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ABSTRACT _

This unit is designed to enable students to advance
in their ability to relate to the visual and the verbal, and to
develop students' creative abilities. Phase 1 describes a method to
help students recognize vagueness in writing and presents the proper
use of abstractions. Phase 2 encourages an awareness of dominant or
total impression in a story and the elements that affect that
"impression. In phase 3 the students were assigned a short story and
the more advanced students created a film based on their reactions to
the story. The viewing, analysis, and student production of films is
the basis of all phases of the unit. (LL)




The iiew Soul for English-Filimaking
6
Tenpo di Harcia
Out of the aoysses of Illiteracy,
Through labyrinths of Lies,
Across wastelands of Diccaseees
Ve advancel’
Out of dead-ends of Poverty, )
“Through wildernesses of Superstition,
Across barricades of Jiin Crowismess
“We advance!l
- With the Peoples of the Vorldae.
e advance!
From that great poet IHelvin B. Tolson's "Dark Symphony,"
this segment became my inspiration, my guiding force to take
a group of Black eleventh grade pupils out of the wilderness =
of jumbled words cropped between the pages of hard-back state
adopted textoooks - and into a world of living creativity. Be-
cause my students are, in real life, part of the iJle in Tolson's
poem, I had to reemphasize the 'We advance" again and again.
e advance" became my motivational phrase. I knew that there
vas a way to move these students who were caught in the central
city school, obounded by multiple family dwellings, bayous, and
complex freeway systems, out of illiteracy, superstition and
boredom. The vay to move my students into an understanding of
the larger world was through the visual-~the £ilm.

The f£ilms which would be needed and could be gotten through
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the school district's central audio-visual center were either

unavailable at the time nceded, or those available had little
or no rclevance to my studentvs, Therefore, from sources outl-
side the school district, I wasg able to obtain films with which
to begin my carpaizn of advaiicemont, I began to saturate my
students with films--'lieighbors," "The BEye of tlie Beholder,"
MGeorge Duwmpson's rlacc,! “Castro Street," "Choice of lieapons,!

"”"’ch on tashington," *led Baloon," "Dream of Vild Horses,"

"Balls," "Occurrcnce al Cwl Creek Bridge,' and many more.

he various films were followed. by discussion-always in-

ductive, Oiten the students were asked to write thelr reactions
to certaiﬁ_phases of the film or to tell how they would react
in the same situation. The students vere always oﬁcouraged to
write exactly hoﬁ they felt--never were they restricted in their
form, lengtih, or content. After abeut two weeks of this kind
of ”English” we began to hear, "ie have soul in this English
class." Mih," thought I, "/e advancel"

-The obvious move then was to go back to the printed page,
but not the traditional printed page within the confines of
the state adcoted text. Here then,.is the tnree-phase progran
under wnicih I operatedin-order-to-advance ry students.

rhase l.

L exccrpued the following sentences from Richard Viright's

Black Bor and introduced a unit called"Sarn the Right to Use



Abs

tractions," adapted from Robert Christin's larger wnit on

student wvriting. Papers written by my students as outgrowths

of

1.

2e

3.

5

5.

their film viecwing were laden with vaguencss

Zarn the Right to Use Abstractions
from Black Boy
Richard Vright (L9L5)

Thero was the delight I caught in seeing long straight rows
of re: and green vegetables stretching away in the sun o
the bright horizon,.

There was the vegue sense of the infinite as I looked down
upon the yellow dreaming waters of the lississippi River
from the verdant blufis of liatchez.

There were the echoes of nostalgia I heard in the crying
strings of v1ld geese winging south against a black autumn

skye

There was the tantalizing melancholy in the tingling scent
of burning hiclkory wood.

There vas the teasing and the impossible desire to imitate
the petty pride of sparrows wallowing and i‘lounc:mg, in the
red dust of the country roads

Following is the step by step procedure used to get into

our first filnm,

1.

3.

L.
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Mimeograph sentences and give to students at the beginningf

of the class period. (More sentences may be used),

Have students read the sentences silently, (Oh the pain

on their faces as they struggled with these sentences),
Have students call all the words and phrases that they feel
are abstract and hold no meaning for them,

List thcse on the board as rapidly as possible.
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)i

Have students re-recad cach sentence aloud. (This may
require several rcadingsvof the sane sentence--do ﬁot
despair).

Have students then name all of the détails that they feel
are needdd to bring the absiractions into i1ccus for them,
Select Ifive obhgf abstractions an& have students male their
oWl seniences,

Téke up the sentences the next day and go through as many
as possible, using almost the same procedure as the day
before.

Some sarple student sentences:

(1), I know the beauty of deep green trees 2s they spread their

leaiy arms to protect precious undergroirth, .
L% - X

(2)e I ¥mow the sound of dried underbrush that crackles under

my bared feet, wvhile from their cozy hide~a-ways birds
chirp with glee the chirps,the crackles, make music to
Ty ears.

(3). I know the ugliness as I make my way through the narrow

alley with its murlgr, scum-topped water and its wooden,
makeshift wall,

'

(L), I knou the £ilth as my amcious eyes scan the area and I

sce the waste-~the scattered garbage--the rage of mane

). I know the coziness that exists as I stare at simple little

bungalows that house happy peoplc.

H

(6)¢ I know the feeling of the warm sun as it sends dowm its

silvery beams to caress my hungry face.

These sentences, you notice, all follow a definitc pattern



The decade of the sixties was marked by unprecedented activity in re-
search and curriculum evaluation as increasing popuTation mobility and an alleged.
national commifment'to equality of educational opportunity served to focus atten- .
tion on individual and group differences in achievement among the nation's school
chi]dren.. Language, long recognized by teachers as somehow related to the intel-
Tectual and sﬁéia] development of the child, has been a central feature of much
of this research and theorizing. The new and rapidly growing field of Psycho-
linguistics is emerging as the leader in child language study. It takes an in-
terdisciplinary approach to ]anguage-which is bringing together the relevant
theories and research from many discip]ines including sociology, anthropology,
communications, and child development as well as its intrinsic constituents,
psychology and linguistics. Psycholinguists are primarily interested in the
acquisition and use of the linguistic system and in language behavior as it
relates to other behaviors. At present, psyého]inguistic research is still in
its 1nfancy; and psycholinguists aré quick to point out fhat many of their find-
ings are still in a tentative state. Nevertheless, the press of human concerns
requires that we begin to consider the educational potentia] of some of their
more promising findings.. |

Recognizing the presumptiousness of attempting to treat so complex a
subject in so short a time, I sha]] limit this presentation to selected aspects
of the following premises: (1) language acquisition theory has relevance for
educationa]_praétice, and {2) the extent of the child's know]edge of the uses
of language in a variety to communfﬁétive contexts has some bearing on school

_performance.
-1 -



implications of lLanquage Acquisition

Let us begin with a consideration of the possible educational implica-
tions of the universal human capacity for acquiring language. Simple observa-
tion may make it obvious to first grade teachers that children come to their
first day of schoo} equipped with a relatively sophisticated mastery of their
native language. However, there is notHing sihp]e or obvious about the pro-
cesses by which the child has acquired his 1anguage,lnor is the process with-
out relevance for elementary education. The ability to communicate wifh lan-
guage is a peculiarly human behavior which seems to be thé result of some in-
nate mental capacity operating in concert with biological and environmental
factors. The universality of the language acquisition process is supported
by data which reveal remarkable similarities in thé pattern of development
among children from vastly different cultures, environments, and language com-
munities (S]objn 1968, 1969). By the end of their third or fourth year most
children have mastered the basic grammatical devices and structural patterns
involved in the utterance of their language, and by their fifth or sixth year
have sufficiently stabilized the rule system so that they are akle to control
many of the inconsistencies and complexities of their language. By the time
they enter first grade, normal children are producing a ne¢r match for the
adult grammatical model of their particular language community (McNeill 1970;
Menyuk 1961, OfDonne], Griffin, Norris'1967).

There is so much uniformity in pattern and rates of language acquisition
that innate biological capacity and species-specific language capabilities seem
to be fundamental to the process. Biolinguist Eric Lenneberg (1967) believes
that acquiring language is to some extent dependent upon the maturation of neuro-
physiological states of readiness which are triggered by external stimulation.
Lenneberg's reééarch is of particular relevance for education because of find-

ings which suggest that there is a "critical period" for creative language



and contuiﬁ tue melodic deballs wirieh brins the abstractiohé
into fbcus. T wvould like o tivink that the provicus day!'s
lesson was solely responsible for the bebter sentences, nub
I know that the natural, riythmic, heretofore untapped, crcqﬁi;
vity of the studcnts_had cone alive. tle were ready te advaice.
Two student-mace films grew out of this lesson. One film
became an award wrinner at the first ﬁoaston High School Film
Festivale The film called "I Know..." attempted to capture
the abstraction of beauty contrasted with ugliness. The other
film atterpted to capture the abstraction EEEEEEEEEEE' The
étudents, vou see, had now moved from the visual, to ﬁhe printed,
to the verbal, to their owm writings, theu to their self-made

visuals--the film,

Phase I1,

- e

Time to move to nore complex material, Still nol time
for the state adopted hardbacks, however.
I turned to John IHulr's '"Yosemite Falig.¥ Give to students,

l. Draw a chart on the board. I{ may resemble the one showmn.
Chaet th Dotails

! ..é_:_%.é...ﬁh‘é‘rw“ shape smail Terboe _ecler me b phor

S~
! I~

:Doma‘man'} Imlﬂ @S5I0
—— i .
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2. Again have students call out the various deﬁails and the
category to which they may belong. You list these.

3. Finally ask themn what dominant -or total impression they
have received, This can be in the. form of a composition,

(Here the answers will vary, and you may or may nob care
to lead them to your personal. dominant impression).

li. Here you may agk & student to cepture his reaction on film,

One student film, '"Grow Town Grou" grow out of this lesson,
The film abterpied to capture the tremendous bursti of construction
activity in the central downtovm area and then to compare this

with the death~like atmosphere of "old dovmtowm” on one end and

the leisurely, almost subwrban atmosphére at the other end.

The student tried to emulate lHulr's use of point of view by
selecting a fixed pcsition from which he arranged details that

in total, created a dominate impression.

Phase I1I.

Move to the short story. Select one that the students

.

nay identify with. Iy selection was James Baldirin's '"Rockpile.®
1, Have students read the selection, : -
2, Give the following or similar follou-up activitye

a, xplain the statement, ",..and she found in his face not
furyr alone, which would not have surprised her; but hatred
so deep as to ccen insupportable in its lack of personality.
His cyes were struck zlive, umoving, biind with
malevolence--sie relt, Iile the pull of the earth al her
fect, bis longing to witness her perdition.!

b, plain either in a paragraph or by illustration the part



of the story which impressed you west, either positiv:
or nesativellre

c. Vhat is your rocknile? Zxplain fully.

o

(These choices are given in order to neet the varying abilit,
levels within a single class). -

3« A student-made. filn caiied "Roclpilae! with a germine rocii~
pile in it shous the rocipile as a barrier which separatcs
a primitive people in an urban vasteland from present-ds;
civilization, The film appears disgrunvled and is obviouv: .
pessir:zisfic-—-but reilects the student's owm views of the
larger world, Unlile Tolson, thc studnet does not have il
people advance. "They go back to the forest~-theilr ho;;:e,‘“
says Daniel Alexander, the student filnmaker,
For a group of fifteen twelfth grade students who had [
through. most of the experiences that the elcventh grade siude.
were now having, I sought to work with the novels The Simdg:

L n

selected {from a list of annotated novels., Their selection i

a conterporary one--Sam Greenlee's Tihe Spook i'ho Sat by The

“After the book vas read and discussed, the students Giv.
thenselves into groups and assigned responsibilities to a o
vriter, a director s a cameraman, a lighuman, and editor, and
a soundman. The final filiis were supposed to capture any so -
ment of the novel which irpressed then.

One filn, "A Time to Strike," attempts to capture the

panrt
i
4]

segment where Freeman, the super-Black hero returns to |
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boyﬁood ghetto neighizorhood to solicit tﬁe help of the toughest
ﬁaﬂg, the Cobras to carry out nis plan o sabvotage major capi-~
talistic enterprises in the major citiecs of the U, S. In this
segnent, Freeman is confronted with hostility from the Cobras
and in alfight behind the Cobra's péol hall hang-out, Freeman
conquers the three tough Cobra 1ead¢rs singlehandedly. ilell,

to the viower of the Tilm this is not very true to life, But
were the entire plot lmowvm, the viewer ﬁould mow Lhal Freeman
is a product of the ghetto, Itimsclf a forﬁﬁw king of the Cobras,
has a black belt in karate, and a gcud white man's education
from a large un?vorsity, These are the things that give him
the edge over his ghetto brothers, hence enabling hin to suddue
three "toughies" who have only the survival brute strength so
cormon in the ghetto, How does onc capiure all of these things

on film? Hou does one vegin a film that is only an cxcerpt

from a novel and still be able to justifly its end? This is an .
J J

inherent danger when trying to creéte from another form, How-
ever, with all the inhereut dangers, this kind 6f assignment
lends itself to an exciting expcrience,

A1l of the units were designed to have my students advance,
I wanted them to relate to the visual, the verbal, and their
own creative abilitics,with the printed page, with themselves,
and tﬁc larger world. And adding the term "soul" to the Inglish
class weuld advance my students to nove with the Peoples of the

Yorld, then the break with tradition was worthwhile,
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