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a new profession which is concerned with the design, development and,
analysis of instructional systems through the effective use of the
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technologies. As such it develops itw own body of knowledge, theories
and generalizing hypotheses and requires its own'special training
programs for preparing its future professional practitioners. To be
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able to: 1) design and produce instructional media resources; 2)
function as resource personsg in a multimedia approach to learning; 3)
manage a media center; 4) promote ‘a systematic attack on learning
problems by coordinating human, fiscal, material and technological
resources; 5) increase the efficacy of educational hardware usage; 6)
analyze learners' needs and supply them with appropriate resources;
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THE FALLACIES OF LIBRARY MEDIA TR
Howsrd G. Pall
In a country that .invents jargons as fast as its technology, a langu-

age--or more precisely, a terminology--of education has. evolved before the
philosophy behind the words has been thoroughly and consistently ‘thought
through by everyone who'uses'them. The result has been a confusing, misleading,

and often fallacious bandying about of the term library media.

The develéping area of library media has been an instance of a significant
>concept underminded by haste and expediency. The goal of student—centered
instruction quite naturally suggests a cross-disciplinary curriculum, which
is partig¢ularly appropriate for thié field of study. Librafy mediajsuggests
an interdisciplinary appfoach tﬁward effective utilizaticun of iRstfuctional
methodology and technolagy: selecting, storing, organizing, coordinating, and
implementing print and'noniprint resources. |

lerarlanshlp, educat10na1 medla and 11brary media have s 1m11ar functions,
but even greater differences. lerary science will contlnue to maintain tenantry
in the selectlng, acqu151t10n1£g, classifying, cataloglng, stor1ng, and circulat-
ing of bibliographic information. The educational media field continues to focus
upon designing, produciﬂg, constructing, and evaluating messages that complement
the learning process.

Landau defines 1ibrérianship as:

"The collection, preservatlon organization and use of
recorded 1nfofmat10n "

For the most part, the term educational media has referred to all instructional
media exclusive of the print medium.
Morris (1963) describes educational media as: o J

"Thosé things which are manipuiated, seenzaheard or
talked about, plus the 1n$truments which facilitate such act1V1ty "
i
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With less emphasis on '"'thing'" and more on the process, Silber views
educational media as a system of designing, implementing, and evaluating the
teaching—iearning process. His thoughtful definitiecn viewzd, this system as
effectively utilizing human, fiscal, physical and material resources to reach
specific educational objectives.

While the discipline of library media must retain close ties with both
these areas in order to perform its own tasks, it takes its dgrection from a
new and distinct way of thinking about"teaching;'.The‘library media specialist
is more {undamentally and actively involved in the development of school programs

_than are some of the more traditional media personnel. An of?icial policy state-
. ment of the American Association of School Librarians (1965) extended the scope
and, purpose of the school 1ibrary programs throughout this country as follows:
"The American Association of School Librarians believes
that the school library, in addition to doing its vital work of
individual reading guidance and development of the school :curriculum,
should serve the school as a center for instructional materials,

Instructional materials include books~-the literature of children, |

: young people and adults--other printed materials, films, recordings,
1 and newer media developed to aid learning. . .The interest of modern
school now has in finding and using good motion pictures, sound

; recordlngs filmstrips and other newer materials simply challenges
and gives increased dimension to established library roles."

i

i
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It is a fallacy ‘to assume that merely fhs1rg two or more d15c1p11nes will

create a totally new and different discipline called 11brary media. In fact,

the welding of librarianship and educatlonal medla hai done little more than \
to bring these two distinct functions into closer fiscal and physical proximity. \
The fallacy is compounded whenlthese‘two discipiines are brought together within

the same department while each participating faculty member continues to perpetuate

and support his own partlcular and favored area.

R R N L
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‘media as a separate and independent field of study;"
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~The faculty of the School of Library Media, Alabama A. and M. University,
has found that the sum total of allltﬁe areas of spzxcialization charted in |
Figure #1 will indeed.form a distinct specialization and educational approach.
In other words; the field of library medi. not oniy draws on the knowledges,
skills, and techniqueé of the school librarian, the curriculum specialisg, the

~

educational medialspecialist, and so on, but creates a synergistic effect,

producing a new and different professional type.

It cannot be over-emphasized that the several fields, indicated in Figure
#1, do not constitute a program of library media studies. The mere bringing
together, physically and administratively, of human and matcrial resources

will not in itself provide the foundations for a library curriculum. The a

- establishment of such a course of study requires a faculty team effort--a

g

formulation of theories and p?éctices directed toward unifying this discipline.
As the-activities éﬁstomafily included under librarianship, educational

media, curriculum and insttuction, management and supcrvision, instructional

--development, and design and'production of resources coalesce into a new actiVity
{ n - Lo

focused through the library media appro%éh; this discipline'ié developing its
own body of knowledge, theories, and generalizing hypotheSeé. It is the unifying
synthesis of these priﬁciples that identifies, describes, and estaplishes 1ibrar?
- o . - 4
The library media specialist utilizes both print and non-ﬁriﬁt fésoufcqs
and implements these resources into the‘informational requirements and needs of
_ N o ‘

the users. -The library media specialist views himself as an integral part of

~ the instructional team bringing into p’ay an array of instructional materials),

. \ - B
both print and non-print, that\enrich and broaden the instructional process.

\ y

‘This specialist must not only possess a knoWlédge of the characteristics and

.

properties of -infQrmation bur'be‘ablé to assess the students'’ informational, (

needs and ameliorate theSe‘deficiepéies through prescribed, orderly, and ¢
: : o - ; - ¥

ket
A

e



"
's}stematically defined procedures.

( As mentioned before, a progrém of library media requires an
.nterdisciplinary effort; information scientist,. sﬁbject'area
specialist, the library media Speciélist, and a cadre of cther
profesSional'and lay persons: The interactioﬁ of all of these.
plus an effective utilization of technoiogical, material, physioal and fiscal
resources aro,neceésary'in order to develop andvimplemént an

,effoctive and purposeful.program.
Performance criteria for modern—dayﬂlibrary medig speclalist
indicates_tﬁat this person must. ‘

1. Possess skills in the development, design, and production
'‘of instructional media resources usually not obtainable
in commercial form,

; ‘ 2. Function as a resource person within the learning
; o environment in order to improve educational opportunities
: ' through the multimedia approadh to learning.

. 3. Formulate and-maintains standards for selection of media
: .resources in order to assist other educators in criti-
cally analyzing the diverse quantities of instructional
resources presently available to schools.

4. Possess competencies for organizing, managing, and.
maintaining the schools' media and information centers..

"5, ‘Utilize.practical techniques of indexing and cataloging
résources, systematically coding print and non-print
items so that the retrieval of media resources becomes

- simple efficient, and usable ;or the centers' patrons.

6. Promote a systematic approach to learning by coordinat-
- ing human, fiscal, material, technological, -and physical
material resources dlrected toward the instructional obJectlves.

[}
1)

Y " 7. Locate 51gn1f1cant b1bllograph1c and reference works
' ~that are necessary toesupport the curricular and 1nstruc-
tional efforts -of students and teachers.

8. Increase the efficacy of educational'hardwane usage

' (proJectqrs, television sets, globes, realia, etc.), »
- by incorporating them harmoniously and. meanlngfully

T {' ~ . into.the instructional process.: A

-~
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9. Judge the.readiness levels of learners and the materials
appropriate to those levels, to ensure that each learner
-is exposed to media resources that are most approprlate
understandable, and- purposeful

10. Articulateﬂlearning aqd'communication theories so that
these constructs are reinforced and complemented by a
wide use of appropriate media resources.

11. Brding into play-a system for identifying, organizing,
implementing, and evaluating automation for 1nstruct10na1
and management purposes.

12. '}MVethe ability for interpreting current media research
and applying the conclusions toward improving the
resource and service functions of the 11brary med11

Library media'curricula'often appear as simple combinatiomé
of two disciplines: 11brar1ansh1p and educat10na1 media. A
graduate student supposedly develops into a 11brary med1a pro-
.fe551ona1 by completlng a series of technlcal courses.related to
. the print and non-print dimensions.. WhiLe this is perhaps the most

> . . . . D
widespread and damaging misconception of what a library media

+

specialist is, it equally is erroneous .to view him
» .

as 'a trained librarian with additional audio-visual competencies

or as an gducational media specialist who has taken a few pre-
scribed courses in 1ibrarianship. As examples,'let’s consider
two type% of programs descrlbed as 11brary media:

1. An eftabllshed school of fnstructlonal technology per—
| \ mits its students to take; four of five professional
: courses in the school ofwllbrary science. These two
schools are not located in the same building but

across campus from one another
2. A library schéol hires three educational media profes-
sionals to teach presczlbed educaticnal med1a courses

oy

within the library scieénce department B . .
Y _This 1nd1cates that there has been a fa11ure to. 1nqu1re intor
R B " . the need or the raison d’etre for such a profe551on
’ ' . < . ‘o . '1;: . . ) ' . B /
! ~ ; . & by
- ¢ *, 5 o -
J -/ ‘ - -




Each of the programs described above are called library media
programs. The library media discipline must first be logically defined
in order to’clarify its"objectives and techniques, Without a generally
accepted and workable definition, programsgdirected toward library
media are often nebulous in purpose and vague in goals., Wide variations\
in program planning and*curricula.development, among colleges and univer-
sities, have nurtnred numerous internretations of the meaning of library
media A question on definition would ask, what constLtutes a well-
grounded 11brary media program? Li y media can be defined as that
disc1p11ne which is concerned with the des1gn development and analysis
of 1nstructiona1 systems through the erfertive use of the most appropri-
ate materials both print and non-print and the accompanying technologies
It include-= the selection, organization, and evaluation of instructional

media.

Erickson states: ‘
"Instrictional media is somewhat more- specific .
expression than educational media, connocing formal -

»

. systematic application to pedagogy." 3
Inplanning a library media- ~Program, it is important to make
a comprehensive analysis botKk of the program s content (what you
want to deyelop) and strategies (methods for getting there). /
However, many incipient library media programs have ‘focused heavily
~on the analysis of content with little or no effort directed at
the analysis of the strategy or yice Xersaf .
Library media is an emerging discipline: appiyiﬁg,'testing,
and proving 'its own definitlons, generalizations and pr1nc1p1es.
It is essential that a graduate program for 11brary medla accu-

-

rately assess needs, identify series of task-related skills and:

rl

o . competencies, incorporate commodicus theories, principles, and

' . . a
I K
I i / .- .
( : : T 4 ) .
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generalizations which are related toward the unification of the

library media concept.

t

Our School's course offerings are listed, sequenced, and
described by a traditional format. This style of format seems
. ) A

to be most expedient for: ;

-1. The University's reglstrar in. ascr1b1ng the proper course,

credit hours and in computing a grade point average.

2. The bursar, in fixing tuition costs and attaching. other
course fees.

In planning gradiate programs, our students are encouraged
to select courses in prescribed clusters of three or four courses.

8

Certain select course groupings, having similar goals, were con-
\ : > .

solidated by our faculty. These clﬁgéers contain coordinating

learning octivities, complement signIficant objectives, and, rein-

force related concepts. Our faculty uses an instructienal feam
approach to connect the ceurses within each cluster. For exam-
ple,,one of our program goals is to prOV1de ‘the student.with the ™

opportunity to design, produce, select, c1a551fy, and implement

a series of media resources which will assist teachers in devel-

- oping and implementing comprehensive instrﬁctional programs. In

order to meet this goal, a series of related tasks

.

and act1v1t1es were brought together within the structures of the
kfollowing course, offerings:

. ¥ Preparation of Instructional Materials
) Classification and Cataloging t
. Literature and Related Materials for Children
Instructional Systems and Design

e

The abqre cluster provides a full-time schedule for the grad-
uate student working toyard a Master of Science in Library Media

degree;‘ Each objective, within the cluster, is defined and delin-

eated by modules specified toward the achievement of this goal.
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Our graduate students may work individually on some modules,
.come togetHer in small groups on other modular activities and
meet in large groups. to complete others, Although students are

encouraged to select courses in prescribed clusters of three or

four, a part-time student may elect to take less than three. Our

curriculum and instructional organization provides for this. A

'

faculty member can preScrihe certain series of modules, tasks,
and activities and gubsequehtly adapt the stu@ent's schedule to
include specified group and lecture activities.

Let me %tate at this point thar there will always be'some

discreteness¥—some separatior between the print and non-print’
{

d1men51on by v1rtu8 of the inherent dlfferences in their physi-

‘e

cal and 1nformat10na1 characterlstlcs E. g , the quallty of infor-

mation presentatlon of textbook material would differ from that

- i

of a v1deo tape as would filmstrip from a 16mm film. Each

instructional resource is d1fferent in structure and 1nformat10n

-

‘ de11Very and each w111 produce varying affects on different learner

types.

Py

o

It would not be accurate nor approbrlate to 1abe1 some_ 11brary

3

media programs trad1t10na1 and others nontradltlonal because neither

definition would accurately describe any present or emerging programs.

A’library(hedia curriculum is not a centradittion of established 1ib-
rary and media curricula;-it is a new. coneept Library media coordi-
nates and facilitates alternate opportunltles for instruction through
the use of a varlety of optional 1earn1ng activities) 1nstruct10na1

delivery systems, and diverse educat10na1 technologies and resource

materiils.
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Misinterpretations of library media often arise not in the
E . l }; - .
conceptualization of its discipline, but rather in the formulation

of the instruction and the development of its curriculum.
FK The library media concept is an at@itude, it is a professional
posture which is an outgrowth of faculty dialoguc: the sharing
oﬁ ideas, interests, ;ga concepts. It has an advantage of incor-

‘porating faculty accepted goals and objectives, and integrating

many media resource forms into a comprehensive and developmental

library media program.

-

To grow--in fact, to survive--an academic discipline demands

| - '
self-discipline of its practitioners. A discipline based on fal-
. . -, .
lacies, feeble definitions, misinterpretations, and unreliable

"and precarious theories énd principles will soon lose its vitality.
To judge from thé'responses of-educatorJ{ there seems little Ques-
tion th;t library media spetialists are badly'ncéded. Whether\
these needs will be met depends on the leadership and- abilities

of library wmedia profesSionals in the field to clarify their goaig;

purposes, and programs.
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