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INTRODUCTION

This collection of microfiche consists of the documents which are
announced with VT number only in Abstracts of Research Materials in
Vocational and Technical Education (ARM), Vol. 6, No. 4, 1973. The
VT-number-only documents from this volume and issue of ARM are grouped
in VT-number sequence and filmed continuously as a microfiche set
(VT-ERIC SET).

Microfiche availability of documents in this collection is shown
in the ARM resume for each document as "MF AVAILABLE IN VT-ERIC SET."

Microfiche copies of individual documents in this collection may
be obtained by reproducing the appropriate microfiche in this collection
on available, local, microfiche reproduction equipment.

Hardcopy of individual documents in this collection may be available
from the sources listed in the resume for each document, ~

This publication was prepared pursuant to a contract

with the Bureau of Occupational and Adult Education,

U.S. Department of Health, Education and Welfare.
Contractors undertaking such projects under Government
sponsorship are encouraged to exgress freely their
judgement in professiocnal and technical metters.

Points of view or opinions do not, therefore, necessarily
represent official Bureau of Occupational and Adult
Education position or policy.
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'PERSONNEL

CAREER DEVELOPMENT ANL DSOP

Pupil Services is now in the Instructional Division, headed by
Pr. Ted T. Peterson.

Dr. Hilda B, Jones, Director of Pupil Services and Special
Education, is Project Director for the DSOP and Career Development
Program. Aassisting in its administration are Janice C. Romney,
Coordinator, District Counselors, and E. Robert Pattillo, District
Counselor, -

P.E. Rusk is the psychologist and is responsible for the
testing and measurement procedures for the programs. Mrs. Joan
Neilson is serving as counselor, doing back-up work for Mr. Rusk,
cum folders, graduation, and credit requirements.

Junior High Program

DSOP and Career Development

Central Jr, High David Nicol, Teacher
Brockbank Jr. High ' Carol Jaglinski, Teacher

Kearns Jr. High Margaret Copley, Teacher

Senior High Program

DSOP and Career Development

Eastern Area Vocational Center Tim Collins, Teacher
' Chan Brewer, Teacher

Becky Clark, Teacher

Central Area Vocational Center Gary Stutz, T'eacher_
' Julie Peterson, Teacher

Western Area Vocational Center Keith Gubler, Teacher
' : Carmen Snyder, Teacher
David Thempson, Teacher

Elementary Program

Redwood Elementary Curtis Smith, Teacher
i
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SUMMARY

In October of 1971, Dr. T. H. Bell, former Acting
Commissioner of the Office of Education, became the Superin-
tendent of Granite District. 1In a realignment of assign-
ments, Dr. Hilda B. Jones became Director of Pupil Services
and Special Education replacing Dr. John Reed Call, the
former Assistant Superintendent--Pupil Services and Pro ject
Director of the DSOP/Career Development. Thus Dr. Jones
became Project Director and Janice C. Romney, Coordinator of
the Project. :

In this summary of the interim report for the period
of June 30, 1971, through June 15, 1972, we wish to re-
emphasize the target area of our DSOP/Career Development
Program.

The exemplary projacts in vocational education have
tremendous scope and promise. Our sector of this program
deals exclusively with the students who cannot be reached
in the on-going school settingl--due to non-attendance and
because of truancy--enjoy little success in career education
or vocational education classes. These are the students who,
by thne 6th grade in elementary, are dropout prone with con-
comitant. behavioral problems in schcol. They have low self-
concept, inconsistent family patterns, great sensitivity,
high anxiety and an inability to control the demands of to-
“day in order to plan for tomorrow. A meaningful number are
caught in the conflicts of the minorities: bi-linguality
and poverty. At the point they are placed in the centers,
they have no plans for today, let alone any interest in a
job, career, or schooling.

: The DSOP/Career Development Program--jointly financed
through Federal and State programs--is the first viable al-
ternative we have had for daytime schooling, career infor-
mation and education for these students. In dealing with
this unique population, it should be_regarded as a valuable
component of the exemplary pro_jects.2 A warning needs be
voiced that comparison with an ‘in-school career education
program is inaccurate. A more meaningful comparison can be
drawn with students who drop out and who do not enter the
DSOP/CDP. Then, there is virtually "nothing" insofar as
career education, behavior modification, and attainment of
- skills. '

lMau Keung Ho, "The Counselor's Role in a Children's
Institution, The School Counselor, XIX, 3 (May, 1972).

2Henrietta Tolson, "Counseling the 'Disadvantaged',”
Personnel and Guidance Journal, I, 9 (May, 1972).
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Elementary

On the elementary level, we submitted an addendum,
which was accepted with recommendations, to institute a
pilot program at the Redwood School for 35th girade boys who
were identified by the principal, teachers, and social
worker as being dropout prone. This pilot program was not
approved until mid-A»ril, but was immediately put into
effect at that time and shows real promise. The boys'
absences have dropped from 5 days absent to 1 for a three-
week period. The focus of interest has been toward four
major units of career education: archeology, machines,
electricity, and map study. '

Junior High

The junior high program, located in Central, Kearns,
and Brockbank Jr. Highs proceeeded in a much steadier pat-
tern due to improved teacher staffing and acceptance by the
school staffs of this self-contained program. We have
worked to overcome the dual authority problem--that of
having more freedom in the DSOP self-contained wnit as com-
pared with the more traditional authoritarian approach in
the other classes. Job opportunities are non-existent for
poor risk students at this age--newspaper delivery being the
most promising, so our task has been to make them better
risks through achievement of the program objectives. Hands-
on experiences in career orientation have been assisting in
this process. Of interest is that 80 percent of these
students participated in promotion exarcises this year.

Senior High

In the three senior high centers: WAVC (Western
Area Vocational Center), EAVC (Eastern Area Vocational
Center), and CAVC (Central Area Vocational Center)--the for-
mat of 4/7's of a day in school and 3/7's of a day in a
career eXperiesnce is continuing. EAVC and CAVC moved out
of their building used last year and after weeks of peti-
tions before the Zoning Commission they were finally lo-
cated. There were the usual "moving-in" problems which
delayed the start of school, but the work the students
did for "their" center had a strongly positive effect.

We placed a number of these students as teachers’
aides in the elementary schools in the District. We re-
garded this as a '"pre-job" placement--almost on an appren-
tice basis. With a motivated, cooperative training teacher,

3George E. Leonard, "Career Guidance in the Elemen-
tary School," Elementary School Guidance and Counseling, VI,
3 (May, 1972).
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and with careful follow-up from the Centers, the placements
were successful. Where these two components were non-
existent, the same self-defeating lehavior patterns re-
asserted themselves: non-attendance, inconsistency, and
higher anxieties 4

The staffs on all three levels had much career
education material available and used it for group coun-
seling and individual guidance.

On the material side, faster processing of requisi-
ticis made planning easier. The purchase of srall refrig-
erators for the junicr high component helped to solve the
pressing oral needs of these "school phobic students."

They will thus be able to meet this demand in acceptable
and nutritional ways rather than the smoking on the school
grounds, never-ending coke routine.

_ Carpeting was installed by Granite District in all
the junior high rooms--the sound problem was solved and a
great deal of status was gained by the DSOP students.

Two of our students in the Junior High program were
accepted for BEAR (Better Effort and Responsibility) awards
at Central. Art Price was nominated and won the "Most
Improved 9th Grade Student award. Lona Vang and Eldon
Beardall were nominated.

Last year 9 of our students graduated from high
school. This year 27 were graduated. Job placemen:s were
made "outside" the district for 15 percent of the students.

We have made real gains .n attracting non-whites in-
to our program. (See Comparison of Enrollments, body of
this report). We have three bi-lingual teachers: Curtis
Smith, Redwood; Margaret Copley, Kearns Jr., and Carol
Jaglinski, Brockbank Junior.

Our attendance has continued to hold steady suppor-
ting the premise that ADA could probably finance the major
portion of the program through subsequent years. (See
Table 1, page 4.)

Improvement was made in Reading Skills in the
centers. (See Appendix C.) '

There were three counter-productive forces at work
during the year:

4Elaine Montgomer Kane, "Case|Study: Diversified
Satellite Occupations Program--Carcer' Development," unpub-
lished Master's thesis, University of Utah, June, 1972,

3
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l. The regretable and una&oidable delay in getting
the building ready for EAVC and CAVC.

2. Our finanmial inability to continue hourly pay
for students working in the District caused frustration.

Table 1

Year End Statistical Brief

Last Day Average Daily. % of
Membership Attendance - Attendance
WAVC 36 ‘ 26 72
CAvVC 30 27 . 90
EAVC 54 , 46 85

Totals 120 99 ' g2

S, The excessive testing program. set up by the State as
the .third party evaluator was counter-productive and modifi-
cations have been made for the next school year. (See
Appendix B, Vol. II,)

Appraisal of Psychological Evaluation of
Participating Students

The 1971-72 academic year in the CDP/DSOP programs
brought significant and comprehensive changes in evaluation
and assessment; the major changes included a lengthening of
. total time spent toward testing and assessment of indi-
vidual students with various instruments, many of which were
designed by the Utah State Department of Education (Division
of Research and Innovation). This comprehensive testing
program, as established by the State Department of Education,
required considerably more time to administer and to imple-
ment than in the previous scholastic year. Any advantages
to this enlarged program of evaluation appears to have been
offset by several cactors: (1) The fact that most of the
non-standardized evaluative procedure results devised by
the Utah State Department of Education were not reported
back to the Granite School District programs for inter-
pretation to students and CDP/DSOP teachers; and (2) The
length and diversity of the total number of instruments
employed were reported by the CDP/DSOP teachers as being
unduly complicated, time-consuming, and often interruptive
to the development of optimal rapport with students.

Q12



Since one of the most paramount considerations in
any testing and evaluation program must involve the feed-
back to those wno have taken tests, it must be stated
that indeed the complicated evaluation procedures used
during this past year have been counterproductive to
establishing positive relationships between teachers and
students; furthermore, little feedback, at this time, has
been received from the State Board of Education relative to
the results or instruments reguired by then to be admin-
istered in Granice School District.

With these factors in mind, the proposal for the
forthcoming 1972-73 scholastic year will incorporate a
revised psychodiagnostic evaluation program considerably
more parsimoneous and less time consuming. And, a primary
consideration that is to be inccrporated into the forth-
coming evaluation design is a provision for prompt, candid,
and meaningful reporting and interpretation of results back
to both teachers and students.

In planning for the 1872-73 scholastic year's pro-

" gram for testing and evaluation, decisions on which diag-

nostic instruments to employ were made on pragmatic bases
relative to teacher-student needs and uses. Teachers of
the programs concerned reported that both The IPAT Anxiety

Scale, "Self-Analysis Form" and The Demos "D" Dropout Scale

provided the most significant and meaningful information rel-
ative to students. While academic achievement and profi-
ciency were considered by teachers as a very important var-
iable in the measurement of pupil progress in the program,

it was also concomitantly noted that this type of pro-
ficiency testing often increased tension levels between
teachers and -students. Albeit, it is recognized as quite
important to measure academic accomplishment and proficiency

‘at given periods of tiwe during the course of the treatment

program; therefore, The Wide Range Achievement Test will
continue to be used in the coming 1972--73 school year.
Teachers were in unanimous opinion that a loager more com-
prehensive achievement battery would not yi=ld sufficiently
different data on individual students proficiencies in
academic and basic skill areas to warrant their incorpora-
tion into the testing program.

In gualitative analyses of all IPAT Anxiety Scale
scores, in combination with Demos "D!" Dropout Scale find-
ings (as well as numerous individual evaluaticns of stu-
dents in the programs and special testing of certain stu-
dents for modified-corrective academic approaches), it can
be said that most all the students participating in the CDPp/
DSOP programs showed important disturbances in appercep-
tion integrity and of personality ego systems necessary to
make & more progress~.ve adjustment educationally, socially,
and vocationally. From an academic standpoint, it may be
purported that most CDP/DSOP students, as is typical of
adolescence in general, found it extremely difficult to

.5
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modify their own unconscious concepts of parental figures
necessary for them if many of the subsequent and consecu-
tive steps in the development of an adult axiology are to
be achieved. This is certainly not a sole drive for inde-
pendence as it may be sometimes called, but it involves an
extensive alteration of the frames of guidance and behavior
that have been structural elements through the child's per-
sonality development up to adolescence. Prior to the
adoléescent period, the young child's very security is
predicated on the omnipotence and the all-knowingness of
parental figures. Such powers have been his strengths, his
reliable guides and his protection in respect to his own
impulses and actions of others. It has been noticed in tihe
CDP/DSOP students that for many it was difficult to modify
these concepts, or rather more difficult for them to find
other reliable sources to take their place; thus many of
the major tasks confronting the pupils in our program was
of "impersonalizing" controls over his own behavior.
Related to this we have also observed from the protocols of
the students involved in this program that the majority of
students have found it very difficult to channel their
anxiety into socially acceptable and personally satisfying
modes of expression . . « ways that are in harmony with the
mores and standards of society in general.

Patterns of scores from all protocols indicate that
students within the DSOP and CDP programs feel tremendous
pressures from all social dimensions demanding that an iden-
tification with the sex role for which he or she was
biologically determined be made, Handicaps in attainment of
this particular adolescent task results in tremendous free-
floating anxiety with increases in cases where there are still
ufiresolved conflicts present, in ergic tension.

A fourth task of these students who entered our pro-
_gram involved permanent decisions and choices that must be
made by them as to educational and vocational futures. Pro-
jective tests and approaches used individually with ztudents
referred for psychological work-up would indicate that even
in the narrow sense of picking a course of study or of the
selection of a future particular job, these decisions in
themselves frequently involve serious inner conflicts which
reflect that the final conscious choices ultimately arrived
at are probably determined again with attendant serious con-
flicts by profound unconscious needs that insist upon
eXpression in the individual‘s life work. Furthermore these
would seem to be compounded in their effect by the multi-
tudinous pressures and varying value ratings in respect to
occupations that arise in different groups (ethnic, family,
school, community, peer, etc.), with whom the given student
is in daily contact. Hence, the successful solution of this
educational-vocational task selection should be a major
accomplishment of the CDP/DSOP student and is comparable to
the task previously mentioned - « . the assumption of roles~
consistent with his or her sex.

6
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As in the 1970-71 school year, the most common pat-
tern of individual emotional difficulty that was referred to
the Psychological Division involved characterologic diffi-
culties, whether it be part of an emerging syndrome of an
actual character disorder or of a more transient nature.
Characteristics that were common to these particular indi-
viduals included poor and weak self-critical capacity,
impoverished impulsivity, an inability to bind tension in
realistic ways that is progressive to personality develop-
ment rather than regressive, poor control of incoming
stimuli, uncontrolled acting-out of hostility, inability to
pursue goals in any meaningful or sustained way, poor rela-
tionships with adults, impoverished or nonexistent relation-
ship with peers (distorted and sometimes alienated toward
them and characterized by jealousy and frequent scapegoating),
primitive social techniques including automatic denial and
transparently insincere and very clumsy efforts toward
ingratiation, actual flight from the physical environment,
and direct unrelenting oppositionalism. In those cases
where very high free-floating anxiety levels were observed
in respect only to attendance at school rather than to any
other variable, the dynamic factors involved some form of
separation anxiety or displaced hostile-aggressive opposi-
tionalism to authority figures in general. From a thera-
peutic standpoint, the regimen has been to direct the
prompt recurn of the student to the CDP/DSOP unit followed
by the insistence that the student maintain his attendance
on a consistent basis thereafter. This type of reaction pat-
tern is more popularly known as the "school phobic reaction."

Individual psychological counseling and therapy ses-
sions served conjunctively to the psychodiagnostic evalua-
tion of individual students referred for study. Because of
the demanding nature of the State's testing schedule, the
therapeutic measures employed in individual cases were
necessarily more limited during the past year. The princi-
pal emphasis was on intervention; focus was upon the
adolescent's needs, strivings, and growth tendencies in his
social and cultural background. Since many of the adoles-
cent's behavior problems and neurotic difficulties arise from
emotional handicaps sustained through earlier relationship
experiences that were not conducive to healthy emotional
growth, considerable time was spent individually, therefore,
to acquire an understanding of the forces that had been
operating in the early life of the student. Referral of
cases requiring intensive psychotherapy and social case-
work were referred to various private or community sources
subsequent to parent case conferences at the completion of
each individual psychodiagnostic evaluation. Again, limi-
tations on time prevented prolonged psychodiagnostic evalua-
tion and therapy in all but a few cases.

In the forthcoming 1972-73 school year, it is hoped
that more time will be made available for individual psycho-
diagnostic evaluation as well as increased time for coun-
seling/therapy to individual students.

7
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Conclusions

Our conclusions and recommendétions ar= contained
in Body of the Report,

BODY OF THE REPORT
Problem

A large number of students who leave our high
schools do not have the skills necessary for them to obtain
even an entry job in the increasingly technical business
and industrial world. Without some interest in and
knowledge of an occupation, these young people become aim-
less seekers of unskilled jobs, social problems or reci-
pients of public welfare. Recent research and national
studies (Grant Venn's Man, Education and Work: National
Committee for NASSP; and others cited elsewhere in this
proposal) indicate that the abilities of all children to
succeed in an occupation must be and can be developed in
our technological society. Other research evidence indi-
cates that some of these occupational abilities and back-
grounds related to success are not being developed in
today's schools. Programs must be implemented that will help

those who have already dropped out of school without the
necessary occupational skills as well as stop the dropout
flow of those who are still in school. Youth must be
assisted in avoiding a pattern of occupational almlessness
or incompetence.

The problem being addressed in this proposal deals
primarily, but not exclusively, with the part of the total
that relates directly to secondary programs which are
designed and intended to enhance the abilities of youth as
they prepare for gainful employment. For the most part,
the young people for whom these activities are intended are
those identified as being dropout prone and not those who
are enrolled in present vocational courses or those who are
college~bound.

In some instances the lack of adequate vocational
guidance programs in the secondary schools has contributed
to the complexities of the problem.:  In others the lack of
appropriate vocationally oriented programs has been the
contributor. 1In still others, the environmental influences
of family, social conditions, economic conditions and
"school" conditions have compounded the problems.

: It is also vital that an adequate "occupational
outlook" program be provided in earlier years of schooling.
It is important that each. elementary age child receive an
orientation and develop an understanding as to how adults
achieve productive stations in society. The research
concurrent with Title VIII of the Elementary and Secondary



Education Act of 1965 counfirms this contention,

o o o that children begin to drop out of school
long bafore they reach the secondary level of educa-
tion. Attention should be paid to the earlier levels
of education, for the roots of the_ problem are often
found at these educational levels.

Underlying all these factors in the Granite School
District is the District's position as a relatively poor
district financially, when Granite is compared with neigh-
boring districts in Utah . as well as across the nation.
Granite School District is suburban to Salt Lake City and
is Utah's largest with a student population of more than
63,000 children. This comprises approximately one~fifth
of the state's school age population. The Granite School
District is taxing at its legal limit and has the highest
school tax rate of all Utah's forty school districts. The
neighboring district to the north generates $14,354 per
cistribution unit when considering funding at all levels--
local, state, and federal, The neighboring district to the
west receives- $12,346 per distribution unit when consider-
ing these same sources of revenue. The comparable figure
in Granite School District is but $11,320. Considering these
revenues on a per child basis, the Granite School District
is able to provide a program for its children based on
$499 per child whereas the Utah average is $534 per child.
The figures for the two neighboring districts are $611 and
$528, respectively. The NEA estimate of average expendi-
ture ger child nationwide for 1968-69 was approximately
$680. This restricted financial status of the Granite
School District has been a limiting factor in preventing more
vigorous programs in vocational guidance, occupational
instruction, and job placement for the young people of the
district. '

‘The net result of the above, regardless of the
reason, has been the creation of large numbers of potential
dropouts from school or actual dropouts whether they be
classified as physical, wherein the person actually dis-
continues school, or as mental or educational, wherein the
body may remain in school while the mental processes of the
individual cease to function at a productive level.

A quick but erroneous inference might be drawn
from the introduction, i.e., that the program of activities
being proposed herein will do all things for all people,
On the contrary, as will be seen when considering the ob-
jectives and the specific activities, a designated select
portion of the present student enrollments in the schools of

3
/

5Derout Prevention Program, Title VIII ESEA of 1965,
p. lo ' .

6
Utah State Board of Education statisticss

9
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the Granite District comprise the population intended to be
aided by this program.

The program of activities being proposed herein is
entitled the Diversified-Satellite Occupations Program. The
program is multifaceted, At the same time the components
are interrelated. In the narrative these components are
referred to :: "Emphasis One," etc. The manner of inter-
relatedness is depicted in the following model.’

Emphasis One:
OCCUPATIONAL GUIDANCE
Screening - Testing - Counseling - Placement
T 4 1
N N2 2
Emphasis Two: Emphasis Three Emphasis Four 4
WORK BILINGUAL-
EXPERIENCE BICULTURAL HANDICAPPED
<+>  STUDENTS >
U : d

L 1]

Emphasis One: Cccupational Guidance

One emphasis of the proposed program relates to
building a closer working relationship between the school
district and the State Department of Employment Security,
while =t the same time enhancing and broadening occupa-
tional aspirations and opportunities for youth through
upgrading existing vocational guidance activities. Special
emphasis is on programs designed to aid those students who
might be categorized as being likely to be dropouts for any
number of possible reasons.

Emphasis Two: Work Experience

Another emphasis relates to the actual coabination
of school and direct occupational endeavors during the time
that the person is completing his schooling. Cooperative
work-study-experience programs have been successful and
much research indicates the potential for diffusion of
such activities. In addition, Granite School District has
engaged in 'pilot" efforts in this regard and the results of
these efforts support the claim for extending the program
beyond its present limitse.

Emphasis Three: Bilingual-Bicultural Students

For some students the proklems associated with
bilingual-bicultural situations in the home compound the
total problem. Specifically, bilingual-bicultural problems

10
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arising from Spanish-Mexican-American homes constitute a
third emphasis for the proposed program of activities.

Emphasis Four: Handicapped

A fourth emphasis relates to the present programs
for handicapped students. Not enough is able to be done
for these youth within the confines of the present
resourcess

At the present time more than 15 percent of the
enrollment of the Granite School District falls into one
or more categories of handicapping conditions.. Five
specific groups are identified: mentally, physically, and
emotionally handicapped, learning disabilities and spéech,
hearing and visual impairments.

Only a portion of the students needing special
instruction are being served at the present timé. The
learning disabilities area is composed of the largest
number of students in need of occupational instruction.
Knott sights the importance of vocational training in this
area:

The probability of difficulty in vocational selec-
tion, job finding and job holding, will be significant
for a sizeable portion of minimal brain damaged children
who reach adolescence or young adulthood with persis-
tent problems in reading and arithmef:ic. Many of these
children will constitute the "dropouts" from high
schools. Their final adjustment -to adult life will in
large measure hinge upon their ability to earn a
livings.

Vocational instruction for the "learning disabilities"
group of children is almost .nonexistant at this time. Even
in the Granite School District, as mentioned under the pilot
program referred to in emphasis two above, only a very
small fraction of the youth of the District needing this
kind of assistance are accommodated.

It is for those students that are handicapped and

' still not receiving appropriate vocational training for

which this emphasis of the total Diversified-Satellite
Occupations Program is designed.

"It is thus being proposed that because of the inter-
dependencies and interactions of constraining conditions that
a multifaceted approach is in order.

TLeslie Wo Knott, Learning Disabilities, Introduc-
tion to Education and Medlcal Management, ed. Lester
Tarnopol, (Charles C. Thomas, Publlsher)o

11
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STATEMENT OF OBJECTIVES

We will adhere to our original proposal in reducing dropout

through increased expoéure to Career Education and growth in

A,

_personal self-concept. Programs will operate at these levels:

Elementary--FPilot group at Redwood School.
Jr. High--Brockbank - Central - Kearns Jr.

Centers for Senior High students.

The following general objectives will be measured by

tests described in Appendix B. (Testing: 1 through 4)

1.

2.

Improved attitudes toward school.
Lessening of anxiety.
Raising the achievement level.

More positive attitude toward vocational choices,

and school in general.

Improved éttendance.

More closures; i.e., placement in job, re-enrollment in
schools, combination of school/center and work.

We will continue to. provide bilingual staff members

to fneet the indicated need and to maintain and increase

the percentage of non-white students in our program.

12



B. Specific objectives for the 1972-73 school year encompass
the recommendations made by the Federal and State

Evaluation Teams.

Student self-concept will be a concern at all levels as
indicated in general objectives. Howeve r, subject context
will be centered on career guidance.
1. Curriculum wili be strengthened with major emphasis on
career guidance and occupational skills.
a. Elementary Level:
Career education curriculum units with stated
objectives to be used by elementary teacher in pilot
school (Redwood), with emphasis on fieid studies to
support skill studies and with interchange of ideas,
resources, materials with other teachers and
grade level.
b. Junior High:
Emphasis will be placed on increased awareness
of careers through subject matter, as well as
direct observation of various o‘ccupations in the
community.
c. Senior High:
1. Specific instructions in job skills
2. Library of resources for pre-vocational and
vocational informatioﬁ,

13
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ADDENDUM TO PROJECT NO. 0-361-0056

Additional information and clarification of proposal as requested in
the January, 1972, telephone conversation between Dr. Hilda B. Jones and
Program Officer, Polly Garrett.

ELEMENTARY DSOP PROGRAM

The ! st phase of the work of the Elementary DSOP program is

virtually completed. The three writers, with the assistance of
Dr.. Ralf Riches, ha§e compleied their designated purpose: To produce film

- strips, packets, and related materials concerned with the occupations in Law
Enforcement. In addition, they have obtained approPriéte books, assembled
resource materials, listed the available resource persons, obtained personal
on-the-job diaries and job descriptions of t}}is occupation. Their purpose was
an in-depth study of all pha-es cof this partic;ular field and the application of.it
to the. inte;resfs of elementary students. Combinved with this purpose was the
identification of the potent{il 6th grade dropout.

Based on the materials produced, the knowledge gained from»our
junior high program, and the expertise of the educators involved, we are
proposing the implementation of‘the program into action and usage in the ’
following manner:

1. The principél and the social workér 1n a westside area will

icentify the potential 6th grade dropouts. This school is
marked by a low socio-economic level #hd has a representa—.

tive minority population. LS




Page 2

2. Grade point averages, some attendance records, test
regults, and the family pattern of older sibling dropouts
will be gatﬁered.

3. The jobs held presetsitly - or in the past - by the parents
will be determined. |

From 1 through 3labove, we will make tip our class of 6th grade
students for the remai.nde'r of the year. In a similar manner, we will
obtain those needed for our class of next year, from the current 5th grade
classes.

We would then procee& to establish an ''Elementary DSOP Program'
in the school, based on the work which has been done, and drawing from our
year and one-half with the junior high DSOP programs.

We would recommend the following format for the 6th. grade program:

1. Empléyment of one fulltime elemeﬁtary teacher who
enjoys tea_.ching on a one-to-one basis with disadvantaged,
high risk dropout students. One who can teac in an open,
meaningful way, with a gfeat deal of caring for each
individual.

2. Arrange the schedule for 1/2 day in the classroom and the
othe;- 1/2 of the day to be devoted to meaningful, researched
field studies into the particular job they are studying at the
time. | '

3. Select about 4 to 5 occupations to study. Determine those
in which the parents of these students are or were emplovyed.

1k |
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4, Uée the subject matter produced and obtain additional
material which relates to the jobs. Teach the skills
nceded in the academic areas which are needed and
meaningful to these jobs.

With the help of the Utah State Employrx;ent Service, determine the
entry skills needed for initial employment into a given field. OF GREATER
IMPORTANCE, determine the ADDITIONAT, skills, experience and education
needed for advancement in the occupation chosen. Do careful work into the
various levels of pay.

For example, what are the entry, advancement, and pay steps which

can be taught in the following occupations:

Dispatcher narcotics division
patrolman Protective Services
radio car Detention Center
sergeant Drug Division
detective Criminologist
vice-squad Pathology Lab.

Following the selection of the materials, resources, employment
locations, and emplpyers, focus the learning skills needed for the occupation
at the appropriate level.

Plan on the stuflents being in a self-contained classroom, with one
teacher for 4/7's of the day. Ir;sofar as is possible, have the étudent ‘be"!
that employee, while in the classroom learning his skills. Also, plan on’
‘their being with this same teacher the remaining 3/7's for fieldwork. Thus,
they would have'the opportunity to form é meaningful bond, one which would
improve their low self-concept through becoming of importance to someone.

L7
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The latter 3/7's of t_he day, make careful arrangements for on-the-job
observation of levels, skills neede&, pleasure of the work, attitude of the
employees - the positive and negative sides of the occupation.

At the end of the year, carefully evaluate, the approach and examine
the findings. Also, start the study into the incorﬁing 5th grade stﬁdents'
records. Different occupations may need to be added and a wider range of
skills may need to be tuught., Evaluation needs here should take about a
two-week period following the end of the schoo-l year in order to determine
results and plans.

In conjunction with the present junior high DSOP prografn and in
co-oéeratibn with the State Board of Education, have the social worker from
the elementary make conta-ct and cnroll the out-going 6th grade students into
the 7th grade junior high program, As in the other three junior izigh pro'gr'a.ms,
the following recommendations for staff are made:

1. A self-contained classroom, with one teacher.

2. _Appréximately 15 students.

3. Emphasize field studies which support the skill studies

.of'the occupations selected.

4. Concentrate on raising the skills to a succeedingly

highér employment leveJ:.

5. Emphasize the attainment of higherhemployment skills.

_-in each of the; occupations as compared with those

attained on the 6th grade level. 8
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Esté.blish warmth, understanding, and "human-ness"

in the relationship between the teacher and the students.
Program a similar pattern of 4/7's of a day in academics
and 3/7's of the day in field studies associated with the
occuijations chosen.

Follow our current DSOP pattern of pre- and post

testing.-

LS
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Results and Accomplishments

Elementary

: The students involved in this program en joyed telling
the teacher what they knew instead of the teacher telling
them what to learn. As a result, each unit was preceded by
a brainstorming session during which the teacher wrote on
the board everything the students said., The students then
grouped themselves and chose an area they wished *o know
more about. They approached their study from the standpoint
of how & person in this particular field would behave. 1In
order to gather the necessary information they had to do a
good deal of reading. These books then became the basis
for the curriculum in reading and language arts. In addition
vo. their reading, they also prepared reports, did experiments,
and other related activities., The units the class covered
in this way were:

l. Archeology: (a) each group constructed a city
then buried its; (b) another group dug up the city and
hypothesized as to its culture.

2. Machines: (a) each student built a simple
machine, then calculated its speed.

3. Electricity: (a) one group made 2 dry cell
batteries; (b) another group used these batteries to run
a classroom bell; (c) the other groups made a telegraph
keyo

4, Map study: (a) using a map each student
planned a trip taking into consideration such factors as
why he was coing, where he mould stay, how much for gas,
what was his gas mileage, etc.

Junior High

Central Junior High. Three students in the program
(Connie Brown, Evelynn Garrett and Lona Vang) made the
school's "B" Honor Roll for the 3rd quarter. A "B" average
is necessary rfor this. Lons also made the "B-H" honar roll.
which includes high citizenship.

Two students (Eldon Beardall and Lona Vang) were
nominated for and accepted into the school's Bo.EocA.R. Club
(Better Effort and Responsibility). To be accepted, a
student must be approved by all of his teachers.

Janet Wiley won a first place ribbon in the Art
Festival for her copper work.

Marty Sartain sang a solo in the Music Festival.

20
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The teachers of the school were asked to vote for
the most improved student in each grade (7, 8, & 9). These
students were to be recognized and invited to the school's
Honor Banquet (along with their parents).  Art Price was
nominated by several teachers in the 9th grade and Lona Vang
was nominated by a teacher in the 8th grade. Juergen
Steinmann was also nominated in the 9th grade. Art won as
most improved student in the 9th grade and attended the
Honor Banquet with his parentso '

Brockbank Junior High. Further work in individual-
ized programmed material--~math, spelling and reading. A&
lot of work was done on posters and beads and at the time
it seemed that the students almost took refuge in these
activities because of the pressures of the end of the
‘yvear and graduations

Kearns Junior Higho

A. Major activities and accomplishments:
1. Completion of programmed individual study materials--

The Academics _

a. Houghton-Mifflin, Modern Math for Achievement
Sets I by 30 kids . -
1/2 of Set I by 7 Kkids
Sets II and I by 3 kids,

b. Completion of assigned spelling workbooks
graded 6 thru 12 grade level by about 32 students.

c. 5 students worked through the SRA computat:.onal
skills and

d., 10 students finished AEP Ecology Remedial Reading
3 part reading and workbook seriese.

e All 40 students finished my "How to Prepare for
a Job and Job Readiness Unit" (Self-developed)

f. Before end of school year about 19 of my 40
kids had made overt-outside-individual--but
with support from me job attempts, applications
through N.Y.C. at Kearns Family Life Center. Of
the 13 that went there, they all received nega-
tive responses. SiX students received employ-
ment on their own initiative. Several more
(8) are still trying. Those that were hired
managed to either get applications in early
enough or knew some friend or relative who was
willing to help a 14 or 15 year old get started.

B. Generally the drug abuse and use problems subsided a
great deal.

1. Several students became genuinely afraid of being
caught and decided their options for the future
were worth more than the summer or longer in con-
finement and fines.

2. They began to think more of their self worth, due,
I suspect, to realizing they were commencing from
9th grade and could (were) succeeding.
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3. A lot of the local suppliers were caught and these
kids became scared '

All students agreed to enter the regular high school
on a trial basis next year for at least a month.

I saw signs of the "magic maturation" process start-
ing in about three-fourts of the class enrollment.
With this came the realization that one must plan
for the future; and individual willingness to begin
to think about oneself, even though afraid.

More kids quit the constant open rebellion in other
class or school situations, or anyway I ceased to hear
so much about this with three exceptions.

Even the students who had *"chosen not to attend"

by agrzement with the office, plus the three I had
to remove from the program during the last four
weeks, plus a couple of others who were suspended
for other reasons chose to return off and on for the
last two weeks and established aimable relation-
ships here. -

These kids finally realized when, how and why disrup-
tive, protesting behavior cannot be used thru the
unfortunate example of the three we exempted. They
accepted finally the sensibility of "thru the
system." :

Theyparticipated, as a group, in more within-the-

schdol activities than had been done all year.

l. We had class participants (3 girls, 2 boys) in
intra~ inter-school and statewide sporting events
this last six weekso

2. Attended assemblies as a groupe

3. Attended class movies as a groupe

4, Attended concerts as a group.

5. Attended plays as a groupe.

6. Attended Lagoon Day as a group (after a great
deal of hasseling by me; but they got to go).

Two or Three DSOP students had selections: stories,

poetry, in the Kearns Junior Literary Magazine, The
Quill. Two were in the talent assembly (9th); three
received within school sports awards as well as

the others who placed in inter-school and state com-
petitions and also received awardse.

I expect the same follow-up frustrations and needs I
have expressed before. They will need follow-up
support in the Fall at their high schools; I haven't
yet come up with a satisfactory response to this
fear-concern of mines

22
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Other activities included:

l.

2.

3.

No field trips for reasons explained in last
interim report

Seven boys became involved in a Karate class and
exibition for K-Daze Week. Three placed "3
highest of group."

Four girls worked on, saved, and became very
involved in preparing for commencement activi-
ties. We served in class. ©One other teacher,
Mrs. Mary Jane Cannon helped one student
extensively. This was very refreshing. The
boys planned out actively what they would wear,
how they would dress. This was a turn-about
from Levi-t shirt staunch supporters. We had
groups of two or three shopping excursions for
sewing needs and accessories rather constantly,
about three times a week for the past six weeks.

Senior High

CAVC

Ma jor activities and accomplishments:

March
April
April
April

April
April

May 2
May 5
May 8
May 9-
May 9

May 10

May 11
May 12

29
7

11
20

21
25
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Easter egg decorating and candy hunt

Sewing class field trip to Fashion Fabrics
State and Federal visit

Field trip to University of Utah Museum of Fine
Arts

Field trip to Job Fair at Salt Palace

Field trip to University of Utah Library and
Sociology Department

Field trip to Utah Museum of Natural History
Field trip to Pioneer Memorial Theater

Lagoon Day

Liberty Park Week .

Pie Eating Contest. Murray Banks Record "A
Lesson in Love" and discussion

Films, Tracy Aviary, Murray Banks record and
discussion——"Wbat to do until the Psycblatrist
Comes"”

Speaker, Dr. Lori Clarke, University of Utah
Visit Isaac Chasentrigham Young Home, Pof:
Luck Lunch .

Student teacher from University of Utah taught Physical
Education (karate, exercise, volleyball, general P.E.) and
guitar classes.

Three teaching assistants from the University of Utah taught

science,

drafting, sociology and reading workshopsa

23
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May 22 Field trip and hike to Timpanogos Cave
May 23 Testing

May 24 Field trip to Utah State Training School for
Mentally Retarded

May 25 End of the Year Steak Fry--Millcreek Canyon

May 26 Graduation--Last Day of School}

Summary of Liberty Park Week - May 8-12

Objectives. It was proposed that we meet for one
week (May 8-12) at leerty Park to break the tedium of coming
to school each day and to increase group awareness and
involvement with our students. The students were getting
restless and even though we would be doing "regular
school work" along with activities, it was felt that
meeting someplace other than the school would “add some new
life" to the students and increase attendance as well as the
students' length of stay at school.

Method. Arrangements were made with the Parks De-
partment to reserve the North Shelter from Tuesday to Fri-
day. (Monday was Lagoon Day.) The North Shelter consisted
of a large room which was heated in case of cold weather.

It contained a piano, fireplace and several tables. Outside
under the shelter were picnic tables and we were near a
large grassy area with football field and baseball diamond.

Extensive planning was done ahead of time by each
teacher so that a variety of activities and projects would
be going on at all times . - o something to interest every-
onee.

We worked the whole week around a behavioral modifi-
cation approach. We printed tickets with a value of 1 or 5
points and awarded these to the students for participation
in activities and completion of assignments. When they had
earned 15 or 25 points they could cash the tickets in on
ride tickets at the amusement part.

As a means of evaluation we printed up a booklet
which was distributed to each student and asked them to fill
out at the end of each day with what they had accomplished
during the day and how they felt about it. (In retrospect,
this was not very effective because the students wanted to
spend their time doing things rather than writing about
what they did.)

BEnclosed is a schedule of the daily plan as well as
proposed activities in the fields of academics, art and
sports. Since there were many things going on simultaneocus-
ly and slince this list covers all of the activities and
projects, I will merely outline the highlights of the week
rather than submit an hour-by-hour schedule of what actually
went one.
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There was always great participation in sports and
due to the large open spaces, frisbies were a favorite.
We had a volleyball net up, horseshoe pits, tennis courts,
and,- of course, football field and baseball diamond. Al- "~
though many students participated in these activities, it
was interesting to note that they soon grew tired of
sports and were anxious to come back to the shelter and
either read or do other bookwork or participate in the aca-
demic gamess

We had a group of mimecgraphed "brain teasers" on
the table where each time one was completed the student
received a l-point ticket. These sheets included cross-
word puzzles and word games, some of which are enclosed
with this reporte.

Another favorite "quiect-type" activity was the Con--
centration Board game. It was used during the week with
several different games set up kehind it including current
affairs (such as matching "Nixon" and "Hgiphong Blockade"),

a math game (matching such problems as 6~ with its equiva-
lent . 216), and a homonym game (such as matching "peag"
"pair," and "pare" and then telling what each one meant in
order to get the points.) This game sounds easy but, for
example in the math game, one must not only be able to work
the problem, but he must also remember where its answer lies.

We conducted general group meetings in the mornings
and outlined the special activities for the day, but the
best group discussicon of the week centered around a record
by Dr. Murray Banks entitled "A Lesson in Love." Quite a
lively discussion followed the playing of this record.

During the week we had a variety of films running
all day long for those who wanted to sit and watch. The
films that were shown were: Medieval England--The Peasant
Revolt; Saga of Western Man 1964:; Clean Town USA; The
Problem with Water Is People; Quest for Freedom.

25
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DSOP/Career Development
Dropout Prevention

Rationale

The Granite School District's propasal and program
are based on three factors:

1. Preventiné dropout,

2. Providing career education information to
dropouts or dropout-prone students.”

3. Working for improvements in attitudes toward
school and vocation; improvement in attitudes;
lowering of anxieties.

Locale

Redwood Elementary
Drockhank Jr., High
Central Jr. High
Kearns Jr, High
Western Area Vocational Center

A 3572 West 3500 South -

FEastern Area Vocational Center

Central Area Vocational Center
3646 South Main
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Funding
l':' ‘ ) ﬁ

The funding for this program is provided through two

grants:
|

Diversified Satellite Occupations Program

Exemplary Project in Vocational Education
Part D of Public Law 90-576

Project Number 0-361-0056
Contract Number OEC-0-70-5176 (361)

Sidney C. High Jr., Chief
and

Career Development

Utah State Board of Education
Division of Research and Innovation

Quentin E. Utley
Administrator
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I.  INTRODUCTION AND STATEMENT OF NEED:

Students dropping oui of school numbered 7801 during the
X :

1969-70 school year. This was an alarming number, since
lack pf interest in the curriculum offered seemed to be a
major factor. Consequently, District personnel explored all
possible resources for the development of programs centered
around career instruction and related experiences. Proposals
weré submitted requesting Feciera.l and State funds. Fortunately,
two grants were obtained, specifically, the Diversified Satellite
Occupations Program, and the St;te-Caréer Dev.eIOpment
Program. These projects have been ir operation since the
1970-71 school year. | i
The results for the past two years have?been. significant as

\
indicated in the following table:

Percéﬁt of High School Dropouts

1969-70 1970-71 1971-72

5.78 4.44 3.70
(Est. April 1)

This proposal seeks to continue both projects for the 1972-73

©

school year.

1.  See Appendix A,
ec Appen ix A 29




COMPARISON OF ENROLLMENTS
Percentage of Non-Whites 1970-71

Granite District Granite District
Junior High School DSOP/CDP
Indian .72 .91
Chicano 3.10 15, 80
QOriental .57 .70 .
Negro .11 1.40
Other .01 1. 40

Granite District Granite District
Senior High School DSOP/CDP
Indian .50 .90
Chicano 2.49 2.72
Oriental . 49 .45
Negro .06 —--
Other : .03 1. 30
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3. Placement of students in work stations for training
and "hands-on'' experiences.
4. Fol}ow-up student evaluation with appropriate records
for future job placement.
The above objectives will be coordinated with District
vocational education programs as well as Rehabilitation and

the programs for the handicapped.

All professional staff will be involved with the accomplishment
of these objectives. Classified staff will be employed for

building maintenance.

2. In-service Training.
Teachirg skills in career instruction will be enhanced
through intensive in-service training which will be
initiated at all levels. .Curriculum Specialists of the
district will be assigned to work with all levels for
greater integration of this program with total district
activities. This will be done in cooperation with the

project staff.
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III. STRATEGY AND PLAN OF ACTION (Activities) TO ACCOMPLISH
OBJECTIVES.

A, Curriculum
1. Elementary Lev !

a. General orientation to occupations by regular
school staff--Redwood Eleinentary School.

b. Specific career education curriculum units used
for instruction by DSOP teacher.

c. Employment of one fulltime el-: aentary teacher
who enjoys teaching on a one-to-one basis with
disadvantaged, high risk dropout students. One who
can te_a;ch in an open, meaningful way, with a great
deal of car.ing for each. individual.

d. Arrange the schedule for I/Z'day in the classroom and
the other 1/2 of the day to be devoted to meaningful,
researched field studies into the particular job they
are studying at the timé.

e. Select about 4 to 5 occupations to study. Determine
those in which the parents of these students are or
were employed.

f. Use the subject matter produced and obtain additional
material which relates to the jobs. Teach the skills
needed in the academic areas which are needed and
meaningful to these jobs.

g. Refer to testing assessment appendix.
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2. Junior High
| a. Occupational guidance classes will be taught by

LSOP Teachers.

b. Materials will be obtained from National Exemplary
Projects and Sta.fe and District Offices to be used
in these classes.

c. Testing time will be reduced to allow for maximum
time in career instruction. ‘

d. Observation and study of jobs in the comrnunvit’y will .
be done (age prohibits actual job training.)

3. Senior High

a. Instructional occupa tional classes will be conducted,
emphasizing job skills and personal responsibilities,
such as punctuality, etc.

b. National, Sté.te, District career materials will be
obtained and utilized.

¢. Each DSOP/Career Development student in secondaryi
school is scheduled to ''go through'" COPE centers
and enroll in classes within geographical school to
meet career education interests, while still
remaining in the program. This means that their
interests and aptitudes will be assessed; the staff
will pursue, with them, their particular vocational
interests and opportunities through the use of career

education materials, resources, .and files.
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If available, enrollment in relevant classes will bé
made. Opportunities for "hands-on'' and job
placements for career .education will be offered to
the students.

d. DSOP/Cafeer Development Program staffs will

. maintain year around contact with counselors in
COPE centers in schools in order to integrate the
programs.

e. We will work toward more cooperation between
DSOI?/Ca.reer Development staff and school
counselors for job, class placement, and guidance.

f. Placement on a job in cooperation with State
Rehabilitation Service. ~

In-service Training
In-service training will be a continual process based on
observation of curriculum specialists, project staff, and
evaluative instruments. The following specific acti\.rities
have been set.
May 31
In-district'conference oﬁ curriculum, remediation,
recommendations, and strategies.
June 1
| All DSOP/Carecer Development staff and District
Counselors are scheduled to go through Career

Orientation Planning Experience Centers at Olympus High

School
34
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June 5-9
Three District Counselors and all staff members are
attending the Career Education workshop at Logan, Utah,
under direction of the State Board of Education-Vocational/

Career Education.

"~ August 16-20

Lesson plans, resources, uses of ""A Conceptual Approach
to 2 Total Information System, ' the Technical Assistance

Information Service (TAIS),for nine-week time span.

Subsequent quarterly reports will carry the results of

these nine-week plans.

P
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EVALUATION

Evaluation will be done in accordance with Federal, State, and

District requirements.

A,

Student Evaluation .
Procedures for student evaluation have been summarized
in Appendix B. A more complete description is found in a

booklet prepared by Mr. Phillip Rusk, entitled Proposed

Psychometric Assessment Procedures and Evaluation for

the Career Development and Diversified Satellite Occupation

hN
-*
.

Programs

This raterial also shows tests which will be discontinued

as recommended.

The following records will also be maintained and evaluated:

1. Evaluation of attendance and dropout records.

2. Examination of extent and dissemination, exposure, and
knowledge o£ career education mater_i_als; resources,

and contacts.

- 3. Enumeration of number of students who went through

Qareer Orientation Planning Exp.erience programs and’
the subsequent class schedule changes apd/or job
placements and follow-ﬁp.

4. Evaluation of non-white enrollment.

A thi-rd party evaluator will be obtained. His responsibility

will center around total project evaluation.
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BUDGET

Title of Project:

Liversified-Satellite Occupations Program

Name of Project Director: Dr. Hilda B. Jones

Applicant Organization: Granite School Bistrict

Proposed Beginning and ending dates:

! July 1970 to

30 June

1973

Third Twelve

Total

Catego,;‘y Months (A1l Yeare)
DIRECT COSTS Federal | Lécal | Federal: Local
Personnel
A. Project Director 3, 400, 10, 200.
B. 1 Center Coordinator 211.05 1, 100. 6, 931,

C. 3 Basic Education-Vocational
Orientation Teachers (Jr. High _
School--10 month contract) 26, 972, 78,017, |
211,09
D. 1 Training Center Frofessional . ‘
Teacher (10 month contract) 8, 603, 30,717,
211,09
E. 1 Training Center Technician
(10 month contract) 8, 000. 24, 400.
211.09 -
F. 11/2 Basic Ed. Voca. Orient.
Teachers (10 month contracts) 12, 000. 12, 000.
211,09
G. 1 Project Guidance Counselor- _
Teacher (K-12--11 month 13, 000. 27, 555,
contract) 221.09 :
H. 1 Vocational Teacher
(Elementary School - 10 month 11, 025. 31,525,
contract) 211,09
- 37
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Page 2

Cat _ Third Twelve Total
ategory Months : (All Years)

Federal| Local Federal Local

L. Criver's Education--hourly 1,500, |- 1,500.
211.10 -

J. 1/2 Employment Security
Counselor & District Office
Placement Counselors 6,615, 18,915

K. 1/2 Vocational Rehabilitation :
Counselor ' 6,615, 18,915,

L. 1 Secretary (10 month contract) | 4, 000. 13, 020.
233.09
M. Custodians 614,06 3,000, 3, 000.
N. Employee Benefits (Retirement, | '
FICA, Sick Leave, Insurance- 15, 000. ' 34, 609.
14%) 810.01
810. 05
820Q. 05
O. Mileage for Teachers and .
Counselors . ' - 2,500. 6, 500.
280.05 ‘
280. 06
. P. Building Rental 640, 17 6, 950. 14, 150.
O.  Vocational Field Trips 1, 000. 5, 000.
(Elementary and Jr. High) '
560. 33
R. | Consultation Services 500. 2, 500.
: 430.06
S. Telephone Services .1, 200. 1, 440.
640. 13 :
T. Duplicating & Reproduction - 500. 1, 500.
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Page 3

Cat ' Third Twelve Total
ategory Months (All Years)
Federal | Local | Federal] Local
U. Transportation for Students . : 12, 000. 36, 000.
V. Instructional Supplies
(Training Center) _ 270.01 2, 000. 8, C00.
W. Instructional Supplies
(Ele.aentary & Jr. High) , 1, 924, 7, 924.
270.01 '

X. Instructional Equipment

(Training Center) 500. 1, 000.; 2,500.] 6,000.
1230. 50 v ' :
Y. Instructional Equip. (Jr. High) 500. - 500.] 1,000.
1230.50

Z. Furniture & Work Benches

(Training Center) | o 2, 000,
 A-1 Miscellaneous 280. 09 71. v 71.
A;Z Fuel 630.01 1, 200. 1, 200.
A-3 Electricity 640. 05 825. | 825,
B-1 Testing & Evlauation . 450. 200.] . 540, 6;00.
- 270.07
B.-2 Total Direct Costs 123, 220. . 314, 424.

B-3 Indirect Costs (7.45%) of _
V. -Adm, Supervisirn, . 8, 376. 22, 703.
Payroll, etc.)

. . .
4, GRAND TOTAL 131, 596. | 30, 330,337, 127.| 95, 130.
1972-73 Funding 115,582

Balance Hl6,014 - to be paid from carry-over funds.

* $131,596

w% 337,127
$321,113 - Net Federal Total

3 :
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Appendix B
Volume II

Proposed Psychometric Assessment Procedures and Evaluation for the Career
Development and Diversified Satellite Occupation Programs

Paradigm for the 1972-1973 Academic Year
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SUMMARY REPORT OF PRACTICUM IN INSTRUCTIONAL
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SUMMALRY KEPOET OF PRACTICUM
IN

INSTRUCTIONAL OR CURRICULUM IMPEOVEMENT

The Development of an Independent Individualized Reading

Program to be Used with Pupils in an English Literature Class

, by

Timothy J. Collins

A summary submitted to the faculty in pa;rtiﬁl fulfillment of
tﬁe requirerﬁents for the degree of

. Mé.ster of Educatign

Major: Education

Departmex;t of E.duca..tion
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I. Introduction

There is one major skill that every pupil in high school needs
to hav(é.-_befofe he can hawe a successful experiencé in school, This
skill is the ability to read. In almost every class, pupils are as-
signed a text or reading materials which everyone in the class has
to read. The class is based upon the material but if 2 pupil cannot
read what he is assiéned, he is penalized and becomes frustrated,
This happens especially in English literature classes. The pupil
~ cannot read what he is assigned and becomes a problem pupil and
eventually a dropbut, either from the classroom or the school.

The writer works with pupils who.haw;'e dropped out of school
because of vairious reasons: family problems, school discipline
problems, or frusfration because of inability to compete with their
peers who are two, three, or more grade levels above in the;.r
reading al.aility.' Thé writer has developed an independent reading
project in which the pup’ils; read paper back books of their choice.
This is an attev.pt to help stimulate and motivate these pupils to

want to read,

e



Their grade.is determined by the pupils, based upon the quan-
tity of books they decided they would read and not by critical
' evaluat_ions. (book reporis) of the books read.

An observation from the writer's reseafch is ithat an unhappy
phenomenon occurs as children advance from elementary scho'ol_
to secondary school, Ma;xx_}l.earn to dislike reading or the idea
of reading, especially pupils w_ho have had trouble in schools,
and become dropouts or potential dropouts, In the aVeraée -
English literature classroom, the pupil is assigned a textbook
or certain books to read'and to make critical evaluations of
them. These books are considered classics and above reproach,
but hold no interest for pupils and turn them off to the pleasure
of regding. |

- In the modern history of education, attitudes of readers
and writers toward the processes of reading and writing
have been regarded when they have been considered at
all -~ as no more important than the attitude of any
mechanical object to the work it performs. Who would
ask if a computer likes its work or if a can opener likes
the act of opening of the can it opens? Judging by their
policies, American educators believe that most chil-
dren are well disposed toward reading and writing and
that they will so continue, independently of the methods
and ma terials used to teach them. No alternate explan-
ation is available, Either the reader/writer is like a
mechanical device, to be rated in terms of the relation
between input and output (performance), or educators
have believed that attitude-does not really matter very
much at all, One apparent resolution-of this unhappy
choice was offered me by the former chairman of one
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of Michigan's largest and ‘most successful (very large
percentage of graduates doing well in college) high
school English departments: '"Reading and writing are
necessary, don't you see, If we get the performance up,
we know we've got a child with the right attitude, "

This is the same man who gave me information he felt
I would be glad to have in my role as Accreditation Visitor
in English for the university. His staff of English teach-
ers was so cooperative and sensible that he had been
called up only once to ban their use of a book The
Catcher in the Rye, But of course we both understand
about that, we both dic not understand about attitude,
Attitude follows performance only where children are
performance-oriented, and even with such children the
attitude may not be the one that educators tend to foster,
When reading and writing are merely means to the end
of school success, what happens to the performance-
oriented children when that success has been attained?
To put the question another way, what happens when the
performing child becomes the school - graduated (perfor-
mance-certificate) adult? Any librarian or bookseller
will tell you that the average adult avoids bookstores
and libraries as though they were leprosaria. Had the
goal of modern, performance-oriented education been the
creation of unwilling readers and writers, it could not
have succeeded more completely. All the supporting
evidence is bottom-rooted in front of television screens
across the nation, 1

! Daniel N, Fader, Hooked on Books: Program and
Proof, New York: Berkeley Madellion Books, 1966, pp 21-22.




II. Review of the Literature

Much research has been done with independent reading on
the elementary level but there is very little on the secondary

level, It is important to look at some of the research which is .

available,
\

The consensus of the authors and editors of_the material
available en independent feading program is that they are as
effective, if not more effeetive, than traditional methods 'of
reading instruction.

1.. Burrows, Alvin T., " Caste System of Democracy in
Teaching Reading", Elementary English, 27: 145-148
March 1950,

In a six~week period w1th IR in a fifth grade, the small-
est gain was two months, the largest gain was three
years. Median gain for the class was a full year.

2. Dean, Ray B., "A Plan for Individual Reading in the
Intermediate Grades ', National Elementary Principal
17: 557-568, July 1938, - -
Says, ''not infrequently a child will raise his reading
level as much as two full grades in one year under IR, "

3. Fannin, Lois, "Reading for the Brightest Child ",
Bullentin of School Library Association of Ca11forn1a,
27:29, March 1949,

Studied gzrades 5 and 6 who had IR once a week, After

- 8 months the progress made by IR group was greater
in ""directly measurable areas' than was progress of
group without IR,
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Why do we have an independent reading program? Trusty says:’

1, Children learn best when activities and material are
meaningful.

2, Learning is more meaningful when pupils participate

in goal setting, planning and evaluation. -

!7'

3. Learning is more meaningful when the pupil has self-
understanding and direction, leading him ultimately
to greater success in life, :

4. Children learn more when they are permitted first-hand
experience;

5. Children learn more readily when many sensory
approaches are used,

6. Children learn better when relieved of the pregsure for
- competition and allowed the opportunity for cooperation.

7. Learning is more meaningful when failures are viewed
constructively amd appropriate measures of remediation
are continued.

8. Children learn best when given opportunities to learn
activities, feelings, values, and appreciation through
experiences, the same way they gain skill and knowledge.

9. Children learn best when their efforts are appreciated
by teachers and classmates,

10, Learning is most effective when children are freed from
distractions of persmnal.problems,

11. Children learn best when the rhythm or mental achieve~
- ment, physical activity and leisure relaxation are
appropiate, :

12, Learning opportunities are richer when children are not
‘restricted to the things the teacher already knows, - 2

2 i{ay Trusty, Principals of Learning and tadividualized
“.eading, The héading Teacher, Vol. 24 Number 8 1971
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On the secondary level, G. Robert Carlson states that pupils
will read books of great language difficulty if the subject lies
close to their interests and they rgject even simple books about
subjects that bore them‘.'. The content young people between the
ages of ten znd cighteen seek in books usually undergoes three
transformations, according to Carlson, They are:

I. Early Adolescence (Period between 11-14, grades 5-9)

l. Animal stories

2, Adventures stories

3. Mystery stories :

4, Tales of the supernatural

5. Sports stories w .
6. Growing up around the world
7. Home and family-life stories
8. Broad, bold slapstick

9. Settings in the past

0. Car or hot-rod stories

11, Science fiction

1

II, Middle Adolesc.ence (Pericd between 15-16, grades 9-10)

1. Nonfiction accounts of adventure
2, Biography and autobiography

3, Historical novels '

4. The mystical novels

5. The story of adolescant life

III, The Late Adolescence (Liast two years of high school and

1. The search for personal values

2. Books of social significance

3. The strange and unusual human experience
4, The transition into adult life

3Robert G. Carlson, Books and the Teenage Reader, New York:
Harper & Row Publishers, Inc. 1967, pp. 23-29.
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Unfortunately, most schools stifle the pupils' interest in
reading, These schools have reguired book lists. Pupils are
allowed to re = certain books but not others. Such books as Ken

Ke zey's One Flew Over the Cuckoo's Nest , Mario Puzo's Thue

Godfatﬁer : and Salinger's The Catcher in the Rye are not

acceptable reading material in certain school districts; but

Shakespeare’s plays, Silas Marner, Tale of Twe Cities, and

other books which hold little relevence or %.nterest for the majority
of pupils are acceptable, Teenagers should not be forced to read,
Each teenager is an individual with problems and interests of

his own. The important thing is not that he L 's read Chaucer,
Johﬁscn or Shakespeare, but that he reads,

Daniel Fader presents a total program, saturation and diffusion,
integra‘.ting reading into the total school structure. The program was
developed in a training school for boys. These pupils were given
the freedom to choose what they wanted to read as long as they
started to read. The program worked, The boys started to read

A » 4
and to develop this skill so necessary to life, Unfortunately the

statistical research available in his study cannot be compared with ‘
the testing the writer has conducted because the test instruments
used were different,

4 .
Daniel N, Fader, Hooked on Books: Program and Proof ,

New York, Berkiey Medallion Books, 1966
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II1I, The Practicum

This practicum was developed to be used as a method of
evaluating an independent reading approach to Engiish Literature
carried on during the second semester of the 1971-72 school
year in the G-ranitechhool Distri;t'Career Development Center
program. it was hypothesized 1.:ha1: the .pupil wz;uld increase stat-

istically significantly in his basic reading skill areas {vocabulary,

oral reading, speed and accuracy, and comprehension), as eval-

uated by pre and post test results of the Gates MacGinitie Reading
Test and the Wide Range Achievement Test, Since there is very
little research in this area on the secondary level, hopefully this
practicum will add to this kncwledge.
A, Procedure (Method of Practicum)
‘1. Definition: (According to Utah State Board of Education)
a. Dropout - any student who discontinues schooi
for any reason other than graduation, transfer,
death, or release for early admission to college.
b. Potential dropout - a student who the local school
administration judges to be unlikely to complete
‘the education program leading to successful grad-
uation, KExperience has shown that lpoten’cial drop-~ -

outs may be identified by one or more of the follow-
ing traits: '

—~
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1, At least one year behmd his classmates in
academic achievements.. -
. 2. At least two years older ‘than his classmates.
3. Resides in a home with only one parent.
4, Is diagnosed by teachers as displaying a lack
of interest in school.
5. Comes from a low socio-economic environment,
6. Married and/or pregnant. '
7. Fails to participate in extra-curricular activities.
8. Has discipline problemns of a severity that requires
referral to the school administrators.
9. Has below a sixth grade level reading ability.
16, Member of a minority race.

2. Testing:

Each student was given a pre-and post-test of his
reading ability., Tﬂe test instruments used were the
dafes MacGinitie Reading Test and the Wide Rahge
Achievement Test,

a. The Gates MacGinitie Reading Test was developed
" by Arthur I, Gates and Walter H. MacGinitie,
Teachers College, Columbia University. The
test evaluates the speed, vocabulary, and com-
prehension levels of pupils,

b. The Wide Range Achievement Test was developed
by J. F. Jastak and S. R. Jastak and published
by Guidance Associates, 1526 Gilpin Avenue,

 Wilmington, Delaware, It indicates the level of
skill development in oral reading, spelling and
arithmetic computation. The testing range is
individually adjusted to the achievement level
(kindergarten through college).




3. Hypotheses:

A

There will be a statistically significant
improvement in pupils' reading abilities
in the basic reading skills as evaluated by
the Gates MacGinitie Reading Test and the

'Wide Range Achievement Test,

The pupils will show average gains of at least

5 months in the basic reading skills as evaluated
by the Gates MacGinitie Reading Test and the
‘Wide ‘Range Achievement Test.

4. Pupil-Teacher Conference

ae.

The pupil decides how many books he can read
in the semester for his grade; example: eight
books for an A, six for a B, four for a 'C, etc.
The books are of his own choosing from the
books made available at the Eastern Area
Vocational Center or any source available to
the pupil. ’

The pupil and teacher working together outline
basic questions and ideas that could be asked
in a discussion; they are used as checks to
make sure the pupil has read the book and not -

_ just the cover. Records are kept of each book

read, plus the number of pages in each book,

The pupil is required to answer two questions on

a small card which is available to other pupils
who may be interested in reading the book and
would want to know what other pupils thought of
the book, The two questions are:

""Did you like the book?"

"Why or why not?"
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Ore aspect of an independent reading program with students
who normally do not like reading is their aversion to hardcover
books, They see these books as symbols of the world of scholas-
tic failure.fr’ No ha;'dback texts can be put in a pupil's back
pocket or can be wfitten in, They prefer paperback books because
they are very. inexpensive and they are easy to exchange with other
students. But most of all, the pupil c:an”own the book, It is his

and no one else's,

>Ibid, pp, 44-45
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1V, Findings
To asscs academic.growth, all pupils enrolled in the
independent reading program were given. a pre-test and post~
test of the Wide Range_ Achievement Tést (WRAT) and the Gates
, Maé(.:’initie Reading Test (GMRT), The results of the tests

" were tabulated and are reported in tables, (1-12).

On the WRAT:Reading Subtest, the. pupils averaged.gaines.

of 1,8 grade rating growth (T‘able 1),

TABLE L __ Results of the Reading Subtest of the Wide Range Achieve-

ment Test for Pupils in anlindependent Reading Program
in the Career Development Program .

Pupils  Mean Difference Grade Level "'Grade Level Grade Level

in Months Score- Score . Score Growth
between Pre-test (Pre-test) (Post-test) (Post-test
and Post-test - ‘ . minus Pre-
' test) '
N=14 5,2 | 10.9 11,8 1.8 *

* equivalenf-to 17 months gain
The pupils showed statistically significanf improvements at
the , 0Cl level of confidence in the statistical difference in means

and Pearsons Product Moment -Correlation (Table 2).



TABLE 2-- Results of the Statistical Evaluation of Standard Scores
' of the Reading Suhtest of the Wide Range Achievement
Test for Pupils in an Independent Reading Program in
the Career Development Program

Pupils Pearsons Product Statistical DiffefenCe

I\lfléolrglggg Cor-~ in Means
N=14 L949 ¥k 5,03 %

*% Significant at the ,001 level of confidence

On the WRAT Spelling subtest, the pupils averaged. gains df:!
2.5 grade rating growth (Table 3),
TABLE, 3--Results of the Spelling Subtest of the Wide Range Achieve-

ment Test for Pupils in an Independent Reading
Program in the Career Development Program

Pupils  Mean Difference Grade Level Grade Level Grade Level

in Months be- _ Score Score Score Growth
tween Pre-test (Pre-test) (Post-test) (Post-test
and Post~test : minus Pre-
' ‘ : test)
T ' : %
N=14 5.2 8.1 10.6 2.5

* equivalent to 23 months gain



The pupils showed statistically significant imprévements at
the . 001 level of confidence in the statistical difference in means

and Pearsons Product Moment Correlation (Table 4).

TABLE 4, ~--Results of the Statistical Evaluation of Standard Scores
: of the Spelling Subtest of the Wide Range Achievement

Test for Pupils in an Independent Reading Program
in the Career Development Program

Pupils Pearsons Product Statistical I?ifferencé
Moment Correlation in Means '
e
N =14 . 984 ek

5,03 kx

#* Significant at the . 001 lével of ceafidence .

On the_GMRT Speed subtest, the pupils averaged g.ains of 1.6
grade rating growth (Table 5).

TABLE 5, --Results of the Speed Subtes; of the Gates MacGinitie
: Reading Test for Pupils in an Independent Reading
Program in the Career Development Program

|

S

b

. Grade Level

Pupil Mean Difference Grade Lev_el Grade Level
in Months Score

Score ~ Score Growth
between Pre- (Pre-test) (Post-test) = (Post-test
test and Post- A ) _k minus Pre-
test . test) -

Z
N=14 5,2 7 8.8 10,4 1,6 =

* equivalent to 15 months gzin




The pupils showed statistically signiﬁég.nt improvements at
the ., 001 level of confidence in the statistical difference iﬁ means and
at the .01 level of confidence in the Pearsons Product Mcment
Correlation, (Table 6). |
TABLE 6. ~-Results of the Statistical Evaluation of Standard Scores
of the Speed Subtest for the Gates MacGinitie Readmg

Test for Pup1ls in an ladependent Reading Program
in the Career Development Program

Pupils Pea:sons Product Statistical Difference
’ Moment Correlation in Means
N =14 - .690 * 5.04 %

* Significant at the . 01 level of confidence

*% Significant at the .00l level of confidence

Onithe GMRT Accuracy Subtest, the pupils averaged gains of

"l. 7 grade rating growth (Table 7).



TABLE 7, --Results of Accuracy Subtest of the Gates MacGinitie
Reading Test for Students in an Independent Reading
" Program in the Career Development Program

Pupils Mean Difference Grade Level Grade Level Grade Level

in Months Score Score Score Growth
Between Pre- (Pre-~test) (Post~test) (Post-test
test and Post=~ minus Pre-
test test)

N=14 5,2 9.2 - 10,9 1.7 *

* equivalent to 16 months gain

The pupils showed statistically s’igﬁificaint improvements at
the .00l level of confidence iln the statistical differehée in means
and at the , 0l level of confidence in the Pearsons Product-Mome nt
| Correlation (Table 8),
- TABLE 8. --Results of the Statistical Evaluation of Standard Scores
of the Accuracy Subtest for the Gates MacGinitie

Reading Test for Pupils in an Independent Reading
Progzam in the Career Development Program

Pupils Pearsons Product Statistical Difference
Moment Correlation - in Means
N =14 072 * 5,51 %

* “Significa'.nt at the .01 le?el of confidence

*% Significant at the , 001 level of confidence




On the GMRT Vocabulary Subtest, the pupils averaged gains
of 1,6 grade rating growth (Table 9).
TABLE 9, ~-Results of Vocabulary Subtest of the Gates MacGinitie

Reading Test for Pupils in an Independent Reading
Program in the Career Deyelepment Program

Pupils Mean Difference Grade Level Grade Level Grade Level

in Months Score , “Score Score Growth
between Pre- (Pre-test) (Post~test) (Post~test
- test and Post- minus Pre-
test : - test)
N=14 5,2 9.5 _ il 1 1.6 #

* equivalent to 15 months gain

The pupils showed statistically significant improvements at
. 001 level of confidence in the statistical difference in means and
Pearsons Product~-Moment Correlation (Table 10),
TABLE 10, --Results of the Statistical Evaluation of Standard Scores
of the Vocabulary Subtest for the Gates MacGinitie

Reading Test for Pupils in an Independent Reading
Program in the Career Developmert Program

“

Pupils Pearsocns Product Statistical Difference
Moment Correlation ~ in Means
N = 4 . 887 k% 4,32 %

%% Significant at the , 001 level of confidence




On the GMRT Comprehension Subtest, the pupils averaged

gains of 1.4 grade rating growth (Table 11),

TABLE 11, -=-Rcecults of Comprehension Subtest of the Gates Mac-
Ginitie Reading Test for Pupils in an Independent
Reading Program in the Career Development
Program

Pupils. Mean Difference Grade Level Grade Level Grade Level

in Months Score Score Score
between Pre~ (Pre-~test) [Post-test) - Growth
test and Post-~ ' (Post~test
test minus Pre-
test).
N =14 5,2 9.5 - 10:9 1.4 *

s»equivalent to 13 months gain

The pupils showed statistically significant improvements at
the , 02 level of confidence in the statietical difference in means
and , 01 level of confidence in the Pearsons Product-Moment

Correlaticn (Table 12).
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TABLE 12, -~Rcrults of the Statistical Evaluation of Standard
Scores of the Comprehension Subtest for the
Gates MacGinitie Reading Test for Pupiis in an
Independent Reading Program in the Career
Development Program

)

Pupils Pearsons Product Statistical Difference
: - Moment Corre~ - in Means
lation
N =14 760 * 2.90 * %%

#* Significant at the .0l level of confidence

*%k Significant at the . 02 level of confidence

During the 1\?; weeks of £ie second semester, the fourteen
pupils read 93 books totaling 19,945 pages. The average number
of pages per book was 214 (Table 13). |

The pupils enroiled in the Center for both the first a;nd second
semesters read 56 more books in the second semester than the
first (Table 14). On the average, they read seveﬁ more books
tﬁe second semester than the first,

The books read by the students are in Table 15,




TABLE 13, --The Number of Books Read by Each' Pupil; the
Total Number of Pages Read; and the Average
Number of Pages Per Book;Read by Each Pupil

Pupil Number of Pages Read Average Number
Books Read ‘ Pages Per Book

A 4 1490 370
B 9 1690 187
C 4 739 235
D 4 665 164
E 10 : 2419 | 242
F 4 U s 176
G 8 1626 - 203
H 4 | 710 | 177
I | 3 | 411 ' 137
J 7 29% 143
K 25 4029 A
L 5 1138 228
M 6 185 309
N 4 w0 367
Total 14 19, 945 214
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TABLE 14 4--The Comparison of the Nurmnber of Books Pupils
Read First Semester to Second Semester

Pupil Number of

Number of

Difference in Books

Books . Books' Read
Read First Second (Second Semester -
Semester Semester First Semester)
A N A= - -
B 4 9 5
C 0 4 i 4
D 0 4 4
E 4 10 6
¥ 0 4 f 4
G. 3 8 5
H NA* - -
1 NAx - —
J NA* -- -~
K 2" 25~ 23
L NA = === -
M 1 6 5
N NA * - -
8 14 70 56

* NA ~-Pupilnot emiclled in Center First Semester
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TABLE 15, --The Books Read by the Pupils

Pupils Who Number of Author _Title of the Book
Read Bock Students ‘
Rearciing
Book
\
I |
4,B,C,D, | SR
FH,I,M 8 l Orwe]l Georpe 'Animal Farm
A,B,D,F | i ; B
J, K , 6 | Zindel, Paul ‘The Pigman '
A,B,C,F . : ,
1,7 | 6 ; Steinbeck, John Of Mice and Men
B,L,K 3 Keyes, Daniel - Flowers for
; ' . Algernon:Charley
B,H : 2 i Orwell, Guorge - 1984
L,G . 2 } J - ' The Sensuous
- K . Woman .
J, G i 2 "'Golding, Wiliiam K& ILord of the Flies
B,G [ 2 i Salinger, J.D. The Catcher in
! : ? - the Rye
B,G I 2 ! Segal, Erich " Love Story
K 1 ! Shakespeare, A Midsummer
| | William , - Night's Dream
E | 1 } Translated by =+ Homer the Illiad
! ,Rouse W.H.D, !
E ! - Translated by T Homer the Odessey
N R | | Bengtsson, | Loadg Ships .
; , : Frans Gunnar_ |
K P 1. ' - Boulle, Plerre #1 Planet of the Apes
K i i { Braithwaite, i To Sir, With Love
j __E.R,
J 5 1 ! Brautigan, ' The Abortion
E __Richard i ,
J 1 . Brautigan, - | The Pill Versus the
' __Richard | Springhill Mine
J 1 * Brautigan, | Trout Fishing in
. . Richard | America
D IR . Batler, Ivan l Horror in the
| - : Cinema
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TABLE 15, -~Continued

Pupils Who Number of Author Title of Book .
Read Book  Pupils ' )
- Reading
Book
! ’-i-.
M 1 ; Camus, Albert The Stranger
K 1 ! Capote, Truman |Breakfas:t at F
Tiffany®s
K = 1 i Capote, Truman |In Cold Blood
E 1 Charteris, The Saint: Two in
Leslie One
K 1 Curtis, Dan rBarnabas Collins in
A Funny Vein
D 1 Doyle, Conan.l - iHounds of the
’, Baskervilles
N . Elkins, Michael 'Forged in Fury
J 1 i Fast, Julius 'Bodv Language
K 1 ! Friday, Bill ! I Love You, Alice
| | ' B, Toklas
G ,' 1 : Friedan, Betty  The Feminine
| - ; Mystique
K : 1 ! Gregorv, Dick | Nigger
I L1 , Gregory, Susan  Hey, White Girl
K 1 . Griffin, John , Black Like Me
K 1 ! Gunther, John | Death'Bé Not.-
' . Proud
E: 1 , Harper, Lee i To Kill a Mock-
- s . ingbird
- N 1 ! Hayes, Joseph | The Third Day
J 1 : Head, Anne ! Mr, & Mrs. Bo
Jo Jones
E 1 ; Hersey, John . Hiroshima
E 1 ! Hilton, James ! Lost Horizon
H 1 Hinton, S, E. The Outsider
K 1 i Hitchock, Alfred ! Murders I Fell
§ | _in Love With
K 1 ! Johnston, William Soul City,
Downstairs
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TABLE 15, --Continued

: o
Pupils Whe Number of - Author Title of Book
-Read Book  Pupils '
: Reading
Book
K " | Jones, Le Roi Dutchman *The
| . _Slave
K 1 . Kerr, Jean - ‘Please Den't
. { ‘Eat the Daisies
K i1 . Kingman, Leec The Peter Pan
f ; Bag
G 1 » LaMarr, Hedy Fcstasy and Me
B,C L2 . Levin, Ira Rosemary's
o 3 : ‘Baby
L 1 . M Sensuous Man
G 1 ' McCullers, Carson Member of the
; ? ‘Wedding
M 1 ' . Mitchener, James Caravans
K S 1 ! Olsen, Theodore Soldier .Blue
K - j - Oswald, Ian Sleep
N Pl Puzo, Mario The Godfathers
C,1 b2 . Raucher, Herman .Summer of ' 42
F e i Remarque, Erich  All Quiet on
L : ' the Western
i ; Front
L, K L2 { Reuben, David " Everything
' . 'You Always
| ! - Wanted to
‘ Kanow About
; |L Sex "
E 1 | Richter, Conrad ' The Lightix the
: , i Forest
L 1 - Robbins, Harold _The Inheritors
E 1 . Ryan, Cornelius The Longest =
- ! v Day
K 1 ‘Sinclair, Upton The Jungle




TABLE 15, --C ontinued

Pupils Whe Number of Author Title of Book
Read Book  Pupils
Reading
Book
; T
B 1 Smith, BettSr f Joy in the Morni»
) . : ing
K 1 Stanford, Don ﬁ{ The Red Car
M 1 Stegner, Wallace ! Joe Hill
K 1 Steinbeck, John The Red Pony
A 1 Stryon, William Confession of
; _ "1 Nat Turner
M ! 1 Uris, Leon . { Exodus
M : Uris, Leon i Topaz
E ) 1 Wilson, Joyce The Complete
i i i Book of
| " Palmistry




Pupils Comments on "' Did you like the book? "
" Why or why not ? "

Black Like Me .
I would definitely recommend this book to others but I would
be selective about $t. Itis a hearbreaking reality of
prejudice in America,

The Catcher in the Rye
I think it would depend on the type of book you liked. This
book is about a boy who is sent (> quite a few different schools
because of cutting classes, failing them and also not keeping
rules ar. regulations, The struggle for Holden to identify
who he is was so sad , so if you want to know what happens,
read and find out. ’

‘Flowers for Algernon
Yes, it sholwts the other half of the world of retardation, It

has a lot of meaning, It makes you stop and think of how lucky
wWe are. '

The Godfather
Yigs, hécause I think it is one of the hest books I've ever read.

I like it-because it was about the Mafia and ¥t had a lot of kili-
ing in it,

Mr, and Mrs, Bo Jo Jones .
Yes, I would recommend this book to everyone in school or
out. It's just a story on how two young people solve the
situation they get themselves into, I really think it was a
true story of unexpected parenthood. It's interesting to find
out how they finally worked things out without splitting up
completely. You'll Really Dig Tais Book.

Trout Fishing in America

Neo, because it's hard to follow and understand. It just kept
talking about litiie experiences whan he was a kid.
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Pigman

Yes, I would recommend this book Lo someone else because
I enjoyed the book very much and 1t's a book that makes you
fesl good after reading it.

B S

I would not recommend this book to semeone else unless they
liked to put up with consistent inconsitencies, unbelievability
and other fallacies, The author has forgotten what teenagers
are really like. :

The Outsiders

Yes! Because it sounds so real to the things that have
happened to the peeple in the slums and the people on
the rich side of town.

Yes, the hook tells of two different groups of peoplé- rich
and prwor- and how they are always fighting because of the
hate among them,
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Summary of Findings

la, Statistically, there was a sigpificant .impr'ovement to the
. 001 level of confidence on the WRAT Reading Subtest,

lb. The pupils averaged gains of 1,8 (seventeen months) grade
rating growth on the WRAT Reading Subtest,

2a, Statistically, there was a significant improvement to the_
. 001 level of confidence on the WRAT Spelling Subtest,

2b, The pupils averaged gain§ of 2,5 (twenty-three months)
grade rating growth on the WRAT S{:elling Subtést.

3a. Statistically, there was a significant improvement to the
. 0Gl level of confidence on the GMRT Speed Subtest.

3b. The pupils averaged gains of 1. 6 (fifteen months) on the
GMRT Speed Subtest,

4a, Statistically, there was a significant improvement to the
U0l level of confidence on the GMRT Acc1'1racy Subtest,

4b. The pupils averaged gains of 1, 7 (sixteen months) on the

_ GMRT Accuracy Subtest,

5a, Statistically, there was a significant improvement to the
. 001 jevel of confidence on the GMRT Vocabulary Subtest.

5b. The pupils averaged gains of 1, 6 {fifteen months) on the

GMRT Vocabulary Subtest,

6a. Statistically, there was a significant improvement to the

Cey
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.02 level of confidence on the GMRT Comprehension Subtest,

6b. The pupils averaged gains of 1,4 (thirteen months) on the
b

GMRT Vocabulary Subtest, .

7. The pupils who were in the Center first and second semester

read on the average seven mor = books in the second semester than

in the first semester,

D
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V. Conclusions |

The following conclusions were reached based upon the data
géthered in this practicum: '

1, Some instruction should be given to improve comprehension,
ipasmuchas the data showed more iﬁérease in the reading si«:ills which
are rmechanical in nature, i.e,, in speed and accuracy, spelling, cral
reading and vocabulary than in comprehension which is cognitive in
nature,

2. Students, when left to their own selection of books, will not
necessarily select only the simplest bo.okls to read, but will also read
books of considerable sophistication,

3. An independent reading approach to English literature where
the pupils >have th_e chéice of selecting what they want to read can
significantly benefit them.,

4, T.he'writer, therefore, encourages more extensive use of

independexnt reading programs in the secondary schools.
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APPENDIX D

VOCATIONAL GUIDANCE MATERIALS AND LIST
OF INSTRUCTIONAL MATERIALS




—

Vocationa} Guidance Materials

Bulletin and catalogues from:

Utah Technical College Steven Henagérqgus. College
University of Utah ~ Brigham Young University
Westminster United Business Schools

Adult Education

GuidanceﬁAssisténce:

Jobs for High School Students

Four Who Quit

High School Course Selection and Your Career
Getting and Keeping Yodr First Job

Directory of Business Schools

Service Index of Different State and Local Programs

Counselors Manual of Apprenticeable Occupations prepared by
the Utah Apprenticeship Council

Sources of Occupational Information:

Division of Guidance and Testing

State Department of FEducation

Columbus, Ohio

Handbook for Sources of Occupational Information
Utah State Board of Education

70 Pamphlets prepared by the Utah State Employment Agen-
cies on jobs and apprentice training

Occupational Explnration Kit (SRA)

Private Carver Training Facilities in Utah
State of Utcih

Brochures 1i-om 50 exemplary projects

Broad range miscellaneous material from Department of
Vocationiit Education, Granite School District
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LIST OF INSTRUCTIONAL MATERIALS

ART

Pittman Series
Figure Drawing
Drawing Faces and Expressions
Anatomy )
Quick Sketching
Commercial Art Techniques
Advertising Graphics
Inclined Lettering
Basic Mechanical Drawing
Mechanical and Machine Drawing
Architectural Drawing
Integrated CDF Mechanical Drawing Series: Books 1-23
Hand Woodwork ,
Leatherwork
The Story of Painting

AUTO MECHANICS

Automdtive Esc;entials

BUSINESS

Basic and Advanced Type
Typewriting Office Practice
Secretarial -0Office Practice
- Office Machines
Shorthand {Stenoscript)
‘Distributive Education
Retailing
Retail Merchandising
Clerical Office Practice
Vocational Guidance and Preparation
Consumer Education Kit--Job Corps
Career Development Kit

ENGLISH

Basic English Skills
English Grammar BRL - Vol. I & II
Programmed English - Sullivan-
English Can be Easy
Vocational English - Book I & II

Language Arts - Job Corps -
Handwirting Information Finding Skills
- Spelling Grammar and Usage 1
Basic Language Skills Letter Writing Skills
Vocabulary Skills
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ENGLISH (Cont.)

Spelling BRL - Books 1 thru 8
Composition
Modern Composition - Books 4 thru 6
Ananse Tales
Reading ’
You Can Read Better
How to Become a Better Reader SRA
How to Improve Your Reading SRA
Reading for Understanding Kit SRA
Speed Reading
Literature
Literature to Enjoy - 7
Readings to Enjoy
Stories to Enjoy
Literature to Remember - 8
Readings to Remember
Stories to Remember
Currents in Literature - 9
Currents -in Drama
Currents in Nonfiction
Currents in Fiction
Designs in Literature - 10
Designs in Nonfiction
Designs in Fiction
Designs in Drama
The American Experience - 11
The American Experience: Fiction
The American Experience: Nonfiction
The American Experience: Drama
The English Tradition - 12
.The English Tradition: Fiction
The English Tradition: Nonfiction
The English Tradition: Drama
Voices -~ Books 1 -~ 6
Holt Impact Series
Cities
I've Got a Name
At Your Own Risk
Larger than Life
English for Today - Book 1 & 2
The Magic World of Dr. Spello
Conquests in Reading
Teaching Comprehension Skills
Manuval for Writers - Turabian
Testing Ernglish as a Second Language

HEALTH

First Aid BRL

Safety BRL

Nutrition BRL

Personal Health - Hygiene BRL
Body Structure BRL
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HEALTH (Cont.)
Prevention of Communicable Disease BRL
Venereal Disease BRL
Health & Hygiene - Job Cerps

HOME ECONOMICS

Smart Sewing

Fashion Your Own

Housing & Home Management
Introductory Foods

JOURNALISM

News in Print
Advertising Graphics

MATHEMATICS

Fundamentals of Mathematics - Sullivan _

Addition, Subtraction, Multiplication & Division
Introduction to Modern Mathematics BRL

Series I; Books 1 thru 5

Series II; Books 1 thru 5
Computation Skills Development Kit SRA
Algebra - Banks, Sobel, and Wash - Book I and Book II
Pre-Algebra . :
Trouble-Shooting °
Consumer Mathematics Series BRL

Vocational Opportunities and Life EBarnings

The Paycheck

The Household Budget

The Wise Buyer

Income Tax

Insurance

Investments

SCIENCE

Pathways in Science
Physics 1, 2, 3
Chemistry 1, 2, 3
Biology 1, 2, 3 v
Earth Science 1, 2, 3
Principles of Modern Biology BRL
l, Cells: Structure and Function
2, Cells: Structure and Function
3. Organisms: Upkeep
4, Organisms: Upkeep v
5. Crganisms: Integration
. 6» Organisms: Reproduction, Development & Genetics
7. Organisms: Structural and Function Diversity
8, Populations: Genetics & Ecology
9. Populations: Bio-Geographic and Evolutional

-
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SCIENCE (Cont.)

General Science - Macmillan

lﬂ
20
3.
4.

5.

6o
7.
8o
9'
10.
1l1l.

Mot&on

Force
Energy and Work
Simple Machines

|

Light

Earth

Applied Logic BRL
Astronomy:

.The Night Sky

The Solar System
Principles of Chemistry BRL

Volumes 1 thru 8
Chemistry Made Simple

SOCIAL SCIENCE

Introduction to American Government - Vols. I, II BRL
Exploring American History

Our Nation's History - Follett

American Economics System BRL

l.
2,
3.
4

5.
6.
7.

Free Enterprise System

Gross National Product . ‘
Problems of Economic Stability and Growth
Federal Reserve System and Its Effect on
Money and Banking .

Taxes and Government Spending
International Trade .

Capitalism, Communism and Socialism

- Geography of the United States - East, Central & West

Study Lessons in Map Reading
Citizenship in Action
World History - Follett

- World Studies Inquiry Series

Latin America

Asia

Africa
Middle Eastern Culture

Islam

The Arabs in History
The Negro Revolution
The Shaping of Western Society
Modern Sociology
Psychology

Engle

Statistics
Human Behavior
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APPENDIX F

SAMPLE OF WEEKLY PLACEMENTS
AND TEACHER AIDES. PLACEMENT

DSOP/Career Development with-

in Granite School District
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FAST VALLEY COMPLEX

Chan Brewer

CAVC

106

262-6511
Canyon Rim Oakridge
3005 South 2900 East 4325 South Jupiter Drive
Pam V. hitecotton EAVC fKoger Castleton EAVC
Cottonwood Library Rosecrest
5205 South Holladay Blvd. 24206 Fisher Lane
Corinne Covington EAVC Jeff Hartle EAVC
Kevin Chilton CAVC
Crestview
2100 East Lincoln Lane Villiam Penn
Lavid Austin CAVC 1670 Siggard Drive
Tom Schriver CAVC
Tunie Johns EAVC
fari Thomas cAVC
Eastwood
3305 South Vasatch Blvd.
: Mark Peterson CAVC
Gary Cannegeiter EAVC Churchill Jr.
3450 Oakview Drive
Frank Lewis CAVC
Fortuna
4630 Fortuna V'ay
Pavid V' right CAVC Olympus Jr.
~ 2217 East 4800 South
Terry Rothwell CAVC
Holladay
4580 South 2300 East
Kim Bantock EAVC
Jim Lethenstrom EAVC
Robert McCafferty EAVC
Mike .cGuiere EAVC
Howard R. Driggs (Library)
4340 South 2700 East
Pam Barnett EAVC 52
Barbara Lambert




CENTRAL VALLEY COMPLEX

Julie Petersoa

262-6742
Blaine
41 East 3300 Soutu
Taren Lynch EAVC
Debbie Wafford CAVC
Lincoln
501 East 3900 South
Russ Benton EAVC
Karen V:-eber CAVC
David King . CAVC
Oakwood
5815 South Highland Drive
'David Spencer CAVC
Redwood .
2650 South Redwood Road _
» Brian Reed EAVC
Vista
4925 South 2200 West
DyAnna Butterworth EAVC
Jana Wey EAVC
Karen Clark CAVC
Central Jr.
3031 South Second East
George Morris CAVC
Il
63




Academy Park
4580 West Foint Drive
Kearns '
Laurie Wilson
John Clayton

Arcadia

3461 V-est 4850 South
Cheryl Newton
Dave Kendall

Robert Frost

344 Vest 3400 South
Jody Barnett
Scott McCune -
Steve Vink
Russ Thornblad

South Kearns

4430 V. est 5570 South
Kathy Riddle
Pam Carlson
Linda Slack
Roland Jolley

Oquirrh Hills
- 5241 South 4280 V est
Darrell Adderley

Pioneer

3860 South 3380 V' est
Joe Ortega
Shane Rhondas
Hermie Romero

WESTERN VALLEY CCMPLEX

- Carmen Sny&er

WAVC

WAVC

EAVC
EAVC

WAVC
EAVC
EAVC
CAVC

CAVC
CAVC
- WAVC
WAVC

WAVC

WAVC
WAVC
WAVC

54
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298-1315

Monroe

4004 West 3500 South
Mike Barnes
Jo Lynn Giles
Wade Riley
Bonnie Beeson
Don Lammert
Terry Lammert

Granger
2450 West 3850 South
Orrie _C,line

lv
" Hillsdale
3275 West 3200 South
Rhonda Drain
Janice V illiams

Jeff Peck
Tom Baxter

‘Whittier
5975 West 3500 South
Tony Witt

Daw)id Gourley
4905 South 4300 V. est
.-» Shane Simmons

-

Farnsworth .
4225 West 3751 South
Bill Reiber

WAVC
WAVC
WAVC
WAVC
WAVC

WAVC

WAVC

WAVC
WAVC
WAVC
WAVC

WAVC

WAVC

WAVC



APPENDIX G

FEDERAL AND STATE VISIT AGENDA
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- AGENDA

FOR EVALUATION OF DIVERSIFIED SATELLITE OCCUPATIONAL PROGRAM
AND CAREER DEVLELOPMENT PROGRAI '

9:10

10:00-10:45

11:00-11:30

11:45~12:20

12:30~1:30

2:45-3:30

C3:h5-h:ls

Monday, April 10th

Meet visitors at airport

Flight 671 VWestern

Briefing

Brockbank Jr. High DSOP

Kearns Jr. High nsop

Luncheon

Central Jr. High DSOP

Redwood Elementary DSOP

Summery and Eveluation
DSOP Junior High and Elementary

Room 19

Granite District Office
340 East 3545 South

Room 26
2935 South 8560 West
Carol Jaglinski

Room 113
40k0 West 5305 South
Margeret Copley

Ming Restaurant
2055 West 3500 South

Room 12B
3031 South 2nd Bast
David Hicol

2650 South Redwood Rd.

Riley O'Neil
Principal

Room 19

Dr. Jones

Federal, State
and District
Office Staffs

Federal, State
and District
Office Staffs

Federal, State
and District -
Office Staffs

Federal, State
and District
Office Staffs.
Jaglinski,
Copley, and
Nicol,

Riley O'Neil,
Holt

Federal, State
and District
Office Staffs

Federal., State
and District
Office Staffs

Federsl, State
and District
Office Staffls




‘Page 2

Tuesdsy, April llth

8:10 Meet visitors at Hotel Utah ' District Office
Starf
8:30-9:15 WAVC = DSOP/Career Development , , Federal, State
: 3572 West 3500 South _ and District

Keith Gubler . Office Staffs
Carmen Snyder :
David Thompson

9:35-10:45 EAVC and CAVC DSOP/Career Development Federa.l, State

Chan Brewer Julie Peterson ‘ and District
Becky Clark - Gary Stutz : i Office Staffs

. Tim Collins

11:00-12:15- Visit to student aid in school WAVC--Doug Mendenhal_l-?Jackling
: Visit to student aid in printing EAVC--W ayne Smith--Blaine
Jacklmg—-3760 South 4610 West--Teacher-Mr. Dennison

' Blaine--41 East 33rd South--Teacher-Charlotte Pack ‘
12:30-1:30 Luncheon Minoa Restaurant Federsl, State

‘1140 East 3900 South " and District
' Office Staffs.
Staffs from
WAVC, caAvC,
and EAVC.

1:45-2:15 Visit to student aid in school S Federal, State

CAVC--Mark Hardman--Printing - District Office 'gnd_Distrigt
) Works with Paul Christianson frice Sta fs

" ) W

2:30-3:30 . Summary and evaluation Room 19 -
- DSOP/Career Development - High School Federal &
5:30 . Evening Session e - " Federal &

Local Personne}

Wednesdey, April 12th

g:10 Meet visitors at Hotel Uteh - = - ' : District Office
- . ' ‘ Staff
‘9:30-11:00 Final "wrap-up" - ' ' Federal, State
Recommendations and formst - - ' ~ and Distriet
for 1972-T3 ’ o Office Staffs .
Roou 19 : 67 ' ' '
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APPENDIX B VOLUME

PROPOSED PSYCHOMETRIC ASSESSMENT PROCEDURES AND EVALUATION FOR THE CAREER
DEVELOPMENT AND DIVERSIFIED SATELLITE OCCUPATION PROGRAMS

PARADIGM FOR THE 1972-1973 ACADEMIC YEAR

. « compendivm and schedule of
current and recommended testing
and evaluation procedures to be
used in the Career Development
and Diversified Satellite Occu-
pations Programs for the 1972-
1973 academic year.

May 5, 1972

Prepared by:

Philip E. Rusk
Pgychologist

Division of Peychometry
and School Psychology

Rilda B. Jones, Ed.D.
Director

Pupil Services and
Spectal Education

Janice C. Romney

' Coordinator
::'f Career Development and
(‘f} - mvers‘.’:fiﬁd Satellite
(& Occupations Programs
g:f. ' Granite School District
s
£

e
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Proposed Psychometric Assessment Procedures
and Evaluation for the Career Development
and Diversified Satellite Occupation Programs

Initial Design for the 1972-1973 Academic Year

5 May 1972
Division of School Psychometry
and School Psychology
Department of Pupil Services
Granite School District
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GRANITE SCHOOL DISTRICT

Administration:
Superintendent of Schools Dr. T. H. Bell
General Deputy Superintendent Dr. Willtam L. Hutchinson
Deputy Superintendent Dr. Orvil C. England
Deputy Superintendent Dr. Charles P. Lloyd -
Deputy Superintendent Dr. Ted T. Peterson
Assistant Superintendent Dr. John Reed Call
Assistant Superintendent Dr. Ralf C. Riches
Assistant Superintendent Dr. Willis D. Wymn

DEPARTMENT NF PUPIL SERVICES

Career Development and Diversified Satellite Occupation Programs

Director of Pupil Services Dr. Hilda B. Jones
Coordinator of Counseling Mrs. Janice C. Romney
and CDP/DSOP

Distriet Counselor E. Robert Pattillo
District Counselor W. Vern Fessler
Distriet Counselor Mra. Joan B. ileilson
Psychologist for Pupil Mr. Philip E. Rusk

Services and CDP/DSOP




- TABLE OF CONTENTS

PROPOSED PSYCHOMETRIC ASSESSMENT PROCEDURES AND EVALUATION FOR THE CAREER
DEVELOPMENT AND DIVERSIFIED SATELLITE QCCUPATION PROGRAMS

Page

SECONDARY EDUCATION . « v « v v v & 4 o 4 v s o o 0 o o 0 o v s oo 1
I. Academic AchievVement . . . . « « « v v v v o 0 v v 0 o 0w 1

The Wide Range Achievement Test . . . . « « « « o« « « . . 1
Evaluation « . v v v v v v 0 v v e e e e e e e e e 1
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PROPQSED PSYCHOMETRIC ASSESSHZNT PROCEDURES AND LVALUATION FOR THE CAREER
DEVELOPMENT AwD DIVERSIFIEZD SATELLITL OCCUPATION PROGRAMS

1 _ PARADIGM FOR THE 1972-1973 ACADEMIC YEaR

Philip . Rusk

In compliance with Federal and Disirict level directives that a less demand-
ing testing and evaluation schedule be inaugirated for the fortheoming scholastic
year (1972-1973), it is here proposed that ine testing and evaluation schedule
uged during the 1971-1972 scholastie year, as designed by the Utah State Depart-
ment of Education Division of Research and Innovation, be modijied and redesigned.

The following outline of assessment procedures includes only standardized
psychometric evaluation techniques and instruments. Optimal analyses of test
data, including comparisons of .students' test-evaluation scores to national nor-
mative data, may therefore be accomplished and subsequent reporting of the
statistical significance of all protocols' results made available to the teachers,
administrators, and students of the CDP/DSOP. It is regarded as crucial that all
test and evaluation scores/results be reported in a manner that is meaningful and
pragmatie . . . the paramount considerations to an effective testing program.
This ‘feedback" principle (to teachers, administrators, and students), requires
that there will be provisions for the statistical analyses and handling of all
testing and evaluation data estoblished by the Granite School Distriet adminis-
trative CDP/DSOP staff.

SECONDARY EVALUATION:

I. Academic Achievement

The Wide Range Achievement Test, 19¢. Edition: This-is an individuaily ad-
mnistered evaluation primarily for use in indicating level of skill develop-
ment in oral reading, spelling, and arithmetic computation. The testing
range is individually adjusted to the achievement Level (kindergarten through
eollege). The WRAT has been extremely useful in remedial and vocational
studies of children and adults. A promising feature of this instrument is

i1ts possibilities for the diagnosis (via clinical analyses only) of person-
ality maladjustments and deviation through the avenues of uneven scholastie
achievement scores. Patterns of achievement are hypothesized td be indicative
of certain broad types of affectual disturbance.

Time Required for Administration: 20 to 40 minutes (some subtests are
timed)

Time Required for Scoring: &80 to 30 minutes (approximate)

EVALUATION: For deteymining significant differences in subtest scores of the
above-mentioned instrument between the administrations of the battery (initi-
ally after the student enters the program and subsequently after the student
completes a given period of the treatment prograr . . . e.g., one semester).
Statistical analyses of collected data will be integral to evaluation and
resulting statistical summaries made available to CDP/DSOP staff.
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IT. Attitude of Students Toward Educationally Oriented Areas of Behavior .
The Identification of the Pote_ntial Dropout '

The Demos D Scale attempts to identify and measure attitudes which may be the
precursors of behavior indicative of dropping from school. Responses made by
students on this attitude scale would appear to be very revealing of attitudes,
feelings, behavior, values, and standards, “even one response on the DDS cun
provide significant information to the counselor, teacher, therapist, admintis-
trator, and researcher.

The five Demos D scores obtained through its use are:

A. DDS Total Secore: This score is the most important of the datum. On basis
of elinical experiences with the DDS, the examiner can interpret these
scores in terms of probabilities . . . chances of scores identifying
potential dropouts.

B. Basic 7" Area Secore: deals with attitudes toward teachers, counselors,

adminigtrators.

C. Basic “E" Area Score: deals with attitudes toward education, training,
college,

D. Be . -pil Apea Score: deals with attitudes toward peers and parents.

E. Basiec 'g' Avea Score: deals with attitudes toward school behavior.

The Demos D Scale 'provides an objective method for obtaining expressions

of attitudes related to dropping out of school . . . the DDS is of special
help in working with junior and senior high school students. Furthermore,
thie scale attempts to identify those students with strongly negative
attitudes toward teachers and school, so preventive or corrective work can
take place while students still are in school . . . and, it can provide data
about students to facilitate the counseling or psychotherapy of problem
pupils. Im addition, this instrument helps in the establishment of structure’
and special school programs for identifying and working with potential drop-
outs so schools can be of help in reducing dropouts. '

Time Required for Administration: 15 to 40 minutes. ‘ !
Time Required for Scoring: 10 to 20 minutes.

EVALUATION:For determining significant differences in basic w.ea scores, as
well as the DDS Total Score, between the administrations of this attitude
scale (initiglly after the student enters the program and e¢ubsequently after
the student completes a given period of the treatment prog=on . . . e.g., one
semester)., Statistical analyses of collected .ata will be integral to this
evaluation and the resulting statistical summaries made available to CDP/DSOP
staff as soon after administraticn and scoring as possible.

III. Attitudes Toward Specific/Specialized Programs and Vocations

In an attempt to determine students’ attitudes toward this specific program
(DSOP-CDP), as well as other specialized programs (institutions), The Purdue
Master Attitudes Scaies: ‘A Scale Fer Measuring Attitude Toward Any
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Inst@tgtion,” @a recommended. And, to measure students' attitudes toward
spequic vocationg The Purdue Master Attitudes Scales: "A Scale For Measuring
Attitudes Toward Any Vocation' is proposed for vse in the CDP/DSOP programs.

The purpose of The Purdue Master Attitudes Scales is to give standardized
measures of attitudes towuard attitude objects as indicated in the titles of
the various scales. For example, the “Scale To Measure Attitude Toward Any
Occupation enables measuriny the attitudes toward any and all vocations. Each
of these scales ig available in twc equivalent forms, 'A" and 'B". The
sealing procedure for each of the scales is the psychophysical principle that
equally often observed differences are equal, often referred to as the Thur-
stone attitude scaling technique. “Thurstone conceived this psychophysical
principle as applicable to the scaling of attitude statements relevant to
specific attitudes.”

The unique advantage of these scales is that a sirgle scale can validly
measure attitude toward any one of a large number of specific attitudes with

a known, adequate degree of reliability. Since the experimental work required
in the construction of a single scale requires perhaps approzimately 200 hours,
this makes readily apparent the tremendous practical advantage of these scales
over those destgned for specific attitude objects.

Administration Time: per scale . . . § to 10 minutes
Scoring Time: per scale . . . 5 to 10 minutes

Personality Assessment., Evaluation giiAnxietyﬁLeveZs and Compensatory
Development in Self-Concept

The IPAT Anxiety *'Self-Analysis'’ Scale measires gemeral anxiety through a
self-report multiple choice procedure, here the assessment of anxiety level
18 purported by the authors of the evaluation to be accessable to psycho-
metric evaluation as distinet from general neurocis or psychosis. Tais test
was planned for use as a brief verbal, clinical \questionnaire clericaily
scorable. ~The total score is susceptible for analysis to give indications
of the origins of anxiety . . . thus, it is valuable in both diagnosis and
prognoses where it can be re-administered to plot changes during the course
of therapy or treatment.’’ The single anxiety score can be analyzed along two
parameters: overt-manifest and covert-indirect anxiety. There is also a
breakdown of the total anxiety score into components or etiological variables
of anxtiety; these are:

A. Anxiety genmerated by lack of self-sentiment development.

Anxiety generated by lack of ego stremgth and complicating defenses.
Anxiety gemerated by suspictousness and protensive types of
insecurity.

Anxiety generated by guilt proneness and abasement presses.

Anxiety generated by ergic temsion, id pressures.
. i

e oW

Compensatory developments in self-sentiment and ego strength can be noted as
negative functions of increased anxiety. The efficacy of these particular
programs (CDP/DSOP) in lessening anxiety and promoting a more progressive and
compensatory ego defense system and personality can be assessed through this
type of procedure.
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Time Required for Administration: approximatevly 20 to 30 minutes
Individually adminietered and clinically scored.

EVALUATION: With reference to the above two classifications of the CDP/DSOP
Evaluation Procedure (I1I and IV), for determining significant Jifferences in
test protocol scores and secale scores, between the administrations of both

The Purdue Master Attitudes Scales and the IPAT Anxiety Scale (initially after
the student enters the program and subsequently ajter the student completes a
given period of the treatment program . . . e.g., one semester). Statistical
analyses of the collected data will be integral to these two evaluation pro-
cedures and the resulting statistical swummaries made available to CDP/DSOP
staff as soon after administration as possible.

V. Intellectual and Cultural Knowledge Competencies

A unique approach in peychometric assessment of intellectual functioning is
The Fundamental Achievement Series; these ti'» new tests FAS~'Verbal and FAS~-
“Mumertecal'’, cover the ability range from bae.ic literacy to somewhat above the
eighth grade level. The content taps the knowledge and competencies that a
Job applicant may reasonably be expected to have acquired in the course of
ordinary daily living and that will be relevant for actual job performance.
Questions are based on experiences assumed to be familiar to both the dis-
advantaged and the advantaged. Two forms: A and "B" are published. Tape-
recorded administration insuree agccurate timing and identical presentation to
all students, it is designed to equalize opportunities for those examinees who
may lack mastery of reading skills.

Percentile norms for both white and black students in northern and southern
schools, applicants and employees in a southern plant, arve available.

Time Required for Administration: 30 minutes

RECOMMENDED TESTING SCHEDULE:

All evaluation procedures and protocols, both elementary and secondary levels,
are to be adminigtered during the first two weeks of the commencement of the
CDR/DSOP (1872) treatment program by the teachers of the respective centers
and schools. :

Second administration, if 8o directed by administration, can be accomplished
at the close of the First Semester (1973).

Pinal or Third administration of all protocols can be accomplished at the close
of the academic year (end of Second Semester . . . 1973).

In no case should any of the above instruments be adminietered more than three
times during the scholastic year to the same students; the optimal number of
evaluations for all the above-described testing and assessment procedures is

two.
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The IPAT Anxiety Scale, ~Self-Analysis Form, ' will be scored completely by

the psychological division of the Granite School District (P.E. Rusk) because
of its classification as a Level “C* protocol (APA Code of Clinical Assess-
ment Standards). ALl other tests and procedures are to be scored completely
by teachers of the various CDP Centers and DSOP Schools, under the supervision
of the District Counselor and Psychologist. '

EVALUATION SCHEDULE:

The statistical analyses and computations necessary for determining signifi-
cance of differences between -First" and “Final" tes*ings will be accomplished
by District personnel (to be stipulated by Director of programs). ‘

RECOMMENDED PSYCHOMETRIC EVALUATION PROCEDURES FOR ELEMENTARY CDP/DSOP PROGRAM

In contrast to previous years assessment of CDP/DSOP programs, where evaluation
and testing was designed for use at the secondary level (grades 7 through 12), the
1972-1973 academic year will incorporate an additional CDP/DSOP classroom unit at
the elementary grade level (grade 6).

The addition of this elementary unit to the general program requires supple-
mental testing and evaluation procedures in addition to the present repertoire of
instruments. Except for The Wide Range Achievement Test. all other previously
mentioned ingtruments have been standardizec for use only from grades seven and
cbhove, furthenmore, the reading Jifficulty levels (determined through applications -
of various reading difficulty level formula . . . e.g., Stelfre Index) preclude
the use of any of these instruments being used at the elementary level (except for
the WRAT).

With these factors in consideration the following assessment procedures are
proposed: '

I. Academc Achievement

The Wide Range Achievement Tegt 1965 Edition: Cf., previous commentary in
this compendium for description.

II. Hulti-factor Personality Self-Report Inventory

The IPAT Children's Personality @Questionnaire (CPQ) yields a general assess-
ment of personality development by measuring fourteen distinet dimensions or
traits of personality which have been found ''by psychologists to approach the
total personality . . . By working with these fourteen scores individually
and in combination, the psychologists can obtain prediciions of school achieve-
ment, espectally underachievement, the tendency toward delinquency, the like-
lthood of leadership potential, the possible need for clinical help, and
avoiding excessive emotional disturbance, ete. . . .“ The latest edition of
the CPQ offers a continuous measurement of certain personality traits from
ages 8 to 12 years and yields fourteen independent factors via factorial
analysis. It is eldimed by the authors of this test that ‘even children
enrolled in grade three are usually able, with a little help,. to handle the
separate answer sheet.” The test 18 administered without a time limit, but
for younger children, two sessions should be used for Form “A" with part '"A-1"
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given at one time and part “A-2' given at another time. The fourteen scores
obtained from testing include the following: '

1. reserved . . . versus . . . outgoing

2. less intelligent . . . versus . . . more intelligent
3. affected by feelings . . . versus . . . emotionally stable
4. phlegmatic . . . versus . . . excitable

5. obedient . . . versus . . . assertive

6. sober . . ., versus . . . happy-go-lucky

7. disregards rules . . . Versus . . . conscientious

8. shy . . . versus . . . adventuresame

9. tough-minded . . . versus . . . tender-minded

10. vigorous . . . versus . . . doubting

11. forthright . . . versus . . . shrewd

12. self-assured . . . versus . . . apprehensive

13. ecasual . ., . versus . . . controlled

14. relaxed . . . versus . . . temse

Cattell, et al, employs a "Universal Index’ system in which these traits
derived through factor analysis are designated by an alphabetical code
(symbol), ard in some cases, a number. Besides the trait descriptions
listed in the above 14 categories, each factor further delineates and
operationally defines what the separate factor encompasses.

Time Required for Administration: 40 to 50 minutes

EVALUATION: For determining significant differences in factor scores of the
above-mentioned instruments between the admwnistrations of the entire inven-
tory (initially after the student enters the program ard subsequerily after
the student completes a given period of the treatment program . . . e.dg., one
semester). Statistical agnalyses of collected data will be imtegral to evalu-
atton and resulting statistical swmmaries made available to CDP/DSOP staff.

SCORING AND CLINICAL ANALYSIS: As in the case of the IPAT Anxiety Seale, the
IPAT CPQ will be scored completely by the psychological division of the
Granite District (P.E. Rusk), because of its classifiecation as a Level ‘C"
protocol (APA Code o,' Clinical Assessment Standards). All other functions of
test administration and proctoring will also be supervised by qualified Dis-
trict personmnel: administrator of the test protocols will remain with the
instructor to insure optimal group testing rapport. Upon request of the class
instructor, further intensive clinical analyses of completed protocols can be
performed by the program psychologist.

INTENSIVE INDIVIDUAL PSYCHODIAGNOSIS PROVISION

Ae in previous years of the CDP/DSOP programs, individual psychodiagnostic
asgessment in conjunction with interventive therapy (in limited cases) will
be made avatlable to qll CDP/DSOP centers and classroom units for those stu-
dents in need of emergency psychological attention. Acute episodic decompen-
sative behavior (e.g., transient gituational adolescent-child maladjustment,
transient acute maladaptive behavior and situational maladjustment, acute
interruptive anxiety and depressive episodes, phobic psychoneurotic reactions,
ete.). Such psychological services availability shall be dependent upon
alloted time to the program's counselor and psychologist as directed by
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D‘Lstnct administration and the program director. The following instrvaents,
in combination or in serial use, are included in individual psychological
work-ups :

The Stanford Binet Intelligence Scale

The Wechsler Intelligence Scale For Children
The Wechsler Adult Intelligence Secale

The Leiter Intermati. nal Performance Scale

The Bender Visual-Movor Gestalt Test

The Graham-Kendall Memory-For-Designs Examination
The Hooper Vieual Organization Test

The Grayson Perceptualization Test

The Machovey Draw-~A-Person Procedure

The Thematic Apperception Test

The Children's Apperception Test

The Szondi Examination

The Kahn Symbol Arrangement Test

The Rosensweig P-F Studies

The Peabody Achievement Test

The Rotter and Rhode Sentence Completion Technique
The Mirmesota Multiphasie Personality Inventory
The California Personality Inventory

The Edwards Personal Preference Test

The IPAT 16 P-F Examination and IPAT HSP@

The Goldstein-Scheer Examnation

The Slorsen Drawing Coordination Test

The Strong Vocation Interest Survey

Word Association (Jung, Kent, Rosanoff lists)
The Jesness Inventory

Other clinieal instruments and/or techniques are available and can be
employed when appropriate.

Case conferences subsequent to individual examination are usually.accomplished
in each case accepted for psychological work-up, and are arranged between
various interested par'tv,es (e.g., par'em‘:sg coungelors, teachers). An indi-
vidual interpretive sesston is included in each case study at the conclus.,on
of the examination.
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HYPOTHESES USED AS PSYCHOMETRIC BASES IN EVALUATION PROCEDURES FOR THE

CAREER DEVELOPMENT AWD DIVERSIFIED SATELLITE OCCUPATIONS PROGRAMS FOR
THE ACADEMIC YEAR 7978-1973 '

The following hypotheses are offered concerning the directionality of
those parameters intrinsic to psychometric evaluation and assessment pro-
cedures to be used in the fortheoming 1972-1973 aecademic year:

I. In order to determine a level of skill development and academic
proficiency., especially in areas of reading, spelling, and
arithmetic computation, The Wide Range Achievement Test. 1965
Edition, has been selected to test the following hypothesis:

HYPOTHESIS: ‘As a result of modified and corrective approaches
in reading, spelling, and arithmetic-numerical computation
skills, it may be ewmected that CDP/DSOP student will obtain
a statistically significant increase and improvement in grade
level scores on The i/ide Range Achievement Test after appli-
cation of the aforementioned curriculum and treatment program.

II. In the gttempt to identify and measure attitudes of students who

have dropped from formal public schooling in the Granite School

- District, The Demos D Scale is recommended to test the following
hypothesis: .

HYPQTHESIS: Subsequent to the application of modified and
corrective curriculum and treatment program for CDP/DSOP,
it may be expected that students will obtain statistically
significant decreases in all five Demos D Scale subscale
scores, including the DDS “Total Score.

III. The Purdue Master Attitude Scales. (subscales ''A Scale For Measup-
ing Attitude Toward Any Institution and “A Scale For Measuring
Attitudes Toward Any Vocation'/)has been proposed for use in the
Career Development and Diversified Satellite Occupation Programs
for the 1972-1973 scholastic year; the following hypothesis can
be made relative to anticipated changes in student scores sub-
sequent to the application of the treatment plan inherent in
ceurriculum design:

HYPOTHESIS: Resulting from the application of modified and
corrective approaches in emotional-social-scholastic con-
figurations of CDP/DSOP programs, it may be expected that
scores obtained from the administration of the Purdue Master
Attitude Scales, “A Seale For Measuring Attitude Toward Any
Ingtitution” and “A Scale For deasuring Attitudes Toward Any
Vocation,' that there will be indicated more favorable at-
titudes toward all variables relative to the two scales than
was initially obtained in testing at the beginning of the
treatment plan (in operational terms, scores above 6.0 will
be more frequently observed than scores below 6.0 which are
considered unfavorable . . . the indifference point on all
scales ts 6.0).




Iv.

Iv.

Application of the IPAT Anxiety Scale in the identification and
general assessment of anxiety, and etiological variables contribu-
ting to it, to the CDP/DSOP programs will be made during the 1972-
1973 school year.

HYPOTHESIS: As a result of modified and corrective approaches
in emotional-social and academic areas, thereby promoting a
progressive personality development rather than fizative or
regressive, it may be expected that CDF/DSOP students will
obtain Lower sten scores on all subscales of the IPAT Anxiety
Seale as well as a lower general anxiety sten score, subse-
quent to the applicatioz of the aforementioned curri culunm

and treatment program.

Application of the fundamental achievement series FAS-Verbal and
FAS-anemcaZ te students in the CDP/DSOP programs for the 1972-
1973 academic year will attempt to tap the knowledge and com-
petenctes that the student may be reasonably expected to have
acquired in the course of ordinary daily living and will be relevant
to actual job performance.

HYPOTHESIS: As a result of modified and genmeral curricular
approaches, it may bz expected that CDP/DSOP students will

obtain a statistically significant inerease and improvement
in the Fundamental Achievement Series 'Numerical,'’ and Fun-
domental Achievement Series "Verbal,” ability scores. Such
inereases will reflect a lessening of vartables that inter-
fere with optimal behavioral level funetioning and academic
proficiency.

The IPAT Children's Personality Questiomnaire (CPQ) yielding a
general assessment personality development by measurement of
fourteen separate diminsions and traits of personality will be
employed during the 1972-1973 school year by the Diversified
Satellite Occupation Program and Career Development Program.

Part of these fourteen variables measured by the IPAT CPQ will
inelude six “Universal Index' factors (second-order factors) that
collectively indicate low or high anxiety levels. Application
of the "anxiety versus adjustment' formula to the stave scores
of the six traits (excitability, ergic tension, guilt proneness,
poor self sentiment control, ego weakness, and threctia), results
in a general level of anxiety stave ecore.

HYPOTHESIS: Resulting from the modified and corrective ap-
proaches used in the elementary DSOP program, including edu-
ecational, social and emotional varicbles, it may be expected
that elementary DSOP students will obtain a statistically
stgnificant decrease in general anxiety as indicated by a
wetghtad pool of six acores (exnitability, ergic tension, guilt
proneness, poor self sentiment control, ego weakness, and
threctia) with an average score of 30, and a score of 40 in-
diecating high anxiety, and a score of 10 indicating low
anxiety.
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SYNOPSIS OF RECOMMENDED PSYCHOMETRIC ASSESSMENT PROCEDURES FOR THE
CAREER DEVELOPMENT AND DIVERSIFIEL SATELLITE OCCUPATIONS PROGRAMS

SUMMARY FOR THE 1972-1973 ACADEMIC YEAR

In the following swmnary of testing and evaluation procedures to be
used in the CDP/DSOP programs for the forthcoming escholastic year, focus
18 primarily placed upon abbreviated classification of instruments and
their administration time limits. Furthermore, a list of those procedures
now being used for evaluation by the Utah State Board cof Education (Di-
viston of Research and Irnmovation), is summarized; these assessment
procedures will not be used in CDP/DSOP evaluative schedules for the
coming 1972-1973 school year.

SECONDARY PSYCHOMETRIC EVALUATION:

I. The Wide Range Achievement Test: 1365 Edition (WRAT)
Measures academic proficiency and accomplishment, an
individually administered standardized test.

...... Administration Time Requirved: 20 to 40 minutes

II. The Demcs D Scale: :
Measures attitudes which may be the precursors of behavior
indicative of dropping from school; a group administered
standardized self-report multiple-choice tnventory.

..... Administration Time Required: 15 to 40 minutes

III. The Purdue Master Attitudes Scales:
Measures attitudes toward attitude objects as indicated in
titles of the various scales:

A. ‘'Scale to Measure Attitude Toward Any Occupation'
B. ‘Scale to Measure Attitude Toward Any Institution”

Both of these scales are group administered standardized
self-report attitude scales.

. . Administration Time Required: 10 to 20 minutes

IV. The IPAT Anxiety Scale, ‘Self-Analysis Form':
Measures the degree of anxiety, in general and in five etio-
logical factors, operating in the personality; a group admin-
istered standardized forced-choice self-report inventory.

. Adnministration Time Requirved: 20 to 30 mi.nutes

V. The Fundamental Achievement Series:
Measures intellectual and knowledge competencies in a unique
psychometric numerical and verbal pragmatic approach ard based
on experiences assumed to be familiar to both the disadvantaged




and advantaged personality; a group administered standardized
instrument.

. Administration Time Required: 30 minutes

ELEMENTARY PSYCHOMETRIC EVALUATI ON ;

I. The Wide Range Achievement Test, 1965 Edition (WRAT)

Measures academic proficiency and accomplishment; an indivi-
dually administered standardized test.

. Administration Time Required: 20 to 40 minutes

II. The IPAT Children'’s Personality Questionnaire; (CPQ)
Measures fourteen distinct dimensions or traits of person-
ality yielding a general assessment of personality develop-
ment,; a group administered standardized self-report multiple-
choice personality inventory for children.

. Administration Time Required: 40 to 50 minutes

CURRENT (1871-1372) TESTING AND EVALUATION PROGRAM TO BE DISCONTINUED

I. The Kuder E Interest Imventory; standardized group inventory.
. Administration Time Required: 45 to 55 minutes

II. The Gates-MacGinitie Reading Test; standardized group test.
. Administration Time Required: 45 minutes

III. Student Data Form, non-standardized data form
. Not a psychometric procedure; no time requirement

'IV. Student Behavior Rating Form: mnon-standardized rating scale-
. Administration Time Required: 45 to 55 minutes

V. Teacher Questwnnatrej non-standardzzed teacher questzonnm,re
. Time Required: 50 to 60 minutes

*VI. The Mimnmesota Importance Questiomnaire, standardized group test.
. . . Adninistration Time Required: 50 to 60 minutes

VII. The Minnescta Satisfactoriness Scale; standardized group scale.
. Administration Tame Required: 30 to 40 minutes

VIII. The Minnesota Satisfaction Questionnaire; standardized group test.
. « « Admnistration Time Required: 25 to 35 minutes

*Deleted from Spring Evaluation . . . offered by Granite School District
as an “optional’ protocol to Career Development Centers
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IPAT CHILDREN 'SV-PERSOIVALITY QUESTIONNAIRE (CPQ)

1963 Four~Form Edition

Revised



TEST SYNOPSIS
June 10, 1968
Test: IpAT CHILDREN'S PERSONALITY QUESTIONNAIRE (CPQ) 1963 Four-Form Editggn
: (Revise

Publisher: Institute for Personality and Ability Testing

Distributor: Institute for Personality and Ahility Testing

- Type: Measure of Personal-Social Adjustment; Personality Inventory, Self-Report

oge: According to the authors of thie instrument, Raymond B. Cattell and

Rutherford B. Porter, "the CPQ yields a general assessment of personality develop-
ment by measurig fourteen distinet dimengtons or traits of personality which have
been found by psychologists to approach the total personality. By working with
thege fourteen 8c..ea individually and in ccmbination, the psychologists can ob-
tain predictions of school achievement, especially underachievement, the tendency
toward delinquency, thz likelihood of leadership potential, the possible need for
elinical help, and avoiding excessive emotional disturbance, ete.” This 1963
edition of the CPQ offers a continuous measurement of certain personality traits
from ages 8 to 12 years and yields fourteen independent factcrs via factorial
analysis.

. Bange: Ages 8 to 12 years

Time: No time limit is set; hcwever, it is claimed by the authors that a 8ingle
session should not be expected to exceed 50 minutes., Where time permits, i. i€
recommended by the authors that forms "B-1" and "B-2" also be used and that
interpretations be made on the composite scores for each factor.

Description: This test is designed for children ages 8 to 12 with a reading level
properly adapted and with appropriate age and sex norms. Scoring ig purported to
be rather simple and rapidly done by using a stencil key (however the parsimoni-
ous nature of the scoring procedure ig overemphasized by the authors in the 1963
interim manuall. The child's answers may be marked directly on the booklet .
however, for easier scoring, a separate answer sheet is available with a profile
and test synopsis form on the reverge side of this protocol. It is claimed by

the authors that "even children enrolled in grade & are usually able, with a
little help, to handle the separate answer sheet." This present reviewer has
tested children at this age level and found this to be a valid statement, although
some children whose reading level as indicated by the Stelfre Index falls below
third grade will find great difficulty in using either the answer gheet or re-
eording answere directly in the test booklet. The test i8 administered without

a time limit, but for younger children, two sessions should be used for Form "A"
with part "A-1" given at one time and part "A-2" given at anvther time. The
fourteen scores obtained from testing include the following: reserved versus
outgoing, less intelligent versus more intelligent, affected Ly feelings versus
emotionally stable, phlegmatic versus excitable, obedient versus assertive, sober
versus happy-go-lucky, disregards rules versus conscientious, ehy versus adventure-
some, tough-minded versug tender-minded, vigorous versug doubting, forthright
versus shrewd, self-assured versus apprehensive, casual versug control, relaxed
versus tense. Cattell, et al, employs a '"Universal Index" system in which these
traits derived through factor analysie are desigrnated by an. alphabetical code
(symbol), and in some cases, a number. The new 1963 edition contains twice as
many items (140 in "4-1", "A-2", and 140 in Form "B-1" and '"V-2".) The CPQ is
deaigned for group administration, answers being marked directly on the test book-
let or on the aforementioned answer sheet. The manual reports that each factor
was balanced for response set by having the same number of "yes" and "no' answers,
eontributing positively to each trait. This procedure eontrols only the acquies-
cent get not the social desirability set and there is evidence that the latter

Q
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TEST SYNOPSIS

Test: IPAT CHILDREN'S PERSONALITY QUESTIONNAIRE . . . . . (Continued)

Description: (Cont.)

materially affects scores at least in some of the CPQ traits. In this reviewer's
evaluation, scoring is facilitated by somewhat well designed cardboard stencils.
Raw scores are converted to staves or five point standard scores with a mean of
three and a standard deviation of one. Norms are reported for each sex separately
but age differences (which are significant in three traits) are handled by the use
of correction items. Normative samples were comprised of 735 boys and 741 girls
age 8 to 12 (not otherwise described).

Standardization and Norms: The norms for the 1959 edition were based upon 1,476
cases, 735 boys and 741 girls as stated above (in age range from 8 years through
12 years, but centering on 10 years). There is no information given in the
handbock to indicate how this sample of children was obtained; furthermore, there
18 no information about other details of the normative sample in the handbook.
Reliability: The handbook presents four types of reliability coefficients ('gstab-
ility, " "dependability," "eonsistency," and "equivalence") for each of the fourteen
factors for Form "A" and "B' of the 1959 edition combined in three types (all
but consistency) for the separate form. The reliability coefficients are based
on 260 boys and girls of nine years of age in United States elementary schools.
Stability coefficients are based on a two week interval. The coefficients of
stability for forms "A" and "B" combine range from .52 to .83 with a median of
approximately .70. The dependability coeffieients represent test-retest of the
same form coefficients without a time interval. Coefficients range from .63

to .87 for the two forms combined with the median of approximately .75. The
coefficients of equivalence estimated for the combination of "A" and "B" forms
range from .32 to .67 with a median of approximately .55. The coefficients of
homogeneity (split-half coefficents based on a mean of three staves). range from
.30 to .64 with a median of .54. Thesc reliabilities are recasonably good, and
according to Wilber L. Layton, "considering they are based upon only ten items
but are not high enough to permit use of factor scores with individuals, the
authors, of course, are now lengthening the scales so a total of 20 items can
_enter euch factor score. This 1& in line with the recommendations of Cattell."

Cattell states, "it can be shown statistically that a scale meeting reasonable
practical demands for validity and reliability requires over this range 0.3 to
0.5 loading per item in any required factor ten to thirty items as a minimum."

Validity: As the authors state in the lornger marnual of 1959, ". . . the essential
validity of o factor scale is detemined by the extent to which the scale scores
correlate with the pure factor which it claims to measure. This value is its
construct, or, as we prefer, its concept validity."” In the new Interim Marual for
the 1963 edition, validity and reliability statistice are not presented but are
promiged to be released within the near future. At the present time, it s
antieipated that a longer and more comprehensive marnual will be released sometim
in early 1969. :

Cattell calculates concept validity in three ways: "by the multiple correlation o}
the ten iteme in each factor with the pure factor” (2) from the equivalence reli-
ability coefficient "assuming that by reason of suppressor action, the two halves
of the test have nothing in common except the common factor they set out to mea-
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TEST SYNOPSIS

Test: IPAT CHILDREN'S PERSONALITY QUESTIONNAIRE . . . . . (Continued)

Validity: (Cont.)

sure" and a "eircumstantial or indirect validity which is the pattern of relation-
ships between the factor of interest and the other personality and general ability
factors defined by the questiomnaire.'

- According to Wilber L. Layton, "theoretically the use of suppressor action by
items i8 a good one. Thus Cattell advocates combining in a scale pairs of items
scored in opposite directions which measure both a wanted factor and umwanted
factor to enable the items to suppress the wwanted factor in-each other and to
produce on the final scale only variance attributable to the wanted factor.
However, the well-known reliability of test responses and instability of coe:fieci-
ents- of correlation between pairs of items combined to make a suppressor approach
empirically difficult, it i8 unlikely, even with the item suppressor action, that
a scales communality i8 as grect as its reliability. Thus, the reliat” ity coef-
ficient 18 not an adequate estimate of ihe proportion of common facto. variance
in the items . . . in deriving the coefficient of validity from the coefficient
of equivalence, Cattell, takes the square root." The resulting coefficient is
the index of reliability in Guilford's terms, the index of intrinsic validity.
This coefficient i also what Tryon has labeled 'behavior domain validity" and
ag Layton interprets it, "it may be considered to be the correlation between 'he
sample of a trait and its perfect oriterian measure . . . if this index i8 very
high, one knows that the examinees are ranked by observed scores close to their
ranking in a perfectly reliable measure of the trait as operationally defined by
the item. Cattell might better use the square root of communality as an index of
what Guilford calls relevant validity, the upper limit of the tests validity
coefficients.' The range of the indices of validity computed from coefficients
of equivalence range from .56 to .82 performs "A" and "B" combined with a median
value of approximately .74. The lowest value i8 for Zeppia versus Coasthenia
which in terms of trait configurations may be interpreted as vigorous versus
internally restrained, and the largest for Harria versug Premsia which may be
operationally deseribed as tough~-minded versug tender-minded. The data are
based on relatively small samples and have not been cross validated., The coeffici-
ents of validity presented are based on the first edition, evidently a 1959
edition according to Layton, at least. "They must be regarded as tentative and
erosg validation i8 a must before the CPQ can be used in making inferences about
individuals. End of correlations of the fourteen scores indicate little overlap
among them. About of half of these correlations f&ZZ below .20 and none reaches

.50. Validity is discussed, therefore, largely in terms of factorial analysis of
items based primarily on a group of 200 boys and girls not otherwise described.
The manual (1959 long manual) contains detailed interpretations of the fourteen
traits, much of this discussion apparently drawing ‘upon early research with older
groups. Utilization of data extermal to the test is meager and the or%gznal stu-
dies to which reference 18 made are mot readily accessible.

Avne Anastasi purports " . . . there are repeated references to unpublished dis-
sertationg and to an ONR research report. Many references are to Cattell's person-
ality and motivation structure and measurement in which studies pertaining to the
age level 8 to 14 receive only brief and general mention because they were still

in progress when that book was publighed. The test authors recommend that compu-
tation of an index of profile similarity between an individual's profile and the
mean profile of the various groupe (e.g., delinquents, creative artigts), as. well
o 8 specification equaticns for predicting eriterian performance (e.g., academic
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TEST SYNOPSIS

Test: IPAT CHILDREN'S PERSONALITY QUESTIONNAIRE . . . . . (Continued)

Validity: (Cont.)

achievement); but the data required for these purposes are still largely unavail-
able. :

Corments by Reviewers: According to Anme Anastasi, Professor of Psychology at
Fordham University, "as one of the geries of coordinated personality inventories
extending from the pre-school to the adult level, the IPAT Children's Personality
Questionnaire (CPQ) should be considered within the framework of the other inven-
tortes constructed by Cattell and his associates and of the factorial research on
personality traits that led to their development . . . it i8 difficult to evaluate
the contributions that the CPQ can make because of inadequacy and vague reporting
of validation data and insufficient description of normative samples. Comparative
studies of the performance of this instrument in relation to other available in-.
struments, would also be desirable as would direct studies of the longer 1963
forms. "

Wilber L. Layton, Professor of Psychology and Head of the Department of Iowa
University stateg, ". . . thies was the reviewer's first excursion to the wonderful
world of perspicacious Professor R. D. Cattell. This man i8 creative and a pro-
digious producer of things psychometric. He has a great talent for neologizing
and has generated some fascinating labels for personality factors he has defined.
Consider such factor labels as Harria, Parmia, Premsia, and Zeppia. I.can
visualize a counselor saying to his student, "Threctia will get you if you don't
wateh out."” After reading the handbook for the IPAT Children's Personality Ques-
tionnaire (CPQ) and many of Cattell's writings, I was driven to.coin the label
'Statisticophrenetic’' to describe Professor Cattell's professional activities, he
has done a tremendous amount of psychologizing about personality traits. Unfortun-
ately, today, most of- his psychologizing has been supported only by factor analyses
of items in tests and he has accumulated little evidence in the nomological net
sengse. To support the definition of his personality traits, no doubt further
nomological evidence will accumulate . . . it 18 perhaps not worthwhile to review
the 1959 edition of the CPQ because it 18 being lengthened and re-normed, however,
the revision does not represent a change in the scales, and according to Cattell
(personal communication) it is aimed primarily at increasing the reliability of the
scales; therefore, this review shall discuss the informc.iion from the handbook and
from Cattell with emphasis on the present edition but with reference to the 1963
edition whenever possible . . . if one assumes that the factors defined by Cattell
through hie measurement procedures are well defined operationally, one 8till must
question whether or not he has established meaning for these factors separate from
his factor analytic procedures. He has accumulated very little evidence that the
factors identified in the CPQ bear a relationship to behavior outside of the test
situation. Consequently, the bulk of the material discussed under 'Psychological
Interpretation of the Fourteen Primary Personality Traits' ie pure speculation;

now all is not lost, Cattell has demonstrated he is a generator of good hypotheses
80 the handbook is a goldmine of hypotheseg which can be tested by him and hie col-
leagues and by interested researches, however, the evidence for practical validity
- ig inaccurate . . . it i8 this reviewer's opinion that the 1959 edition of the

IPAT Children's Personality Questionnaire because of its low reliability and in-
sufficient evidence for validity must be considered a research tool which should
not be used in counseling or otherwise dealing with individual children. It may

3
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TEST SYNOPSIS

Test: IPAT CHILDREN'S PERSONALITY QUESTIONNAIRE . . . . (Continued)
Commentsg: (Cont.)

be possible for the revised questionnaire to be used to make inferences if it is
more reliable than the 1959 edition and if there is substantial evidence that the
factor scores allow inferences to be made about children's behavior. Lacking such
evidence, the new instrument should also be used solely for research purposes. "

Robert D. Wirt, Professor of Psychology at the University of Minnesota, evaluated
in the Sixth Mental Measurements Yearbook, The Children's Personality Questionnaire
and stated, "The IPAT Children's Personality Questionnaire 18 an extension downward
to the age range from 8 to 12 years of the IPAT High School Personality Question-
naire (HSPY) and the Sixteen Persorality Factor Questiomnaire (16 PF). A further
extension to years 6 through 8, the Early School Personality Questiomnaire (ESPQ)
18 promised for early publication. The series of tests with one year overlap be-
tween tests will give continuity from early childhood through adulthood along what
are purported to be the same dimensions of personality . . . most test users will
appreciate having alternate forms of the test but will be somewhat dubious of the
stability of even a ten item scale based on the use of both forms. . . the format
of the booklet is practical for the use by children. It's questions are clearly
stated and most questions require an either/or response which is to be indicated
directly on the test booklet. The scoring is quite straightforward and easily
accomplighed in a few minutes. The test yields raw scores which can be plotted
on a profile in staves . . . the language used in defining the dimensions of the
QE%.will be bothersome to those not familiar with the 16 PF however, test users
well acquainted with the now considerable literature on factored scales will be
pleased that this new edition to the series as the authors point out makes pos-
sible gome kinds of longitudinal studies of personality not before available. It
18 certainly true as the authors state in the opening sentence of their handbook
that there is a great need for trustworthy personality measures of children, that
the CPQ i8 such a noteworthy measure ig not established by the data now available.
The publication of the test was premature. There are repeated cautions in the
handbook which warn the reader and potential test uSers that numerous additional
research investigations are underway to clarify one point or another to establish
the meaning of certain factors to improv: upon the reliability of scales, ete.

It is true, of course, that continuing research and refinement are desirable in
the upgrading of all aspects of mental measuvement and than an author need not -
wait upon perfection before publishing his works; but still he probably should not
publish work designated as a useful practical measuring device and at the same
time indicate that much study is yet required before the instrument can be safely.
used, perhaps, the authors of this instrument should be commended, however, for
the care they have taken in indicating the areas of weakness which do exist in the
CPg. The handbook ig unusually well written in parts and quite worth reading for
its clear explication of several important problems of test construction. There
are sectiong on various meanings of reliability and validity and on the clinical
use of test data that are elegant examples of careful reasoning and statistical
sophistication, but when it comes to the specifics of the particular standardiza-
tion of this CPQ, one looks in vain for equal clarity . . . nowhere are there data
which describe the norm groups. For this reason, it is, of course, impossible to
know what standard a test user ig to compare results of his subjects . . . the
writing style of the handbook ig often in poor taste in that the virtues of the
approach to tesiing used by the authors and the validity of the CPQ are over sold.
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Test: IPAT CHILDREN'S PERSONALITY QUESTIONNAIRE . . . .. (Continued)

Comments: (Cont.)

The reader is urged to believe that all the information, dimensions of peresonality
of ehildren are refZected in the CPQ. The authors quite bZandZy assure the test
users that the test is equally valid given individually or in groups whether the
itemg are read by the subject or read aloud by the examiner, but they do not give
data to support these contentions. Perhaps, most dzstresszng 18 the section on
reliability and validity. The discussion of these issues relative to general
congiderations of test purpose is brilliant but the relationship of these concepts
to the CPQ is abserit. The reader is given skimpy secondary data on validity and is
referred to other sources for further detail. The references cited for this pur-
pose relate almost exclusively tc general texts upon the subject of test construc-
tion and the measurement and theories of personality having,nothing whatever to do
with the particular standardization of the CPQ . . . in swmmary it may be said
that the CPQ is a hopeful beginning for careful assessment of personality in
children but until further study is made this ingtrument shouZd be used for
resegrch only . . ."



THE IPAT SELF-ANALYSIS FORM: ANXIETY SCALE

1963 Second Edition
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TEST SYNOPSIS

. June 13, 1968
Test: THE IPAT SELFP ANALYSIS FORM: AHXIETY SCALE; Second Edition, 1963

Publigher: Institute for Personality and Ability Testing
Distributor: Institute for Personality and Ability Testing
Type: Measure of personal-social adjustment; personality self-report

‘Purpoge: This test measures general anxiety level as distinet from general

neurogig or psychosis; it i8 planned for use as a brief verbal, clinical ques-
tionnaire, clerically scorable.

Range: Senior high school students and adults of most educational levels.

Time: No time limit is enforced in the testing but the 40 items take about
o to 10 minutes.

Description: The total score is susceptible of analysis to give indications of
anxtety origins. It is valuable both in daignosis, (where it separates, for
example, anxiety hysterice from general neurotics at the .001 significance level)
and in prognosis, where it can be re-administered to plot changes during therapy.
The test comsists of 40 items with three answer choices, arranged in a four

page booklet. It is intended for general clinical use and also for screening
out individuals, e.g., in college counseling, to reveal cases in need of advice
or therapy. Scoring ie done by applying the cardboard stencil key directly to
the test form. Three kinds of final scores are possible, according to choice;
these are: a single total anxiety score; a breakdown into an overt, symptomatic
anxiety score and an unrealized, covert, ‘cryptic question'' anxiety score; a
breakdown into scores on the five personality structure components ("Self
Sentiment Development,' "Ego Strength," "Protensions or Paranoid Trend," "Guilt
Proneness, " "Ergic Tension'). The main or single score 18 a standard "sten"
score, in "total anxiety," showing the position of the patient on a ten point
scale, relative to the general population and particular patient groups. The
used test booklet itself constitutes a useful record of the specific qualitative
form of the symptoms at time of referral.

Standardization and Norme: Original norms on 795 men and women, including
comparigons of '"normals" with a group of general neuroties and a group of
anxiety neurotics, have been "substantially broadened" and enlarged by student
norms and other recent criterion data. (Total rumber of cases over 1,000}

Reliabilitg: The split half reliability of the test, when split symmetrically
80 that each factor (corrected by the S-B formula) above falls equally in the
two halves, is 0.84 on a sample of 240 normal adults, and 0.81 on a mized popu-
lation sample of normals and hospitalized neurotics, a group of greater scatter.
Research data 18 still being gathered on the instrument.

Validity: From the above-mentioned statements, the correlation of the test
score with the pure anxiety factor itself equals 0. 2; however, the test has
been also given external validation by correlating with the estimates of anxiety
level; (in eighty-five patients, made independently by two psychiatrists; by
correlating with physiological, behavioral, laboratory tests of anxiety; and

by comparing scores of normals, neurotics, and anxiety hysterics. The first
showed an "identity of the common factor in the psychiatrists' ratings with the
general anxiety factor, measured with a validity of 0.92 by this test (but with

L
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TEST SYNOPSIS

Test: THE IPAT SELF ANALYSIS FORM; ANXIETY SCALE . . .(Continued)

Validity: (Cont.)

lower validity by the ratings)." "The essential conclusion of the second is that
the psychophysiological measures of anxiety largely fall in a factor identical
with the present questionnaive measure. This measure is still in the process of
complete standardzzation, validation, ete. ALl essential data found to date is
summarzzed in the Examiner's Manual (bzblzography ineluded) . : :

Comments: Jacob Cohen states ". . . what is notable about this test is that it
18 a mature fruit of a third of a century of both methodologically and clinically
sophisticated large scale factor-analytic research." Commenting upon the recent
additione to reliability information on the IPAT, Cohen continues ". . . reli-
.ability coefficients for the total anxiety score, depending on type and the
nature of the group range from .80 to .93 an adequate level for most purposes.”
Evidence for the test's validity is varied and impressive. It rests first on

the foundation of replicated factor-analytic researches involving not only
questionnaire items but objective test and physiological measures, which estab-
lished and cross-matched the anxiety factor. From these "construct' validity
coefficients in the range .85 to .90 are claimed. Finally, Cohen summarizes the
value of the IPAt in saying ". . . the IPAT Anwiety Scale's impressive systematic
research background commerds it for use as an overall measure. No competing test
can compete in this crucial regard. For a quzck measure of anxiety level in
Literate adolescents and adults for screening purposes, it has no peer . . ."

Guilford relates " . . . it would seem that the imstrument should have its best
use as a quick screening device used with large groups . . . A general comment
would be that there is a danger that such an instrument indicates too much. [The
score discriminates neurotics from normals, somewhat, which is reasonable, since
anxiety cases are also in the general category of neurotic, but it 18 hinted by
the author that the score also discriminates psychotics. Questions on lack of
confidence, nervoueness, and depresston represent item types that any person who
does not feel well for any reason is likely to answer similarly, particularly if
he knows he is not well and is ready to admit it . . ."

E. Lowell Kelly purports, ". . . this 40-item inventory is a highly promising
brief assessment instrument. Although but recently published, it is a product
of the author's very extensive program of research aimed at mapping the 'person-
aility sphere' and hence deserves more serious comsideration than the typical
newly offered inventory. dJudged by the criteria established by the APA Committee
on Test Standards, the mimeographed manual is reasonably adequate, espectally for
a newly published instrument . . . This i8 a highly promising brief scale for
assessing a pervastive personality variable. It is likely to be widely used as a
research instrument and probably should be in view of the substantial evidence for
its construet validity. Clinicians who are willing to give the scale a trial (in
spite of its being a by-product of factor analysig!) are likely to find it a use-
ful diagnostic device for imiiial screening purposes . . ."

Laurence F. Shaffer comments, ". . . in view of the widespread current interest
in the concept of anxiety, the publication of a new scale for ite measurement is
a noteworthy event. The IPAT Anxiety Scale is a product of its author’s extensive
studies of the factorial structure of personality. A prominent second-order
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TEST SYNOPSIS

Test: THE IPAT SELF ANALYSIS FORM; ANXIETY SCALE . . . (Continued)

Comments: (Cont.)

factor of his Sixteen Personality Factor Questionnaire has been identified as
anxziety. The present questiomnaire consists of 40 items which best represent
the five scales most heavily loaded in the anxiety factor the IPAT Anxiety Scale
has a sounder conceptual base than other current instruments of its type. Many
of the funmctional properties of its scores remain to be established by future
research, which will almost surely be forthcoming . . ."

Comments Concerning the Second Handbook Edition, 1963:

Although the IPAT Anxiety Scale questiomnaire test items remain the same as in
the original edition, the handbooX has been revised and data relative to its
reliability have been purported by the authors, Raymond B. Cattell and Ivan B.
Scheier. Cattell states in the new handbook, " recent research confirms that
anxiety as measured by the IPAT Anxiety Scale is indeed sensitive to change over
time and to conditions. Measurement of anxiety as a fluctuating state has some
slight differences from anxziety as a trait, particularly in physiology but not
80 much that different instruments are required at the verbal level. Research
shows individual differences in anxiety to be affected only moderately by heredity,
less 8o than is teurosis and anxziety is thus in large measure susceptible to
change via environmental manipulation, some of which can already be specified,
for example, it is known that a collective therapy can significantly reduce
anxiety level in certain forms of moderate emvironment stress or change, for
example, academic exams, physical exertion can liKewise reduce anxiety.”

Also according to Cattell, " a vast amount of background research has now been
conducted and supporting and developing a rationale and validity of the IPAT
Anxiety Scale. This source material will repay study by the research minded

and historically oriented user and it is touched upon again in Section III of
this manual and VI but the following summary suffices for the present. (1) Some
16 major dimensiowns of personality source traits and factors arve discoverable

in the four to five thousand items which represent all possible. known question-
naire responses in regard to personality. (2) Five or six of these 16 dimensions
contain inmediate manifest contents suggesting psychiatric symptoms of anxiety.
(3) These same five or six factor dimensions also can be independently shown

to cluster together statistically as distinct from the other eleven known
dimensions in experimental empirical analysis by correlation and factor analysis.
This grouping together has been impressively confirmed in more than a dozen
separate studies involving over three thousand persons of many different types.
(References are extensively given in the new 1963 manual.) (4) Not only is

the Anxiety Scale valid to the psychometrist in thus measuring a definite
replicable unique second order factor but what is sometimes of greater interest
to clinicians it tends to agree with a central tendency and anxiety rating among
psychiatrists. A relatively new study is reported in the 1963 revised manual by
Cattell, "a second way of estimating construct validities from the correlation
of the actual 40 scale items with total sccre on the scale. The best available
determingtions here are from the work of Tadachi and Yukiko Teushima using a
sample of 347 Japanese University students. The average correlation between
individual items and the total test score was almost .40 with no cases of inconsis-
tent direction of relation and the muitiple correlation between all items in the
total test score exceeds .92." Cattell also states, "that in a split half relia-
bility study .84 was obtained and an estimated construct validity therefore be-
comes the square root of .84 or .92." Cattell further reports that in two
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TEST SYNOPSIS

Test: THE IPAT SELF ANALYSIS FORM: ANXIETY SCALE . . . (Continued)

Comments : (Cont.)

separate studies it was demometrated that "eonsensus of psychiatrists' diagrosis
as to anxiety level correlates high with scores on this anxiety test factor than
with any known personality factor. The correlation betwgen clinical consensus

and IPAT Anxiety score ranges from .30 to .40." Cattell also reports that statis-
tical comparisor. made between the IPAT Anxiety Scale score of 735 normals, of which
482 were men and 313 women in an'average age range" and 59 anxiety hysterics in

an outpatient clinic, the anxiety cases averaging a raw score of 45 or almost

20 full points higher on the scale than the normale and their superiority reached
atatistical significance at the one tenth of one percent level. "Since this com-
parison was first made and reported in the original handbook for this test, IPAT
data files have expanded to inelude a total of 174 anxiety cases. The anxiety
level of this large group matches the earlier group in severity of anxiety level
relative to normals. Also their score is higher than any others found in a survey
07 some 2,000 cases in over 20 groups of clinical interest, such general neurotics,

aicoholics, etc. . . . this 18 in agreement with what would be expected on clinical
grounds for none of these other groups is supposed to involve anxiety in such 'pure
form as the group of 174 anxiety cases . . ." The list of references at the end

of the new marnual is, of course, considerably much longer than the previous manual.
51 references are given im the bibliography; furthermore, the IPAT information
service bulletins are often released and many of which deal with the IPAT Anxiety
Scale and certain criteria data relative to clinical and ocaupational groupings.
For example, in IPAT Information Bulletin No. 3, Cattell reports, "research with
the anxiety factor as measured by the IPAT Anxiety Scale has confirmed that fe-
males are significantly more anxious than males except in one recent atudy where
this trend though present was not at a significant level. A4lso volunteere for
psychological experiment arve significantly less anxious than the persons who

fail to polunteer. Scholastic success seems generally to be associated with
slightly lower than average level of anxtety in junior high school through college.
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OBSERVATIONS OF THE CONSULTANT

Lloyd M. Swan

I have been privileged to participate in the Career Orientation
Program in Scioto County s fifth grade as a consultant It has
been a rewarding experience. .

As the program was preser d to the fifth- grade teachers last
fall there was a great deal of doubt and guestions as to its

value and need. Teachers were reluctant to undertake the project..
This was understandable since we were beginning an entirely new
program.

Only a few materials were available. Others we would need to
develop as the program unfolded. It was easy to understand
teacher scepticism. In addition to the novelty there would ke
involved considerable out of school time for all teachers. In-
service meetings helped to get the program going. Additional
materials were written and purchased.

The Steering Committee worked with teachers in their own districts.
An incidental value was derived here. The specialist, the counselor,
became better acquainted with fifth grade teachers and the fifth
grade teacher found an able and willing resource in her own

dlstrlct

The program gradually started the second semester. Because it
was new, teacher contacts with speakers recuired lengthy explana-
tions. Very few people who were contacted as speakers refused.
Interest of parents and community began to develor. These were
public relations benefits that were incidental to the objectives
of the program. They were positive.

Speakers were pleas=d with the interest of the chiidren. They
expressed appreciation in being involved in the program. Several
speakers had children in the class and it was very satisfying to
know they were involved in their child's education. Teachers
reported great interest was shown by the children. In the guestion
period, that followed the speaker presentation, time was all too
short. The children had many qrestions and often the guestions
had to be terminated because of time schedule. There was
considerable carry over as students began applying points that

had been made by speakers to class work. Students-‘began looking

at the World of Work more realistically. The dignity of all work
was becoming apparent. One thing that was observed in the cuestion
period was that many students knew little about common everyday
occupations.

They had, for example observed a lineman working on a telephone
line but really knew little of what he was doing. After the
demonstration they were much better informed about the lineman's
work. This interest and enthusiasm of the children was mentioned

=t
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by many teachers. It is an indication of the relevance of the
program.

During late winter I visited each school district and had a brief
conference with the fifth grade teachers. I was impressed with
the change in attitude of the teachers toward the program. They
were just beginning to have speakers into the schools. They were
enthusiastic with the response of the students. In a few districts
there were minor prcblems such as scheduling speakers for two
classes and no meqting room, or the fact that teachers were
finding it necessary to go cutside their district for a speaker
on a particular career. These were minor problems, not all

were resolved but the willingness of teachers to adjust, adapt,
and improvise was very evident. A few supportive suggestions
were made. Some trouble with distribution of materials vas
overcome. - '

In the final work shop in the spring a much different attitude
toward the project was evident. Teachers were pleased with the
results. They had been able to see the interest and enthusiasm
of the children. They had discovered that the World of Work
could be incorporated into curriculum. They were planning next
years program and sharing ideas with each other. It had been an
experience involving much additional time, much planning, some
revisiocns of plans, but a very worth while project. The teachers
without any urging desired to carry on thrhe program for the next
school year. They suggested that other grades become involved
also. : : - -

I prepared an evaluativr ruestionaire to be used hefore the\
program and after the program. This precented scme prohblems since
I could find no research on which to base the instrument. I
finally used fifteen (15) guestions that dealt with.specifics of
‘careers using a positive three (3) selection from an eight (8)
point choice. Questions seventeen (17) and eighteen (18) were

added for the teachers use but were not included in the evaluation.
The post tests show an increase in knowledge. It is interesting
to know that in all areas an increase of knowledge is shown.
However, not all of the guestions were covered in the program.

It may be assumed that children being aware of career infcrmation
acouire additional knowledge from sources outside that presented
in the program. The total summary is not as revealing as the
individual school breakdown. In schools where the mast time and
effort were expended the post tests shows a very sharp rise in
response. This is what we would expeci. :

There was some feeling on the part of a few teachers that the
guestions were too difficult. The results do not support this.
However, in a very slow class this could well ke true. To do
any graphic or statistical study the same cuestions must be used
county wide. Had they been easier average and above average
classes would have gone over the top of the scale.

Possibly one of the best evaluative points is the fifth grade
teachers desire to continue the program. With the additional

-
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work load involved, unless the program had real worth for the
children I am sure there would have been reluctance to continue.
Such was not the case and their expressed wish to expand to other
grades is being followed. Orientation meetings for teachers in
grades four and six have been held. Hopefully what we have learned
in the fifth grades this year will mean a smoother running and more
sophisticated approach in these two grades. There remains several
problems, one of which is to avoid duplications and plan a
consecutive program. We will attempt 0o do this. The end result
rhould be that stndents entering high school two years hence

should have more career information than those now in high school.
The choices of careers of these children should be made on facts
and information they have acouired in the elementary grades.

I am pleased with the program. Any evaluation at this time would
not be as meaningful as an evaluation at the time these children
select ccirses in high schoel that will prepare them for the
World of Work. I think they will be betier prepared to make an

intelligent choice rather than a choice without some knowledge of
occupations.
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- INTRODUCTION

The PILASCO Edﬁcation Centef in cooperation with the Scioto
County Joint Vocational School and the following school districts
.of Séioto County: Bloom Local, Clay Local, Green Local, Minford
Local, New Boston City, Northwest Local, Portsmouth City, Valley
Local, Washington Local, and Wheelersburg deal sponsored a
Career Orientation program involving fifth grade pupils. The
need for Career Information at an early age has been established
by several research studies. Attitudes toward schdol and work
are developed early in school and are difficult to change. Many
students find little relevance to school and begin to fall behind
in acédemic success during elemehtary school fears. Hopefully;
with some knowledge of the Wofld of Work, positive attitudes
toward work may be developed. No longer>can the poorly trained
youth or the dropout find it possible to enter America's labor
market. The very rapid expansion of tedhnology is now apparent
and by the year 1977, when the present fifth grade pupils
'graduate, there will be even higher standards required fof
employment. We must begin to make career information available
early.

To help plan the prégram an advisory committee was formed
in each school district. Membership included fifth grade teachers,
parents, and a representative from.the Career Committee. The
advisorf committee assisted the teacher in finding speakers aﬁd
-arranging community contacts. Many members of the community were

involved as speakers.
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The entire concept of career information in the fifth grade
is new. Few materials have been published that are on the fifth
grade reading level. A carcer guide was developed which covered
broad areas of'work, and these areas were called clusters. At
the fifth grade level students were given career information.

NO CAREER CHOICE WAS PLANNED AT THIS GRADE LEVEL. However, be-
fore a choice is made in high school, these pupils will have
acquired career informaticn that will assist in their career
choice.

Some specific objectives of the project were:

(1) To conduct in-service education programs
to orientats teachers to the need for
incorporating pertinent occupational
informaticn into the curriculum.

(2) Develop a teacher's guide that includes
aims and obizntives for the grades involved
in the proiect.

(3) Each local district will develop a reference
file on tarjrne cccupations and will use

resource materlals provided by PILASCO.

(4) Each student will spend two hours per week
exploring occupational information material.

(5) Each week a ragource person from the community
will speak to the students about his job.
(People mav-be recruited from the PILASCO
Community Resocurce Book.)

(6) Each class will schedu]e ‘local field trips and
emphasis will bhe p]accﬂ on the worker and the
skills necessary in his job.

(7)Y Each student will develop a notebook covering
those occupations in which he is interested.
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The broad objectives of the program, i.e. to develop knowledge
of the World of Work and the dignity of work was developed
during the second semester of the past school year. Materials
were written, supplies were acquired, speakers secured and field
trips arranged. In-service meetings were held with the fifth
grade teachers. At the end of the year an evaluation meeting
was held.

The materials listed on the following pages were accuired
during the development of the project. The suggestions for
their use were made by personnel working with the project.
Materials collected by teachers for use in their rooms will
be retained and supplemented by additional-material, for use
during the coming school term. Teachers are now interested
in all types of materials that may enhance the program.
Teachers, themselves have acruired additional knowledge of
occupations and hopefully will encourage their children to
consider vocational education in high school.

Childrens interest was evidenced as all types of materials
were presented in the program. Speakers were very effective.
The suggestion sheet given to all speakers prior to their
appearance at the school served as a guide for their speech.

Field trips, although difficult to arrange for the children
of this age, contributed to the program.

The supplement to the manual, covering brief notes on career
clusters, were developed as a result of a need felt by teachers.

Film strips and slides were used in'nearly all fifth grades.
Some problem of relating these to field trips or speakers
was encountered. This can be resolved next year as teachers

become better accuainted with materials
)
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FILM STRIPS

In this area of the World of Work some provision should be
made for the purchase of a film strip projector to be reserved
especially for this purpose. ﬁhen the program is expanded into
other grade areas, we recommend thaf teachers, and the cordinator
iﬁvolved investigate areas to secure film strips relating to the
World of Work. When possible, slides and film strips should be
prepared on local businesses and industries to create more in-
terest in the World of Work. Commercially prepared film strips
cover a broad perspective of the World of Work, yet in our opinion,
inserting local slides‘would stimulate student interest to a
greater degreé. An ovér—use\bf film strips tends to cause a loss
of interest of the students. We recommend the use of filmstrips
and slides and getting community involvement through the local
P.T.A., Mother's Clubs, etc. Film strips are developed in multi-
level areas, so individual differences may determine the effective-
ness of their grade level. Living people iﬁ job situations are
more meaningful to the students than animation, exéept in .
illustrations, or diagrams.

Filmstrips should be selected and-previeWed before presentation
to the students.i'We recommend that student involvement with a
particular vdcétion will enhance the interest of the film strip.

Students with some academid difficulties will be stiﬁulated
through the use of film strips. Motion‘pictures give better

illustrations of a particular vocation. We recommend that a
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constant review and updating of the contents of audio-visual
aids be done periodically. Audio-visual aids can be valuable
tools if used prbperly ~—; over-use. oOr hnder—use will be a
detriment to their effectiveness. It is possible to create
your own film strips simply by reguesting that the pictures
'noﬁ be mounted as slides when you have them developed. If the
sequence of pictures is not satiéfactory, they can be rearranged
. into any desirable sequence on a film strip by sending them to
on of the processing companies. Also, if a person wishes, he

may have a filmstrip made from a set of 35mm slides.
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SPEAKERS AND FIELD TRIPS

A. Purpose

To familiarize students with various occupational types of
training or educational need for specific jobs. Actual
workers presenting their own job descriptions could provide
a more meaningful understanding of what the Jjob entailed.
Field trips would provide students an opportunity to cbserve
actual working conditions.

B. Method

A list was compiled of occupations of the children's parents
within a given classroom. ,These parents were used as
speakers when possible to make the project more meaningful
to the students. '

These specific points were suggested to the speaker as a
guideline for his presentatlon- a-j - page: 14-15 Handbook.

a. wWhat does a worker in this career do?

b. What personality traits are needed?
What physical characteristics are needed?
Do both men women work in this career?

c. What preparation is reguired? What will be

' the cost?

d. what are the worklng conditions? 1Is it
outdoors, .indoors, confining?

e. What does the career pay a beginner, an
experienced worker?

f. what are the intangible rewards, service,
travel, prestige?

g. What are the opportunities for advancement?

h. What are the legal requirements? Is a
license, certificate, union, or professional

- membership required? '

i. How does this career cluster permit change
from one career to another?

j. What suggestlons can you give the children
interested in this career so they may secure
further knowledge and i formation?

In addition to parent speaker, businessmen and others in
various occupations were contacted by Pilasco. The
school districts involved compiled & list of additional
resource people available.

2. Fleld trips were more difficult to arrange because
of industrial hazards. However, several field
trips were arranged. Unlike the speakers, the
field trip arrangements had no special pattern,

but was left to the individual district and/or
teacher.
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C. Types of Fpeakers and Film Strips .

Speake~ = -
"~ The speakers fell within the 21 clusters developed
. by the occupational Advisory Committce. The
clusters are as follows: " 1-21 - pacge B-7, Handbook

1. noricalture

2. Actistic -
3. Clarical

4. Communicative Skills

5. Construction

6. Educaticn

7. Entertainment

8. Finance

9. Food Service

+10. Government

11. Health Services

12. Homemaking ,
13. 1Industrial Manufacturing
l4. Legal Services

15. Management

16. Personal Services

17. Recreation

18. Transportation

19. Utilities

20. Wholesale and Retail Trades
21. Others

An example of the utilities cluster: A telephone
lineman spoke to children in the classroom. The
. group then reassembled outside where the lineman
proceeded to climb the power pole, tapping the
wire and talking with the company's home office,
and then contacted the company's troubleshooter
who was miles away. Also, he showed them some
elementary things about transformers.

Field Trips: Example - Cluster-Industry _
The personnel manager visited the classroom and spoke
with the children. He informed them of hazards they
should be aware of while on the proposed field trip.
The children were conducted through the office and
plant while the stone plant was in operation.

D. Responses

1. Pﬁpils - The students demonstrated mor<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>