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ABSTRACT

_ This project involves an interdisciplinary team of
college faculty members who each summer, conducis a series of
workshops for teachers, counselors, and administrators from
participating school systems. These workshops cover the entire range
of competencies needed for initiation and installation of a career
development program for kindergarten through the postsecondary level.
An emphasis is placed on an experiential approach to ways of
implementing career education in the classroom utilizing such
strategies as field trips; role playing; "hands-on" experience in
occupational simulation situations; dialogue with resource persons
for community, business, and industry; and extensive use of
multi-media resources. Academic subjects are correlated with the
career emphasis in a way that helps students perceive theam as tools
for encountering the real world more effectively. (Author/JB)
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Recognizing the need for comprehensive programs of career education in the school
systems of South Georgia, Georgia Southern College, in the summer of 1972,
initiated a special project involving twenty-four school districts in in-service
training, workshops, conferences, and consultative services.

The project, funded by an EPDA grant through the Georgia State Department of
Education, involves an interdisciplinary team of college faculty members who con-
duct each summer a series of workshops for teachers, counselors, and administrators
from the participating school systems. The workshops cover the entire range of
competencies needed for initiation and installation of a career development program
from kindergarten through the post-secondary level. During the school year,

college faculty members carry out an intensive follow-up program, involving visits
to the schools of those trained, for consultation in the classroom, meetings. with
school faculties, involvement of new teachers in career education efforts, and
dissemination of the latest career development theory and strategy. Featured
throughout the summer workshops and the follow-up consultation period is an emphasis
on an experiental approach to ways of implementing career education in the class-~
room, utilizing such strategies as field trips, role playing, hands-on experience

in occupational simulation situations, dialogue with resource persons from community,
business and industry, and extensive use of mulit-media resources. Academic sub-
jects are correlated with the career emphasis in such a way as to aid students in
perceiving them as tools for encountering the real world more effectively.
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SUMMARY STATEMENT

CAREER EDUCATION PROJECT
Georgia Soutﬁern College
Statesboro, Georgia
The Career Education Project.at Georgia Southern College is designed to

facilitate the implementation of career development programs in the schcol
systems of South Georgia. In the spring of 1972, a group of faculty members
at the college developed a proposal for a series of summer career education
institutes for teachers, counselors and adminisépators that would be followed
by . intensive consultatiye services for participating educators during the
course of the school term. The summer institutes have been held for the past

two summers, and college consultants are currently involved in their second

- full year of consultative visits to the school systems of institute participants.

The Career Education Project is funded by the Educational Professional
Development Act throﬁgh the Georgia State Department of Education, and is now
in its second year of operation. The staff consists of three persons, augmented
by the services of an interdisciplinary group of faculty members representing
a cross section of the schools and divisions within the college.

The foundation of the project is the annual series of summer institutes
that involves representatives of twenty-four South Georgia counties in
training designed to provide them with the concepts and skills required for
the installation and maintenance of comprehensive career education programs in
their systems from kindergarten through the post-secondary level. This
emphasis was developed in response to the growing realization among educators
at all levels within both the college and the public schools that the tra-

ditional curriculum has failed to meet the needs of a sizeable segment of

the student population. The assumption that a student can acquire certain

basic skills in mathematics, science, reading and other academic subjects,
and then apply these skills to other important areas of his existence has

also been questidned by students, parents, civic and business leaders. As



a result, the dropbut rate in Georgia has become one of the highest in the
nation,Jwith many students physically leaving the educational scene with no
saleable skill, no plaﬁs for further training, and without the self awareness
or sense of personal direction necessary for effective functioning in society.
Other students who remain in school "tune out" the teacher and academic sub-
jects, thereby isolating themselves from any meaningful involvement in the
educational process.

The career education institutes provide trainees with the background of
knowledge and classroom strategies reguired to carry out comprehénsive pro-
.grams of career and self awareness by structuring basic subjects around the
theme of self identity ir relation to the world of work. Educators learn how
to help students become informed about the wide range of career possibilities
in the elemenéarg grades, and the roles and requirements involved. In the
junior high scho?l, they aid students to explore specific clusters of occu-
pations through hands—on experience, field observation and work-stiudy arrange-
.ments. In senior high school, students pursue their selected occupational
area, exercising one of three options-- intensive job preparation for entry
into the world of work; preparation for post—secondarg occupational education;
or preparation for college. Those teachers at the elementary level who are
in self contained classrooms are trained to fuse the career emphasic into
their on-going curriculums. Where there is departmentalization at all levels,
a team or "interlocking” approach is taken in which a number of teachers
relate both academic and vocational subjects to the career theme.

The summer institutes were conducted through an interdisciplinary college
wide approach to the utilization of specialized staff and facﬁltg with the
Georgia Southern College's School of Education, Pﬁb]ic Services Institute,
Division of Induvstrial Technology, School of Arts and Sciences, and School of
Businégs collaborating. Faculty members are now.involved in inténsive consul-

tative follow-up efforts in the school systems of institute participants.
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CAREER EDUCATION PROJECT

Georgia Southern College
Statesboro, Georgia

fhe Career Education Project at Georgia Southern College is designed to
facilitate the implementation of career development programs in the school
systems of South Georgia. In the spring of 1972, a group of faculty members
at the college developed a proposal for a series of summer career education
institutes for teachers, counselors and administrators that would be followed
by intensive consultative services for parﬁicipating educators during the_
coursé of the school term. The summer institutes have been held for the past
two summers, and college consultants are currently involved in their second
full year of consultative visits to the school systems of institute participants.
The Career Education Project is funded by the Educational Professional
Development Act through the Georgia State Department of Education, and is now
in its second year of operation. The staff consists of three persons, augmented
by the seiyices of an interdisciplinary group of faculty members representing
a cross seétién of the schools and divisions within the college.
The foundation of the project is the annual series of summer institutes
that involves representatives of twenty-four South Georgia counties in
training designed to provide them with the concepts and skills required for
the installation and maintenance of comprehensive career education programs in
their systems from kinderéarten through the post-secondary level. This

emphasis was developed in response to the growing realization among educators



at all levels within both the college and the public schools Ehat,the tra—
ditional curriculﬁm has failed to ﬁeet the needs of a sizeable segment of

the student population. The assumption that a student can acquire certain
basic skills in mathematics, science, reading and other academic subjects,
and then apply these skills to other important areas of his existence has
also been guestioned by students, parents, civic and .business leaders. As

a result, the dropout rate in Georgia has become one of ﬁhe highést in the
hation, with many students physically leaving the educational scene with no
saleable skill, no plans for further training, and without the self awareness
or sense of personal direction necessary for efféctive functioning in socliety.
Other students whd remain in school "tune out" the teacher and academic sub-
jects, thereby isolating themselves from any meaningful involvement in the
educational process.

The career education institutes provide trainees with the background of
knowledge and classroom strategies required to carry out comprehensive pro¥
grams of career and self awareness by structuring basic subjects around the
theme of self-identity in relation to the world of work. Educators learn how
to help students become informed about the wide range of career possibilities
in the elementary grades, and the roles and requirements involved. In the
junior high school, they aid students to explore specific clusters of occu-
pations through hands-on experience, field ébservation and work-study arrange-
ments. In senior high school, students pursue their selected occupational
area, exercising one of three options-- intensive job preparation for entry
into the world of work; preparation for post~secondary occupational education;
or preparation for college. Those teachers at the elementary leQel who are

In self contained classrooms are trained to fuse the career emphasis Into



their on-going curriculums. Wh?re there is depgrtmentalization at all levels,
a team or "interlocking" approach is taken in which a number of teacﬁers
relate both academic and vocational subjects to the career theme.

The.summer institutes were copducted through ah interdisciplinary college
wide appfoach to the utilization of specialized staff and faculty with the
Georgia Southern College's School of Education, Public Services Institute,
Division of Industrial Technology, School of Arts and Sciences, and School of

Business collaborating. The nine training components completed in the summer

of 1973 were the following:

1. Elementary Teachers and Principals - This component involved one
elementary teacher and principal from school systems in South Georgia
who have been allocated career education grants by the Georgia Staté
Deéartment of .Education. The institute was designed to qssist the
teams to not only acquire the ability to implement g;ieéf'eddcation
themseives, but also to conduct localized in-service training for

the staff of their "back home" school.

2. Coordinated Vocational Academic Education (CVAE) - This workshop

trained new teacher—qoordiﬁators to implement CVAE programs at the
high school level. This training equipped participants to collaborate
with academic .and vocational teams in working with disadvantaged
studeqts on academic, vocational and personal problems, and included
techniques for involving business and community leaders in estab-
lishing work sites for youths in the program. The coordinator's
primary responsibility is to work directly with the student on problem
solving and goal setting, and to assist academic and vocational

teachers to relate their subjects to the student's work experiences.




Coordinated Vocational Academic Education (CVAE) for academic teams

of CVAE Coordinators = Schools having a CVAE program designated
teams of teachers from their schools who received training along'with

the CVAE coordinator on interdisciplinary technigques, individualized

instruction, and methods of teaching disadvantaged students.

Leadership Institute - School system leaders from career education

counties received training in management strategies for developing
and implementing comprehensive career and vocational programs at the
local level.

World of Manufacturing - This institute trained Industrial Arts

teachers to conduct World of Manufacturing programs.

World of Construction - This institute trained Industrial Arts

teachers to conduct World of Construction programs .

ACTION Program -.This institute trained Industrial Arts teachers to
conduct Production Laboratory activities involving students in the
development of their own business, in producing and marketing a
product, simulating the activities involved in a "real world" business

enterprise.

Trade and Industrial Methods - This training.component for new Trade
and Industry teachers and for Industrial Arts instructors in small
schools, focused on methods and techniques of teaching industrial
subjects with émphasis on the occupational cluster concept and the
development of individualized materials and systems.

Seminar for Trade and Industrial Teachers in Secondary and Post-

Secondary Vocational Programs - This seminar offered, on an indivi-

dualized basis, a variety of courses in the area of Trade and

Industrial concepts and methods.



Featured throughout the summer workshops is an emphgsis.on an experiential
approach to ways of implementing career education in the classroom, utilizing
such strategies as field trips, role playing, hands-on experiences in occu-
pational simulation situations,'dia;ogue with resource persons from community,
business and industry, and extensive use of multi-media resources. Academic
subjects are correlated with the career emphasis in such a way as to aid
students in perceiving them as tools for encountering the real world more
effectively;

The field consultation services provided by Geo:gia Southern College's '
School of Education, in cooperation with. the College's public Services Institute,
is important not only in terms of reinforcing the skills of those educators
trained in the summer workshops, but it also serves to encourage the entry of
additional teachers into the career education effort.

A number of strategies are utilized during the follow-up period.

l. College faculty members meet with each school system's career
education supervisory person periodically to discués overall county
progress, problems and needs.

2. During the school year, college staff members visit the school
of each person trained in the summer workshops for individual con-

.
sultation and'fo work with the entire‘facultg to integrate them into
career education activities.

3. Regional conferences are held throughout the year in which trained
and experienced teachers, counselors and administrators from
participating school systems train ﬁew personnel from their own
system as well as from counties surrounding the conference site.

By using a large number of the more highly competent public school



M

-personnel in a series of accelerated mini-modules, up to 250 or

mdgé new persons can be Introduced to career education concepts and
skills in one half day conferences of this ‘type.

Recruitment and training of community support system groups -~ This
phase of follow-up efforts, carried out cooperatively with school
system officials 1n the twenty counties focuses on the recruitment
and training of a coalition of citizens, agencies. and groups for
training as a community support system that will have the .Impact and
power to facilitate implementation and-stabilzization of Tareer edu-
cation In their respective school systems, to act as: Iesource persons,
serve as field trip sites, and to advocate increased ‘resource allo-
cation and higher priorities for career education.

Cooperation with State Department of Education personnel at the

state and regional levels - New link;ges with such.personnai‘Whé have
been utiiized as resource persons in lacal systems, regional .con-
ferences and in informal contacts has prowved highly successful.
Training of internal change agent consultants in each system-— In the
twenty-four school systems involved in this project, a county contact
person has become proficient in career education knowledge and
strategies so that he can (a) provide local practitioners with access
to needed resources, aid In instructional issues, methods, problems,
etc., and (b) legitimize teachers' efforts to pursue creative
appfoaches by providing internal system lihkages between classroom
personnel and power figures in the systems, thereby facilitating

the dissemination of positive influence and support from the top

officials.



A strong feature of this program is that theory and practice, the aca-
demic and the pragmatic are being closely welded toééther. Academic credit
in a number of new career education courses recently added to the college's
offerings is obtained by those educators who participate in workshops and
seminars. These public school personnel then hhve an opportunity to practice
the skills obtained in their own classrooms, while receiving additional aca-
demic credit on a practicum basis during the field follow-up period. Thus,
there is constant feedback concerning the effectiveness of content and theory
obtained in initial training, providing opportuﬁities for needed modifications
in the overall design of the project's approach.

Teachers are exposed to an approach throughout initial training and
follow-up periad that emphasizes the ;ntegratjon of the career and self aware-
ness theme into the existing curriculum, so that this is not a patchwork
approach. The constant emphasis on experiential strategies, field visits and
dialogue with adult resource role models ppovides the link with reality that
insures the student's ability to relate cla;sroom activities and content to a
pragmatic ability to cope with important concerns of everyday life.

Team approaches have been facilitated throughout the organizations,
communities and groups of South Georgia. The.need for an interdisciplinéry
approach to training personnel in the summer workshops and to providing follow-
up consultation has resulted in new linkages across departmental lines within
Georgia Southern College. A greater awareness of the diversity of expertise
possessed by faculty members means that new potential for a variety of ad hoc
coalitions and community and organizational problem solving groups has émerged.

| In the school systems involved faculties are also working in teams, with

a greater breaking down of the traditional barrier between grade levels and




departments. Parental, community, business and civic groups involved in
meaningful capacities as resources have responded with renewed support and
enthusiasm for the school's educatioﬁal programs.

Another result of the effort is that public school personnel are developing
new materials that can be used elsewhere in the career education implementation
process. The teaching units, resource guides, bibliographies, slide series,
strategies for career integration into the existing curriculum and other inno-
vations coming out of these-efforts have the potential for serving as resources
not only in South Georgia but throughout the state and nation. Teachers also
have access to.career education materials collected from all over the country
that are now housed in the Career Education Center at Georgia Southern College.

The "training of trainers" aspecf of this project's approach ha; also
created a cadre of public school personnel who have received systematic
training in the art of change agentry within their own schools and systems.
Throughouc the school year, they hold periodic training sessions in which they
are involving a growing number of educators committed to the career education
approach.

Throughout the entire effort runs a continuing emphasis on the importance
of human interaction, open and viable two way communication systems, and team
collaboration on a basis of shared commitment and group cohesion. In-service
tfaining is characterized by a dual focus, with systematic attention devoted
to the "process" or human dimension of learning, growth and change. Group
dynamics approaches, role playing, and a variety of experiential strategies
are utilized. Participants are continuously involved in the design of
training and follow-up to facilitate both their commitment to the process
and prodﬁnt, and their own growth in terms of skills in program development

and implementation.
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Hopefully, this project will continue to induce positive changes in the
college, local school systems, and at the community level. Certainly, the
dilemmas of our time demand a‘breakdown of the many artificial and devisive
barriers that inhibit the release of badly needed human and technical potential.
These barriers, erected over time by factors and forces almost forgotten, are
being diminished by the type of interaction promoted by the career education
rationale and approach. In the end, we can all be benefited as education
" becomes less of a cold and alien venture isolated from the excitement and
"realness" of the world, and acts instead as a catalyst to aid us in attaining

a more balanced, whole and unfragmented perception of the world's living,

moving reality unobstructed by artificial divisions and labels.
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The Georgia Southern College Career Education Project has been
evaluated by Alfred J. Morin and Associates of Washington, D.C. However,
é final report of the evaluation's findings has not yet been released to
us. Attached is a copy cf the "Evaluation Plan and Task Relationships"”
'showing the procedures used by Morin and Associates in conducting the

evaluation.
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