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INTRODUCT 1ON

This report Gocumenfs a projééfdinvoiving Thfee special,ex+ensioﬁs'

. -or adaptations of the general plan for using voJunTéers in schools. The
project was'fUndgd for the year 1972 - 1973 Through the office of Research
and Developmenfiaf The Onfa;io lnsfifhfe for Studles In E&ucafién, and
was fundea unaer contract with The Min%s+ry of Education for fhé Province
of Ontario. The main aspects of the project wore conducted in schools

of the Nlagara Region, and in addition, one of the programs involved

schools in Halton County.

A
\

The report contains Three main sécfions: (a) the present introduction
whlch descrgbes The.background to the present STQdy;~(b)'+hree chapters
dgallné with the three major.exfensidn activities, which are the hear¥ of
the present study; ana (c) *he appendix which contains a wide range of the
manuals, operational model, and other mafefials cufrenfiy belng dISSemlnaTéd
to schools which wish to estabilsh voiuﬁfeer programs,. - o o |

The maﬁn‘parf ofnfhe pregénf report, comprising chapters |, 2, and 3,
describes Thrée.independenf‘exfenslons of the general model. Each of these
extensions waé conducted in a single school or ln a group of cooperating
schools; In each case the report for THe schoolxldenfifles the nature and

- . needs of the program, the organizaflon of the volunféer acfivifles, the
important phases of Thé'pﬁojecf Itself, evaluaflon.procedures and the major
~outcomes. Some suggestions are made cohcernlng the adapfaflbn or'appllJ
o " cation of the plan to other schools.
The purpose of this Introduction Is to indicate the origin of the pro-
s . ject and to describe briefly the activities that have preceded the present

project.




4.
This project vepresents the fourth phasé in a Iongjferm sfudy'of_Qoluﬁi
Téers in schools. EacH of these phases has fnvo(ved one dr more research
écfivifles; the develop@enf'ofaméferials for use\in schqols, and{broad—scafe
dissemination.. The dissemination activities have now involved over one thou-
sand schooig in the Niagara region and in other parts of Ontario.
\ :

A brief description of the four phases of the study to date is provided

in the section that follows. l |

(a) Niagara Survey. Ddring-fhe school year 1969 - 70 a major Intensive
o R 4

"survey of the use of volunteers was conducted- in the Wiagara region. The

results of this study are reported in the monograph entitled Volunteer Helpers
_ _ ,
in Elementary Schools: The survey documented the-extent of volunteer help

in a sample of one hundred schools. It was discovered that forty-eight per-
cent of the schools had afvfhaf time some level of volunteer activity, and
approximately half of the remainder expressed an Interest In‘establishing a

volunteer program.. An even more imp0n+anf long term contribution of this

t B .
study was The‘qaxonomy which. was developed in order to classify into varlous

classroom functions the tasks which volunteers pérformed in the school,

This taxonomy, which enabled ail tasks to be classified objectively into

appropriate functions, was revised in subsequent sfudfes and become the
) R

basis for the observation instrument used in the present study. The tax-
!

onomy had the further Vaiue of giving principals and feachars a broader
vocabulary for descriptive volunteer activities Thén had bezn UseJ previously.
In fact, a study of the previous descriptions of 'volunteer activities implied
that the activities of the classroom were seen by principals and teachers

as belng basically of two kinds, one called "actual teaching" and the other



5.
\

called "supportive tasks. The use of the Taxonbmy readily estabtished
. : : R '
that many of the tasks in the classroom cannot be\keafly categorized In

\ \
R

either of ithe two broad groupings used by prin‘ipafs and Teaéhefs, and
deﬁonsTrafed +h5+ it was essential to have somi more specificlcafegOr}es
;which would enab[e all activities of volunteerd to be c[assifie& Ih Terhs
of the funcfion performéd. |

iAs 2 fo]low—up on the Niagara survey a mor' extensive survey of
volunteer assistance was conducfed Throughouf the prOV|nce In the 1970 - 7|
school year. Forfy boards weﬁe selecfud as a representative sample study
group. From this survey.lf'wés establ ished that approximately flfty-two
percent of the schools at Thafifime-reborfedlfhaf They had some form of
volunteer assistance program. .ln akmosf every respect the picfuré for
the pqu|nce was roughly comparable to that for the Niagara region. It was
found, for example, that the average number of volunteers per school in
- both studies was approximately nine volunfeers, and also that the average
amount of service per week for each volunteer was approximately one-ha;f
day. The results of these surveys indicated that the one-half day period
is both the desirable and‘nafural amount of volunteer help to be expected
from barenfrvolunfeers. " The provincial survey revealed that a few boards
had no schools with volunteer programs at that time, and that a few boards
had. volunteer pr;grams lnwgll their schools. The remaining boérds ranged
ffrmm zero to one hundred percent with respect to the number of schools using |
volunteers. A.rafher surprising discovery from the survey was that a

reasonably large number of schools had very large volunteer corps, often’

exceeding thiry individuals.
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Both tha Niagara survey and the provinéial survey convinced the research
team that there was 2 widespread inferesf in the invol@emenT.of parenfsAaﬁdA
other volunteers in schools, and even more importantly, estgﬁﬂiéhed that
échodis which had set abQUT delfﬁerafeiy'fo develop a comprehensfve proggam |
© appeared fo have Iiffle‘df%fiéulfy I'n recruiting reasonabiy large humbers .
of interested voiuﬁfegrs;

(b) The Operational Model. An éﬁalysis of the volunteer program in

a large number of séhools, coupled with the study of the sfdfgd needs in

schools with respecf.fo possible volunteer heip, indicated that many vol-
unteer programs were nov developed\on a planned or sysftematic basis, and

offen were not directly related to the stated needs,;f The‘sqhool.' As

a resuff of This;épparenf'gép béfween needs and prcgram, the officers of

Niagara Centre establishec an operéfional mode | whereby a typical school

could implement a comprehenéive volunfeer'program if it chose to do.so.

N

The model was tested inga number of schools during the school year 1971 - 72,
The model, which Is included in the appendix of this reporT has six main
phases (readiness, recruitment, training, maintenance, evaluation and
exfens}on),‘and_furfher breaks each phase down into a series of chrono-
logical steps whichshould be followed in planning and implementing a vol-

unteer program. The model aliso identifies the person or group who would

assume the major respensibility for initiating or conduc+ing the particular

step or sub—éfep of tho model. '

The first three schocis in which the operational model was tested and
implemcnted had W|deiy different cHaracteristics. During this period-the

officers assoclated with the projact v orked on a fairly intensive basis

|
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wi%h}fhe pr%ncipals and staffs of the fthree schools. Thege activities
included. initiating acfivffies;-sfudying and applying various steps Tn the
model, and a continuous mdﬁifo#ihg a;d evaluation of +he work<of the
volunﬂéefs ﬁnd éf fhe effecfiven?ss of the modglPifself. EQaIuaf!ons wefe
conducted to determine the succegs of Thﬁ program. as seen by the pr!nclpa?,'
the staff, the parén?s, and The s+uden+s. fn_one of the schools a complete
evaluation project, inc1uding'an evaluation of pupil gain was underfaken;.
and it wés concluded that the fbfal program dijhé schgol resulted in

significénf gains over Threé control schools. |n addition, a defaiiea
stdy.was madg, based on approximafely i50 teacher days, of the effécﬁ¥of,\
volunteer help‘on The‘fime that teachers allocated to varlous funcfiong. '.
Using the revised taxoromy referred to abéve, a standard observation
modél.was created and used in connection with direcf.observéfion'in
classrooms. In this study it was eéfablished that on the days in which
volunteer help was used in the classroom Teacheré”Tended to double the
' amoUnf of time devoted to upper Ieve{ or professional activities, and
the total amount of direct individual help giQun to sfﬁdenfs by an adult
(teacher or volunteer) was almost quadrupled, It was confénéed that
these two benefits, a doubling of?feacher time in upper level fhncfions_and
a'guadrugﬂing of adult time giveq to individual sfudénfs;_bofh represented
ma jor advénfages of wvolunteer prégrams with respect to meefing commonly
stated needs or shortcomings of the Typiéal-classfoom. |
Another oufcomé of fﬁe iﬁplemenfaf%on of the operational model was

the development of various materials which principals, teachers, and vol-

unteers would use in one or more of the phases. As indicated above, some

1
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of thesc materials are fhhhd in +h$ appendi% of'fhg presenf'reporf.
| | I+’was‘app§ren+‘bo+h in‘fhé original study schools, and in the schoqis
Hn which further dissemination was conducfed;’fhaflfhe prime objective of
volunfeer:programs; at. least in the minds of Teachehs, vas Theadirecf'ad-'
ditioral help that they wouId'recéiQe in Thelclassroom, The ngfion that

the possible improvement of pafehfal attitudes and the i%provemenf of

-'communicafion'befween the home and schooi would be‘Significén+ outcomes,

or objectives of.the program’apparenfly had not been seriously considered

.

by the teachers.' Thérefore, in the various ddcumenfs some attention is

g)ven to questions of the improvement of parental affifudes and |mproved

communlcafion between parents and Teachers

In order to document the original implementation of'fhe model, and- to

assist in the dissemination of the general model, a film entitled In Loco
. ! ' .

.Magisfris was prepared as a joint écfivify-of Niagéha Centre and the Ontario

Educational Communications Aufhorﬁfy. Thié film, selected as one of the
five audio-visual presentations to be used at the Banff Conference in
October 1971, has become the best kiown film on volunteer assistance In

schools in Canada, and has been widely used throughout this country and

the United States. The film has béen used over two hundred +imes during

. each of the years since its or|g|nal production and has been used several

e

times in +elé!‘s1on series on. |nnova+10ns 1n schoo!s

The |mp|emen+a+ion of the model in The Three original schools and in
a Iarge number of Jchools in The dussemlnaflon phase made it evident that

Thererare many other specific needs in schools In addition,to general class-

room assistance-that could be met in part or fully-if an a&%quafe'compreé

v
\




hensive volunteer program vere established and méinTainéd7 The identi-
fication: of éome cf fheseimajor needs of schoois and the develdphéhf of

* adapfaf%ons of-fhe general model to méef +these necds formed the basis
for the third and four1h phases of the long~term sfudy

(c) The F|r5+ Three Adaofafuons In a project funded by the Mlnisfry

of Education the first. three. ma jor extensions of the model wers lmplemenfed
v . _ ~ o g
: in the 1971-72 schoal year. These three studies becamo *he. subject of an

informal pubiication of Niagara Centre of The Ontario Institute for Studies

i

‘in Education enfified,UsingﬁVolunfeers in Schools.

fhe first extension of Thetvbjdhfeer brogram was imp]ehén+ed aé
Fessenden Puslfc Schoo}, Ancaster, as a means bf ehabling Thé sfaff to
become a curriculum developménf team. It was found that the general vol- -

unteer program couid be adapted to provfde the staff with as much és two hours

AT

per week for curficulum developmenf; with- the volunteers, who were mé}nly
parents, providiﬁg The adminis+ra+ive and superQisory éupporf requifed o'
fThaT teachers could be abs enf for various peruods of time from their class—
' rooms. No negative results of “the study were dlsqovered. Thevschool in '
question ha; éonfiqued’ifs voﬂunfger‘program infd the present school'year.
Considering the g-~wing imporfance of curriculum development af'fhe.codnTY,
local, and school level, the findings of this program may be expected to
Vo ! _méke important conffibuf}ons to alternative approache$ for freeing Téachers
% - to work on.cqrriculum; perhaps as many as fifty percent of é!emenfary
ﬁ'. ' <$chools could adapf volunteer programs to this imporfanf need.
The ofher large scale need +ha+ was tested in rcldfuon to-a vquvTeer

i

program was the 1n+en+ expressed at ST. Danlel's Separafe Schoollin

|
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- Hami'lton to integrate the special education program into the regular -
“curriculum of the school; This school had already deVéIOped-a basic

: ‘ ; |

parent volunteer program,-and if'pr&ved relatively easy for the principal

and special education teacher to adap? This‘program to meet the needs of -

i
3

'special,educafioh ih‘fhe school., In the process; mofe pupils were.dea |t
WITh on an individual basis than had been the éase in the previous year.
The program for parenfal'inv0|vemen+ in the special education progfam
required four.special,elémenfé --a comprehensive Teéfing program for
all pupils; assignment of vqun%eérs to classrooms to enable teachers
' Tbyprepare student profiles; a syéfemafic organization of the profijeé to
determine the pupils who required épeCiél education at various Timés;
and a fdexifle but ‘thorough pian fbr-prbvfding_daily the Specific'addlfiohal
inéfrucfibn.required-by individhéls.. This adaptation was evaluated by '
'Thé staff as being'highlyxsuégessful both .in meeting the needs of special.
education in‘The schoéi and of reduciné,fhe negéfive'feelings'fhaf many
youngsters usué!ly.have as a result of being identified ag having sbecial‘
éducaTJOn needs, “ , o o T |

The Thifd adaptation of the parent vo(unfeer model exbldred é plan
whereby teachers could spend signifibanfly larger amounts of time jn the
mos+ cr1+icaI classroom functions of planning, interacting with individuéll
students, defermining:STUdenfs‘ readineés and initlating and(consolidafing
important new mental structures. fhis program was ihplemenfed'iH Victoria
Public School, St, Céfhaanes,'and wéS-conducfed in keeping with a riQoroys
eXperimenTalvdesfgh inéludinéisysfemafic pretest and pbéf;fesflevaluafions

of pupil growth,,



mntrhis adaptztion it was foundyrhaf the teacher learnedlfo.fransn
fer more than fifty percent of her “time to upper_)ovel fﬁncffons, ano |
that mosf of the supporvae and Ion—ievei insTrucTionaI work cou}d be
'.done compefenrly by parent volunfeers In This sifuation the amounT of
individual atfention received by each pupl| was mulflplled several times.
The resuITs as expressed in pupii gain were in some insfances dramarlc
The study documented gains of more Than a'year. in all the maJor obJecflves
Tesfed, with galns as hlgh as a. 2.0 years average in areas such as reading

comprehension, . |t was noted that the greafesf gains-Were'made in Those

areas !nlwhtch the volunfeers spent large proporftons of +he|r time.

ﬁd) Three .Further Extensions. The fourfh phase of +he genera |
sfudy; which is documented in the present reporf, involves three addi+ional
exfensions.of the general modef,. Briefly, fhe report and orojecf deal
wwfh Three disfsncf programs | | 4

Program‘D involves a plan (somewhat modlfled in pracfroe) for meeflng

certain maJorineeds of a secondary school with‘volunreer help, and in-

cludes‘four‘componenfs oesigned +o'reorganize some aspects of . cunriouium
in the secondary school so that some of The s+uden+s can sfudy aspecfs
of . early ch»ldhood educafion and can apply These sfudles |n serv:ce in
‘nearby elemenfary shcools V |
The second program, entitled Program E, studies the role of volunfeertk
acfivifles in a school [n which p,modlfled oufferenfla#ed_sfaffing’plan
I's already in effect. The outcome of Tne‘sfudy 1s a-descripfion of the
roles or“funcrlons,performed byvfhe various Ieveis of. sfaffing, including”

~ volunteers.

: .x'yn.‘
i
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The third program in The present study deals with a plan for incfeasing 4
the amount o% voluﬁféér hé]b in an individualized réading program In order
Thafﬁfne individual needs of.pupi]s can be me; af the proper stage of readi-
ness;.*éuch a plan in operation involved some réérganizafidnal aspects of
the grade structure, and in the presen+v5+0dy led to a'plan fbr vertical
‘]nfeérafion of élasses.

Thé following“fhree chapters deal sépérafely in conSider;ble defai]

with the Thrée programs referred to above, and p(esenf eValuafion data and

suggestions for'furfher\implemenfaTiQn and adapféfiqn.
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Chépfe“ |

A
Sebohdary Séhoo| S+uden+s as Volunfeer% in Elementary Schoois
, !

For many years there have been isolated éxamples of secondary. school
students assisting in'specific ways in nearby elementary schools. In gen-
eral, such activities have b?en viewed by fhe'éfaff of the secondary school

__és being unrelated to +he secondary schoc | currlculum’and of'being of bene-
fit essentlially to Tﬁe elementary school teachers and children. DesplTQ
'a“growlqglbody of research, ma|n|y in the United States, establishing that
.when.sécondafy school sfudenfs asslsf as vdlunfeérs in-elemenfary‘schools
‘they make Impor%an+ academic gains, such research has apparently had
Ilffie or no effect Iﬁ'0n+ar]o in terms of any Iarge—scalé movement toward
ehcouragingmsecoﬁdary schqdl-sfudenfs to serve as volunfeeks In elementary
schools. In‘brief, exisffng programs of secondary school volunfee? assist-
ance are based on the benefits students give to others rafhér‘fhah the
, , , P
gélns that they themselves m%ghf bofenfially achieve. - Further, In most
programs in which'secondafy.school sfudenfs serve as volunteers in ele-
mentary- schools thelr voiunfeer activities appear to be comp?éfely unfev
lated to their secondary school studies. .

" The purposetof the fir§+ program In the current project, entitled

Program D,'was to deferminé whether a cgmprehenslve Yolunfeer program

could be esfablléhed_in-secondary schoois, whereby‘iafge'numbers of sec-

ondary school sfudehfsvcould-worg in nearby'eleménfary éphools in activities
that were deliberately rélafed‘fo thelr secondéry schoo | sfudies and whicﬁ
would enhance the.volunteering students' achievement.

" ERIC

IToxt Provided by ERI
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I+ was assumed that the davelopment of such & plan would be facili-
itated if the aufhor also assisted the secondary school staff to develop
or enlarge the parent volunteer program within the schoo! and to assist
the school In explorihg the larger pool of talent that would be availabie
_ to the school. In plaﬁning the program then, four main com;bnenfs as
follows wére.conceived:

(1) A procedurzs for cafegoriﬁing the activities of secondary school
 teachers in the classroom and organizing these activities into a classifi-
cation system which would enable the Teachérs to define more-precisely the
appropriate roles of %eachers and of volunteers, fhe exisfiﬁg taxonomy of
classroom functions would be tested and modified through OSservaflon, anal-
'ysis and discussions with teachers. |

(2) An exploration and identification of the total pool of talent In .
the community, including parents, business and professional peopte and
CAAT and university personnel-(incjuding students) followed by an assess-
ﬁenf of their potential contribution -as volunteers in sécondary schoois.'

(3) The deQe}opmenf and introductiaon of a unit on early childhood o
educafion.as part of an existing sociology course at Thebgrade 12 tevel.

(4) The.inducfiqn of the students in (3) above as volunteers in a
nearby elementary school or with fndividual students a+_+he grade 9 or 10
-Ievel wl#hin(fﬁe school .

An invifafionrfo.implemehf éome aspeéfs of this program was received
from a number of schoéls in Halton County, At approximately the same time
Mr. Ronald Cussons was assigned for a four-month period to sfudy the role

of volunteers in Halton Couniy schools prior to his appointment as an ele-
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-~ mentary ;chool principal. Becrnuse of Mr. Cussons' own interest in explor-
ing the role of secondary school students as volunteers, in addition to
his more general inferésf fn the subject of,volﬁnfeer help in schools, the
author decided to accépf the invitation to work with him in the Halton sys-—
tem to explore the roie of secondary school student volunteers. So success-
ful was Mr. Cussons in developing"volunfeer.programs that he was able %o

“obtaln addifional financial assis*ance through the Local initiatives Program,
so that a number of assistants were empioyed who helped in the organization
of various volunteer programs and In particular assisted in the ééfa col-
lection for the current project. As a result we were able to increééé
severai-fold the amount of direct observation in classrooms. Mrs. Gihny
Hopkings devoted many days to structured inferviewé #ith secondary school
sfudenf volunteers and their teachers in bofh the secondary and elemenTary
panels. A copy of the questionnaire employed is found in the appendix.

Mrs. Margaret Mann was emp loyed for approximafé!y forty days in collecting
the da¥a on the effect of volun%eér help on teacher performance described
later in this chapter and'docum¢q+ed in Tébles | to 12 of this report,

‘The cooperation of Mr. Cuésons and the involvement of these speclal assist-
ants resulted in a much more broadly based ;Tudy than had.been anticipated
In the initial stages.

A second benefit derived from cooperation with Mr. Cussons was the
fact that he and his assistants were witiing and able to take ovef fhose
components of the plan which related specifically to parent volunteers with-
in the secondafy school. Most of the secondary schools involved in the

study have had ongoing volunteer programs for some time, with volunteers
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working mainly in tibrary resource centres and in supportive activities in
a number of.subjecf areas.

With this cooperation if'appeared unnecessary to devote any major part
of the project's activities to further development of the volunféer programs
within the secondary schoois or in fact to explore further the talent pool
in the local community. Instead, it enab!ed us to devote our energles in
The program mainly toward the Involvement of secondary school students as
assistants in elemeﬁfary schools and to designing procedures for documenting
aﬁd desqflblng their activities. ‘ | S

It was found that staff members of the secondary schoots, both as in-
divldﬁals ana as members of departments, expressed considerab!e Interest in
the question of secondary school students working as volunteers in elementary
schools, particularly In view of the possibility that some topics within the
curriculum could be applied in such activities. The original intention of
developing a course in sociology in order to provide both the background
and the fime-forsfuden+s to serve as valunteers appeared to be unnecessary,
at least in the initial stages, because in each of the schools in which we
worked we found adequate numbers of staff members who were prepared +6 re=-
tate their own subject to the role of their students as volunteers. It seems
both logical to suggest that as the role of secondary school sfudenf volunteers
expands this activity should be recognized more formally In the secondary
schoo!l curriculum, and.one means of doing this would be to provide a course
which would give some backgrounq in early childhood education.

tn the meantime, more evidence may be required concerning the functions
that students can perform effectively as vojunteers, in order that the proposed

¢

course can be closely linked to practical appiications.
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Through the efforts of Mr. Cussons and his assistants volunteer programs

for secondary school students were developed in several of the high schools

in Halton County. For purposes of the present program two of the high schools

In barficuiar were selected, namely M. M. Robinson High School in Burlington

and Blakelock High School in Oakville. In addition, less forma! studies

were conducted with students in Lord Elgln and General Wolfe ngh Schools.
in ench of the high schools staff members were invited to parflcloafe

In the program and to identify areas In thelr own courses whlch woyld have

a dlrect relationship to volunteer activities in nearby eiemenfary‘schoolsf

Naturally, the greatest amount of interest in this type of linkage was

forthcoming from areas where an apparent relationship alkeady existed, In

particular physical education, art, music, and geography déparfmenfs. In

'
¥

addition, the English, mathematics, home econpmlcs, Technicél, business,
science, sociology, and hisforyvdeparfmenfs of various secondary schools
become Involved in the project. To some degree the extent of lpvolvemenf
was related more +o-%he interests or commitments of senior persdnnel than
to the identity of the department itself. ?or example, the head of the
history department in M. M. Roblnson High Schoo! showed consideraﬁ!e.in-
terest in the topic and assisted in developing the plan used iﬁ that school.
In setting up the project it was agreed that additional periods uould
not be given to students in the initial year for volunteer work, but that
they wouid have to conduct such actlivities within the periods formall*
assigned to the subject or in spares and other free time. Also, students
required approval for their acfivifies from thelr secondary school +eachers.

It seemed wise in the Initial stages to avoid criticism from Teaéhers of
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other departments who might not feel the same commitment to the projact as
those departments from which the sfudénfs were recruited; fﬁereforé, every
attempt was made to Bvoid problems relating to attendance in other depart-
ments.

In the two schools representing the heart of the study the nearby
feeder elementary schools were approached, and were found to be very en-
thusiastic about The plan. For M. M. Robinson, seven feeder schools were
located, six public and one separate, all but one within two miles of the
high school. In the Blakelock area eleven feeder schoois were involved,
eight public ;nd three separate.

In order to explore some of the administrative problems Invalved in
matching secondary school staff interests, student participation, and the
identlfied needs of elementary schools, two distinctly different models of
organlzation were cmployed. .

The precgram at M. M.-Robinson High Schoo! was organized around needs
of the elementary schools. The sfatfs of the elementary schools were asked
to state needs which they felt could be met by secondary school involvement,
and to assemble this Informafioﬁ on data sheets. These Included the kind
of help they wanted, proposed departments of the secondary school from which
this help could be drawn, the grade level to be served, the number of students
they could employ, the time of the day and week they wished this help, etc.
These requests from the elementary teachers were asseﬁbléd and given to each
department of the secondary school. The departments made this Infbrmafion

available fo students, and invited students who felt Tﬁey could match some

_pf the needs identified by the elementary teachers to contact the appropriate

' ¥
Q . %
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school or teacher and to discuss working with them on a mutually agree-
able basis.

I'n Blakelock High Schoci the plan for dove-talling needs of fhe-ele- .
mentary schon! and the interests and competencies of secondary school stu-
dents was organized in exactly the opposite direction. In this case
secondary school students completed a student volunteer biography sheet
Including pertinent information as to the sponsoring debarfmenf, a grade
‘Ieve! in which they are }nferesfed in working, the times available for vol-
unteering, the type of *asks they would like to do in the elementary
schools, the preference of elementary schoois, etc., along with any special
interests, hobbies or talents that the student might share with younger
students. These information sheets were organized according to the schools
ef preference and made avatilable to the staffs of the eJemenfary'schools.
The e{emen\ary teachers examined this pool of talent available to them and
selected particular students whom they contacted for assistance. This model
arranged for\ the elementary teacher to choose the student whom he wished
to involve, whereas in the Robinson mode! the student was in effect select-
ing his teachér. ' ;-

In each off the two modeis Qescribed above conslderable success was
achieved in mafching secondary school students wifp‘elemenfary Teachers,

In each Instancg well in excess of one hundred students and a comparable
nuniber of eleme fary teachers were involved. One can see advantzges to sach

of the models. el Robinson model theoretically provides for a wider range

of needs to be identified and met; however, [t was found that the actual jobs

that elementary teachers suggested often were not ctearly defined, with the
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result that students often failed Tb volunteer for some of the needs that -
were identified. |In the Blakelock mode! theoretically the plan provides
for meeting the infe}esfs of the secondary schocl student more fully; also,
if enough biographical sheets were available for each etementary school
many or most of'fhe needs of the eiementary teachers would also be met.
These advantages are further discussed in the section on teacher evaluation.

In both projects plans were insTiTJTed to ensure that there was communi-
cation between the high school debarfmenf and the elementary school teacher,
in order that The'deparfmanf Jauld know where the student was working,
what his fuhcflén was, etc.

In addition to the information given in the evaluation section that
follows, cerfaln advantages of the models described. above are evident,, whuw
compared with less structured programs in existence In other seconuarQ B
schools, Flirst, these programs were based on a matching of student In-
terests and teacher needs. Secondly they provided for a commitment or con-
tract between uhe*sfudenf and the teacher and for reg&larify of attendance
and service. Third, the identification of the acfivifﬁ with the cutriculum
of the secondary school department has obvious merits, the potential of which
has not as yet been fully explored. It was evident that from some depart-
ments students were able to apply knowledge and skilis that they were de-
veloping in their secondary school classwork. n other cases there appeared
To be reiaffvely 1ittle relationship between the academic asbecfs of their
high school program and the function being performed in the elementary
school. Even where no such match could be observed, one must consider the

values to the student In the affective areas of his growth.




In these two programs credi+ in ¥he secondary schoo! subject was glven
for various klnds of volunfeer service in the elementary school. Thls !
formalized the relationship between the department and the elementary school
and gave suppartive recognition Té the activity. |In some cases the student
reported by esSaY or other form to his secondary school teacher.

Perhaps it is nafural for secondary school departments to commence vol-
unfeering'in keeping with & modql sdch as one of the ones described above.
The more formal development of a course or unit in secondary school directly

related to instruction in early childhood education, with volunteering an

integral part of such course, may be a second phase. In any event, The. \

. : ' \

author found relatively¥little engusiasm on the part of secondary school {

{ freachers toward ‘preparing a course and subﬁifflhg it for approval to the \

appropriate authorities. No doubt their feeling was *that they would like 5
to have some experience with students as volunteers before committing +hem-
selves ﬁaz%large scale formal course on early childhood education and

volunteering.

TASKS PERFORMED BY STUDENT VOLUNTEERS

An ideal arrangement for volunteer service by secondary school students
would & v kave all activities relate to the academic work of the student-and
the developmen+ of affective charactelistics and arranged to meet the class-
room needs of elementary -school teachers and pupiis. These three criteria
were in fact attained to a very large extent in Thé program; however it Is

nafural +ha+ at times oniy one or two of these criteria were mef. The ele-

mentary teachers® [dentification of needs in the classroom which volunteers
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might fulfiil af-fimes did not take into consideration the academic growth
of the student. Similarly those activities which were most valuable to
the secondary school student as a fearner would not in all cases have been :
particularly useful to the elementary teacher. No doubt in further exten- .

sions of plans for involvement of secondary school volunteers frank communi-

~ cation. between the secondary school and the elementary teacher with respect

to the most worthwhile contributions of the secondary schoo!l student and
the most pressing needs%of the elementary classroom will help tc resolve ény

1
mismatch that may occur in the kind of service rendereq.

The observer teams and The'assisfan?s who éonducfed the sfrucf&red .
questionnaire found a very wide range of tasks performed By secondary school
students in the participating elementary schools. An examination of a sample
list of typical Tasks*performed shows that various functions of the elementary
schoo| teacher were in fact per%ormed by the voun?éers. Such functions as
initiating new learning, consolidafing’new learning, addlng content to exist-
ing mental structures, drill, review, fisfening to students read, supervising
classes or groups, remediai ins%chTion with individual students, supervising
playgrounds, cohducfing children on field trips, markipg pupils' work and
performing a myriad of»semi-fechniéal and non-technical tasks were repre-
sentative of-fhe‘acfivifles of the students. The following ié a sample of
;he statements by students and Teachérs of the activities of these volunteers;

these are taken directly from the report forms:

-- maintaining audio-visual equipment

taking groups on field trips
-- taping stories.

teaching children to use audio-visual equipment



-- taking a science inventory

-- supervising experiments

-~ listening to pupils read .

-- teaching girls cooking

-- helping individual pupils with math problems
-~ supervising an art lesson
-- supervising a classroom .
- hefping with coats and boots %

-- taking attendance _

-- demonstrating physical education

-~ refereeing games ’

-~ helping individuals with research reports
-- conductling a discussion about a fllm
---fiting pupils' records

-~ conduction flashcard drills

-- testing visual and‘audlfory discrimination
-- supervising the playground

-~ marking spelting and mathematics

-- demonstrating art technlques

-- Typing'pubiks' stories

-- teaching geography lessons

-~ conducting science demonstrations

-- preparing a library card catalogue

-- carding and shelving books

--‘conducffng word drills

-- reading stories to pupils

-- gonducting group discussions

—- organizing a fashion show

-- helping rehearsal of a play

-~ Helping pupiis with homework problems

-- typing library reports

-- dictating spelling

-- running dittos
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- +eachingpa drama group
- supervis%}g social ?venfs
-- teaching :

;
-~ teaching Visual perception games

cooking elective

-- teaching pupils fo serve on school council
-- remedial reading

-- supervising bus routines

-- teaching lessons on g?ooming

-- lunch room supervision, and

-- helping administer Frostig program.’

No attempt was made to catalogue the amount of time that students spent
on each of these or on nﬁmetggs other Taské in the classroom. The mo§+~com-,
plete information avalilable on the distribution of students' time will ée
found In the evaluation section of this Ehapfer, specifically in Tables 5
and 6 thch lee a'breakdown of students' time allocations to varlous.;lass—
room functions for a selected group of students for whom .detailed observations.
were complled. A discussion of this breakdown of student fiﬁe is provided

at the appropriate section of the evaluation comments.

EVALUATION

(a) Administrative Considerations. As indicated above, both plans for

the administrative treatment of secondary school volunfeer‘assisfanca appear
To.wcrk Safisfacférily and to have certain advantages. In order for elther
 plan to operate some evldence‘of interest and commitment by departments in
the high schools iIs required, and elementary teachers must be prepared to
identify various tasks or needs in fhélr classrooms which they foresee as
.suITable_areaS'for involvement by secondary school students. The match

between the academic values to the secondary'schdo! student and the manpower
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advanfages fo the elementary Teacher cannot be matched adeguately through
any adminisfrafive procedure above.. Both plans will go part way toward dove-
Tailing these two needs, but face-to-face communication between the volunteer
and Teacher, and open-conversafion concerning the success-of the student's
activities appear to be the oniy means‘of ensuring that both needslwii! be
met to a reasonable degree.' _ | ‘ |

Provided that the two components referred to above are me+ and pro-
vided that there are feeder elcmenfary schools W|Thin a reasonable dtsfance
of the secondary schooi, there seems to be every reason to suggest that a
ptan of eirher Type‘¢oufd operate in almost any secondary school. In the S
~initial stages -it seems probable that +eachers will restrict the volunteer-
l?ng services of thelr students to those areas and Tfmesﬁ+ha+.rela+e speclfl#
ca!ly to their own’subjec+ areas..'As evidence grows about the benefits of
volunteer programs ‘to The secondary school s1uden+s themselves, iT wel | may
‘be that many secondary schools witl provude more flexible oppor+uni {es for
students o assist in elemen+ary schools. This may |nvoIverspec|al time-
'+ab|ino arrangements.at the secondary'schoofilevei,'fhe iden+¥ffca+lon of \_7
yolunreering as @ bona fids activity in'rhe secondary'school or provislon '
of more IndIV|duaI|zed time~tabl.ing approaches so that s+uden+s can them-
selves work out to a larger extent the arrangemenfs for provvdlng volun+eer -

help in nearby schools.

{b) Attitudes of Student Volunteers. With the use of the student yolﬁ

}unTeer ancedoTaITIn+erview form, which Ts shown is the appendix and which
was used as the basis of a s+ruc+ured |n+erv¢ew, it was” possible to obfain

evndence of percep+lons and a++|+udes from a very Iarge number of secondary o

e
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schoo! stUdenT volunteers in The-quesfionnaire students were asked for
thelr reasons for becoming volunfeérs, for evidence of what they have learned

as a result of volunteering and evidence of ways that they have been changed
They were also asked to estimate or describe

as a résulf of these activities
effecfs on the elemenfary schoo! students resulfnng from. their own help.

i

The /interest, enfhussasm dnd complefe approval of the concepf of volunfeertng
in the most sfrtklng aspect of the

as 'stated by the ¢o!nteors themselves
Almost all students indicated evidencé of what they regard

5in}ervlew forms.
as important benefits to themselves both in what they have iearned from

fod
volunteering and of information about changes In their own academic work or
Perhaps it Is not surprising fto find these responses to be over-

e

.~

 attitudes.
whelmingly positive, in view of the fact that volunteering was in a sense a

self~selecting process which probably resulted only in those with reasonably
Even when'one al lows

poslfive attitudes and commitments becoming involved
for thls probabilify one is impressed wc?h the outspoken suppor+ ‘and ﬁn-
hnfervnew forms.

terest of The srucanfs as stated o the
Among the reasons given by sfudenfs for becomnng volunteers were a

desire to help ufhers, a.dpsire %o improve the elementary school program, a
desire to help'meef idenf?fied needs In elementary schools, a wlsh to krnow
morsgabouf elemenfary chifdres, a chaﬁée to see if there might be a future
caréer in feauhing, an opportunity to apply some of The‘Thtngs learned in
sebonddry school courses, a desire to be helpful to o+hers aﬁd an opporfunlfy
i

+o make !nferes ing use of spare Time.
n response To thé question about what the sfudenf learned from his vol—

i
i

{ B
{ unteer work the most common responses had to do with Tachn|ques for learning

-1
peld

3

i
{
!
i
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i
i
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how fo handie cﬁildren. Many students 5!50 indicated that they had to learn
to be respbnsfbie, to Iea}n to organize and plan work moré effe&fively and |
to analyze learning difficulfies in greéfgr detail. The most common single
response was that they tearned a great deél about children.

In response to the question concerning how volunteering had c?anged the
fesponden“,-many of +the students commented on career opporfuniiies} stating
that their volunteering had helped them try out skills or test out eir |

|

own ideas about various occf&afions such as audio-visual techniclan,}teacher;
En '

sbcial worker, efc.; A Iargg %umber of students commented on changes %n !
attitude and bghavi&? fowaré vﬁelr own secondary échool?work. Some o; them
said that they had learned +o:“grow up”;.ofhers commented on the develpment
_of tolerance, pafienée @nd responsibility. A large number of students
‘commented on Theiconfideﬁce that they developed in the prograh. Another
common theme wasi+he undersfanding and apprécia+ion of the complexity of a-
teacher's role. Also commén!y expressed were evidence of feelings toward

¢hildren and particularly -to children with learning difficuities. A remark-

able number of students stated that "It was exciting"; "l lliked helping
children”; "I+ made me feel good"; "it made me feel | was doing something
worthwhile for others." Such evidences of fulfilmeat and changesvin affec~

tive learning for some students were the most significant outcomes of their
volunteering activities. A number of students cohmenfed on what thelir vol-
unteering acfivffies hed produced in terms of their own behavior. In addition
to statements concerning planning and organization many students commented

on what Théy have observed about learning independenfly{ about analyzing

their own Ieérnlng difficdlfies, about the value of drill and revfew, and
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about_the vaiue derived from teaching somzone as & method of learning.
Almost all the students interviewed had positive, and some also had

critical, suggestions for improving the volunteer program. A common theme
w%s the need to have more opportunities for volunteer service over an ex-
tended period of time. The frequency of this sfafemen¥ tended to support
the students'! statements about advantages and affifuae changes. Sbme sfu—.
dents o%served +hat +herc would be value in some instruction about learning

techniques, individual differences, levels of child development, etc. A

-are L

e

common complaint was that teachers often had not organized adeqqafely for

the volunteering opportunity that they provided. A few students commented
that the elementary school was not challeﬁging students adequately and was
not providing adequate opportunity for individual treatment. Ahfew sfumenfsh
indicated that they had not been given meaningful actlvities, and provided
supportive evidence for such claims.

Altogether an analysis of the numerous student interview forms convinces
the readér that aimosf.all the éfudenfs enjoyed thelir volunteering activity,
were able to identify advantages to them as indlviduals in'both cognitive
and affective areas of Théir growth, and would like to continue or expand
thelr volunteering service. :

Although no formal evaluation was conducted concerning the attitudes
of elementary students t& the volunteers, many of the volunteers themselves
observed that the elementary school children liked them, appreciated what
they were doing, and frequently asked when the secondary schoo! student was
coeming back to their classroom.

A number of students commented on Improvements in their academic
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progress which they attributed to volunteering. Some claimed gélns of a
grade (A, B, C, etc.) over Tthelr previous.record in varfous subjects. This
percelived advantage was discussed by tun students who were asked to describe
thelr Scflvlfles on the CBC Nationa! Radio program "This Country In the
Morning", in June, 1973.

(c) Evaluation by Secondary Schooi Teashers. Because the period and

frequency of voluntary activities by secbndary schoo| students varied from
student to student as well as between depar+men+s and schools, and because
there was no means of obtaining adéquafe pre-test scores for the very large
number of students involved, it was not possible to document statistically
the galns In academic components of the work of the students. Lacking such

( documented evidence, we have had to relylon statements of the students
themselves and cémmenfs by their teachers. Reference is made in an'earller
section the s+uden+s'_percép+|on of their growth. Most of the information
obtained from secondary school teachers was collected from Informal Inter=-
‘views and coﬁversuflcns with secondary school personnel. These discussions
confirmed the student's own perceptions of their changes In the affectlve
areas of thelr growth. Teachers commented on the growling sehSe of respons-
Ipllity, confidence and interest in school work, as well as Jmprpved planning
and oréanlzaflonal pat.arns. Most of the teachers with whom discusslons were
held were receptive to the idea that academic gains were ﬁrobably being
made as well,’bu+ insufficient evidence was avallable for reaching any con-
cluslon comparable to that derived In some of the more formal studlies on the

question in the United States. Some of the teachers believed that galins could

—

be expected and were achieved in those situations in which the student was
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able to practise skills or content from secondary schocl subjects. !n the
absence of any documented test resul!ts we hesitate to make any general claim
in this area. In view of the success of the program in fecruifing large
numbers of students it 'apppedrs desirable that a study should be made in
which secondary school sfﬁdenfs are involved as volunteers for periods great
enough in length and of sufficient freqyehcy to have a chance of producing
significant growth gains, and of conducting a study using pre-test and post-
test scores on specific academic ébjecflves Yo determine whether or not vol-
unteering actual ly does enhance student growth under conditions similar to
those In the current study. in view of the stated opinions of students and
teachers it seems reasonablc 7o suppose that the resé;rch on this question
from the United States can be replicafed with similar results in this province.

One fina! plece of evidence of the perceptions of secondary school
teachers was their conTinuing interest and commitment in the program and
thelr inclination to increase tne number of students participating. This
tendency on the part of the teachers probahly implies that they saw adequate
benefits to the student 1o justify the additional administrative work In-

volved in expanding and maintaining the program.

(d) Evaluations by Elementzry Schoo! Teachers. For the other side of

the effectiveness of ,the volunteer program, namely its benefit to the ele-
mentary schoo! we relied on the observations, statements and evaluations of
the elementary teachers involved as well as the evidence presented In section
E below on the effect of volunteer help on the performance of these teachers.
In detarmining the impact of the volunteers It would have been ideal to have

measured their effectiveness on the academic growth of the elementary school

O
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pupils. However, under the circumstances this would have been almost im-
possible to arrange, because of the varied periods and frequency of volunteer
help and the vory targe number of students fnvolved. In order to cvaluate
this aspect thoroughly onc should select one 6r two classes which can be pro-
vided with considerablc voluntecr hclp over an extended period, so that pre-
test and pésf-fesf resulfslcan be combared against control classes where stu-
dent volunteers are not present.

I+ was assumed that if teachers continued to engage students as volunteers
in their classrooms some benefits either to the students themselves or to the
teachers would be observed by the teachers. Therefore, It is assuined that
teachers' continuing commitment to the program and thelr own statements
about the offectiveness of the student volunteers will be a rough indicator
of the effectiveness of the volunteers in terms oi the needs of the ele-
mentary schoo!. [t well may be that such evidence will bear more heavily on
evldence of success It meeting teachers' needs than In providing for addl~
tional growth on the part of the elementary scﬁool puplis.

Information concerning teachers' attitudes towards their student vol-
unteers was obfalned from a very large number of elementary teachers through
the adminstering of a teacher anecdotal interview form re volunteers, a
copy of which is found In the appendix. On this form the teacher or the In-
terviewer recorded statements of Tﬁe kinds of tasks performed by the voluﬁfeer,
evidences of benefit to the students and the teacher, ovidence of the cffect |
of volunteer help on the teacher's time allocation and evidence of changes
in the student volunteer. In addition, teachers were'asked to record major

problems and suggestion.
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Over 95% of the teachers cited advantages to their pupils and advantages
to themselves as evidence of the value and effectiveness of the volunteers.
The most .commonly stzted advantace both to the puplls and to the teachers
was the opportunity for the Teécher, or the teacher and voIUnTeer, to spend
more time with individual students. As other benefits to the puplils, the
teachers stated that the presence of the volunteer improved the social re-
lationship in the classroom, gave the students a |ift or a variety of teach-
ing techniques, provided additional help for special students, greatly ex-
panded the amount of drill and oral reading provided, and gavé opporfunifiés
for the development of such objeciives as respect for another person. Among
other advantages stated by a large proportion of the teachers was that the
workload of the classroom was lightened or that the total amount of pro-
ductive work in the classroom was increased. Many of the teachers stated that
they had more teaching time when volunteers were present, that they were able
to spend more time at planning and remedial work, and that extra drill was
provided. Several teachers stated that as a Eésulf of the presence of the
student the classroom was more relaxed and less confusing. Several teachers
said that there-arc so many jobs to be done today in a classroom that an
extra pair of hands 1s much appreciated.

A number of the teachers had criticisms of the program, along with some
positive suggestions. The most comnon weakness appeared to be that the stu-
dents were not in the classroom with sufficient frequency or regularity. This
problem compﬁicéfed the involvement of the teacher and also increased re-
latively fhe amount of training that the volunteer would require., From com-

ments on this point it was clear that many of the teachers would be prepared
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to accept a volunteer with much greater frequency than was applied this
year, This probtlem was compounded on those occasions where the sfuhenf ¢id
not arrive when expected.

The negative aspects of the student contribution as stated by teachers
were that some of them had serious limitations in their abitity to heip,
some were either irresponsible or unreliable In carrying out their work, and
a few tended to want to take over situations rather than await directions
from the teacher. However, the number of teachers making such compiainis
was a small minority.

The generally positive statements by the teachers concerning benefits
to the pupils and to themselves, the frequent suggestion that the program
be expénded, the teachers' statement that they would be able to use more
volunteers or use them more regularly, and the frequency with which teachers
felt it worthwhile to make positive suggestions for the program all are taken
as evidence of the program having been positive and useful from the teachers'
viewpoint. | |

The one adminisTrafive.aspecf of the plans which received frequent
comment from the teachers was the faéf that the teacher and volunteer did
not seem to have an opportunity to meet with each other before making a final
commitment to the program. tiany of the teachers felt that there would be
value in meeting the students in advance of their assignment to the class-
room and also of having a longer initial period for discussing the student's
role in The.classroom. The author doss not believe that i+ would ba difficult
1o make an administrative arrangement that would enable the teachers and vol-

unteers to meet in group situations before being formally assigned to each other.
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(e) Gffects of Volunteer Help on Teachers' Time Allocations. The most

intensive and thorough aspeéT of the evaluation of the project was concerned
with the cffects of the volunféer help on teachers' time allocations. From
previous studies (Hedges, IQYZ) it has been established that the presence of
parent volunteers in the classroom has had positive effects on the teachers!
allocation of time to the various functions of the classroom. The purpose
of the present evaluation was to determine whether assistance of secondary
schoo!l students as volunteers also tended to enable teachers to spend more
time at upper level activities and to devote more adult time to individual
students. "The design for such observations was relatively simple, and
copied the procedures used by Hedges and others in making similar observatiocns
on adult volunteers and paragrofessionals.

Thirty classrooms were selected in which the secondary school students
were serving as volunteers on a iong-ferm regular basis, In ecach of these
classrooms one or more sets of observations were made, each such observation
being thirty, forty, fifty or sixty minutes in length, with all period of
time in each set being constant. Each set of observations involved three
tables of data. On one vigif the teachers' time allocations were recorded
in a period when the teacher was working alone, i.e.,'wifhouf a volunteer.
The second observation repeated the process during a parallel time period
when a volunteer was helping the teacher. The third observation fecordod
the activities of the volunteer during the same *+ime period as the second
observaticn of the teacher.

The observation instrument employed in the study was the Hedges' Taxonomy

of Classroom.Functions, a copy of which with its accompanying manua! are found
_ {



35,
in the appendix of this report. This taxonomy haé been widely used for this
purpose. |

The data were collected by two of the assistants in the Halton project
anc by officers of the Niagara Centre, including the author. Training periods |
were provided for all data colliectors and sample tests of reliability indicated
that Inter-observer reliability was in the range of 90%.

One possible wozkness of the present study wés the failure to establish
teacher stability prior to conducting the observation. Some of the variation
in teachers' time allocations from one period to the other may be regarded
as accidental changes. However, It can be anticlpated that such changes
would probably occur in bofh\dlrecfions and therefore would be averaged quf.
Also, It was established in earlier éfudles that teacher stability with
respect to time allécaflons for parallel time periods Is exfremeiy high.
Therefore this weakness does not pose a serious threat to the reliability of
the study.

By referring to Tables | to |12 the réader will readlly discover how the
data were Eecorded. Using ah expanded observation sheet with +hé taxonomy
and columns shown on Table |, the observer was able to time the various tasks
that teachers performed} allocate them to the virious functions shown on The
sheet, and also ascertain whether the task was performed with the class, a
group or an individual, and whether such grouping was on a regular or special
basis. The time allocations for each teacher were totaled @t the end of
the observation periods. Tables | to 12 show the accumulated time for each
type of session for all thirty teachers, and include for some teachers two

sets of such observations. | I




TABLE | Time Oistrituticn Nate tor Twanty~five Teachers in
Sessicns without Yolunteor Students, Recorded in
t-‘iin\.gTCS )
;:J wd
<
< < < T - « —— < :
23 |95 152155123 |2| 2
SO SEIR0 ke 28 |Ba ) 6
o lCchalo|tun|j>a | —~n -
[YPlanning a) Bread Planning 86 . 18 104
1 E) Seecific Plonning 36 4 8 48
P zMotlvation a) Broad Mo+ivatlon 5 2
‘ b) Speciflic Motivation
, Minstruction | a) Inltlating a now corcept
i S oquance attlituda or skill 26 27 22 70
| b) Consolidating & new con-
i cept, attitudo or skiill | 20 24 16 60
]
) ¢} Adding content to struc-
{ turo 18 106 4 |28
E ¢) Consolidating content 274 56 | 244 258 832
} 4)Supervision | a) Actlvae Supervisicn 698 18 24 740
; . | b) Passive Supervislion 26 26
" 5) Tochnical | a) Skilled Tachnical ‘0 10 20
b) Non-Skilied Technical 36 10 46
6)Non-
Technical ‘ 24 2 4 30
“TEvafustion a) Deskaning of Instruments
and o
Remed|ation b) Administration of tests | 34 54 90
c) Objectlive Marking 14 86 100
dr Subjoctive Markling 20 10 20
) Interpretation of scores
f) Diagnosis & Prescription | 34 2 36
q) Remadial Teschlag 62 66
81Guidance and Support 10 24 38
1 QHattus, Interruption and Non-codad 74 74
, TOTAL 1,442) 74 |530 a86 | 8 |2,540
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TABLE 72 Time Distrinution [lata for Twenty-five Teachaers in
Sessions with Volunteer Studenis, Recorded in Minutes

- -]
< < -
231235 |53185/122 |25 =
L3 | €W CW| ol ol =
oF |25 |BE | &S| 2R 25| B
1)Planning a) Broad Planning 76 36 24 136
r) Specific Plonning 162 52 22 236
2)Motivation a) Broad Motlvation
b} Specific Motivation
3 instruction { a) Inltlating a naw concept,
Sequence ~attitude or skiil : 82 I't6 i8 . 1216
b) Consolidating a new con-
cept, attitude or sklll 10 58 30 98
c} Adding content to struc-~
"~ ture N 76 6 |. 36 18
d} Consolldaflng'confenfs 300 194 ' 350 844
4)Suparvision | a> Active Superv!slon" 306 176 | | 4 496
' b) Passive Supervision
5} Tochnical | a) Skitled Technical
b) Non-Skilllied Technical 70 70
6)Non~ ' , . .|
‘Technical 38 6 ~ el 44
T)Evatuation a) Daslagning of Instruments |
and
Remediation h) Admln!sfraflon of fesfs A }
c) Objective Marking 7 4 40 §v 144
d) Subject ve Marking 22 & 22
e) Interpretation of scoras ‘ 2 | 2
f) Diagnosis & Prescription |- 14 : 14
g) Remedlal Tesching . 74 74
8)Guldance and Support _ o2k 14 ' 8 34
9)Halitus, Interruption and Non-coded . 88 4 92
— =i ==
O AL C 1,214 E62 664 2,540
ERIC «




TABLE I Time Distribution Tata for Twenty-five Teachers in
Sessions without Volunteer Students, Recorded in
Percentages of Total Time. '
wud ..J;
< =Y
>
o - e SR | B2
< < 4 | =< | -«
ndjou=slaodlia=|>3]>= -
Sk ok BB 28|25 &
1)Planning a) Broad Planning 3.3 7 4.0
n) Specific Ploaning b4 2 3 1.9
2)Motivation a) Broad Morivation N
‘ b) Specific Motivation
Ninstruction | a) Initiating a naw concept,
~Sequeance attitude or skitl 1.0 9 .9 2.8
| b) Consolidating a naw con- -
cept, attitude or skill .7 9 .6 ‘ 2.2
¢} Adding content to struc- A , .
- ture .7 a.l - .2 5.0
d) Consollidating content f.3 1 2.2 |10,0 7.4 30.9
a)Supervision | a) Actlve Supervislon 25.4 7 9 27.0
b) Passive Supervision .0 1.0
"'V 5) Technical a) Skilled Technical o4 2.9 3.3
b) Non-5kliled Technical I.4 2.9 4.3
5)Ncn~-

Technical .9 l 2 1.2
7)EValuation a) Dasianing of Instruments N ‘ _
and - .

Remad 8t ion b) Administration of tests f.4 2.4 3.5

¢) QObjactive Marking 6 3.3 3.9

4Y Subjective Marklng 8 e (.2

e) Interpretation of scores |

f) Diagnosis & Prescription| 1.3 o .4

q) Remedlzi Teaching 2.4 .2 2.6

2)Guldance and Support ‘ .4 .9 2 1.5
P)Hanus, Interruption and Non-coded 2.2 ' 2.2
Q TOTAL 54.2 | 2.9 {26.2 j%s.s .4 100.0

IToxt Provided by ERI
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TARLE 4 Time Distribution Uate for Twenty-five Teachers in
Sessions with Yolunfeer Students, Recorded in Per-
centages of Total Time.

r - o
, 2 >
x -t a4 -t - >4 9 -(J
23 laSle3|e3|x32 1251 2
=D Jaew oD TWlol oW e
oR |os &g | &EH |28 (26| 7
IPlannlng 'a) Broad Planning f 2.9 1.4 4.5
) Specific Plonning. 6.3 2.0 9.2
2)MotIvation al Broad Morlivation
b) Speciflic Motivation
3)tnstruction | a) Initiating a new concept,| : o
Saquence ~attlitude or skiil 1 3.2 4.5 g0 8.4
b) Consolidating a new con- : )
cept, attitude or skill .4 2.2 ol 3.7
c) Adding content to struc- . 1. h
ture ' ' ' 3.9 : 2 .4 _ 5.9
d) Consoiidating content 134 17.6 13.7 34.7
4)Supervislon | a) Acflve'Supervislon 1.0 1.0 | 6.9 ‘ 5 19.4
. b) Passlive Supervision |
5) Tochnical a) Skilled Technical ;
, b} Non-Skllied Technlcal 2.8 : 2.8
6)Non- | " - . |
Technical - E T .4 .2 ~ o . 1.6
-TYEvalustion | a) Desianing of instruments i
ZZ$edlafion h) Administration of tests ‘ .
' ¢) Objective Marking an ' .5 .7
g Subjecflvg Marklng 7 N 8 \ .8
¢) Interpretation of scores o N 3]
f) Diagnosis & Prascription .5 5
£ g) Remedial Teachlng ' b 2.9 2.9
8)Guidance and Support : . e . 1 X:
v Fgmams, Interruptlon and Non-coded | 3.4 - 3.4
= ———
O TOTAL o , j:zg.o 1.2 {24.8 2s.0 100.0

ERIC
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ﬂ TABLE S Time Distribution Data for Twenty-five Students wofking
/ 25 Volunteers in the Classrooms Reported in Tables | - 4,
/ Recorded In Minutes. ’
,’ .
/
/
)
,/ . -
/ . 3. 12
[ - = 2i2% 22
/ a2z 1gsle2lsz|23125] 2
P <O} oz sl cw|lod jow é
/ o& | 8% |G| b |Ze |26 F
/ IYPlanning a) Broad Planning 8 10 2 4 24
1 v) Specific Planning 20 2 22
2)MotTvation a) Broad MoTlvation 4 o 4
' b) Specific Motivation '
Sinstruction { a) Initiating a naw concept, :
Sequence " attitude or skill ' 8 2 io
| b) Consolidating a naw con-
. cept, attitude or skill 44 2 42 ) 88
¢) Adding content to struc- : ' -
d) Consolidating content 76 1488 | 36 |444 72 11116
4)Supervision | &) Active Supervision 282 238 1 1o 530
| b) Passlve Supervision ’ 4 ose | ' 36
5) Technicatl a) Skilled Technical
‘ b) Non-Skitled Technical. 130 10 2 142
6)Non~ - . , ‘ .
Technical , _ , o 52 : 8 8 2 70 .
T)eEvniuation | a) Desianing of instruments E 10 ‘ 10
and : - _
Remed |ation b} Administration of fesfs( 66 66
"] ¢) Objective Marking 44 36 ' 80
d) Subjective Marklng
e} iInterpretation of scores ‘
f) Olagnosis & Prescription ' 2 . 2
| 9) Remedial Teaching o | 10 | 120
.(" 8)Guldance and Support ' : ' : 14 ‘ 14 -
: Li)HaHus, interruption and Non-coded F12 4 | i P16
. ; ~ ' = = '
o TOTAL : 724 946 | 44 |738 88 [2,540




TABLE 6  Time Distribution Data for Twenty-five Students Working
as Yolunteers in the Classrooms Pertaining to Tables

¥ | ~ 4, Recordad In Percentages of Tota! Time.
d -
< <X
2 >
¢ - 2 Rz | D
3 mfi 0_3 Q.:r- ;:S > z -1
23128 izg2|z28igz |ga| E
Jw | Jo tgwlga ) Za |Za O
O |Ow Jdao|¢hr|~x |=n -
)Planning a) Broad Planning . .4 N |.4 2.2
B) Specific Plaaning . A .9
2Wotivation | a) Broad Motlvation .2 2
b} Specific Motivation
3)Instruction | @) Inltiating a naw concept,
Saguence attitude or skill W3 N A
b) Consclidating & naw con- . |
' cept, attltude or skill | 1.6 . .6 , 3.3
¢} Adding content to.struc- . :
ture . i ' BN ) 2 1.4 : 3.3
d) Consoliidating content 2.8 19,1 (.4 7.3 §2.8 §43.4
4)Suparvision { a) Active Supervislon M.t 9.3 .3 20.7
b} Passlve Supervision i.4 1.4
5) Technlcal 2) Skitled Technlcal '
b) Non-Skllled Technical 5.1 .4 ¥ 5.6
63¥Non~ : )
Technical 1 2.0 3 ) N 2.7
~T)Evaluation al) Deslaning of Instruments ' A ' .4
and
Remadiation b) Administration of tasts . 2.6 2.§-
c) Objective Marking 1.7 | 1.4 ‘ : 3.1
d) Subject!ve Marklng
e) Interpretation of scores
¢) Diagnosis & Prescriptlon . o
4) Remedlial Toaching 4.3 1 3] 4.6
8)Guidance and Support ' . .6
9jHaitus, intsrruption and Non-coded 4.3 .2 4.5
28.1 3.8 |.1.8 {28.7 }4.6 [i00.0
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TRELE Y Time Distribution Datz, by Levels, for the Twenty-five Teachers Referred
;?ﬁL?OZ?b!es I -4, in Periods without Volunteer Students, Reporied-by
e b
o d | ot -4 3 34 ’:5' —t
2319515215523 |25 |4
S8 |58 |89 | §8 |28 128 |5
OX |0V | G | ONA | =X | Zo |2
Broad Planning 86 18 : 104
Broad Motivation - 2 2
Specific Planning 36 4 8 48
Specific Motivation
Initiating a cohcep#, o _ 1 E
attitude or skilli 6 ¥ bo22 70
Consolidating & new .
concept, attitude or skill 20 24 16 60
Guidance and Support 10 24 4 38
TOTAL LEVEL 1 168 58 70 ; 300 :
Adding content to
structure 18 106 , 4 128
Diagnosis and
- Prescription . : : 34 , 2 . 36
Active Supervision 698 I8 24 , | 740
Designing of . instruments .
Consol idating content : 274 56 | 244 258 B30
Remedial Teaching ' . 62 4 66
Interpretation of scores
TOTAL LEVEL 2 ,024 | 74 |374 326 4 1,802
Subjective Marking ; 20 10 30
Skilied Technical 10 10 20
Administration of Tests 36 54 | 90
Passive Supervision 26 ' 26
Objective Marking 14 : 86 100
| Non-skilled Technical - 36 10 46
Non-technical ' 24 2 4 30
TOTAL LEVEL 3 166 86 90 342
GRAND TOTAL | 1,358 74 |s18 486 8 |2,44p




TRELE & Time Distribution Data, ny Lavels, for tha Twenty-five Teachers Referred

fo in Tables | - 4, in Perjods with Volunteer Students, Reported by’
Minutes.
L
- -J
o o o - é o é -
25125152 (32123 (252
ox |ox |68 | 8K |28 |26 12
Broad Pilanning 76 36 24 136
Broad Motivation
Specific Planning 162 52 27 236
Specific Motivation
fnitiating a concept,
attitude or skill 82 e 18 216
Consolidating a new !
concept, attitude or skill 10 ' o8 30 98
Guidance and Support : 3
TOTAL LEVEL 1 330 262 [ 94 686 } _
Adding content to
. structure 76 6 36 118
: Diagnosis and
Prescription ] 14 14
Active Supervision 306 {176 14. |- 96
Designing of Instruments B
Consol idating content 300 194 350 ‘ B44
Remedial Teaching ' ' 74 74
Interpretation of scores ' 2 2
TOTAL LEVEL 2 682 376 490 1,548
Subjective Markihg . 22 22
Skilled Technical |
Administration of Tests
Passive Supervision
Objective Marking - 4 40 44
Non-skilled Technical - : 70 70
Non-technical ; 38 6 44
| TOTAL LEVEL 3 - v 112 6 62 180
k GRAND TOTAL 1,124 644 646 2 414




VAl G Time Dietrity
to in Tables
Tarcantages o

ny Levels, for th.

Twerdy-five Teachers. Referred
, in Pariods without Voluntesr

S*udents, Heported by

i
. . A ) LJ-
<1
o
' Sl led i |55 -

NS two | DD - = . e

<L < U o Q Q ul [t : b

63 ga | guw g pYe i oy

S |0 | & | & | = : -
Hroad Planning 3.3 7 4.0

C Brose Motivation E ¥

Spec il Mranning f.4 va ! .3 1.9
Specitic Miiivaticon
tnitiating & concept, - -
zttitude or skitl 1.0 .9 .9 2.8
Gunsolidating 3 new : . :
concept, attitude or skilt T .9 .6 2.2
Guldarce and Suppor: X ) .9 2 1S
TOTAL LEVEL 1 | 6.8 2.8 2.7 | .2|i2.s
Adding content to ;
structure’ 7 4.1 .2 5.7
Diagnosis and’ , 2
Prescription 1.3 A 1.4
Active Supervision 25 .4 .7 .G 27.0
Designing of insiruments ' ,
Congoiidating contant I N [ B I 7.4 30.9

Remegial Teaching

interpretation Of soore:

JOTAL LEVEL 2

Subjective Marking

.G .4 1.2
Skilted Tachnica! r [ 2.9 3.3

Administration of Tadts

Passive Supervision

Ob jective Mariing

Non-skiiled Technical

~Non-+echnica!

W9 A 2 1.2
" E r - .
JYOTAL LEVEL 3 6.5 8.4 3.5 18.4

AOGRAND TOTAL

192,04 2,9 6.2

16,3
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T Vime Uistrioution Jata, by Levels, for the Twenty-five Teachers Referred
vo in Tables | - 4, in Periods with Volunteer Students, Reported by.”
Parcentaqes.

-d -
<7 <
s wd o . -L_:)) [s4 8 .
o3 lwIlad|aZ |32
"N D 2 ) oD 20 - -0 <
<@ |33 |28 |gF |28 |28 |5
Ej & QW G GRY:! — X -~ bon

Broad Planning 2.9 1.4 2 4.5

Broad Motivation

Specific Planning 6.3 2.0 .9 9.2

Specific Motivation ‘

“Tnifiafing a concept, T T
attitude or skill 3.2 4.5 -7 8.4

;. Cunsol idating 2 new -—.

b oconcept, attitude or skill 4 2,2 ol 3.7
Guidance and Support ‘ ol J ! .8i
TOTAL LEVEL 1 12,9 10.1 3.6 26.6]
Adding content to :
structure 3.9 .2 .4 5.5

( Diagnosis and -

Prescription 5 : 5

Active Supervision 11.0 [ 1.0 | 6.9 .5 19.4

Designing of Instruments

Consol idating content : 13.4 7.6 13.7 34.7

Remedial Teaching ' 2.9 2.9

Interpretation of scores ol ol

TOTAL LEVEL 2 _ 28.3 | 1.0 |14.7 19.1 63. 1

Subjective Marking . .B .8

Skilled Technical .

Administration of Tests

Passive Supervision o

Objective Marking - .2 : 1.5 1.7

Non-skilled Technical 2.8 2.8

TOTAL LEVEL 3 4.4 .2 2.3 6.9

{ | GRAND TOTAL 45.6 1.2 |24.8 25.0 96.6]




RELEC T Time Distribution Data, by Levels, .or'!wen.y -five ‘Students Working:
3s Volunteers In the Classrooms PerTafn'"g 1u Tables. | -~ 4, Recorded
1ﬂ:n|n;=e - :
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Broad Planning -
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TABLE 12 Time Listribution Data, by Levels, for Twenty-five Students Working

as Volunteers in the Classrooms Pertaining to Tebles | - 4, Recorded
as Percentages of Tota! Time,

] -}
5 5
o —J o4 -~ 0o 9_1
PP I
R Y] = =
<D |<w |50 | QW |8 |gWd | &
3% |35 |82 |85 |22 |25 |8
Broad Planning 3 .4 A 1.1 2.2
Broad Motivation 2 .2
Specific Planning .8 o .9
Specific Motivation
Initiating a concept,
attitude or skill .3 .l g
Consol idating a new
concept, attitude or skill b.é 3 1.6 3.3
Guidance and Support .6 .6,
TOTAL LEVEL 1 | N 2.6 | .2 | 23] 1.4 1.6
Adding content to
structure 1,7 .2 1.4 3.3
Diagnosis and : : ‘ -
Prescription . N ; o
Active Supervision . : .l 9.3 W3 20.7
Designing of Instruments i .4 4
Consol idating content 2.8 st 1.4 17,3 | 2.8 (43.4
Remedial Teaching : ' 4,3 . 4.6
Interpretation of scores ' )
TOTAL LEVEL 2 _ 13.9 3.5 [1.6 |23.4 | 3.1 |72.5
Subjective Marking |
Skitied Technical
Administration of Tests ‘ 2.6 2.6
Passive Supervision 1.4 1.4
Objective Marking _ i.7 1.4 3.1
Non-skilied Technical 5.1 .4 W 5.6
Non-technical =~ 2.0 33 S L] 2.7
GRAND TOTAL _ 23.8 | 36.6 | 1.8 |28.7 | 4.6 {95.5
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Tabies | to 12 present the same data in four different forms, first
as raw aafa by minutes and then by percentages of total fime (Tables | to
6) and then by levels, again by minutes and by percentages (Tébles 7 to 12).
Tables | and 2 éhow time distribution for the teachers in minﬁfes, first in
sessions without volunteers and then in sessions with volunteers. Tables 3
and‘4 present the same information in percentage form. Tables 5 and 6'show
in minutes and percenfages the functions performed by the volunteers. Téples
7 to |12 repeat these data, employing a levels system for analyzing the sigﬁ{—
ficance or importance of the time allocations, |

The basis for the levels system employed in Tables 7 to 12 Is @ hier-
archy of the functions in the classroom previously established by panels of
referees represenfing'ciassroom teachers, school administrators and teacher
educéfors. An extremely high level of concensus was recached in establishing
the hierarchy, and it is therefore contended that while it does not représenf
an absolute heirarchy, it sei'ves as a useful standard for comparison. In
Tables 7 to 12 it will be noted that there are three levels of functions
with provision for a total tc be shown for each level. Even a casual exam- |
ination of the functions listed in the three levels will establish ?n.fhe
reader's mind the purpose of allocating the various functions to these levels.
Incidentally, the reader may note a discrepancy in the totals bustween Tables
| to 6 and Tables 7 to 12. The reason for this is that times allocated to
the final category in Tables | o 6, entitled Hiéfus, Interruption and Non-
coded simp!y could not be categorized in the hierarchy of functions of the
classroom because this ca+egory_is not a function but was included in the

original observation instrument merely to account for times that could not be



49,
allocated to the Twenfy-one actual f;ncfions. Therefore, in establishing
the levels this category and the data incliuded in it were dropped from the
tables. |

A comparison of either Tables | and 2 (data in minutes) or Tables 3 énd
4 (data in percentages) will enable the reader to detect the more important
changes in time allocafions.v For example, the major increases are as follows:
specific planning 1.9 to 9.2 per cent; initiating new fearning 2.8 to 8.4 per
cent; consolidating new concepts 2.2 to 3.7 per cent; and consolidating con-
tent 30.9 to 34.7 per cent. Since these are all vital professional functions
it can be arqued that these are important reallocations of time.

At the same time one can detect some important reducfion; in time al-

( locations, as for example in active supervlslon\from 27.0 to 19.4 per cent;
non-skil led Technical 4.3 to 2.8 per cent; administration of tests from 3.5
to O per cent; and objective marking from 3.9 to |.7 per cent. All four of
these categories are consldéred to be non-professional.

The same tables show some interesting changes with respect to the giroup-
ings to which teachers devoted their time. For example, the amount of time
that ‘the teacher spent with the entire class was reduced from 51.7 to 50.2
per cent and with gréups from 26.2 to 24.8 per cent. These reductions in
time spent with élasses and groups are accounted for in the additional time spent |
with Individuals, which rose from 16.7 to 25.0 per cent.

Tables 5 and 6 show the minutes and percentages of the volunteersf +ime
that was devoted to each of the functions. It will be noted that The largest
allocations of student time were in consolidating content (43.4%) and active

supervision (20.7%).- No other function tcok up more than 6% of the students'
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time, and a general inspection of Tabie 6 reveals that the volunteers' time
was actually allocated to more functions, and more evenly distributed among
the functions than was teacher time. [t is not surprising to find that the
largest consumer of student time, actually approaching half of the total,
was in'consolidafing content. This category includes dril! and review and
also.includes'lisfening to children read; this task is also the fargest single
consumer of teacher Time in many classrooms. Incidentally, it will be noted
on Tables | to 4 that the two functions of consolidating content and active
supervision were-also the largest consumers of teacher time. Thus it appears
that in allocating tasks to volunteers teachers tend to allocate them to
those tasks which consume the greatest amounts of teacher time. When one
adds together fhe percentages of time of the two adults In the classroom

one sees even more Important increases over the information in Tables | and 3.

It Is interesting to analyze the distribution of the volunteers' time

~with respect to the grouping patterns. It Is noted that the volunteers

spent 28.1 per cent of their time with the class, 38.6 per cent with groups
and 33.3 per cent with individuals. A comparison of the figures in Table |

with the totals in Tables 2 and 5 shows that when the teachers were working

-alone they spent 594 minutes with individuals, while on occasions when the same

teachers had volunteers a total- of 1490 minutes of adult time was spent

with individuals, this time belng composea ot 664 minutes of teachers', and
826 minutes of volunteers'time. In other words, when volunteers were pfe-
sent the .amount of adult time spent with individuals was approximately Triéled,
a findingvfhaf is roughly comparable to that in the study of the influence

of volunteer parents on teachers' time allocations.

et gt S A e 4 e
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In order fo determine the Imporfance of the teachers' +ime allocations
the reader should refer to Tables 7 to 12 and in particular to Tables 9 and
10 which show by levels the changes in the teachers' +ime allécafions. Tables
9 and 10 show that when the Teacheé had a volunteer assfsfanf 26.6 per cent
of teacher time was given to level i functions, whereas only 12.5 per cent
was spent in level | in The‘reéulér sessions. |n other words, in the pre-
sence of the velunteor the teacher devoted more than fwice as much fime to
level | functions. The total time allocations to ‘ievel 2 functions was’al-
tered only very slightly, dropping from 66.9”§er cent to 63.1 per cent when
volunteers were present. Thg largest reduction in time allocation was in
level 3 where the percentage of time was reduced from i8.4 per cent to 6.9
per cent. |

If one combines the percentages shown in Tables |0 (percentages of
teacher *ime by level when volunteers are present) and Table 12 (percentages
of wvolunteers' time), and then compares “this total to the figufes for Tablg
9 (pércenfages of time when volunteers were not present), one notices some
even more dramatic changes with respect to the allocation of adult time in
the classroom. This comparison shows that the tevel | functions Qere in-
cfoésed in time from 12.5 per cent to 34.2 per cent of one person's time.

In view of The'general concengus that these functions represent fthe most vital

functions.of f+he classroom it can be argued that the efficiency of these

&

classrooms was greatly ernhanced in the presence of volunteers. Of course this

study does not deal with the question of whether the time spent in various
functions was of equal competency. It would be difficult to resolve this

question without a carefully designed evaluation which measured comparative
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student growth in the parallel situations.

In summary these statistics compiled from observaffons in thirty class-
rooms in which volunteers werc serving on a continuing basis indicate that
during the times when volunteers are present the feacher was spending con-
siderably more time on upper level functions than in normal situations, and
was also arranging the allocation of time in such a way that individual stu-
dents derivad almost throe times as much individual help. The geheral con-
clusion that can be reached from these ovservations is that the work allo-
cations in The classroom were impfbved, at least in Termévof impact on in-

dividual attention and on instructional practices.

A SPECIAL ADAPTATION OF THE MODEL

During the 1972-73 schoo! year an opportunity arose for testing out a

. special adapTaTion'of the model described above. This adaptation enabied us

to have a look at a secondary school student volunteer program in which ohly
one subject of the secondary school curriculum had a direct relationship to
the project. While assisting the staff at Immaculate Concepflbp School

(a bilfngual elementary sphool in St. Catharines) to develdp a volunteer

program the brob]em arose of finding sufficient volunteers who were reason-

~ably proficient in-Oral French. About the same time we were made aware of

the concern of many secondary sehool teachers with respect fo practical
opportunities for secondary school students to use their Oral French in
everyday situations. This observation by the teachers was very similar to
that expressed by federal aufhofifies, namely that a major problem of bi-

lingualism is that the learner has inadequate opportunities to apply the
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secdnd language in meaningful contextsoutside of the instructional seffing.-

With these two needs from the two schools in mind, it appeared to be
a golden opporTunify to explore the relationship of a secondary school vol-
unteer program in oﬁe subject a?ea to related needs in an elementary school .,
We found that both the ‘elementary teachers in the bilingual program and
the teachers of Oral French in Denis Morris High School‘were enthusiastic
:abouf a program providing for about fifty secondary school Oral French stu~
dents to serve for about one hour per week in the bilingual-elemenfary pro-
gram with particular emphasis on the primary grades and on opporaniTies
for the student to employ Oral French.

Ideal cooperéflon inIThis adaptation was received from both the ele-
mentary and the secondary school. A feeling of innovation prevailéd, sug--
gesffng that some of the succéss of the program may have in fact been the
result of a halo effect. The secondary school students quickly learned to
perform spécific tearning tasks at the primary level, and a series of obser-
vations and discussions indicated Thaf'fhey were employing their:-Gral French
skills over 80 pe} cent of %he time in which they were in the elementary
classrooms,

Evaluations of this adapTaTion wefe conducted mainly in discussions
with the students themselves and with teachers at both the elemenfary_and
- the secondéry schools. No formal evaluafion of the attitudes of any of the
groups wasvrequired; because dbvious ehfhusiasm for the program was reflected
on every visit. In fact al'l three groups concerned frequehfly reQuesng
that we increase the number of students invoivéd. - The elementary teachers

wish to continue with the program next yeér, and so many students of the
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secondary school wished to participote that a major expansion of the pro-

. gram wili'have to be planned if their wishes are To'be accommodated. The
.sTudenTE Theﬁsebves stated that their Oral French performance was greatly
improved, but they also commenfed'on many other values Théf They also saw
in the program, most of which are similar to those indicaféa by the students
in Halton County and reported on in the previous sections, The sécondary
schoo! teacners were not asked to pfoVEde information on differaential growth
patterns in Orai French for the participants, but .in every discussion on the
subject the Teacheré éommenfed on the Qery favourable Oral French growth of
the students concerned ir the program. it seems probable that most of the
students selected during the inifiai_year of the adapTaTidn were students

( . who were already reasonably éucceséful in their Oral FrencH studies, so it
would have been invalid to have attempted to compare their growth with that
of average or +ypical‘s+uden+s.

This_adapfa+ion éf the secondary school mode! appeared from every poihf
of viéw +o be advah+ageo@s to all parties concerned -- to the second;ry

- school éfudenfs who were giQen expahded opportunities to use their Oral
Freﬁch in meanfqgful and secure con+ex+s; tc the eIemenTaFy school Teacaer
who was able to assign nuherous fearning tasks to The‘volunfeer students;
and to the elementary schoo! students who réceived considefab!y more in-
dividual attention and éésisfance with their Cral French. 'One surprfsing
outcome of the study was that we received no complainfs’in the elementary
schoollabouf the quality of the OfaI‘French provided by the secondary school
'sfudén+s. If there was any deficiency in the Orél French skills of the

- secondary school student they were more than compensated for, at least in

\‘1 ’ , Lo
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the eyes of the elementary teacher, by the additional help that they pro-
vided. By working with very ybung children in the elementary school the
secondary school student apparently felt adequately secure to proceed in
the second ianguage without undue concern about weaknesses in vocabulary,
pronounciafion, etc. The fact that most of the communication with young-
children wes in arithmetic instruction and Oral French reading perhaps
zcoounts for the lack of probloms in vocabulary. In any case the program
was considered beneficial by all conce?ned.

[t can be argued Tﬁaf this Oral French adaptation of the secondary
schoo!l model is a natural! one which might not be as readily applied to other
subject areas. There is no qoub+ much truth in this argument. However, the
adaptation is one which many other secondary schoolslmighf capitalize on
because the problem in Oral French usage appears to be a general one in the
culture. The need in other subject areas may not be as profound and there-
fore might not require so intensive a working relationship between the two-
levels. |t seems probably that if the level of cqmmifmenf were adequately
sutficent many other departments of the secondary school could find eppor-
tunities for app}icafidn of particular jessons or unlts in elementary school
programs, even if they did rnot reach the dimensions documented in this

special adaptation.
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Chapter 2

The Role of Adult Volunteers in a Differentiated Staffing Plan

As stated in The introduction, this program, entitled Program E, was
designed to study the role of volunteer activities in a school in‘which a
modified differentiated staffing plan was in effect. The major outcome of
Th;s study is the description of the respective roles or functions performed
by +the various levels of staffing }nc?uding veiunteers.

This study was conducted ?T Sf! Thomas More Comprehenslve School, a
secondary school operating in Hami{ton under the Wentworth County Roman
Catholic Separate School Board. This school was built and opened during
the past two years, and from its beginning has employed a modified differ-
entiated staffing plan and has also incorporated a number of major inno-
vations in a building which is designed to provide for a maximum of team
Teachinq‘in an open space design.

On page 57 a dlagram is presented to show the levels of staffing at
St. Thomas More along with the lines of authority and relationships exist-
ing among the flve levels. I+ will be noted that the princtpal, three deans;
and a student services counsel lor compfise the executive councl! of The school
The teaching staff, numbering thirty-one, are responsible to the executive
council. In staffing the school a number of teachers' salaries were de-
liberafelx traded off for a sum of money which would enable the school to
engage paraprofessionals. During the past year there were three permanent
paraprofessionals and approximately thirty other people who Qere empioyed

as paraprofessionals on a part-time basis. As shown in the diagram the
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paraprofessionals are responsible to the Dean of Services and to the teaching
staff.

The fifth level of staffing involves volunteers. During the past year
approximately fifty people served as volunteers in the school on @ basis
sufficiently extensive or regular to be counted in the volunteer corps. In
addition, a large number of persons served on an individualzor temporary
basis. As shown in the diagram the voluntears, like the paraprofessionals,
.are r?sponslble jointly to the Dean éf Services and the teaching staff. In
practice the Dean of Services has assumed the responsibility of the organi-
zation of the programs for paraprofessionais and volunteers and has given
leadership Ir the recruitment and assignment of the volunteers and parapro-
fesslionals. Aside from the ongoing aspects of adminisfraflon of these +wo
groups of additional personnel carried on by the Dean of Services, the
teaching staff assumes the major responsibility for the allocation of functions
performed By the paraprofessionals and volunteers.

During fhe‘pasf year an additional element Qas employed at the level of
the volunteer corps. As a result of the author's involvement at Mohawk
College in the éfudy and trailning of a group of students who wished to
become community Servi¢es.leaders; I+ became possible to assign some of these
students to schools or school systems to assist in the development of vol-
unteer and other community programs. Oﬁe of the persons so assigned was
Mr. Maurice Willock, who served his practical work as an organizer of the
volunteer corps at St. Thomas More. Mr. Willock worked under the direction
of the author and the Dean 6f Services in the school and performed functions

such as recruiting volunteers, the identifying of students with special
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needs, the organizing of tasks identified or prescribed by the teaching staff,
the assigning of relajedvfuncfions or tasks to volunteers, and the overall
supervision of a numb;r of volunteers whose activities were mainly in remedial
instruction. While Mr. Willock made an important contribution to this aspect
of the votunteer program,‘one should-nof assume that the presence of an out-
side cwordinator (s essential Tq the program. Had he not been present, the
Dean of Sérvices would have included his functicns in his own list of re-
sponsibilities within the school. “In that respect then the additional help
was merely an extension of some functions of the Dean of Services. Because
the workload of the Dean of Services was particularly heavy during the year
under study, the services of the additiona! officer on a part-time basis
was particularly helpful, but should not be regarded as ah essential in-
gredient of such a plan.
‘ the physicat organizafion.of’fhe school may

i

be useful to the reader. Thgre are approximetety 800 students at St. Thomas

A brief description ‘ibf

More. The main learning areas are a very large open space surrounding a
learning resource centre, and a smaller open space on another floor. .The
larger open space is uged mainly for instruction in mathematics, English,
French, history, and'geography. The smaller open space is designed as a
very large science.labofafory. Other subjects such as indus+fial arts, home
economics, physical education, music, etc. are conducted lﬁ separate smaller
units designed In keepingéwifh the needs of the subject concerned.

It is important to néfe that a very large amount of the instruction is
conducted in various forms of team teaching units. In general, a part of

the open space area is designated to a particular subject, and the teachers
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assigned to that subject work ag a team in that area. While team leader-
ship is evident within each subject area, the functions of leadership tend
to be shared by members of the particular team. Individual staff meﬁbers
may work at different times with very large groubs, class groups, small
groups, and individuals. In some subjects, par¥icularly mathematics, the
students progress at more or less their own rate, and as a result a great
deal of the instruction takes the form of individual assistance when pro~
blems arise. On the other hand, .some subjecf arcas are conducted mainly on
a class basis with tThe entire class receiving more or less the same inr-
struction at the same time. In classes in French instruction, for example,
it is common practice for the entire class to take the same instruction. A

{ visit to the large open arca would establish that a wide variety of teach-
ing practices and group arrangements are In evidence at any point -in time.
The two main observers‘in the éurrenf project, the author and Dr. Robert
Kenzie, were from time to time asked to observe or comment on gengral aspects
of the learning environment in the school, in addition to the documentation
of the functions described later in this chapter, even though the genéral
observations would not ordinarily be considered a part of the observer's |
functions. No doubt the request for such observations were in recognition
of the objective naTUre of such observations, and wera mofivéfed by the
fact that the program in the school was new. The most apparent aspect of
lfhe learning environment in‘fhe school is related to the very high degree of
attention Tqafhe individual needs and progress of the students. A contrast
between the most individualized aspects of the open area and Tﬁe most class-

orientated activities has been provided in the prévlous paragraphs. In the
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special subject areas similar patterns, with a high degrec of flexibility,
can be observed. Perhaps the most interesting application of \individual
attention is provided in the home economics area, where the students appeared
to be constantly engaged in practical tasks, with the teacher spending aimost
.all her time on individual teaching. |In fact in this environment no group
teaching was ohserved. The High level of involvement of the students both
here.and in cther arcas in practical tasks is‘one of the highlights of the
program. Accompanying the individual tasks there appears at times to be some
apparently irrelevant student behavior. However the two observers on re-
flecting on such beshavior concluded that the amount of apparently wasted
time is no greater than and perhaps not as great as with more traditional
teaching procedures, particularly when one recognizes that it is not possible
to tell whether all students are in fact fully engrossed in the lesson in
large~group teaching situations. Another noteworthy feature of the organi-
zation ofﬁfhe.school was the use of periods in the day which appeared to be
. totally free of inéfrucfion, and in which students could move about, plan
work with other students or feachérs, or engage in recreationai activities.
bonslderable use is made of the public address system in the school to
maintain communication concgrnlng policies, attendance, changes in program,
~etc. There is a great deal of freecdom of movement within the school, and
a visitor is likely to encounter small groups of students. in halfwéys and
empty rooms at almost any time of the day. The students seem to be both
happy ana involved in the program of the schonl, and from caéual observations

and comments one concludes that the students are proud of their school.
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RECRU!I TMENT AND ASSIGNMENT OF VOLUNTEERS

Because the aufhor’é interest was mainly in the question of the function
of volunteers as a component of the total array of functions of the schooi,
his major focus was on the volunteers themselves. Therefore it became a
natural activity of the author in the school to assist %he school with the
development and extension of its volunteer program. The school had already
developed a program in which a number of volunteers were working on a con-
tinuous and fairly high level basis within the schoél. In addition fo this
well established corps of voluntcurs, the author, accompanied by Mr., Willock,
assisted in the recruitment and assigning of an additional corps of voi-
unteers, {

Some distinction between Thevfasks performed by these two groups of
volunteers was evident. Thc corps recruited by the school attended oﬁ a
more regular basis and with an apparently higher level of commitment, and
tended to be assigned on a morc regular basi§ to individual éfaff members,
with whom they worked, foen in cooperation with thc instructional activities
of the teacher or the-learning area in qugsfion. A typical example would
be the services in the French program provided by volunteers who wére highly
efficient in Oral French and were thus able to rcinforce the instruction
provided by the teacher. The second corps of volunteers, with which the
author and Mr. Willock werc engaged, were recruited mainly to' help out with
a wide range 6f remedial problem§ in the schobl. In Qeneral this corps of
volunfeers‘sefved for a shorter total period of time, and in all represented
a smaller total volunteer contribution than did the original corps.

While the original corps of volunteers presented relatively few problems
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with respect fc regularity of attendance, level of commitment, competency,

etc., much less success was achieved with the second corps recruited to
assist with remedial instruction. We had considerable difficulty in re-
cruiting an adequate number of voluntzers to serve !n this acffvify, and
it required much work dn The part of those in chérge to maintain this corps.

A number of reasons may account for the difficulty in establishing and
maintaining a corps of volunteers to help with the remedial prmgfam in a2
secondary school. I+ may be that in this school the most hIgHIy comhiffed
volunteers had already béen recruited iﬁfo the regular program. - A more
probable explanation of the difficqlfy was in the voluntcer's perception
of the work to be done. Even though we assured them that the tasks we would
be giving them would be rela%ively easy for THém to carry out, the fact
that secondary school mathematics was a %ajor area for such remedial work
no doubt frightened away many of the adults whom we contacted. A more
fruitful approach to the recruitment of volunteers to assist with remedial
programs in secondary schools might be to recrult volunteers for more
general activities and then to gradually introduce them tfo speclflc fow=
level rcmedial tasks.

In planning for The services of the Volunfeers, +hose in charge in-
vited teachers to identify pupils with fearning difficulties, particularly
in the mathematics area. We then worked with the teachers to défermine
methods of identifying the Specific difficulties that students were Haviﬁg.
We started with the simple analysis of problems in multiplication, addition,
division, subtraction, etc. Using fiash cards it was relatively easy for

volunteers to heip students identify such low=level difficulties and to
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prescribe practices which would alleviate these problems. These included
drill sessions both at h&me and with the volunteers. Next, the staff ident-
Ified parficdlar facets of the mathematics .program on.which students could
be tested, given ramedial instruction, and provided with drill. These in-
volved mainly operations ordinarily taught in elementary school and consid-
ered essential tc cfficient mathematical operation in the secondary school.
The remedial program in mathematics was limited to this range of remedial
practices, mainly as a result of our failure to recruit as large a volunteer
corps as would have been essential to have resélved adequately these remedial

needs and then to extend such practices to higher levels and to other sub-

ject areas.

INTERACTION AMONG TEACHERS, FARAPROFESSIONALS AND VOLUNTEERS

The most noteable feature of the iw¥eraction among Thé three levels of
instructional staff was the relatively small amount of time of that such
inferacfion'seemed to require. Many of the baraprofass]onals were uniQérsify
students who had considerable competency in the subjecfﬂarea in which The;
were working. Siﬁilarily, fhe volunteers obviously had a firm grasp of what
They were expected to do from day to day. As a resuff bofﬁ groups recelved
ﬁinimal guidance from the teacher iﬁ charge. In tabulating the activities
of these groups The amount of time spent in interaction was included under
The'headingsvfor planning on the observation sheets. In most cases it in-
volved figures under 10 per cent of the time, and was only one Componenf-
in‘fhe total amount of time allocated to planning, with the more significanf

amount of such time being specific planning with pupils.



65,

The quality of intcraction among the three groups could be described
as being friendly, efficient and democratic. There was considerable sharing
by all parties involved with respect to the ideas presented and accepted.
The location for such interaction was not limited to the classroom. In fact
the. paraprofessionals ard the volunteers appeared to use the staff room as -
much as did the teachers. |In the science area the paraprofessional had a
desk in *he science office. In‘general the interaction among the groups
was related to explanations of specific procedures to be foliowed in super-
vising, instructing or remediating sTﬁdenT activities. lleas obvious that
all three groups were engaged a considerable amount of the time in activities

which have been categorized as instruction and supervision.

~.

TEACHER EVALUA%)ON OF PARAPROFESSIONALS AND VOLUNTEERS

A number of teachers were intervicwed concerning their impressions of
the competency and centributions of the paraprofessionals and volunteers.
'On the basis of the Information derived in these interviews, one can con;
- clude that the teachers in general we?elséfisfied with the contributions of
both of these levels of additional assistance. They reported that both
groups of helpers made a significant con+ribu+ion to the school program this
year. In The‘case 6¥ both kinds of hélpers the steff expressed the view
that more such persons could be profitably engaged in the school and that
this woutd be an improvement in the program. They falt that some- selection
criteria should be established for the allocation of volunteers.

Some of the paréprofessionals and some.of'fhe volunteers appeared to be
highly dualified fof the kinds of tasks that they were-éssigned. The uni-

versity students, of course, brought a particularly strong background in
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certain subjecfsbinfé the program. One of the full-time paraprofessionals
waé highly qualified in chemistry, and plans to go into teaching, and as a
result seemed to be extremely useful in,fhelscience laboratory both in suéh
technical tasks as maintaining equipment ana fn the individual teaching of
students working on individual lab assignments. Similarly some of the vol-
unteers had particularily strong backgrounds in some of the subject areas in
which they were warking; particular reference is made to the hdme economics
program and the Oral French'program in this respect.

The author had numerous opportunities for gathering informa] infor-
mation about fhe Teacherg' evaluations of their additional helpers, and
rarely were any comments made of a negative or critical nature. {t was
obvious that the teachers could identify sufficient individual neeas‘in their
teaching areas to keep all of the helpers profitably engaged most of the

Time.

TIME DISTRIBUTION BY THE FIVE LEVELS OF STAFF

The predominant acfivify_of the project team involved the collecting
of data for making a comparative anélysis of the time distribution by function
for each of the five levels of staffing identified above. For the purpose
of collgcfing data the Hedges' Taxonomy of Classroom Functions was employea}
Most of the data could be collected by direct observation; in fact éll the
data for teachers, paraprofessiona\s‘and volunteers were collecfé& by this
meané. ‘tlost of the data for the deans and the prinéipal were'deriyed from
an analysis of the work schedules éf the persons concerned. This_analysis

was verified by an interview with the individuél_concerned. The taxonomy

b st LR TR A s e
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provides for twenty-one functions. However because it was difficult to
. distinguish among various functions in such categories as motivation, plan- I
ning and instruction, particularly from interview data, it was decided to
classify the time diéfribu?ion by broad categories of functions rather +han
by indiVianW functions. Thus all the time was categorized under the fol-

lowing broad categories: planning; motivation; instruction; guidance and

- support; -zvaluation; supervision; and technical and non-technical activ-

The reader is reminded that the taxonony of classfoom functions 'emp loyed
in the study, and the accompanying manual are %ouﬁd in the appendix of this
. report. An examina%ion of the 21 function in the taxonomy will enaﬁteyfﬁe
reader to understand the logic of The‘seven bréad categories in which these
functions have been groupéd for the burposes of the present report.

A summéry:of the findings is presented in'Tables (3 and 14, f{réf in
_percenfage form and Then in awbar graph which shdws picférially the éompar%
~isons in‘fime distribution for *he five Iévels of staffing.

"I+ should be pointed out that there are a number~of;weaknesses in the .
pfocess of collecting The data. However, most of these do not sériously
affect jhe information pfovided in the tables. -Because.ofvfﬁe large number
of people involved it was not possibie to ébsefve all of the people in each
Ievei, or inall cases Tq observé for identical peridds of time. However,
no deljberafe selection was made wifhfn each‘le;el, and {t is.beligved that
those not observed‘were simf}ar in their fime alloéafions to those obSerQed
‘in the study. As in-any sféfisfical procédure_which'grouﬁs Togefﬁer raw

_data some information is lost. For example, some individuals spent almost N

.
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TABLE: I3 Mean Percentages of Time Devotsd to Various Functions by
' Five lLevels of Staff.
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TABLE 14 Bar Graph Showing Time Devoted to Various Functions by the Five Levels
of Staff. -
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all fheir time in oné or two functlons, but this fact is not apparent in
the totals for the respective levels. This loss of information is partic-
ularly critical with the volunteers. |t was noted that some volunteers
devoted almost all of their time To instruction, others to remedia! teach-
‘ing, others to technicai tasks; etc. However, in the tablcs it appoars as
if tho voluntcers may cach have performed a wide rangc of functions.
A comparative analysis of the summarics of Tables 13 and 14 provides
some interesting distinctions in the time disfrfbufion of the warious
levels of staffing. It is interesting to observe that all five levels
spent Important amounts of time in planning, with the principai and dcans
using the greatest rclafive proporfjons of thoir time for this function. |
tt Is rather surprising to note that both the paraprofessionals and the
volunteers spent more time on EPecific planning with students than did —
" teachers. This fact in part may be accounted for by the probability that
"much of the teacher's planning was conducfed outside of classroom hours.
| A most significant finding was that teachers and;paraprofessiona!s
spent 47 per cent and 39 per cent respectively of their time on instruction.
These figures for both groups exceed by large amounts the gencral findings
aboﬁf the time distribution of teachers and of parapﬁbfessiona[s. For
example, Hillsum (1972} reports that teachers spend only 26 per cent of
Tﬁeir time on instruction. Tﬁe aufhorlinferprefs these figures‘as belng
products both of thc team organizgfion and individual%zed instruction in the
school and of the effect of having paraprofessional and voluntecrs perform-,
iqg‘some of the other functions ahd.[n particular the technical functions. |

Probably the evidence of teachers spending almost half their time on in- -

o
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struction represents the més+ imporfanf.effecf of the program and also re-
presents an .impérfénf contribution of'fhe parapfofessionals and volunteers
to the overall program of the school.. |

I+ 1s noted that relatively little resp?nsibilify for motivation was
given to the paraprofessionals and to the vclunteers. This situation
probably indicates that the tasks given to these groups of people by teachers
were already highly identified by the teachers, and required little delib-
erate motivation. Alternately, it may Indicate a lack of understanding of
motivation byhfho assistants. )

Surprisingly enough the baraprofessionals and volunteers performed
relatively little of the supervisory work in the school. The au+@qr has
found that in most elementary programs volunteers are given large amounts
( of supervisory responsibility. Obviously in the exlsfing program most of
the superwision Is refalned by the teachers. Apparently this situation re-
lates to the age levels of the students concerned; |

It can be expected that both the paraprofessionals and the volusiteers
would be engaged in fairly large amounts of technical and nonffechnlcal
work in the school. |t was found that paraprofessionals spent 17 ber cent
of their time and volunteers 27.per ceaf in the broad function described
‘as technical and non-fechnfqal. However, one in%eresfing aspect of this

distribution was ﬁofed, namely that in The“ﬁon-fechhical area no volunteer
time was recorded, a fact which suggests that the paraprbfessionals perform
many of the lowest ievel jébs ip The-c[assroom, most of which afe related
to what might cordinarily be cailedrhousehold;chores such as distributing
and collec%iqg materials, moving furnifure, etc. The avoidance by the

-~ ' teachers of non-technical assignments for volunteers i$ healthy evidence of
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the fact that teachers sense that volunteers must be given tasks which are
reasonably challengina if they are to be both motivatad and rewarded for
such activities. The absence of any evidence of non-technical work by
volunteers runs counter to the initial notion stated by manv teachers,
namely that volunteers should perform mainly the housework fungtions of the
classroom.

Because the second corps of volunteers refcrred to above spénf most of
thelr time in identifying and assessing parchular remedial problems of stu-
dents and then of providing remedial instructions, it is not surprising to
note that 41 per cent of the volunteers' time was spent in evaluation and
remediation. No doubt this figure is unusually high for a volﬁﬁfeer prQ4
gram, and represents the specific assignment to reﬁedial work to a degree
nof'llkely to be seen where such a focus in not pfovided.

It is noted that consfderéble gu}dance and support wés given by the
principal and the deans including the sfuaenf services couhséllor. On see-
fng The‘flgures in the table these individuals contended that they thought
that +hé figures were actually low and that in a typical week they would be
spending more than the percentages shown In guidance and supporflacfivifies.

It is noted fhaT the deans performed a number of functions Im addition
to planning and gufdance éhd support, and according to the data spant over
20 per cent-of their time in instruction and supervision.

Probably the most significant observations that can be taken fros +he
summarieé‘are as follows:

l One effect of the additional levels of s?affiﬁg was that teachers

were able to approximately double the percénfage of their time over what
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teachers ordinarily give to instruction.
2. The percenjage of the feacher's time on instruction, when accom-

panied by the percénfages of‘insfrucfional time by paraprofessionals and
volunteers, indicates that in this school a vastly higher proportion of adult
time-is given to instruction than in most situations. Obviously this means
that far more of the instructional services of the adults were given to
meeting individual needg of students.

3, The reasonab]y large percentages of time given to technical and
non-technical functions by both the paraprofessionals and the volunfeérs
indicate Tﬁaf teachers were relieved of many of the non—pfofessional activ-
[tles of the school, a fact which accounts in part for the sharp increase
in the percentage of time spent on instruction.

4, The activities of four of the groups in evaluation and remediation
indicate that fhis function in the school was performéd to a much higher

extent than in typical progfams. The presence of the volunteer corps in

'
particular markedly increased the amount of remedial instruction.

5. A remarkable amount of time was spent on planning, and included
both broad planﬁing and specific planning with students. One suspects that
the fact that +h¢ program of the-school i's new accounts in parT.fOr the
large allocaffpns of time to planning acfiviffes.

I+ would be useful to have comparative data for these teachers if para-
professionals and vdlunfeers were not pre§en+. While such 2 COmparisoh might
not bé possible within this school, it Shéuld be Egssible to fInd ‘a cénfrol

schooll using open space and team teaching, with such school serving as a

control for such comparison,
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A further study which could te conducted within the school under the
existing arangements would be a comparison of the time allocations of the

teachers in time periods when paraprofessionals and/or volunteers were

present in their area with allocations when neither of these two levels

of additional staffing was present. For exampie, it would be interesting

to deférmine whether teachers are able to sustain the aliocafion of their

time in ways which enable them to spend almost half their time in in-
structional tasks.

| The present study is no+ able to deferhine the degree to which the:
allocation of time by the present staff was a function of the individuallzed
prégram, team teaching approach and open sbace areas, or of the additlonal
help provided by the paraprofessionals and volunteers. This question could
be answered if a study were made of Thelffme allocations of teachers with-
in the school who make usc of these extra helpers as contrasted with |
teachers who might agree to avoid using such help for the period of the sfudy.

"An obvious question concerning the fnformafion gathered in this study

has to do with whether the data would be replicated in a similar modified

plan for-differentiation of staff in other schools. Any prediction on

this question must be Tehpefed by the fact that the differentiated staffing
plan, the team teaching organizafion, tihie individualized approach +o>}ﬁ—
sfrucf!on, and fhe open space area, probabfy all contributed to the greater
amounts of time devoted to instruction. In order to produce the effects
documented In this sfudy it is probab{e that these components would be
required. ﬁeverfheless it segmskprobéble, on inspection of the funcfiqns

performed by the paraprofescionals and volunteers, that many of these



75,
could be performed within more traditional secondary school organizational
plans, and such activities would in turn be expected to produce certain
changes in the time allocations of teachers. Ear[ier studies on the effects
of volunteers (Hedges, 1972) and of paraprofessionals (Bay City, Michigan,
1960) show that at the elementary school level additional help has a marked
effect on the allocation of teacher's time, with greatly increased time
devoted to instruction. In view of the data collected in this study ff
sgems probable that the findings in traditional elementary school programs
could be aTVIeasf in paff replicated at the secondary school level.

Because the present project Is part of a long-term study of voluntear
help, a few additionai comments about volunteers at St. Themas More are in
order. At this school in'addiffon To.fhe activities of volunteers docu-
menfgd in this study, numerous general activities more or less unrelaféd to
the classroom or to instruction were also performed by highly committed énd
competent volunteers. For example, some aspects of }he recreational and
funch programs are handied by volunteers. MWany office procedures were
supported by volunteer help. Finally, one of the largest and most inter-
esting activities of volunteers was observed during June 1973 when a team
of Interested volunteers assumed almost the entire fesponsiblllfy for
~arranging the numerdus details of the time-table for the next school year.
This highly complex, frustrating, and +Ime-00nsuming Jjob was done so com-
pétenfly that the principal has reported to the aufﬁor that the only addi-
tional work that was required on his part was a minor adjustment of a number
of perlods caused by special considerations not generallylknown'af fhe time |

the time-table was set up by the volunteers.
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It can be concluded that the volunteer program at S5t. Thomas More
is an important part of the school‘s program, not only as it relates to

the instruction and general organization of the school but also in terms

of contlinuing community support. It will be interesting to observe fthe

ways in which the staff is able to extend and apply the information learned
this year, and particularly to broaden the corps of volunteers who made it

possible to enhance the instructional program of the school.



_CHAPTER 3

Using Volunteers in an Individualized Reading Pfogram

The third program in ‘the present project, entitled Program F, is
based on a plan for increasing the amount of volunfeerfhelp in an individ-
ualized reading program in orde? that the levei of readiness of the student
may beccme the basis for new instruction in reading. A deliberate aspect
of such a pian is a proceduré devélcped and organized by the teachers
concerned for verfécal integration of the students across the existing
grade stiructures.

Because this program was intended to be an.exfension of an existing
program, Vfcforia Public School in St. Catharines (Lincoln County Board of
lducation) was sclected as the school ‘in which to develop it. Victoria
Schoo alreédy had a highly developed volunteer program; jn'facf one of' \
Thevclassrooms at Victoria School was the locale for the radical proposal

dealing with the reorganization of teacher time in the report entitled

Using Volunteers in Schools.

Initially, the teachers of the kindergarten through grade 3 were To'be
involveq in the program. Theﬁverffcal feorganizafion scheme was to be left
in the hands of the teachers to develoﬁ in order that we could find out
whether the éddiflonal Qolunfeer manpower, could in faé# be deployed
adequately bylfhé staff to enable them to get the time required"for planning
the ?eorgaﬁizafion and for meeting the individual needs o% students wifhin
the reorganizational plen selected. Thus, the addifionallhelp was intended
to hegf two needs: planning time for Teaching statt, and additional help

to individual students under the teacher's direction.
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For a number of reasons the greatest amount of additional volunteer
help was eventually devcted to the kindergarten and grade one classréoms
in the school. One reason for this outcome was that the teachers concerned
had already experiehced volunteer programs to some degfee and appeared *Q
be secure about proceeding with them. There also seemed to be a'higher
level of commifmen+,+o the plan by these teachers. Some of the pfher
teachers appeared to be insecure about other adults in the classroom, or
may not have been able to give the additional +ime required initially to
reorganize thelr own work so that they could capitalize on the additional
help. The ﬁrevious program of the school had apparently explored almost
‘completely the available parental assistants in the schooi community, and
it may have been that earlier loyalties Td'cerfa}n teachers influenced
the availability of volunteers for some ofyfhé other teachers. |

Inall, abproximafely twenty=-five parent volunteers were enggged in
a‘regubar basis in the program, each working apﬁroximafely one-nalf day per
week in the school. Of this group twenty-one were.iden?ified basically
with the kindergarten classroom ané the two grade one classrooms. |In
general they worked during the mornings, concentrating Their time on the
reading prdgram. In addition some of them assisted with the arithmetic
program. From_feachér interviews it was deferminedlfhaf the voluhfeers 4
were regular in a+fendance,'dependable in the a;signmenfs given, and capable
of carrying out the Teachér's instructions in the work'assignea to them. Iq
r\éddijion to the regglar corps a number of other parenfs who had other duties
that resfrfcfed their involvémen+ frequen+Iy vislited when they had additional
time and were thus able foimeef variows long-term classroom needs\which

could:be postponed until the time when They,were.aVaIIablq.
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As a result of the planning time made availéble to them the teachers
developed their own plan for vertical reorganization of the pupils in the
prihary divisidn.’ This involved méinly cross-grbuping among the variéus
classroomg, and was |limited almost exclusively to the reading program. The
first childrep to be cross-gréuped_were those who obviously required skills
at a grade level lower than {the gradelin which they were registered. This
neea of course was an outcome of the school's plah for continuous progress
of the youngsters. A Typiéal examéle of this procedure was the placing of
a numbef of grade one children in the readiness units of the kindergarfen
for parficular periods of time.

The second aspect of the vertical infegrafion involved sending to a
higher gra@e level a number of children who obviously were ahead of the
variouﬁ groups in their own classroom and who were sent on a trial basis to
the higher reading level. Some of them were found +6 be not ready for this
program and were returned to the basic group from which they had come.

The third dimension of the vertical grouping was the identification'of
o \ ‘ ,

pupils who could be sent to a younger or older classroom for particular

'skiljs such as vocabulary, phonics, etc. These pupils were fitted into

existing programs at the other grade level, Apparenfly few if any other
special provisions had to be made. This prbcedure %ypified the wo;k-saving
éspecf of the plan for vertical infegrafiéﬁ, in view of the facf.%haf neither
feacher Involved had to prepare addifionalyétk_fgr the ﬁupils coneerned\
These types of transfer of pupils in +he reéding program éontinued
throughout the year. Obviéusly the proéedures required a fléxible\plén of
reorgaﬁiza+ion, oppoffunifies for the teacher to idenfify parficulgr, |

needs of individual children, and opportunities to discuss progress on a

continuing basis with the other teachers. In some respects the organization
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plan ‘actually reduced teacher work because it provlded for a morc efficient
grouping of the children so Thaf‘féachcrs did nofghavG to prepare lessons
for additional smallﬂgroups at The two extremes in the range of reading |
leveis within each classroom.

The ma{n activities of the teachers during the reading period each
morning in?olved diagnosihg reading difficulties, defermin}ng fevels of
readiness for reading and teaching new skills to individuals or small
grOst of children, in addffion, the teachers spernt some time eéch'déy
listening to individual chlldren read. However, Thé bulk .of the oral reading
was heard by the paren%s. In fact, this'. represented by far the largest
use of parent time, and constituted the most important contribution of the
parent to the program, The reading assignmenf for each student each day
was recorded in an individualmprogress book for e&éh pupil. [n this book
;Ee parent also recorded observéfions concerning The child's progresé and
any difficulties encbunferedL“‘ln this wéy the Teacher‘providéd not only
for special directions to assist the voiunfeer, buf‘also was assuréd'af

a continuing vehicle forvcommunicafion about and monitoring of the progress

of +he individual child. The author's observations of this procedufe

leads h|m to believe +ha+ this is an almos+ ideal. procedure for monitoring

pupil- progress and defcrmlnlng the Ievcl of readiness of the nnduvndual,
Iearner. In.adQ|+|on, it proyldes on a confunuung basis an ideal form of .
communicafion:among all the parfies involved. | -

In sfrucfured :nferv:ews Toachers were asked to identify the ssec:flc

Tasks carrled out by volunfbers, parfucularly as Thcy related TQ The

individualized reading program. in order of ?he amount of time qlven by
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parents to the program, the following activities predominate: listening
to individual chi[dren_roading orally;‘askihg individual childrcn questions
aboui the story TEoQIhave'read; praciiéing word drills; inTroducing now
words Yo iodividual pupils; WOrking wi#h'individual children using specific
A Troining ﬁafcriais; marking pupitsi work; reading to groupsvof_children; |
preparing Teacoerhdirecfed materials such as word lists, oiencils, eic.; and
testing indipiduai children on word_recogniiion,‘alphabof knowledge, etc. |
In addiiion,;ceriain parenis printed stories dictated by the children who
were not ready +o'prinf their an stories.. The volunteers also performed
many ofﬁer‘fasks of the classroom which were more or'less unrelated to the =
individualized reodino progrém. These ac%iViiies‘includod drifling in |
‘ maihcmafics, remedial instruction in mafhemaiics, marking pupils® work,
assisting with the hOUSework aspects of the ciassroom cutting sionCiis
en?ering cnforma?uon on various reporfa, holpioq chlldren wiih c|o+h1ng,
working on buliefin boards, e+c | -
| Thc Teachers reporiod a number of imporiani changes Ii¥ Tneirioun work
Moof imporiani to Thn Teachers vas +he faci that Timo was avaiiablp to Them‘
for piannlng Togeiher the reorganizailonal and diagnosilr aspecis of The
program. They reporfed +ha+ much more fime Than in prévuous years was |
glven to discu551ng proarams, iniflaiing and adminisirafing program changes;
assessang Tne growih of inuiVidual students and Lvaiuaiing +he resulTs of
Their acT:vufies and makang revisions as requtrcd tn the proceos they
became: much more aware of the individual neeos and proéresé.of Toe'oupils.;'
Th S bencfif accrued noT only from their own closor working relafionship

w«ih enchiduai sfudenfs but aiso from Tho c0ns+an+ communicaiion in +hc

n
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individual pupil's progress pook; [t was evident fhaf’fhe observations of
parents contributed qreafly to the so insiths abou+ indi\)idual students.
Another bencfit |den+|:nod by +ho teachers was that much more time was
directed to inifiafing now fcarning\and much less to what the tcacher
called routine listening to children read. The reorganization of the

teachers' acfivifies resulted in each session with the individual child

having a deliberate purpose, usually rclated to dizgnosing roadiaggs or

problems, or initiating specific ncw roadihg skilts. Another advantage
pointed ouf‘oy the teachers was +ha+ children.mho needed special help.wcre
no+ only identified sooner but o0uld receive on a one- +o—ono basis with the
foacher or a volunfeer a much’ Ionger period wv+hou+ Tnferrupf;on by ofher
pupsls. The +cachors noted fhaf +he amount of adulT‘+|me»$pen+ with cach
indlvldual was mulfipllcd soveral flmes. . i

| ﬂ s:qnlflcanf finding. in the view of the aufhor vas +hd+ the teachers

wera Pﬁfe 10 |n|+id+e mafnfaln and admlnlsfer bofh the reorganlzaflona|

cham n and +he vofunfccr proqram with a m:nimun of outside help : Durlng;the
ftrs? year in +h|s sc*ool, whcn the volunfecr program was fﬁrs1 organlzed

+n pvodouf feam con*rlbufod sevoral hours weekly to recrunTnng, fralning,

& main1a1n1ng, adapflng and suporV|5|ng the volunteer program, |n addlfvon

%o guv:nJ +he +oacher concerned |nsfruc+eon nn the reorganizaflon of her

" claurroom.' Durlnq mhe curren+ program the outside help was dolaberafely

reduc;d vn order To defermlne wherher +he +eachers could fhemselves mainfaina
The voiun?eor program and at the same *|me initiate and adminisfer the.

reOrgantzafnonal plan whlch Thcv had concelved The surcess +hat +he

kindcrgarTcn and grade one Teachers in parficular had in. carrylng ou+ +his
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program and to the voluntcer activities in thc school, and is evidence

that with é measure of support either froh outside team or from their
principai the tecachers of primary sections in other schools would no doubt
bé'ab!e to repeat iﬁé'experjence of these Teachers_in ordeF fo.mcef individ-
ualized reading needs.

At the samo Time, the rcader should recognize Thqf'somo of the teachers
had ditficulties ia maintaining a vodunteer program and of bqgomming
inVolvéd to a high degree in the plan for vertical integration of Their
ciasses.‘ While one is T&mp+084+o attribute these difficulties to what may
Be perceived as a limited pool of voluntecr help{ a more probable pxblana-
tion 5as to do with +eachef sécurify and the commitment and assistance to .
the program cf cducational 1eaders outside the classroom. i# probably
is unroa||s+|c to oxpecT ThaT a dlv:5|0n of a school can malnfain both
the volunfeer program and a.major organuzaT:on program w:+h0u+ subsTanTual
help:from cither .the principal or consultants. Q

The author proposes.fo exp!oré a similar plan in at leasf‘+w64o+herv
séhools in the forthcoming school year, invol&ihg a pfocedure’whefeby both
The primarv lelSlOﬂ and 1he Junior: division within, each school ‘attempt a. .
suml[ar angytTy with the supgorT of the prrnclpal and onc or more ouTsido_
leaders. N

EVALUAT | ON

Roferonce has been made |n The preceedlng secflons to various aspecfs

E of evalua+|on of the program, namely Teachers'.percepfionAGxﬂThe ab{liTy

and reliabiIiTY of The“volun+eéré"documenfafion.of the ‘activities of the

'volunfeera, The Tea hers' sfafed advanTaqes fo - Themselves, and the. overall

'successos and shorfcomangs in Tho teachers' a++cmp?s to- reorganizo and
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implement a ptan for verficallinfegrafion. The onc aspect of evaluation
which requires further reference is the area of penefifs to students and
particularly student gains,

The general benefits to pupils are neatly summarized in a paragraph
in the final report of one of the teachers..who states,

"We feel that the chiidren benefitted by Tne program. Certainly they
enjoyed it and we as Teachers.?elf +ha+ we were meeting individual needs
and yet not spreading_oufselves Too4+ninly. A greater concentration of
time was spent on particular skills in the classroom because the needs
were not as diverse and wndespread as they normaliy are in a classroom.

By cross—grouplng, rather Than merely by sfredmrng classes, you can
constantly reassess and change the program as the children grow and change

Evidence of the benefits to the student are shown in the formal
_ ;valuafion of student gains Tabulafed in Tables I5 to 26. tn each of the
' Tables‘fne information provided is a comparison befween the growth of the

N , : o
sfudenfs in the grade one program mafcned-againsf éffner-confrol'grodps'or
normative growth da?a in the parflcular area for a one year pertod fhé
confrol TPST da+a are based on'a grade one class |n +he school and a grad95
one class,ln a nelghbourlng schooi. The norma+|we growfh data for +he-
tests empio;ed is Taken dicecfiy’from the Tesé’nofms for Tne-age group.
Incidenfally, it WI|| be notod ?haf both sets of data are qui?e similar,
The avallab||f?y of the confro! dafa on +he grade onhe cIasses4 coupled
with the fact that The grade one pJpllS were in The cenfro of Tho cross;
Igradlng paTTern and Therefore probably der|ved fhe most bariefits from I+
accounfs for The use of +he grade one pup:ls as a qroup for evolua1|on., I+

L.~

is unllkely fhaf “the sfudenfs beyond the gride one levei, whero The amoun+
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of volunteer help was less and the extension of the cross-grading grouping
was more limited, would show as'larée_pupil gains as those registered for N
the grade one pupils. |

Because of the imporfahce to be placed on pupil gains as the ultimate
criterion for the success of the program, and because the evaluafion was con-
cerned WiThldifferences in student gain over an extended period, a comp lete
pre-test and post-test design was employed. lndividuaiiy‘adminisfered tests
were used because of the age of the pupils. The Peabodyfjnd;v;dua| Achicve-
ment Test was used for the assessment of achievement in marhemafics, ’
reading vocahulary, reading comprehension{ and spelling, as well as a total
achieveméent score. These tests were adminésfered under controiled conditions
by experienced research offlcers from the Niagara Centre. Every care was |

taken to obtain fair and objective results. On the bas{s of observatjons of

‘the testing procedures adminisfered there is no reason to suspect any bias

which‘wouid benefit the experlmenfat{group over the normative data or the

-con+ro| group dafa - RTINS o

- One speC|aI ‘feature of fhe tables and graphs mer|+s spec!al affenflon

in both the exper|men+al data and The normafuve daTd The scores are shown for

the mean Vaer of each or three menfal age groups ' The purpose of +h|s +rea+-1

:menf of +he da+a is To enable +he researcher +o compare +he growfh galn, of .

pup|Is in the bo++om Thurd, m,ddle Thurd and upper Thlro of The class, grouped

“on the basis of mental’ age. Obviously +h|s +rea+men+ retains much valuable,

information which'wouid bu lost in’defermining averages for +he entire class -

as'one‘group The procedure has The sacond value of Taklng Info accounf The

*strong~re1af|oﬁsh|p befwep menfal age and achlevemen+

—
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Tables 15 to 18 show the mzan values in the four areas.fesfed for each
of these mental age groups compared with expecfed results based on data
obtained from the combined controi groups. Tables 19 to 22 show the mean
values for Thé three groups compared with the normative values. Tables 23
to 25 show the da%é for the experimental group and the normative values in
graphic form wifh'TabIe 23 showing the total gain for each groqp; Table 26
cshows the grada equivalent of the scores and gains for the meén of each of
the three mental age groups.‘ it should be noted that the totals in Tables
25 and 26 are based on the total-test, and not merely on the totals of the
four sub-scores. The remainder of the test deals main]y with éeneral infor-
mation, the inclusion of which tended to depress the fofaT'scores for the top
and bottom menta! age groups, and increases_fheiscores for Thé middle group.

If.will be seer in Tables |5 TQ 18 that the exper?renfal group showed
“larger .growth gains than The.confrol groups in “tha Three.readfng sub-scores
and a.]ower_gain in mafhemafic_sub-scqres.A,In'Tables I9'+d 22 one‘nofes'fhaf
the experimental group showed growth ré+é5'h}qher than The7éorm§fiyé vélues j
in atl but four instances, two being of . equa\'ré*e and The-bfher two lesser
rate (for The middle mental age group in readtng comprehensuon and for the
lowest mental age group in spell ngd. o | '.g“'

The gains in the four aroas mea~ured and The +o+a| growfh gains, shown
graphncal!y in Tables 23 to0.25, provade Thm reader with the best genera! picfure
of The comparaflve growfh gains of the experlmenial class with normaftve values.
Cerfalp Iarge ga}ns,_parflcularly ln the two areas of reading andfln Spelling
are obviously impreééfve. .When one notes that it is in These areas 1ia+ fhe

rreafesf conccnfraflon of paren+ help occurrea, and’ Thaf “the speclal reorganlwﬁ

zaTJon_was related to meaf:ng_needs in +hese areas, one can attribute a !arge--
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TABLE 15 Mean Values of Peabody IndividUaI Achievement Test, Mathematics
Subscore for Three Mental Age Groups in fach Class, Pre~test
and Post-test,

M.A ‘ PRE-TEST POST-TEST
AL 3 S - i
GROUP N -M.AL | MATH M.A. | MATH

© e - et o e—
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High |13 87 22 99 32

Expected

| ' Low 4 7 S
L - (based on 2 | o | 1o f] 8 | 25

controis) ! mig 17 83

23 - 90 32

High 14 106 24 116 34

" 50 ' : N

Sy

40

RAW SCORE
W
L=
3
: L4}
Ol
e+
D
n
—+
N\

N
AN
N

- - ——

E{‘r i =

T 5#;"  dim . _ ‘ . N | 4
LR S A PR i : -;,/’/ ‘ » . 1 ¥
’ ey Lyl ‘ : : -Pre-fest: . :

T N 10 .80 90 21000 - - 110 120"
A R S MENTAL AGE . -

Expérlmenfal

o ‘ ; | i -m == = = Control Group
i . . .

A st e S s o



88.

TABLE |6 Mean.Values of Peabody Individuai Achievement TeST; Reading
- Recognition for Three Mental Age Groups in Each Class, Pre-
test and Post-test.

o R
PRE-TEST " |l POST-TEST
i M. A, — yome
LY N - . '
CLASS 6rouP | M Il M.A. iRecog. { M.A. |Recog.
e -
Experimenta Low 14 73 i5 82 24 ,
| Mid | 13 80 20 92 30
High | 13 87 23 99 | 35
Expected ' . ' _
| Low |14 70 6 85 26
(based on 2 — —
controls)i mid | 71! g3 17 90 | 28
High | 14 1| 106 16 16 26
50 -
40
| HlFL Rt
& 10 '//(///, ' '
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TABLE 17 Mean Values for Peabody Individuai Achievement Test, Recding

g Comprehension Subscore for Three Mental Age Groups in Each
Class, Pre-test and Post~test.
A Vo0l pre-test L W posT-TeST
. CLASS RS B P i L
GROUP i N o |
, “ o O LN A Comp. g M. Comp
Experimentsa | Low 14 41 73 i5 T! 82 1 22
f— e o
Mid 131 80 19 92 | 27
High 113§ 87 | 22 99 | 34
!
Expected
(based on 2 Low 14 70 16 . 8% 26
controis)
eMretSt mig 17 {] 83 6 90 | 26
1 High |14 106 | 16 e | 27
50
{
© 40
: ! /
’ &’ l/‘
] ( i
. O . : 4
& 30
= | - Post-tdst N .
é v ’ )2',4’.’_ B el Bandiienadi el St
20 ’ — ‘ , ,A‘;;/ .’
B i B e sl
: Pre-test
: 10 - ‘ , ’ —— -
70 . 80 .90 " 100 110 120
MENTAL AGE S .
~ Experimental
-( B SR _'}]l o AU o ' - - %= - Control GFobp
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TABLE 18 Mean Values of Peabody (ncividua! Achievement Test, Speiling
Subscore for Three Mental Age Groups in Each Class, Pre~test -
and Post-test. ’

| A PRE-TEST POST-TEST
CCEASS b erouP [N L A, | spett ]| MaaL | spell.
Experimental | (o - | 14 73 15 82 21
, Mid 1310 8o | 18 92 | 27
High | 13| 87 20 99 29
i Expected . |
(based on 2  Low 4. 70 18 85 24
| .
controls)i .y 17{] 83 | 18 90 | 28
High | 14 106 | 19 e | 26
50 ~
3
40
W, L
o i
o Sl
O , % 1. :
n 4 . < y : i KR o
- Post-test | =~ W = — e
| os f es | 4//;:;:”V’A e ) ‘ o
20 - ? — —e——t- — ‘; e
: l fr y /"—/“/.v e | e - v":'__:" KB .“ ]
| *’f’f/’ R 'Pre—#esf e '
1Y — — . _ _
70 80 % - 100 110 120

" MENTAL AGE . .
o Experimental-

- - = = = Control Gron
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Comparison of Mean values of the Peabody Indiidual

TABLE 19 :
‘ Achievement Test, Mathematics Sub-test for three
Mental Age groups In the experimenta! classes, Pre-test
—z Postetogt LLQJWHA a .
o ' PRE-TEST POST-TEST
M.A. - :
CLASS GROUP | N | M.A. | Meth || M.A. | Math
Exper imental LOW ‘ 14 73 14 82 M
MID |13 16 || 92 | 26
s {_HIGH 13 817 224199 26
Low | 14 |} 73 14 18z | 2
‘(Normat ive ’
MID i3 80 16 92 - 25
HIGH 13 87 27 99 31
y = - — —
- 70 BO 90 100 - 110 -
Mental Age
| B “.;Experin\éhfal
"~ Normatlve

" Post-test level-smemmmewen



TABLE 20 Compasrison of Moan vaiues of the Peabody,individuai
' - Achlevement Test, Reading Recognition Sub-test for
three Menta! Age grdUpstn the experimental ,classes,
Pre-test and Pozt-1est, using Normatjve Data.
, PRE-TEST POST-TEST
MA. ¥ : '
'CLASS GROUP N M.A. }Recog. |} M.A. |Recog.
Experimental LOW B 14 73 15 82 24
MO | 13 |} 80 20 92 | 30
HigH | 13 ﬂ;at- 23 llog | 35
LOW 14 73 15 82 24
Normative . _ ——n
Moo {13 {0 20 [le2 | 26 ‘
HiGH |13 |l87 | 23 |93 | 28
50 4
\40 “ o . . .
o ‘ j : L
[V i PR
0
O a - i
[72] ; —swjl’/ ] g /
5 30 ! Post-test ..
oo " LA
_ . . L
20 4 : : // . 5
70 . %0 .00 10
g Mental Age
" Experimental
. "Normative = - - ‘
-+ Post-test level-sw=eweo—m-
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rehisvement Test, Reading Comprehension Sub-test for
“ihiee Mental Age groups In the experimental classes,
{*re~test and Post-test, using Normative Data.
PRE-TEST POST-TEST
- M.A, -
CLASS { GROUP N || M.A. | Gomp. |} M.A, | Comp.
Exper Imenty L:t’l*ésiv 14 73 15 82 22
MiD |13 | 80 19 92 | 27 |
I s M ] 22 99 34 |
\ ] LW 14 73 15 g2 | 20
INormativa ‘ 1 —_—
\ MiD ] 13 80 19 92 28
HiGH | 13 ]I 87 22 99 30
50
| AN
: N
40
o -
o »
9 ‘. /
é 3 1 Post-test -
20§
pd Pre-test
IC{‘}‘ r r——- ...T._w'.... R
' ‘ 70 90 100 B R 1 ¢
‘Mental. Age
, a _ Mnxperimenfal
L " Normetive S S
o L Posf Tesf !evel——-----—--—'"

TABLE 21 Comparison of Mean Values of the Peabody Individual
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TABLE 22 Comparison of Mean Values of the Peabody Individual
{ " Achievement Test, Spelling.Sub-test for three Mental
' Age groupgs In the experimental classes, Pre-test and
Post-test, using Normative Data. '

-

v

PRE-TEST - POST-TEST o

CLASS

P-4

M.A. | Spell.|| M.A. } Spell. o

r*
)
i
a
~J4
=

15 :
Experimental CT 82 _ 21

- MID 13 18 92 27

80
HIGH 1-13 1l 87 20 1199 29
LOW 14 1 73 15 |l 82 23 A

~J

Normative

M0 |13 18 || 92 26

&

Hih |13 |ler | 20 |l 99 27

0 |

30
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L v AR : o ¥ Yo - N aasoancad R e
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part of the gain Toifhe reorganizational plan and the vbTaneer help, indi-"
céfing an overall ;uccess of The program in terms of pupil gain. .

An analysis of *he pupil gains based on grade equivalen?s is equally
impressive. As noted, in all but four of the twelve cases studied gains in
excess of 1.0 years' growth was documented, with. two of the remainder being
.0 years, and the other two being .9 and .7}years,Aone for each ,of two' menta-l

~age groups. Soma of the groﬁfh gains, par?icularly in reading recognition
aﬁd reading comprehensicn are outstanding. The'greafesf gains in these two
areas were made by pupiis in the highest ﬁenfat'age group, & finding which
suggesfs that the volunteer help énabléd this Qroup to proceed with new
vocabulary at a higher rate than expected. The‘éhthor also anficfpafeé fhafi
these pupils were most inclined Td seek additional heip when needed,.fafher
than to wait for the feachers and volunteers to identify their feeds. The

_ . ' ) : ~
greatest overall growth gain, however, was made by the middle growp, an out-

come which repeats the finding in *he .previsus volunteer study in %he same
- school. Again, the teachers' own dally observaffOns predictad this 6u+come;
the teachers stated that the volunteer program enabled students in'the middle
of he group, who ordinarily are overiooked, to receive a fair share, of
adU!T attention. No doub?gfhe reorganizational plan, Which demanded a con-
stant monifprfng of pupil progress, also confributed to the increased attention
to the middle group. |

This program haé demgnsfrafed +ha¥ a division of a school éan plan and
initiate a reorganiiafional change and can-also mginfain and administer 2
volunteer program, and can combine these two activities to produce demonstrated

pupii gains over both a control group and the normative gains for the grade

tevel concerned. A program of this Kind makes two contributions that are of
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concern 0 teachers: greater oppgrfunifies to work with other teachers, and
demonstrated improvemants in-pupil growih., For these reaséns a study ﬁf this
kind if‘widely disseminated should improve both teacher satisfaction and pupil
performance in many'scnobls.

The fact that the feachers in #ﬁis program*wére able to bring about
these two related fnnovafions with a minimum of outside administrative or con-
sultative help encouraées us to recommend the pronFam'To other schools. ‘How-
ever, teachers are no+ fikely to- brung about *his klnd of double—headed change
without a measure of support and encouragemenf from both Thear prnncnpai and
outside consultents. Educational pollcy within a sysfem must suppovrt this
kind of program if there is Td be any hope_+ha+ teachers will expend the
time and energy required Té implemen% it. Evaluation practices within the
schoo' 5ys+em must focus on direct evidence of s%udenf growth if teachers are

_to be expecfed to implement programs of this type. Fiﬁéjly; The_idea of.

: caplfaixzamg on volunfee* assistance in a school commun1+y must receive con-
tinuous approval and suppor+ from educational leaders lf teachers are to |
continue to explore +the ways in which such assistance can be utilized to
bring about improved programs. |

| .ln concluSion, thi's report establishes that the three relatjvely smail
and Iimited programs -in this project have brought about improvements in scﬁool
practice. However; the preparé?ioﬁ and di;seminafion of this re;or% alone will
do relatively little to change general school.pracffce. The Niagara Cen%re
wili continue to disseminate the resulfs of this projéﬁfé in cooperation with
the Ministry and with local school officials. But if the implications of this

anc¢ sim!lar projects are to produce real benefits in schoois throughout the

EKC

o Proiaed y G - . ’ \
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province the author bc||eves that the Ministry mus+ continue to encourage
both ‘school boards and its own consulfanfs to sfudy, evaiuafe and encourage

projects which demonsfrafe practical benefits in schools.
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“APPEND I X

General Ndde?
Some Suggested Tasks for Voluhteer Parents

Some Special | deas

Sample Recruitment Letter

Recruitment Questionnaire

'ObJect:ves, Advantages and Potential Outcomes of

Parent Volunteer Programs

. General Bibliography

Selected and Annotated Bibliography

Taxonomy: Classroom Observation Schedule
Manual foﬁ‘Categorizing Functions

Volunteer Talent Bureau Questioﬁnaire
Mlnlstry of Education - Bill 128 Ammendment -

Schools Administration Act
|

. Teachers‘ Federation Board of Goverror's Approva¥ of

Panent Volunteers.

. Hal ton Gounty Board of Education - Student Volunteer

" Anecdotal interview Form.

Halton-County Board of Education - Teachéf Anecdotal
Interview Form: Re Volunteers

. Volunteer Assistahce in Schools: Heip Or Hindrance?

March, 1973. o - ;

. Parent Involvement at a Small Neighbourﬁood School,

September, 1973,
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v  VOLUNTEER PARENTAL ASSISTANCE PROJECT

H. G. Hedges

Niagara Centre, The Ontario Institute for Studies in Education

AN OPERATIONAL MODEL

The operational model for developing and implementing a
program of volunteer parental assistance in elementary schools is .
presented as a comprehensive plan which can be applied or modified
to meet the conditions and needs of "any elementary school that wishes
to formulate a systematic volunteer program. The' model has been ..
implemented successfully in a number of schools with minor modific~
ations. ' ' 3
Because any plan reflects certain objectives, the major
goals of the present modei should be identified. They are the en-
hancing of pupil achievement as an outcoms of improved parental
attitudes; improved home-school communication; significant additional
help in the classroom; and the improvement of parents' '"teaching'f
skills. S '

it will be noted that the phases, and steps and sub-steps ,
of the model arc in chronological order. Also mentioned are proposed
materials at points where they apply. The initials S, P, T, and V
refer to the groups or persons who bear the main responsibility for
initiating and/or implementing the step, namely: Staff, i.e. prin-
cipal and teachers (S); Principal (P); Teachers (T); and
Volunteers (V). o ' :



OUTLINE OF THE MODEL

PREPARATION PHASE

1
Analysis of readiness ' o . - (P)
2. ldentification of the major needs of the schoo! (s)

' . . . B . .
3. ldentification of alternative solutions, including
volunteer assistance . , _ (s)

. ’ ' . . . .
L, Discusdlon of potential of volunteer program
- - study information concerning existing practises (S)

- - add books; manuals to professional library :
(see bibliography in appendix) _ (s)

- » visit established programs (optional) o ’ (s)

- - gather information concerning objectives _
(seec objectives list in appendix) ’ (S)

5. Decision to proceed with plan-

‘-~ - reach general commitment: - S \ ‘ (s)
~ ~ identify pérticipating ctaff members | (s}

6. Agreement on objectfves of proéram .
" -« - set up an order of priority of major objectives (s}
7. _Identification of guidelines for long-range eva]uation.of priogram (S)

8. Preparation of iist of initial tasks for volunteers
(see initial task lists in appendix) _ , : (s)

RECRUITMENT PHASE -

1. General information meeting with parents (optional) ' o ' (i)
- - involve existing parent organization (optional) : ~.(9)
. , IR _
2, Decisions on recruitment policies _
-~ ~ test policies against objectives . , (S).
1 ' . . : :

- - decide on genéral types or poo]é of volunteer service
(regular, on-call, talent bureau) . . . (s)

3. Preparation of recruitment letter with attached questionnaire
 (see sample letter and questionnaire in appendix) (P)

Lk, Organization of files of voiunteérs'in each pool (p)

5., Evaluation of recruitment procedures
- -~ publish list of volunteers to staff ' _ (P)
- assess success of procedure ' ‘ (s)
~ - plan, if necessary, to enlarge initial pool by alternate recruit-
ing procedure, e.g., teclephone, interview, or home visit (P)

[
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initial mrwting with velunceers

~explain objuetives, advantagee of plan S , (s).

oviline. jener il nrocedures

< oongwWer major aancerns of parents , ' : (s)

= difedss golicies concerning assignmont, responsibility, . _
ceontidentiality, attendanca procedures, etc, : (P)

hY A

fiugiymmeat (or zelection) of volunteers for each teacher or team (s)
Proparation of reails for volenteer participation

: - .
- o= eghan’ Tehorolo and rosponsibility of volunteers . , (T)

wonbarid s diseinloe and drocedures » (T)

Prelimitary visit/r; o valuntsers. to stsigned areas (T,v.)

W Mvours prnar omo e tdinizad on, supplies, etc. ' (T)
. o - '

TUeyacy Jotcene irnitial tasks ' (1)

PO [ PRI - LAY \11 ot rq“nr;‘ o~ - (T,V)
n"':.." ) 0 H

oS (™)

Lonvres o © ol commuenication - (7))

o aienstvotenteer 's activities : : ' (T.v.)

121

a4 assithents . - . (T)

cocwvide araning for tasks whore nececsary ; (8}

~

brote canheritiessand public cencerning initial phase

Gip eme g iig e
AT ERERLE FE

‘

1.

2.

Subsigiont roulles participacion by schaduled volunteers - (V)

Frocedures for Ypremsting® volunteers to imore demapding tasks

~ = 2s53ess Thility and relizbility of volunteer and needs of the
clasaroom ' ' y '
‘ : S
©ocwemrnine and reflect interests of volunteer (m)
= aninfain coen cowrmunicetion (T, V)
. .

N | oL o . . .
Pleanieg of irfarrs] to2ining sessions as required to-carry out
specitic roles iremedial, avdiowvisual, library procedures, etc,) (s)

7§

«
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3.“ Planning of informal training sessions as required o
to carry out specific roles (remcdxal audio-vistial, library
procudures, ete.) _ ‘ : R (s)
by, Procedures for deafing with major difficulties

- -~ maintain frank duscuss:oﬂ of concerns and rcv:sg

tasks as required . : \ ' (T
! . . .
- fg—assign certain voluntecers after. consultaticon with staff '(P)\
A .
- = recruit from on-call corps to Fill fn for emergency absenteeism (P,T)c
5. Procedures for involving ''on call" pool‘(a) as replacements;
(b) for special periodic needs - ' - - (P)
|
6. Procedures fof classifying resources of “talent bureau' and '
. making information available to staff ' (P)
| - ~ plan genéra] ;rocedurgs‘forbcontact with'resource voiunteers (s)
. ~'considér u;e of 'a‘vo!u'ntr ar for contacts : o - (S)

i

7. Attcnt;on to: staff requcsts for addltnona] regular assistance

- - conduct second ''wave'' of rccruntment (P)

- = explore possibility of voluntecers as recruiters (P)

{ ~ = 3SSESS possub!c transfer -from other pools to regular pool (P)

o EVALUATION PHASE.
o 1. Deveiopment of éva]uation procedures | 8
-~ ~ reaffirm priority of objectives :.‘ . (s)
, E v o ‘
~ - analyse effectiveness of daily evaluation and communication - (S)
+ - identify, main criticisms and weaknesses ' . (s)

2. Meeting of principal (or staff) and volunteers
‘ after initial impleméntation

- - establish a'purpose and suitable interval afﬁe% initial meeting - (P)

- - explore informally expressed attitudes and cutcomes from parents'.
point of view , . , (s,v)

-~ = discuss cn|tnc:sms, suggbst}ons, and questlons from ,
volunteers : : (S,V)




3. Assessment ‘of outcomes of above mectungs, and modlfacatlon of _
proccdures as merited . : (s)

b Forma] cvaluation in » keeping WIth priority of ObJGCthOS(6 10 months)
~ « assess attitudes of parents, eachers, pupils o (s)

~ =~ 3asSess Lffectlvuness of voiuntter service on extcnsnon of”
help to teachers - (S}

. ’ ) .I . 1 . ’

- - measura changes in teacher activity, i.e.,, time spent in various
functions (see taxonomy, observation schedule, and manual) : (T

- - measure changes in amount of time spent by adults with individual

pupils _ _ . ;/(:5. | _ (T)

-~ = measure changts in amount of time. pupils Spund |n mmJOF activities
.g., oral reading : . . : . (T)

i

assess éffects of program on pupil performsice (s)

5. Evaluation of the model

" EXTENS1ON PHASE L -

1." Revision of model in light of evaluation.'_ o ‘ , (P)

2, Analysi% of need for special forms of coordination of program

e S St S

~ ~ assess additional administrative load . (p
- - consider re lationship to existing parent groups (s
+ - consider use .of pne or more volunteers as coordinators (s
- - a551gn specific coordination ro]gs to staFr : \ (S
. . . J/’
3. Addition,of subsequent groups of vqunteers ; .
' "+ -~ assess need for additional help o - As)
~ ~ assess use made of on-calil and ''talent burecau' pools =~ . - (S)
- = record other major changes S ' (s)
4. Procedures for transferring certain 1earn|ng act|v5t: 5 to homes
(optional) ~ o _ .
= - organize group tra:nnng 'sessions s . (s)
~ - prepare or prOV|de parents' manuo] . o ‘ (S)
B . : . L _
- = hold problem sessions e L ' (s)
- = involve parents in evaluation of their work - S © o (s)

5. Extension of model to meet broader or more specific needs

~ = 13SSESS potent:a1 for spccna]lcducatnon, individualized

instruction,  supervision to permit staff tlmb for “curriculum. (S)
development etc. o | . '

6. Poln cies and procedures concerning vns«tors (teachers and others) (s)
wash:ng to obser ve the program. -

FRIC . —  f

s e



Development of basic organizational structure needed to;utintéin
program into new school year without ''re~starting' the model

Considération of formal recognition of velunteers' service

Preparation of year-end report to board of education, press, parents
and the community : ,

-~ consider value of having an oral report made to board’by
a committee (principal, teacher, voluntecer parent)

~~ invite piress to observe and describe program
~~ document major aspects of program for 'school records, to

include samples.of forms, materials, and letters used during
the introductory year '

(s

(s)
(P)

{P)
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NITAGARA CEMTRE, THE ONT INSTITUTE FOR STUDIES INEDUCAT 1ON

Some Suggested Tasks for Volunteer Parents

Mote: This list is not complete. We would appreciate ybur contributions
.to the Iist. The tasks listed are not equally applicable to al!
grade levels. Many of these tssks would not be -Inltial tasks for
the volunteer, but rather would be ones that volunteers could be
assigned as they demonstrate ability and retiablility.

Clerical

Collecting tunch and milk money
Requfsifionlng:subplies

Keeping attendance records

Filing reports

Writting for free materials

Maintaining pupils' cumulative records
Entering marks in record books

Avefaging marks

Entéring marks on report cards

Keeping records. of books pup[!s have read %
Keeping inventory-of equipment and supplies
Preparing séaflng plans

Preparing library cards

Typing, duplicating stencils, etc.

Typing chiidren*s stories

-Typing, duplicating class newspaper

.Typihg, gup!icating schoo!l open letter to parents

Duplicating scripts for plays, etc.’
Mainfaining'a flle of representative work of each pupil
Fi]ing resource materials for each unit

Setting up parent-teacher interviews



Classroom Maintenance and Administration

| Supervfsing seatwork
Supervising work areas
Mixing paints, estc.
Assisting with art aprons, drop cloths, etc.

 Arranging instructional materials for lessons

Distributing, collecting, washing, storing equipment
Superviéing cleén—up time |
Assisting with coats, overshoes, etc.
keeping bulletin boards neat and current
Maintaining general housekeeping of room
Assisting with blackboard care
Wrifing assignments on blackboard
Preparing kindergarten refreshments
Arranging interesting study areas, such as reading

area, science corner, etc.

General Non-Instructional

' Assembling related suppiementary books
Selecting films, filmstrips for lessons
Assembling, se{ecfing‘picfures'for'tessons//////
Proofreading class newspaper, etc.
Coltecting test papers, projects, homework, etc.
Assembling resource collections, indexing and storing,

e.g., artifacts, minerals, teaf prints, maps, etc.

Organizing a master picture file
Organizing a 35 mm filmsiide file
Organizing filmstrips into ah infegrated collection,

catalogue and card file
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Obtaining specific materials for science, soclal
studies lessons

General supervision of classroom at specific fimes

Supervising indoor games (breaks, rainy days, efc.)

Checking library books in and out \

Helping puplils s=2lect library books

Making arrangements. for special speakers

‘Supervising Insiructional games (e.g. math games)

Displaying pupil work in various ways

"Performing rouflne health tasks-measuring and_recording
helght, weight, routine eye chart

Administering routine first-aid '

.A++ending sick or injured pupil

Telephoning re sick pupil; taking child home ﬁﬁ@n'neqessary

-Accompanying injured child to doctor, home or hospital

Telephoning re absentees

| Telephoning, if necessary, to verify notes re pupltl
leaving early, etc.

Supervise club meetings _

Asslsting or supervising special pupll committees {con-
structing, rehearsing, experimenting, etc.)

Halping pupils settie quarrefé, disputes

Helping in organization, rehearsal, etc. of programs,
assemblies, etc. -

Seirting up special exhibits in classroom or school

Supervise Individual study carrels

Monitoring study hal!

Caring for pre-school children during +eé¢her-paren+ con-

- ferences, etc.
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Helping supervise field trips
Assisting with special 'errands'

Supervising tests.

o

Audic-Visual Asslstance

Instructlonal

Ordering, rewinding, refurnlng films etc.

Reproducing saund tapes

Setting up and removing AV equipment

Oﬁeraflnq projectors

Organizing, instructing pupils as AV operatcrs

Preparing overhead projectuals '

Reviewino fllms filmstrips

Preparing brief introductions as background for viewing

Maintaining AV equipment (oiling, cleaning lens and gates,
checking lamps, cords, etc. on reqular schedule, such
as once per month). Perhaps one qualified-father would
do this.,

See also suggestions re master picture file, 35 mm slide file,
and Integrated fllmsfrlb flle and catalogue

Prepare cataloque of resaurce materials in school and
speclial resources (persons and materlals) In the

community,

Preparing objective tests, £g. spelling lists, marking
tests.

Preparlﬁg pupils' profiles

Checking homework

Checking record books using teacher criteria

Observing, describing specific behaviours
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Preparing instructional materials--frash cards for mathe-
matics and reading, cutouts, cewing cards, alphabet
cards, dril! card sets, fransparencies, models, etc.

Collecting, organizing, arranging displays Yo be‘used “in
lessons,

Teaching a group to play an instructional game (e.g. math
game)

Preparing special Iearninglma*erial to meet individual
needs or differences, e.g. speclal study guldes,
sample programs, taping, reading or math material for
less or more advanced pupils, etc.

Teaching or re-teaching speéific skills or concepfs'*o
special groups

Tutoring individual pupils

Helping individuals with work missed because of absence, etc.

Reviewlng content, skill of previous lessons

Repeating parts nf lessons for siower learners

Assisting puplls wlth speciflc learning tasks and recording
in book or file for individual

Assisting with routine spalilng, punctuation on request as
puplls write stories or compositions

L]s*enlng to puplis read orally; record difficulties

Instruct pupils in proper and safe use of toois and equipment

Teach etflquette, good manners, efc. to small groups

Listen to pupils read their own stories

Prepare spaclal demonstratians in art, science, etc.

Provide musical accompaniment
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Tell stories to groups or class
Assist In group discussions
Help.puplils discover and select research and reference
materials '
Dictate spelling, number drill work, etc.
Sunervise groups In laborafory work:
Write assignemen+s, etc. om blackboard -
Drill individuals or groups with word,'ﬁﬁrase, phonetic -
| mathematics %Iash cards, ldentification cards, ete. .

Prepare and present lesson or uni%.on an enrichment or

special interest topic. ;

January 28, 1972,
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VOLUNTEER PARENTS' ASSISTAMCE PROJECT

H, G. HEDGES

NIAGARA CENTRE, THE ONTARIO INSTITUTE FGR STUDIES [N EDUCAT LON

SOME _SPECIAL IDEAS

Note: HMost of these idea? will not apply equally well in all situations. Also

man9 of them do not4apply to the initial stages of volunteer assistance, but may
be both practical and useful later on as volunteers demonstrate ability and
reliability. vThese ideas tend to be rather general in nature. For more
specific ideas refer to my supplementary list of classroom tasks.

1. ‘No teacher should Se expectéd to involve parent volunteers until he/she
wants their help and is able to identify varéous tasks or roles that volun=

teers can perform.

2. It is advisable td begin with one volunteer, who is preparced to work onc-
quarter or one-half day per week on a regular basis. With exﬁerience, volun=
tecers may be added for other parts of the week, and/or more than one voluntecer
hay be engaged for specific periods.

1

3. Before the volunteer is brought into the program he/she should meet

with the principal, and if possible, with the teacher, at which time general
school policies shouid be considered, the aims of the volunteer program'
should be discussed, the interests and abilities of thc voluntecer should be
ideptified, and the fact should be cstablished that because the principal and
teacher are respons}ble for the program the volunteer will work in keeping

with school policy and under the guidance and dircction of the staff.

L, All parties concerncd should recognize that misunderstandings and por-
blems can usually be avoided if an open climate for communication is estab- :

lished and maintained.
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5. All parties must realize +ha+:voiun*eer assistance programs inevitably
result in some degree of sharing of privileged or confidential information
about pupils, the teachers, and the school. Tn avoid problems, émphasize
+ha+ with respect to such Information the assistant must maintain a profes-

sional attitude, and that in fact his/her increasing involvement in the

proqaram will be influenced by the reliability shown.

6. Most volunteers will be motivated by intrinsic rewards, mainly the
satisfaction darived from knwing one is making a worthwhile confr?bufion)
The vdlunfeer, then @usf experience success in doing a2 worthwhile amount
of significant work. Consider then, +hé following: (a) making sure thare
is enough for the volunteer fé dn, preferably with sllghfiy more work organ-
ized than can be accompfished in the time available; (b) arranging some
‘reference by the teacher to the importance of the volunteer's work to tha
class; (c) providing for 'feedback” by the teacher, and where aporopriate,
by the pupils to enable the volunteer to evaluate his/her contribution;
(dY the identification and qradual “promotinn™ to more complex, demanding
or responsibia tasks as the volunteer becomes able to handle them; do not

assian tasks that are ton difficult.
|
!

7. Periondically I+ may be useful to recognize volunteer aid !{n other ways;
reference at H& S or P T A meetings; article In newsletter or newspaper; a

social avent:; an annual report o the Board of Education; etc.

8. Consider the possibllity of encouraging volunteers fo recrult others

Iinto the program as needed.

9. Consider values nf having a special work area In the school where the

volunteers can work at special tasks.

[ R
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[

0. Decide on the staff-velunteer relationships, e.g. coffee breakd: staff

rocm, etc.
Li. Establish a ciear policy for occasions whan a vcfunfaer'is unable to
be prasent.
2. When a vnluntear assists morc than one classroom, or seQeral members
of a Teaghing team, decide in advance how his/her assistance is to be
ailocafed.
I3, 1n addition tn specific classrnom tasks, volunteers might assist In
méefing some general needs Thaflmay exist in @ school, as follows:

a) Maintaining an individual file for each pupil, Represeﬁfaf!ve,
samples of the pupll's work, poriodic tests, arf} cqmposlfiohs, reading
Itsts, atc.. shpuld be dated and filed weekly in the fite, This flle pro-

vides data for pragress.reports, diagnosis, and parenf—feacher Interviews

and enables *ha teacher to "keep track™ of the individual's work and

progress. Place work daily In a box for filing weekly by a volunteer.

';b) in some schools that use volunteers to assist wifh»indlvidual erk,
each pupil has an individual progress record book. In it the teacher wrives

. )
brl?f notes or assignments for the volunteer, relating to particular needs
! _

" l . '
of the pupil. The volunteer records tne success or pregress of the pupil
affér the assignment has been carrled out, and returns it to the teacher.

Thﬂs record book is also valuable in parent-teacher interviews.

s | .

é c) Librarians and library resource teachers make good use of volunteers

i .

in,cataloguing, carding, shelving, and repairing books, thus freeing them
L

| .
- for more time in helping teachers and pupils with reference work, planning,

and organization of resources for teachers' unlts. !

IToxt Provided by ERI
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d) Onc‘apprbach.to the continuous nced for good pictures to uée'in
lessons is the school or library picture collection. Voiunteers can assume
most of the responsibility for ‘preparing and maintsining » master picture
file. Pupils arc good picturc co]leétors. Make decisfons about criteria

for sclecting pictures, staendard mounting, aléhabctica or subjecct fi{ing,

/

and borrowing and returning proccdures. ;
;e

c) If ydu have a fafrly lerge filmstrip collection, therc prebably is
a nced to integrate it by sﬁbjccts, and to develop a card catalogue of
titles and cross-references. A capable volunteer could organize and main~
tain this file with staff dircction. A similar service might be organized
in duplicating, housing, filing, cataloguing sound tapcs; Refer to De- :

partment's taping service for idecas,

£) A wealth of 35 mm colour slides is avilable (as originals or dupli-
cates) from distributors, teachers, parcnts, local photographers, etc.” The
drawback in using them is usually a lack of organization and filing. Now
available are inexpensive 8" x 11" plastic sheets with 20 pockets for -
slides. 'Thcsc'can be filed and sfored in regulor 8% x 11" binders, and
can be indexcd by sdbjcct, ccuntryior other ciassifi;ation. A volunteer
could organize and maintcin this sefvice,'uhder suécrvision of a librarian
of teacher, |

'g) Vqry finc 1ithogrephed rcproduct%ons of great art (01d Masters, Cana-
dian, Modern, etc.) are availzsble at modest cost (e.g. $5.00 - $10.08) .
from various disfributors. A school, or sévcral coo;crating schools on‘a
rotation basis, may wish to cmp]by thié method of developing art apprecia-

tion. Donations may be made by individuals or by H& S or P T A (an idecal

investment by such groups). Onc or more fathers could be recruited to

PN

,%
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construct or select an inexpensive siandard frame, and to mount pictures. '
A votlunteer could manage or assisi with general organizaticn and mainten-

ance.

A related oroject is the preparation of 2 number of standard inex-

pensive frames and matts for displaying in school halls, typical art work

of pupils. The use of a standard maTTAand temporary mounting pfocedure

enables frequent changes tg he made. A volunteer mlghfiassisf with or
) z R - b

manage this project. IR i

: _ : _ : }

- o ‘:‘, 1, £
h) Some schools mainiafin a currewinmsfer—pupiu file & fnprménenf

N H

mo{ TJd alpha~ )

pupil history file. The ﬁormer uses a card for edeh pupilé
betically on 2 Rolodex whéei for quick reference. The ca a. ma@ show address,
parent’s name, sibliings in school, a small photo from a class plcture, efc.
When a pupil leaves the school by graduaflon, Transfer, etc., approprlafe

data Is recorded and the card is transferred to a history file which pro-
vides a permanent fecord of puﬁi!s having affénded the school.

i) lnsféad of relyiﬁg on vour memory to recall the tasks you wish a
valunfeer to perfofm, +ry posting a large envelope inte which you can drop
brief no+és as various tasks occur to you. Then'you add *he volunteer can
together establish priorities among the tasks assigned, and the additional
‘tasks will ensure that the time of Tﬁe volunteer will be fuliy.uscd. |

‘ J) In several schools In CTnciﬁnaTi every pupll transferring into a
$chool‘|s identified for a time with a volunteer who assists him in adjust-
Ing to the school and the program.

k) In Minneapolis several schools have cne or more volunteers who help
identify, catalogue, and make arrangements for speclal resources (érflfacfs,
mode|s, materials, products) and special people (artists, acfors, musicians,
skilled craftsmen, hébbyisfs, collectors, naturalists, scientists, histoeians,

wloneers, ethnic represenféflves, atc.) to come t~ th~ school or to arrange .
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or accommodate field visits. Frequently cthnic representatives can con-
tribute information, pictures, records, artifacts, clothing, folk-lore,
songs, dances, th.

1) Many teachers Havn every pupil keep a ]Igt of a1l books he has
read. With volunteer assistance this list could be maintained from year
to year, either in the library cr in the pupil's‘individuci file

m) Many schools in Ohio recruit volunteers to assist with a Great
Books program, in which the volunteer mects groups of pupils after school
toAintréduce and discuss good books,

n) A popular actfvity of voiunteers aﬁ upper.dlcmentary and high
schéo?*levels is in regdung pupiis' compositions, thereby enabllng teachers
to have pupils do more such writing. The voiuntcer usually does not formally -
evaluate the wrltlng, ner docs hc/she focus an- minor »rrors, instead, the

volunteer selects, enccurages and glves further guidance to one of the

best 1eatures of the written work. . - : .

14, Remember that a successful volunteer program aoes more than hélp .
teachers and pupilis diréctiy Qith their work., It improves parent-teacher-
communication,. has a positive infzueheg on parénts' attituﬁes,°enab]es
parents to learn mo}e abodt instructiona} proéedurés; and ihproves commun'i ty

;hpport for the philosophy, program and rescurces of the schooli

s}

January 28, 1972,




Volunteer Parent!s Assistance Project
H. G, Hedges ~ MNiagara Centre, 0.1.S.E.

Sample Recruitment letter

‘Dear Parent:_

‘The main purpose. of this letter is to inform you of our

plans to (establish, expand) (&, tne) parent volunteer program at

.school.. As a staff we have made a study of

existing brograms for volunteer assistance in other schools and
believe that such a pian would have,mény advantagés;in_this échbol,
Therefore, as a staff we'@ave.deCided to ekplore the.possibilities of
a parental volunteer program in tﬁé school, We hope to eﬁtablish

a grbup of régular volunteers helping in the 5chool‘on a haif-day

per week basis along with a-hody of genera! or part-time volunteers

to assist at special events and to help out when-a reguiar volunteer

is unable to be present. We wish also to identify the special talents,
hobbies, or interests of pérents that might be shared to broaden and
enrich our curriculum,

The vclunteer parents in the classroom wili not work solel
! P

" in housekeeping or supportive reles, iut will actually be assisting =~

the teacher with some of the midd]e~¥evé!‘instruc;iona] tasks, such
as story-telling, Iistenihg to pupi1§ read, marking work, providing
drill and revie@ experiénces, ahd‘other reiatéd duties,

Thé responsibflity for thé educétfonal program in the cfass-
room will remainlthat of thefprintfpéf and'fhe feachér, but with |
pfobér planning and organization the“teacher‘will be able to-spend
more and morc of his or her tiMe on p]aﬁning,progfams,;prévid}ng

individual opportunities for the youngsters tn move along at their



pace, organizing the classrocm for the most-effiEient tearning to
take:place with the hefp of volunteers, and diagnosing pupils® Tearning
difficulties, so that suitable remedial instruction may be arranged
for the learner,

With the above introduction to our plans for volunteer
parental involvement this ycar, 1 would iike to invite you to
consider whether you would be wi]ling,“as a. parent, to harticibate
actively in our volunzeer program. We hope to involve some fathers
as well as mothers.

Past experiencé has shown that soma2 parents arec reluctant to
volunteer beﬁause they believe that a high level of skilis is required
ina volunteerl Ye be'ieve that eaghusiastic volunteers shoula be
accepted at the level of con£ribution that they are able to make and
then provide them with oppﬁrtunitigs and training to assisﬁ in the
school ana to improve thei} own skills in varions areas, The assist-
ance of parent volunteers ?n_otherVSphools'in the province has led
to improved'understanding of scheol programs, a shariug of information

about the learners, better attention to the needs of individual pupils,

. - e - a . .
valuable assistance in meeting some of the objectives of the school

program, arid a kettcer general level of commurication between the
school and the community that it serves. |

Parent volunteers in otﬁcr schools tell us that they like
the opportunity to'sharé.in the schocl program, to watch the ﬁrogress
of individual pupils and to fge!‘the satisfact}on that comes 'from
helping youngsters iearn.

We hope that ycu wiil give serious bonsideratién to serving

as a volunteer in our schoecl, One or more meetings with the volunteers -
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~will be held before parents are assigned to teachers or classrooms.

Would you kindly complete and return the attached questionnaire by

Sincerely,

Principal,




1.

QUEST|ONNAIRE RE: PARENT VOLUNTEERS .

Would you be willing tc serve as a volunteer in

school on a regular or part-time basis?
Yes No

Comments:

Reqular Assistance
(a) Would you be prepared to volunteer on a regular basis for

approximately one-half day per week?

(b) On what hal f~days would you be available as a regular volunteer?

First choice

Al ternates

List any special experiencés, talents or training that you belleve
might.ensble us to make best usé of your volunteer assistance., Example,
group leadership; filing; typing; music or art ability; dramatic or

athletic competence; librarian or teacher, etc.

Part~time Volgqteers
If you are not able to assist on a ragular basis, would you be willing
to serve ''on call'' when you are free to help, provided that advance
notice is-given?

Yes No

Comments:



NOTE: 1. You may volunteer as both a reqular and
part-time volunteer if time is available,
2, A meeting with volunteers will be arranged

as soon as the lists are complete.

L. Other comments, or other contributions you would volunteer.

5. Questions or concerns that you would like us to consider,

Name: ' Address:

Phone No:

Children at

(name of school)

Grade

Grade

Grade

Grade

Grade
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VOLUNTEER PARENTS' ASSISTANCE PROJECT

H. G, Hedyes

NIAGARA CENTRE, THE ONTARIO I#STITUTE FOR STUDIES IN EDUCATION

OBJECTIVES, ADVANTAGES, AND POTENTIAL OUTCOMES

oF

PARENT VOLUNTEER PROGRAMS

In response éo nunerous requests foir statements of objectives
or advantages of volunteer programs, we have prepared this statement as
a result of our study of the topic and cui observations and experiences
in Ontaric. Because oui activities have been mainly with parental
volunteers, we propose in this document to confine our discussion to the
objectives, advantages and potential outcomes of volunteer programs which
involve parenté. This is not to éuggest either that other volunteers
are less capable than parents, or that many of the advantages and object-
ives would not apply to these other volunteers. |t is simply that our
experience enables us to speak with conviction only about parental volun-
teer prourmas at this time. HNo doubt the reader from his own thinking.
on the subject and his own experience will be able to.add to the list.
The particular order and weiyht that one gives to objectives of
any program have an effect on the plans and operation of that proyram.
For this reason, we have included at the top of our 1ist of objectives
those two or thiee whqu we believe are most important in developing such
a program, and which are prominent in the models we have been develop -

ing and implementing.

. Parents'_Attitudes

The reader is invited to study the findings in the National Survey report-
ed in the Plowden Report, which shows that parental attitudes account for

ERIC

IToxt Provided by ERI
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more of the variation in pupil achievement than do g¢ither conditions
of the schooi or characteiistics of the home. The apparent impor tance
of positive parental attitudes on pupil performance gives us cause to
consider the ways of mproving, altering, or enhancing parents' atti-
tudcs. Volunteci programs in scnosls appeas to be one of the most

cffective means of influencing parents' attitudes toward the schoo).

2. Mutuai Exchanyc of Important Information

Parents anu teachers both have concera and responsibility for the
devecliopment of pupils, and both have important information about
the pupil. By improviny communication between parents and teachers
there exostg the possibility that this important information will
be more openly shared by both parties, with the potential effect

of e¢uhancing the pupil's learniny expertences both at school and

at home. A program in which parents learn to work comfortably in
the school provides opportunities for more open and- franit exchange

of important information about lcarners.

3. Real Help in the School

Most principals aud teachers state this as the prine objective of
volunteer progyrams, and from the point of view of the professionals
in the school this is a perfectly reasonable position. The apparent
size of potential voluntecr manpower pools in most school communities
would ﬁakc this objective seem a rcalistic one, Some of the special
Kinds of school scrvice that velunteer helpers can provide are in-
dicated in the following scction,

(a) Gencral Classroom Scrvice

In iumcrous classrooms parents participate a half-day a week on
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- a reyular basis assistiny the teacher with tasiks performed under
her direction. While initially most of the taﬁks would be re-
garded as supportive and supervisory in nature, the cviderice is
clear that voluntecers also arc able to perform many tasks at the
lower instructional levels, as wgll as many tasks represcantative
of most of the major functions yencrally performed by teachers.
Our project has published lists of some of the dozens of
specific tasiks that volunteers commonly perform in classrooms.

(b) Gencral School Help

ln the carly stages of the development of volunteer proygrams the
main kinds of assistance were with general school nceds sucn as
typing and filing, assistance with 1library supervision, ctc.
These needs and opportunitics continue to be met by volunteers
in many schools.

(c) Special Talents

Amony the volunteers are many who havg special resources or
special talents based on protfessional or otiher experiences.
Many of these special talents can be shared with pupils cither
within the basic proyram of the school or tihrough various kinds
of optional programs.

(d} Individualizing Instruction

There exists a real possibility that the effect.ve use of volun-
teers may unable schools to meet better their plans for matching
programs to the nceds, intcrests and abilities of individual
learnars. Obscrvationé indicate that youaysters gct more individual
assistance in volunteer programs than in the same classroom prior

( to the introduction of such programs.




(e)

(f)

Spccial Edﬁcation

Somc of the most rewarding proyrams of volunteer work, both to
the volunteer and to tiww school, are thosc tn whnich velunteer

f
assist individuals who have spccial learning problems. A greater
attention to the sclection of veolunteoers for such programs may
be necessary than is necessary for typical classroom scrvice
activitics,

Curr iculum Development

Witb an increasing fecus on the local school as the basic unit
for curriculum develiopment, therc is an”dééompanying nced for
hora time for curriculum planning by school staffs. The poten-
tial for relieving staffs for curriculum planning for specific
periods cach week through an cffective and well organized volun=

teer program should be further explored.

(g) Profcssional Development

The needs in a school for programs of professional development
and for opportun.tics to experiment may be matched or met by
effective programs wherizby volunteers can take over some of the
morg routine functions of thu cléssroom and thereby cnable the
teacher to spend more of his or her time on highci level and
experimental activities,

Support for Innovations and Other Chanyes '

The development of volunteer proyrams aand the resulting improvement
in the ¢xchange of ideas between the school and the home should im-

provc the understanding and acceptance of innovations in schools,
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ldentification of the Commuuity 2s & Kesource for Schools

Volunteci's may be aware of resources, not only amony themsclves, but
in thu community more broadly, and may be agents whereby some of
these resources can be mobilized for use in school proyrams,

Broadcning School Programs

The addition Pf short optional school courscs rclating closcly to
pupils' intcrests may be provided with adequate competent talent
burcau assistance by volunteers.

Poci tive Approach to Home Assistance with Learning Problcms

A voluntcer program in the school should ¢nable the parent to inter-
vene in his child's lcarning difficultics on a morc positive or
supportive basis than has Sometimes been the custom in the past when
the parent was not aware of the lcarning difficulty until a real
problem was recognized. |t scems sensible to involve the parent

at times other than in the crisis situation of remediation of a
failure on the part of the child or the program. An ongoing plan
for parcnt participation in the child's learning would avoid such

crises.

Enhancing Parents' Skills as Tcachers

A parent invPlvcment proyram in a school is based oin a belief that
parents arce in fact "teachers', although ncither certificated nor
professional. The possibility of the school becoming more aware of
the role of parents as teachers will, in turn, lead to thc improve-
ment of pareints' skills as tcachers. Many voluntecers have stated
that they have applicd at home some of the things that they learned

while in schools.
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Bridginy the Gap Between Home and Scihool

The possibility exists in voluntecr proyrams for cnsuring that the
home and the school arc complementary phascs in the lifelony process
of learninyg. The school will stand less in isolation from the rest
of the child's experiences if his parcnt.is involved in the school.

Developing Interest in Pre-School Movements

As professionzl educators and the public becomc more and more con-
cerned about tho early childhood years in rolation to subsequent
formal cducation we may need to turn our attention merc toward the
possible rolus that parcnts can play in preschool educational pro-
yrams whether at home or in school.

Buiiding a Strongcr Base for Coﬁmunity Support - Financial and Qther

It could be aryued that in the lony run the financial and philosophi=~
ccl support'for sciools will decpend more on the feelings, beliefs,
commi tments and views of parents than of any other yroup in the

community. Parcent volunteer programs can vcasonably be cxpected

to ennance or support positive attitudes rn this respect,

Closing the Generation Gap
1

’ |
Somc azuthoritics suggest that the so-called gencration gap exists

from‘a.lsck of snharinyg of common tasks or common activities by
parents and their <hildren. The improved perticipation of parents
in their youngsters'! formal education should have some cffect on
closing this gap, "at least to the extent that it is caused by a

lack of mutual concerns or activities.

Providing Opportunitics for Community Service
Anyonc planning a voluntcer progyram should consider the motivations

of the volunteers as well as the needs of the school. Some of the
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¢ most commonly cxpressed feelings of volunteors relate to the ine
trinsic satisfaction they durive from providing impoctant werth-
while service to otners,

14, Enhanciny the hivman Touch i the School

Some schools that use volunieers in theiv program state that such
participation cnables the school to consider to a higher deyree

the percicular inteorests and oo

(%)

of ycungsisrs and also pro-
vides mois: opportunities foi younysters to talk to an intercestaed
adult thciy would uxist witihout such voluntecer assistance in the

school.

A Final Poirt of Vicw

The purpose of Qoluntccr pirograme sav: ;othing to o with
altering punil-teacher ratios or previding a ‘'‘cheap'’ education. Tiwcy
are intended to improve cducatfon, in the short run by adding numan
resources to the classroom, and in the lony rup by enhanciny parents’
attitudes and skills., |n. both ph&scs the pupil is the onc who gains
most; howcver, in o successful voluntcer program the volunteer receives
recognition and satisfaction to compensate for scivice rondered.
Unlcss a prognam recoyntzes and to ¢ome deyrec satisfics the moti-

vations of velunteers, it is unlikely that they wiil continue to

donate their services,
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A Selected and Annotated Bibliograpny

The references in this bibiiography were selected because they make particular
contributions to one or more aspects of the topic. For a more extensive list
of reference, refer to our companion, General Bibliography, on this poject.

Allen, James E. Jr., The Right to Read : The Role oi the Volunteer,
Washington D.C., : Washinjton Technical Institute, 19/0, 10 p.

Allen, the late Commissioner of Education in the United States
regarded the volunteer as an essential partner in the '"Right to Read"
program which is being promoted 1o mauy parts of. the United States.

Becker, V.C., Parents are Teachers, Champaiyn, Illinois : Research .Press,
1971, 1S4 pp.

Although not specifically on the topic of volunteers this book
introduces the reader to the role that parents do play as teachers,
and how this role can be enhanced.

Burgoon, Janet and Winter, Joan, Operating Manual for a V - Talent Pool
Winretha, (1linois, V-Talent Pool.

This manual suggests ways in wiiich a talent pool of volunteers
in an entire community can be recruited, developed and then assigned to
a variety of community needs and institutions, including schools.

Caplin, Morris D., An Invaluable Resource, The School Volunteer, The Clearing
House, XLV Sept. 70, v 1

Like many of the periodical articles on the subject
this article is testimonial in nature. ilevertheless, it contains much
useful information about volunteer programs, including a number of
interesting examples.

DefFranco, Ellen, Curriculum Guide For Children's Activities, Parent Preschool
Program, Los Angeles : Los Angeles City Schools, 190U, 5y p.

—_——

This is one of a number of curriculum guides written for
use in parent~training progiams in the preschool movement.

Early Reading Assistance : A Reading Tutorial Program, Cleveland : Program
for action by Citizens on Education 1906, 29 p.

This program was initiated by pareats and other citizens
and outlines procedures wher by parents may assist with reading at
the early school level.
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The Florida Parent Education Model, Gainesville : University of Florida,
College of Education, 1330, U p.

- This mode]l iavolves a training program for parents,
assignment as volunteers in schools, and intervention in the home
to improve the home climate &s it relates to learning. ‘

Foster, Florence P., Planning Parent - Implemented Programs : A Guide for
Parents, Schools and Communities. Trenton : New Jersey State Dep't
of Educaticn 1509,  §3p.

This is Tairiy general and considers the number of ways in
which parents may be involved in the work of the school.

Gallup, Gnorge, Guidebook for Parants, Dayton, Ohio : Institute for Develop
ment of Educational Activities, lnc., 137U. 51 .

This guidebcok is prepared mainly for parents of pupils in
their first year of school, except that it contains many interestinyg
and practical suggestions whereby parents can assist youngsters in
their early orieatation to school programs. The instructional role of
parents is also coinsidered.

Janowitz, Gayle, Heipinc Hands, Chicago, The University of Cnicago P-ess,
1955, 125 p.

This datailad book describes how to set up and oryanize
{ special studies ceutres and tutorial programs mainly for after-school
assistance to youngsters with particilar learning difficulties.

Jones, Elizabeth, J., Preparin: Teachers to involve Parents in Childrei's
Learning. Pasadena : Pacific Oaks College, 1970, 153 p.

" This is one of the few articles dealing with the pre-
paration of teachers who will be involwving parents in classroom
activities,

Heidermeyer, F.C., Parent Assisted Learning, Inglewood: Southwest Regional
- Educational tab, 1$0J, & p.

This manual deals mostiy with ways in which parents can
enhance school progrens through varving kinds of intervention at home.

Perkinds, Bryce, Getting Geiter Results from Substitutes, Teacining Aides and
'Volunteers. Englewcod Cliffs, N.J., Prentice Hall, 1905, 5% p.

VWritten by a school administrator, this book deals with
a numbgr of kinds of lay assistance in the scnool, includinyg volunteers.
The suggestions arc clear and specific,

“The Plowden Report'. Childrea and Their Primary Schools, A Report of the
Cential Advisory Council for Gducation, Enaland. London : Her Majesty's
( Office, 1957. '
Anyone initiating a voluntees program should read the results of
the National Survey iis th2 Plowden Report, in which the correlations
between parental atticudes and variations in pupii achievement are
L described.
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Pointers for Participating Parenis. San fFrancisco, California Council of
Parent Participation Wursery Schools, inc., 1y00.

R

This manual provides fundameatal information for volunteer
parents at the nursery school level.

fRobb, Mel H., Teacher Assistants - Columbus, Qhio, Charles E. Merrill Publish-
ing Company, 1g93, 152 pp.

This is probably the hest general oook on the subject of volunt-
cers in schools. [t deals with both para-professionals and volunteers,
and describes carefully the various stages of development of a partic-
ular kind of parent involvement program. The book also contains
brief descriptions of a number of special programs for parent-
voluiteers,

Floyd Robinson, Parents' Manual, St. Catharines: Niagara Centre, 0.1,S.E., 1Y7v.

This .manual was prepared for parents in an experimental primaiy
school in which parents were assisting at home, as well as in the
volunteer program at schoo). '

Robiason, Floyd; Brison, David; Hedges, Heniry; Hill, Jame; You, Cecilia; Palmer,
Lee - Volunteer Helpers in Elementary Scnools, Toronto: 0,1.S,E,,1971.

This pioneer book% on volunteeir helpers maies two contributions to
( the topic not found in any other reference, an intensive survey of
the manpower and activities of volunteers in one hundred sample schools
in the iliagara Region, and a classivication system for analyzing the
functions performed by adults in classrooms. Several case studies are
also described. '

Robinson, Norman + Joyce L - '"Auxiliary Personnel : Help or Hindrance'
BC Teacher = 49 Nov, 2y, ou-7u.

This fairly lengthy article analyzes the roles now being played
by paraprofessionals and volunteers. |Its publication in a Canadian
journal enhances its value. .

School Volunteers -~ Washington, D.C., Educational Service Bureau, In., 19565, 31 p.

This is one of the best manuals on the subject. [t contains stages
in developing a plan for volunteer help, describes some existing
orograms, and sujgests forms and materials that may be needed in the
program.

Schram, Barbara - Some Basic Guidelines for Building Parent Participation Groups
to effect changes in the Public School System, New Yor, Two Bridges -
Parent Development Program 1300, 22 p. ‘

This is undoubtedly the most surprising reference in the
( literature. The author describes clearly guidelines for activist
parental groups to employ in bringing about changes in the school,
{t is not a book on volunteers in the usual sense of the word,
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Sleisinger, Lenore - Guidebook for the Volunteer Readiny Teacher, New York :
Teacheir's College, Columbia University, 1570, 51 pp.

This is the most detailed guidebook for volunteers working in
any particular kind of program, many of the instructions it gives
indicate the relatively responsible role that a well-trained volun teer
might perform.

Votunteers in Education, Washington, D.C. : U.S. Department of Health, Education,
and Welfare, 1970, 151 pp.

This is a very useful general manual on the subject, containing
‘@many ideas, cxamples of existing programs, forms and materials to
be developed, etc.
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MANUAL FOR CATEGORIZING OBSERVATIONS

The purpose of this manual is to instruct observers in class-~
ifying classroom activities of teachers, paraprofessionals and vol-
unteers into their appropriate category in the taxonomy of classroom
functions, and in recording the duration of each activity. Some of
the directions refer to the use of a standard observation sheet on
which the twenty-two functions are arranged, with six cells following
each function, in which the recorder determines the grouping used
{class, group, individual), and whether each group was regular or
special for the activity in question.

In using the observation schedule in the classroom, the ab-
server should note the time of the beginniny and conclusion of each
activity and enter the time elapsed in the appropriate cell following
the function in which it is most appropriately included. Thus the
observer must consider three questions for each activity:

(1) What function in the schedule is beiny performed?

(2) Is the function performed with the class, a group, or an
individual?

(3) Are the learners operating in their regular grouping or
are they organized in a special group during this time?

In categorizing an activity, the observer must decide what
the major function is at that time. It is recoynized that.many
activities may have elements of several functions within them. For
example, in taking up pupils' answers to seatwork, there may be
elements of motivation, evaluation, and diagnosis, but in most in=-
stances the taking up of seatwork.will be an integral phase of one
of the four instruction sequences, and will most likely be a part of
B..of D., that is, consolidating a new concept, attitude or skill,
or consolidating content (see Section 3, Instruction Sequence).



Similarly, the giving of oral instruction in most cases is part of
the instruction sequence rather than of supervision., In general, the
nature of the instructions will be the clus to the function, |If the
purpose of the instruction is to have students use the skill to dis~
cover new content, then '"adding content' is the correct function.

If the instructions are part of a seatwork exercise that implies
drill or implies a standard of performance, then ''consolidating con-
tent' appies. During active supervision a teacher may provide
incidental short periods of diagnosis and remediation, but such activities
are themselves characteristic of active supervision, -and are quite
different from more formal or more enduring evaluation, diagnosis,
and remediation periods. When, during supenision the teacher

spends more than a half-minute in an activity belonging in another
function, it should be recorded in the function to which it logically
belongs.

it should be emphasized that the observer is recording the
functions of the adult(s) (teacher or volunteer) in the classroom
and not the activities of the pupils.

At times, the teacher or volunteer being observed may actually
be performing more than one function simultaneously., For example,
it is common practice for a teacher to supervise passively one or
more groups of pupils engaged in seatwork while conducting reading
lessons, discussion groups, or other forms of formal instruction
with a specific group. In fact, this is the usual practice in
multi-graded classrooms, In such situations, the observer will
record the function to which the adult is devoting his/her major
attention, which in most cases will be the instructional role rather
than the-supervisory-one, However, when the adult interrupts the
major function to give attention to the second-function for more
than a half-minute, obviously the_second one will be recorded as the
one to which the adult's time is devotad for the period of time
that applies.

The observer is not concerned with whether the function is
being performed well or poorly, A}l records should be made at the
time--the observer should not rely on his memory to recall what
function was performed. (f at any time he is uncertain as to what
function is being performed, he may have to consult the adult later
to verify or revise his conclusion. The timing of such cases should
be circled, and a note made of the concern, Observations which may
seem impossible to categorize should be timed also, with a brief note
made for future consideration and categorization. One of the cate~-
gories provides for these situations:



.

- : The section that foilows provides a definition and description
of each of the functions in the schedule, with examples to illustrate
that function. These exampics will indicate the range that is rep-
resented in the category, from the morec demandiny to less demanding
activities, :

V. PLANNIWG

Planning refers to estabiishing a purpose and the farmulation
of a scheme, outline, system, method, or set of materials to be used
to achieve that purpose. Planning may be done aione, with other
adults, or with pupils. Sessions with other teachcts, in which the
team is working on cuirtriculum or organization are recorded as plan-
ning. Discussing with a voluntecr the activities to be performed will
usualiy be considered planning, as will periods in which the teacher
and one or morc pupils ar: planning a futurc unit, lesson, or activity.
Thus, for a teacher. planniny woes far beyond writing lesson plans
or units. It wiil include most aspects of organization of the con-
tent, lessons, seatwork, ctc. for the class, but not the routine
mimeographing or distribution of materials. The sclection of
appropriate materials, the previewing of visual aids, the studying
of a teacher's manual, ctc. are¢ all examples of teacher planning.
While the greater percentage of a teacher's planning gencrally

( occurs out of class time, neverthelcss many exampics of planning
of future activities may also be observed during the school day.

(a) Broad Planning

This function applies when the adult is involved in planning
a series of activitics over an extended unit, course or series of
lessons. “Long-range or broad planning will include one or more of
the following: sctting objcctives; defining the skilis, concepts,
or attitudes to be developed; preparing an overall scheme, structure
or framework of lcarning activities; arranging for interrelationships
among important -stages. orideas, and intcegrating thc new lecarning
with other aspects of the curriculum. The planning of a month's
unit in a particular subjcct would represent a demanding aspect of
this function. The ieast demanding activity that would fit in this
function would be the lanning of a short series of lcssons;
the planning of onc lcsson would not belong in this category. The
following would be examples of broad planning: preparing a mathe-
matics unit on graphs; evaluating a number of booiks to be used in
a unit; outlining or writing a series of dramatic presentations in
social studies; planning curriculum guidelines or materials with
other adults; seclecting or previcwing a set or series of audio-
visual materials to be used in an extended serics of lessons.
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{(b) Specific Planning

This function is paerformed when the adult pians a specific
activity, plans conc lessen, or pians and prepares the materials to
be used in onc lesson or a short scrivs of lessons. The broadest
cxamgles of this function wouild include the planning of ali aspects
of onc or two iessons. The leasi demanding cxampics would be thosc
in wihich the adult plans onity one or two e¢lemenzs of a single lesson,
such as by previewing a filmstrip. Thosc activitius in which onc
adult does the basic planning and another aduit merely applies the
plan of the other wiil =not bc considered in this function for the
sccond aduit. Somec exampics of spezific planning aire:  the seicction
of materials from boois; organization and presentation of a set of
Tilm slides relating to a particular lesson; the planning and con-—
struction of a modci, game, map, chart, «tc. for use in a lesson;
the practising, in advance, of a skill to be taught; the preparation
for prescntation of-a single lesson; the surveving of an arka for
a fiuld trip; the sclection of a film to enrich a iesson for unit; |
thc writing on tine board cf a scatwork cxcrcise not prepared in
advance of such writing; the outlining of a specific assignment to
anothur person who will carry it out and the planning of a future
activity with one or morc pupils., The asscssing of a pupil's
rcadiness to proceed te the next stage ia.a iearning scquence, an
activity frequently associated with individualized programs, belongs
in this category; the function of diagnosis as defined later impiies,
in this maznual, thne consideration of the cause of orrors or diffi-
cultics. Thus assessment of rcadiness bdelongs in ‘'specific planning',
but diaynosis of weaknesses belongs in ''diagiosis'’, In situations
where teachers assign individual worie, as in individual progress
books, the writing of such assigaments in considered to be specific
planning. '

2. MOTIVATIOQu

Included in tinis function will b any activity whose basic
purpose is tc intevest, stimulate, or .encourage the learner with
respect to the school program, oi to provide him with a goal, reason
or motive tc act in a certain way or to initiate o persist in some
type of activity, The obscerver wiii not inciude in this category
the numerous incidental forms of motivation such =s brief and inci-
dental reactions to corrcct answers, incidentai approval or praise,
and moves lizted under guidance and support {bclow) which relate
mainly to bchavior. The obscrver must discriminate between deliberate
moves, usually =t tne beginning of structured lessons, in which the
intent is to fozus interest on a topic (motivation), and interesting
teaching mcthoas which have the purpose of faciiitating learning



rather than focussing attention; the Jatter may reflect the quality
or effectiveness of another function in which they chould be classi-
fied. The purpose of motivation, as defined in this category, is
related to speciiic, deliberate encouragement to become mentally

Jinvolved in some aspect of the school program,

O
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(a} Broad Hotivation

The kinds of motivation which provide for a long-term interest
in some phasc of the program wiil bo-included in this cotegory. They
may range firom such activities as discussions of tac value of matho-
matics, of ways of working more affectively and of developing positive
feeiings about other cultures, to activities as narrow as creating
sustained interest in fractions or a continuing appreciation of bird
iife. Such activitics as reading storics to the pupiis for the
purpose of developing apprectation of the language, or making usc of
art objects or records to develop appreciation of art and music will
be regarded as broad motivation.

(b) Specific Hotivation

Those forms of motivation that relate basiceily to the
developing or ident'fying of intercst in a specific icsson or pro-
blem will be considered specific motivation. It may be as broad as
encouraging pupils to look for exampices of decimals in the day's
newspaper. or as narrow as challenaing them to find the answer to a
specific problem. The relating of a specific problem, concept, skill,
or attitude to reievant, and particulariy current out-of-school ex~
periences will be regarded as specific motivation.

5. IWSTRUCTIOM SEQUEHCE

This section deals with those activities designed to initiate,
reinforce, consolidate and make use of ncw fearning. The section is
divided into the fcour subsections that follow, cach of which deals
with one of the Four related functions in instruction. Following
the descriptions of the four functicns, examples arg provided to
ilTlustrate the retationships amony these furictions, Distinguishing
between the four functions is particulariy difficult wien they do
not occur in their natural sequence. They are most apparent in
formal, siructured icssons, but can be izentitied in less formal
situations, ¥ it is estabiished that at.the time the teacher is
engaged in inztruction rather than in supervision. The key to the
functions in their apparent purposc, whether (3) initiating a new
structurc or scihema; (b) consolidating or reinforzing a tenuous
new concept; (c¢) addiny content, i.e. using the new idea; and (d)
consolidating thce content by review, drill, & game, otc.

A2l



{a) |Initiating o Concept, Attitude or Skill (Mentai, Moter,
or Social)

The criterion for determining whether an activity belongs
in this category is whether the velunteer is initiating new learning
which has a broader application, as opposed to provicing.for rein-
forcement, application, practice, or remedial instruction of a
concept, attitude, or skill initiated in veriier instruction, The
key question would -be: "Is a new attitude, skili or major concept
peinyg introduced in this activity?"” Cne cannot expect to observe
this function in every “'lesson'. Unless new learning is being
initiated,” the activity belongs in one of the next three categories.
In some subject areas, this functicn will serve to estabiish a
scnema, generalizaticn, srinciphe, skiil, o structure which will
be applied in subscquent lessons, as in learning a map skiil, a
classification system in scicnce, a new procedure in mathamatics,
or & social skili such as leading & discussion,

_ The initiating of a skill wiil involve activities as major
as an introductory lesson on writing & business letter or '‘carry-
ing'' in addition, or as narrow as introducing a shonctic combination
or introducing a specific style of writing a particutar letter of
the aiphabet. Some exampies of activities that wouid belong in
this zategory are: introducing the addition of deciinals; teaching
pupils to locate the parts of a flower; tcaching how tc find a
specific land form on a map, or to divide a sentence into bare
subject and bare predicate;. introducing how to usce the card cate-
Jdogue in the tibrary, how to greet and welcome o visitor, how to
pitch a softball ur how to mix paints for watercolouring,

(b) Consolidating a Hew Concept, Attitude or Skill

The purpose of this functien is to consolidate the learning
of a new concent, attitude or skill, prior to adding new content or
applying the new learning to other situations. The emphasis must be
on consolidating new learning itseif., In most instances, it will
occur immeciately after the .initiation of the new learning, and
generally occurs within the seme "'time-tebie’ period, that is, as

~part of the same losson, This function may include recognition and
immediate reinforcement of the new tcarning, a |imited amount of
trial practice, simple test osrocedures, diagnosis of ceneral
difficulties with the new learning, re-teaching, suggestions for
refinement of the skill, etc. Activities in this category may be
as broad as having pupils write & paragraph to apply a specific
skill, or as narrow as having them practise writing a letter of the
aiphabet, listing and reading words with a common phonetic pattarn,
and trying a specific basketball shet, Soms typical examples of
this function will be assignin: a singie arithmetic question designed

(o)
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to coasolidate a particular skill; finding exampics of a specific
land form on a map; having several pupils jo to the board to try
examples of the ndw concept, or having pupils explain the process
through which the new concept was acquirced. Included will be those
situations where the object iz trial or initial practice, and
immediate reinforcement of initiai imprevement of a skili itself--
whether in printing, writing, rcading, physical traning, cooking,
sewing, cte, ~-rather than the application of thw skill to content
or to new situaticns, ol the long-term vractice of the skill to
achieve certain standards of per{ormance.’

iers,
3 L

.

(c) Adding Content to Structurc: Applying Hew learning to
Qiher Situations

In general the activities that bhelong in this function are
thosc /in which a new concept, attitude or skill is being used beyond
tho context in which it was learned, so that new content is being
associated with or added to the mental representation of the con-
cept or skili. For example, if the skill of using a ieaf-key has been
introduced, then the use of that key in identifying new and unknown
leaves will fall in this funcuion. Similarly, if the skill of
using o card cataloque in the library has been introduced, helping
pupils use this sikill in hunting out books on @ pairticular topic
fits this function. Other ecxamplus are: having pupils use Cuisenaire.
rods to findrnexnumber facts; using the rule i before e in spelling
new words, Activities within this function may be as broad as

( © applving a specific map skill to locate particutar information such
‘ _ ‘as tha bounderies of a country, its riverz, its principle cities, etc,

or as narrew as having pupils list examples, whether they be words,
plachs, animals. etc., in which the application of a skill has
enabied the lecrner to develop new cortent; for example, if a
studane has been taught the skili of identifying nouns, then the
Jisting of the nouns in an exercisce would come within this function,,
Seme Further mxampies of this function arc: reading for information,
describiing a number of birds after having learned the skill of des~
cribing e typicnl bird, using a skill in music to work out a new
melcdy or to piay a melody not formerly played, etc.

~ 3

{¢j Consolidating Content

' The intent of this funenion is o arrange fir further practice,
drill, veview, integration and cornsolidation of new centent. Reference
to or the application of exterral standards of performance, such as
percentage of corvect answars, place or efficiengy of performance,
ctc, will elmosc zutomaticaily place the activity in this function

unless it is clear that a test (evaiuztion) is-beinyg employed, The

provision of opnortunities for practice to attain cortain standards
will identify such an activity with this function, The teacher may
apply this function as broadly as in ravicwing the voyages of an
explorer, or ¢his function may be as narrow as drilling such content
(" informaticn as the nzmes of arovinces and their capitais. Drilling
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with flash cards, doing @ scries of mathematics probiems, writing
out speiling words, atc.. all of which imply certain standards of
performance, arc cbvious exampies oi this function, Similarly,
heiping pupiis write up the results of a science experiment to
consolidate this cxperiznce. prepariag & summary of = social studics
iesson, vetelling a story, practisine & sonyg, playing @ mathematics
yame (but not learning the game itsuif) would 31l be zctivitiss
designed tc consolidate content.

Examples Iliustrating the Fouwr Functions in Instruction

Exampte i: Devcioping the Concept of Additics (iMathematics)

{a) Initiating the conccpt. This function would include oniy
the activities that would load the pupil to azquire tne idea
that sets can be joincd teqgether and that this process is
addition,

(b) Consolidating the concept. Further cxamples are uscd to
strengthen tne mental representation of the procoess of adding,
by providing oxpericences that reinforce the idea ta the point
wheie the pupil can empioy the precess without external
prompting, for example, e might combine (add) rods or sets of
objects and count the sum,

(c) Applying the new learning te other situations. Using the
mental represcntation of the process of addiag the combined
sets, the pupil now creates new number stoiies by using the
process, c.g. cumbining & and 3 to discover that L+ 3 = 7,

(d) Consotidating content. The number story 4+ 3 = 7 would
be rehecarsed or driiled, cither by itscif or with other number
storics, to the point where the correct response is given to
meet a standard such zs within two seconds without counting,

Example 2: Learniny to ldentify KWinerals by Hardness

\§a) initiating the concept. Tnis functien includes activities
pich enable the pupil to form the concept that hardness is a
f\eed property of mimerals and that by scratching one mineral

h another or with certain independent objucts, hardness of

¢ matyrialys can be compared, The emphasis is on the fact
thafy minerais and objccts can be compared with ecach other in
term§ of herdness, 2 fixed property.

(b) CLonsolidating the zencept. In this function & wider vari-
ety of mineral and objects are tosted to see whether the concept
can bg appiiod to them; as yer an index is not deveioped,

; -
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(¢) Adding contcni to structure. Using the concept, pupils
compare minerals and develop arn order, or index, of hardness
and check it ayainst an acccpted hardness scale. -Using the
index or scale, pupils learn to identify new examples of
minerais. '

(d) Consoidicting now learning, Pupils review or practise the
use of the scule, by sarting out minerals from a random selection,
to the point waure they can fit known of unknown minerals into
the scole with less than 18% error.

Example 3@ Develoning Positive Ajtitides Tp% wwd Japanese People,

b,

positive attitudes toward Jogo
obscrwad 6w M. ic roeitsv

{a) Initiating the atcizude. in this function, pupiis will be
exposed to & situation wrere @ positive rusponse will be oxe-
pected,  Thisz might hove to do with a Japasnuzse dusign, artifact,
game, etc., or p,th roocvant or situation {c.g. 1570 World's
Fair in Japzn; 1972 Wintzr Olympics, etc.).

{b) Qgggs,:Jn?nrJ__ how attitue,  The pupils' positive re-
5ron52 18 fdentifies o G d.agbu in one of more ways -such

38 repeiting th cyaponte, disgussing positive fcatures,
imitating or repeating whe situation, «tc,

(e} Apaiyine raw boorning o ather situations. The initial

ampertere—

response is apslicd Lo broad:r s : tuations, " such 2s other aspects

of Japarese life. /fgain positive ruactions are enceuraged,

e

Opportunitics ar: given for review-
ww aspects of them, integrating
.ihe point whare open or

50 dreple, stories, etc., are
SponqLa 1o peruinent

Ty L0

several ro i ited ulpe:ts, ete.

(\) f} -
- ‘v\
[ o]

situertions,

SUPERYISi0)

Activitics e we 2liss. fond Gs stpurvision are those in which

th: volunteer is supervising the work of pJpl]S, who in turn are
working more or less ihdapendently of the supervisor. In general,
supervision will relate to the scatwork applications of lussons,

Mowever,

when the pupils arc cruating new products or developing new ideas,

and also during discussion scssions in which the pupils are-working
together on comnon ideas or coawron goals, or in physical education

periods when pupils ore practising a skill or playing a game.
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it will alse be obscerved at such other timcs as in art periods,
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(b) Active Supervision

During active supervision the supervisor actually partici-
pates deliberately ir the learning activity, either by asking
a periodic question, answerinc questions raised by pupils,
referring pupiis to sources of information, making incidental diag-
nosis of pupil progress, meking suggestions, pointing out errors,
suggesting further questicns for disucssion, ets. Such interventions
suggest tnat active supervision is taking place. Active supervision,
therefore, may include some periodic intervéntion relating to
understanding and consolidating content, or to checking and correct-

“ing crrors or reinforcing coirect learning., Simitarly where the

supcrvisor takes an active part in continuing the organization and
reorjanization of cxperiences, ©.4., as in.giving directions on a
ficld trip, active supervision is taking pizce. In situations where
individual pupils or small groups of students arc pursuing inde-
pendent study activities, the observer must constantly be alert to
the question of whether the teacher is sugervising or wnether actual
instruction is being provided by the teacher. When tne teacher

per forms ar independent function (e.g. initiating new ideas,
diagnosing, ctc.) fc more than onc-half minute at a time, the
pertod of time chu:-id be racorded in its apeoropriate function.

5. TECHILGAL

The activities approprizte to this function are those which
employ o definabie technique or procedure which is learned or en-
hanced through traininc or prectrse. The activitics in this category
will be those of a technizcl ratheir than ¢ professional nature;
tharefore such activities ¢s quastioning, story teliing, reading to
pupils, etc., will not be considered in this category. The range of
technical tasks will ruir from those such as typing and organization
of visual aids at the uppir level of difficulty, through activities
such as the mzinterance and cperation of cquipment, the preparing
of stencils, etc., in the middie range of difficulty, to less demand-
ing activities such us running stencils, cutting out pictures,
making flash cards, otc. |[n general, this function will be identified
with the use of materials and equipment

(2) Skiiled Technizal.

in this cateforv arc included thosc technical tasks which
require a formal or lengthy period of training and 2 high standard
of competence, Escmples arc typing, bookkeeping, overall maintcnance
of a library, meintenance and recpair of technical equipment, the .
prenaration of comglex tecching aids, the organization of scts of
visual 2ids, compiex filing procedures, maintaining of pupil records,
ets.



(b) Hon-skilled Technics

This catagory will include thote tasks of a technical nature
which would require only u short pericd of training prior to per form=
ing the tGVK, or which would reguire only a short period of on-the-
jobt training, Typical exampies would be thz operating of simple
audio-visual equisment, running mimeoyrapin machines, filing pictures
in 2n established file, carding &nd shelving iibrary books,

assemt] ine laboratory eauipming, preparing “Jash cards, preparing
bulletin hoaard dizpiays, et

6 NON"V ." cA

iz cotenory includes activities which are of neither a

]
professional not a ~tnical nsture; thus, the activitizs in this ‘
category romuive ncither siills in questioning, discussing, T '

story-teilino, ctc,, oa th: ane hrnd, nor skiils invelving training
in the uzz or preparacion of wman:riuls or equipmant, on th2 other.
This function than inciudes eniy activities of & support or main~
tcdnn:m rature hoae Nouswlzering of the classrocm osnd assisting
with routine e £ 1ess '"netaLive natuia

3 L [LOTe oF
Therevore, in this chtar
€.
i

; wiltl belong such taskr as dnstrubut;ng
educational materiois, collecting matarials, cir-nuhq up the
ciassrown, tamperciuce contiol, seniilation, lichting, & sEisLing
with clathing, n % ST coilnocting supplies, rollpctlng
routine rasouise matar?:.ﬁ g MnnTnges, cci]=ctlhq wunlea,
collestin, rouvtine in Alan insi

functicn iding transoortatidn on
field tri 5 on field trips when no
majoir st
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“he progress of voungsters

: e of o &tandard of perform-
ence viithin rstruction anuence, Pard D),
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{5) The Administration of Tests., This category includes explaining
the nature and urpose of the test, ano supervising the actual test-
taking, whethor the tests are formal or informal and whether teceher-
pregarcd, sresaica by voluntecrs, or prepared oy an ouiside agency.
This function dous rot impay that tne test aas o be of a long
duration or of 2 formal nature, 2ut wiil include any procedurc waich
the teacher empioys in o systemaiic or deiiberate manner to cvaluate
the projress of yeunusters, The use of 2 stondard of performance in
asscciation wite tne sreciise of o shili (sew Instructicn Sequence,
Part D), is not inclulcd 1a this cateaory,

(=) Objuctive Marki:,., Thic cateyory invoives tie mariing of tests
(including standzrdized tosts), cxams, or otieir items in which the
responses are c¢ithoer defi.+tely correct or incorroct and thercfore
require wa significant ameunt of interpretacion,  Thus the marking
of speliing, in veaeval, vieuld F#all in this zatcgory, as would the
maritinyg of right and wronj answers in arithmetic or any cther
subjeet, the scering of multipie-choice tests, cte., if no iater-
nretation is necessary in determining the correctness or value of
the answer or if there is no demand that the marker determine the
cause oF nature of aany errer,  In objoctive marking, a number of
independent markers would be cxpected to obtain identical scores,

(d) Subjective Marking, This cateyory invoives marling wherein

the mairher has some discretion ia determining the weighting to apply
to the score given for any item in the test or any identifisole
component of tine finished task., tn subjective marking it is
uniikely that a number of indupendent markers would mark the test
with exactiy the same resuits, Lxampics of subjcctive marking will
occur in arithmetic problems in waich the process as well as the
answer muszt be evaiuated and in tne marking of art, composition,
music, scientific thinking, cte, The orai cvaluation of pupils! art,
creative writing, otc., which often involves opinions of the other
pupils, is inciudca in this category it its nature is clearly
evaluative. I, however, the activity is morc cicarly designed to
illustrate alternatvive ideas or to identify outstanding ideas, the
activity is more approgriateiy recorded as ''adding content to
structure' -~ Fairt £ of the instruction scquence.,

(¢) Internretation of Scores. This category includes using the
score tu determine ithe sitedent's placement in the program, deter-
mining the range of mariks obtainced by the pupils, determini g
whether the test items were too difficult or too easy, too short
or too long, whether they were valid vor the wurposes intended,
whether a further test is required, cte,

(f) Dicgnosis and Prescripticn. The activities in this sub~function
will be those which reiate to determining what the ccuse of crrer is
on the part of an individua® or a group, and what remedy should be

prescribed,  In performing tacse functions the tcacher analyzes possibie

causcs of the error, suca as iimited or long-range duration, or
whether the error was accidenta! or reflects ¢ lack of upderstanding
of a skill or concept. For example, the tcacher may decide to placce

12
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the youngster in a special prooram for a specified period, or to
re~teach soms items to certain individuals or groups, of to modify
teacning procedures.  Scme cxamples of speciﬁv activities in this
catezory are: discussions wich one or more punils inwhich i
teachoer una};zcs causcs of wiror, and sessions in which the teacher
marks cxercises, note-books, compositions, ctc. to identify errers
and suggest imerovencats ratner than to evaluate for the purpose of
assigning marks. However, cxampics of diagnosis and remediatien of
extiramely short duration or Having oni, incidental application within
thc structurce of another Yunttion, for cxampic, correcting the
identity or pronunciaticon of a word in speiling o corvecting a
minor crror in arithmetiz, wilt not be inciuded in this category.

[

(g) fomedial Teachina. This function inciudes speciiic remedial
oractices employed with specific individuals or roups, s a follow-
up to diagnosis. 1t is a planned 2nd doliberate activivy, and
therefore will net include incidenctal re-teaching or incidental
activitics employed marely to clear up minor mErUIMCfuLQﬁGIHqS. in
general, the aduit will appiy the cnpdl tion only to specific
individuals or aroups. Vhen a teacner selchkts individual pupils to
assist, tihe chserver must distinguish between the procedures wiicn

are in Tact diagnosis. of the Iuarn:ng difficulty, and those which
wrovide remedial instruction. ih special education cziasscs most of
the typical lessons will fit inte the instruction sequence except
vihen specific diagnosis and remediation are provided with individuai
pupils. '

8. GUIDANCE AND SUPPOST .

This category cincludes the activities of the teacher or the

- volunteer that relate basicaily tc the improvement and support of

those aspzcts of pupil behaviour that are not integral or manifest
parts of the instructional program itself, i.u., that are not .
related to the skiils and content being studie Inciuded are those
activities generaily referred to as ”dlSClpxlnc“ but because this
term tends tc imply negative and correctional activities, we have

deliberately ¢ntitled this category ''guidance and support', to

emphasize that it will ‘include both the poasitive and the negative
aspects of behaviour. Thus in this category will be included such
activitics as the following: conversations with individuals about
out-of-school activities, personal and home problems, study habits,
or interests which are not a formail part of the curriculum; activities
desiyned mainly to c¢stablish a friendly positive climate for learning;
and activitics or discussions designed to correct undesirabie '
uuhavxour or-to support and cncourage positivi behaviour. -incidental
ecognition or praise foir a correct énswer. or an approved .coxample cf
behaviour within the structure of a lesson or in another category

~wiil not be recorded. The observer must distinguish botween this

O

ol L o .

category and the uthotlcs under motivation,: bearing in mind that
motivation as dc fined in this manual relates dir=ctfy to the content
of the ipann:nJ program, while the present ratcgory rejates to
behaviour not diractly related to content. :

s e : S ; : -
» _ . A . N ' .
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@. HIATYS, INTERRUPTIOMN AND NON-COCED

The purpose of this category is to account for periods of time
which cannot be included within the previous categories. These are
of Three qgenerz! kinds, a5 follows: :

I, Hiatus, in which the adult being cbsarvad is nerforming none of i
the functicns in pravious categorizs. Exampies will bs activities
unrelated to school duties, absences from the classrcoom unrelated to
classroom responsibiiities, periods of rast, waiting for pupils to

arrive, sccizl convarsation with another adult, sto.
2. lInterruptions, curing which time another pearson, such as the

principal or other visiteor, in etfect repleces the teacher or person

in charge for.a short period of +ime. The interruption may occur

as a result of the direct presence of the other perscn, or by his

indirect presencs as through the use of an inter-communication system.
However, such nlanned activities as the use of a television program will
not be included in this category; during such pericds the adult performs .
another funciion, such as passive supervision.

3. Mon-coded. If the observer is unable to-classify certain activities

or functions he should include the time within this category, and in

the column a*t the right he should enter remarks that will enable him to
recall and describe the activity so thet it may be reclassified after
further discussion and analysis. Some such entries are activities that the
observer simply cannot identify for classification nurposas; others may
contain a balance or mixturz of items from two different categories to

an extent that discreet categorization seems impossible.

General Instructions

I. The column 2f the right will enable the observer to make
additional cemments or record guestions about any activity that has teen
tentatively clessified. Circle the timing for activities that are
only tentatively cateoorized.

2. Record the elapsed time for aach function to .| minutes
(6 seconds). When uncertain initially about the appropriate function
being performsd, note the beginning time while arriving at a decision.
. Be surs that the entire period of time under observation is
accounted for, bearing in mind that the last category provides for a
number of situstions that might otherwise represent losses of recorded
periods of time. : '

4, When there is uncertainty about the categorization of

certain activities, short discussions with the adult concerned at an
appropriate time may be helpful.

4



- THE _ONTARIO INSTITUTE FOR STUDIES IN EDUCATION

Niagara Centre
- 187 Geneva St.
St. Catharines, Ont.

VOLUNTEER FALENT BUREAU

School

The purpose of this questioﬁnaire is to help us identify and recruit
volunteers who have special interests, abflities, talénts, backgrounds, or
resources which they would like to share with the school. The school has .
already had considerable experience with volunteer programs which involve
community helpers on a continuing basis. Our interest in this questionnaire
is with persons who could sharc special talents with us for one or a ’
limited number of occasions.

May we emphasize that you do nout necessarily have to be able to
teach a lesson or give a formal talk in order for the pupils te benefit from
your talent. In most cases you will work with a small group of students,
leading a discussion,. giving a demonstration, or answering questions. In
our experience we have found that voluntecers are quite ;ble to work
effectively with small groups.

Would you please answer the appropriate sections of this questionnaire

and return it within two days.?

Professional or Qccupational . -
- Types or work experience that may be beneficial to the school {typing,

.carpEntry, geology, library, banking, mechanic, science, teaching, etc.)
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Artlstic and Recreational

(e.g. painting, sculpture, crafts, sports, gardening; nature study,
travel, sewing, dramatics, cooking, photography, etc.) )

Ethnic backgreund

Costumes, dancing, language, etc.

Speclal Resources !

-- pictures, slides, stamps, efc. from other reglions or countries
-- collections (art, photos, minerals, plants, etc.)

-- pets

-~ antiques and pioneer artifacts

-- other

Special Abilities _
-~ library, teaching, story~telling, nature hikes, sports, ploneer

experiences, coamping, etc.

Any Other Talent or Resource

TSRO RN

ot
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Locale
Would you prefer to help at school or at home?

Conditlons or Frequency

How often would yoy be avallzble to help at the school?
(Please indicate which days and times.)

COMMENTS

B2 ol

Name:

Address:

Telephone numberﬁ




VOLUNTEER PARENTS' ASSISTANCE PROJECT

K. G. Hedges

: Niagara Centre
_ The Ontario Institute for Studies in Education

Information on
Regulations of the Ontario Ministry of Education
Concerning Volunteers in Schools

Bill 128: An Act to Amend the Schools Administration Act

(1) Section 18, subsection 2, amended to permit a board to allow the use
of voluntary assistants in schools.

2b - ''permit a principal to assign to a person who volunteers to
serve without remuneration such duties in respect of the
school as are approved by the board and to terminate such
assignment!

(2) Section 17, subsection 6 is amended to make mandatory the provision of
liability insurance for a board and its employees and volunteers
assigned to duties by the principal.

(1)6 - "make provision for insuring adequately the buildings
and equipment of the board and for insuring the board
and its employees and volunteers who are assigned duties
by the principal against claims in respect of accidents
insurred by pupils while under the jurisdiction or
supervision of the board.'




VOLUNTEER PARENTS' ASSISTANCE PROJECT
'H. G. HEDGES
'Niagara Centre
The Ontario Institute for Studies in_Educa+ion
SCHOOL VOLUNTEERS

Approved at the Meeting of the Board of Bovernors
January 12 & (3, 1973,

35. It is the policy of the Ontario Teachers' Federation:

(1) That volunteers in the schools shall mean responsible persons
who provide a service to the school to iulfill. specific needs,
as determined by the principal and the teaching staff directly
involved, without reimbursement or contractual commitments of
any kind.

(2) That the function of s;hool volunteers is to assist the teacher
and/or the school,

(3) That school volunteers shall. be responsible to and designated
by, the principal of the school!.

(4) That school volunteers who work with children shall work at
all times under the supervision of a designated teacher.

(5) That school volunteers shali assume no responéibilify for any
evaluation involving the school personnel, pupils or program,

(6) That school volunteers shal!l not be included in the calculaflon
of s+udenf teacher ratio.

(7) .  That any teacher has the right to decline school volunfeer
services.

(8) That teaching functions which involve decisions-regarding
diagnosis of pupil difficulties, prescription of learning
experiences, and evaluation of pupil progress are the exclusive
domain of the professicnal teaching staff.




CHALTG!  COUMTY BOARD OF EDUCATIOH

STUDEMT VOLUMTEER AWECDOTAL IWTERVIEW FORM

HAME | - | Datc
SCHOOL ' ' Interviewer
GRADE

SPONSOR (dept., teacher, or other)

SCHOOL WHERE VOLUMTEERED

TEACHER/AREA ASS ISTED

AGE, GRADE, LEVEL OF STUDEWTS

HUMBER OF TIMES ASSISTED

LENGTH OF PER10D OF ASSISTAHCE (averagc)

1. What types of tasks «id you perform?.

Task # of Minutes # of Timcs Size of Group

2. What were your reascns for becoming a vélunteer?

F

3. Vhat did you learn from your volunteer. work?




oy

2.

In what Ways has volunteering changed you? (Skills, attitudes, belicfs,
your own views of your abilitigs, ctc.g ‘

How did the students you woried with benefit from your heip?

5.

6. Esiimate the gcrccntaJL of your to;al voluntecr time that you spent in
actual teaching (i nStlUCthﬂ) '

/. Do you bclicvclthat gqod use was‘madc.of your abilitics? _

G. How do you thinR the t;;chcr bcnéfit;ed from your help?

9. What pro;;emsdid yoﬁ encounter cither at your own school o; at the school

© where you were helping? :
10. Comments, sugye stions for !ﬂpFOthJ tnu VO]UutCuF proﬁ;am
o -

£Ric

Aruitoxt provided by Eic:




HALTON COUNTY BOARD OF EDUCATION

TEACHER ANECDOTAL INTERVIEW FORM: RE VOLUNTEERS

NAME DATE

SCHOOL ___  INTERVIEWER

AREA/LEVEL TAUGHT

AREA OF ASSISTANCE (if applicable )

No, OF TIMES OF ASSISTANCE

LENGTH GF TIMES OF ASSISTANCE (average)

NAME OF THE OWE VOLUNTZER ON WHOM THLS REPORT 1S BASED

1. What typeé of tasks did this volunteer perform?

Task : No, of Min *-5 [ 8~, ~f - ~= | froun =n

2, How do you feel your students benefitted from this volunteer's help? -

3. hHowdid you benefit from this volunteer's heip?




. How was tihc allocation of your time altered as a result of this volunteer's
el p?

5. Has the service of this volunteer more than compensated for the additional
planning ruquired on your part?

©. How has this volunteer benefitted or changued as a result of this seivice?

7. Moaat major problems did you encounter with the program in general or with
this student in particular? )

[

8. How many volunteers do you utilize on a rcgular basis?

Do you fecl this is the ideal number for you?

9. Commcnts, suggestions for improving the volunteer program,

O

ERIC | S

Aruntoxt provided by Eic:



PARENT INVOLVEMENT AT ELMwOOD SCHOOL

Niagara Centre, OISE

1973

Elmwood Public School is a‘small neighbourhood school serving a
circumscrlbed section of the City of Welland, for the Niagara South Board of
Education. Its population is 109 pupils, drawn from approximately seventy
families. The school is served by four teachers (including the principal)
sc it is considered to be a small ne{ghbourhood school .

Parental Assistance is ﬁof new to Elmwood School. For over a year,
one parent has worked regularly at the school in a remedial capacity. Because
of this experience, there was a desire to increase the level of parental in-
volvement in fhe school program. The principal of the school approached
Niagara Centre of OISE for aid in this expansion. It was evident that the
staff as a whole looked upon the idea of.increasing parent involvement with
some trepidation, but the interest in [mproving the séhool program was such
that they were prepared to investigate the idea thoroughly. Aécord!ngly,
at a meeting with the sfaff,lfhe pdséibilifies for program expsnsion were
OQTllned and @ series of questions and issues considered. The staff decided
- to proceed with an expanded progrém, and a public meeting was arraéged.

At the meeting with parents from the school community, which was
very well attended, overall reactions appééred posi+ive. At the same time,
several of the questions posed by various parents suggesfed Thaf fhere was
a little hesitiation on the part of some to present }Hemselves to the échool

as potential centributors in the educational setting. These questions were

dealt with as forthrightly as possible, both by the project director from the
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Niagara Centre and by the principal and teachers. Because of the posifive
fone of the public meefing, the school staff proceeded wifﬁ the implementation
of a full-blown parent volunteer program following closely the steps in the
Hedges' model. |

From that point on, the organization, implementation and operafion
of the parental assistance program was completely under the control of the
school itself. As a result of the response to the survey qugsfionnaires,
eighteen parents volunteered for regular duty ani eleven wished to be emp loyed
as en-call assistants. Therefore, a total of twenty-nine parents representing
oVer forty per cent of the families in the school district made themselves
available inbfhe first recruitment for involvement in the school program.

This waé a highly gratifying response to the school's request for aid. |
Three losses from this original group were incurred during the year. One
parent became ill and was unable to confinue with her duties; one pafeﬁf
accepted a job and therefore Had to resign from the parent volunteer program;
and a third parent wished to be relieved of her responsibilities. Even with
these losses, the level of initial involvement by parénfs in their school

is especially notable.

Parents were assigned various duties including originally many of
the clerical functions commoningly assianed to parents. However, one notable
feature of the Elmwood program is Théf the parents by and large were aimosf
immediately given tasks helping children. Tﬁis had'é very positive effect
on the level of parent inféfesf. Most parents spent the majority of their
time workipg on a one-to-one basis with students; however, there were Instances

when parents worked with small groups of children (usdally three or four).
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As in many parental assistance programs, the major emphasis of volunteer aid
was in the reading program. The greatest visible effect appeared to be that
teachers weré able to individualize the program to an extent not previously
possible. Those.pupils nosfyrequiring indlvidual attention received it either
from a parent or from a teacher whose t+ime was available because of the in-
volvement of a parent in another activity. From this point of view, the
major émphasis éf the parent volunteer program was as a remedial adjunct
to the regular program.

There is one unique and highly desirable feature to the Elmwood
project. One parent was:nof able to work at the school because she has small
children requiring her attention at home. However, her level of interest was
such that she volunteered to act as "dispatcher'" for the program. All of
‘the ;elephone'confacT was done Throuéh her: when parents couid not come to
the school at their regular time, they phoned the dispatcher; the dispa+cher
~ phoned "on-cal | volunteers+to make substitute arrangements. Every member‘ofﬁ
the school staff mentioned this contribution as an immeasurable saving of
time for the school itself. |

. The Eimsood program was evaluated in . the same manner as in many
other parent volunteer programs. Teachers and parents completed anonymous
questionnaires (which most of ‘them signed) ‘and the children of_volun?eq%s
were interviewed by a research assistant from Niagara Centre. In addition,

a maTchingvsample of childrén whose parents were not involved in the Volunfeer
program were also interviewed. All interviews of children fol lowed the format
of the questionnaire jn the Hedges' kit. |

’

The evaluation results were overwheimingly pqsifive; in addition fo
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praiseworthy commenfg, some suggestions which might be included in the pro-
gram in succeeding years were also offered.

The chi{dren of volunteers made no negative comménfs concerning
their own parents’ preéence in the school and in the classroom. They discussed
their parents® contributions without any visible embarrassment. Several
children commented that their parents discussed with the family at home their
activities at the schoc! and all of These_childrgn appeared to enjoy the idea
of such discussion.

Other children whose parents were not involved in the prograh
gave similarly positive comments. They appeared to know what the volunteers
did in the school as well, although they described this involvement.in more
general terms. They perceived the parents as helpers of both children and
teachers. Many children who had beenassisted directly by parents recalled
the particular nature of sucH assistance, and appeared impressed wifh'whaf the
parents had been doing; Without efcepfion, these children stated that They
would be pleased if their own parenfs joined the vofunfeer program.

The teachers reported many advantages accruing to the school because

of the parental involvement. The major ones are |isted..

i. The presence of parents made it possible for them to individualize -

the kind of help provided for various: children.

2, Teachers were able to extend the range of the programs in the
classrooms. They could, for example, prepare more Taées which could be used
by more individual students in many of the subject areas.

3. The mors fﬁ?ima+e involvement of pareﬁfs {n'?hé oneration of‘

the schocl was seen as .a positive advantage. This .was described as more than
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simple public relations; it was preceived as a step toward the bésic commun ity
cooperation necessa;§ for the primgl development of every child.

A49 Various alterations in the role of the teacher were menfioneq.
Some pointed out .increases in the decision-making function while others noted
that less time was required for routine operations.

One teacher's summary comment is representative:

“Our program has worked so well Thafil wonder how | managed before
it started. Children, of course, have benefited most of all.’

The questionnaires completed by the parents indicated that Tﬁeir
perceptions of the school, of teachers, and of their children and other
children had all chénged. Without excebtion, these appeared to be posiTiVe
Changes. Many parents reported a genuine sense of achievement as a result of
their work in the classrooms, and all are willing to continue with the
program negf yeaf. They belfeve that the teachers appreciate their contri-

“butions, énd they expréss'fhe hope that more parents will become involved
and increase the effectiveness of the school program.

One parent attached a letter +q her qUesTionnaire. It is reproduced
below because it summarizes the tenor of the parents’ responses.

“| am really pleased to be a parent volunteer. | enjoy the
child}en..'l find it is a challeng;’which all parents need fo bring them
closer to their children. The children spend so much +1me away from their
mbfhers while at school and learn so much -- +hat we fend to become dull aﬁd-
unaffached; so if we are involved daily we can sce how extensive their education

really is. Being a part of the system really helps parents understand their

children o the fullest. | believe we as parent volunteers are helping +he




pupils énd in return lgarning something oursizlyes."

The following suggestions were,éelec?ed frum the various qﬁesTLon~
naires:

.

. Increase the scope of the parental aszistance program.

2. Provide an in-service training program eariy in the schodl year.

3. Increasec the effectiveness of communication regarding the
operation of the program. Encourage parents who musTIbe absent Tb calt
earlier so that suitable arrangements can be made. Provide more effective
feedback to the dispatcher.

Elmwood School will have a new principal in September. HMany in-
novations do not survive a change in leadership., It will be interesting -to
watch the effect of ieadershfp change on this¢ instance of educafiénal in-~
novafion. The involvement by parents and Tamchers_is'so great and the
bénef?fs to the children so extensive and 50 raadily apparent *hat the prognosis
appears positive. The program should continue successfully next year. The
parent volunteers, in fact, have alrepdy suggizsted plans for an inwservice
session eérly in September; they are reaﬁy fe resume their sirvice to the
school.

Finally, the success of the Elmvood §chool projec¢ in ¥3ving repre-.

s of itsg volf

sentation from over forty per cent of -its home in the initial =
unteer program should help to convifice other schools that with ‘the careful
implementation of a deliberate plan one can anticipate respcnses from a

significant cross-section of its community.

ERIC

Aruitoxt provided by Eic:



VOLUNTEER ASSISTANCE IN SCHOOLS: HELP OR HINDRANCE?

Calgary, March 1973
H. G. ‘Hedges
NIAGARA CENTRE
THE ONTARIO INSTITUTE FOR STUDIES IN EDUCAT ION
187 Geneva Street

St. Catharines, Ontario

For the past five years there has been growing in schools in
Canada and elsewhere a movement that was almost unheard of a generation
ago, the direct invo!vement of volunteers, and parficularly parents, as
assistants in their children's schools. Our own éVidénce,"based on surveys
in the Niagara Region in Ontario, then in Ontario at large, further sup~
ported by evidence from the United States, indicates that this movement is
stitl in the esrly stages of its growth, and‘wfll L}obably represent in
the 1970%s the greatest single change in personnel in our schools. At a
Time when quesTions of teacher-student ratio and résfricfed budgeTS'come
to the fore in conversations with school admunusfrafors, one cannot avoid
specuiaflng on the possible rulaTtonshlp between volunteer help in cchosls
and those other two issues. To date the trend. toward volunteer help in
scnoots and the other two issues are merely running parallel to each other,
and one would have a difficult time establishing a cause—and~effec+ re-
lationship between them. To illustrate this point, we have found in
Ontario that in sp|+e of There being volunteer programs in over three
thousand schools, none of These schools contends that there has been any
causal relationship between changes in either budgets or teacher-student
ratio and their volunteer programs. ThereforéJOnp migh+ contend fhaf
volunteering in schools represenfs the first major inrovation in schools
in recent times thu T has had ng relaflon whatsoever to school budgets, and
yet may have an important bearing on the achievement of the school's

ob jectives.
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The question of whetner volunteer helpers in schocls are in fact
a help or in real ity a hindranca is itselt a complex question, particularly
it one is prepared to évaluafe the guestion in terms of the effects upon
a number of different groups of people associated wifhlfhe school. If one
were 1o evaluate volunteer programs only from the point of view of
principals, one could probably in many instances conciude that because of
issues such as confidentiality, extra wokrk for the principai, problems in
irregularity of attendance, insurance, legal considerations, questions of
public relations, etc., the whole matter might be regerded as at least a
nuisance. To suggest this possibility is not frivolous, because in our
ear|iest surveys of volunteer programs in Ontarjo schools we found that
evaluations were done mainly and sometimes solely on the basis of the
principal's evaluation based mainly on his own needs. Further evidence
of this comes from a recent éurvey of brinéipals'in which we analyzed the
questions that principals asked about volunteer programs; of 140 questions
posed by principais 50 per cent had fo do with problems of the principals
themselves, related mcstly to security, public relations and legality. The
sacond largest category of questions had to do with teacher securny; and
the third with questions of implementation. Only the smailest handful of
questions related to benefits to teachers and benzsfits to parents, and
of 140 questions oniv one related to evidence of student growth or student
- gain! Again, if one asks the question, "heip or indrance?" only in terms
of teachers' concerns one is likely to concludé in many cases that vol-
unteer programs are defrimen?al,_becausé'manyffeachers no doubt find that
broblemé of personal security, extra work, probléms of organization, fear
of other adults in the classroom, fear of losing control of the.class,
fear of volunteers being less competent Than +hem§élves, and other such
. matters may leqd'fhem to conclude that volunteer assistance is in fact a -
detriment. Sucﬁ poir*:'of view obviously'neg}ecf consideration of the
effect of voluntecr programs on the volunteers themselves, wheiner they
be parents, elderiy people, other adults frbm the communify,‘sfﬁdenfs from
community colleges,lfeachers' col leges and universifiés, artists and other R
‘professfonal people in the community, or secondary school students. Even

more important, evaluations of volunteer programs- that are confined to the




views of principals and teachers very offen neglect the ultimate question
of whether volunteer programs in fact enhance student growvh, '

The question then of help or hindrance muéT be determined on the
basis of the potential bcnéfiTs and d?sédvan%ageé to et least four groups
of people -- the principa}, the teachers, the voluntecrs and the students.
Further, one must consider how much relative weight should be assigned fo .
the advantages =nd disadvantages for cach of these groups. We are pre-
pared to coniend thei no longer can cvalualions of volunteer programs be
based solely on the attitudes c¢f principals and teachers, on the assumption
that what is best for principals and teachers is by definition also best
for students. In iooking further at questions of advan%ages and disadvantages
of volunteer programs there may be value in lcoking at a bdroad range of ob-
Jectives and outcomes of velunteer progréms in schools, énd in the process
considering both the theoretical and the research evidence on the subject.

Cur own interest in exploring the potential of volunteer assistance
in schools was stimulated by the findings of the Naticnal Survey of the
Plowden Committes Renort in England several years ago. “2u will recall
that the National Survey, which conducted a correlation study to determine
the relationship between various factors in the voungster®s envi?onmen#
and his achievement in schoo!, and which was based on 3,000 students in |70
communities, showed clearly that more of Thé variation in pupil achievemen+ 
can be aitributed to differences in parental éTTiTude'Than to either
differences in the conditions of schools or-diffé}éncés in the character-
istics of homes and comaunities. .Educafors have long obscrved, and have
had considerable research evidence to establish fhat parental aTTiTudes
felafe strongly fo student acnievement, but i+ was not Q&fil The.IaTe 1960's .
with the results of the Plowdan Committee Report and subseddenT studies in
the United States that we began Td‘suspecf the powerful impact of different
“parental artitudes on variations in achicvament in schools. Our.own con-
viction on the matter of altering parental attitudes is that attitudes
are shaped more by experierice Than 59 persuasion, and that in the fong run
we shall probably have to provide parents uith a different set of exper-
iences about the school if we infend seriousiy to have any significant

- success in enhancing, improving or altering attitudes.
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in the schools in which we have been implementing our general
model for parental assistance programs we have found ‘arked improvemenfs
in the amount and form of communication between parents and teachers. It
is clear that bofﬁ parties have important information mbout the pupil which
‘often fails to be exchang:d for a variety of reasons which may include
time available, lack of trust in the other person, formality of presentation,
and the inclination for most parent-teacher interviews 7o.flow in one
direction only. .
OQur most important research on the question of the effects of
volunteer assistance in schools has been in measuring changes in what
teachers state are two of the most important elements of their work in
the classroom, the amount qf time that they can spend.wifh each individual
student, and the percentage of their time that teachers can give to what .
they regard to be the highest level of professional functions of the class-
room. Qur claim that these two elements of the teacher's work in .the class-
~room are cf greatest concern ‘o _teachers is supported by the usual arguments:
that teachers give against increasing the studeni~teacher rafio; namely
that increasing fhe number of students in rhe classroom reduces the amount
of time that the teacher can spend with each student and also reduces'fhe
percentage or proportion of time that teachers can given To what they re-
gard as the most important functions of rhe +eacher .
Our evidence on this question, ‘then, dpparenfly should be re-
garded by the profession as being very teneficial. - In 150 days of obsefﬁ
vation in classrooms using a taxonomy of classroom functions whnch provides
a means for lndlcafnng the amount of time that teachers spend not only on |
. each of twenty-one functions in Thevclassroom but alsc on each of six kinds
" of grouping, including individual attention, we found that even in class-
rooms where the Teahher contends +ha+ there is a very high degree of in-
dnvndLJaluzaTx :nor +he program rhe average amount o+ time that the teacher
:spends in a one-to-one relationship with the +yp|cal student is 2—I/3 minutes
per day. In onlyva handful of classrooms did we find the average teacher-
student contact on an individual basis to exceed 3 minutes, and in a great
many cases it was in the range of one-half to one. m|nnTe per day.’ One has .

to- question whether a program can truly be considered to be individualized



o —-2=

~with these amounts of direct teacher-pupi! contact. This is not to suggest

that one-to-one contact is the only criterion or element for individuali-
zation of program, but we contend that it must be an important element.

In our study we found that when The teacher has even one volunteer working

in. the classroom the amount of aduit, i.e., teacher-plus-volunteer time

‘spent on one-to-one relationships with students increases by almost four

times. The teacher zpproximetely doubles The amount of time spent with

individual sTudenT when a volunteer is in the ¢lassroom and the volunteer
approx&nafely matches the teacher's amoun* of one-to-one contact. Obviously,
this is en important: alfera*xon in the dimensions of individualization re-

sulting from. the oresence oF a volunteer, but | am not prepared to suggest

~ that this comes anywhere close to satistying “he need for a greater amount

O
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of one-to-one individual a++en+ion,'par+icularly if we are going to give
serious attention tc our commifmenT-To provide a curriculum that relates
to students’ needs, interests,ctyles,and levels of learning.

| The oirher fihding that we —ade in our observations with the
taxonomy had to co with the proportion of a teacher’s time spent in those
functions that are considered To be at the upper level. "The Iaxonomy identi-
fies a wide range of funuflons that ,include ali obsorvGo}LNraqks perfornwd
by teachers in the classroom. An accompany:ng.manual-de.|nes the placement
of fndividujl tasks into These functions. Af1er shori periods of training
we found that we were able 16 have cldssroom .ohs ervers categorize ThéJTime 3
teachers devoted to’various +asl's into thelr rospecftve funcTaona with an.

lnfer—obsorvor reliability in excess of_ 90 per cent. The anTrumenT then

is a usefu[ device for comoarlng The allocation of Teanhers time on’ days

when volunteers are present and when they are not present in the classroom.

In order to determine what the profes fon believes to be the most profeé-
slonal vital or important functions of the teacher The4+axonomyvahd manua |
were presented To”panébsfofuclassroom Teécheré, teacher educators and school
administrators.  The individuals in .each panel were inv?Téd'To establish -

.

a heirarchy for. the 2| functions. “We found a remarkable level of concensus

I3
)

both ™ v:Th|n the panels and .among the three panels. As -resulf.of this
concensus task we concluded that the profession’ belieyés +hat both forms

of planning, both forms of mQTiVafion, the initiation and consol idation of

P -
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of new learning, and maintaining the climate for learning in the classroom
are considered fo be the mcst important seven functions. These seven
functions were classified as Level | functions., Similarly we were able to
set forth the seven funcTi#ns in Level 2 and in Level 3. Considering the
high degree of concensus aitong the referees, and in the absence of any
absolute standard of importance of functions, we regafd the heirarchy
esfabllshed as a reasonable standard for judging The significance of alter-
a+|ons in teacher time. ‘
Working with the teachers in three schools we established the
stability of the distribution of,feacherg' time in regular sessions.and
after a prolonged»sefies of vislts began.to document The amount of +ime:
given to each of the functions in regular sessions and in sessions when
reguiar volunteers were present in Thé‘claésroom. ~Some of the cqncfusion&
of the JTHdQ show imporfanf effects of the presence of volunteers. Tha
mos+ important oufcome was that when even a single volunfeer was present

teachers appearbd +o make a natural transfer of time so that an _additional

21 per cent of The|r +ime was fﬁaﬁsferred from Jower level functions to Level

functions., We found. that in regular S&53ions, in spite of their bosifion

in the heirarchy only 19 per cenflof'+bacner time was, al located to Level |

“functions. This figure rose o 40 per cent on the days when volunteers were

'pfeéenf, This fransfer of time, of an addifionaliél per cent to Levele

functions, roughly paralliels Thé\fihdings"o? the famous Bay City Study of

vparaprofess?onals in which it was found that the teacher who uses a para-
professional” frdn¢fers approximately 23 per cenf of his or her +|me to.
.. additional Level N Tasks We aiso found that the amount of time the

»Teachers spend on Level 2 Tasks, which |nclude adding con*enf to structure,

dqagnpsys and prescrtp+|on, acflve_superVISIon, the.designing of test in-

struments, consolidé?ing content, remedial teaching and the interpretation
,;of scores was not greafly aifered as a result of volunfeer activities in
'*ne classroom.‘ Only two. of these: aCTIV|+|es -showed. marked reductions,.
' nameiy acflve supervr5|on arid consolfdaf:ng content. Igc|denfally, these.
;Two functions include some of the largest allocafions of volunteer work in
‘The c[assroom and are ‘the +wo greatest consumers of teachers! time. I+ fol-

: Iows Tha+ +he greafesf amounf of. Transfer To Level | func+|0n5 was from i‘

PAruiitex: provided by ERiC Lo Ve
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- Level 3 functions. The amount of +éécher time épé5+_in Level 3 functions
is reduced from 25 to |0 per cent when volunteer help is at hand..

Some other more specific observations concerning allocation of
teachor time indicate the possibilities of improving instruction.in the
classroom dramaficalfy by helping teachers deliberé*ely to reorganize the
al location of their time. For example, we found that in spi?e,éf the high
ranking given to the initiation of new mental structures the average teacher
was devoting only three per cent of his or her time to this function. Other
observations were cven more startling., We bend;'for example, that the
aVerage teacher spends more time on consolidating content, i.e., drill and
review, and taking up work, than is spent on the total of the Leval |

~functions. Similarly almost as much time is spent on active supervision

fn regular classrooms as is spent on the fotal of the Level | functions.
. More time ls'speﬁf on passive supervision than on any two Level | functions

combined. These observations concerning the +yﬁical allocation of teachers'
time suggés+ that thore are many actlvitles of the teacher that with effective
volunteer help and additional organlzational experience and Trainihg on the.
par+ of teachers, could be assigned to other personnel in order that teachers
could spend an |ncrea51ng amoun+ of their time on Thoso functions that are

Alfruly professuonal and Wthh relate most sfrong'f to student’ growfh In-
bcldenfally, our findings on the ‘typical allacaflons ¢ teacher time run

_ parallel to the flndtngs of Hillsum reported in his new book The Feacher s: Day,

Using a somewhai' dlfferpni Taxonomy, Hillsum found that apprOX|ma+e!y 26
per cent of the typical Téééher‘s day was spent on all types of fnsffucfional‘
tasks, 40 per cent oﬁ organizafidnal and proparatory work, aﬁd 34 per cent
- - on clerical and mechanical dUTiés_énd supcﬁvisions‘ | ] -
' Th evidence in our studies concerning the transfer of teacher
time th|+es, nafurally, the quosflon of how the vo! unfeers allocated their -
Time among The varnous funcflons in The classroom, We found that the greafesf
deployment of volunreer time was in non-skulled +echnlcal Tasks,,wufh large |
amounfs of *lme also- glvmn over fo ac+1v1+|es Tha? were represenfaflvs of
' the func%nonc enf;fled consolldafrng content and acfnve superv1sion. The
| nnsf common snngle TaSK performed was llsfenlng +o b?udenfs read, whnch was
|ncludeu in the funcfion "consolidating content". Suprnsquly enough

.
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eight per cent of the volunteers' time was actually spent in Level | functions,

" mostly in the areas of specific planning and specific motivation.

In view of the effects of volunteer help, as documented in our
study, on providing for individual attention in The classroom and on the
rez!location of teacher +ime we contend that volunteer help in schools is
not only an interesting innovation in the school but may itself become the
cafal;sf for other innovative practices. !n the many schools in which we
work we find no scarcity of good ideas about innovations on the par+ of -
the teachers. Almost every teacher is able fo identify a number of organi-
zational or curricular changes that would improve the program of the class-
rocm or school. When fested on the constraints that are prevenfing these
inncvations from being practised most teachers polnt to problems of teacher

time or teacher manpower. Considerfng the number of volunteers available-

~in most communities, along with the evidence that we have collected con-

manpower gap in schools.

cerning possible cffects of volunteer work in schools, we believe that
voluntearing may itself.provide a means of closing the teacher-time and

Our Initial interest, that of the possible alteration of parental
aPtitudes has proven fobe a somewhat difficult one to access accurateiy. In

all our evaluations we have treated the question of changes in voluntears!'

.attitudes as one of the most important. elements. We are able to say that

almost without eXCopTion'oqr instruments indicate an alteration and im-

provement  in paren+ ' statements about their attitudes. - To what degree

- parents are able to presen+ deliberately a more favourable. plcfure of

jufflfudec after a period of time in The school’ is not known tfc us, but we

‘believe that even their inciination to speak more positively abouf their

own role in the school and about their. |mprovud perception of the school

is interpreted by most feaéhers as a positive change. The quesfcon of
whether the apparent changes in pargnts! attitude have a direct etfect on
the improvement of their own children's chnevnmcnf |n <lchool is as yet nof
adequately evaluated. Ih schools ‘whare, we have compared the changes in
achievement on +he part of students of volunteers and chnldren of non-vol-

unteers we can f|nd no clear distinctions, bu+ as sfafed at Iengfh later in :

~ this addres:, stgnlflcan+ but snml'ar growfh ga|ns were recorded for bofh

t
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groups. |t seems prob;blc that tha changes>in achievement will have long-
term rather than short-torm characteristics, and probably will be reflected.
more in the affective than in the cegnitive areas. In view o?IThe retative
‘weakness of instruments used to evaluate Tﬁe affective domain in schocls
we are at a loss as yet to establish clearly the effects of (mproved or
apparently improved parental attitudes on their own children's achievement,
On the other hand, we have increasingramounfs oY pbsff{ve infor- |
mation concerning the improvement ofrparen+s' insights about the schoc! and
about fearning. Many of the parents can both describe and demonstrate im-
provements in their skills as parent-tecachers. Most of them express greater
understanding and appreciation of the wide range of tasks performed by the
teacher. ‘Many parents remark on the diversity of needs that must be met
in classrcoms. An increasing number of parents bocomé involved at homé in
school-related instrustional tasks. in fact cur centre prepared the parenfé'
manual which some of you have éxamined as a means of poviding for parents
of primary children opportunities t¢ instruct their youngsters in. school-
based curricula at home. We advise parenis who use this manual to work on
a one-fo-one basis with their child for approximately ten minutes a day. '
This seems like a minimum amount of tims, and one would question whether it
could be expected to have any important effocts until one considers that {0
minutes a day at home actually more Than'quadruples the amount of adult-
child direct OHG'TOfOﬁé contact during that day. |
. Turning now to our broader range of volunteer pfograms, I must
state that our first effbrfs;in implementing a general~model for a compre=.
hensive volunteer program severa1’years ago was in a vefy limited number
df schools'fn which we worked closely with the staff to explore, qi*er
and implemenf The'p[én, The gehoral modei, which is available on'requesf
from the Niagara Centre of O.I.S;E., has'now béenfapplfed inﬂa very large
" number of schools in the province. T -
Following the testing of the general model we became involved in
a numberyof,spgcialvexfénsions.and adabfafions of The_modei,‘each designed ‘
fo test its potency in meeting particular school heeds. Some of these
. adaptations woqu‘be,appl}cable in almosf_any schoo! while others hay be

of value In only a limited number of environments.”
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At Fessenden Public Schmol in Ancaster the teachers considered
their prime need to be opportunitizs to meet ¥ogether for curriculum de-
velopment. We assisted them in developin; and adapving a volunteer pfan
designed to give the teachers two hcurs pes weax for roqular cukriculum
deve!opmenT.A'@e had no difficulty in recruiting tar aaie peopie than were

required to provide for. the supervizion u¥ ciagssrooms that would be es~

~ sential for this program to operate. Most of the concerns that we all had

O

inltially proved to be groundless. Parentis working alone or in twos or threes
qufckly became effective classroom supervisors., Discipline problems that
were anticipated simply did not materialize in most classrooms. Teachers
quickly l!earned to reorganize their 6wh time and to help pupils define tasks
that they could work on during +he periods of parent supervision. By ?he
midpoint of the initial year the staff had successfuily |mplemen+ed its
program so that they could engage on a regular basis during school time in
curriculum development. No losg in studen¥s' growth patterns came to light

in the evaluation of the program. ‘

The staff of St. Daniel's Separate School in HamiffonﬁshoWed con-
cern apbout the needs for fdenfifying and meeting the needs of a larger
number of youngsters with special educafiom problems-and at the cams time -
for integrating these students |n+o The regular crogrom of The school. This
school already had a successfui’ comprehen5|ve zolunteer’ program We found

that it was relaflvely easy to alter this program to meet the needs in

-spaclal education defined by the staff. The principal- and the speciai.

aducation teacher were in charge of the broad design of the program. Vol-
unteers assisted in a number of ways ir relieving teachers for time to
prepare pup{! profiles, and to prﬂvidé“fﬁe Spicial education program with
the drill, review and other forms of consolzoa.uon that actually represenfed
the ‘major part of the teacher's work with The special educatior students.

In the process of developing This program teachers |den+|11ed almost three
Times as many youngsfers requnrlng special educaTIOn prograws as in the
previous year. The arrangemﬁnfs for special. “education on the part of these
youngsters were so well integrated into the school: progr=m that many of the
pcrenfs were quite unaware of The existence of ‘such programs within the school.”
in parflcular the s+|gma affached to 9pecnal educaflon SebWGd almos+ complefely
to dtsappear, ‘ ‘ |
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The most radical adapiation of our gereral model was applied in
Victoria Fublic School, an inner city schoo! in St. Catharines. Bearing
in mind the changes in individual attention and in the allocation of teachers'
time to various levals of functions described earlier, we wished to explore
the opfer extreres of thic tendency. In order to explore this que=|ion we
recruited and assigned twenty-five volunteers to work with one teacter in a
.regular grade | classrcom. These parents worke. one haif day psr week, so
in effect we addcd 2L adutts to the classrcom @i any rsipt in time; in other .
words The aduit wdnpower in the classroom was increased from | to 3— per-
sons. The program vas carefully m‘nufored with control classes and pre-
and post-test resuits for the more important stated objectives of fthe school.
in additicn to adding the manpower to the classroom we deliberately assisted
. the teacher in identifying the important functions in the classroom and of
learning to reorganize her time so that she was working mosf of the time
‘at those functions which related most strongly to pupil growfh The Teacher
tried out- varnous strategies for the reoroan|2ﬂ1|on of the classroom and
found fhat the mos+ effective way of communicating to the vo!un+e°rs and
at the same time ensuring that students w:-e working at their leve| of readi-
" ness was to have an individual pupil progress beook in which she wrote
assignments each day that volunfeeré were‘fo carry out with the individual
students andfTﬁ which the volunteer would record sfafomenfs'of the individual's
progress Toward the end of the year an obsarvation of +he alloca?ion of the
teacher's time indicated that she was spending approximataly 80 per cent of
her. time on three main funcflons, organizing the continuum for learning,
determining the sfudenfyreadlne553for'The next phasz in +he continuum and
in{fiéring +hé_new conceofs Thafifhe pupils were }o learn. 'Pracfi"ally all
ofher activities of the classrcom were gradualiy taken over by the volunfeers
These inciuded adding content to the existing mental: structures, - rnvnew, driti,
listening to. students read, mgrhxng and supervising arn?hmeflc, helping ¢hild-
‘ren with arifhmé?io;probleos passing out and collecfing-mé?erialé; running
off seatwork maferial; etc. The observer team found that the volunTeers |
fhémsel»es vere'ongaged over T per cent of +h°xr Tfme in Tasks that clearly
were |nsTnuc+|onal, a 5u.prtslng outcome in the Ilghf ot my own -and Hillsum s
findings. on feachers' llmifed flme al focations to lnsfrucflon The amoun+ |

of one—fo-one aifenf:on that each pupnl derlved from fhls program was in=-
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creased many times over the usual s:fuaf:on, a+ times the increase.in in-
,d:quual altention was greater Than Ten-fold
' IT is perhaps not surprising fo learn, then, of remarkable incieases

in student growth in such a program. The evaluation of stucent growth in

this adaptation is ducumented in our report entitled Using Volunteers in
Schools. The graphs show that the youngsfers made dramatic gains over the
control classes in all of the measured objectives, with the greatest gains
made by chiidren in the middle of the class. The average gain of the class
in.reading comprehension was 2.0 years-with somewhat iesser gains in other -
important subject areas. An independent study was made of the patterns of
growth that could be attributed to the culture and it was found fhaf The.
pupiis grew only .6 years in those elements that were attributable to the
culture at large. One would be hard pressed 1o find another classroom in
Ontario that has documerited the kind of growth gains established in this
program. Considering The»safdrafion of wolunteers in-this classroom and
The amount of external leadership given one has to ponder whether such a
rad:cai adaptation could be implemented in many or most cldssrooms Howaver,
a modification of +h|s program, with a reduced number of volunfeers in the
classroom and with some broad attention-to in-seivice developmenf of
teachers which relafte To_reorganuza1|on of teacher time shouid be possible
In-a large number of schoolss Another major>ou+cpme of such an adaptation
mayvbe4radicalfy altered expectations Qr'percepffons of Thé rate of student
growth when enriched inSTrucfiQnal patterns ar@‘provided inc{denfally,-+he
pupils in This classroom not only grew more rapidky in stated school obJec+|ve¢{
' bu+ receuved instruction. in additional curriculum components, 1nclud|ng a
fumber of the strands in our. centre's prrmary Thunking program.
, Another of +he adapfafxonr that we have explored |nvolved the

possibie use of a corps of parent vo lunteers WOFKinJ with the entire prumary
'dlvasuon of a schoo! in order to enable The staff to regroup all pupils at
‘fhe prlmary level in the Ianguage arts prOgram in keeping with the readlness
level of the student. - Obviously such a plan calls for additional time for
‘ feachers to be abie to work together on program p!annlng,vregrouping and
frequen+ evaluaflon. Also needed are. large blocks of additional adul+t Tlme
To heip fndividuaf students with the ianguage arts . program, and |n‘parfgcu!ar

P .
wy e




-13=-

with oral reading. Our attempt to appiy this adaptation in & primary school
has met with something léss ‘than complete success. We were able to recruit
a large number of parent volunteers, but the staff has shown an inclination
to use their services for a wide range of general supportive assistance
rather than allocate the additional adult time fo their original commitment
of integrating and individualizing the language arts program. We interpret
this weakness in the study as evfdenca of a fairly low commitment toward the
goals of the project and not as évidehce that the volunteer program is in-
capable of heefing this special adapfafion. I+ is our infention to +ry this
adaptation again, this time with the staff of a junior schbol who have
already identified the need for integration of the language arts program.

We belfev@ that the volunteer program has the capability of providing the
two ardditienal resources neaded for The successful integration of the
language aris program in either a primary or a junior division. ,

In Ontario scheols there have been relatively few attempts at formal
approaches to differenfiafed Sfaffing. We ceontend that n-plah for differ-
entiated staffing should include one level for volunteer work. We have
been working closely with the staff of a secoadaﬁy school which has broken
the traditional tine~and-staff organfzafion'and_has eliminated the position
of department heads in subiegf areas in favour of three deans wﬁo work with
the prlnC|pal in admin:strative Ieadbrshlp dnd are suppor+ed by the Team of
teachers, a group of paraprofe;suonalq, and a broad gorps of volunfeers.

Qur interest in this mode. is to develop a sysfem for descrlblng The range
of functions performed by each of The lavels @nd To defarmnne the proporflons
of time spear i each function by each group. '

fey order to dca( with ”oue of the Iegai, adm|n|s+ ~ative and pol1+ucal
aspecfs of bran|ng ina mafor 4ﬁﬂOVdT|0n such as a- comprehﬂnave volunteer
program we are- vorking with six prlncupalg in one couniy in a plan which we

enfitie a League of Innovative &rinxlpala We have found Thaf by sharing
“ideas and responsibilities the pranc'pals themselves feel more secure about
Tablishinq:volUnfeer programs. | Inﬂidenfally, ‘because they are working as
a team they~have been able to ob?aln Iarger proporfuong nf the time of pro-
gram consultants and: admlnlsfraflve officia fs. Similar Ieagues wou'ld be

ugeful suppor+ systems for: ofher kinds of school |nnovaflons.,
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Innovative practices usuaily attract large numbers of visijors. A
recent change in Ontario regulations provides every teachar with up tz twelve
deys for professional develcpment and we foréeses the | ikel ihood that some ot
our more prominent volunteer programs will be swamped with visifors in the
year or two ahead. In order to provide |ighthouse situations which wif{ in-
fluence the rest of the staff in the particular school and in the jurisdié4
Tion; as well as proVide opportunifties for visiting Teachers, we are helping

one school system to-establish thirty lighthouse classroams fer volunteer

work. These thirty classirooms will all be in one county, and each classroom
will have at least ten vo}unfeeré, each working one-half day per week., in
cther words in cach classroom we will in effect have doubled the adult
manpower. Inciﬁenfal!y, in the jurisdiéfion in question, Halton, & suburban

county between Hamilton and Toronto, a large-—gcsle “approach to volunteer
programs has been conducted in tho past year with the result that the

counfy now has over ,600 parent volunteers worknng on a regular basis one-

half day per weok. This part of The volunteer program alone thus. adds The
equtvalenf of 160 full—fimevworkers to the school staff in the county.

| Moéfﬂof our own studies of volunteer assistance have started with
parent volunteers for the, r@asdh given sarlier, namely the evidence in the.
Plowden. Rosearch Study |nd|carang the correlafion between parenfal a++|+uoes
and sTudenT achlevemch However; any sysfem which wishes. to explore fully
the role of voluntesrs in its schools must edenflfy many other pools of
talent 4ncludfng sfudunfs at -high schools and unlvmrQITles, eldor!y people,
people ‘in Tho professions, arts and bUSlnCSQ, and o+hcrs. In one of our-
prOJetfc in the pas+ ycar we have hg gun to explorn the ‘possibie use.of
secondary school students as volunT\crs in nndrby e!emenfary schools, This
project -involves three d|ffcren+ ptans in one of +hem the high school" stu-
dents’ |den+|fy the kinds of serv;,es they would be wnlixno to volunteer to .

the losal elewenfary schools, and +he teachors in the clemenfary scﬁgpns

apply for thuse serVIces. ‘In another school, ruquesfq from hacal e!emenfary
schools are posted and students in the secondary schoo! app[y to meef the
needs ld@ﬂ*lfled in.the elemenfary school . In each of these two pron ams \

about 100 students from the secondary school in question aSSisf in 8 or Iu

‘nearby elementary schools.  In most cases it is requured that the s+u00n+

-negoflafe wnfh his Teavhnrs for the volunfeercd Tlme., !T ls suggesfed Thaf

1,
B
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the student endeawnur to find relationships between his voLunTeering and
units of study in one or more of his secondary school subjects. The third:
plan for using seccndary scheol students as volunteers takes place on an
exchange between a secondary school and a p|irngual elementary school, One
ot the difficulties of providing high schozl Oral French programs that will
vt the needs of bilingualism espoused by our society is the failure of
the cuiture To provide reinforcement for the Gral French program. In order
to meet this need and at The same time to jirovide additional resources for
the teachers and s+uden+s in the bilinguat elementary school, approximately
50 secondary sohooh students of Oral French were recruited to work as vol-
antears in the primary grades of the bil*ngual schoot. Af the present time
the =econdary schooi students are communicating in French over 80 perlbenf
ofvthe Timo that they are in the ‘elementary school., We intend to evaluate
The fnine student volunteer programs in t=rms of the advantages to all three
parties Lonnmrned ~the secondary school sTudnnT the elemenfary schooll
teacher, ard the eIemenuary students. On the basis of studies done else-
where it iz reasonable %o suggest that the greatest gains, particularly in
the affecflne area, will se made by the voiurteering s+uden.s.

- Our experuences with a wide range of volunteers |n schools Iead us

to |den+|fy +hree somewhat d!fferen+ forms ov voiunteer help. Secondary

school %.udun*s and parent volunteers, parflcularly in the primary grades,

are. commonJy referred: ro as regulars because they provioe their services on.

"7 a structured bBSIs,_nBUaliy one-half day per week. In general they work wufh

the same e arher or teachers and perform a similar specrrum of classroom

tasks. A second corps_of volun*eers and the one which historically is oldest

in use, is what we call the on-call corps =- persons in the community, usually

§ parenfs,.who_assis?'fhe school with specific,shorf—ferm needs, ¢ither of a

supportive or.an instructiona! nature. The third pool of voluntesrs, one

which is used most widely in sec;ndary-sohools,‘isjwhaf is termed the Talent

Bureau -- a corps of parents and professional and business persons whose

“experlence, background, e+hnic driJ‘n, business, artistic or professionaﬁ

fexperlence or some other. feature enables them to provide the school W|+h a

valuable resource Generdlly the school maunfanns a flle of These persons, 2

"who are hen called on peruodlca|ly for specuflc assusfancc reiafed to The

,EC

par+|cular tnferes+ and compefency of Tne vqunTeer. A number of seCOndary
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schools include several hundred persons on the Talent Bureau.

Without wishing to deny the very significant contributions made by
the on—éall corps and taient bureau corps, or to deny the signifi ant potentisal
confribufion.folbe mede by a wide range of volunteers, our evident ' suggests
that the potential advantages of parents who serve on a regular be 's in
the school, indicate they should receive prime attention in any pli tor a
velunteer program in the school, _ -

The title "Help or Hindrarce?" causes me to return once age ‘' to
some of the problems revealed in volunteer programs. By far the greatest
amount of difficulty with volunteer programs is clearly the result of the
lack of a comprehensive plan developed or impiemented by the school staff,
and in particular a plan which pufs-teacher readiness well -ahedd of recruit-
ment in both time and priority. . "

' In the long run probably The most sericus problem in volunteer pro-
grams has to do with a particular aspecf of parenT and teacher behavior; our
observations indicate thet volunteers are even more iaclined Than teachers
to give students ready answers to questions instead of causing +the students :
" themselves to discover These answers; in the pfocess they deny- the very
autonomy and independence in learning Théf should be a2 major objective of
instruction. For this reason, and forhreasons of confidentiality, affend—' :
.ance, Teacﬁer security, etc. it seems reasonable to propose that one or two
_ shérT inéTrucTional sessions wifh_Volunfeers who work on a regular basis =
should be provnded -

Volunteer programs ws%l probably continue +o appear to be a hnndrance
to some reachers and particulariy to those who cannot resolve problemg of
insecurity or of lack of organlzaflonai training and ab|I|+y There is no
-doubt that in the |n “ial sfages volunteer programs acfualiy cau55'+eachers

more rather Than Iess work, because a teacher has to add the organuzaf:on of.

. the volunteer's ac||v1+155 to his or her own planntng Unless' The teacher

is able to. tearn ways of. reorgan12|ng adui+ time in the classroom, the Teacher/—'
Is untikaly to con+|nue +o use volunteers, The confan|ng use of vo.UnTeerq
by almost all Teachers in our sfudles probably |nd|ca+es +ha+ The teachers

who have made use of.+h|s resource, were already more secure and flexibie,

and_peffef organfzedffhén;mosf of their non-participating col leagues.
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We believe that in crder to capitalize on the potential long-range
values we must consider threz special features of a plan for a comprehensive
model for volunteer programs in schocis which ordunar|ly would not be thought
of by the school staff, or might seem even +o run countér-to. a principal's
~initial perception of a volunteasr program. First of afl, we contend that

recruitment should be as open as possihble in order that we can maximize Then
pofenfial‘for enharcing the attitudes of as broad a Eange of +he parent
populafioﬁ as possible. We belisve that selective recruitment policies

which tend to bring into.the school onty Those parents who already have
positive attitudes toward the school or who are already perceived as beung
toyal friends of the school, will fail to capitalize on the potential that

we visualize in voluntear programs. Secondly, having argued for open re-
cruitment we would”recommend that all Thase who voluntesr be assigned in-.
itially to a broad spectrum of relatively low level jobs in the classroom.
Then, as thein abilities and reliability are demonstrated, they should be
de]iberafely promoted to more challenging tasks in the classroom, -and to
+asks which bring them in closer contact wifh individual students, The

basic Tralrvng is provided as needed by *he teacher, soJ#hoT in due time |n -
the classroom it is observed that bo+h +he volunteer and the teacher are per=~
'formung and sharrng a wide range of classroom funcf:ons We believe +haf the -
restricting of volunfeers To a narpow range of Iow—level supporTuve Tashs
runs counter to the besf interests of a volunfeer program. Sxmxlarly, any
formal d°cusuon not to permlf volunteers to engage in |nsTrucTtonal functions
merelv sets up a Theorefrcal -dichotomy that cannot be applxed in practice,
"qnd xf it could, would deny both the’ volunfeer and the pupil the greatest

_‘penefnfs of the program. Thirdiy, unless the volunteer program itself

' ‘Capitalizes on the motivations of volunteers one coutd not expect it to.

succeed or To have any permanent sTruCTure. Our sfudxes of the mot’ vations
"~ of volunfeers lndxcafe that there IS an lmporTanT d:fference between Thexr
initial motivations, and those that emerge after two or Three monfhs xn the
‘ program . Innflally, much ‘of the’ mo+|vafuon for beung a volunfeer ina school}‘
has to do with curiosity about school programs,‘and parT:cularly curuos:fy
. about the progress of the volunfeer s own - youngsfcrs in the school; with

ofher volunfeers The mofuvafuon seems To be luffle -more, Than fa|+h In The -

PR
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s+a+emen+‘of the school that vo!uhfeer hefp is required. A few monThs later
however 5 similar survey of volunteers’ attitudes reveais motivations and
rewards that relate more ciosely fo feelings of worth, satisfaction, and
accomp[ishmenf, a sense of makihg a worthwhile contribution, pleasure in v
opportunities to work with adults, insights into instructional practices, '
‘pride-in seeing evidence of student growth influenced by their work, etc.
Unless the program permits-these types of motivation to be Wdeveloped,
voluriteers are not |ikely to stay. Whimsically.we sugges+ an ideal model vor
' quietly getting rid of‘a volunteer program should this ever be necessary; '
ailt' the principal would need to do is *to reallocate the volunteers to play-
ground duty and lunchroom supervision, The notion that Jolunfeers should

be recruited merely to do the jobs that teachers do not wish to do fails
to recognize The motivations andiresources of volunteers. The Iong—ferm
succets of the program depends on the principal's ab:llfy to dovefall class~-
~ room needs with fhe motivations of voiunteers. \

As suggested earlier The grdéatest obstacles to +he ‘development and'
mainfenance of comprehensive volunteer programs in schools hqve ig_do with
the securufy ef principals and teachers. However, 1eachero are aware of
The need to spend more time on professtonai funcfuons in the classroom and
+o spend more time with individual sfudenfs. Unless we develop plans and
 strategies for reduenng +he obstacle of the insecurity of Teachers and
thereby maklng it possuble tfor teachers +o,accep+ ofher adulTs who will
~ share in their activities, the opportunity to |mprove 1h= quallfy of the’
classroom ey,erxence for our youngsters will be denied. ForTunaTer in
Ontario new regulaflons from the Ministry and a rew- polucy sfafemenf from _
the Ontario Teachers' Federation have. heIDed 70 reduce the |nsecur|Ty at
official levels. Everyfhlng poqs1bl should be done at the Jurtedlcfuonalf
and local schoc| level to extend these- |h1en+|ons |n+o the Ilfe of the .
school and #he classiroom. Sin conc\u5\on, COnSlﬂeriﬂq The evndence prOV\ded
concerning the rmprovennn+ of student grow1h ln the shurt range and the
DOSSlblllTy of improved sfudenf achievement. in- fhe Iong run as a- resulf of
_|mproved parenfal a1+|+udes, the evuderce of. the nafurql transfer of teacher .
._Tlme to hugher Ievel professional ‘tasks. dnd “the possibility that, with 4
‘deliberate af#ehfjon, much greéfefleffoﬁfs in this direction could be hade;,_‘

o . A . ) ) o ‘ BTy
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and at ’r_he safne-’rime recognizing -’rhe fact that there is a vast pool of

uptapped talent that might not only make a contribution to the school but

might at the same time develop.more po?i“ive»a’rTi’rudes in.the communi’rv

Towards the school and improved insights and competencies on the par’r of

parents and other adults, we are prepared to contend that no school and

CL,rTalnly no school system can contir ¢ to-ignore the pm“nfla! in volunfeer

' programs. S
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