groups defines and clarifies his beliefs
about himself as having certain skills, knowledge and personal
attributes. The interaction between the person and a finite
or perhaps limited social environment shapes that person's
perception of himself in relation to future objectivest
Burchinal (1962: 22) refers to the differences in work-
related values between farm and nonfarm youth in Iowa.
(see also Haller, 1960). Schwarzweller's study (1959) indi-
cates that values of “"service to society™ and "mental work"
are positively related to people who plan to attend college
whereas values of hard work and security are negatively re-

lated. Lindstrom (1964) finds that status and prestige are

R
L 2 44 l‘.."t
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values of those who plan to attend college but "opportunity
fo be own boss" a value of those who plan not to attend.

Through social experiences in relation to others and
within a social environment, the individual develops a
hierarchy of values. Rosenberg (1957: 62) séys, "when an

_ individual chooses an occuéation, he thinks ﬁhere is somethihg
'good' about it, and this conception of the ‘good' is part of
an internalized mental structure which establishes priori-
ties regarding what he wants out of life". Although tﬂe
importance of one value over another may change, the acquisgi-
tion of certain values as differentiated from others is fair-
ly well determined by the late teens. The fact that
Schwarzweller (1959) finds that strength of values is lower
for those who aspire to college education than for'those who
plan to attenﬁ, supports the hierarchial nature of values
as well as the developmental nature of the process between
aspirations and expectations.

Assuming that thoge distinctive values asgsociated with
variou; social systems are internalized and tend to shape the
value orientation of the individual, are these values, then,
impervious to change as one moves toward occupational achieve-
ment? Rosenberg (1959) notes that occupational choice affects
the value orientation of the chooser. A manifestation of
Robert Merton's *anticipatory socialization", the chcoser be-

gins to incorporate the values and behavior appropriate to
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the occupation into his self-concept (Merton‘1957:v265-266).
Miller (1960), in explicating some of the features of
the educational organization which effects occupational choice,
notes that 42 percent of the males who were prepared for
specific occupations ;; their undergraduate training said
they wanted to go on to graduate training. Interpreting
this as evidence of change in existing values seems more
appropq%ate than as evidence of the acquisit%on of values.
Super (1953) proposes a scheme similar to that of Gins-
berg when he describes the career choice and adjustment |
process as a series of life stages. The exploratory stage,
subdivided into the fantasy, tentative, and rea;istic.phases,
is followed by the establishment stage which $1§o is sub-
divided into the trial and stable éhase. The characterization
of later stages are conceptualfzed as maintenance and decline.
In other words, Super has expanded Ginsberg's conception of
stages to include the span of a life time, but has not ad-"
vanced theory about the nature of ﬁhe process within each
stage. Super, Ginsberg, and others agree, however, that the
direction of the process depends on the choices that are made.
The crux of the probiem of occupational choice, Super (i953:
188) says, "is the nature of the compromise between self and
reality, the degree to which; and the conditions under which
One yields to the other, and the way in which this compromise

is effected". It might be suggested, then, that the nature
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of the through-put in the open-system médel is one of compro-
mise and the out-put as.choice.

Blau et al., (1956: 542f543)wconceptualize social
structure as affecting occupational choice in two analytical-
ly distinct respects: "As the matrix 6f social experiences
which channel tﬁe personality development of potential workers,
and as the conditions. of eccupational opportunity which limit
the realization of their choices". Their conceptual scheme
identifies the evolving nature of ‘occupational selection as
"processes through.which the batterns of selection at an
earlier periodrinfluence those at a late; one". Thus, what
goes on in each of these processes is the variety of social.
experiences which channel personality development ind results
in a chéice. ‘The choice itself, then, defines the next
stage through which the individual has more social ex- |
periences at a higher level of development which further
channels pe:sonal'deyelopment. .

.The nature of human development suggests that importént'“'
déterminants influencing the individual at one stage may Bé
only indirectly influential in the next stage. For instance,
Wolfle.(1954:.163) notes in the analysis of national data
that once a.student enter's college, "his chgnces of graduating
are much more dependen£ wpon his ability and much less upon
his family background th#n were his chances of gettiné into

college in -the firxst place". He notes that economic and
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social factors are important in defermining which children
.gfadgate trom high school and enter college, but he classifies
a measure of socioeconomic background as an indirect relation-
ship to an individual's attainment of higher educational
objectives.

Ginzberg (1951) points out that in the social experiences
of every person there are countless stimuli.that might in-
fluence occupational choice, but only a few do so. Blau
et al. (1956) classify those "few stimuli" by specifying the
characteristics of individuals that determine occupational
entry: (1) technical skills to perform occupational duties,
(2) social characteristics of a person that influences a
potential employer, and (3) a person'é own values that deter-
mine which employment conditions constitute rewards. They
rephase by adding, "...unless a social experience or at-
tribute affects the information individuals have about occu-
pations, their technical or social qualifications for entry,
or their ewaluation of occupations, it is not expected to
influence their careers” (Blau et al., 1956: 536). Therefore a
choice may be made as a result of certain types o# inter-
actions which support the skills, attributes and reward
values that determine occupational entry. It seems likely
that inconsistency in social interaction would modify the
ideal in the individual case in two ways: (1) require more

time for a decision, and/or (2) delay the development of a




set of values.

There remains, the theoretical problem of identifying con-
ceptually, the point at which the individual is transported
from one stage to another in a hypothetically fluid process.

In the occupational model, the transcending point has been
variously defined as occupational plans, educational plans,
career decisions or plan fulfillment, and have been dif-
ferentisted from other outcomes such as career or educational
aspirations and occupational entry. Kuvlesky and Jacob refer
0 the problem of the degree of certainty contributing varia-
tion to the measurement of expsctaticn (Kuvlesky and Jacob,
1968: 5). LCxpectations and decisions are internal affairs

and can only be inferred. They are not subject to confirmation
by oneself or by others until action is taken. The action is

a reality ouﬁcome of decision. Thus, to plan to go to a post
high school educational institution is an internal deci-ioh

on the part of the individual; to enrxroll in the institution

is the crucial point which has consequences on the individual's
choices of occupation.

- Failure to act is, in fact, to have made a decision which
has consequences for the individual, because society has norms
for expected behavior. Although the time-tables for action
allow some individual variation, tolerance for deviancy is
limited. - Therefore, the consequences of a person's failure to

act is essentially for society to have made the decision for
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 him. °
Although very little is known about the process of
decision-making, the theoretical issues outlined above sug-
gest a rough formulation of variables as a possible framework
for examination. They are proposed in the following diagranm.
In the first stage, interaction between the social
background of the individual, his reference groups and native
potential contributes to development of values which are
compromised, one with another, until society demands and/or
the individual is ready to commit himself to action. Each
decision which is accompanied by action in the process limits
the potential alternatives for the next decision. Because
some level ¢f education is requisite to qualify for entry
into many occupations, educational decisions are prime factors
in the limiting process. Assuming that a prior decision to
drop out of high school has not been acted out, the major
decision is in regard to post high school educaticn. If the
individual chooses this course of action, he has then not
only limited his alternatives and committed himself to some
extent, but enters the second stage of the model which pro-
vidé: time to anticipate and fantasize about the future in
relation to himself and apart from his priviout social ties.
The through-put of the second stage is charactarized by
interaction betwsen the individual who has abilities and re-
ward values and the conditions of occupational opportunity.
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Compatibility among them, as viewed by the individual, is
1ikely to require turthcr.couproniaa leading to a juxta-
position of more realistic personal goals with occupational
goals. Occupational entry is the action outcome of this
stage.

The third stage is indicated by interactive effect between
the goal-oriented individual and the specifications of the job.
Theoretically, additional stages might occui depending on the
degree Oof compatibility in the third stage along with other
personal-social events in the individual's life that may change
values, goals and job specifications leading to further action.

~ Measurement of occupational congruence has been in terms
of the first stage as compared to the third stage. Results of
zesearch show that no significant relationships exist between
variables in the first stage with ultimate action taken to-
wvard occupational goais. Level of education is most influential
in occupational congruence. In terms of the proposed model,
three propositions might be made.

1. DBecause the stages build upon one another, develop-
ment of values reflects preparation for the first primary
decision. The impact on the person from the first stage
is inocorporated and no longer provides the forwvard thrust
on the next stage.

2. Other variables take precedence in the second stage.
Blau's determinants for occupational entry (see p. 16) might,
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in fact, be crdered and one takes precedence over the other
in the three stages.

3. Although these stages can be collapsed together by
consistency in an individual‘s relationship to his environ-
ment, increasing inconsistencies in our world, exemplitied
by rapidity of change, brings the second stage into focus
as a necessity. In this respect, migration might be con-
sidered an outcome of inoconsistency between an individual's
aspirations and the environment's support of those aspira-
tions.

While socioty is increasing it‘'s educational require-
ments for occupational entry, greater inconsistency in the
indfvidual's background requires some socialized means for
“trying on® various roles or life styles without suffering
the consequences that might attend such experiments in real
life. Although there are other institutionaliszed means for
delay such as the military, VISTA, or the Peace Corps;
society more highly values post high school education as
prerequisite to occupational entry.

Acting on one's plans is a turﬁlng point in the process
of achieving long-range occupstional goals: (1) it limits the
alternatives for the future, (2) it assumes that the person
choosing the alternative anticipates the social experience as
potentially improving his skills and qualifications for
reaching a goal, and (J) that he evaluates himself as poten-
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tially capable of such experience. To the extent that
there is agreement between the social system into which the
individual plans to enter and the individual'’s assessment
of himself in relation to the social system, action is likely
to occur. The concept congruence, then, refers to this
agreement. Its social manifestation is the action taken
in regard to plans. Incongruence refers to disagreement be-
tween plans and action.
Although Siemans andJackson (1965) conducted a study of
plan fulfillment, they use a three-level status hierarchy
of post high school courses. Thus, {f a person plans to
go to one type of school and chnngei to anothsr at a lower
level, he is judged as not having fulfilled his plans.
Within the theoretical framework of this thesis, the fact
that the action carries him into the second stage allowing
for turther occupational development is the pertinent issus.
In the Seiman and Jackson study, the 48 percent of thoss who
planned to go beyond high achool and 4id so can not be com-
pared to an estimate of congruence as defined in this study.
The Nam and Cowhig data (1962) are more relevant to
cungruency as defined lLere., Figures from their national
study based on census bureau data indicates that 68 percent
ol all high school 3jraduates were congruent between their
Plans and enrollment in college one year later and 22 percent
vare incongruent. Although Nam and Cowhig define congruence
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as proposed above, their incongruent group includes those
persons who were undecided about college plahs. According
to the data presented (Nam and Cowhig, 1962: 15), the 22
percent cited above is a generous figure for the incon-
gruent group when those who are undecided are excluded.

Ona of the ptbblonn irdicated by several researchers
is the fallacy that all action as indicated in the model
is rational (Miller and Form, 1951; Slocum, 1966; Ginzberg
et al., 1951). Slocum says, “"a fully rational occupational
choice is one that is arrived at on the basis of a syste~-
matic and objective evaluation of such factors as personal
aptitudes and capacities, values and interests, and the
prospective rewards and disadvantages ascociateq with various
occupational fields and occupational roles ... at the
present time, however, ... most occupational choice decision-
making ... is properly classified as either mixed or non-
rational® (Slocum, 1966: 208-209).

Again, the assumption of a single-minded purpose for
decision precludes the possibility that the reward anti-
cipated and thus the value held by the individual decision-
maker is occupieioaally oriented. The first major decision,
an educational one, may well be governed Sy occupational
goals. However, Dole's study shows that reasons offered by
students in prospect and retrospect for an educational plan
or decision are more often concerned with personal satisfac-
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faction, previous experience, influence of friends and in-
tellactual stimulation (Dole, 1964). In the theoretical
model proposed above, the reason is leas pertinent than the
type of action which either propeis him into the second
stage and rsdirects the viable nature of the social inter-
action process or toxéel him to enter the third stage by
abridging the time and interaction necessary for a more
rational occupational decision. It seems liksly that the
conditions under which rational occupational goals can be
accomplished will be those experiences which allow the indi-
vidual to go through the first two stages before occupa-
tional entry.

Two conditions might bear on the process in the first
stage to modify the second stage or eliminate it entirely.
The first condition would be the situation which anludoi
both types of interaction in the Zirst two stages within the
time span of the first stage. Hork programs, experience in
the occupational category aspired to and the person's analysis
of himself as a working person could be examples of inter-
action in the second stage which might take place in the
high school years. The second condition might be a person's
exposure to a relatively consistent pattern of soclal sx-
periences so that social background and reference groups
support the individual's occupational aspirations and con-
Zirm his abilities to attain his occupational desires, thus,
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collapsing the time span of the two stages into the time
of the first stage in a different manner.

It is likely, then, that when a farmer's son wants to
be a farmer, learns to value the life a farmer lives, learns
the skills of a farming occupation, when othexrs support a
view of himself as a potential farmer and the family's
economic situation supports his plan, he would pass rather
rapidly through both the first and second stage, acting out
his personal and occupational goals by entering the occupa-
tion of £arhing. Yet, if this farmer's son could.not plan
on farming because the economic situation did not support
it, for example, then this inconsistency suggests that inter-
action at the second stage leading to compromise of personal
values with occupatibnal opportunities must take place before
action can be realistic. The latter example illustrates the
"push” pattern of rural to urban migration (Slocum, 1966;
Hodges, 1970).

The likelihood of the former example occurring is
decreasing with the rural-to-urban migration still in progress
but, to the extent that the development of values appropriate
to urban life style is consistent with diverse occupational
opportunities, the "pull" pattern of migration is perhaps
more evident. Slocum notes that young migrants from farms
cannot “ope to rise in the occupational world if they are

not well educated (Slocum, 1966: 163). From the model this
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thesis proposes, it may be hypothesized that poét high
school education is a necessity for the young migrant in
order to gain the developmental opportunities afforded by
the second stage. By exposing the migrant to new values

and behavior standards, post high school education might
provide the time and interaction needed to change the
hierarchy of values more appropriate for occupational oppor-

tunities available to him.

Satisfaction

Recognizing the evolving nature of an individual's
occupational development does not stop at a particular age
or with a particular open-ended system such as the first
job. Occupational achievement not only requires a long
period of time, but social interaction continues and change
is likely to occur. The forward orientaticn of life,
itself, assumes a future toward which the individual aspires.
The through-put of each social system the individual enters
results in expected or unexpected rewards {(or lack thereof)
which support or refute his expectations for succeeding
systems. Without attempting to identify all the systems
through which a person might proceed in occupational develop-
ment, society itself, the most general over-riding system, is
assumed to be concerned that no group of people be dis-
advantaged. Each individual is to make best use of his
potential for the betterment of society. Described as the
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American ideclogy, the assumption at best describes only'
half of the interaction of the through-put between society
and the individual. As indicated earlier, thg rewards for
the person taking.action suppott the "goodness"” of his choices
or society's choices for him by default. The outcome of
the occupational model is not viable without considering
the individual's desires and his realistic appraisal of
choices as contributing to self-actualization (Argyris,
1957: 49-51). Because of the wide variety of potential
rewards other than occupatiohal ones that people can expect
from their actions, it is not feasible to consider them
agparately here. However, rewards for action are meant to
bring satisfaction to the actor. Caplow indicates that "not
until later in his career will the average man be able to
sum vp his total expectations with some degree of finality
and measure them against his remaining aspirations so as to
arrive at a permanent sense of frustration, a permanent
glow of complacency or an irregular oscillation from one to
the othexr" (Caplow, 1954).

The nature of a longitudinal study involving 19 years
seems particularly appropriate in discerning relationships
betwean both educational and occupational congruence and
satisfaction. Although no studies have been found that re-
laied congruence directly with satisfaction, evidence indi-

cates that satisfaction cuts across several commonl& used
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classifications which distinguish variations in occupational
achievement. For instance, Nelson (1971) finds that education-
&l satisfaction was not associated with rural and urban resi-
(dence. Youmans et al., (1963) finds no significéht difference
befween high school dropouts and graduates, both rural and
urban, in job satisfaction. Yet, his Kentucky respondents
have strong beliefs in the value of formal education. The
latter study indicates that education may be desired but not
neceséary to occupational satisfaction.
A consistent social backgroﬁnd has been hypothesized
in this thesis as a condition of congruence between plans
and action reg&rdless of whether the action taken is post
high school education or occupational entry. Sewell et al.,
.(1953) indicates that persons having attended high school .
are much more likely to favor high school education than
those who do not attend hidn school. Nelson (1971) shows
a dramatic relationsﬁiﬁ between gratification derived from
the academic environment and the éercentage aspiring to
college. Yet, those who do not so aspire and are satisfied
with school more often live in rural areas. In the same
study, he finds that the higher the class, the more likely
it is that adolescents consider school E rewarding gxperience.
Going to school can be a grétifying experience apart
from its value in contributing to a person's occupational

future. Little (1958) notes that enjoyment in learning is a
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value more frequently emphasized by cﬁildren of parents who
have attended college. Nine out of ten high school graduates
in his study, who said high school studies were uninteresting,
were not cphtinuing their education.

The observation that adults with relatively pocr edu-
catioﬁ and low-status.jdbs are not interested in education
for its own sake is, perhaps, more applicable to an occu-
pational orientation and less to a value orientation.

Slocum (1966) describes a study by Dunkelberger who indi-
cates that the relatively low expectation for c¢ccupational
placement of male household heads in low income areas of the
rural south was a result of high aspirations which had been
readjusted downward in accordance with their perceptions

of opportunity. Nearly all of them expressed their high
latent aséirations by wanting high status level occupations
for their sons (see also Krauss, 1964).

It seems likely from the evidence presented that occupa-
tional congruence is an important condition for occupation=-
~al satisfaction and that educational congruence is a con-
dition which enhances this possibility of occupational
satisfaction regardless of whether the person is occupation-
ally congruent or incongruent. Thus, people who aspire to
an occupation and are satisfied with their present occupation
are more likely to show agreement between educational plans

and action. When the individual is occupationally incbngruent
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post high school education figures promihently in occupatidn-
al satisfaction. For those who are both occupationally and
educationally incongruent, the unmet aspirations are likely
to be desired for one's children as a means of gaining
satisfaction vicariously. o

Since educational satisfacticn can be derived from two
different orientations, it may have two functions in the
examination of congruence. Educational plans and education-~
al levels are both partially related to occupational con-
gruence. The occupational orientation of education makes
plausible the possibility that occupational congruence en-
hances the relationship between educational congruence and
educational satisfaction. The theoretical model proposed
in this thesis indicates this possibility by the develop-
.mental nature of :he second stage and the consistency of
the first stage both of which defines the hierarchy of values
from which the individual judges himself and his place in
society (Slocum, 1966, p. 959).

The relationship between educational congruence and
educational satisfaction has the added value of enjoyment
in learning for personal satisfaction as separate from
education for occupational gain. It seems likely that the
duai role education plays in the life of the individual
will increase the percentage of those who are educationally

satisfied over those who are occupationally satisfied.
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Summary

The preceding theoretical framework, drawn from a
review of the literature, is an attémpt to make a process
more viable by including the maturation of the individual
as a dynamic part of that process. Occupational attain-
ment involves a realistic appraizal of one's chances for
gaining a desired occupation in relation to his social and
personal attributes. His comparison level is framed by his
social origins and the encouragement of those who hold values
and expectations for him and reflect his native ability.

Occupational decisions involve the acﬁing out 6t'planl
which permit the c&mpromise between personal values and
conditions of occupational opportunity. A major action
within the occupational attainment progess is attendance in
post high school educational institutions. . Society is in-
creasing its demands for education prerequisite to occupa-
tional entry. Apprenticeship and inheritance preclude this
step, but as both kinds of occupational opportunities de-
cline, institutionalization of a step in the occupational
process which permits compromises that are necessary for
realistic goal formation seems necessgary. Post high school
education provides both the time and the ;ppmoptiate inter-
action to take place.

The overt carrying-out of plans may indicate something
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ibout'the realism of a person's orientation toward an occu-
pational goal. The congruence batween plans and action
could describe something about ihe individual's maturity.
It aleo may indicate that an individual's exposure to a
relatively consistent pattern of social experiences holds
more potential for achisvement than experiences and back~
ground which vary in pattern or which have conflicting
components. The action an individual takes has potential
for reward which is anticipated in that perscn's decision.
Action may or may not be occupationally oriented from the
individual's viswpoint but has occupationally relevant out-
comss. The present study analyzes educational and occupa-
tional congruency in its long-range outcomes for the
individual in terms of satisfaction.

Definitions of Key Concepts

Definitions of ths key concepts as used in chis thesis
follows:
 Gollege - any post high school educational institution
- roquiring a high school diploma. .

Educational congruence ~ agresment between plans to
attand ccllege and actual attsndance at soms college.

1. 7Those who planned to attend college in 1948 and had

attended by 1967,
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2. Those who did not plan to attend college in 1948
and had not attended by 1967.

Educational incongruence - disagresmant bstween plans to
sttend college and subsequent action.

1. Those who planned to attend college in 1948 and

had not attended by 1967.
2. Those who 4id not plan to attend college in 1948
and had attended some college by 3967,

Undecided - Lack of written commitment about plans for
sttending college.

1. Those who were undecided about attending college

in 1948 and had attended by 1967.
2. Those who were undecided about attending college
in 1948 and had not attended by 1967.

Og¢cupational congruence - the agreement between the type
of occupation aspired to in 1948 and the type of occupation
the respondent held in 1967 acoording to the Edward's socio-
economic grouping of occupations. |

Post high school education - those respondents who ac-
Quired part or all of an advanced education in a recognized
vicational institution, junior college, college, university
or other educational institution requiring a high school
diploma.

Occupational prestige status - the status position of
the occupation the parents of a respondent hold according
to the dNorth-Hatt Scale.

Q
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Highest number of years parental education - highest

number of years completed of formal education by either

P.“nt .
Discussion of future plans - whether a respondent dis-

cussed his future plans with parents frequently, infrequent-
ly. or not at all.

Jobs while in high school - whether or not the respondent
held summer jobs, weekend jobs, or jobs after school while
attending high school.

Type of job - classification of jobs according to
Alba Edward‘'sclassification system.

Educational aspirations for first born ~ those respondents
who desire a level of education for their first born child.

Occupational aspirations for first borp - those re-
spondents who desire an occupational level for their first
born child.

Educational satisfaction -~ of those respondents who

were educated beyond high school, those who would do so if
they were doing it over again; and, of those respondents who
were not educated beyond high school, those who would not

40 80 if they were doing it again.

Occupational satisfaction -~ whether respondents were

very satistfied, satisfied, neutral or dissatisfied with their
present occupation in 1967.
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Statenent of Hypotheses

Educational congruence is the concept of each hypothesis
despite the fact that it is conceived as functioning within
the relationship between one's occupational aspirations and
subsequent attainment. The time span involved in a re-
spondents’ educational plans as a senior in high school and
activation of those plans is relatively short and usually
schieved within a few years. Yet, whether or not those
plans are activated has impact on the direction of his occu-
pational endeavors. Educational congruence is the important
link between occupational aspirations and long-range outcomes.

The relationship between educational congruence and
social background factors preceding action as proposed by
the firat stage in the theoretical model will be examined
in General Hypothesis I. The extent to which educational
congruence functions in the service of occupational congruesnce
vwill be examined in General Hypothesis II. The relationship
of educational congruence to occupational congruence as it
affects far-reaching outcomes of educational and occupational
satisfaction will be examined in the remaining hypotheses.

The hypotheses are first stated in a general form indi-
cating the nature of the theoretical relationship between
concepts. The subhypotheses, which are more specific in
Rature, are followed by empirical hypotheses indicating the

relationship between operational measures.
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social background and educational congruence

General Hyoothesis I: Educational congruence is related to
social factors in an individual‘s background. |

Sub-hypothesis 1l: The educationally congruent indi-

viduels will have parents with higher socioeconomic
statuz: than will educationally incongruent individuals.

Empirical hypothesis (1}: Those who have educa-

tional congruence will have parents with higher
occupational prestige scores, than thoze who
have educational incongruence.

Empirical hypothesis (2): Of the &ducatlcn-

ally congruent, those who planned to attend
and did attend college will have parents
with higher occupational prestige

scores.
Empirical hypothesis (3): Of the educaticnally in-

congruent, those who d4id not plan to attend college

but did so will have parents with higher occupation-
al prestige scores than those who planned to

attend but did not attend college.

Empirical hypothesis (4): Of those who are u&-
decided, those who attended college will have
parents with higher ozcupational prestige acores
than those who did not attend.
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Sub-hypothesis 2: The educationally congruent indi—

viduals will have parents with higher educational
background than will the educationally incongruent.
Empirical hypothesis (5): Those who have educa-

tional congruency will have parents who have more
years of education than will those who are
educationally incongruent.

Empirical hypothesis (6): Of the educationally

congruent, those who planned to attend a post high
school institution and did so will have parents
with more years of education than will those who

. neither planned nor attended post high school
institution.
Empirical hypothesis (7): Of the educationally

incongruent, those who did not plan to attend a
post high school institution but did so will have
parents with higher educational level than will
those who planned but did not attend collegs.
Empirical hypothesis (8): Of those who are un-
decided, those who attended a post high school
institution will have parents who have more years

of education than will those who did not attend.

Sub-hypothesis 3: The educationally congruent indi-

viduals will seek advice concerning future plans from
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parents more often than will the educationally
incongruent.

Empirical hypothesis (9): Those who have educa-

tional congruence will have higher frequency of
discussion of future plans with parents.
Sub~hypothesis 4: The educationally congruent indi-
viduals are more likely to have worked at jobs while
in high school than those who are educationally
incongruent.
Empirical hypothesis £{10): More of those who have
educational congruence will have worked at jobs |
while in high school than will those who have

educational incongruence.

Educational and occupational congruence

General Hypothesis II: Educational congruence is related to
occupational congruence.
Sub-hypothesis 5: The educationally congruent will more
likely be occupationally congruent than those who are
educationally incongruent.
Empirical hypothesis (11): Those who have education-
al congruence will hold the type of job in 1967
that thay aspired to in 1948.
Sub-hypothesis 6: If individuals who are undecided or

.incongruent in relation to education attend some post
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high school institution, they are more likely to be
- occupationally congruent than those who enter jobs
without further education.

Empirical hypothesis (12): Of those who are un-

decided or educationally incongruent, those who
have had some formal training beyond high school
will hold the type of job in 1967 that they aspired
to in 1948. |

Educational and occupational satisfaction:

General Hypothesis IXI: Occupaticnal satisfaction is related

to occupational and educational congruence.

Sub-hypothesis 7: Occupational satisfaction will be

greater for those individuals who show educational
congruence than for those who are educationally in-
congruént.

Empirical hypothesis (13): Those who have educa-

tional congruence will score higher in satisfac-

tion with their present occupation.

Sub-hypothesis 8: Individuals who are occupationally
dissatisfied are more likely to have higher educational
and occupational aspirations for their children than

they are able to achieve for themselves.
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Empirical hypothesis (l4): Those who have low

scores in job satisfaction will have higher educa-
tional aspirations for their first born child
than they were able to achieve.

Empirical hypothesis (15): Those who have low

scores in job satisfaction will have ﬁigher oecu-
pational aspirations for their f£irst born child
than they were able to achieve.
General Hypothesis IV: Educational satisfacéion is related to
to educational and occupational congruence.

Sub-hypothesis 9: Individuals who:-are educationally

congruent are more likely to be satisfied with their
level of education.

Empirical hypothesis (16): Those who have educa-

tional congruence will score higher in satisfaction
with educational achievement.
Sub-hypothesis 10: 1Individuals who are occupation-
ally congruent but educationally incongruent are more
likely to be satisfied with their level of education than
those who are educationally congruent and occupationally
incongruent,

Empirical hyoothesis (17): Of those’ whose occupa-

tional and educational congruence are not con-
sistent, those who have occupational congruence and

educational incongruence will be more satisfied with
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their educational  achievement.
Sub-hypothesis 11: More individuals are educationaily
satisfied than are occupationally satisfiéd.
Empirical hzgoﬁhesis (18) : The proportion of
educationally satisfied respondents will be greater

than the proportion of occupationally gatisfied

respondents.
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METHODS AND PROCEDURES

Introduction

The fixst section of this chapter explains the data-
gathering process. Next is an explanation of thé measure-
ment techniques used in each stage of the theoretical model
and corresponding to the order of the general hypotheses.
Each independent variable will be operationally defined as
used in order of it's appéarance in the empirical hypotheses.
The last section identifies the statistical techniques ap-

plied in testing the hypotheses.
Data-gathering Process

The research design is a longitudinal study beginning
in 1948 and ending in 1967 with interim data gathered in
1956. In 1948 the first study was conducted when respondents
were seniors ih eight rural high schools in Hamilton County,
Iowa. Story City High School was substituted for Webster
City High School when the latter refused to participate in
the study. Story City is located directly south of Hamilton
Counity and is sufficiently similar to Hamilton County towns
so that its participation did not distort the research design.
The respondents of the nine schools provided a large enough
sample to analyze statistically.

In 1948, there were 157 (90 percent) students who
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reéponded to the written questibnnairés on background
characteristics, occupational aspirations, gducational plans
and attitudes toward high school, town living and country
l1iving. At that time, Hamilton County was comprised of
farms and small towns with agriculture the basis of it's
economy. The county was a rich agricultural county pro-
ducing mainly corn and livestock. This county was aptly
characterized by Bohlen (1948), who reported the original
data. The county alse was selected for res?arch by the
Division of Farm Population anannral Life of.the U.S. Depart-
ment of Agriculture in coopération with several land-grant
colleges and universities (Jehlik and Wakeley, 1949).

In 1956, data was collected from 152 of the initial
157 respondents. Of the 5 not included, two were deceaseé
and three did not wish to respond a second time. Eighty-
seven percent of those responding were interviewed personally.
For the remaining thirteen percent, a special modificaﬁion
of the origina; schedule was prepared for mailing. E:ildahl
(1961) analyzed the second phase of the data. |

In 1967, an additional restudy was conducted by mailed
questionnaire, There were 143 guestionnaires completed with
ten of them gathered by personal interview. Of the 9 not
included in the third study, one was deceased, seven did not
wish to réspond a third time and 1 had incomplete data. In

the present study, the sample size is 143 respondehts which
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includes all who partvicipated in each of the three studies.
Measurement

Educational congruence is the central variable of this
thesis. The intention is to examine the significance of
educational congruence in its relationship to consistency
of social background, occupational congruence and as an
independent variable in educational and occupational satis-

faction,

Education congruence

Educational congruence is operationally defined as the
agreement between the respondents' 1948 answer to the question,
"Do you intend to go to college", and their subsequent ac-
tions in that regard. There are two forms of agreement thus
d:fined in this concept. If the respondent intended to
pursue his education beyond high school and did so, he would
be educationally congruent. If the respondent did not in-
tend to engage in advanced education and did not do so, he
would also be educationally congruent.

Similarly, educational incongruence takes two forms,
Those who responded affirmatively to the same question in
1948 but had no post high school training, and those who
did nét plan to attend, but did attend some post high school
institution, are educationally incongruent.

The theoretical views of this thesis suggest thz exam-
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ination of those respondents who were undecided about their
intentions. Defining the undecided group in reiation to
their subsequent action takes two forms: (1) those who

were undecided about attending in 1948, but did eventually
attend some advanced educational institution, and (2) those
who were undecided and did not attain advanced education
Seyond high school. Data in Table 1 show the respondents’
1948 college intentions with action taken by 1967.

Table 1. Respondents' 1948 college intentions with action
taken by 1867

Action of 1967 respondents

Coi:egg4gntentions Attenders Nonattenders Total
. No. L] No. L) No. %
Yes 43 30.1 6 4.2 49 34.3
No 7 4.9 39 27.3 46 32.2
Undecided ‘ 12 8.4 36 25.2 48 33.6
Total . 62 43.4 8l 56.6 1143 100.0

x2 = 60.747, d.f. = 2 (.001 level = 13.815)

Examination of Table 2 shows that 57 percent of the
sample (82) were educationally congruent, 9 percent (13)
were educationally incongruent and about 34 percent (48)
were undecided. Of the undecided group, three-fourths

(36) had no education beyond high school.
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Table 2. Respondents' 1967 educational congruency status

Congruency status No. ]

Educational congruency 82 57.3
Educational incongruency 13 9.1
Undecided 48 33.6
Total 143 100.0

Consistency of social background -

Four variables used in measuring the consistency of
the respondents' social background will be operationally
defined: Social status of parents, number of years the
respondents’ parents went to school, the frequency of advice
respondents sought concerning future plans, and whether
respondents worked at jobs while in hlgh school.

Social status of parents There are three major
operational measures used as indicators of social status:
income, education and prestige of an occupation within
the social structure. In the present thesis, occupational
prestige is used as the basis for determining social status
while education is considered separately. Occupational
prestige is more useful in this study than income because:

1. The occupational prestige hierarchy has proved to
be remarkably svable over tims (Haller, 1969%; Blau and Duncan,
1967). The longitudinal nature of the study makes it dAiffi-
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cult to find 4 measure %o serve as a basis of comparison
between one ganeration and another. Major changes in the
value of the dollar over time make income a more tenuous
measure. However, there is a positive, though imperfect
relation between income and occupational prestige position
(Haller, 1969).

2. Because of the nature of a farming operation,
cash income of farmers is probably lower than their real
income and theraefore, less comparible with nonfarm income.
The large number of farmers in the study could bias the in-
come comparisons. '

2. Occupational prestige includes the net balance of
income and other rewards offered by an occupation. Income
38 only one of the rewards of an occupation.

4. Information on the occupation of the respondents'
fathers is known; whereas, income is not nvailiblo data.

Oczupational prestige is measured by the Northe-Hatt
scores for 88 occupations, plus the more recent interpolated
scores for approximately 400 additional occupations (Bauder
and Burciiinal, 1965). The scores for both the North-Hatt
scale ani the interpolations range between )3 and 96,

96 being the highest prestige occupation. Both were used to
rate the occupations of the respondents' fathers in 1948,
Data in Table 3 show the distribution of occupational prestige




scores fur the fathers of the respondents.

Jable 3. BDistribution of occupational prestige scores for
fathers of respondents

Occupatiohal
prestige scores No. '
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Educational level of parents Three independent
variables are considered in the educational level of parents:
ausber of years tho respondent's father attended school,
number of years the respordent's mother attended school, and
highest number of years either parent attended school. PYor

O
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analysis of the latter variable, ihree classifications of
educational attainment are used. Wwhen the highest parental
education falls between 5 and 8 years, it is considered low.
Between 9 and 12 years of education is considered medium,

and the high group includes parental education above 12 years.
Data in Table 4 show the respondents' fathers' educational

attainment by number of years.

Table 4. Respondents’ fathers' educational) attainment

Number of years

of education No. s
5 1l 0.7
6 5 3.5
7 4 2.8
8 () 56.6
9 S 3.5
10 6 4.2
11 1 0.7
12 15 - 10.5
13 3 2.1
14 6 4.2
15 1l 0.7
16 k } 2.1
17 ) | 0.7
18 2 1.4
19 2 1.4
] 20 b § 0.7
Not applicable 1 0.7
ho data S 3.5
Total 143 100.0

Data in Table 5 show the respondents® mothers®' educa-
tional attainment by number of years.
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Table 5. Respondents' mothers' educational attainment

Number of years No %
cof education *

4 1l 0.7

6 3 2.1

? 2 1.4

8 45 31.5

9 5 .3.5

10 8 5.6

11 7 4.9

12 39 27.3

13 4 2.8

14 12 9.1

15 2 1.4

16 7 4.9

No data ? 4.9
Totll ;vs IUB.U

Table 6 clissifies the highest level of educational
attainment by either parent in categories of high, medium

and low.

Table 6. lighest level of parental educational attainment

1948 parental educational No. s
attainment
: lovw, 4-8 years 48, 33.6
medium, 9-12 years 57 39.9
high, 1) ¢+ ysars 35 24.5
No data 3 2.1

Total 143 “100.0
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Discussion.of future plans This concept refers to

the frequency with which the high school seniors in 1948
discussed their future plans with their parents and others.
Discussion with parents is operationally defined as whether
a respondent discﬁssed his plans for the future with his
parents. The definition implies that frequent discussion
of future plans with parents is a measure of adequacy in
terms of the discrepancy between the actual and the re-
wembered frequency. It assumes that parents reflect the‘
young person's capabilities and guide the discussion in
vays that help their offspring make viable decisions. Since
this is not necessarily the case, and since the three
categories allow for wide variation in respondents' inter-
pretation, a cross analysis is made regarding the same ques-
tion-in the 1967 schedule. Data in Table 7 show the
respondents' 1948 and 1967 frequency of discussion about
plans with parents for the future and in retrospect.
The remembered frequency is not significantly different from
the actual frequency indicating that discussions were adequate.
Data in Table 8 show the difference between the 1948 and
1967 responses to the frequency of discussion about future
plans with parents. |
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Table 7. Cross analysis between respondents' frequency of
discussion with parents in 1948 and 1967

Discussion with parents, 1967

. Discussion with "Frequently infreq- not at all total
parents, 1948 NO. ] Nz?ntl ¥ No. % Ho. L)
frequently 36 25.4 46 32.4 8 5.6 90 63.4
infrequently 1l 7.7 26 8.3 9 6.3 46 32.4
not at all 1 o7 . 4 2.8 1 7 6 4.2
Total 48 33.8 76 53.5 18 12.7 142 100.0

2

x° = 6.059, d.f. = 4 (.05 level = 9,49)

Table 8. Congruency of 1948 and 1967 responses to frequency
of discussion about future plans with parents

Congruence between 1948 No %
and 1967 responses *
congruent | 63 44.1
incongruent 79 55.2
No data - Y —l
Total 143 100.0

Although parents are, perhaps, more commonly engaged in
discussion about one's future plans, othe; reference groups
in the respondents' environment may well have p:ovlded.tha
needed discussion. Data in Table 9 indicate that 66 percent
(95) of the sample seek most of their advice from their

parents, 12 percent (17) seek most of their advice from
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others, and 22 percent (32) indicate no one or give no

response.

Table 9. Respondents' 1948 advice-seeking

To whom for advice No. %

parents _ 95 66.4
teachers 6 4.2
professional people 2 l.4°
relative 6 4.2
peer friend or fiance 2 1.4

no one 19 13.3
no response 13 9.1
Total Y k) 100.0

Work outside of high school In 1948 respondents were

asked to identify any jobs they had outside of school work
and to list any jobs they had in the past two years. The
work outside of high school variable is defined as any summer
jobs, weekend jobs or jobs after school held by respondents
while attending high school. Data in Table 16 indicate

those who worked sometime during their last three years of

high school and those who did not.




59

Table 10. Respoa:dents' work outside of high school

Work outside of
school No. h
yes 70 49.0
no 70  49.0
no data 3 2.1
Total 143 100.0

For purposes of clarifying this indgpendent variable
in relatioq to the theoretical views proposed in this thesis,
8 further specification is appropriate. ‘Many young people
work in the business of their parents. Part-time. jobs out-
side of the family business may well help in expanding the
individual's knowledge of occupations, make the specifi-
cations of other occupations more clear, and provide a
situation of relative independence from the family for
potentially greater maturity. The figures differentiating
respodaents who worked for their parents from those who had

jobs outeide the family business are shown in Table 11l.
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Table 11. Family association to job held by respondents

Jobs held "No. %
within family business 65 45.5
outside of family business 61 42.7
nO answer ' | 16 11.2
no data 1 o7
Total 143 . 100.0

s

gccupational congruence

The second stage for methodological consideration is
the relationship between educational congruence and occupa-
tional congruence under General Hypothesis II. Occupational
congruency refers to the agreement between the type of occu-
pation aspired to in 1948 and the type of occupation the
respondent held in 1967 according to the Alba Edward socio-
economic grouping of occupations.

The respondents in 1948 were asked to identify three
occupations and specifi¢ jobs within those fields they would
like best to do after leaving school. Thé data were cate-
gorized into one of eight socio-economic groupings according
to the Census classification of occupations, commonly known
as the Edward's Scale (Edwards, 1934: 164-169). In 1967,
respondents were asked to list the specific jobs in which

they had been emplcyed for the preceding 12 years. The most
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recent job held‘by.the male and single female‘respondehts'waé
classified according to the Edward's Scale. Dpata in Table

12 show the respondents' type of occupation aséired to in
1948 and type of occupation in which respondent is Presently
employed.

Table 12. Type of occupation desired in 1948 and type of
. occupation in which respondent is presently

- employed o
Occupational Aspirations 1948 Attainments 1967
category No. 3 No. 2
Professional, technical :
and kindred workers 54 45.8 20 16.9
Farmers, farm managers 20 16.9 16 13.6
Managers, officials and ‘
propristors, except farin 0 0 8 6.8
Clerical and kindred
workers .27 22.9 10 8.5
Sales workers 0 0 6 5.1
Craftsmen, foremen and i
kindred workers 7 5.9 4 3.4
Operatives and kindred
workers 0 0 3 2,5

Service workers, including

private household 6 5.1 4 3.4
Laborers except farm

and mine 1l .8 4 3.4
Housewife 3 2.5 42 35.6
Service 0 0.0 1 .8
Subtotal ITs I06.0 119 T06.0
no data 25 - 25 . -
Total I3 113

x> = 163.097, d.£. = 60 (.01 level < 88.38).

, e e - L
Al
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Table 13. Respondents' 1967 occupational congruency status

Congruency status No. % of n=143 % of n=118
Occupational congruency 3% 26,6 32.2
Occupational incongruency 89 55.9 67.8
no data _25 17.5 -
Total 143 100.0 100.0

Of those respondents for whom there are data, approximate-
ly one-third (38) are holding jobs within the category they as-
pired to and two-thirds (80) are holding jobs outside of the

category they aspired to in 1948,

Educational and occupational satisfaction

Methodology of the third stage requires the operation-
alizétion of four additional concepts which will be discussed
definitively. They are: océupational satisfaction, educa-
tional satisfaction, educational aspirations for first born

child. and occupational aspirations for first born child.

Occupational satisfaction Occupational satisfaction

is an attitudinal measure of feeling in 1967 in response to
the question, "How satisfied are you with yvour present occu-
pation”. Respondents were requested to choose among five
degrees of variation: very satisfied, satisfied, neutral,
dissatisfied and very dissatisfied. Data on the guestion

of occupational satisfaction are shown in Table 14.
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Table 14. Respondents' feelings of satisfaction toward their
job
Feelings toward
occupation No. ¥
very satisfied 68 47.6
satisfied 62 43.4
neutral 9 6.3 .
dissatisfied 3 2.1
No data 1l o7
Total 143 100.0

Lducational satisfaction

a measure of value operationalized by two questions.

Educational satisfaction is

The

£irst, "If you could do it over again, would you go to

college", has responses which are either positive or nega~

tive. Data in Table 15 show the 1967 responses to this

question. .
Table 15, Respondents' retrospective college desires
Retrospective college No Y
desires . :

would go to college 114 79.7
would not go to college“;‘ 25 17.5
don't know 3 2.1

\ no data 1 o7

l T3 055~

| Total
-
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The seéond measure is the degree to which respondents
value their high school education. The question, "What is
your reaction to the statement, ‘High school has been of
great value to me'", has five degrees of agreement: strongly
agree, agree, undecided, disagree, and strongly disagree.
Data in Table 16 show the responses in 1967 to the statement
that high school has been of great value,

Table 16. Respondents' responses to high school being of
great value

Responses to value of N t
high school ¢ ‘

strongly agree - > 81 56.6
agree 45 31.5
undecided 9 6.3
disagree 5 3.5
strongly disagree 1 o7
no data 2 1.4
Total 133 100.0

Respondents' educational satisfaction is determined by
& cross analysis of data in Table 15 and 16. The relation-
ship between how the respondents valued their high school
education and whether or not they desired college in
retrospect according to the level of education completed

defines educational satisfaction for all respondents.
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Satisfaction takes two forms. <Those who completed no
wore than a high school education, were satisfied with it
and would not go to college were they to do it over again
are considercd educationally satisfied. Those who had at
least some post high school education and would go back if
they were to do it over again despite their evaluation of

.hlgh school also are educationally satisfied.

Educational dissatisfaction also may be defined in
two ways according to level of high school completed. For
those who completed high school only, dissatisfaction is
operationalized as those who would go to college regardless
of value placed on high school and those who would aot go
to collega and were neutral or negative toward value of high
school. for those who attended scme post high school
institucion, those who would not attend if they were to do
it over again despite their evaluation of high school are
dissatisfied with their education. Data in Table 17 show
the cross analysis of high school value and retrospective
college desires according to level of education completed.
The chi-square value of 18.J85 is significant at the .00}
level. The cross analysis provides a measure of educa-
tional satisfaction.

Of those who completed high school only, 68.8 percent
are considered dissatisfied with their education and 31.2
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Table 17. Cross analysis of high school value and retro-
spective college desires according to level of
education completed

Collega Action

Retrospeciive

college desires post high high school

school ed. only Total

No. | NO. L) O
would go again 61 98.4 53 68.8 114 82.0
would not go again 1 1.6 24 31.2 as 18.0
Subtotal 87 T.T Y ¥ 397 § % I150.0
no data® 4 - - - 4 -
Total : (11 ™ I3

x2 = 18.385, d.£. = 1 (.001 level = 10.827)

fAlthouzh the respondents'answer of "don‘t know" and
the one missing datum are included as dissatisfied
respondents in Table 8, they are not included in the chi-
square computation in Table 13.

prrecent are satisfied. Of those who had at least some post
high school education, 1.6 are dissatisfied and 98.4 percent
are satisfied. Data in Table 18 indicate ths respondents’

educational satisfaction.

Table 18. Respondents' educational satisfaction

Educational satisfaction No. 3
satisfied 85 59.4
dissatisfied S8 40.€

Total I3 00,0
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Educational aspirations for first born child In the

1967 schedule, respondents were asked to identify the level
vf educational attainment they would like for their children.
%he levels of attainment were operationally defined as:
grade school, high school, junior college, college or uni-
versity, business school, vocational school and as much as
they want. Data in Table 19 show the 1967 actual educational
attainment of the respondents with their highest educational
aspirations for their first born child.

The cxoss analysis does not meet the assumptions for a
chi-square test but several observations may be noted: (1)
those respondents who had only a high school education were
the only ones who gave high school as their educational as-
pirations for their offspring, (2) the s.ae respondents had
a greater scattering of aspirations for their children along
the range of possibilities listed, ()) respondents who had
some post high school education almost invariable wanted
college or university education for their first born child,
and (4) those same respondents were not willinq for the chila
to choose how much he or she wanted. The significance in
data in Table 20 is that college intentions appear to be

related to aspirations for offspring more so than educational

attainaent.
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Table 20. Cross analysis of respondents' educational aspira-
tions for first born child by college intentions

of 1948

Educational College intentions
aspiration
for first

_ planned did not undacided total
born chilad plan

No. § No. L] No. s No. ]

high school 3 2.1 3 2.
junior college 1 .7 4 2.8 3 2.1 8 S.6

college, univ. 44 30.8 33 23.1 39 27.3 116 8l.1

business school 4« 2.8 3 2. 7 4.9
voc. school 1 o7 1 '.1
as much as wanted 2 1.4 2 1.4
no data 428 __ 2 1.4 6 4.2

Total 49 34,3 46 32.2 48 33.6 143 100.0
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Occupational aspirations for first born child This

concept is operationalized by responses to what occupations
the respondents would like to see their son 6: daughter pur-
sue upon completion of his (her) schooling. This study uses
only the first born child whether male or female. Although
the schedule provides for both a first and second choice,
only data regarding first choice is used. Data in Table

21 indicate the first choice occupation to which respondents
aspire for their first born child.

Table 2. First choice occupation to which respondents
aspire for their first born child

Type of occupational aspiration No. ]
;rotessional, technical and kindred

workers 78 54.5
farmers, farm managers 4 2.8
n:z:g;:si‘:iticials, proprietors N Ly
clerical and kindred workers 2 1.4
stles workers 1 o7
q:::;:::n. forermen and kindred 2 1.4
service S 3.5
housevi fe 1 o7
their own choice 18 12.6
don't know 1n 7.7
no data 20 4.0

Total 143 100.0
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Statistical Techniques

Four types of statistical tests were used in this study.
‘tThe first test was an F test for group comparisons of means
which was computed in a regression approach. This test was
used to determine any significant differences of mean
between e&ucational congruence and incongruence in terms of:
(1) North-Hatt scores for fathers®' occupation, (2) number of
years of pareﬂtal education, and (3) four categories of
occupational satisfaction. The second statistical test used
was chi-square to examine the degree of association between
the two variables involved. This test determined if any
significant differences existed between educational
congruence/lneonqruﬁnca and each of three subclassifications
of that variable in terms of parental education treated as a
classification variable. It also was used to determine
association between educational congruence and incongruence
in terms of discussion with parents, work outside high school,
occupational congruence and educational satisfaction.
Third, t tests were done to determine any significant dif~-
ferences of means between the three subclassifications of edu-
cational congruence in terms of: (1) North-Hatt scores for
fathers’ occupation, and (2) number of years of parental

education. These t tests were calculated in an analysis of
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variance framework. The final test used was a differences
of proportion test to examine the degree of association be-

tween educational satisfaction and occupational satisfaction.




72

FINDINGS AND DISCUSSION
Findings

This section will present all of the hypotheses and the'
statistic testing each empirical hypothesis. A summary table
of findings will be provided at the end of this section.

General Hypothesis I: Educational congruence is related to

social factors in an individual's background.

Sub-hypothezis 1. The educationally conéxuent indi-~

viduals will have parents with'higher socioeconomic
status than will educationally incongruent individuals.
E.fi. 1: Those who have educational congruence
will have parents with higher occupational prestige
scores.
The calculated F value of .445 is not significant at the
.05 level. The data dc not support the hypothesis.
E.H. 2: Of the educationallf congruent, those w?o
planned to attend and did attend college will have
parents with higher occupational prestige scores
than those who neither planned to attend nor
attended college.
The calculated t value of 1.87 is not significant at the
.05 level. The hypothesis is not supported.
E.H. 3: Of the educationally incongruent, those
who did not plan to attend college but did so will
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have parents with higher prestige scores than
those who planned ;o attend but did nog attend
college.
The calculated t value of -0.18 is not significant at
the .05 level. ‘The hypothesis is not supported.
E.H. 4: Of those who are undecided, those who
attend college will have parents with higher
prestige scores than those who do not attend.
The calculated t value of -0.65 is not significant at

the .05 level. The hypothesis is not supported.

The lack of support for all four empirical hypotheses
of Sub-Hypothesis 1 indicates that the prestige status of
parents as measured by the North-Hatt scale, doeg not

:ontribute significintly to educational congruence.

Sub-Hypothesis 2: The educationally congruent

individuals will have parents with higher educational
background than will the educationally incongruent,
E.H. 5: Those who have educational congruence will
have parents who have more years of education
than will thogse who are educationally incongruent.
The chi-square value of .838 is not significant at the
.05 level. Using parental educational achievement as a con-
tinuous variable, the F value of .343 is not significant at
the .05 level. The hypothesis is not supported.
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E.H. 6: Of the educationally congruent, those
who planned to attend college and did so will have
parents with more years of education than will
those who neither planned nor attended college.
The chi-square value of 11.911 is éignificant at the .01
level. Using parental educational achievement as a continuous
variable, the t value of 3.07 also is significant at the .01
Jevel. The hypothesis is supported.
E.H. 7: Of the educationaily incongruent, those
who did not plan to attend college but did so will
have parents who have more years of educaﬁion than
will those who planned but did not attend college.
The chi-square value of .257 is not significant at the
.05 level. Using parental educational achievement as a
continuous variable, the t value of .40 also is not
significant at the .05 lavel. The hypothesis is not
supported.
E.H. 8: Of those who are undecided, those who
attend college will have parents who have more
years of education than will thosy who do not
attend college.
The chi-square value of 6.40 is not significant at
the .05 level. Using parental educational achievement as a
continuous variable, the t value of .61 also is not

significant at the .05 level. The hypothesis is not
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suppoxted.

One of the four empirical hypotheses_of»Sub;Hypothesis
2 was supported. The findings indicate that parental educa-
tional attainment contributes only to the differences within
the educationally congruent group. That is, parental edu-
cational attainment is a significant factor betweén those
who plan and attend post high school education and those
who do not plén and do not attend. Other subcategories of
educational congruence, némely, inconsistency between plarns
and aciion and)indecision followed by positive or negative
action, were not effected significantly by the educational
dttainment of respondents' parents.

Sub-Hypothesis 3: The educationally congruent indi-

viduals will seek advice concerning future plans from
parents more often than will the educationally in-

congruent.

E.H. 9: Those who have educational congruence
will have higher frequency of discussion of future
plans with parents.
The chi-square value of 5.143 is not significant at the
.05 level. Sub-Hyrothesis 3 is not supported. There is no
significant difference hetween educationally congruent and
incongruent individuals on their advice-seeking patterns with

parents concerning future plans.




76

3

Sub-Hypothesis 4: The educationally congruent indi-

viduals arelhore likxely to have worked at jobs while

in high school than those who are educationally in-

congruent.

- E.H. 10: More of those who have educational

. congruence will have worked at jobs while in
high school than will those who have educational
incongruence.’

The calculated!chi-square value of ,029 is not signifi-
cant at the ,05 level. The Sub-Hypothesis is not supported.
Fducational congruence is not significantly affected bQ
working at jobs while in high school.

Only one of the attendant sub~hypotheses of General
Hypothesis I is partially supported, Educational level of
the parents is related to the difference between those who
plan to attend and atténd a post high school institution,
and those who make no such plans and do not attend. All
other social factors as indicated by Sub-hypotheses 1, 3
and 4 are not related to educational congruence/incongraeence.

The data shiow very little support for General Hypothesib I,

General Hvpotheses II: Educational congruence is related

to occupational congruence.

Sub-Hypothesis 5: The educationally congruent will

more likely be occupationally congruent than those who

are educationally incongruent. .
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E.H. 1l1: Those who have educational congruence
will hold the type of job in 1967 that they as-
pired to in 1948.

The chi-square values of .079 for males and .041 for
females are not significant at the .05 level. The hypothesis
is not supported. Sub-Hypothesis 5 is not supported.

Sub-Hypothesis 6: If individuals who are undecided

or incongruent in relation to education attend some
post high school institution, they are more likely
to be occupationally congruent than those who enter

jobs without further education.

E.H. 12: Of those who are undecided or education-
ally incongruent, those.wha have had some formal
training beyond high school will hold the type of
job in 1967 that they zspired to in 1948.
The chi-square value cf .039 is not significant at the
.05 level. The hypothesis is not supported. Sub~Hypothesis

6 is not accepted.
General Hypothesis II i{s rejected, There is no sig-

nificant relationship between educational congruence and

occupational congruence,

General Hypothesis IIl: Occupational satisfaction is related

to occupational and educatignal congruence.
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Sub-Hypothesis 7: Occupational satisfaction will be

greater for those individuals who show educational

congruence than for those Qho are educationally in-

;nngruent.

E.H. 13: Those who have educational congruence
will score higher in satisfaction with their
present occupation,

The calculated chi-square value of 1.96 is not sig-
nificant at the .05 level. The data do not support the
hypothesis. Sub-Hypothesis 7 is not supported. Occupation-
al satisfaction is not a significant factor in differences
between those who are educationally congruent and those who

are educationally incongruent.

Sub-Hypothesis 8: Individuals who are occupationally

dissatisfied are more likely to have higher educational
and occupational aspirations for their children than
they are able to achieve for themselves, as compared to
those who are occupationally satisfied.
E.H. 14: Those who have low scores in job satis~
faction will have higher educational aspirations
for their first born child than they were able to
achieve,
The calculated chi-square value of 11.53 is not signifi-
asant at the .05 level. The hypothesis is not supnorted.
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E.H. 15: Those who have low scores in job
satisfaction will have higher occupational as-
pirations for their first born child than they
ware able to achieve.
The calculated chi-square value of 45,652 is significant
at the .0% level. The hypothesis is supported.
Sub-Hypothesis 8 is partially supported. Individuals
who are occupationally dissatisfied are likely to have higher
occupational aspirations for their children than they are
able to achieve for themselves. However, occupational |
dissatisfaction does not engender correspondingly higher
educational aspirations for their children.
General Hypothesis III is partially supported. Occu-
pational satisfaction is related to occupational congruence.
The data do not show any apparent relationship between occu-

pational satisfaction and educational congruence.

cenargiﬁﬂypothcsis':v: Educational satisfaction is related

to educational &nd occupational congruence.

Sub-Hypothesis 9: Individuals who are education‘lly

congruent are more likely to be satisfied with their
level of education.
E.H. 16: Those who have educational congruence
will score Qthe: in satisfaction with educational

achievenent,
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The calculated chi-square value of 84.999 is significant
at the (001 level. The hypothesis is supported. Sub-
Hypothesis 9 is supported.

Sub-Hypothesis 10: Individuals who are occupationally

congruent but educationally incongruent are more likely
to be satisfied with their level of education than
those who are educationally congruent and occupatian-
ally incongruent.
E.H. 17: Of those whose occupational and educa-
tional congruence are not consistent, those who
have occupational congruence and educational in-
congruence will be more satisfied with their edu-
cational achievement.

The calculated chi-square value of .175 is not signifi-
cant at the .05 level. The hypothesis is not supported.
Sub-Hypothesis 10 is not supported.

Sub-Hyczothesis il: More individuals are educationally

satisfied than are occupationally satisfied.

E.H. 18: The proportion of educationally satisfied
respondents will be greater than the proportion of
occupationally gatisf#ed respondents.

The calculated 2 value of 6.255 is not significant at
the .05 level. The hypothesis is no* supported, Sub-
Hypothesis 11 is not supported.
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General Hypothesis IV is supported by Sub-uypotheﬁis 9
but not by 10 and 11. 'A relationship exlists between educa-
tional satisfaction and educational congruence.

Summa |

General Hypothesis I was supported by one of the four
sub-hypotheses. For those who are educationally congruent,
parental education is higher for those that plan and attend
post high school institutions than for those that do not
plan nor attend.

General Hypothesis II was not supported. General
Hypothesis III was supported by one of two sub-hypotheses.
Occupational dissatisfaction ls related to higher occu-
pational aspirations for their offspring than the dissatis-
fied persons were able to achieve.

General Hypothesis IV was supported by one of three

sub-hypotheses: Educational satisfaction is related to edu-

cational congruence.
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Discussion

The question of which people are educated beyond high
school had been one of the questions of this study. Based
on the studies done on occupational congruency, it was hy-
pothesized that the social background of individuals might
contribute to educational congruence more so than their
contrilbiution to occupational congruence. Reasoning for this
was attributed to the developing values of young people with-
in their reference groups, in preparation for the first major
decision. The primary action in relation to these values
was post high school education which is an increasing pre-
requisite by society for occupational entry.

The four sub-hypotheses identified the four social back-
ground factors as: (1) occupational prestige status of
respondents’ parents, (2) education of parents, (3) advice-
seeking patterns of respondencts, and (4) work experience
while in high school.

Occupational prestige status of parents had no relation
to those who were consistent or inconsistent between educa-
tional plans and aéticn. The idea that parents of high
occupational prestige can better afford to send their children
to school beyond the 1l2th grade and do so is not supported
in €his study. Appntbntly, the decision ahout post high

school education is independent of the parents station in life
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and is based on more personal reascns of the decision-
maker. '

The nighiticance of parental education lends support
to the idea that people of similar backgrounds tend to have
similar outcomes. Those who planned to obtain education
beyond high school and did so had parents with more years
of education than those who 1id not plan and did not at-
tend. Both groups fall within the definition of educational
congruence as defined in this thesis. However, parental edu-
cation did not distinguish the educationally congruent from
the insongrueant or undecided respondents.

Whether or not the young people discuss their future
plans with their parents was not related to whether they
followed through with t! . - plans. Frequency of these dis-
cussions also had no bearing on the actions taken by those
who were undecided about their educational plans. x

Although one half of the respondents worked at jbbs while
in high school, it did not seem to be of significance in
their first major décision about post high school education.
Examining the jobs that the students had, few of them would
acquaint young people with vocational opportunities for the
future. As compared to meaningful and significant work
experiences, they were routine and casu;I (Slocum, 1966
222). Except for farm work and servicz work, skills and in-

formation about occupational categories to which they might

i

e o e
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aspire were probably not a condition of this part-time job.
Perhaps most important to this study is the outcome
of General Hypothesis II. Although the relationship be-
tween educational plans and action (congruence) are highly
significant and the relatiaonship between occupational as-
pirations and achievement (congruence) are also significant,
the two concepts, educational congruence and occupational
congruence are aot related. Several reasons may account
for this: (l) the two concepts are separated by an inter-
vening variable; or (2) two different value systems are
activated which cause a parallel outcome < each but has
insufficient cause to be related in the minds of people
gqenerally. The latter reasoning is beiang responded to by
the vocational efforts going on in the state presently such
as developrent of vocational area schools and demand for
vocational counselors. It also is supported by published
statistics showing the rise of personal income as a result
of increasing educaticnal levels.

The two value systems which were referred to several times
in the theoretical chapter of this thesis might be identified
as (1) personal reward such as self-fulfiliment, self-
satisfaction or intellectual stimulation; and (2} monetary
or social reward found in income or occupational prestige. -~
The possibility that the dichoctomy between personal reward

and social reward is the intervening variable which separates

-
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ecducational congruence from occupational congruence cannot
be denied. ' _

Hypothesis III and IV are hoth partially supported in
ways that increase the possibility of the dichotomy. Edu-
uatiqnal cocngruence is related to educational satisfaction .
and occupational congruence is related to occupational satis-
factiona. Further relationship between the four variables
does not exist. Thus, when young people plan on a post
high schoal education and act on those plans, the reward
satisfaction is different from the reward satisfaction when
they aspire to an occupation and achieve it.

Given this dichotonmy between the rewards of educational
congruence and the rewards of occupational congruence, ihe
outcome of Sub-Hypothesis 11 suggests that social rewards
are more common or more important than personal rewards.

The individual in our scciety is free to choose not to edu-
cate himself beyond high school. He is not free, if he is to

be classified as normal, to choose not to wo's at some

gainful occupation.

Chris Argyris (1957, 1564), among others has given
thought to the needs for personsl rewsrds in occupations with-
in an organizational structure. His emphasis is similar to
the personal rewards seen in the consumptive component of
education,

Sthoole in the counery are attempting to incorporate

!
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€irst hand learning about modern occupations into the

daily routine of class curricula. They respond to

the prodﬁctive components. Although Soth approaches respond
to the personai and social reward needs of individuals, the
results of thisustudy’suggest that educational and occupation-
al congruence does not reduce the dichotomy between them.

The fact that occupational dissatisfaction is related

to higher occupational aspirations for the first born child
is in support of studies done by J. E. Dunkelberger and Ely
Chinoy (Slocum, 1966: 195). Although respondents' educa-
tional aspiration for their offspring is not related to

their present educational attainments, it is related to

their own 1948 post hiéh school plans despite the fact that
only about one half of them acted on those plans. In this
way, present occupational dissatisfaction and past education-
al plans of the respondents are related to the future occupa-
tional and educational aspirations for their child;en.

This relationship supports the waning viability of the
respondents' own goals and the4displacement of these gozls

to their children.

ety
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SUFMARY AND CONCLUSIONS

_ The specific objectives of this study were: (1) to
examine social background factors whick may be related to
educationallcongruence. (2) to éxamine the relationship
between educationa: coﬂgruence and occupational congruence,
(3) to examine educational and occupational congruence as it
relates to occupational satisfaction, and (4) to examine edu-
cational and occupational congruence as it relates to edu-
cational satisfaction. ’ o

! The dat were obtained from a longitudinal study of 143
high school seniors from eight rural hiéh schools in Hamilton
County and Story City, Iowa. The presght thesis utilized
aata from the original study completed ‘n 1948 and a follow-
up study in 1967.

This thesis drew upon past research in occupational
career decision-making to formulate a theoretical approach ih
three stages. The actempt was to relate educational congruence
to éocial background f.riors in the first stage. Educational
congruence in the second stage was hypothesized as a personal
intervening variable indicating maturity in theirelationship
between the same social background factors and occupational
congruence. Educational congruence was hypothesized as
contributing to both educational and occupational satisfaction

over a span of 19 years. There were four major hypotheses
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examined, hone of which were fully supporfed.

The expected relationship hetween educational con-
gruerce and social background was supported only in the case
6f the factor concerning parentél education. This factor
was not related to educational incongruence which, in this
case; included those ;epondents who were undecided in the
 initial survey. Three f£ifths (57 pércent) of the sample
were educationélly congruent.

Although educational congruence was not related to
occupational congruence, educational congruencé was related
to educational satisfaction and occupational congruence to
occupational satisfaction. .This suggests that mature deci-
sions that are acted upon are moré likely to lead to satis-
.faction. However, generélization of the effect of one
congruence measure did not carry over to the outcomes of the
othef.

Within the second stage of the theory, the data show
that educational congruence does not contribute significant-
- 1ly to the comprcmise of personal goals with occupational
goals. Of the 143 respondents, 59 percent were satisfied
with their educational achievement level and 91 percent were .
satisfied with their occupational achievement. The evidence
suggests that this compromise does not occur during the
school years. Personal involvement in whatever occupation
thgymmay.be_working could provide tﬁe conditions for some

pa
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EOmpromise between pefsonal goals and ‘occupational goals.
Upward mobility for some and a downward revision of aspira-
tions may account for othexs. For those who were dis-
satisfied witﬁ'their job, a desire for higher occupational
status-level for’thei; offspring than they were able to
achieve;'is consistent with the literature. The long¥
range outcomes of educational and occupatiqnal congruence
d?e'separate but parallel rewards.

In conclusion, two generalizations abouﬁ’education's
relationship to occupation are tentatively submitted: (1)
Society has placed too much faith in the specific contri-
bution of fofmal education to occupational competence, or
(2) post high school education has not made the knowledge .
it imparts useful to_students by whom both occupational

and personélﬂsatisfaction is sought.
Suggestions

There were several suggestions that would have enhanced
the present study. A major weakness was the small sample
size which did not allow examination af subcategories for
both the dependent and independent variables. A larger
"N" could facilitate exaﬁination of the incongruent and the
gndeqided groups' educational outcomes in relation to
subcategories of independent variables.

The ponpulation from which this study wis;drawn limits

conclusions to this specific group. Sampling from a larger
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_population including rural, nonrural and urbahvrepre—
éentation would allow the résearcher t§ make conclusions
about a much larger gfoup.

Despiﬁe the value of data encompassing 19 years, the
fact that the last followfup study was taken five years
ago limits the applicability of this data to present cir-
cumstances. Of course, as previously §tated,'ipformation
about one generation cannot be appiiéd directly to the next
generation without considering changes ih the social and
educational environmént, as well as changed in ideals and
aspirations of young pedple in the interim.

With the rapidly changing occupationai opéortunities
‘and the need for young people to anticipate future changes,
satisfaction of the individual is a relevant variable in
the health of a nation, a state or an individual. Further. .-
research might seek to develop questionnaires that tap this
~indicator in more depth. Although.the schedules for this
study directl& guestioned the respondent regarding occupa-
tionallsatisfaction, indirect determination of educational
satisfaction may well have modified the results of a more
.direct approach. -

With young people proclaiming their "maturity” a£
carlier ages, it would be advantageous to -society if
researchers were to examine the variables of social maturity

more closely. Incongruence  and indecision were assumed to
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indicate immaturity in this study. It séem§ likely that
formal education could contribute to mature educational
and occupational decision-making given some 1nformatlon
about it's nature. The era of the Horatio Alger myth 1s

:rapldly coming to a close.
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