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Preface

saw no political frontiers.- This is the way an astronaut described our
earth. seen from the surface of the moon.

We who arc doA n here on the earth have to hear with political frontiers
and all the problems they give rise to.

The last less decades. however. have presented a rapid desclopesent in
bringing nations and peoples closer to one another and making them more
dependent on each other. There is also a grossing commitment to the fact
that the most important problems are common and cannot be wised by
each national state separately.

What role can and should the universities play in this descit nmcnt? What
have the universities done to adapt to the demands made by such develop-
ments?

Many will probably answer that university research and education arc
universal by their wry nature. To a certain extent. that is true. hut. as
appears in this summary of a preliminary committee report. there arc still
too many provincial and national limitations in the work of the universities
and also of other postsecondary institutions.

When the Office of the Chancellor of the Swedish Universities appointed
a committee of inquiry at the beginning of 1972 to propose steps which
would (cad to an increased internationalization of higher education in
Sweden. we were aware that our educational policy must aim at a consider-
ably increased internationalization. In a preliminary report published at the
beginning of 1971 the committee express the opinion that bringing an
international dimension into all university educationas well as education
on other levelsis one of the measures needed to make human co.
existence possible in a shrinking world. It also provides evidence that there
is a growing international element in the professional work of practically
all university graduates. A continuous adaption of university education to
the demands of the labour market should to a large extent involve an
internationalization of education. The committee discuss the objectives of
this internationalization and matte an inventory of methods to implement it.

The committee have learnt much from endeavours in other countries.
This summary of the committee's report may to some extent have something
to contribute in return. Hut first and foremost I hope that we will receive
comments and criticism from persons and organizations in other countries.
It will help us when we now debate the report of the committee and
discuss how to proceed in this field.

The vision of an earth without frontiers should also be a vision for the
universities at least in the sense that they should help us to look beyond
the frontiers and sec the relativity of our national viewpoints. The univer-
sities should give us knowledge, methods and tools with whi,..h to overcome
boundaries, to work in and for an international society.

Hans Lowbrer
Chancellor of the Swedish Universities
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I The Swedish educational system

1.1 Primary and secondary education

Sweden has a compulsory nine-year primary
school which children begin at agc s4-en. At
the age of sixteen they move on to a second-
ary school. where there is a choice among
three main types of schooling: three-year
theoretical studies. to-year theoretical stud-
ies and usually two-year vocational courses.
1 he objective it that 90 171) of the pvpils will
continue in some form of secondary school.

1.2 The unker.;ties and professional
schools

'1 here arc many varieties of post-secondary
education: here we deal only with education
at university level lincludin professional
schools). The normal foundation for univer-
sity studies is one of the three-year theoret-
ical lines in a secondary school. Thus a stu-
dent can enter university at the age of nine-
Izen (age 20 after military service) and after
twelve years of schooling. The Government
has decided that in principle all secondary
school lines will qualify for entrance to
university from the middle of the 1970's.
At that time special entrance requirements
must he stipulated dept ding on what type
of university studies are contemplated. An-
other trend is to recruit people who have had
jobs for some years, and to view university
education as a step in recurrent education.

The number of students at the universi-
ties and professional schools is approx.
120,000.

SS'ith regard to entrance opportunities the
universities can be divided into two groups:
the -lice faculties" (theology. law. humani-
ties. social sciences, natural sciences) which
in principle accept an unlimited number of
students. and other faculties (such as medi-
cine and engineering) where enrollment is
limited and the number of applicants usually
exceeds the number of vacancies.

All universities and professional schools
(with the exception of the School of
Business Administration and Economics in
Stockholm) are state institutions. Most of
them arc under the supervision of the Office
of the Chancellor of the Swedish Univer-
sities. The main guidelines for their curricula
are determined by this office, whereas each
university decides its own study literature,
study plans and variants in course content.

The Swedish universities and educational
institutions at university level are as follows:

Univeuitles

University of Uppsala (theology, law, medi-
cine. pharmacy, humanities, social sciences.
mathematics and natural sciences)

University of Lund (theology, law, medicine.
humanities, social sciences, mathematics and
natural sciences, dentistry, engineering)

University of Stockholm (law, humanities.
social sciences. mathematics and natural
sciences)

University of Goteborg (medicine, dentistry.
humanities, social sciences, mathematics and
nat: I.al sciences)
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University of Umca (medicine. humanities.
social sciences. mathematics and natural
sciences. detstiAry1

University Centre of Linkoping (medicine.
engineering: and without resources for re-
search: humanities. social scienccs. mathe-
matics and natural sciences,

ProOsional schrook

Caroline Medico-Surgical Institute. Stock-
holm (medicine. dentistry)

Institute of Technology. Stockholm

Institute of Technology. Giitehorg

Centre of Engineering. 1.1116 (partial)

School of Business Administration and
Economics. Stockholm (private school tinder
government supervision)

Agricultural College. Uppsala

College of Forestry. Stockholm

Veterinary College, Stockholm

Schools of Journalism in Stockholm and
Goteborg

Schools of Social Work and Public Adminis-
tration in Stockholm. Lund, Goteborg, Ore-
bro. Ulna and Ostersund (training mainly
social workers and municipal administroors)

Teacher Training Colleges in Falun, Giivic,
Goteborg, Harniisand, Jonkoping. Kalmar,
Karlstad, Kristianstad, Linkoping, Lula',
Malmo, Stockholm, Lima Uppsala. Viixjii
(providing subject training and pedagogy for
classroom teachers at the junior and inter-
mediate levels of the primary school, as well
as pedagogy for subject teachers at the pri-
mary school senior level and in the second-
ary schools: the latter get their subject train-
ing at the universities).

As is evident from the above, in some cases
the same training can be obtained either at
a university or at a professional school (e.g..
medicine or engineering). The two forMs arc
completely equivalent, however. It should
be pointed out that business administration
and economics can also be studied at the
universities' faculties of social sciences.

The largest educational institutions are the
universities of Uppsala, Lund, Stockholm
and Goteborg, having 15,000-25.000 stu-
dents each.
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1.3 Education at the anis ersitics and pro-
fessional schools

the ~philosophical faculties" thumanities.
social sciences. mathematics and natural
sciencest feature a common educational sys-
tem based on -points-. One point repre-
sents one week's normal studies. In one scar
Of N1114 a student is espected to manage 40
points. divided into 20 points for each of
the autumn and spring terms. Many students
take longer. howes er. The firs! degree is the
-Mosaic. kandidatesamen". abbresiated to
-fil.kand.- or -F.K.- It is the Swedish
equivalent of a ILA.. B.S.:. ur II.Es:on. This
degree requires 120 points and the normal
period of study has been set at three years
but is in practice often longer.

A number of various educational pro-
grammes (also called -lines of studies-)
lead to the F.K. degree. Choice of subjects
in any particular programme is partly pre-
determined, with different subjects being
studied in a particular order. During his
first year a student normally studies only
one fixed subject. the second year he may
choose among several subjects and the third
year his choice is completely free. But stu-
dents can also be granted permission to
compose their own educational programme.
The study of most subjects leads to 20 or
40 points (in some cases 10 points). Most
subjects can he studied further up to 80
points. A programme. leading to the F.K.
degree, usually consists of study in 2-4
subjects.

After obtaining his basic education, or
first degree, a student may continue with
post-graduate studies leading to a doctor's
degree. This involves only one subjectat
least 60 points in the subject are required
for entrance to research studies. At least
four years following the F.K. degree arc
normally needed for doctoral studies, which
include writing a scientific dissertation. the
doctoral thesis.

Thus there is NI Swedish equivalent of
the Master's degree. By continuing to study
one or two subjects past the F.K. degree, of
course, a student can reach a level of knowl-
edge comparable to that of a Master's
degree.

The educational system described above
refers to the fartilties of humanities, social
sciences, and mathematics and natural sci-



vices, Systems and length of study vary for
other types of university education, but there
is still a first degree and a doctor's degree
(except for schools of journalism. smial
work and public administration. and teacher
training colleges).

1 he periods of study which base been
determined as standard for basic degrees in
various forms of education are as follows:
theology 3!: years. law 4'2 years. medicine
512 years. dentist* S years. phartnacy
years. engineering ; years. agriculture 4
years. forestry 4 years and veterinary medi-
cine .51.2 years.

1.4 The organization of the universities

The Office of the Chancellor of the Swedish
Universities is an independent administration
tinder the Ministry of Education. The Office
is the central authority which directs the
activity of the universities.

The hoard of a university is its Senate.
consisting mainly of the professors who are
chairmen of the various faculties. Current
business is dealt with by the Office of the
Vice-Chancellor. The universities are divided
into faculties which in some cases may he
divided into sections. Each faculty (or sec-
tion) has an educational council consisting
of representatives of both teachers and stu-
dents. The educational councils are decision-
making bodies in educational questions (e.g..
local matters of curriculum).

Education and research within the facul-
ties take place in departments specializing in
one subject, sometimes more than one sub-
ject.

At some of the professional schools the
hoard also includes. representatives: of vari-
ous groups in suoety. A change toward
this system can also he expected in the case
of the universities.

1.5 Reforms

Reform is continually going on in the realm
of higher education with respect to changes
in organization, dimensions, educational
programmes, curriculum etc., etc. The work
described in this publication is part of the
survey that is constantly in progress.

A large Ministry of Education commis-

sion of inquiry (called U 6$ has been
working for some years on questions dealing
with the organization, dimensioning and
localization of higher education Its main
report has been published in March 1973.
Its recommendations may influence the
shape of university education in Sweden
front the middle of the 1970's on.
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2 The internationalization committee and its work

2.1 The composition of the committee

In a spccch in 1970 the Swedish Prime
Minister, Mr. Olof Pa !me, said, We want
to internationalize Swedish society. This is
one of the most important tasks of the 70's.
And that means we must internationalize our
educational system." The commission of in-
quiry mentioned above (U 68) has proposed
that internationalization should be one of
the main goals for the work of the univer-
sities.

At the beginning of 1972 the Office of
the Chancellor of the Swedish Universities
appointed a special committee to work more
closely on the question of internationalizing
university education. Thc committee consists
of the following members: Berta Ostergren
(former director of the Swedish Confedera-
tion of Professional Associations), chairman:
Mathias Berg (a student of social sciences
and representative of the National Union of
Students). Sunc Carlson (professor of busi-
ness administration and economics, Univer-
sity of Uppsala, former director of the UN
Bureau of Economic Affairs), Anders Forsse
(assistant director-general, Swedish Interna-
tional Development Agency), Helge Hanc
(personnel manager, Alfa-Laval Company),
Lennart Holm (director-gencrai, National
Board of Urban Planning, former professor
of architecture), Tore Taliroth (ambassador,
Ministry of Foreign Affairs); Birgit Ahlherg
and Benny Jonsson (section heads, Office
of the Chancellor of the Swedish Univcrsi-
tics), secretaries; Urban Dahlia (professor
of pedagogics, University of Goteborg), ex-
Pert.

The committee consult with a reference
group consisting of 15 representatives from
various interest groups in society, including
employee and employer organizations. For
special tacks the committee call upon univer-
sity teachers as cxperts in various subject
arcas.

2.2 The task of the committee

The committee are to analyse motives and
objectives leading to increased international-
izatio, in the area of higher education, and
to make proposals which arise ou of this
analysis. The committee are instructed to
take into consideration three types of educa-
tional need: (1) education for international
service or other foreign service, (2) know -
ledge about conditions in foreign countries
and international problems, for certain pro-
fessions in Sweden (e.g., teachers, journalists.
public and private officials with professional
contacts abroad), (3) international orienta-
tion in the broader sense, aiming at incrcascd
understanding of the conditions in other
countries and incrcascd international respon-
sibility.

While engaged in its work the committcc
came to the conclusion that a clear division
cannot be made which would completely
separate the above three categories.

Thc committcc are also to survey studio
by Swedish students abroad, and by foreign
students in Sweden, practical work abroad
and international exchange of teachers and
researchers.
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2.3 The working s)stem of the committee

We %vo 1.. i n two planes simultaneously. In
part, we successively present concrete pro-
posals for international studies: in part we
take up the problem of internationalized
education as a whole (needs, objectives and
means).

Thus so far we have presented two con-
crete partial proposals (in November and
December 1972). We have suggested a new
educational programme, combining language
training with international business, adminis-
tration and economics. We have also recom-
mended introducing area studies in Swedish
university education. Those recommenda-
tions are mentioned in a following section

But above all we want to see the question
of internationalization as a whole, something
that must permeate all work at the univer-
sities. Our method of analysing the interna-
tionalization of university education is shown
in the diagram above.

This diagram can be said to express our
philosophy of how the internationalization

of university education should he planned.
It also shows how we think university edu-
cation in general should be planned.

We believe that the starting point should
he the actual needs of society and those
expected in the future. From there we
should construct motives for the direction
of university education and then convert
the motives into general educational objec-
tives, valid for all kinds of university educa-
tion. Step by step the general educational
objectives should be converted into specific
goals and means for various kinds of educa-
tion and for all the different curricula and
courses.

Up to now organizational and quantita-
tive aspects have often dominated university
planning in Sweden in relation to educa-
tional content. And discussions of education-
al content have rarely asked which signifi-
cant problems in societyand least of all
international society-- education can help to
solve. Our way of looking at things means
that educational planning must take into
account thi. needs of international society
to a greater extent when deciding education-
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al content. and that the link hebveen social
need and educational content must he at the
very focus of educational reform.

We began our work by :wiring to about
seventy different interest groups in Swedish
society to ask what they thought about the
need for irwrea,.ed internationalization of
university education. as well as about objec.
lives and methods. These groups incltided
employee and employer organizations. sonic
public authorities and student and )ouch or-
ganizations. Almost all of than consdleted
that there was a great nerd for increased
internationalization of university education.
and they provided many opinions and pro-
posals. We also visited the universities and
professional schools. where we ma rem-
sentatives of teacher's and students. Here too
we received many suggestions that were
valuable in our work.

In addition we have begun to take adsan.
Sage of esperience from other countries. We
should like this publication to contribute hi
the international documentation in this field,
And at the same time we hope that it will
help us to obtain even more contacts and
material from other countries.

In February. 1973. we published a report
which we called -Internationalizing the uni-
versities: Starting points, guidelines and
questions for an internationalization of uni-
versity education". The present publication
is a concentrated description of the main
contcnts of the report.

The report has been sent out for comment
to the universities and professional schools
and to official bodies and organizations out-
side the universities. These comments will
build the foundation for our final report.
including the main proposals. which we hope
will be ready during the first half of 1974.

We have briefly defined internationalized
education as allows. It is an education
which provides insight into conditions in
other countries, the interdependence among
countries and peoples, their common prob-
lems, and the relativity of the values of
one's own country with respect to other
cultures. It should aim to create under-
standing for other people and a feeling of
responsibility in the face of the world's
problems. It should relate principles and
methods to global conditions. It should pro-
vide tools with which to work in an increas-
ingly internationalized society.

10



3 Why internationalization?

3.1 Poin of departure

1,1,1 1 he otorror of intrnialonali:ation

One point of departure for our considera-
tions is the fact that the development toward
increased dependence among countries and
peoples will continue. even though it may
be halted or ',tossed down temporarily by
international crises and conflicts, or trends
toward nationalism and isolationism. We
call the total development toward increased
internationalization the paten of itttettid
liOndkatiOlf Some of the most important
factors in this process arc the following.

The internationalization of the etimonty
is of basic significance. One reason for this
is the relative drop in the cost of transporta-
tion and communication over great distanc-
es. Another is the rise in incomes in the
world. leading to an increased demand for
a variety of products. A third reason is the
fact that technological development has led
to cost advantages in large-quaidity produc-
tion and marketing. These factors stimulate
SISCCitilitAtiON international trade and inter-
national enterprise.

The Swedish economy is already highly
internationalized. Industrial exports make up
approx. 7S % of our net industrial produc-
tion (i.e.. industry's contribution to the
GNP). Over 80 % of our imports and
exports are with western Europe and North
America. The other Scandinavian countries,
Ordain, Western Germany and the United
States arc our largest trade partners.

1 he internadonali: stion of information
means that info:maim. aiisl cultural espies-
%ion now spread over the globe very quick-
ly, Newspapers. magazines. books. sirplaneis,
films. radio and television have radically
changed our contact with our surroundings.

For many Swedes, the internationalization
of 1i raw time is toe of the most obvious
results of internationalization, Approx. 2
tn*Illon Sordes lout of a total population of

million) spend their annual vacation. or
pan of it. outside the country, This enor-
mous stream of travellers heading mainly
for southern Europe is a relatively recent
phenomenon.

Increased awareness of global problems
and the growth of new global problems arc
among the most important factors in the
process or internationali=tion. gy -global
problems" we mean problems which arc
common for the whole world and which
can only he solved through intanational
cooperation. The oldest global problem is
peace. However there is a new awareness of
such global problems as overpopulation,
the division of wealth, the developing court-
tries and development cooperation. and
questions of the environment and natural
iresOlirsV11.

Internationalization of the labour market
means. among other things, increased mo-
bility across the borders. For Sweden this
is mainly a question of the immigration
of foreign labour. The number of foreign
citizens in Sweden is approx. 400.000, of
which a good Mill arc Finns. In addition
there are approx. 200,000 foreign-born who

11



home adopted SA041101 tili/e11110(1 siOLV the
middle 01 the 1940".. hut Suedes too. csiv-
cially 'how with a unit ersity education.
work in other countries to an esern>reasoir
extent.

thi MOM prominent >liaratterioie of the
internationalization of the Laal. matter.
houeser. is the fact that sallow. wool, pro-
jcsos in Sucdish sisciety are featuring an
ever-increasing clement 01 iniernationalita-
'ion.

All the different internationalization t:+>-
tors lead to an ituetnationall:ation o/ pot:
fits. Foreign policy. defence and trade policy
arc the clay.ical elements in a country's
international politic>. Ilut developments base
quickly led us. and continue to lead us. tat
beyond these narrow

Different international circumstances are
becoming more and more important in in.
fluencing national political decisions. and
they limit a sovereign state's freedom of
action. International integration influences a
great many areas: taxation policy. economic
policy. labour-market policy. environment
policy. traffic policy. etc. National bound-
aries arc partially being erased in the wire
that international influences are getting
stronger and spreading into more and more
areas. and that the internationalization pro-
cess partially limits the decisions that can
he made by a sovereign state.

But this does not necessarily mean one-
sided uniformity. Major features of the in-
ternationalization process mean that differ-
ent countries can take advantage of their
individual characteristics and advantages in
a form of mutual cooperation which will
result in a common economic benefit, a
more varied and richer cultural life and
human experience.

The process of internationalization pro-
vides a background for an increased inter-
nationalization of education. But we are not
presenting our opinions and proposals solely
on the basis of what has actually occurred
and may be likely to occur in the process
of internationalization. We are not ideolog-
ically neutral on this point. We start with
a definite belief that internationalization is
desirable and should he encouraged. One
way of doing this is through education.

12

1,1.1 11w tole of the rout entities

1.4likation and research have been one 01
the hasre conditions for the ittrktv% of in.
ternAtionalotation. But nevertheless we feel
that eilikation and toward) are nil% WNW
4'e 'Id in this rapid process. It is not

to prove the esistenec of shong bath=
rional. national. Anglo.savon or shown'.
oriented limitations in methods and their

I i In general. educational systems
ate 411.31.AL-tented by peat inertia.

I ven when one believes that studies in
one's ours subject are general and universal.
rho may sometimes be far too ptosintaal.
one simply doesn't see this. as one's studies.
icsearches and even one's hase been
moulded under narrow and limited provin-
cial influences. We have met many university
teachers who have related how their siew
01 subject study has been changed through
ssolLing in other countries or through their
work in teaching foreign students. They have
discovered provincial and irrational limita-
tions which they were formerly unaware of.

We believe that the universities must
adapt to the rapid advance of the interna-
tionalization process. flat we believe in addi-
tion that it is more than just a question of
adaptation: the universities must also Milts-
owe the development toward intemationali-
/ation.

We do not view the internationalization
of university education primarily as a matter
of introducing comparative elements or spe-
cial international study courses here and
there. Instead the whole work of the univer-
sity must be seen in a global perspective
which should thoroughly permeate the edu-
cational process.

3.2 The 'vs() main motives

We can distinguish between two motives be-
hind the internationalization of university
education. The first we call the -general
internationalization motive", arising from a
sense of global responsibility. The second
we call the -labour-market motive". arising
from the internationalization of vocational
functions. However there is no sharp divid-
ing line between these two motives; it is
rather a question of two different ways of
looking at a relatively integrated motiva-
tional circuit.



.11.1 1 lie et mItal Oirernariorialkation 11111

:Or

the general Internationalization reroute tr.
laws to the function of education in doct-
oring personali,y and in providing general
knowledge leading not In a specific "4:4'
tion but to the in society in general. Sisciety
ascii is Isca'oinefig more and more interna-
tionalized.

From an ideological point of view one
might say that education can contribute
toward international solidarity and equali.
ration. Hut one can also express this in
terms of a rational and scientifically well-
founded sense of self-preservation. The in.
ternationalitation of edits!: is one of the
steps necessary to enable human co-exist-
ence in a shrinking world,

'Through knowledge of. and understand-
ing for. other countries and peoples one
can also understand oneself and one's si-
tuation better. and put this into perspec-
tive. One can get assay from a one-sided.
ethnocentric siessixiint which causes nation-
al conditions and values to appear self-
evident. thus providing a yardstick with
wheat to measure and judge others. A
larger perspective can help solve even pure-
ly domestic problems and tasks.

.1.1.1 lho labutirrotarher motive

A few thousand university-educated Swedes
are engaged in work in other countries: in
Swedish and foreign companies. in develop.
molt assistance, for the Foreign Ministry
and international organizations. etc.. etc. In
addition there are many in Sweden whose
work is directed internationally. As we said
before. however. the most obvious feature
of the internationalization of working life
is the fact that various normal jobs on the
Swedish labour market are becoming in-
creasingly international in character.

Private business (industry and other pro-
duction. trade. banking. insurance. etc.) has
embraced international economic exchange
and thus is a sector in which the interna-
tional aspects of work arc manifest for uni.
vcrsity graduates. This covers a great variety
of occupations: company direction, market-
ing and selling, buying. product design and
manufacture, legal matters, research and

ilevel, stork, personnel questions,
train t inlormation. 13u1 the answers
to ow _ .lions directed to different public
atitlioritic showed that the international
aspects of work assignments were consid-
eiable and ever-increasing here as well.
among other things in connection with inter-
national contact and collaboration in various
fields. Groups such as teachers and journal-
ists hate a key position from the inter-na-
tion:di...anon point of view by virtue of the
influence they have on public opinion
through the educational systems and mass
media.

In addition iliac are three aspects of
the internationalization of work which make
themselses felt in many or all fields of
:tensity. First. there are many foreign im-
migiants in Stscdcn. as we mentioned Car-
;ea. NI:my vocational groups come into
contact with these people and for this rea-
son need an education which will create
tolerance and respect for ethnic groups
whom: life pattern is based on another eth-
ical and cultural foundation than the Swedish
one. 1 he sc:ond overriding aspect concerns
continuing education in one's own voca-
tion. One needs a reading knowledge of
foreign languages in order to take advan-
tage of foreign professional literature. Hut
one also needs an ability to get information
about conditions in other countries and
about international cooperation. The third
aspect which is common to various fields of
activity is the opportunity for international
mobility in the practice of one's vocation.
We consider such mobility desirable. It
in :reascs an individual's personal opportuni-
ties for making :u choice and providing for
himself and his family. It contributes to-
ss:lid the enrichment of the individual.
Through feed-back it provides impulses for
the development of Swedish society. From
the viewpoint of global society, international
mobility contributes to the relaxation of ten-
sions and understanding among peoples.
And making use of comparative advantages
when choosing workers can result in gains
far :u country's welfare.

The conclusion of our analysis of labour-
market reasons for an internationalization
of education is that this affects practically
all university-educated persons. However it
is impossible to earmark certain students at
an early stage in their studies for special
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cdu:ation aimed at international service.
Therefore we consider that the main thing
must be to strive for an internationalization
of all uoiversity education. and give the
work in all subjects a global dimension.

In treating both the general internation-
alization motive and the labour-market mo-
tive. we have come to the conclusion that
they weigh so heavily together that inter-
nationalization should be one of the major
goals of all education. Today there is already
a gap between the demands of internation-
alization and the adaptation of education
to these demands. The process of internation-
alization will lead to a widening of the
gap unless international perspectives can
be allowed to permeate education to an
ever-increasing degree.
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4 Educational objectives

In order to describe the educational objec-
tivcs 01;ch, from the viewpoint of interna-
tionalization, should he valid for the whole
spectrum of university education, we have
chosen to distinguish three components:
attitudes, knowledge and skills (sec diagram,
p. 9). We shall also consider the interna-
tional comparability and competitiveness
of Swedish university education as a special
objective.

Educational objectives can be formulated
in gcncral terms or they can be expressed
in terms of concrete behaviour. We have
chosen to treat the question of objectives in
two stages. In the first stage, as explained
in this section, we formulate them in gener-
al terms so that they are valid for all uni-
versity education.

In different educational sectors one can
thus combine goals and means of achieving
them which will be most suitable in each
isolated case. Objectives formulated in gcnc-
ral terms can thus serve as guidelines for the
work of universities and institutions.

In the second stage we discuss objectives
and the means of achieving them in dif-
ferent subject areas and courses of study
(section 5); cf. the diagram on p. 9.

4.1 Attitudes

All learning is attitude - creative and con-
sequently it is unavoidable that university
education creates attitudes. One must decide
which attitudes one wishes to create.

The attitudes which we wish to set up

as goals from the internationalization point
of view can be summarized in three phrases.

open-mindedness, understanding and re-
spect for all peoples, their culture, values
and life patterns,

insight into the relativity of one's own,
or one's country's, conditions, values and
life pattern,

a positive attitude to international co-
operation and international solidarity.

These attitudes must be created primarily
through education in the preparatory school,
primary school and secondary school. Thus
one should be able to count on students
already having a gcncral, basic attitude to-
ward many international questions when
they enter university. The task of the uni-
versity will then be to increase knowledge
of relationships and conditions of depend-
ence in order to further a more sophisti-
cated understanding of, or clearer insight
into, the importance of, among other things,
various cultural and social factors with
respect to diffcrcnt problems. In general
one may assume that this will confirm,
reinforce and deepen what are already gen-
erally positive attitudes. In other cases uni-
versity education can contribute toward
forming attitudes in the sense that the stu-
dents will become more aware of the fact
that areas and problems which they may
earlier have considered technical and neu-
tral are in reality a matter of value judge-
ments which must be taken into considera-
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tion, or at Icast of which one must he
conscious.

Thus thcrc is a dcfinitc connection bc-
twccn the objectives of attitudes and know-
lcdgc. For that reason content and teaching
mcthods arc extremely important. By means
of an all-round, critical and value-conscious
cducation students should obtain a suffi-
cicntly broad foundation to fccl a sense of
involvement and make decisions on thcir
own, without being compelled to acccpt the
opinions of thcir teachers. We fccl that hav-
ing an attitude implies morc than just having
an opinion and hcing ready to act on a
particular matter. It also prcsupposcs that
one can distinguish and recognize qualities
in a complex situation that arc decisive for
thc problem in question, that one can undcr-
stand relationships and analyse causes and
cffccts with rcfcrcncc to prcscnt conditions.
and that onc can motivate one's dccision.

4.2 General knowledge

We arc formulating thc general educational
objcctivc which refers to the acquisition of
knowlcdgc as follows:

knowledge of conditions in othcr coun-
trics (mainly through awareness of diffcr-
cnt social, cultural, rcligious and econom-
ic structures and thcir mutual relation-
ship) as wcll as thc different types of
relation bctwccn lands and pcoplcs.

Providing this knowlcdgc is not just a
mattcr for thc schools and thc social sci-
cnces. It can bc covered in many subjccts.
This is valuable not only with reference to
thc various forms of knowlcdgc as such, but
also in that it providcs points of comparison
and rcfcrcncc for understanding one's own
national conditions and creates a basis for
broader perspective in the cxcrcisc of one's
vocation on a national Icycl.

Naturally such knowlcdgc cannot bc
taught by introducing courses giving com-
plcte coverage of conditions in othcr coun-
trics. But onc can makc comparisons by
using topical cxamples. Evcn if this must
bc done to some extent at the cost of, pri-
marily, dcscriptive material in now-existing
courscs, it should nevcrthcless be to thc
advantage of cducation as a whole in that
it cxpands a student's framc of rcferencc
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and gives him incrcascd insight into the
relevance of surrounding social and cul-
tural conditions.

4.3 Specific vocational knowledge and
skills

The objeatives which specifically relate to
an intcrnational approach to occupational
practice are:

knowlcdgc of the nature and eircum-
stanccs of one's own occupation in othcr
countries and within intcrnational organi-
zations.

specific %ocational knowlcdgc and skills
for work at an international Icycl.

An important aspect of spccific vocation-
al knowlcdgc and skills for work at an
intcrnational level is the knowlcdgc of pos-
sibilitics, and limitations, with rcfcrcncc to
applying one's vocational skills in othcr
environments.

4.4 General skills

We dcfinc thc skill objcetivcs as follows:

ability to communicate, including Ian-
guagc skills and thc ability to establish
contact in forcign surroundings,

ability to research information about
othcr countrics and international condi-
tions,

ability to makc comparative analyses.

4.4.1 Language skill

Thc language skill objcctivcs must have a
central position in thc incrcascd intcrnation-
alization of univcrsity cducation sincc
language skills arc thc key to intcrnational
communication.

Thc teaching of forcign languages in thc
Swcdish school systcm operates as follows.
In thc primary school English is compulsory
from thc third to thc ninth school year: it
is thus studicd for sevcn years. From thc
sevcnth to thc ninth yearthat is, for three
years pupils may take cithcr German or
Frcnch if they wish. Approx. 60 % of thc



pupils take advantage of this opportunity.
The range of language studies in the secon-
dary school varies greatly. due to the nature
of the courses of study and the pupils own
wishes. In the three-year -gymnasium-
courses (which arc the usual basis for uni-
versity studies) pupils who have taken the
maximum Ianguagc studies have had Eng-
lish for ten years. a second foreign language
(German or French) for six years and a
third foreign language (usually German.
French. Spanish or Russian) for three years.
Those with a minimum of language study
have had English for ten years and a second
foreign Ianguagc for two years.

Thus Ianguagc abilities can vary greatly
among students who arc beginning univer-
sity. Naturally this is also due to the fact
that students with the same quantitative
amount of language study behind them may
vary greatly in their individual linguistic
ability. University teachers in Sweden com-
plain frequently about the lack of language
skills in their students. Normally thc stu-
den, cannot be expected to read French or
Gerln textbooks, and even an increasing
resi:.ance to textbooks in English is being
reported. Criticism has been directed at Ian-
guagc instruction in the schools for its lack
of effectiveness. (We shall treat language
instruction in the schools in section

In the answers to the questionnaire we
sent to various employers' groups a very
common opinion was that the language
skills of university graduates arc insufficient
to meet the demands of the world of work.
The answers also stressed the importance of
reading skills. conversation and writing
everyday language and the language used
in one's own vocational field. Thus there
has been a demand for language instruction
which is less litcraty in nature. It was stressed
that English is the most important
foreign language since it is commonest. But
above all shortcomings in languages other
than English were pointed out. The lan-
guages here were primarily French and Ger-
man, then Spanish and Russian, and thirdly
languages such as Japanese and Chinese.

The balance of power has obviously had
a role to play in choosing the primary for-
eign language in the Swedish schools. Before
the Franco-Prussian war in 1870-71 this
language was French. Then it was German
until second World War. Since then, because

of the importance of the United States. Eng-
lish has been the completely dominating
foreign language.

But it is not just a matter of the interna-
tional balance of power influencing our
linguistic- geographic picture. The language

e choose steers various other activities in
the same direction. This means that the in-
fluences from a single language area are
further reinforced, among other things by
means of scientific and cultural impulses.
A single foreign language with a strongly
dominant position thus leads to a certain
ne-sidedness in our international contacts
and mutual international action.

We believe that our country can not rely
on a single, dominant foreign language to
such a high degree as during recent decades.
More persons arc needed who not only can
communicate in English but also have good
skills in one or more other languages, such
as French, German. Spanish, Russian. etc.

We also believe that thc univcrsitics can-
not be satisfied with the linguistic founda-
tion that has been created in the schools.
The universities must contribute toward im-
proving language skills for all categories of
university students. We have formulated the
following linguistic goals for the univcrsitics:

university education shall aid all cate-
gories of students to reach a level of
competence so that they can read. write
and speak at least one foreign language.
normally English, fairly fluently in their
own vocational field.

through various concrete measures stu-
dents who have studied French or Ger-
man since primary school shall be en-
couraged and given an opportunity to
retain or improve their skills in this lan-
guage, and to reinforce these skills with
reference to their vocational field,

in addition all university students shall
have as much opportunity as possible to
share in language instruction adapted to
their needs; such instruction shall be pro-
vided in several diffcrcnt languages and
aimed at diffcrcnt levels of competence.

4.4.2 Other communication skills

We wish to stress that communicating with
people from other countries is not only
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a matter of technical language skills, but also
communication skills in a broader sense:
the ability to establish contact with people
who have a different background, experi-
ences and values.

4.4.3 Information research

During basic univcrsity education students
usually do not know if they will end up in
the future in some activity involving an
especially international approach. Thcir
education should thus provide such basic
knowledge and skills that the students will
he able to acquire the special knowledge
of other countries and international condi-
tions that may be demanded of them later.
This can partly be achieved by deliberately
including training in informational research
in subject courses.

4.4.4 Comparative analyses

The ability to make comparative analyses
of conditions and structures in different
countries can be deliberately taught by in-
cluding such exercises in the curriculum.
This is especially valid for professional
schools in the fields of medicine, technology,
agriculture, etc.

4.5 International comparability and
competitiveness

We have earlier expressed our belief that
international mobility on the labour market
is desirable and should be encouraged. In
addition opportunities to transfer between
the Swedish and foreign educational systems
are also desirable. This means that we
should strive for international comparability
and competitiveness in Swedish university
education.

4.6 Conflicting objectives

Naturally a conflict can arise between the
internationalization objective and other
educational objectives. Such a conflict may
be expressed by the opposites national cul-
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tural heritageinternationalized education.
In this case we maintain that global perspec-
tives and the intcrnational point of view
should help us to understand our own social
and cultural heritage better, and to experi-
ence it in more profound and subtle dimen-
sions. We also believe that provincial and
national influences, right from the first
years of childhood, are so strong and so
permeate different kinds of activities that
there is very little risk of their being super-
seded as a result of an increasingly interna-
tionalized education.

Two other aspects which may come into
conflict are the opposites international stand-
ardizationnational variety. However we do
not define internationalization of education
as a levelling into uniformity. On the con-
trary, we feel that the Swedish, Anglo-saxon
and western-oriented perspectives which are
currently dominant must be complemented
by others and placed in global relationship.
We consider the chances of valuable nation-
al variations in education being replaced
by uniform, international standardization to
he infinitely distant. The greater danger at
present is that our education will become
far too provincial and isolated.

Increased internationalization of educa-
tion may involve a competition for time
and money with other educational goals.
It is easy to imagine that at any given time
the curriculum is so well balanced and con-
centrated that nothing can be removed to
make room for something else. But it is an
incontestable fact that curriculum content
has changed greatly during the years, among
other things because of changes in the
evaluation of what is important and not so
important. If we consider the increased in-
ternationalization of society and the great
global problems in our shrinking world, we
must give the internationalization aspects
especially with reference to future needs
very high priority in relation to many of
today's existing educational objectives.

Moreover, achieving an internationaliza-
tion of education is not always a question
of removing one quantum of study in order
to replace it with another. It may rather be
a matter of changing viewpoints and per-
spectives.

The conflicting objectives discussed so far
have been internationalization objectives in
relation to other educational goals. There



arc also internal conflicts, howcvcr; that is,
conflicts hctwccn diffcrcnt kinds of intcr-
nationalization objcctivcs.

Among various measures for furthering
internationalized education we have given
top priority to thc global perspcctivc in all
univcrsity cducation, language training and
an intcrnational cxchangc of tcachcrs and
studcnts. In general wc give such mcasures
a higher priority than other mcasurcs
which may per se bc important, wc1I-motiv-
atcd and badly nccdcd. in thc form of
spccial intcrnational studio. This is due
to the fact that global rcsponsibility concerns
everyone, thc process of incrcascd interna-
tiqnalization will morc or Icss affcct evcry-
onc, intcrnational aspects arc incrcasingly
fclt in most vocational ficlds and studcnts
do not know while still at university to what
cxtent thcy will havc to specialize in intcr-
national qucstions whcn thcy cntcr thcir
choscn vocation.

An important conflict concerns the geo-
graphical direction of internationalized
education. This conflict of objectives can
he illustrated by two diffcrcnt answcrs which

received from our qucstionnairc. The
Federation of Swedish Wholesale Merchants
and Importers says that the most important
thing is to providc a bcttcr cducation about
those countrics with which wc have thc
most active rclations; that is, thc wcstcrn
countrics. The Federation suspects that we
will put too much stress on cducation dcal-
ing with thc dcvcloping countrics. On the
other hand, a youth organization specializ-
ing in dcvclopmcnt assistance (UBV) sus-
pects that wc shall place too much empha-
sis on the westcrn countrics which already
influence our traditional approach to cduca-
tion. This organization feels that a radical
change in priorities is needed, in favour of
the non-wcstcrn countrics of thc world.

The only way we can suggcst a balanced
decision on this point is to make concrete
proposals. As a point of departure for these
proposals, howcvcr, wc shall first cxplain
how wc view this conflict in general.

1) It is a simple fact that our economic
and other relations are to a great degree
with the Scandinavian countries, westcrn
Europe and North America. University
education must take this fact of life into
account.

2) Our intcrnational rcsponsibility is global.
We cannot hclp in solving thc problems
of peace, thc population cxplosion,
distribution of wealth, the environment
and natural resources, survival and the
developing countries, by letting univcr-
sity education be unilaterally dominated
by our geographical, commercial and
labour-markct tics to Scandinavia, wcst-
crn Europe and North Amcrica. In
broadening our cultural and social per -
spcctivcs, morcovcr. we perhaps havc
spccial nccd of impulscs from, and com-
parison to, thosc countrics which arc
furthcst away from us. Thc further away
one moves ones point of departure,
thc broader the perspcctivc becomes.

3) A conflict of objectives arises then by
sccing thc problem from two points of
view which arc cqually justificd and
corrcct. Univcrsity cducation must do
justice to both.

4) With rcgard to the labour-markct aspect,
it is unavoidable that more Swcdes will
find thcmsclvcs working in industrialized
countries than in developing countries,
and the intcrnational clemcnts in work
within Sweden will be dirccted morc
toward thc industrialized countrics than
dcvcloping countries. Univcrsity educa-
tion must adapt to this fact. But at thc
samc time there arc more rcasons than
the quantitative ones for paying more
attention to a form of education which
ariscs from the need of the dcveloping
countrics. One must not cxaggeratcas
was often donc carlicrthe diffcrences
hctwccn a prcparatory cducation for
work in thc dcvcloping countrics and an
education leading to work in the in-
dustrialized countries or work in the
homc country. Thc Swcdish Internation-
al Development Agency answers our
qucstionnairc by pointing out that cx-
pericnccs in development cooperation
indicate that the basic educational needs
arc the same whether work is to bc done
in Swcdcn or in a developing country.
Aside from the necessary vocational
spccialization both types of work rc-
quire an interdisciplinary education
which focuscs on the goals and mcans
for development.
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5) With reference to cultural and social
perspectives and influences, we think it
important to place greater stress on the
non Anglo-saxon parts of the western
world. and on other parts of the world.

b) With regard to language training, Eng-
lish should retain its position as the pri-
mary foreign language but above ali
should French, German, Spanish and
Russian be given increased importance.
But there is also a need. although a
very limited one, for more professional
people who can retrieve information and
communicate in the major non-Euro-
pean languages, the major immigrant
languages and the most important lan-
guages of the developing countries.

7) In questions of exchange, most Swedish
university teachers, students and trainees
will surely gain their experience from
ihose countries with which we already
have the most active relations. But it
is important that this tendency should
not become too dominating. To balance
this, we need university teachers and
graduates who have experience from the
eastern countries and from the third
world.

Thus we believe that only by deciding each
question independently can a balance and
synthesis be achieved that will give a right-
ful place both to our country's economic
relations and to our global responsibility
and sense of community, within the frame-
work of university education.



5 Measures for internationalization

In our discussion of various practical meas-
ures for internationalizing university edu-
cation we draw our conclusions from the
analysis of the needs and motives for an
increased internationalization of university
education and of the general educational
objectives which we set up. We do this by
taking an inventory of problems and mak-
ing hypotheses. Our report will be dis-
cussed by various interested persons and
groups; on the basis of their reactions we
shall work out proposals. The sort of mea-
sures for internationalizing education with
which we deal are (1) measures with re-
gard to education in the schools, (2) in-
ternationalizing curricula, (3) language
training, (4) measures for international
comparability, (5) international exchange
of teachers and students, (6) supporting
functions.

5.1 Education in the schools

For a number of years there have been
deliberate attempts to internationalize edu-
cation in the primary and secondary schools.
In the general sections of the syllabus it is
stated that the school shall further the pu-
pils' development toward independent mem-
bers of society with an interest in the sur-
rounding world that will lead to personal
involvement and a sense of international
responsibility. International aspects shall
thus continually be taken into account in
school work. Teaching shall attempt to
avoid one-sided national and western Euro-
pean perspectives and shall attempt to

penetrate into the viewpoint of other cul-
tures and value systems in order to achieve
a broader basis of understanding. So says
the syllabus for the schools.

However there is a danger that general
objectives of this kind will be diluted and
weakened when applied practically in the
daily work of the school. It takes time and
uninterrupted efforts on a great number of
points before the internationalization aspects
can permeate the whole teaching of the
school.

Education in the schools is not included
in the work of this committee, but we are
going to consider some aspects of the school
anyway since it is the foundation for uni-
versity education.

Since a great many of our basic attitudes
are formed during the first years of life,
the preparatory school must pay more atten-
tion to creating open-minded and positive
international attitudes. Children from other
countries must not be experienced primarily
as deviant or different; characteristics in
common must be stressed in a process of
identification.

We believe that the general objective in
the general section of the syllabus for the
primary and secondary schools has not fully
penetrated into the courses in separate sub-
jects. We also consider that attempts to
internationalize education in the schools have
been concentrated to too great an extent
on one subject: social studies (civics). The
possibility of giving an international dimen-
sion to all the subjects in the school has
been underestimated.
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An examination of textbooks has shown
manifest shortcomings in their treatment of
international aspects.

We wish to stress very strongly that the
internationalization of the schools should
not be seen as a matter of merely adding
special international items for comparative
purposes. Rather it is a question of a per-
spective which should always be present in
the teaching and which should in general
be used as a point of departure. The pupils
must understand that every human being is
part of the global development. In order to
achieve this goal. the schools need problem-
oriented and function-oriented elements in
their teaching which will break up the sub-
ject-oriented curriculum.

We consider that language training in the
schools must be made more effective. One
way of doing this is to clarify goals for
language training (which should lead to
communication without misunderstanding
rather than precision in the limited linguistic
sense), another is to increase pupils' motiva-
tion for language studies and yet another is
to improve language-teaching methods. It
would be desirable to provide greater room
for languages other than English.

Perhaps more than anything else, the
teachers' own education is a deciding factor
if everyday school work is to be internation-
alized. We criticize the teacher training
curriculum because it is far too limited on
a national level, and recommend that it be
revised as soon as possible.

However it will take a long time before
changes in the training of new generations
of teachers will be able to influence school
teaching to any great extent. For that reason
continued education for teachers now prac-
tising is of decisive importance if we are to
internationalize education in the schools
within the coming decades. For a number
of years we have had extension courses for
teachers in international questions. We con-
sider that the number of such courses should
be increased considerably. Up to now the
courses have in general been aimed at a
certain region or a certain international
problem. We believe that courses should
also be introduced which deal with the
entire internationalization process and its
effects upon society and the workaday
world, and which provide a methodical
training in how to integrate the internation-
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al perspective in school teaching. Instruc-
tors of teachers also need further training
in this respect.

5.2 Internationalizing curricula

If one is convinced that internationalization
and other far-reaching social objectives
should be a decisive factor in the work of
the universities, then we believe that society
must consequently steer its allocation of
resources to the universities with the pur-
pose of furthering these goals. The alloca-
tion of financial resources is the most effec-
tive means of directing university education
toward increased internationalization. In or-
der to follow up this steering of resources,
new ways of evaluating results need to be
developed. Moreover, norms of a more gen-
eral nature need to be set up.

However, any form of centralized control
which regulates details in local university
activity may make attainment of the inter-
nationalization objectives more difficult.
Internationalization must be stimulated, not
commanded. To a decisive degree it must
be founded on local interest and local ini-
tiative, and on teachers who have interna-
tional interests and international experience.
Local initiative and unconventional experi-
mental activity must be supported and en-
couraged.

The internationalization of education
will often involve focussing on problems
and functions, and cooperation and integra-
tion among various disciplines. In this re-
spect Sweden is not very well developed.
The present allocation of resources favours
subject-oriented studies and institutions but
not problem-oriented courses and projects.
Resources should be provided to an in-
creasing extent for different interdisciplina-
ry projects.

We shall now continue to discuss the in-
ternationalization of curricula by looking
at, first, the internationalization of all ordi-
nary university education and, second, stud-
ies with a special international approach.

5.2.1 A global dimension in all university
education

We wonder whether a thematic course of
studies should not be introduced into all or



most educational programmes. It would
complement professional. disciplinary studies
by providing a global approach to the va-
rious political, social, economic, religious
and physical structures which influence, and
interact with, the practical application of
the respective branch of knowledge. Such
a course would provide insight into the
significant problems which should be attack-
ed using the methods of the disciplines,
and also into the ways in which different
environments provide different foundations
for solving problems. The course would
also put subject studies in their social and
global perspective, provide understanding
of the ultimate aim of such studies and thus
at the same time increase student motiva-
tion. The nature of the course would natu-
rally vary among different fields of study:
the social sciences, technology, medicine, etc.
It could be organized following one of three
models: preparatory to subject specialization,
concurrent with subject study or at the con-
clusion of subject study. Courses of this
kind are naturally of importance not only
from the internationalization point of view
but also for work within Swedish society.

The other major method of general in-
ternationalization of all university education
which we discuss is to give an expanded
international dimension to the study of
separate subjects. This could be done, for
example, by making international compari-
sons, by introducing elements with an inter-
national approach into regular study cours-
es, by changing the content of descriptive
material, by developing skills in researching
information on international conditions, by
changing the choice of the theories, models
and solutions presented and by presenting
theories, models and solutions in such a
way that their international social, econom-
ic and cultural relationship becomes evi-
dent.

In our discussions with the universities
many teachers said that they would like to
provide a global perspective in their teach-
ing, but that they feel they lack the compe-
tence. Therefore we feel it is urgent to take
greater advantage of teachers with interna-
tional experience, in addition to the regu-
lar university staff.

We present a number of suggestions for
internationalizing studies in different fields.
In this summary of our report we can only

give some brief examples of these sugges-
tions.

Law. The process of internationalization
means that law graduates will come into
contact more and more with foreign and
international legal conditions. At the same
time the legal system with which they are
most involved is extremely national. Thus
their training must be directed toward the
Swedish legal system, whereas knowledge
of legislation in other countries must be
obtained in special courses following their
basic education. This basic education,
however, should provide a foundation for
such special courses and a broadened
perspective for all legal work, by means
of an increase in certain international ele-
ments. Room could be provided for these
without difficulty by a slight decrease
in the requirements for knowledge of na-
tional legislation. Five different methods
could be used here: (I) a short introduc-
tory course on different legal structures
in the world seen in relation to other
aspects of social structure; (2) a view of
legal conditions in other countries in con-
nection with each separate subject; (3) in-
creased attention to subjects of an interna-
tional nature (e.g., international law and
international civil law); (4) guidance in
researching information on foreign and in-
ternational legal relations; (5) one term
of law study is devoted to special legal stud-
ies according to individual choice; at pres-
ent this term can be exchanged for stud-
ies in certain of the social sciences such
as sociology; we consider that this oppor-
tunity should be expanded to include such
subjects as economic geography, social
anthropology and languages.

Humnities. As an example of our approach
we may consider two subjects such as art
and literature. 95 % of the course con-
tent in art deals with western art; we
wonder whether greater attention should
not be paid to non-western art, among
other things in order to illustrate the rela-
tion between art and various social struc-
tures. With regard to literature, we main-
tain that greater attention should be paid
to non-western literature. This is partly
with a thought to teacher training; school
pupils should not get the impression that
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Atrica. Asia and Latin America are blank
spots on the literary map.

Social Acienues. Some subjects. such as so-
cial anthropology. arc predominantly inter-
national by their very nature. We believe
that an orientation in the socio-anthropolog-
ical point of view should be included in
many subject areas as a service function.
In many of the social sciences more time
should he spent on international questions
than is the case now. This applies, for
example. to economic geography. sociology.
Nlitieal science and political economy (e.g..
greater attention to economic systems other
than the market economies of the West.
the dependence of theories and models on
various social structures. the consequences
of increasing international dependence).

Natural sciences. A displacement in the
content of such subjects as biology. geog-
raphy, meteorology, hydrology and geology
should take place in favour of conditions
other than those present in the Scandina-
vian countries. A professor of ecology has
said that study courses should contain more
tropical ecology, not primarily because
Swedish ecologists will he working in the
tropics. but rather because they would thus
better understand Swedish ecological prob-
lems thanks to their broadened perspec-
tives.

Social worker's education. To a great extent
studies here arc directed toward Swedish
social conditions and the regulations to be
found in Swedish social legislation. In this
respect they can be compared to law stud-
ies. And. as with law, we consider that a
slight shift toward a more international
perspective could be introduced. This is

already necessary with regard to the large
number of foreign immigrants in Sweden:
future social workers must have under-
standing for social and religious conditions,
life patterns and values in other countries.
It is also desirable to build up preparedness
for making contributions and taking respon-
sibility on the international scene. More
international elements in education (e.g., by
means of a socio-anthropological orienta-
tion course, or views of and comparisons
to other legal and social systems) may
somewhat reduce the time available for
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factual knowledge of Swedish rules mid
regulations. but we believe that education
will gain if it can be slanted mote toward
the training of general methods in finding
and solving problenis.

Imams him. Naturally the education of
journalists is very important from the in-
tvrnationalization point of view. with re-
spect to the opinion-building role of mass
media. Education at the Swedish colleges
of journalism takes two years and voca-
tional techniques and practical expericace
dominate. We wonder whether this training
should not he made three-year, be included
in the social science faculties of the uni-
versities. and to a greater extent embrace
social science and other studies with an
international dimension.

Eirgineering. The foundations of technology
are universal but its applications vary con-
siderably within different geographical areas
and with reference to a great plumber of
other factors. We believe that engineering
education should take this into greater ac-
count by putting technology in its social and
international framework. One way of doing
this is to introduce an orientation course
about various surrounding structures (physi-
cal, geographical, economic, political, social.
cultural, religious. etc.) which influence,
and arc influenced by, technology.

Another way is to increase the use of
international perspectives in the separate
subjects within applied technology. Here.
for example, technical solutions can be ana-
lysed with reference to other conditions
(climate, nature. materials, etc.) than those
prevailing in Scandinavia. The interplay of
social patterns with urban planning and
other forms of technology can be illustrated.
A third way is to provide opportunities for
studying non-technical subjects with an in-
ternational perspective, such as the social
sciences and languages.

Medial! schools. Medical education is al-
ready international to a considerable extent.
But nevertheless the Swedish Medical As-
sociation writes to us that medical educa-
tion should be raised from its ethnocentric
limitations to global relevance. An increas-
ed internationalization can be motivated in
many ways: the importance of medicine for



many of the major global problems (such
as the question of population). the increased
international transference of diseases, the
desirability of increased Swedish medical
help in the developing countries. etc. A
global perspective can be added to all the
clinical subjects by relating them to the
international spectrum of disease and by
considering cases which do not normally
occur in Sweden. This can be motivated
not only by the fact that Swedish doctors
are reining into ever-increasing contact
with diseases other than those common in
Sweden but also by the fact that studying
diseases uncommon in Sweden can provide
broader understanding of one's subject. In
addition various structures an social ques-
tions, such as population expans'sfs, family
support, religious beliefs, etc., are of medi-
cal significance and can be dealt with
either within the framework of certain sub-
jects (social medicine, hygiene. obstetrics
and gynecology) or as a special study course.

Agriculture. forestry. veterinary. medicine.
These fields arc important from the inter-
nationalization point of view with regard
especially to global resources for maintain-
ing life. The idea of an orientation course
should be tested. whereby an introduction
is provided about the varying work of the
respective discipline in different parts of
the world, and its dependence on other
disciplines. Moreover, the global dimension
should permeate the whole period of study.
This means that viewpoints and methods
should he increasingly related to the world
as a whole and not only, nor even too
predominantly, to Swedish or Scandinavian
conditions. In this way we can create a
preparedness to act and make contributions
on the international scene, and provide a
better perspective for Swedish agriculture
and forestry. The international labour mark-
et may gradually become increasingly im-
portant to graduates in agriculture, forestry
and veterinary medicine.

5.2.2 Special international studies

International studies of specialist character
may take the form of (1) special, interna-
tional educational programmes (lines of

studies-. see p. 6). (2) alternative study
courses, 131 special subject cosines.

In the answers to the questionnaire which
we mentioned earlier, employers and other
interested persons suggested that special in-
ternational studies should primarily he a
form of extension courses for those already
employed. But of course they must also be
available to students undergoing basic edu-
cation. Here we shall present a concentrated
summary of our discussion on special in-
ternational studies within the various educa-
tional fields.

anion. We discuss the introduction of
a new educational programme directed at
educational planning. intended both for the
needs of Swedish society and for work in
developing countries and international orga-
nizations. It would include such items as,
for example, pedagogy, political economy.
business economics. cultural geography and
'ociology.

Law. Many aspects of the process of inter-
nationalization give rise to problems and
4. onsequcnccs of a legal nature: these must
he expected to show a successive increase.
Therefore there should he a need fur special
courses in foreign and international law: for
example, foreign competition and tax legisla-
tion, foreign labour laws, social laws, trade
and commerce laws. EEC legislation, Anglo-
american law, etc.

Humanities. In many subjects alternative
courses of study could be developed specia-
lizing, for example, in cultural history in
different global regions. This could affect
history, literature, art. etc.

Social sciences. As regards courses of study
with an international approach we can men-
tion that proposals have been made in the
Riksdag (parliament) to create social science
educational programmes aimed mainly at
work in the developing countries. Since all
basic university education must serve as a
preparation fora vocation in Sweden as well.
and since such activity normally shifts be-
tween work abroad and work in Sweden.
we have not been able to recommend thu
introduction of the courses requested. All
basic education should provide a prepara-
tion for work both in Sweden and abroad
as far as possible. It is becoming more and
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more difficult to distinguish between educa-
tion for work in Swcdcn and for work
abroad for example in the developing
countries. In most cases the basic ques-
tions arc the same. and it is often fruitful
to apply to Swedish conditions methods and
ways of looking at things which have been
worked out in developing countries.

In an earlier report (see p. 9) we also
proposed a new educational programme.
combining training in economics. business
administration and languages to satisfy the
needs primarily of the Swedish export in
dustry but also of the civil service and pub-
lic organizations. This would mean a combi-
nation of economics and language training
comprising 140 points: that is. a study pc-
riod of 31/2 years. The programme is con-
structed according to the diagram below.

This form of education means interna-
tionalization in many ways. The introduc-
tory course in economics includes interna-
tional economic orientation (from the point
of view of global division of wealth). a sur-
vey of the economic tics of Swedish business
and an introduction to statistical methods.
The optional subject may be English, stati-
stics, a gcncral course in law or internation-
al politics. The language and economics
subjects am not only to be studied in para'-
Icl. hid the intention is that they are also to

First year

Autumn term Spring term

ne integrated with each other. The study
of economics will devote more time than
usual to foreign conditions and international
problems. Study li.crature in these subjects
should be in english or Language II to as
great an extent as possible. Essays and
press a;c to be written in these languages
as much as possible. The language training
is to provide good. general fluency but is
also to be directed toward the social sciences
and economies. 1.anguage II may be French.
German. Spanish. Russian or Portuguese.
We have proposed that this programme be
started on an expciimental basis in the
autumn term of 1973.

Alternative courses of study with an eco-
nomics approach already exist in some sub-
jects. such as political economy specializ-
ing in development theory 7nd the problems
of developing countries. We consider that
further expansion of such alternati.e study
courses can he attained at the level of both
basic education and extension courses. This
might include, for example. economic geog-
raphy (with a regional or functional ap-
proach), social anthropology (regional spc-
cialization), and political scicncc (regional
variants, political scicncc aspects t,f the in-
ternationalization process. international rela-
tions, peace and conflict research, interna-
tional organizations. etc.).

Second year

Autumn term Spring term

English

Political economy

Language II Language II

Introductory course

in economics
Optional subject

Business
administration
any economics

Third year

Autumn term Spring term

Fourth year

Autumn term

Language I i Language II
Business
administration
and economics

Business
administration
and economics

Business
administration
and economics
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For the past year the social science facul-
ties have had an interdisciplinary course
on the developing countries and aid tech-
niques worth 20 points (one term). However
area studies do not exist at Swedish univer-
sities. except for Scandinavian studies for
students from other countries. The Institute
of African Studies in Uppsala and the Insti-
tute of Asian Studies in Copenhagen (bath
being all :Scandinavian institutions). the In-
stitute of Latin-American Studio. in Stock-
holm and the department of East European
Studies in Uppsala have very modest re-
sources and they specialize in research. do-
cumentation and information rather thar.
teaching. However in an earlier report (see
p. 9) we proposed that area studies he in-
cluded at Swedish universities. We have
presented concrete proposals for courses 01
Latin American studies and East European
studies. These courses comprise 10-40
points (one-half to two terms) and have a
practical approach. The East European
course may also include studies in Russian.
Later we espeet to propose further area
studies to include. among other things.
Japan. We shall probably also work out
proposals for other types of interdisciplinary
courses with an international approach. for
example international relations (in the broad
sense) and economic integration (the EEC.
etc.).

We consider that the social sciences
should develop a service function in rela-
tion to other educational fields, in order
to further the internationalization of educa-
tion. Students in other disciplines should
thus be able to participate in social science
courses with an international approach.

Engineering. Certain courses specializing in
the developing countries arc already avail-
able as options in the fields of land sumey-
ing. civil engineering and architecture. In
addition, students of architecture at the
University of Lund have had projects deal-
ing with construction in the developing
countries. We wonder whether such courses
should not be expanded. We also discuss
the question of introducing an extension
course on technology in the developing
countries for those who have completed
their technical education. It would be in-
tended not only for those working in devel-
opment assistance. but equally for industrial

technicians who come into contact with
development questions or who are going to
work in a developing country. Finally, we
believe that special international education
for engineers should to a large extent be
provided primarily by the faculty of social
v.:iences. This would include courses in inter-
national economics and trade, economic
integration. area studies. etc.

Medicine. For many years Sto.:kholm has
had an optional six-week course in tropical
medicine. tatended for doctors who are
completing their training. The course has
SO participants annually, but the number of
applicants is much larger. Thus we wonder
if the course should not be doubled and
prhaps made somewhat longer. The intro-
duction of an extension course for dentists,
specializing in the developing countries,
should also be considered.

Agriculture. forestry and veterinary medi-
dne. Agriculture and forestry already fea-
ture a ten-week optional course in tropical
agriculture and forestry in the developing
countries. There is no such course for vet-
erinarians yet, but a three-week course is
being planned.

5.3 Language training

We arc not dealing with the question of
training language teachers or other linguists
(translators and interpreters) since this is

being taken care of by other committees.
However we deal with language training for
all other categories of university students
who need a foreign language skill over and
above special knowledge in their chosen
profession.

In answering our questionnaire employ-
ers in all categoriesboth private and pub-
lichave stressed the need for greater
foreign language skills. The advancing pro-
cess of internationalization will make even
greater demands on language skills. Many
people believe that this is one of the most
important fields when it comes to interna-
tionalizing university education.

In section 4.4.1 (p. 16) we have set up
certain linguistic goals for the universities.
We consider that the universities should aid
all categories of students to retain and
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develop the language skills they learned at
school. This is a matter of adapting language
training to the practical needs of various
professions and vocations. Thus it must dif-
fer greatly from the training given to lan-
guage teachers and other linguists. So far
Swedish experience in language training with
a vocational approach is very limited.

In order to emphasize the importance of
language skills and increase student motiva-
tion we can imagine making a language
skill one of the formal requirements to
obtain standing in all subjects. This means
that to communicate comprehensibly within
one's subject area in a foreign language.
normally English. would he included as a
requirement in all study courses and thus
become subject to control and a condition
for passing. Another idea is always to indi-
cate the student's actual language skill in
the form of a mark from the university,
without setting any formal competence re-
quirements. No especially large resources
should be needed to test a student's language
skill and indicate this with a mark. We re-
gard this not the least as a way of clarifying
to the student the fact that language skills
are a necessary component in a professional
or vocational education.

There are two main ways of retaining and
developing foreign language skills at univer-
sity level: using foreign languages in teach-
ing and running special language courses.

53.1 Foreign languages in subject studies

Language training can be integrated into
normal subject studies in three ways: (I)
using foreign-language texts, (2) teaching in
foreign languages, (3) writing essays and do-
ing other projects in a foreign language.

Texts in German and French are used
increasingly rarely. They are now included
in reading lists at the first degree level only
in exceptional cases (at the doctoral level
they are, of course, more common). Most
subjects include texts in English to a greater
or lesser extent. But it is reported that
students often avoid studying the English-
language texts and instead attempt to obtain
the necessary knowledge with the help of
lecture notes, Swedish summaries, etc.

We feel this development is a serious
matter and think that steps must be taken
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to increase the use of texts in foreign
languages. We have three reasons for this
belief, each of which is decisive in itself:

I) The professional education in the uni-
versities does not satisfy the most ele-
mentary demands that society and the
workaday world must make if a graduate
cannot read, listen, speak and write
fairly fluently in his professional field
in at least one of the global languages.
We consider this indispensable both with
regard to the graduate's own continuing
education and with regard to profes-
sional demands for increased foreign
contacts and study of foreign literature.

Much of the very best study material
does not exist in Swedish.

3) Foreign texts are important not only
with regard to language skills, but also
from the general internationalization
point of view in that they influence
attitudes and broaden provincially limit-
ed perspectives.

Only texts in English can he made compul-
sory. But reading lists should also contain
alternative literature in French or German
as much as possible. Even though a small
percentage of students would take advan-
tage of. this opportunity, we consider it im-
portant that they be given the chance.

Various measures can be taken to facili-
tate use of texts in foreign languages. Short
language courses (corresponding to full-time
study for perhaps one or two weeks) may
deal exclusively with facilitating the reading
of foreign-language texts. In addition, for-
eign-language texts can be used directly
in subject teaching, assisted by commentary
and reading instructions.

We also consider that teaching in a for-
eign languagefor practical reasons prima-
rily Englishshould be adopted to a great-
er degree. In the same way students should
use foreign languages more when reporting
on study projects.

1)

5.3.2 Language courses

Language training at Sweden's universities
is .almost entirely aimed at producing lan-
guage teachers and other linguists. Language
training adapted to the needs of other cate-
gories of students occurs only in isolated



cases. We consider it urgent that language
trail-. programmes now be expanded to
include these other categories.

We consider that it is time to discuss a
long-term development leading to a compul-
sory 10-point course (corresponding to ten
weeks of full-time study) in English, French
or German for all university students. (Com-
pulsory language training for all students
occurs at some foreign universities, for
example in Poland and Eastern Germany.)
At present, however, we assume that lan-
guage courses for different categories of
university students will be optional. All uni-
versity students, however, should be given
the opportunity to take language courses
directly adapted to their needs in parallel
with, or immediately following, their pro-
fessional studies.

Such a language training programme at
the universities would have a wide choice
of courses in different languages and at
different levels of competence. The lan-
guages under consideration here are prima-
rily English, French and German, and in sec-
ond place Russian and Spanish. However
we feel it would be desirable if professional
training in other languages could be offered
as well, even if it must be limited to one
or a few universities for each language.

The extent of the language courses would
vary greatly, since the needs of the labour
market are so different. Language courses
would be directly adapted to the needs of
various student groups; thus there would
he, for example, courses in German for
engineers and scientists, German for econ-
omists and social scientists, etc.

In organizing this language instruction
we discuss three possibilities without pref-
erence for any one at this stage. One pos-
sibility is to give the responsibility to the
universities' present language departments.
Another is to set up special institutions for
professional language study within the re-
spective faculties and schools. A third pos-
sibility is to create special independent lan-
guage institutes for this particular type of
language training.

5.4 International comparability in edu-
cation

There are two reasons for striving toward
international comparability in Swedish uni-

versity education: it is desirable both with
regard to international mobility on the la-
bour market and also in order to facilitate
transference between university studies in
Sweden and abroad.

International comparability does not mean
uniformity in educational content. We are
aiming instead at structural similarity in
levels of competence and general approach.
But the problem is naturally a complicated
one, even with such a general aim. The
design of university education varies among
different countries and there is no common
international focal point for comparison. It
would be desirable if work toward a general
international comparability in university
education were to be done within the frame-
work of an international organization such
as UNESCO.

The first condition for taking into consid-
eration international comparability and
competitiveness of education is the avail-
ability of information and documentation on
university educational content and organiza-
tion in other countries. However we have
found that the lively international contacts
which exist in various fields of research
have no counterpart when it comes to the
teaching and learning side of the universi-
ties. This probably is the case not only in
Sweden: the universities of the world in
general seem to have neglected to build up
a system of exchanging information on
education. The result is a manifest lack of
knowledge about university education in
other countries. We consider it urgent to ex-
pand information, documentation and con-
tacts on the subject of education, among
the universities of different countries.

5.5 International exchange of teachers,
students and trainees

International exchange for teachers and
students and trainees is of importance both
to provide the universities with international
impulses and to further our endeavours to-
ward internationalization in general. Follow-
ing the instructions we were given we shall
list the opportunities for study and train-
ing abroad as well as for international
exchange of teachers and researchers, and
we shall present proposals on how to remove
present hindrances. We have not yet been
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able to begin this work concretely, and thus
will limit this report to more general opin-
ions.

We start with the belief that fixed prin-
ciples and basesa philosophyfor all ex-
change activity must first be discussed.
These can later be converted into systems
and an organization.

5.5.1 Student exchange

Swedish students finance their studies main-
ly with the help of -study allowances". This
is a form of government support, the small-
er portion of which consists of a stipend
which need not be repaid and the larger
portion of which is a specially constructed
government loan. Allowances for study out-
side the Scandinavian countries are granted
on a very limited basis, mainly for certain
forms of education to fill a shortage of
qualified personnel in Sweden and where
the available vacancies for study at Swedish
institutions are limited (e.g., doctors, den-
tists, etc.).

We consider that these rules must be
changed to expand the opportunities to re-
ceive or keep study allowances for educa-
tion in other countries.

But there must also be other ways in
which Swedish students can more easily
study in other countries. One hindrance is
the difficulty in getting a picture of the
available opportunities. Documentation
should be collected and teachers and stu-
dents should have greater access to infor-
mation. The possibility should also be exam-
ined of having study at a foreign univer-
sity be included as part of Swedish univer-
sity education, and thus count towards a
degree. This might be arranged by giving
the universities financial resources with
which to carry out student exchange with
foreign universities, within certain general
frames of reference. The exchange would
then be arranged directly between the Swed-
ish university and the foreign university.

There are several thousand foreign stu-
dents at Swedish universities. Some of them
are at the Stockholm University Institute for
English-speaking Students, some take spe-
cial instruction which has been organized
for students from developing countries and
others are here in connection with the fact
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that some American universities have study
programmes in Sweden. Otherwise they are
not here as a result of any well thought-out
principles or as participants in any systema-
tic plan or study programmes. We consider
that such principles, systematic plans and
study programmes should be developed.

The opportunities for Swedish students to
gain practical experience abroad, and for
foreign students to gain practical experience
in Sweden, should be increased.

5.5.2 Teacher exchange

In general, prominent researchers have a
good chance of carrying out some of their
work abroad. We therefore think that in-
creased opportunities for work at foreign
universities and in other international con-
nections should be given primarily to teach-
ing staff and younger teachers. These peo-
ple especially should be given greater oppor-
tunity to gain experience in foreign univer-
sity teaching, and international experience
in general, in order to bring the interna-
tional impulses to our universities. In the
same way Swedish universities should
employ foreign teachers to a greater degree;
in this case we are not thinking mainly of
isolated guest lectures, but rather of using
foreign teachers in the regular university
teaching.

Teacher exchange could perhaps be or-
ganized along the same lines we have dis-
cussed with reference to student exchange;
that is, the universities would be granted
financial resources to cover teacher ex-
change agreements with suitable foreign uni-
versities.

5.6 Supporting functions

According to our way of looking at things,
an internationalized education must be an-
chored in the usual institutions of the uni-
versities, divided as they are into disciplines,
and in the normal categorization of teachers.
But apart from all this, special institutes with
an international approach as well as teach-
ing and research chairs with some interna-
tional specialty can contribute to the in-
ternationalization of education. We think



that expansion in this direction should be
taken into consideration.

We deal with questions of internationally
directed texts and other study material, li-
brary resources and the training of univer-
sity teachers in the methods of internation-
alizing university education.

We wonder whether each university and
professional school should not set up an
international secretariat. Its tasks would be
as follows:

to administer documentation and ex-
change of information on foreign univer-
sity education

to be responsible for documentation and
information on the opportunities for
Swedish students to study and train abroad

to take care of administrative, social and
welfare questions in connection with for-
eign students at Swedish universities

to administer teacher exchange with for-
eign universities

to encourage and aid co-ordination of the
internationalization of education at the
universities

to administer matters of international
validity of examinations and degrees

otherwise to assist the office of the Vice-
Chancellor and the various departments
in dealing with international questions.

A co-ordinating international secretariat
should then also be set up at the Office of
the Chancellor of the Swedish Universities.
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Sweden.


