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- Introducticn

This is the third phésg of a.student-faculty investigation
seeking the profile of the elemégéary educator.

'?hase one discovered an indication of different personality
traits in elementary and Secondéfy,eaacafién. Phase two re- |

designed the o;iginal questionnaire and‘supported the findings with :

| .
|

research. - The presenﬁ investigating team continued the resea:ch
and re-designed the questionnaire.
Tyler,in‘a study of:teachers' personalities.and teaching compe-

tencie;, admiﬁistered the Heston Pérsonal AdjuS£mént Inventory (HPAI)
- to prOspectiQé'élementary aﬁd seconaary school teachers. 'The reéglts

showed prospeétive eleméntafY'schoél teacherslé¢oring higher than

prqspgctive éécqndary school teache?s'on eaéh of tﬁe three ‘scales

of the HPAI: EﬁéﬁiOnal Stability, Cénfidence, and Personal.Rélations.

‘(Tyler,‘lé60)..f1n this same regard,7Ryané.rePbrted that»elgmenta?y-

teachers.wﬁb wefé judged to be warm and understanding in“thehClass—

‘room, and also thdée»judgeﬁmto-bg stimulétiﬁéiin'théif Clésses,:tended

‘to-mahifest superior emotional adjustment. (Ryans, 1959). Ryans




further pointed out that the attitudes of elementary school teachers
toward pupils, administrators, fellow-teachers, and non-administrative
personnel were markedly more favorable than were similar attitudes

of secondary school teachers. (Ryans, 1959). This appears to indicate
that team teaching could be more of a success on the elementary level
of education.

Edwin Wandt found that elementary teachers showed more favorable

~attitudes, using the Inventory of Teacher Opinion, toward administrators,
supervisors, teachers, pupils, parents, non-teaching employees, demo-
cratic classroom proceaures, (Wandt, 1952). From this it might be
inferred that elementary teachers promote strong public relations

and can work more compatibly with para—professionals.- Wandt studied
teachers' attitudes toward the various groups ééntacted in the schools,
thus providing informatiol helpful in assessing the total teacher
personality. (Wandt, 1952) . He found correlated factors concerning:
(1) attitude toward administrators, and (2) attitude toward pupils.
Significant differences were found between the elementary aﬁd secon-
dary school teachers, the elementary group having the more favorable
attitudes..

Lindgren and Patton have studied teacher personality using the

MMPI (Minnesota Multiphasic Personality Inventory) and the MTAI

, (Minnesota Teacher Attitude Inventory), (Lindgren and Patton, 1958).

They tested the hypothesis that attitudes of high school teachers




are less favorable toward children and toward current educationai
theory and practice than are the attitudes of teachers in the lower
grades. Using the F scale, this hypothesis was supported at the
.05 level of significance, i.e., non high school teachers scored
higher than high school teachers. (Lindgren and Patton, 1958).
Richek's study revealed a personality difference between

elementary and secondary school teachers. Using the Self-Report

Inventory, Richek found ~=xtraversion to be more prevalent among

prospective elementary school teachers than prospective secondary
school teachers. (Richek, 1969). Creason, in a similar study also
found elementary school trainees to be more extraverted than secon-
dary school traineeé.[(Creason, 1964)

Page and Travers used the Rorschach test to suggest personality
differenceé betweenlelementary and secondary school teachers. It
was suggested that situational factors such as shorter time spent
with the pupils may cause subordinate personality characteristics
to appear in secondary school teachers which are otherwise apparently
important in elementary school teachers. (Page and Travers, 1953).
Kearney and Rocchio further indicated that "teachers who have pupils
for longer periods during tée day are interested not only in the

pupils' acquisition of subject matter, but also are concerned with

the pupils' whole personality: ---on the other hand, teachers of



special subjects think in terms of the subject matter to be covered
rather than the devélopment of a self-directing personality in the
pupils."” (Kearney and Rocchio, 1955). This appears to indicate

that programs to develop pupil personality should be in the elementary
schools.

As reported by Fox, prospective elementary school teachers are
influenced more than prospective secondéry ;chool'teachers by (1)
their desire to work with children or zdolescents; (2) their desire
to be éf qervige to society; (3) experience working with youngsters;
(4) the opportunity to leave the teaching profession and return to
it later: and (5) membership in future teacher clubs. (Fox, 1969).

To lcnd support to the before said comments on elementary school
teachers working with children, Levin, Hilton,’and Leiderman, as

cited by Stern, found that among elementary school teachers persistence
in teaching was greater for those who were less interested in books

or in subject matter, and who were characterized by strong feelings

of rapport with children. (Stern, 1963). |

ILang's study showed thét elementary teachers like to trea£ others
with Eindneés, like to be generous with others, and desire to have
otheg; confide in them about pergohal problems. This may indicate

o A

that eaﬁmenfary teachers dppear to be interested in intrinsic re-

- R

» . 2 “ B
wards from teaching. (Lang, 1960).



According to Biddle's study, "pupil behavior” appears to be
closely related to "teacher 5ehavior" in the elementaky school.

In the secondary school it seems almost unfelated to teacher behavior
in the classroom. (Biddle and Ellena, 1964). This seems to suggest
t%at the elementary school teacher tends to influence her pupils

more than does the secondary school teacher. Eberlein found that
elemehtafy school female teachers manifest a gréater need to
dominate, persuade, influence others to do as the& desire, and

show a desire to engage in activities with men. ‘They also indicate
less desire to have others provide help and encourage. (Eberlein,
1970}. This would indicate that they séem to be.more independent

and autonomous than secondary school fgmale teachgrs..

Charters reported a study of Anderson which revealed data to
the effect that society tends to rate the elementary school teacher
lower than the secondary school teacher in terms of how teachers
feel abéut their own prestige in the community. (Charters, 1963).
Vogt found that elementary school teachers éaw themselves as less
proféssional than sécondary school teachers. (Vogt, 1970). However,
it wa§~repofted by Stiles that teachers will require modifications
in tﬁégf sel f-image. (Stiles, 1970).

The National Education Associatioh reporting data from a survey

made in 1965, stated that elementary school teachers were found to



be significantly older than éecondary school teachers. One of thfee,
Gr-specificaily 35.1 pefcent of all elementary school téachers,were
fifty years (50) of older, compared to 17.0 percent of secondary
school teachers. “gpe of ten or mbre,specificaily 9.5 percent of
elementary-éghool £eachers,were sixty (60) or more years old. At

the secondary school level only 3.5 percent were sixty (60) or more

+

years old. (N.E.A., 1965).




Phase I

The Study

Method -~ Pilot Study

instrﬁﬁentation,ﬁ‘ln order to assess those characteristics fhat
typify teachers at varfing grade levels, av25 item questionnaire was
developed. Statements were selected that were relafed to four affective
areas; ego, emotions; line of cdmmand, and professional attitude.
Subjects were asked to‘respond on a fi&e—point scale, ffom strongly
agree to strongly disagree.
In addition to questionnairé data, subjects were asked to
' provide standard deﬁographic information:. ‘sex,jgrade taught, marital
status, number of hours of scholastic credit»pagp Bachelor's degree, --.
and number of years teaching. |
- Subiects. Appréximately 750 questionnaires were distributed |
to Virginia and Maryland teachers. Data weré obtained on a sample
of 600 teachers-ranging frbm kindeggarten through twelth grade. Al-
though éampling procedures wére not strictly random (teachers having
courses at‘thé University of Virginia were asked to distribute
‘quéstiénnaires'in’their §wn's¢hools and:school'systems), tﬁere'is
no reason to believe that subjects invthe selected sample weré in

any systematic way different from typical Virginia and Maryland




(Phase I Questionnaire Form)

Marital status: single married divorced __ widowed
Sex: male_ female

Number of years teaching: Present grade level:

Number of hours past Bachelor's Degree: ___

Circle your response:

Strongly Agree Agree No Opinion Disagrece Strongly Disagree
i 2 3 4 5
12345 (1) Emotional involvement with ;tudents is necessary for ¢cod teaching.
12345 (2) I believe that I am .ore raotionally involved in m profession than

my non~teaching rr ends.

12345 (3) It should be impurtant .o teachers to be lil.ed by their students.

123465 (4) A teacher should feel vadly when a studeut does not learn.

12345 (5 A good teacher is on- who leaves his ,roblems in school.

12345 (6) I feel that I have -ignificantly altered my students' lives.

12345 (7) A teacher should no" allow h*. personal life to be affected by
o his professional role.

12345 (8)- A teacher's recormendation should be the main basis for promotion.

12345 (9) The physical aspects of the classroom reflect the teacher.

12345 (10) The teacher is the best evaluator of his own teaching methods.

12345 (11) - The principal's directive should not be challenged.

12345 (12) My present teaching position is rated highly by the educational

professions.

12345 (13) Compulsory retraining of educators should be required.

12345 (l4) Classroom teachers should be required to have a Master's degree.

12345 (15) I believe that I will be teaching four ycars from this date.

12345 (16) Good teachers should progress to administrative positions.

12345 (17) I feel that I have a knowledge of the contempory thought in my field.

12345 (18) Discipline is solely the classroom teacher's responsibility.

12345 (19) Talking to a student is more enjoyable than teaching a’student.

12345 (20) Communication is ernhanced by physical contact w. 1 the student,

12345 (21) Classroom teachers can effect change in school p011c1es.

12345 (22) Students like to talk to teachers. .

12345 (23) Personal problems of students should be kept out of the classroom.

12345 (24) My position in the education profession is highly rated by the public.

12345

(25) Given the opportunity, I would select a different occupation.



teachers. Because 203 subjects failed to respond to every item on
the initial instrument, the effective sample size in the initial
data analysis was 397 subjects.

Initial Analysis. In order to resolve the complex interdepen-

dencies among the 25 variables of the questionnaire into conceptually
meaningful dimensions, a correlation matrix was generated and’ a
principal components solution obtained using computer program BMD-
03M (Dixon, 1965). '

Under selected options, the BMDO3M program performed a factor
analysis on the data assuming a five factor solution. Sqguared multi-
ple correlations}were used as estimates of communality.

?he resulting five factor solution was rotated orthogonally
according to the Varimax criterion.

The néw instrumént was redesigned with emphasis on cluster

groupings.



Phase II

The Study

Method

Instrumentation. The questionnaire consisted of two parts.

(Appendix V). First a heading section which contained four variables
to be considered (1) sex (2 categories) (2) age (4 categories) (3)
number of years teaching (8 categories) (4) number of hours past

a Bachelor's degree (5 categories) and secondly, twenty-five questions
dealing with ego, emotion, line-of-command, pedagogy., and professional
attitude which were also treated as variables.

Subjects: The suﬁjects were primary, middle ard ;econdary school
teachers enrolled in the six-weeks summer session on the grounds of
the University of Virginia. Approximately 300 gquestionnaires were
distributed, and the return was 96 primary, 104 middle and 57
secondary. For the purpose of analysis 50 from .each gfade level
group were selected randomly.

Analysis: A principal component solution on the 29 variables
was obtained. Factor scores were obtained for each of the three
groups {primary, middle, secondary) and a T test was performed to

compare the means of group one with three and three with one and

two combined.

10



(Phase II Questionnaire Form)

Marital Status: Single Married Divorced . Widowed
Sex: Male Female :

Age:  20-30 31-40 41-50 51-65

Number of years teaching: Present grade level:

Number of hours past Bachelor's degree:

Circle your response:

Strongly Agree No Opinion Disagree Strongly

Agree Disagree
1 2 3 4 ‘ ' 5
. !
12345 (1) Cowmunication is enhanced by physical contact with the student.
12345 (2) Talking to a student is more enjoyable than tecaching a student.
12345 (3) Personzal problems of students should be kept out of the classroom.
12345 (4) Givea the opportunity, I would select a different occupation.
12345 (5) 1 feel that I have significantly altered my students' lives.
12345 (6) A good teacher is one who leaves his students' problems in school.
123 45 (7) My present teaching position is ranked highly by my fellow educators.
12345 (8) My present teaching position is highly rated by the public.
12345 (9) Academic logic and emotional involvement are equally important in
-, in teaching.
12345 (10) The supervisor wquld be the best evaluator of an educator's teaching
o methods.
12345 (11) A teacher has a public image which should be upheld.
12345 (12) Complete knowledge of a subject is necessary prior to teaching it.
12345 (13) I fecel, as a classroom teacher, that tie phy51ca1 aspects of the
C . classroom reflect my personality.
*12345 (14) Increased salary is more important than Master Teacher recognition.
12345 (15) Compulsory in-service training should concentrate on subject matter

. rather than methods of instruction.
12345 (16) Professional demands are more readily complied with when presented
' by unions.
12345 (17) Discipline should be the concern of the admlnlstratlon, leaving
' instruction to the teacher,

12345 (18) Recognition as the outstanding teacher of the year, by a community
organization, is more rewarding than a 57 increase in salary.

12345 (19) Anywhere I go, I am constantly gathering materials for my classroom
presentations. :

12345 (20) The principal's directive should not be questioned.

12345 (21) I believe that I will be teaching two years from this date.

12345 (22) I can affect change in my school's policies.

12345 (23) Emotional involvement with studeats is necessary for good teaching.

12345 (24) 1t should be important to teachers to be liked by their students.

12345 (25) A teacher's recommendation should be considerd before the principal's

in promotion.

11



Phase III

The Study

Méthod: A revised questionnaire to clarify characteristics which
typify elementary school teachers'Was developgd. Teachers werelaSked
for their marital status, sex, age, number of years teaching, present
grade level and number of hours past Bachelof's degree.. The question-
naire consisted of twenty—fiQe'statements to-be rated on a five
ﬁoint scale (one Eeing,"strongly agree" to five being "strongly
disagree" with three'being "no 6pinionf). The statements used Qere
related to six affective aréas: ego, emdtion, line of éommand, peda-
gogy, intrinsic-and professional attitude.
| Subjec@#: Two hundred ten éuesfioﬁnairés weré aistributed
among practiéing teachers in various school districts of Vif@iﬁia.
Distribution was to primary, middle, and secoﬁdary-schopl teachers.
Fif£y aﬁswered_questionnaires,”randomly selected from each grade
division level.Wefe used for the purpoées of the study.

-Analﬁéis: A_principal componeﬁt solution on “the 31 va;iableg
was_obtained-stressing'grade lévei;és aesignated.by a'4—4—4 classi~-
':fiéation, This;ﬁeans'thethrée”éﬁbgroups were K-4; 5—8; 9—12.:‘Also

stressed were variables of sex and age.. A T test was performed to



compare the means of group one with three and three with one

and two combined.

13




(Phase III Questionnaire Form)

Marital Status: Single Married Divorcesd Widowed

Sex: Male Female - .
Age: 20-3C 31-40 41-50 5165

Number of years Tezching: . Present grads levei:

Number of hours p2ST bzchejor's dedres:

Circle your response:

Strongly Agree No Opinion * Disagree Strongly
Agree Disagree
| - 2 3 4 .5
12345 (1) | feel that | have significantly altered my students! lives,
12345 (2) The principal's directive should not be questioned.
12345 (3) | would n>t trade my preseni teaching positicn for a supervisory position witkh
.the sum2 pay.
12345 (4) | believe that t will be teaching fwo years from this date.
-2 345 (5) A good teacher is one who leaves nis students' predlems in school.
1 2345 (6) Complete knowladge of 2 subject is necesszary prior to teaching if.
[ 2345 (7) Personal problems of 'students should pe kept out of the classroom.
2345 (8) | feel that the teacher should noT be required fo bear the responsibtity
for classroom discipline.
12345 (9) Communicating with the public is enjoyable. "’
| 2345 (10) Academic logic and emotional involvement are egually important in teaching,
12345 (11} | would advise college~bound high school graduates to major in education,
| 2345 (12) Compulsory in-service training should concentrate on subject mzTter rafher
+han methods of instruction. _
1 2345 (13) My influence can change the direction of my school's policies.
12345 (14) A tescher's recommendation should be considered before the principal's
in promotion, -
1 2345 (15 A teacher's public image should blend with that of the community rather than

stand out.

(16) Talking fo a student is more enjoyable than teaching a student.

(17) Physical contact establishes a climzfe of effective communication.

{18) RecogniTion as the ouTsTanding Teacier of the year oy a communiiy organi-
zation, is more rewarding than a 5% increase in safary.

(19) | feel That the physical aspects of my room are as important as the
curriculum.

~

N WA
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1 2345 (20) The supervisor would be the best evaluator of an educafor's teaching methods.
1 2345 (21) Professional demands are more readily complied with wnen presented by

unicns.
1 2345 (22) =motional involvement with students is necessary for good teaching. !
] 2345 (23) | believe | need further fraining 7o be & good teacher.
| 2345 (24) Gathering large supplies of supplementary mzverial enhances instruction.
1 2345 (25) 1t should be important to teachers to be liked by their students.

14




Responses = Phase TII

Questionnaire Form

Sex: 40% of the high school teachers responding to the question-
naire were male, 28% of the middle school teachers were male,
whgreas only 2% of the primarv school teachers responding were
male. |

Age: Of the oldest teachers responding (51-65), most were found to
be in the primary grades, followed by the middle grades, and
least in the high school.

Number of Years Taught: 57.6% of the populatior were found to have

up to six years of teaching experience. Beyond that there was
a scattering up to 43 years.

Number of Years Beyond Bachelor's Degree: 31.6% of the teachers

responding to the questionnaire were found to have no hours

beyond the bachelor's degree.

15




TABLE FROM PRO-EL-ED
' '

% of Agree and ‘trongly Agree on Variables 021 to 045 or Questions

1-25
Variable Primary Middle High Composite
1. 021 60.4% 54% 59.2% 57 .8%
2. 022 18% 12% 16% 15.3%
3. 023 82% 60% 68% . 70%
4. 024 83% 62% 72% 72.1%
5. 025 26% 24% 19.6% 23.3%
6. 026 58% 44% 66 .7% 56.1%
7. 027 42% 48% 52.1% 47 .3%
g. 028 ' 4% 16% 16.2% 10.1%
9. 029 79.2% 66% 64% 69.6%
10. C0 76% - 75% 57.1% 69.4%
11. 031 | 26% 18.4% 22% 22.1%
12. 032 16% 10% 34.7% - 20.1%
13. 033 28% 52% 46% | 42%
14. 034 64% 66% 48% 59.3%
15. 035 48% | 46% 39.6% 44 .6%
16. 036 26% 34% 36.7% 32.2%
17. 037 52% 47 .9% 43.8% 47 .9%
18. 038 50% 52% 30% 44%
19. 039 82% 62% 46 .9% 63.8%
20. 040 14% 6.1% 8% 9.4%

16



Variable Primary Middle High Composite

21. 041 , 28% 44.9% 50%  40.9%
22. 042 56% 50% 40% 48.6%
23. 043 56% 38.8% 63.8% 52.7%
24, 044 65.3% 58% 66.7% 63.3%
25. 045 70% 72% - 68% 70%

17




TABLE FROM PRO-EL-ED

% of No Opinion on Variables 021 to 045 or Questions 1-25

Variable Primary Middle High Comrosite
1. o021 27.1% 28% , 30.6% ° 28.6%
2. 022 4% 8% 8% 6.7%
3. 023 8% 12% 14% 11.3%
4. 024 6.4% 22% 18% 15.6%
5. 025 10% 12% 13% 11.6%
6. 026 2% 4% 0% 2%

7. 027 2% 4% 10.4% 5.4%
8. 028 . 4% 0% 4.1% 2.7%
.9. 029 10.4% 20% 18% 16.2%
10. 030 12%  8.3% 8.2% 9.5%
11. 031 26% 38.8% 28% 30.9%
12. 032 10% 4% 16.3% . 10.1%
13. 033 34% 26% 20% 26.7%

14. 034 30% 20% 34% 28%

15. 035 22% 16% 12.5% 16.9%
16. 036 16% . 30% 18.4% 21.5%
17. 037 24% 20.8% 16.7% 20.5%
18. 038 20% 10% 20% 16.7%
19. 039 4% 6% 6.1% 5.4%

20. 040 10% 18.4% 10% 12.8%

18



21.

22.

23.

24.

25.

Variable

041

042

043

044

045

Primary
34%
8%
12%
10.2%

22%

19

Middle

18.4% -

8.3%

18.4%

12%

14%

High
22%
14%
8.5%
12.5%

20%

Composite
24 .8%
10.1%
13%
11.6%

18.7%



TABLE FROM PRO-EL-ED

% of Disagree and Strongly Disagree on Variables 021 to 045 or Questions

1-25
Variable Primary Middle - High Composite
1. 021 12.5% 18% 10.2% 13.6%
2. 022 . 78% 80% 76% 78%
3. 023 _ 10% 28% lé% 18.7%
4. 024 10.6% 16% - 10% 12.3%
5. 025 64% : 64% 67.4% 65%
6. 026 40% 52% 33.4% 41.9%
7. 027 56% 48% 37.5% 47 .3%
8. 028 92% 84% 85.8% 87.3%
9. 029 10.4% 14% 18% | 14.2%
10. 030 12% 16.7% | 34.7% 21.1%
'11. 031 48% 42.8% 50% 47%
12. 032 74% 86% 48.9% 69.8%
13. 033 38% 22% 34% - 31.49%
14. 034 6%- 14% 18% 12.7%
15. 035 30% 38% 47 . 9% 38.5%
16. 036 58% 36% 44 .9% 46.3%
17. 037 24% 31.2% 39.6% 31.5%
18. 038 30% 38% 50% 39.3%
19. 039 | 14% 32% 46 .9% 30.9%
20. 040 76% 75.5% 82% 77.8%

20



Variable Primary Middle High Composite

21. o041 ’ 38% . 36.8% 28% 34.2%
22. 042 36% 41.7% 46% 41.2%
23. 043 32% 42.9% 27.7% 34.3%
24. 044 24.4% 30% 20.9% 25.1%
25. 045 | 8% 14% 12% o 11.4%

21



Interpretation of Tables

From an analysis of the print-out for PRbELED, the three tabiés
were devised in which there is a breakdown on the twenty-five ques-
tions according to adjusted.percentages for the primary (grades 1-4),
-the miadle {(grades 5-8), the high (grades 9-12) and the composite (all.
grades). We were most interested in the questions showing a signifi-

- cant split between the primary and high school group. According ﬁo
the common 6-3—3-arrahgement,.the lower‘tWo middle grades (5 and 6)
waée considered elementary and the upper two middle grades (7- and 8)
are usually considered secondary. Therefore we would expect the
attitudes of middle school teachers to De somewhat-differént from the
primary and high schbol group. Even a casual review of'fhe statisticé
in these three tablés demonstrateé the veraéity of this comment
convinciﬁgly. More often than not, thefmiddle group was either the
highest or lowest percentége fér agreement 6r disagreeﬁent on each
questiop. In fact,‘the generalization can bé made fhat there was

a élosef parallel of reéulés for the primary and high school.group
than there was for the ﬁfimary and middle or middle and hiéht Since
the middle gradées are §Q_uhique, i£kw6uld be interesting to investi-
gate the reasons, but fhis must be the subject of another study.

As for a significant split between the primary and high'schbol.

22



a strong case can be bu@lt on five questions - variables 030, 032f
038, 039 and 041. These questions (#s 10, 12, 18{ 19 and 21) span
a wide spectrum of attitudinal differences including professional
attitude, emotion, pedagogy, intrinsicfréwardS-and ego. In this
group of five, there was one question involving professional attitude.

Of the primary teachers, 76% felt that academic logic and
emotional involvement were equally important in teaching. 1In con-
trast, only 57.1% of the high school teachers agreed with this -
'statemenf.

The pedagogg question in this group supports the universal
assumption that elementary teacﬁers afé'ﬁore child-oriented and
‘secondéry_teachers more subjéct—matter qriented.j Of the primary
group, 74% either disagreed or strongly disagreéd that compulsory
in-service tfaining should concentrate on subject matter rather thag
methods of instruction. Of the high school teachers 48.9% disagreed
or strongly disagreed with this assertion. This percentage of 48.9%
is rather high, but there is a difference of more than 25% with the
primary‘group on this question. Hence. it ié not an»absolﬁte value
that secondary teachers favor subject matter, but it is a signifi

~cant matter of degree.

Of the.primary teachers, 50% agreed that recognition as the
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outstanding teacl.er of the year was more rewarding than a 5% salary
hike. Only 30% of the high school group concerned with this opinion
on intrinsic versus extrinsic rewards. A case can be made that
elementary *teachers get more satisfaction from their job per se
than their counterparts at the high school level.

Of the primary group, a significant majority (82%) felt that
the physical aspects of the classroom were as important as the curri-
culum. In contrast, less than half (46.9%)'of the high school terchers
put such a high premium on the classroom as a means of influencing
children. The reason that such a general phrase as "influencing
children"” is used here is that the question itself is vague as to
the real effects of the classroom. Again we get the strong indica-
tion that high school teachers are mOre.subject4matter oriented than
elementary teachers. The classroom serves many purposes besides
providing a place for instruction. The term "cuiriculum" is more
synonymous with "learning" .or "instruction." Perhaps the primary
teacher views her classroom as a center for many activities including
opportunities for important social activities in the life of the
young child. In contrast, the average high school teacher may view
the classroom as a place in which audio-visual zids, books, maps,
equipment and learning devices are utilized for the purpose of im-

parting knowledge. The high schonl teacher may visualize the classroom
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as a convenient place in which subject-matter can be taught.

On the question of whether professional demands are more
readily complied with when presented by unions, only 28% of the
primary teachers agreed. In contrast, a strong 50% of the h.gh
yroup favored unions. For a group of secondary teachers in Virginia
with no history of unionization of teachers, this 50% is extremely
high. It could even indicate a trend toward unionization in the
future. It should be noted that the primary group is far less
militant. When the question of intrinsic rewards is considered
along with this question on unions, perhaps this is to be expected.
Since the high school teachers are more interested in money than
their primary counterparts, it would stand to reason that they

would also be more militant on the matter of unionization.
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Overview

i
i f

The initial examination of research in Phase II revealed that
an age difference exists between elementary and secondary teachers;

as was similar in the N.E.A. Research Bulletin (May, 1971), that

secqndary teachers were, on the average, four years younger than
elementary teachers. Phase III of this study supported this research
evidence with very little variation from previous data noted.

An interesting trend on the cross-section of teacher opinion
in Phases II and IIT indicated a vefy wide equal dispersement of res-
ponse attribﬁted to question #21 (Professional demands are more readily
.complied with when.présented by unions.) This type of response may
indicate a confusion on thg paft'of educators in’relation to the
questioﬁ of Unions.

An examination of the teacher opinion survey in Phase III re-
- vealed the widest equal dispersement of responsé attribufed to
Vqﬁéstion_#19 (I feel that the physical aspects of my room are as
important as the curriculum.) This pattern seems to'indicate an

_opinion among elementary teachers that the curriculum is all inclusive

rather than‘just'matérial dealing directly with subject matter.

<
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(Phase III Questionnaire Form)

Marital Status: Single Married Divorced Widowed .
Sex: Male Female '

Age: 20-3C JI-JO 41-50 5]~-65

Numbrr of yeair: veachin Fresent grade level:

Nunber of hours pasT Ddrn;ior's degre=:

Circle your response;

Strongly Agree No Opinion Disagree Strongly
Agree - Disagree
| 2 3 ) 4 ' 5
5 (1) | feel that | hwe significantly altered my students' lives.
5 (2) The principal's directive should not be questioned.
5 (3) | would not frade my present teaching position for a supervisory position with
.the same pay.
5 (4) | believe that t will be teaching two years from this date.
5 (5) A good teacher is one who leaves his students' problems in school.
5 (6) Complete knowledge of a subject is necessary prior to feaching it.
5 (7) Personal problems of 'students should be kept out of the classroom.
5 (8) | feel that the teacher should not be required to bear the responsiblity
for classroom discipline.
5 (9) Communicating with the public is enjoyable.
5 (10) Academic log.c and emotional involvement are egually important in teaching.
5 (11) | would advise college-bound high school graduates to major in education.
5 (lz) Compulsory in-service training should concentrate on subject matter rather
than methods of instruction.
5 (13) My influence can change the direction of my ‘school 's policies.
5 (l14) A teacher's recommendation should be considered before the principal's

in promotion,
5 (I5) A teacher's public image should blend with that of the community rather than
stand out.
(I6) Talking to_a student is more enjoyable than teaching a student.
(17) Physical contact establishes a climate of effective communication.
(18) Recognition as the outstanding teacher of the year by a community organi-
zation, is more rewarding than a 5% increase in salary.
5 (19) | feel that the physical aspects of my room are as important as the
curricdlum,

mor

5 (20) The supervisor would be the best evaluator of an educator's teaching methods.

5 (2}) Professional demands are more readily compited with when presented by
unions.

5 (22) Emotional involvement with students is necessary for good teaching.

5 (23) | believe | need further training fo be a good teacher.

5 (24) Gathering large supplies of supplementary material enhances instruction.

5 (25) |t should be important to teachers to b2 |iked by their students.

-
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Summary

"By the mid-1970's, a new breed of preschool and elementary
teachers will appear. These models will provide a continuous train-
ing program linking the teacher preparation institutions and the
local schoois in both phases. The concept of the elementary teacher
as a 'generalist' supervising the 'self-contained' classroom is
challenged. The models envision the teacher as a 'manager’ of

the learning process," (Reddick, 1971).

H. Goldman says that research now provides evidence in support
of the contention long advanced by secondary school principals that
considerably more difficulty is encountered when working with their
staffs than is the case for elementa;y school érincipals, (Goldman,

1969) .

With the dawn of teacher militancy, more malés entezing the
elementary school, better salaries, and.women's liberation, it may
be that thé elementary teacher will soon present a different pro-
file. The time may come, as Stiles has said, that great teachers
can be paid more than principals-~simply because their professional
contributions are judged to be of greater value, (Stiles, 1970).
It is hoped that along with this happening will emerge the actual

profile of an elementary educator.
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It appeared that in Phase III, the middle school teacher
did not fit into the pattern set either by the elementary or se-
condary teacher. The middle school teacher may have attitudes

and characteristics entirely different from elementary and secon-

dary.teachers.
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