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ABSTRACT .

A speech communication department in an urban college
should perform functions dgeared to the special requirements of urban
students and their communities. In addition, departments can provide
special services in three areas: business and industrial consulting
on communication probliems, biomedical communication to disseminate
information on matters of public health, and government communication
to assist thne training of upgrading of city and county employees. A
second paper presents in some detail a special business communication
course developed for potential management trainees, all of then
black, selected by a major manufacturing firm. In addition to
classroom work, the course features assignments at the company's
offices. A few of the assignments are provided as examples of the
course goals. (RN)
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1o The depaviment of speoch comvmnication has o unigque mission in an urbon
- settines, 1t should concern dtselt with Uive aspeets, which should he dntegrated
Ui into a tolal proopeam: (1) undeveradualbe, graduste,amd nop=croedils teaching
< ol rhetoric and publie address. aroup and dnterpersonal communiciation and
o media eovmmmication; (2) rescavch, both origingd and applied, that tokes up Lhe
g challenee of humanizing cemnunication in an urban sctiingg (3) busines:s wd
industrial consulbine and teaching to hedp the business cormaunity solve its
probloms; (1) biomedical communication in the forin ol workshops, classes, ond
meetings in the various health envivonments, and (5) covermment conmuanication
to assist training dircetors in motivating and upgrading (Bd. note: porfornance
and attitudes of?) city, counly, state, amnd {edaral omployeces.

The [irst aspect, teaching, must be responsive to changing student necds
and yct balanced enough to preserve and troansmit the graeat  dideass {rom the past.
Our fraculty has worked with students in activitics such as debate, £ilm socicricos,
arts trips, court watching, providing help fLor dope addiets, rcceveling urban
waste, and in organizing small discussion groups. Arrangements have been workoed
out so that students can receive academic eredit while participating in such
activities. The credil evolved out of student-faculty contracts where cach member
gurees in advance to instructional ebjectives and specific ovctivities which meet
the objecetives.

Along with new courses in [ilm, interpersonal and group communication,
students have the oplion of understanding Plato, Aristotle, the Sophists,
Roman orators, Elizabrthan rhetovie, and political. debates in Parliament and
Congress. Skills courses exisl in speaking, writing, discussing and listening.
The content of thesce courses centers on the actual experiences of students in
urban environments. Students who participate in co-operative education, which
was founded at the Univewrsity ol Cineinnati in 1904, bring insights from theiv
work exporience into the classroonm,

Research in urban communication often involves visk-taking since many of
the problems involve real people in scarch of help right now. (Ed. note: Some
scholars content that communication is risk-taking). The reseavcher cannot hide
behind an exclusive concern with methodology or @ safe retreat into the past.
e must care about the individual in the city. He must bring his knowledge of
the great humanist tradition to the immediate concerns of persons involved in
vital commmication within the city. Never before have so many been so debased
and dehumanized in the name of progress. Often the mark of a successful man is
how prapidly he takes his [amily out of the city and away from its problems. Yet,
if the many positive resources of the great cities could be understood in terms
of their advantages, mony of the pressing national problems could better be
rcesolved. It is the responsibility of the department of speech communication Lo
be concerned with the quality of communication. Our major research interest is
an ethical one, an .nterest in the highest form of expression an urban
communicator is capable of thinking, planning, and sending. (Ed. note: Many believe
we arc on soundcd ground talking about effectivencss expressced as achievable goals.
By whose ethics do we proceed? By whose standards of expression do we judge
"highest form" etc.?)
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How casy it is Lo lose onoselt” in ceneral concepts, to think in terms of
institutions, masses of people. How haed it is Lo focus on one man, one f{ace,
one probiem,  To huamanize commmication, you mst individonalize it. To solwve
Lthe problems ol the eity. you mmst first be able to help one man, Lo lislen to
him, to ciopathize with hiwg and to respond in a meaninginl way,

Puginess and dndustrial consulting is one ol the best ways of keeping, in
touch with the problems of the city.  This octivity ranves {rom setting np individoal -
izad courses in commmication for employvees of a company,t {o teaching
cosrnunication in o business orientoation procran for bDlack sindents the company
is considering as lutuare umployeos.z Lines ol communication should be hopl open
with many comnpinices and the local chamber ol comnerce.  OLten sludents can work
on problems ol imvediate hiterest to the chamber rather thian on exereises thot
never leave the classroom,  When confronted with a rcal person, a student will
be challenved to make a real response and to accept responsibility for it.

Une ol the major needs in each ¢ity is improved hicmedical comwanication,

A department of speceh communication brings a point ol view to such activitics
that is involuable.  Our contribution is not havdwarce bul a concern Lov the
individunl, o humanistic perspecetive, an ethical comnitment that docs not stop
with "how to do" bul goces on to "how to be," an infinitive that each person nuast
split for himself., In Cincinnati, our department has established lormal tices

with our medical school and the hospital settings, Our students and faculty work
and study in those cnvironments. We consider this opportunity not only as o chance
to learn bue as a way to serve. When a student prepares a television proyram,

he knows that somcone in a waiting room will sce it. Successiul short courscs
have been given in hospitals on suceh subjeets as Communication and Listceping,
Presentation of Ideas, Conference Leadership and Participacion,

Government communicalion has varied trom classes held in City Hall to an
evening elass on campus in Comwmmication and the Community where members of
various social agencics ond government depavtments met with members cf the media,
court officiuls, and the superintendent of our work house. ‘What heitor activity
than court watehing can you plan for your stulents? It opens eyces to the way
people present themselves, their cause, and how judges react, notl to mention
how the median report the procceedings,

Urban communication is one of the most challenging and exeiting academic
pursuits available to students in a metropolitan university. It forces a constant
evaluittion of what is hest in traditional rhetoric and what is worthwhile in
the newest trends in communication. Just as we must beware of embracing each
fad because it is new, we should be carcliul nolt to revere cach idea becausc it
is old. It is important not to underestimate cur greatest weapon--the bhalanced
perspecetive of the educated hwnanist.

ljournal of Communication, XVII, No. 3 (September, 1967), 250-254,

2American Business Comimnication Association Bulletin, XXXV, No, 2 (June, 19723,
18-22. See also Dale Adams, "An Evaluation of a Summer Business Orientation
for Selected Black Business Majors™ (unpub. Ph.D. dissertation, University
of Cincinnati, 1972).
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Rusiness communiciotion is an important tactor in management effectivmess at
Procrtor & Havhle.,  Thus, it became a majoe part of the course curriculum in the
innovative Business Orvicutation Program ot the University of Cincinnati.

During the simmer of 1970, I taught a class of 16 black students whose
communication actitudes and whose commmication skills improved. During the
sumner of 1971, L teught a class ol” 20 black students who showed a similar change
in avtitudes and a more cigniticant improvement in skills. I learned a lot from
coming into contr+t with Lhes2 talented college juniors, selccted by a committee
reprecenting Lroctor o Gamble and the University of Cincinnati's College of
Community fervices. The progran was administercd by the College ofConmunity
Scrvices, in tne tradition ol co-operative cducation which was founded at the
University of Cincinpati in 1906 by Herman Schneider, who alternated students
between clarsroom and industry each weck.d

Using this idea, Dean Lawrence Hawkins assisted by William Jones structured
the eight-week progran so that students at the end of their junior year could
spend four weeks at Droctor & Gamble and four weeks on the campus in Procter Hall,
a modern air-ccondiioncd facility. Studics within the company had identified
tvo subject areas in which new employees of'ten cexpericnced difficulty. These
arcas involved the bread ficlds ol communication and mathematics. To put it
anotiir wav, one of +he werld's best-managed corporations found that effectiveness
in business communication is a key factor in performances in management positions.
A swmber of company managers mct with me to identify the most common communication
situaticns on the job. Thesr were built into the course. They included oral
presentation o!" ideas, counterences, written reports, memos, thinking, problem
solving. and proposals.

As a teacher. I anticipated two problems. One was that my students came from
culleges throughov ¢ the couatry with different requirements in regard to business
commnication. Soume of my students had had a course or even two courses in
business communications. Others had no such background. Thus, not only the schools
were ditfferent in background but each student was, too.

Another problem I farced was that of evaluating my performance to see whether
what I wos doing in the course was in some way improving their skills in
comnunicavion. Sinne Procter & Gamble and the University were interested in having
gcod evidence of improvement, I needed some objective ways of showing student
change in communication attitudes and tasks.

The problems were solved in several ways. Each student was given a pre and
post test in written usage and mechanics,? each student was given a pre and post
survey of comnunication attitudes,3 and each received the identical task of a
letter of inquiry to his or her company sponsor at the beginning and end of the
course. In addition, each student was videotaped giving the identical speech
in the {irst week and the last week of the course. Also, each student was given
the opporctunity to play the game of Venture at the beginning and end of the course.
The use of all of thesc circular methods tends to reinforce learnings, to bolster
confideuce, and to answer a common student complaint: "If only youu had given me
& second ohance to show you what I have learned.”

The cyclical law cf learning reflects my concept of comnunication. I sec
comnunication as a cycle which is incomplete until the sender receives feedback
from thé receiver which shows the sender that his message has been understood

Q"  the way in which he intended it to be understood. Thus, when a teacher makes
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an attempt to change behaviar of the student, he shauld allow the student to
demonstrate how that behavior has been modif'ied., Naturally, not all students
choose to modily their behavior.

To take a closor look at this problem, I asked a doctoral student in
cducational psychology to make a study of my class. lle wanted to determine what
opinions were held by the students, with regard to biyg business in general and
Frocter & Gamble in particular. He administered a semantic differential at the
start and end of the progmvam. He also wanted to sce whether-a student's ideul
concept of himsell changed in relation to his recal concept of himself. To
determine that, he administered a Q-sort at the beginning and end of the progranm.
This student, Dale Adams, is in the process of writing up his findings in his
doctoral dissecrtation.

I do not want to give the impression, though, that all students did was
to take tests. 1n fact, the company rcpresentatives were wary of any tests
for their own sake. Thus, students were confronted with their scores as a learning
experience.

They were given the responsibility of vhanglng their score it they wanted
to do so, During the {irst year of the progran, the course was non-credit,
non-graded. During the sccond year, students received college credit and ¢rades,
but they were told that the tests uand surveys were not going to influcnce their
erades. They each had specific tasks such as participation in the b application
process, the sales process, and a group task in report writing, which clearly
affected their grade averages.

In the job application process, cach student was part of a tean which gave
themselves a company name, wrote out job deseriptions, wrote an ad for prospective
employees, received and evaluated lctters of applications and data sheets, conducted
job interviews using Procter & Gamble standards of hiring, and chose one employee
for their job from those who applied. All of thesc steps were conducted in a
fishbowl with the rest of the class observing.

The first week of class was devoted to the process ol tcam formation,
through the usc of communication exerecises and games. This process was extremcly
important because the students learned how they Ffunctioned as a member of the
team. The team later was to motivate some of them to perform tasks together.

One student who performed well in his contribution to a team projece¢t told the
class: "I never would have done it without Janet goading me into doing my share,
making me feel guilty about relaxing while the others were working so hard."

At the conclUblon of the team investigative report on an important civic problem,
ecach team gave an oral report to the class as well as a written report. They
were encouraged to use slides and other visuals and they did. One tean borrowed
two trays of slides from a community planncr to dramatize the consequences of
putting an expressway through a city. Another team, investigating the effect of
the SST decision on local industry, brought representatives from General Elcctric
into the classroom. One was a company executive who played a major role in securing
the government contract for the SST engine. The other was a black employee who
was among the employees who were laid off as a consequence of the decision. As a
result of listening to cach task report, each member of the class had to write

a onc page decision memo on what they would decide to do and why. As a result

of this assignment, if any team did not provide enough challenge to the class,
its topic was received butl another topic was selected for the memo.

Since Procter & Gamble as a company depends upon marketing many products
for consuwner acceptance, each student was asked to pick one of the company's
products and to make a study of it. DBased on their studies, students gave oral
and written sales presentations. Students questioncdehether they had put their
finger onthe reasons why a certain product was different from its competition.
They explored the whole range of advertising appeals, and they wrote a sales
letter to a speecific audience.
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During the {irst suwmer, 1 found that students made little use of readings
in the library. The course was taught without a t8%t. In the second year,
they were given Lwo texts and told they could buy a third at the bookstore
il they wanted to improve their grammar on their own time. Dven with the books,
the course was not book-oviented. No tests on the books were given, nor
were any papers assigned based on the books. The books were useful refercnce tools
to help them do their communication tasks.

The focus was on student learning. I lectured only once--on report writing
during the [irst year--which prompted one student to rospond on his course
critique: "We spent too much time in this area." The lecture was thrown out
the next year and a more interesting, way of presenting the material was used.

The students participated in game simulations, role-play.ing excercises, theatre
games, group discussions, speeches, non-verbal communication, programmed learning
with books and audiotapes, slides, [ilms, video-tapes, and a variety of interviewing
tasks in their teams.

Onc of the most successful hours occurred when students told each other how
thcy came across as tecam members. This hour took place after their tasks together
were finished and they realized that they were returning to their respective
colleges, probably never to work together again.

Lach summer, I was made to realize that I was not teaching a class of blacks
but a class of individuals. No two of the students were alike. Lach started
from a different place in terms of courses taken, communication expericnces,
motivation, ambition, willingness Lo work hard. During the summer of 1970,

a graduate student found that the class had more dri ve and ambition regardless

of what they had to do to get ahead than a regular sumner school class. This finding
was based on three shared experiences the two classes had and their responscs to
three scales.

Common sense could have produced the same finding. After all, the students
were carefully recruited, cncouraged to learn from the total resources of the
company, the university, and the community.. I cared about them. I respected them.
I knew they would do a good job. The ultimate aim of the program is to give students
a realistic picture of what working Ffor a big corporation in a large city is like.
Any expectations generated from the program grow out of actual experience. Any
disappointments also come from experiencce. Some of the students {rom the 1970
class went on to graduate school. Others found jobs in industry. One member of
the 1971 class is now working for Prccter & Gamble. There was no commitment by
the company to hire and no strings binding the student to seek employment. They
all returned to their campuses to complete their senior year. Those who are
recruited, though, are more than likely to succeed. They will not be the ones to
» profit. Their participation makes the university, the community, and most of all
the company a better pla e, a richer place in which to work and to live.
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