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The perception of locus of control among one hundred

and seventy-seven grade 4, 5, and 6 pupils in a traditional school,
and one hundred and eighty-five grade 4, 5, and 6 children in a
community controlled school was investigated. The Children's Internal
Vs. External Scale vhich measures general life situations, and the
Intellectual Achievement Responsibility Scale wvhich measures only
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The Effects of Attending a Community Controlled School

on Pupils' Perception of Locus of Control
ABSTRACT

This study investigates the perception of locus of control among 177
fourth, fifth and sixth grade pupils in a Traditional School and 185 fourth,

fifth and sixth grade pupils in a Community Controlled School. The CIE,

Y]

Childrens Internal vs., External scale which measures general life situations
and the IAR Intellectual Achievement Responsibility scale which measures only
academically related situations were administered. The results indicate that

pupils in a Community Controlled School are more Internal than pupils in a

Traditional School when asked questions about general life situations. No

significant\differences, however, were found between the two groups on

perception of locus of control in academic situatiens.
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The Effects of Attending a Community Controlled School
on Pupils' Perception of Locus of Control 1
Elois M. Skeen
State University of New York at Buffalo
There are several definitions which have beea assigned to the term
community controlled school some of which equate decenttalization and
community control. The position taken in this paper is that community con-
trol is not synonomous with the term decentralization which refers td an
administrative reorganization which reduces the size of present school
districts. A decentralized school district may or may not involve parental
participation in the decision .-making processes. Consequently, parental
participation is not a necessary component for a decentralized school district.
The term community control, however, refers to a redistribution of power to
include parents in many of the major decisions which must be made in the operation
of schools. Gittell (1969), describes it in the following manner:
"Community control means that a new participant--the
community, the patents of the children--brcome
directly involved in the policy process that includes
the selection of personnel (teachers and administrators),
c¢evelopmen: of curriculum, preparation of budg-=t
(expense and capital), and formulation of major
educational policy."
Although attending a community controlled school has been :ssumed to
-
be beneficial for pupils, little empirical research has been done to quantify
the effects of attending a school of this nature upon the social psychological
development of the child, hence, the specific concern to which this paper has
been addressed:
What are the effects of being in a communitv controlled school -upon
’ .
1 The research described in this paper was supported by the National
Institute of Mental Health - Grant No. MH 19516 wunder the direction of Dr.

Gerald Gurin, Dr. Pat.icia Gurin and Dr. Betty Morrison of the University of
Q Michigan.
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the internal Veraps.éxternal belief in the control reinforcements of the

N ) |

pupils: that is to éag the children’'s belief that they are responsible forg

+ 1

the consequences ofi&heir behavior. )

The concept of']intern.-external belief in reiﬁforcel‘nents is a major ' v
component of Rotteﬁ‘; (1954)-Social Learning Theory. Simply stated an
internal belief inlreinforcements refers to aAbelief that.reigforcements, pf
whatever happens tﬁ a person either positive or negative, is coﬁtingéht upbﬁ\
his own behavior, and a7 external belief in reinforcements refers to a beliéf
that reinforcements, aggin either positive or negative, are unrelated to oné's
behavior - “that fhey are out of one's personaloconfrol, and that the reinfo&cements
aré; instead, determined by fate, luck, powerful others, or some other phenémena
outside of the individual himself.

~

This construct has the,potenti?I to be of major educational significanée,
for if you reinfqrce a child in a positive (or negative) manner, it does nof
necessarily mean he will repeat the behavior (or not repeat it) to receive the
same reinforcement (or similarly to avoid the same reinforcement). The |
repetition of the behavi?r instead is contingent upon whethgr or not the child
perceives.his actual beh;;iof as the determiner of the reinforcement. 1In §ther
words, did the child perceive the causal relationship between hi; behavior and
the reinforcement or did he merely attribute the reinforcement to serendipity?
Since reinforcement is seen by many educators as a powerful factor in the
education of children, and there appears to be a relationship between rein-
forcement and locus of control, it is important that we become aware of the
antecedents which contribute to the developmernt of locus of control and the

relationship of these to the total school setting.

Little research has been done in the area of antecedents to locus of
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control but Rotter (1966) suggests that it is a generalized expectancy in
adults that has resulted from B pattern of reinforcements.’ |
Katkovsky, Crandall and f_od (1967) attémp;ed to discover what pattern
of reinforcements lead td the ;evelopment of which kind of locus of control.
These researchers usiﬁg subjects Between the age of 6 ye:rs 10 mo. and 12 yrs.
5 mo. correlated an drally administered Intelle;cual Achievement Responsibility (IAR)
scale to ratings of a home visitor observing the mothers behavioral interactions
with her children. They fﬁund a correlation between a §upportive warm praising
environment and an internal orientation, and g»correlation between dominance,
rejection and criticism with an external orientafion.
Davis and Phares (1969) also viewed parentai interaction as an antecedent
to locus‘of contr >l utilizing a technique which required college students to
describe interaction with their'pareafs in retrospect. Although they found no
significant relationship between parental locus of control and pupil locus of
control they did find a relationship similar to the one reported in the above
study, in that, pupils who were internal described their parents as having shown
pdsitive involvement and consistent discipline, whereas the ;tudonts who were
classified as external reported their parents to be more negative and rejecting.
Another very interes;ing study which was done by Gurin and Epps (1966)
suggests that the teacher is also a potentially significant force in influ-
encing the child. Using black college youths, they found that the students
from lower income families were significantly influenced by non-family figures,
particularly their high school teacher, to go to college. If students from
lecwer income families are significantly affected by their high school teachers “

on this variable, it seems logical to ask the aquestion how important then is

the teacher as a model for elementary school children of - lower income families?
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The teacher perbaps ia a more critical or as critical an anteced;ht to the;
development of locus of control than are the parents of these children.

The educational significé&be of these studies lies in the/éséumption that
there is a relationship not onl;\bstween parental behavior and reinforcement,
but also between behavior and reinf;rcément of significant'others of whom the
teacher plays a major role. Both of these factors were important in this
sébdy because the parents could be seen attémptiﬁg to influence what happened
ﬁo théir lives through their attempt t& organize a school and exercise conitrol
in the policy making aspects of the administration, and because the teachers
of fhe school ﬁerg selected because they appeared to h;Qe ideas similar to
those of the parents and consequently it was assumed these would influence the
children from the Community School.

"Many studies have also been done which relate ethnic group to locus of

-

t al., 1966: Lefcourt-

control and social class to locus of control, (Coleman,
‘and Ladwig, 1965: Battle and Rotter, 1964). Each suggests that when comparing
blacks with whites, b}aqks are more external than are whites, and when comparing
social class, the lower the socioeconomitc group the more external. This study,
however, attempt$s to control for both social class and raco:.

Another significant reason for looking at locus pf control is that there
appears to be a relationship between internal-external control co school success.
and achievement. Several st;dies have suggested this relationship to achievement.
In ore¢ such study by McGhee\fnd Crandall (1968) using students in both elementary

and high school grades, an Intellectual Achievement Responsibility scale was

administered to cach child. The researchers then compared the IAR scores with

- course grade and achievement test scores. Their data indicated that students

who were described as internal received both higher grades and higher achieve-

,
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"ment scores. They also found I-E to be a better predictor of‘cour;e grade: /

. "~ than the’achievement test séores. They found sex differences with high acﬁiﬁving
" girls consistently more accepting of both success and failure situations While

high achieving boys were more accepting of failure situations. g;

i

Bartel (1971) also obtained similar results using Bailer's Locus of Cbntrol p
scqle with pupils in grades one, two, four, and sixf She found pupils ig,the
'é};st twotgrades not significantly different in locus of control. This,
however, related to a study by (Crandall 1965) Qﬁich found locus of conirol to
:be measurable by 3rd érade but not earlier. Bartel, however, did find a
significant relationship between internality and achievement in pupilqﬁin
grades 4-6, , |
Crandall, Katkovsky, and Crandall, (1965) using a sample of 40 first,
second and third graders also found a significant relationship between achieve-
ment and fnternality. They additionally reported sex differenées_yith boys
expressi-g riiponsibility for their own intellectual achievement during ¥ree
~play time.
) Epps (1969) using a sample of high school students also found a signif-
icant relationship between internality measured by the Personal Control
section of the Mﬁltidimensional Internal-External sé&le deleoped by Gurin ’
et al. (1969) and the IAR and academic ﬁerformhnce as measured by school
grades and vocabulary tests.
Morrison (1966) again found similar results as the studies previously
cited, She used the Children's Internal-External test which 'she developed
by modifying Rotter's Adult I-E Scale so that children might be tested on

this generalized concept. Her sample of 910 sixth graders, indicated that

greater gains in achievement were made among children who had an internal
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locus of contfol. .
» :

Another study by Hawken (1970) ubing a sample of 818 sixth.grade students

also found internality significantly éeiated to achievement. Similarly, Nagler

" and Hoffman (1971) uéing the Childrenfs Perceived Powerfulness Scale with 1200

suburban children in grades .one ;hrouéh four, found that children described as

~high-powerful did better on achievémeét tests than did children regarded as

low-powerful. - ' E L e

p

In’summary, the study of I-E canébe of use when atterpting to understand

certaim learning situations which arefeffected by reinforcement.

4
»

This particular study was conqucted in a large metropolitan'city in the
East. Two schools were included in the study; one was a community controlled

-~

school which was selected because it ;ppeared to represent many of Ehe
qualities people describe when defingng a Community School in that it was
largely autonomous of the central scﬁool system, the parents had §ignificant
input regarding the gericulum, educ;tional practices, and personnel selectibn,
and the teachers and administragorsfwere accountable directly to a policy board
composed primarily of parents. The:otger school, waich was a traditional

school, was selected because it was similar in many respects to the Community

School. Both schools had student populaiions that were 99 per cent Black.

3
o

Both were located within the same general areas, in fact, their borders were
contiguous and the socioeconomic status of the students were very similar.
The student sample consisted of pupils in both schools in grades four,

five and six. There were a total of 185 students in the Commuaity School

that were tested and 177 pupils in the Traditional School which made a total

‘of 362 pupils who were included in this study. Two measures were included



-7 -
. &
under thz major hypothesis of diffefence in locus of control because they
£
- + . ’ \

measured somewhat different qualities of ‘the total construct. The Ch¥dren's
Interﬂhl vs, External scale, generally referred to as the CIE, measures a
- generalized locus of control and contains questions on many aspects of the

child's life. The child is asked-to respond to 26 forced choice items.

Within each item an internal and an external response is included. For

o

examplé:

a. (1) Most of the time children get the respect they
deserve from others. -

b. (2) Many times a’th%ld can try real tard and no ene
wili pay atsentign to him.

Or another e*ample'is: |
| a. (1) .Most of the time, I have found that what is

éoing to happen will happen.:

b. (é) I alvays try to plan ;head--i don't depend on luék.

The other instrument that was used in this studxﬁwaé the Intellectual
Achievement Responsibiliiy scale knowﬁ as the-IAR. T;is instrument meas;res
lbcus of control specifically related to acé&emic situations; examples .of .
questions from this instrument a¥e: |

When you read a story and can't remember much of it, is it usually

A. because the story wasn't well written or
B. because you weren't interested in the story
Another example is:

When you learn something quickly in school, is it usually

A. because you paid close attention, or
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;. because thé‘teacher°explainéd it clearly
'HE;ch item again contains heth an internal and an extefnal response but
an interesting aspect of'this particular instrument is that it records data

for respousijtlity not only in success situations but also reépoﬁsibilities

for faidyre #4tuations.

The data from both instruments were analyzed using a 2x3x2 analysis of
variance (school by grade by sex). School was the only effect to be hypo-

thesized, however sex and grade were also hnalyzéd in order to make com-

parisons wi;h the findings of other researchers in the area.

N
Table 1 gives the summary of the analysis of veriance for the CIE.

I;yindicates that the pupils in the Community Schooi were signiffkgntly more

iﬂternall(p<<.01) than were the pupils in the Traditional School. Grade and

sex differences were also found with girls.being more internal than boys and

sixth graders more internal than either the fourth or fifth graders.
_l:insert Table 1 about heré:] -

It is very interesting, however, in that on the Intellectual Achieve-
ment Responsibility test there were no significant differences found between
the two sczools. See Table 2. The pupils in both schools in this case scored

' [:insert Table 2 about heré:] '
internglli éhd this seemed to indicate that rerhaps the pupil§ in the
Traditional School, were receiving samewhat dichotomous reinforcements. 1In
academic situations they were receiving reinforcements which indicated that
if yoi: do your work and try hard you can succeed and if you don't do well

tt's your own fault. Whereas in generalized situations they appear to feel

that they don't receive reinforcements related to their own efforts.
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Although no significant differences were fodnd_Sétween schools on the IAR,
grade and ée;‘differences were found to be significant. Sixth graderg we;;
moreAinternal tha; either fourth.or fifth graders and girls were more internal
-than boys. This-re}ationshfb Ss.ﬁas beeﬂ;éfeviously mentioned also dccurred
on the CIE. . . ‘
. - , ot
To summarize, the schoql differences on the generalized internal control_
measure suggest that the me;ning of shared power and school atﬁosphere show up
~in morl éenef&lized feelings about exercising coatrol in life. Specific control
over academic success and failure was not found .to be significant and may have
had much more tdndo with specific teacher-student interactions that are not
captured by the power structure or school atmosphere differences. It is
suggested that the differences that have been found are probagly the first set
of distinctions that should be expected when community control occurs.
Future research in thesé two settings, especially where the same children
could be followed from grade four through six, should help map the possible.
chain of changes that community contrcl may spark in the children who attend

schools whére they share more influence and feel more positive about their

teachers.
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