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INTRCDUCTION

This unit introduces the course on United States History. It provides a brief survey of colonial
order to provide a baseline against which to note change in the centuries which have followed.

trates major ideas about cultural continuity and change and diffusion of culture from one place

through the process of migration. Students should learn that the English colonists transferred
homes the customs, attitudes, and institutions which they had known and learned in their hcinel
colonists reflected the changing cultural developiments in seventeenth century England, which w
new cultural patterns of economics, religion, government, and nationalism. However, the col
modified their culture in terms of new opportunities and problems which they found in Ameri'ca.

Freceding the main body of the unit are three sections which should be read carefully before an
of the unit nroper.

1. Section one contains a statement of the staff's historian about the major historical points w
developed in tae unit.

2. Section two contains an overall list of objectives for the unit. The unit suggests many mor
than are usually found in resource units. It should be remembered that most of these have
in earlier courses in the curriculum. They should be reviewed, tested, and modified as n
unit. The chief generalizations to be developed are marked with asterisks in the overall li

3. Section three contains an bverall outline of content showing how different topics in Americ
be used to teach the major generalizations to be taught in the unit. This outline is present
section to help teachers see the unity of the unit. However, the unit procedures do not foll
exactly; a somewhat different order seems preferable for teaching, particularly to provide
inquiry. The outline of content which is contained in the body of the unit differs some from
in order to take into consideration the arrangement of procedures. However, its relations
outline is clear. '

The format of the main body of this resource unit clarifies the relatlonshlp among objectives, c
procedures, and materials of instruction.




-i-
F INTRODUCTION

oduces the course on United States History. It provides a brief survey of colonial history in

ide a baseline against which to note change in the centuries which have followed. It also illus-

ideas about cultural continuity and change and diffusion of culture from one place to another
ocess of migration, Students should learn that the English colonists transferred to their new
toms, attitudes, and institutions which they had known and learned in their honieland. The

ected the changing cultural developiments in seventeenth century England, which was developing

patterns of economics, religion, government, and nationalism. However, the colonists also

I culture in terms of new ogportunities and problems which they found in America.

e main body of the unit are three sections which should be read carefully before any examination
Dper.

e contains a statement of the staff's historian about the major historical points which should be
in the unit.

vo contains an overall list of objectives for the unit.

asually found in resource units. It should be remembered that most of these have been introduced
* courses in the curriculum. They should be reviewed, tested, and modified as necessary in this
e chief generalizations to be developed are marked with asterisks in the overall list of objectives,

The unit suggests many more generalizations

ree contains an overall outline of content showing how different topics in American history can
o teach the major generalizations t~ be taught in the unit. This outline is presented in total in this
help teachers see the unity of the u.it. However, the unit procedures do not follow this outline
sonmewhat different order seems preferable for teaching, particularly to provide for considerable
The outline of content which is contained in the body of the unit differs some from the first outline,

o take into consideration the arrangement of procedures. However, its relationship to the first
clear, '

the main body cf this 1 esource unit clarifies the relationsliip among ob]ectwes content, teaching
d materials of instruction.

Q
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1. The objectivés column on the left-hand side of each page answers the question: V’hy shou
this content and use these procedures?

2. The next column presents an outline of content. It answers the question: V/hat topics shc
about American history ?

3. The procedures columin, found on the opposite page, answers the question: How can we t
objectives and this content?

4, The materials column on the right-hand side of the page answers the questionf V. ith what
we teach the objectives and content and handle the teaching procedures ? x

The objectives column identifies transferable generalizations, not just singular propositions :
history. However, it should be clear that the topics can also be used to teach important prop
our early history.

The materials column cites useful materials. It does not include all of the materials which c
Teachers should make use of history textbooks which they have available, preferably textbook
levels of reading difficulty. They should also make use of existing library resources, includi
of some of the colonial leaders. '

Since this is a resource uanit, teachers should select and add procedures which are most suit:
class. Teachers are not expected to use all of the suggested procedures.

'The factors to be considered in making such a selection are svggested in the overall guide to
course. However, several points which are crucial to this unit are worth pointing to here.

1. The number of activities needed to develop ideas about such concepts as culture, role pe
status, social mobilit.y, and political power will depend upon whether or not pupils have :
high school courses on the behavioral sciences suggested in the Minnesota Project Social
lum, or similar courses from another curritulum. These concepts must be reviewed in
is essential to teach them thoroughly if pupiis have not had the earlier courses. They ar
analytical framework developed within the entire course.
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rés column on the left-hand cide of each page answers the question: V’hy should we teach
and use these procedures ? -

lumin presents an outlinc of content. It answers the question: V/hat topics should we teach
ican history? —_

ires column, found on the opposite page, answers the question: How can we teach these
nd this content ?

tls column on the right-hand side of the page answers the question: V/ith what materials can
» objectives and content and handle the teaching procedures?

olumn identifies transferable generalizations, not just singular prOpositibns about colonial
er, it should be clear that the topics can also be used to teach important propositions about

yl

>lumn cites useful materials. It does not include all of the materials which could be used.
make use of history textbooks which they have available, preferably textbooks of varying

r difficulty. They should also make use of existing library resources, including biographies
>lonial leaders. - ‘

asource unit, teachers should select and add procedures which are most suitable for each
3 are not expected to use all of the suggested procedures.

> considered in making such a selection are suggested in the overall guide to the tenth grade
'r, several points which are crucial to this unit are worth pointing to here.

of activities needed to develop ideas about such concepts as culture, role perceptions, class, »
al mobility, and political power will depend upon whether or not pupils have studied the junior
courses on the behavioral sciences suggested in the Minnesota Project Social Studies Curricu-
iilar courses from another curriculum. These concepts must be reviewed in any case, but it

to teach them thoroughly if pupils have not had the earlier courses. They are crucial to the
‘amework developed within the entire course.

Q ‘
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The amount of lime needed to teach some of the skills related to the historical methtod

whetner or not pupils have had an earlier course or courses which introduce such skill
through the Center's sixth grade course and junior high program should not need as ext
those who have never had these or similar courses.

The extent to which the class should study the cultural use of the environment will dep
or not pupils have studied the sixth grade course in the Center's Curriculum.

The amount of time needed to teach the suggested reading and note-taking skills will al
how much attention has been given to these skills in earlier courses. All of them have
ir. earlier courses in the Center's curricular program.
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mount of time needed to teach sonie of the skills related to the historical mettod will depend upon
er or not pupils have had an earlier course or courses which introduce such skills. Pupils coming
h the Center's sixth grade course and junior high program should not need as extensive help as

who have never had these or similar couises.

xtent to which the class should study the cultural use of the environment will depend upon whether
pupils have studied the sixth grade course in the Center's Curriculum.

mount of time needed to teach the suggested reading and note-taking skills will also depend upon
wch attention has been given to these skills in earlier courses. All of them have been introduced

lier courses in the Center's curricular program.
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COLONI/.L. COMMUNITIES -- THE FOUND/.TIONS OF A MERIC. . CIVILIZ,

' Robert ¥. Berkhofer, Jr.

Articulation V'ith Zarlier U, S. History Course

In order to provide both the basis for American
civilization as a base line for social and cultural
change, a course in American History must start with
a brief svrvey of the English colonies in the seven-
teenth century. Traditionally, one method of achieving
articuiation between lower and upper level American
history courses is by the omission of the colonial
period, which was covered in an earlier grade. V/hile
it is true that a certain amoynt of this part must be
review, the economic and political sectors will be
new for the most part and certainly the emphasis is
different, because the work on systems of the preced-
ing grades will allow a more comprehensive and rigor-
ous analysis than earlier. The family and community
migration of the sixth grade whei: placed in the context
of American history becomes only a small part cf the
total story. The teacher should review, howeyer, the
material presented earlier, for the generalizations
are still valid.

In this unit, the colonies should be taught as total

communities not only in their relationship with Europe '

but also with each cthier. Furthermore, the whole unit
should be taught ory as comprehensive a leyel as possi-
ble and in as short a time as possible (no more than
three weeks). Factual details of founding, of laws

passed, and persons acting shoul-
for the demonstration of the large

The Colonial Period

Although the colonists noted
a modern day observer is struck
similarities among them. Itist
that constitute the foundations of
tion. . '

The colonists naturally tran
homes, the customs, attitudes,
they had known in their homé¢lanc
nists were European (except for
and the majority were English.
and particularly England that on
bases for cultural systems in th
look to Europe presumes a know
history that the students will nof
lum. Somehow the teacher mus
basis of American civilization i
ignorance of European history.

From the presentation of th
furthermore, the students shoul
idea that Europe was static and
namic new world. The New V.0
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COLONI/ L COMMUNITIES -- THE FOUND/.TIONS OF AMERIC. N CIVILIZ/ATIS™

Robert F. Berkhofer, Jr.

passed, and persons acting should be utilized only
for the demonstration of the larger analysis.

The Colonial Period

Although the colonists noted their own diversity,
a modern day observer is struck more by the broad
similarities among them. It is these similarities
that constitute the foundations of American civiliza-

tion.

The colonists naturally transferred to their new
homes, the customs, attitudes, and institutions that
they had known in their homelands. /1l of the colo-
nists were European (except for the ffrican Negroes),
and the majority were English. So it is to Europe
and particularly England that one must look for the
bases for cultural systems in the colonies. Yet, to
look to Europe presumes a knowledge of European
history that the students will not have in this curricu-
lum. Somehow the teacher must show the European
basis of American civilization in spite of the students'

ignorance of European history.

from the presentation of this Europcan base,

furthermore, the students should not receive the

idea that Europe was static and from it came a dy-
namic new world. The New V.orld was discovered,
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fought over, and settled according to the new forces

in Wecstern Europe at that time. The foundation of
Anierican civilization was the transmittal of these
changing patterns of religion, nationalism, government,
and economics. As was pointed out in the sixth grade
curriculum: Latin America was settled in the 1500's
by Spain and Portagal and the America north of this in
the 1600's by France and England; this time differen-
tial made for the profound differences in each of these
nation's colonies.

Colories were nothing new in the history of the
world, bit that Western Europe desired and founded
overseasoutposts in the fifteenth and sixteenth cen-
turies meant the conjunction of several newer trends
in Europen history. Most obviously, the instruments
and techniiues of navigation had developed (or rede-
veloped) tc a point where long ocean voyages were
relatively .afer and moie certain. More importantly,
nationalisn had proceeded to a point where the inter-
ests of the :ation seemed to demand colonies for the
sake of predige and for the sake of the economy. Al-
though religbus differences did not cause exploration
and settlemeit of the New Vorld initially, the Catholic-
Protestant canflict added fuel to the nationalistic dif-
fere:ces abou colonization, All of these new trends
were subsumed in the concept of empire.

Unlerlying the concept of empire was tne idea of
nationlism, It was those European nations that were
strugging for national unification that also sent out
explores to carve up the New World in their names.

" who were chartered initially by the ki

(According to the international law con
time, the New World was open for clai
inhabitants were not Christian,) With
the nation-state system went constant i
rivalry in war, with trade as its adjunc
colonies were sought and fought over b
country to bolster the economic stren
posture. This form of economic natio
been termed mercantilism by the histo

The rise of capitalism was necessa
mercantilism and the settlement of the
From the viewpoint of the state, merc
a series of principles or maxims abou
tion of private trade by capitalists tc s
state to support the army, From the
private capitalists, it was aid in the fo
navy for the protection of trade, bountj
production of certain goods or crops,
aid or protection for the increase of th
The alliance between the state and the
was beneficial to both in terms of mer
The English colonists were settled wit
ceptions for the benefit of state and pri
While the interests of king, merchants
might ail be different, all were eager
trade. Supposedly the diverse aims of
sistent to the prosperity of all. Engli
was a product cf private enterprise, fi

was founded in the newer capitalistic s
Europe.
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(According to the international law concepts of

time, the New VWWorld was open for claim because its
inhabitants were not Christian. ) With the rise of

the nation-state system went constant international
rivalry in war, witl. trade as its adjunct. So the
colonies were sought and fought over by the mother
country to bolster the economic strength of its military
posture. This form of econoinic nationalicm has

been termed mercantilism by the historians.

The rise of capitalism was necessary to both
mercantilism and the settlement of the New-World.
From the viewpoint of the state, mercantilism was
a series of principles or maxims about the utiliza-
tion of private trade by capitalists to strengthen the
state to support the army. From the viewpoint of
private capitalists, it was aid in the form of a strong
navy for the protection of trade, bounties for the
production of certain goods or crops, or other state
aid or protection for the increase of their commerce.
The alliance between the state and the merchants
was ber.eficial to both in terms of mercantile theory.
The English colonists were settled within these con-
ceptions for the benefit of state and private capitalists,
While the interests of xing, merchants, and settlers
might all be different, all were eager for profits on
trade. Supposedly the diverse aims of all were con-
sistent to the prosperity of all. English Colonization
was a product of private enterprise, financed by men
who were chartered initially by the king. America
was foundad in the newer capitalistic spirit of modern
Europe.



The colonists sought piety as well as prosperity
in the New Vorld. Early Virginians,like early New
Englanders,built churches first after landing and
hoped to save the New V’orld from the Catholic
French and Spanish. In spite of the iraditional
stress on the differences between Anglicanism and
Puritanism, recent analysis discloses their great
similarity upon religious, social, political, and
economic aspects of life, Both were English forms

of Protestantism and both held traditional views upon -

the relz"ton of church to state and to secular life.
Both groups assumed allegiance to one state in an

era of religious wars, Most of the settlers came to
the colonies, therefore, with the expectation of erect-
ing a state church, although they might differ upon

its denominatic2. f some colonies were freer than
others in tolerati'ig religious faiths, even these
stopped short n{ complete religious freedom. All
colonies were Christian, and essentially all were
Protestant. *

Y/hen the colonies were being founded during the
seventeenth century, the people at home were fighting
over control of the government. Thus the evolution
of English government towards more self-rule by and
‘representation of the middle classes as represented
by the victory of Parliament over King in two revolu-
tions was also the gzin of the colonists. For the gov-
ernment of the colonists was, of course, the govern-
ment of all Englishmen at ¥’hitehall. Although the
colonists soon gained legislative bodies of their own
under the prevailing conception of English rights,

*Even Maryland had a predominance of Protestants
o on_a,iter its founding.
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erefore, with the expectation of erect- -

technically their real representatives sat in London
and not in some colonial capital. Even so, the
colonists looked more and more to their own legis-
lative assemblies as the equivalent of Parliament
for them. Gradually a political structure evolved
by mid-eighteenth century of governor, council,
assembly, and independent court system. As in
England, participation in this colonial government
through suffrage and office-holding was restricted
to those with a stake in society, such as property
holders. )

The class structure reflected these aspects of
economics, religion, and politics. A gentleman in
the classic English sense was a landlera, a vestry-
man in the Anglican Church, and a justice of peace.
In short, his social, economic, religious, and po-
litical positions were a unity, for society and the
state were one at this time. English society was
highly stratified, although mobility existed. The
idea of a stratified society migrated across the At-
lantic like other attitudes, yet the people who came
across the ocean were not a representative sampling
of all the classes. The nobility and the very wealthy
had little reason to emigrate, for their funds would
serve in their stead. The poorest classes could not
afford the trip, except at someone else's expense,
and then they were presumed to have work habits.

So it was from the middle classes that the colonists,
whether as farmers, merchants, or indentured
servants, came. [f colonial society was to stratify
in traditional fashion, it was these middle class
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people who had to fill the various positions. Thus,
colonial aristocracy was based less on birth and
more on wealth, and the colonial class structure was
disproportionately middle class compared to that of
the home country.

Here we have the cultural basis for American
civilization. In broad outline, American society has
been capitalistic, Protestant, middle class, and
based upon English rights throughout most of its his-
tory. Yet, it is evident that change occurred even in
the colonial period--a period that embraces almost
half of so-called American history.

Some of the changes in coionial society from the
English and European genesis are due to the nature
of the migration to the colonies, The preponderant
. middle classness has &lready been mentioned, and
the selective character of the migrants meant an ag-
gressive, confideat, individualistic class reinforced
by the courage required to fuake the trip. Social mo-
bility would seem greater in the colonies simply be-
cause of the necessity of filling the traditional struc-
ture with new blood (and money). In addition, the
proximity of English, Scotch-Irish, and Germans in
certain areas meant religious diversity and de facto
toleration in spite of established churches.

Other changes must be attributed to the empty
land available for exploitation. (From the English
point of view, the Indian did not own the land legally,
anfi could be physically removed if necessary. )

LS
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Land was a criterion of social status in the old coun-
try, and the cheap acres in the colonies meant more
rapid mobility for many. In addition, land was one
of the chief factors for the production of wealth.

The large quantities of good soil made farming pro-
fitable, although the scarcity of labor proved con-
tinually vexing to colonial capitalists. Neither
indentured servants nor slaves solved this common
New V’orld problem. New status and new wealth
gave increased opportunity to participate in govern-
ment under the old criteria. Lastly, and this is
very difficult to measure, the empty spaces seemed
to offer opportunity for experimentation and devel-
opment whether religious, social or economic.

Frequently, these changes are subsumed under
the idea of a frontier influence, This interpretation
as it has been used in American history is much too
imprecise, much too mystical for the rigorous anal-
ysis urged in this curriculum. The strictures in
the sixth grade curriculum upon economic and geo-
graphic determinism in relation to colonial develop-
ment are relevant here and should be reviewed. In
addition, changes in the cultural assumptions of the
colonial period are difficult to measure although ob-
viously they occurred. The problem is to present
both the dynamism of the colonial period and yet the
persistence of basic attitudes about government,
economics and class,

In teaching the colonial period, the teacher
should avoid the normal implicit attitude that the
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colonies were bound to merge into an independent nation,
The history of Canadian and Carribbean British colonies
should be simple proof to the contrary. It is only na-
tionalistic hindsight that sees the small beginnings upon
the tide water inevitably becoming the large United
States of America. Rather the seventeenth century
colonies were coastal communities. Communication
between them was probably less frequent than with Eng-
land. After all, they were English who looked to the
mother country for models. The colonists looked more
across the ocean than across the vast continent '"be-
hind'" them. Settlement, even at the end of the colonial
period, was still confined to the area east of the Appa-
lachians. Transportation facilities, numbers of popu-
lation, communication difficulties, national ties, trade,
and a host of other things all conspired to this result.
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OBJECTIVES
This unit should make progress toward the development of the following:

GENERALIZATIOND

1,

*
W

%

Migration of people from one part of the world
to another involves the movement of culture
and material objects and so the diffusion of cul-
ture.

Man uses his physical environment in terms 7.
of his cultural values, perceptions, and level
of technology.

a. The significance of location depends upon
cultural contributions both within and out-
side of a country or area.

Culture differs from one society to another, 8.

. A given culture is a network of culture com-

plexes of cultural traits which are patterned in
a distinctive way. *9,

. A given culture is an integrated whole, based

on fundamental postulates or values.

. Although culture is always changing, certain

parts or elements may persist over long periods
of time,

a. Changes in one aspect of a culture will have
effects on other aspects; changes will ramify

whether they are technological, i
tion, in ideology, or whatever els
the cultural system. ‘

b. Culture traits may change througi
of innovation from within.

Culture is learned, not inborn.

a. The individual acquires his attitu
behavior patterns, meanings, anc
about his future--in other words,
of his society--through the proce:
tion.

In all societies people are expected
certain ways and are taught that cer!
good and certain things bad.

VWhenever things valued by a society
there will be differential access to a
these valued and scarce things by su
the society. ‘

a. Class membership has certain efj
behavior (class correlates). ;
b. Control of one or a few scarce an
may enable a group to get control
and valued things and thus pyrami
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whether they are technological, in social organiza-
tion, in ideology, or whatever else is a part of
the cultural system.

b. Culture traits may change through a process
of innovation from within,

Culture is learned, not inbcrn.

a. The individual acquires his attitudes, values,
behavior patterns, meanings, and expectations
about his future--in other words, the culture
of his society~--ihirough the process of socializa-
tion.

In all societies people are expected to behave in
certain ways and are taught that certain things are
good and certain things bad,

V’henever things valued by a society are scarce,
there will be differential access to and control of
these valued and scarce things by sub-groups within
the society.

a. Class membership has certain effects on life and
behavior (class correlates).

b. Control of one or a few scarce and valued things
may enable a group to get control of other scarce
and valued things and thus pyramid their power.



c. Societies differ in the relative number of 11.

ascribed and achieved statuses they provide
and the relative emphasis they are given.

1.) Status may be acquired by birth, achieve-

ment, or some combination of birth and 12,

achievement.

d. Members of a class can move out of the class
by various means, and this mobility may be up
or down. The amount of mobility differs in dif-
ferent societies,

1. ) People can move out of one class to another
by marriage or by a change in their con-
trol of status-conferring factors such as
money, education, political office, land,

etc. 13.

2.) Mobility increases as something happens
to remove the group which has held the

highest status in the past, thus making 14,

room for lower status groups to move
up on the scale,

10. Political power is unevenly distributed through
a population,

a. The unequal distribution of political power

reflects the basic unequal distribution of re- 15,

sources, skills, and motivation in a society.

Democracy as a political form is |
eral assumptions that majorities ¢
best judges of what is good for the
are entitled to make such decision

People in most societies of the wc
people living in other communities
for certain goods and services anc
their goods. The degree of depenc
communities varies from one soci

a. Specialization, whether by geog
person, or company, leads to i

b. A place needs cheap and rapid {
in order to carry on much trade

Every economic system faces sca
enough productive resources to sa
wants.

Certain basic economic questions
tion are resolved in some fashion
although perhaps in no other way t
These questions are: (1) Y7hat an
be produced? (2) How shall some
and (3) How shall these goods and
tributed among the population ?
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public and private ownership and "
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Democracy as a political form is based on the gen-
eral assumptions that majorities of citizens are the
best judges of what is good for them and that they
are entitled to make such decisions.

People in most societies of the world depend upon
people living in other communities and countries
for certain goods and services and for markets for
their goods. The degree of dependence upon other
communities varies from one society to another.

a. Specialization, whether by geographical area,
person, or company, leads to interdependence.

b. A place needs cheap and rapid transportation
in order to carry on much trade with other places.

Every economic system faces scarcity or a lack of
enough productive resources to satisfy all human
wants.

Certain basic economic questions related to alloca-
tion are resolved in some fashion in every society,
although perhaps in no other way than by tradition.
These questions are: (1) Y/hat and how much shall
be produced? (2) How shall something be produced ?
and (3) How shall these goods and services be dis-
tributed among the population ?

Economic systems are usually mixed, with both
public and private ownership and with decisions
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made both by the government and by individual 20, Social scientists set up classifica
members of society. purposes; the use of different crit
different classifications.
16. At any specific time the total economic output

is affected by the quantity and quality of pro- 21. A person's frame of reference aff

ductive resources (natural resources, labor, ceptions and interpretations.

and capital goods), by the level of technology,

and by the efficiency of the organizational a. It is impossible to understand

structure. a piece of writing without unde
author's frame of reference an

a. The rational use of resources calls for the ulary,

use of more of those resources in large
supply as a substitute for those in short -
supply, even if a different balance might SXILLS
increase output per man hour,
1. Attacks problems in a rational m

17. Prices (including wages) are affected by supply

and demand, a. Sets up hypotheses.

18, As compared with individual enterprises and 2. Gathers information effectively.
partaerships, corporations and joint stock
companies make possible a larger investment a. Adjusts reading rate to purpo

in capital goods.
b. Reads for main ideas and to

*19. There are many sources or bases of national pow- tions
ex in dealing with other countries. Differ-
ences in population, resources, and industrial c. Takes effective notes on readi

capacity are reflected in differences in na-
tional power. d. Takes effective notes on lectu
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e. Uses the Dictionary of American Biography. c. Identifies cultural assumptions.

f. Uses different types of atlases, including d. Tests hypotheses against data.
historical atlases of various types.

o e. Generalizes from data.

3. Evaluates information and sources of informa-

tion.
ATTITIDES
a. Differentiates between primary sources and
secondary accounts, 1. Is curious about social data.
c. Looks for points of agreement and disagree~ 2, Is sceptical of conventional truths an
ment among sources of information. widely -held and popular notions be ju

ance with standards of empirical vali
d. Differentiates between facts, inferences,

and value judgements. 3. Evaluates sources of information.

e. Checks on the completeness of data and is 4, Is sceptical of the finality of knowled
wary of generalizations based on insufficient generalizations and theories as tenta
evidence, subject to change in the light of new

f. Is able to make participant-observer distinc-
tions.

4. Organizes and analyzes information and draws
conclusions, B

a. Categorizes data.

b. Applies previously-learned concepts and
generalizations to new data.
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c. Identifies cultural ass.umptions.
d. Tests hypotheses against data.

e. Generalizes from data.

ATTITUDES

1. Is curious about social data.

2. Is sceptical of conventional truths and demands that
widely -held and popular notions be judged in accord-
ance with standards of empirical validation.

3. Evaluates sources of information.
4, Is sceptical of the finality of knowledge; considers

generalizations and theories as tentative, always
subject to change in the light of new evidence.
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Outline of Content

I. A given culture is an integrated whole, based on fundamental postulates or values: it is
a network of cultural complexes of cultural traits which are patterned in a distinctive
way; change in one area of culture results in changes in other areas. The English colo-
nists naturally transferred to their new homes, the customs, attitudes, and institutions
they had known and learned in their homeland. Seventeenth century England, however,
was developing new cultural patterns of economics, nationalism, religion, and govern-
ment. The colonists reflected these changing patterns.

A. The English colonies were founded in the newer capitalistic spirit of moderr

Europe.

1. English colonization was the product of private enterprise, financed by men
who were chartered by the King.

2. While the interest of the King, merchants, and the colonists might all be
different, all were eager for profits on trade,

3. The English promoters of colonization expected the state to protect, encour-
age, and aid their commerce.

B. Underlying the concept of empire was the idea of nationalism.,

1. The rise of the nation-state system had proceeded to a point where the ac-
quisition of colonies was encouraged for prestige reasons.

2. A new form of economic nationalism, mexrcantilism, encouraged the acquisi-
tion of colonies to bolster the economic strength of the mother country,

3. International rivalry based on military power and trade encouraged frequent
wars,

4. Although religious differences did not cause exploration and settlement of
the New World initially, the Catholic-Protestant conflict added fuel to the
nationalistic conflict over colonies,

C. The English colonies were founded in an era of religious conflict and militancy.
1. Although English forms of Protestantism predominated in the colonies,
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there was a far greater proportion of dissenters in the colonies than in
England,

2, Anti-Catholicism was prevalent among all the English forms of Protes-
tantism,

3. Both dissenters and Anglicans erected established churches where they
were able to and they did not extend complete religious freedom to the
other non-conforming Christians,

D. While the English colonies were being founded during the 17ta Century the

English people at home were fighting over control of the government.

1. The middle class, using Parliament as an 2gency against the King, sought
and obtained more self-rule and representation in government for them-
selves,

2. Suffrage and office-holding continued to be restricted to those with a stake
in society, namely property holders,

. Change in one area of a culture results in changes in other areas. Class structure in'the
colonies was a reflection both of the mother country and of changes which the migration
to the New World produced.

A. The English model of society was used: colonial society was definitely stratified

although mobility existed as it had in England; since 17th czntury colonicte as
well as Englishmen considered society and state a unity, those who hold politi-
cal power, also had social, religious, and economic power,

The English migrants to the New World were not a representative sampling of

all the English classes, however., A dlsproportionate number of the middling

classes came, having certain effects:

1, The colonial aristocracy was based less on birth and more on wealth,

2. The colonial middle class was disproportionately larger when compared
with that of the mother country,
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3. The selective character of the migrants meant an aggressive, confident,
individualistic group.

4. Social mobility seemed greater simply because of the necessity of
filling the traditional structure with new blood.

C. Since land was a criterion of social status in the Old World, the availability of
cheap acres mean more rapid mobility upward for many. When the colonist gzc-
quired good soil, he was likely to acquire not only wealth but social status and
political power according to the traditional English standards.

Peopies living in the same type of environment use it diffevently, depending on their cultural
values, knowledge, and technology. Colonial settlement, even at the time of the Revolution,
was still confined to the area east of the Appalachians; English patterns of life still con-
tinued to be the models for colonial life.

A. The colonists' conceptions of land use and of th2 status of landholding were
primarily English.

B. Communication and trade were directed primarily to England, and secondarily,
to the other countries.

C. Transportation facilities, population density, communication difficulties,
trade, and a host of other things combined to keep settlement east of the
Appalachians.
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OBJECTIVES

. Applies previously-learned concepts

and generalizations,

IS CURIOUS ABOUT SOCIAL DATA,

Culture differs from one society to
another.

In all societies people are expected
to behave in certain ways and are
taught that certain things are good
and certain things bad.

OUTLINE OF CONTENT

. To understand the history of the American

the colonies differed from present-day Unit
necessary to understand the concept of cult:

A. People's actions are affected by their ct
perceptions which they have learned thr
of soc1ahzat10n .

B. Culture dlffers from one society to anott
the culture of their society as they grow
families and other groups W1th which the
tact.
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TIVES SUTLINE OF CONTENT
previously-learned concepts I. To understand the history of the American colonies and how
ralizations, the colonies differed from present-day United States, it is

necessary to understand the concept of culture.

OUS ABOUT SOCIAL DATA. A. People's actions are affected by their cultural values and
perceptions which they have learned through a process
differs from one society to of soc1a.hzat10n NESY

B. Culture dlffers from one society to another; people learn
cieties people are expected the culfure of their society as they grow up from their
in certain ways and are ' families and other groups mth which they come into con-
at certain things are good tact.
in things bad.




TEACHING PROCEDURES

1. Hold a discussion in which students review the meaning of culture. They
should have a good grasp of this concept if they have come through the
earlier courses in the Minnesota Project Social Studies prograrm, par-
ticularly the seventh grade course. If it seems wise, use several of the
following activities to help pupils develop a better understandi ng of the
concept.

a. Ask boys individually if, after a long absence from home, they kiss
their mothers, fathers, or brothers. After surveying the boys in
the class on this question, point out that this is typical behavior for
recent immigrants from Southern and Eastern Europe. Ask boys why
they do or do not follow this practice.

b. Ask the girls in the class if they kiss relatives after a long absence.
Compare the behavior of girls with that of boys in the class and that
of recent immigrants from Southern and Eastern Europe.

c. Ask the class: Do you believe that boys and girls of your age should
engage in romantic kissing? Where and when is such behavior proper ?
Compare the attitudes of class members to those of peoples in some
other cultures toward romantic Kissing before marriage (e.g. Hausa
of ngerla--see unit in grade two for help; earlier Chinese norms,
etc.)

d. Perhaps give pupils some food which they would consider exotic and
ask them to eat it. (e.g. You might offer someone a chocolate covered grasshppper

O

MATERIALS



G. Culture is learned, not inborn.
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ERIC .
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without telling the student what it is. It may be wise to tell him just
before he bites into it. Have the class discuss his reaction and the
reasons for it. Be sure to point out that this food is a delicacy in
another culture, )

e. Choose ten volunteers and send them out of the room. Then tell the
class to note carefully the distance which each student stands from -
another when doing certain things. Now call the first two couples in,
one after the other, and ask each couple to shake hands with each other.
The rest of the class should make notes of their observations. Ask the
next two couples to come to the front of the room, (one after the other)
and pretend that they are at a party conversing., They should be asking
each other questions such as those they might ask at such a party. (If
there is a foreign student in class, have him take part in the experiment
in the last of these couples. Pupils should notice carefully wheth-
er or not l1e behaves in the same way that the others do.) Now call in
the other two students, one at a time. V/hen each student comes ih,
the teacher might start talking to him and walk up to him, finally get-
ting closer than arms length. (The pupil is likely to back off some at
that point. )

Now discuss: How far apart did these couples stand when they were con-
versing ? What happened when I (the teacher) got closer to the student
than that? ¥hy do you think this is true when in some societies people
stand much closer than arms length and some would not stand so close?

f. Perhaps do the following: Ask: How early does a person learn the role he
-.. is to play as a male or female in our society? Have pupils set up hy-
potheses about whether or not a five-year old child would know his or her
role. Then bring in two five-year old girls and two five-year old boys
and have students ask them a pre-arranged list of questions such as:
Would you cry if you fell down? Why or why not? Do you like to play




G. Culture is learned, not inborn.

G. A given culture is a network of culture
complexes of cultural traits which are
patterned in a distinctive way.

G. The individual acquires his attitudes,
values, behavior patterns, meanings,
and expectations about his future--in
other words, the culture of his society--
through the process of socialization.

G. Although culture is always changing, C. Although present-day culture in the U. S,
certain parts or elements may persist culture of Colonial America, certain eld
over long periods of time. sisted.

S. Applies previously-learned concepts 4
and generalizations.

S. Sets up hypotheses.
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with dolls ? V/hy or why not? Would you like to wear a dress to school
tomorrow? V/hy or why not? etc. Then have each student prepare a
written statement about whether or not he thinks the data they have col-
lected from these children's responses support or refute their hypotheses.

These demonstrations should point out that many cultural acts are so bred
into us that to think about them at all is unusual --we take them for granted.
The teacher should also be able to use them to review the idea that culture
is learned and ways it is learned.

If pupils have not come through the Center's seventh grade course, you may
wish to use (in modified form) some of the activities suggested in the units
for that course to teach pupils the meaning of culture and that culture is
learned. Supplement the suggestions in a~f as needed to make sure that
students understand these ideas.

Hold a discussion on the questions: What do you think are the major char-
acteristics of our culture? (What values do you think Americans hold as
most important ? What typical behaviors do we exhibit which would not be
as likely to be found in some other societies ?) Also discuss: How do you
think our culture developed in this fashion? (This should be review for
pupils who have come through the Center's sixth grade course., Otherwise,
have punils set up hypotheses to test as they study U. S. history.)

If activity no, 2 is not used, prepare a bulletin board entitled the "Good

0Old Days vs. Today's World. ' Select pictures that show the vast differences
between the economic activities of colonial times and today. Ask: What
differences do you see between the economic activities of the colonial period
and today ? What cultural facets do the people of both periods seem to have in
common. Now discuss the last questions suggested in activity 2, above.



7-

A. IS CURIOUS ABOUT SOCIAL DATA, II. The settlement of the colonies was related t
economic developments in Europe, and the

S. Sets up hypotheses. to the early colonies reflected the views of

ture in the countries from which they came.

A, Most of the colonists came from Englan
dle class, capitalistic minded, Protest

S. Categorizes data,

A. IS CURIOUS ABOUT SOCTAL DATA.

.S. Sets up hypotheses.
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BOUT SOCIAL DATA. II. The settlement of the colonies was related to political and
economic developments in Europe, and the people who came
to the early colonies reflected the views of the existing cul-
ture in the countries from which they came.

eses.

A. Most of the colonists came from England and were mid-
dle class, capitalistic minded, Protestants,

BOUT SOCIAL DATA.

eses.
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4, Give a pretest to cetermine what concertions the students have about the

English colonial settlers. Ask each student to write an essay (in about 20
minutes) in which he describes as fully as he can what he thinks an average
settler was like (his nationality, religion, ideas, income, occupation, per-
sonality, social views, customs, etc.)

After students have completed their essays, read aloud several of them,
Have a classroom secretary make two parallel lists on the chaliboard-of the
characteristics named in each, The class should compare the two lists,
noting poinrts of agreement and disagreement, (As characteristics are
listed, make sure that pupils understand what is meant by each. )

Now ask: How many of the rest of you identified this characteristic ?
(Count hands on tae first one on the chalkboard and then go on to the
others.) What other characteristics did you list ? (Add these on the chalk-
board in a third list. )

Pupils may or may not, depending upon earlier courses which they have
had or their general fund of information, identify those aspects which are
most characteristic: Protestant, capitalist, middle class, Anglo-Saxon.,
If not, ask a series of additional questions to help bring out these char-
acteristics or to have pupils set up hypotheses about them, (e.g. What
religion did most of the colonists have ? Christian or non-Christian?
Catholic or Protestant? Why do you think so? Were most of the early
colonists members of the poorest classes in other countries or were
most of them members of the middle or upper classes ? Wny do you think
so? From what country did most of the members of the thirteen colonies
come? etc,)




S. Applies previously-learned concepts
and generalizations to new data.

S. Sets up hypotheses.

S. Sets up hypotheses, B. At the time of the English settlements in
land and Europe were going through a peri
and even revolutionary changes.

S. Reuds for main ideas and to answer 1, Underlying the concept of empire and t
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B. At the time of the English settlements in America, Eng-
land and Europe were going through a period of dymanic
and even revolutionary changes.

main ideas and to answer 1. Underlying the concept of empire and the sctilement
of the American colonies was the idea of nationalism,

eading rate to purpose in a. The rise of the nation-state system had proceeded
to a point where the acquisition of colonies was en-

couraged for prestige reasons.
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6. Once pupils have suggested a final list of characteristics or alternative lists
as hypotheses, discuss: Do you think it meant the same thing to be a Protes-
tant in the 17th century as it does today ? Why or why not? Do you think it
meant the same thing to be a member of the middle class in the 17th century
as ‘t does today ? Why or why not? How do present-day capitalists view
government intervention in the economy ? Do you think 17th century capital-
ists view such intervention in the same way ?

Obviously, students will not know the answers to many of these questions
about the 17th century. If they have come through earlier courses in the
Center's curriculum, they will probably hypothesize that people in these
different groups in the 17th century would not have been the same in all ways
as people in such groups today and would not have perceived their situation
in the same way. Keep a list of the class' hypotheses and reasons for them
and ask students to check them as they study this unit.

1, Before pupils do any reading, discuss: Why do you think England wanted
colonies in the New World? Have pupils make suggestions to be checked as
they read later, The kinds of suggestions will depend upon what they remem-

"ber from an earlier course on U, S, history,

Developmental Activities

8. Have pupils read narts 1 and 2 of Gallman to gain an overview of the' econom=. Gallman, [
ic assumptions of the age, both in England and in the colonies, They should American
read rapidly to try to find out what economic reasons English leaders had 5-29,
for trying to colonize the new w»>rld and what economic reasons people had

for coming to the new world,

Q
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pared to divert resources and effort
into channels in which they will make
a contribution to national power,

S. Generalizes from data.

S, Tests hypotheses against data.
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b. A new form of economic nationalism, mercantilism,
encouraged the acquisition of colonies to bolster the
economic strength of the mother country.

c. International rivalry based on military power and
trade encouraged frequent wars.

2. Although religious differences did not cause exploration
and settlement of the New World initially, the Catholic-
Protestant conflict added fuel to the nationalistic con-
flict over colonies.
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They should look for information which might support or refute their hypoth-
eses about similarities or differences between 17th century and present-day
Protestants, middle class, and capitalists. Before pupils begin reading,
review techniques for reading rapidly for the main ideas and to answer ques-
tions, Discuss the differences in rate of reading for such purposes and for
details or for entertainient. (It would be possible to use texts rather than
Gallman for this activity, but few texts analyze the material needed as well
as Gallman. It would be possible for some students to read Gallman and
some to read available textbooks on U. S. history.)

Afterwards, discuss: What do we mean by capitalism today ? (Review what -
pupils learned in the Center's ninth grade course.) How was 17th century
capitalism related to mercantilism ? In what ways are 17th century and
present-<day capitalism alike and unlike ? :

Perhaps call for volunteers to role-play a discussion between several 1T7th
century capitalists in England and several U, S, capitalists of today about the
question: How much regulation of business activity and trade is wise?

Perhaps ask for volunteers to role play an imaginary discussion in heaven
between a 17th century Protestant and a modern-day Protestant about how
he perceives tne importance of his religion, religious differences in the
world, and the danger to him from such religious differences.

Return to the pupils® list of hypotheses set up in activities 5-6, Have the
class examine them to see whether they wish to cross off some as refuted by
the evidence thus far, if they wish to modify some, or if they wish to add
others for further testing against other data.
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S. Generalizes from data,

S. Differentiates between primary sources
and secondary accounts,

S. Checks on the completeness of data
and is wary of generalizations based
on insufficient evidence,

S. Checks on the bias and competency of
witnesses, authors, and producers of
materials,

G. It is impossible to understand the mean-
ing of a piece of writing without under-
standing the author's frame of reference
and use of vocabulary.

S. Checks on the completeness of data and
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10. Have the students compare the space and treatment of colonization in Eur-
opean textbooks and American texts. Let them read only for the main
ideas presented. Have the students try to analyze the reasons for the dif-
ferences, thus putting the colonization movement into historical perspec-
tive. Make certain the students realize that the English colonies were
founded during a dynamic, changing (even revolutionary) period of English
and European history so that they do not think of the Old World as static and
the New World as different and "new. "

. Discuss: How do we know what the assumptions of these 17th century Eng-
lishmen® and colonists were? (As necessary, ask additional questions to
bring out the problems faced by historians, the kinds of materials he uses,
and how he analyzes such materials. e.g. Suppose you were an historian,
V/hat kinds of evidence would you look for? V/hat kinds of records might
you find ? Who would have been writing the accounts in the 17th century ?
Does this raise any difficulties for you if you want to know how wide-
spread certain beliefs were at that time ? What other problems would you
as an historian face in trying to decide how much faith to put in certain
records ?)

How much is needed at this point to teach the class something about the

historian's craft and problems of historical criticism depends upon what

kinds of courses students have had earlier. If they have come through

the Center's sixth grade course and reviewed ideas of evaluating sources

of information in grades 7-9 or if they have had other courses which have

dealt with problems of historical criticism, the discussion suggested above

may be enough at this point to remind pupils of the need to evaluate sources

of information and the points which must be kept in mind in such evaluation.
. If not, you may wish to do one of several activities such as:

a, Use an example such as that suggested in Unit 1 i the enter's
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is wary of generalizations based on
insufficient evidence. '

S. Checks on the bias and competency
of witnesses, authors, and producers
of materials,

S. Is able to make participant-observer
distinctions.

G. A person's frame of reference affects
his perceptions and interpretations.

S. Differentiates between primary sour-
ces and secondary accounts.

S. Checks on the completeness of data
and is wary of generalizations based
on insufficient evidence,

S. Checks on the bias and competency of
witnesses, authors, and producers
of materials,

G. A person's frame of reference affects
his perceptions and interpretations.

S. Checks on the completeness of data
and is wary of generalizations based
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sixth grade course in which you show pupils = film of a different culture
and ask them to pretend that they are explorers and are trying to write
an account to tell people at home about what this group of people is

like., Compare accounts and have pupils note differences in what dif-
ferent students report (either disagreement about facts or differences
in facts thought important enough to record), the way in which students’
own values, affect the views they express about the culture (inc'uding the
adjectives they use), and ways in which their own culture affects the
kind of things reported. (e.g. To what extent have they reported the
things which they think strange or different from their own culture
rather than the things which the cther culture has in common with
theirs ? To what extend have they focused upon what they consider very
different to the exclusion of reporting upon the total culture in a sys-
tematic way ?) From such an activity, it is easy to lead into the prob-
lems of using eye-witness accounts of earlier periods.

Use current examples within the school or school activities which all

pupils have observed and have pupils write accounts of what happened.
If they have not observed the events, they should ask other students in
school what happened and then write an account, indicating their sour-
ces of information. Try to choose a fairly dramatic incident, or even
ask some teachers and students in another class to stage such an inci-

. dent far purposes of this activity. Compare accounts and analyze the

differencesin first-hand accounts and hearsay, the degree of agreement

or disagreement about what happened, ways in which the personal atti-
tudes and interests of students have affected their accounts, etc.

. rlave pupils look at some recent public opinion poll about a topic which
~ Interests them. Discuss: How well do you think such a poll reveals the
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on insufficient evidence.

S. Checks on the bias and competency
of witmgsses, authors, and producers
of materials.

Checks on the bias and compétency
of authors. '

o

#.  EVALUATES SOCURCES OF INFOR-~
MATION.

S. Looks for points of agreement and .
disagreement among sources of
information.

A. EVALUATES SOURCES OF INFOR-

MATION.
S.  Reads for main ideas and to answer C. The English colonies were founded in 