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ABSTRLCT

In considering reasons for employing creative
dramatics as part of the input and motivation for an experience in
creative written expression, it is important to consider the primacy
of oral language over written language, especially for children.
Drama involves talk, movement, and the involvement of self in
expression which is outer-directed; writing tends to involve language
which is more solitary and inner-directed. But talk and the exchange
of ideas serve to create a need for expression; therefore, dramatic
activity can be an effective form of exploration of a topic or
problem prior to the act of writing. For instructional purposes, the
tasks to be accomplished in a creative writing experience are broken
into a methodological sequence: children's attention focuses on a
broad topic in order to generate interest, ideas are exchanged to
crystallize each child's thinking, and then a writing period follows.
In the writing period young children dictate their ideas to the
teacher or, after mechanics are under control, write individually. In
individual writing the teacher serves as a catalyst, an audience, and
an aid for mechanics upon request from the children. As creative
expression began with interaction through talk, it should now return
to it during a sharing period. (RB)
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"Creative Writing through Creative Dramatics

ED 085

Intrcduction

In recent years teachers hate heard much of the importance of creati- ~
vity in the'Eﬁglish prbgram for the purposes of helping the child to deyelép
- the ability to use language to:organize his experiences in order to under-
stanc self and world. This concept of language for seif-understanding was
a zz;or Tocus of the Dartmoutn Seminar which, accorﬁing to John Dixon,
édefined Tnglish as'followé: "...our subject is experience, wherever language
.is Aeedeé £5 penetréte and bring new and satisfying order."l This viewpoint
is cwpanded by David Holbroox in'his paper "Creativity in the English
Programme.' He said;. o
creativity canﬁot satisfactorily be .introduced into an English
nrogram unless cfeativity is accepted'aé a basis of our approach A
%o English teaching as an arts “Effective English teaching, in
shat it has to do with the whole wimplex of language in our
*lives, has to do with thelwhole provlem of the individual iden-
tity and how it develops. In this wordg are crucial, and so in
English teaching we cénnot separate'wprds from the dynamics of

personality, nor from the proqésses of symbolism by which hdman

beings seek to deal with their inward life.

lJohn Dixon, Growth through English: A Revort Based on the Dartmouth
Sex:irar, 1366 (Reading, Eangland: National Association for the Teaching of

English, 1507), p. 11k,
David Holbrook, "Creativity in the English Programme," Creativity in

English, ed. Geoffrey Summerfield (Champaign, I1l: National Council of 4

9 Teachers of ._.ngln. Sh 1908) s Po 1. “PERMISSION TO REPRODUCE THIS COPY- TO ERIC' AND ORGANIZATIONS OPERATING i
¢ RIGHTED MATERIAL HAS BEEN GRANTED BY UNDER AGREEMENTS WITH THE NATIONAL IN- ;
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This stress of the Darimouth Seminar on language for seli-discovery
is further highlighted by Holbrook in the statement that in Znglish we are
concerncd with "literacy in ils deepest and widest sense--the capacity to

" Y + 3 LR : l 4 3 Ul

i use words to ceal with inner and cuter experiences.

|
Two forms of creative .expression, creative writing and creative

dramatics, have recéived-attention as avenues of response in a language
program designed to helé children make feality from experience. The
rationale behind selection of these areas is stated by several writers on
the topic. )
. ‘ " ' | .
Of creative writing D}gbn, in an article entitled, "Creative Expression
in Great Britain," has'saié:
— ' Now if we want--as I do--to use the word "creative" to suggest
the proéess of making and fashioning things to stand for a world
we experience, this is a telling observation. One c;n see a .new
value in the writing that goes_on‘iq English lessons, because here
at least is the opportﬁniéy to stress the fashioning, the act of
findiné and choosing anév from the infinite system of words what
'will'éome closest to experience as we meet it day, by day.“2
He continues: | , ' .
In such personal Writing, as it has come ﬁb'be called, the
teachér is looking for an_effoft to achieve insight-~to brush aside
the everpreseny inVitgtion'to take the world as other people have
foxndvit, adopting ready-made their terms and phrases (their images

of us). Writing is a way of building'a personal'world and giving

;Ibid., p. 2 .
John Dixon, "Creative Expression in Great Britain," English Journal
(september, 1568), p. 795.

ERIC

Aruitoxt provided by Eic:



.\)

ERIC

Aruitoxt provided by Eic:

Page 3

an individual rather than a stereo-iyped shzpe to our day-by-day

experience. Personal writing has to take feeling as we%lvas

thought inis account, atiitudes as well as o‘oserva':ions.l

Similarly creative dramatics has been deseribed by Dorotay Heathcote

as "role-taking, either to understand a social situation more thoroughly |

or to experience imaginatively via identification in social situations." n2

"drama in a very incly ive\;§;T~;;\x@fer to the variousness

Barnes cexines
with 1p scciety and the individual as well as the activities which by ex-
pressing this variousness can help students develop that fullness of

insight upon which true choicé is based."3 He suggests that drama can

nelp the child "learn to toleraue the many voices within himself, to recog-

nize and express his own variousness, to learn how to live amongst

nlt

uncertainties and divided loyaltries.

This call for English for self-discovery involving programs of creative
- : ' 4

writing end drama may place unrealistic and unattainable demands on teachers
| .

working in language programs which eithe: have no real program of creative
writing ané/or which place primary emphasis on either the hechani&s or the
craft of written exprecssion; and in which dra@a has=been the Christmes play
or reading aloud a story frém_a basal réaderf ‘With this in mind let us
consider cfeative writing through creat;ve dramatics. The rationale for

including dramatic activities as part of the input for writing will be

il

1
qulQ., n. T97.
Dorothy Heathcote, "How Does Drama Serve Thinking, Talking, and !

Writing?" Elementary English (December, 1970), p. 1077.

Douglas Barnes (ed.) Drama in the Englisn Classroom  (Champaign,
Ill: l}I\a.‘cn.ona.l Council ef 1eacners of English, 1958), p. 6.

Ivid., p. 2. :
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exﬁlo-ec, as will the nmetnodology of a. creative writ ing experience. Specific

' . s . . U
exampies of {oplcs v»;llZlng creative dramatics as an avenue Lo creative
writing will be described. lastly, benefits of this approach to the develop-

ment of programs for creative self-expresiion in both creative writing and

&

'creavle dramatics will be considered.

’\

"O%

w

The Ratiogmale ror Apnrozaching Creative Writing Through Creative Dramatics

In considering reasons for employing creative dramatics as rert of the

AN

"input or motivation for an experience in creativerwritten expression it.is

mooruaqu to consider the primacy of oral language over written lan~uage,

especia 1y for ch“ldren. Drana involves talk, movenment, and the involvement
o self in expression which is ouﬁer directed; whereas writing tends to
involve languege which is more solitary'ané inner directed. Thus involving

|
talk and exchaﬁge of ideas to create a need to express as a part of the
motivation for writing is essential. Dramatic activity, since it involves
the self more fully in a role or situatiqn than does verbal exchange, can
be an effeétive form §f expioraticn of a to@ic.br problem prior to individua%z
self«éxpression in thp written form.

An explanation for the importence of having talk precede writing is

oifered, it seenms, in James hoffe t's treatise, Teaching the Universe of

Discourse, in which he orders the kinds of discourse along several concurrent

levels of abstraction as shown on the diagram.l In this theory of verbal
and cognitive growth, Moffett. takes the view that “language learning is

" in which the major tasks are comprenending

ultimately a cognitive matter
and composing, with reading and writing veing mechanical operations which

< . s . 2
are seconé dagree abstrbciion systems, using symbols for symbols.

1James Moffett, Teaching the Universe oI Discourse {Boston: Houghton
Mifflin Conmpany, l“oB)ﬁﬁp. L7. (The bolc print shows the diagram as pre-:
sented, while the lowcr case shows levels of abstraction which Moffett dis-
cusses as operating within levels, but which are overgeneralized by a linear
model

-

2rpid., p. 15, 17. . .
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The Snectrum of Digcourse

Speaker-Listéner Speaker-Subject

\ . ' )

o THIEZRIOR DIALOGUE ‘ P
2 (EGOCENTRIC SPEECH) :

H ~ : ‘ ,

3 VOCAL DIALCGUZ RECORDING, THE ©  PLAYS 0
> (SOCIALIZED SPZECH) DRAMA CF WHAT IS '
:4 . ! - HAPPENING.

CORRESPONDENCE

0  PSRSOMAL JOURMAL g
& . o e
% AUTCBIOGRAPHY 2
A ' < )
< MEMOIR © REPCRTING, THE FICTION '« T
5 - i DNARRATIVE OF WEAT o
g © HAPPENED. ' :
G o] :
£  BIOGRAPHY @
& 2
CHRONICLE
. | | | I
| HISTORY - - GENZRALIZING, THE. ESSAY R
' | EXPOSITION OF WEAT L
- HAPPENS.
ol » :
' SCIENCE
METAPHYSICS , THEORLZING, THE Y

ARGUMEMTATION OF

WHAT WILL, MAY

HAPPEQ.
From this view, discourse is then cetegorized élopg’severai planes.. One is
the relation between the speaker.and ;istenex as in.the I - youbof conver-
ﬁation or T - me of thought to the I - it relatién of pubiic addrés$ or !
,publicatibn,vwhere the audience is'iﬁpérsonal and feedback limited &r
non-existent. Mot oﬁly is distance between speaker and audience a factor,
distance in time b¢€we§n ;péakér and subject operates to form.a heira{chy
of abstraction from communicating wkat is happening (drama), to reporting
Q@at has hapéened (harrative), to exposition of what happens in such a

situation (exposition), to theorizing what mey happen (argumentation). The

o relationship to kinds of discourse from plays to fiction to essay is obvious.
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Progression in these planes is largely dependent on the child's:

previous langrage expericnce. - It also operates across levels, that is

1
S

-l

evidences "ol generaliziang may be found in narretive situations in con-

versation between friends or in thought (the I - me relation). However,

. . . i . ~ %,‘: . s .. . .
there is a general progression of growtg along these hierarchies, in

MofTetti's view. : ' . |

Y

hi

=1

(9]

“need for & developmental progression from informel oral language

structure of the nome to usge of other codes and.modes has been noted by

linguists,and was aﬁconcerd of the Dartmouth Seminar in discussion of the
linguistic barrieré set ﬁé becaﬁse, to qubte from Dixon, "'"learning tc read
ané write leaves the child alone with language in a way which differs froz
his previous experience;; This should not be made a sudden transition.
The new activities should be prefeded, aécompanied and followed by talk.'"®
Ir languggevis ﬁo serve as a means of self-discovery through creative
self-expression, then it‘obviﬁusly must begin witn language styles controiled
by aéé comfortable.to_the¥child. This means that we must begin expression
in the informal'oral.dialeét of the child and only as he'is ready to
progress 1o use oflthe more Tormal and elaborate codes associated with
written lénguage. Thi§ implies that children's wriﬁten laégu#ge will
largely be oral language put on paper, rather than written language, per Es,
Not only must we consider the dévelopmeht of kindS’gnd orders of dis-
course ané the use §f the language of the'chiiduin using.written expression
for personal growth, but it seems essential that:in the éxploraﬁion of anyT
givep:problém that we provide for this progression from a close I --you or

.

lSee Moffett, pp. 1k-59.

Dizon, Growth througn English, p. 17.
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I - me relation of spelker-listener and in the speaker-subject relation

T . : s . . ! -
from recortéing or reporiing what is and has happened before it is expected

that 2 person would fally enough cecatrol the subject to move to the I - it
relation and to exposition or crgumentation: This need for a progreséion
in thg exploration of a problex is, in my opinion, as essential For an
adult as a child. It can be seen in our need to tell and describe %o
ourselves or others thé happenings of an auto accident or othér meaningful
event., ' - »

Thus, the need for talk to precede writing in experienceé utilizing
creative writing for self-discovery.is clear. The use of drama--what is,

nappening, rather than what happened--can enhance the opportunity. for

exploration in many topics pricr %o writing, becaqse it permits interaction

¢

{ _ ’
~and involvement of the wnole self.

i

Iethodology in Creative Vritten Zxpression:

In order to consider the methodology of experiences in creative written

expression, it is useful to consider the nature of the creative process.
. i ) . . |
Most authoa}ties define it as involving five sequential, but overlapping

stages. “These include the sensing of a problem or gap in completeness,

followed by a period of reflection in which new perceptions are gained or

) , LS ' . I . - . . ) 3 »
developed. Tnis stage progresses to a period of insight in which solutions
to the problem or organization of the experience begins to take shape.

Next the idea, solution, or organization is finalized and perfected, and

. ) , : 1
lastly is communicated to or experienced by self and/or others.

Refer to E. Paul Torrance, Vhat Research Says to the Teacher: (Creati-
vity Weshington, D.C.: Depariment o Classroom Teachers, American Edu-
cational Research Association of the Natiomal Education Association, 1963),
p. 4; and Mary Lec Marksberry, Foundations of Creativity (New York: Har-
per and Row Publishers, 1963), pp. 17-19. . |
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Vnile the value of non-directed writing experiences in which individuals
“journals, or an any topic of importance to them is recognized;

it also is important for purposes of self-discovery to initiate topics of

pertinence Jor exploration. In this way, through preplanned experiences,
perceptions can be heightened, sensory input provided, and the need to
i

explore and express feeclings created. Broad topics of signiiicance to the

~

eﬁperiences o the particular group of children should be selected. While
rescardh on topics of significance is lacking, literature intercst studies
can bé utilized, sinée»cﬁildren seem to feel a need for expioration and

_SGlf-exprcss;on.about the same problems or topics in varicus modes. Know-
l%dge of a particular group of children ard recognition of their 'expressed:

concerns can provide an adequate basis for topic selection. When planning

' : - . t .
for exploration ol & topic it should be broadened so that many avenues and

" levels of exploration are opened. This will provide input and opportunity

-4 .
for exploration on several levels to suit the individual needs o1 children.
. . ° Nl
Thus, while a general topical motivation is undertaken, each child's choice

. ' : 1
of topic and form of expression remeins individual.

For instructional purpcses, it is helpful to consider the methodological

| ®

steps which define the instructional tasks to be accomplished in a creative
1 . » t l
writing experience. I have used a five-step sequence for this purpose.

lBeatrice A. Furner, "Develoving a Program of Instruction in Creative

Wfiting in the Elementary School." {Jurrent Perspectives in Elementary
Education (Des Moines: Iowa Elementary Principals, Iowa State gducation
Assaciation, 1667), p. 51-5&.

-~

ERIC | I . o
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¢ - T
Methodological Steps in a Creative Writing Zxperience
L. lFotivation period in which c¢hildren's attention ..s Tocused on a broad
¢\ topic in order to generate interest, developla mood, and create 2
§ need to write. ' -

2. Exchange of iceas to crystallize each cnild's thainking.

3. Writing period.
4. Sharing of ideas.
5. Fol}ow-up activities, if appropriate. .
The motivation step should,ﬁe designéd.to.focus children'é attention
on é broad topic with whichvthey_have had éome experience. A need for
self-expression is generatéd through use of stimul;tors involﬁing dis-
cussion, use of liﬁerature, pictures, objects, films, records or tapes;ﬂ
) : ‘
reference td real ahd vicarious eXperiences.of the éhildren, and dramatic
. ‘ . N
factivity. The notivational devices shonld be used to heighten awarenesses,
“build perEeptions, andjto elicit response from each child. The motivators
should be used as & springboard to encourage individual reacfion and'
elaboraiioﬁ; no%'as_a nodel or framework to be filled in.

As indicated by,éhé double arfcw; the second stage, exchanging ideas;
overlaps the first. In fact, the éooner and the more frédﬁéntly children
‘can be encouraged to react personally#lthe more.successful will be the
motivational sequence ih developing a,peéd,for personal exploration and
expression. The dge of creative dramatigé'as.a reans of exploring solutionﬁ
to the problem can well proviée this needed exéhange. There should be a
pulling together of ideéé which encourages children to talk about their
emgrging idea in order to crystallize it enough that it is not lost in the.
trénsitign to writing..‘Recognition of the {leeting natufe of spontaneous,

creative ideas underlines the importance of this exchange. <Care must be
! Lt B ’ - T
3

taXen, ncwever, that the child does not express all of his ideas or in
group dictation that consensus as to outcome does not occur. If this
) - ‘ o ' P . :
F T(j .happens children may no further need to express and writing or dictation
P . ' A o . -
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mey become mérely & mechanical process of filling in an outline. Each
chilé should be actively generating ideas throughout the writing process.
In the writing period yourng childéren dictate their ideas to the
I -

catalytic-scribe or, after mechanics are well enough under control, write

individvally. In group dictation the teacher serves as a ca alytlc

ageht, crawing eutv deas and extending tnem by reflecting/fh(; back to the
individual or the group. All responses are positively reinforcedland

those which scen to receive gro approval and which it the energing

story line are recorded in the child's owﬁ words. Teachers mest exercise
care that they ¢o not édit-as they record. :If our purpoée is self-discovery
through language SyLbOll sm it is essential to use the child's language--
not one foreign ﬁo him. Periodic ;eneading serves to stimulaterchildren.
and to promote a seguentially developed story line. As ﬁhe story nears
conclusion the teachers should help children to find a satlsxactory encing.
The story snould be reread for proofreadlng purposes so that children can
be sure it is just as -they wish it'and that no errors‘in recording have

eeen made. Titling can then take place.
in»individual writing the téacher should during the writing period

serve as a catalyst,‘an audience, and anlaidvfor mecﬁanics as requested
by the children. Slnce talk is so ba51c the chlld mey need to interact
with.his,idea to the teacher or anctaer child.rather than to be aloné with
it. Provision shduld.be made for this need. Agéin.proofreading should be
encburegedg_not for meehanical perfec;ibn; but te be 'sure it.éayslwhat I
Want.iﬁlto say. o ' “ . . BT |

fAs creative expression began with the interactien of ﬁalk it should

now return to it in the sharing period. Children should voluntarily be

- given the opportunity to share their solutions to the problem. A set for

O
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creative listening in'which the listener enters in imaginatively should de

develoged. By becomingiinvolved in other's solutions, the creative process

can be heightened for each indivicdual. .Interaction should focus on idecas

S 1
-

ané effective weys of exprezsing them through language, not on elements of 1\ \

)

Reading of a group dictated ;to:y afcer a lépse of time.duridg wnich a
sct Tor creative listening is'develOped permits the children to experience
‘théir‘solutioﬁ, thus extending self-exploration.
it a sense of involvenent %n.;he problem.is still high, children may
weicome additional avenues of éxpression Tfor extension of their ideas, .
Illustration or dramatization of the story or other solutions may provide'
. _ ) : .
the chilid with a means'of extended exploration. For some children one of
-these modé; may be.morelsuitable than thevoriginal wrifing or dictaﬁion.
The sharipng of literatﬁre or music related to the tobig mey also add to
the child's.aﬁarenes; of hi@self and his world ih relation to the problen.

Follow-up acLiyiﬁies'of ghis sort should be based on the children's
involvemgnt with the topic.. If a sense of compieﬁion has been achiev?d
by tgem at‘tﬁis point in time, such acﬁivities should'not be ‘imposed.

Let us now mofe fully consider tﬁe'contribution which creative dramatics
can rake aé_part of the motivational stages in 2 creative.writing experiehce.
In éoing this it is hélpful to consider the méthodological"steps in a crea--
tive drametics expei‘iencel and their similarity to the stages in a2 creative

writing experience.

lRefer to descriptions in Barnes, Dram2 in the English Classroom, pp. 55,

- 59-62;-3rian Way, Development through Drama (London: Longman, :1557), ‘
pp. 153-208; and Chris Curran, An Approach £0 Using Drama in the High Schools
(unpublished Master's thesis, University ol Connecticut, 1970), po. Sk. ’

ERIC ~ *
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‘etnodolopgical Steps in a Creative Dramatics Experience

] ercises. (Preparatory physical and vocal exercises related
t6 the topic.) . :

2. Irdivicdual or pair expressive activities. - .
3. largze group or class dramatization.

4. Reflection, discussion, and relaxation.

Tae first stage involves warm-up activities of an imitative and

expréssive form reldted to the topic to permit children to become involved

totETly, o unwind, U0 Yegin to sense the problem, and to be open ©o

gengory input., TALS then evolves into pair or smell group expressive

civities I expIordtion of the topic or theme. Interaction is imporfant

[+
O
ct
| 21

PR

€r¢ 8§ cATldren érdouniier each other and reflect off actions and reactions

€rigyge Into & £otal ¢ldss activity by bringing the groups to another and

one group to another. After the improvisation or

JramacTZation’ oF the theme, a period for unwinding, reflecting, and con-

: - PRI
~— §

iy the sTgnificerice of what occured is important. The obvious

Sy

STHITErTty 0 the steps in a creative writing experience can be seen.

e - - e e

oW oW can e approdch creative writing through creative dramatics?

" £HE mOtIVELIOHAL and exchange of ideas stages children can be given
g 128

S respond drametically to various sorts of sensory input.

L Sl et :.. . . . . -
ges Fedquire divergent thinking to create a sense of problen,

- A e

TcotipTetion with opportunity for exchange of emerging
3% DF

.
PRERIN

Tdeds,; dramitic detivity is highly appropriate since it relies on creative

cyead memmd e

Iriy vicariously or re-experiencing an event to deter-

A T

S Ite feddings’ Initial dramatic responses-can be of the warm-up type

R e

PAVOTVIHy fmTtAtive tesks in response to some other form of stimulus.

ERIC
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Responscs can gradually develop to be more expressive involving citfher

individuals or small groups. " As problems are explored and are generated

wrough improvisation, the need for compleiion through creatvive expres-
i Laipss H = &S &

sion will be ceveloped., This need could be met through continued dramatic
activity or througa writing--the lgtter pgrmitting individual response in
a way not offered by group draraiization. Following writing in either the.
individual or group dictation.stylg, drematization of the stories, poems,
or plays may naturally foilow as a way of sharing or as abfollow-up
expericnce. Much of the neeced warm-up for this dramatic activity will
have come from the writ;pg exéerience. .

Suca approaéhgs have been used in the creative writing program at
University Elementary School, the laboratory school at ;hg University of
Iowa. .

In one instance,; with fecond graders, a picture of a cougaf looking

intc a car was used. Since no people were in the picture, consideration

of the reasons Tor. this and of their reactions was undertaken.  Dramati-

‘zation of the way the cat moved and sounded, the reactlons of the people

(feélings, facial expressions, sounds, and movements), and consideration
of wrat happened pr&vided input and created a need to explbre pmore fully.
An opening paragraph‘was dictated by the childrén, after which they wrote
their ideas individually, in pairs, or smali groups. They were so éager‘
to share stories and to begin dfamatization of various stories that the
scnecdule for the remainder oX the day was altered.

At the fourth grade level we have used a paragraph starter to explore
the feelings of aloneness, reactign to a strange sight, and friéht, -fhe

paragrashs 1s as follows:



O
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Lee waliked to the window to let in a litile air. While

raising the window, something caugnt Lee's eye. Lee's mouth
flew open. There below the window saw the strangest thing

' t
Lee nhzd ever seen ---

‘The paragraph is constructed to be very open-cnded. Lee can be doing

£
(]
(e
Q“l
[
oy
fu
ta]
c
1w
@
ct
ct
)

e time, can be in many locations, can be male or female,

-ard can see whatever-each chilé desires below the window. Discussion of

these‘possibilities will create a sense of p:bblem ana a need ior seli-
expression, dbut actual dramatizdtion involving the whole self does so
nore effectively, as children enact the openring cf the window and the .
response t§ that strange sightv velow.

At the sixth grade level emotions have been explored'thréugh use of
caricatures of frustfation, saugness, Jjoy, and boredom. After children

react to what they think the drawings could be one rhyme is read, for

example:
Snmugness
Snmugness
Sits upon a wall oo
Way up hign above it all
Looking dowm his nose at us ~--
Just before he starts .to fall.

The intent of the anthor and illustrator to give their feelings about
emoticns is considered as the foﬁr poers are shared. Children's reactions
are sought ané they are guided to identifly other emotions which they fmve
experienced, td describe the feéling, how‘it'soﬁnds, looks, moves. This

, o | .,
exchange of ideas can be intensified to creaﬁf a n?ed for self-expression
by individual and/or palr dramatic actiQity ﬁsing mime or.improvisation
to cfééte the emotion. After writing childpen can share, illustrate, and -
aramatizc ideas such aé these written by sixth graders.

1
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Confusion
.Confusion is & mass of thought
Like the wiad blowing some lcaves,
They olow around and mix you up.

-- Julie

Hatred
. Hatred is nostly madness,
Which often leads to sadness.
Please don't let anger turn to hate, .
For oh, it is an awful fate. oo

-~ Betsy

Misery
Misery has very long arms
That do nothing but harm.
Your oaly escaﬁe
'is a2 batman cape.

-~ Mike
!

Contridbuiions of the Ise of Creative Dramatics in Motivating Creative Writing

ot only does the use ofvcreative dramétics maxe an effective contri-
bution to the motivational stages of a given creative writing experience

by providing sensory input énd involving the child physically, verbally,

and emotionally in the exploration of'the problem; its use can aid a teacher

in the development of brograms of crecative writing and creative dramatics

for self-discovery ané personal growta.

Teaching in any form of creative expression is an uncertain endeavor

for teachers new to it, because of the nature of creativity. In developing



ot

v teezeling technigues, the importance of the teacher beginning where com-
Toritatle is continually stresscec. By utilizizg drama as an input for

ereaiivl writing, the rced %o express should more fully be generated.

?u*~4;v initiating creaitive dramatics in conjunction with experieuces

in creciive writing can 2id both teachers and children by providin
!
structure for initial dramatic responses, thus providing security. The

-~ . -

move to written expression can assure opportunity for individual expleoration

. [}
o theo problém during early stages when dramatics activity may bte niore

outer directed by cither the teacher or outgoing children than is desir-
aole ox 'than will be the case as teachers and children gain security in.
dramztic activity and as teachers develop techniq&es for guiding creative
expression. Taus, the title creative wrxt:pg throaga creative dramatics

.

might easily ve reversed.

l-e 1080-1081; Sarnes, pp. 49-52; Vey,
26-29, ¢ l; né Great Britein Depariment of Education and
Drara (dcucuv* n Survey 2, London. Her Majesty's Stationary Of
pp. 10, 13, 20-27 34-37, and LL-L5.
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