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nearly achievéd education for*all, =nd we ;ave it within our power to

+ istic ‘improvements for the teaching-learning process.

set forth what is the most enlightened thought in the field. Vew ideas N

'aéh;eve education for each, but to do so we mush change markedly in the

.will be presented with the hope that some implementation will follow.

FORBNORD .

[y

' You may have heard recently the phrase, "Jow that we have achieved _

education for all, let us seek education for each." We certainly have

- - [

next decade and constantly examine new avenues which seem to offer real-
) ) ' -

. y .
This monograph, and similar ones which will follow, is designed to '
i

\

Py

While we will not bé advocating any one specific course or another,

we believe it to be necessary to give currency to new and viable solu-

. '/ s -
tions to some of the problems that face us in today's complex world.
s - .
Educators will £ét find spejific recipes to educational problems in this
, y ‘

brief paper, but it is hoped that-they will find meaningfﬁl and useful

ideas, directioné,*hnd procedures. From this point of view, practicing

educators, and others, should find the information.containéd in the % 3
educational monographs of considerable yalue and assiséance. Bow well

we accomwplish our'pugposegAwili eventually be for our children to witness

)
Ve

or densure. ',

[y

] } . | J. Francis Rummel
. - . ' Dean, School of Education 2"
> . ‘ _University of iontana
' . ( . Kissoula, Montana :
p] - i <
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L " AN OVERVIEW,
\‘ . , . + , N
-/ ) R, -
Theve was a time when teaching was considered to6 be a second class
N ' »

occupation to be engaged in by people who could fead, write, and cyoher

\ .
with a level ofloerfgrmance'wb;ch was little higher than expected of fhe
' Etudenfsl Teaching ggneralists wére‘expecteg to provide total instructien- °

o [

for allestudents with an equgl degreé of competency.. )

Menkind hes proved overwhelmingly.that he ,is capeble of producing

N i
®

knowledge and written material at,aﬂ unbelievable speed. OCne research
" paper indicated that over 2,000 scientific pages are being produced through-
4 r M -

e s * . .
.out the world every 60 seconds! At-this sate, education will have te
become a process Wnereby the teacher becomes ?cimmdlnator and director
of, learnlng, rather than ‘a traQQnLuter of information. Thus theestage

*
-

is s=t for new. teaching roles in learnlnp relatlopshlns and educaxlonal

<

,patterns. @he currlculum;must be personalized, individuelized, and hu- . .
. R . . B °

manized into meaningful areas of concern to the learner. The role of the

- * F
3

learner can alsa be expected to change. He will have to assume the-

~

, responsibility for a large portion of his total educatioﬁal(acquisitiOn.
po : : .

. He will work under the dir@ction.and guidance of his teachers, but on an

o

1nd1v1dualized basis whereby -he takes personal resoons1b111ty for large
-

. ' blocks of learnlng ‘Modern- educationgl research indicates thatdggch of

~

what is covered in today's claserOm could Ye %earned equally as well or

.

better by the btudenu working 1ndenendently .With the volume of informa-

3

tion increas:ngfrapwdly, the student ‘and teacher W111 flnd it 1mnossible .

¥ - F

to cover all the materlal, therefcre new teaching-learning patterns must
__,,E>bé considered. Team teaching orovides a hor izontal orgénizational,pattern

for individualizing ijnstruction. ' . L
4 : . N ’
N . - .
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With the heralded knowf&dge explosion of the space age exnected to’

continue at gh accplerated pace in the future,-a redenWOyment of rhs1ruc-

Ind

tional staf{f members into teaching teams As recommended. For the pur-

nbses of this paper, team teachlng is defined as ". . .uniried, yet diverse,
B . .
direction of learning activities by a committed coalition of thoughtful,
nl '

dedicated persons. This definition assumes team membership of certifi-~

- LY

cated and non-certificated persoﬁhel,\iif?n%ng and working together to

. .

provide optimum instructional ovportunities for each student. Team member-
. A T i
ship may vary in terms ot types and numbers of pcrsonnel (usuallJ three
* s h ' . <& \._,5 b

to six members): however, it is essential that each member be working in
. k %

~
P

his area of gréétest knowledge, competence and skill. Membershin in a

" constant team implies that the roles of individual members are constant and

f . \\ . ¢ . ’ . . L) . . . .
s0 is team membership. Fluid teams imply a change in individual member
roles and team membership depending on the instructional task.
o 3 !
. Team membership pousitions for hoth constant and RAluid teams may .

. include: ‘team leader, mastér teachor, teaching specialist, intern,

nstructor cssistant, paraprofessional aide, clerk, secretary, resource
1 . '

/ personnel, commupiﬁy consuvltant, student consultant, guidance ‘personnel,

librarian, auxiliary personnel, and supoort personnel as deéfined by John¥on

) ) ‘\ . o~’

and Hunt. . ; - .

A ' ,

lRobert H. Johnson, Jr., énd John J, Hun%, Rk for 78 amn Teaching
(Minneapolis: Burgess “ubilshlng Company, 1968), ». 2.
b

2Ibid., Chapter 1, »p. 1-10,

»

w
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" TEAM ORGANTZATIONAL PATTBRNS
Lo .. - .

-

. Team membership end organization should be directed toward improved

L
¢ -

instruction and’may assume varying natterns. -It is anparent tnat the
“tendency toward special.zation encourages team innlemen' ion o7 the unit

i

approach to instruction. -
. ,

. Dual Teaching Team ,

Du%;~teaching refers to two-teachers instructing one group of stu-

- -

dents. A favorable .climate for ddal. instruction may be in the field of .
. o ~

2 ! .

primary reading whereby & variety of teaching #necialists dnd flexibility
of time, spabe, and student numbers may be incorporated to ernhance the

learning process. (See Conceptuesl Schematic A). .

Cocperative Teaching Teamh >/(

: : LY ( -
- Comperative ‘teaching is probably the most pppular form of team teaching

in terms of actual usage. This modified teaming usually involves two

€

teachers who combine and/or switch classes or grouny of students for

[

{ ‘ )
particular learning opportgpities involving specialized instruction; for

. . . .
examvle, at the elementary level: (See Conceptual Schematic B).
' . ¢ » N
Teacher A ’ . Teacher B , :
. Snecializing in: | * .Specializing in:
. Scierce : - Social Studies
\ Mathematics ’ . Language Arts

. ' Depdrtmental Team
A Y N )

. . v .

A devartmental team consists of memlers from within the same department,

* B

but who probably have'special talents and interests which can be advan-

,

' tageously implemented in specific learning situations. Within a history

-

t . - - L

s ! - . 5

1
PSS
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A , ' ’ . :
department, there probably aré teechers who are "buffs" of particuler
events or periods. Usually these "bufifs" are prepared to do &n excep-

tional Jjob of instruction within their smecial iﬁteiests“ An- examn1e

may be a teanm that is, organ;zednfor longitudinal or chronological study
of’h&storiqal concents involyiqg cagse anq effect relationships.»—Indi-

5 L vidual team members will be responsible for énecifiea periods of time
wiﬁhin"the_;;\hat‘?L the total‘lnetructzonal prograﬁ, that is, one team
member may be responsible for eanly e(nlorgtlon and colanize+1on of the

New World, another staff member for the development of a ﬁewiy.organized :

/ N

and established go&ernment a third team-membcr for emergence of a

recﬂgﬁlzed and acceoued gountry. (see Concepfual Schematic-C. )

— . Intradisciplinary Team X .

L

o . .

. 4- An intradisciplinarv unit nertaining to the Korean Conflict might

include the following departments within the social studles dlseinllne-

1) history, . ) economlcs, 3) geogranhy Team members spec1ali21ng in

H

these' three related fields of. study provide the core of:this intra-

i

disciplinary team., (See Corceptual Schematic Q.) ' . | ‘

R f .
( . o [

'Symbiotingeam

An example of a symbiotic team, ome whicly involves representatives

- : ‘ ’ - ; )

_of disdimilar groung working closely together, may be a teacher, community *
- - o ‘ -~

a.de, nurse, dentist, and'a_resource student cooperatively engaged in
a unit on dental hygiene during National Children's Dental Health Week:

(See Conceptual Schematic-E. ) .
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‘the needs of specific learning situations. Each school district, and

5 ’10

3

. ‘Intérdisclnlinari;geqé

A unit on World War I is typicelly presentdd exclusively by the

v . ’

higtory department It is suggested that facets of the tetal unit be//

presented by team members who are most canable in specific parts of the

‘.\program,“such as: economics, history, and geography by the social studies

staff; literatureé, speech, and composition by the language arts teachers;

,d}ema, masic, and art by the fine arts department; and clothing, nutritioﬁfl

'Aandfhcme envifonmnet by the staff assigned'%o home economics. Fnliowing

& )

this format, teaching sneqialiste from different dzsciplines can’ orovide
!
depth and bresdth "of study in a coordinated plan of instruction guided

by previously established behavioral objectives. (See Conceptual Schemaiic F.)
. .. ’ ) ‘ , . ;
—> ' : Multifarious Team °

A multifarious team crosses grade and subject lines as illustrated

L

by a team-unit approach to conservation for middle school grades 6, 7, -

: v . : oA
and 8 involving teeching svecialists in science, social studies, mathe- %

Kl

matics, and language erts. (See Conceptual Schematic G.)

i .
} . . ’

The above ¢efined patterns of “eaching teams are designed to provide
: ) // ' -~ ‘ :
staffing suggestions, dnd 11lustrate roles to be played by team members, '

and te provide points of departure for development of variations to fit

v

even individu# schools,‘sheuld develop specific progrem patterns which
will contain some degree of commonelity with other program patterns, but

also proville for unique individual characteristics common only to ﬁﬁat'L/
s . ' . ' : ;

-
+
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1

particular setting. Obviously, p<rsonnel, resources (human and material),
. .

facilities, and other program ingredients must enter into propbsed

instructional programming. e ! L

Implémentation of team teaching providee increased opportunities
for various sized groups to be utilized for irnstructional tasks which
do not require traditional s1zed classes. Although there is little
researgh which indicates that traditional sized classes are optimal,

there is considerable.evidence to support indepéendent study (students

working independenﬁly under formal or informal supervision of team -

‘ members with opportunities to interact with peers when desirable),

inguiry or small greup study (ranging from two to twelve or fifteen
stﬁdente, and everagiﬁg eigh; to ten), and large group instruction
Onuliiples of iﬁQuiry or smalli groups). Of orime concern is continued
recognition and acceptance of the contention that group size islsecondery
to the instructionel:task; therefore, independent study, inquiry or small

group, and large group study refer to types of instruction, not to

. ~numbers_of students.

While Beynon3 has stated thére is no ideal or optimel location for
students to narticipate in independent study,-Trumph'has listed locations
including libraries, resource centers, formal study areas, conference

areas, and relaxation space as'being conducive to independent work®
. H ) o R 74
S v .
3John H. Beynon, "Facilities,  Equipment, and Independent Study,"
Independent Study, Bold New Venture, 10:166,.David W. Bergzs, III and Edward G
Buffie, editors (Bloomington:  Indiana Uhlversity Press, 1965).

hJ Lloyd Trump, Associate Secretary, Natlonal Association Secondary

Schdol Principals %ﬂgg&i:;ton, D.C. )
‘.~ \..

LS
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Indepdndent study providés opportunicies for students to pursue depth.

and breedth of study guided by special intérqsts, recognized needs, and’

developing talents. ) (

Inquiry or small group’techniques have been deveioped to a
sophisticated, yetifunctiongl, level by Glatthorn.? Verbal descrip-
tions and schematié_designé graphically depicting‘various types of

/
inquiry groups and the rnle(s) played by participants establish the

- variety of teéhniques used by leaders (students and teachers) to

elicit the interac%&oﬁs, reactions, and résQonses according to the
jdentified prdblem(s)~being’discussed.‘ Specgfic patterns for small
gréupings have been classified as: 1) task oriented, 2) brainstorming,
3) hueristic, L) didactic, 5) tutorisl, 6) discursive, and 7) Maleutic

3
or Socratic. A selected technique may be used in isolation or in

combination with other techniques to arrive ‘at stated objectives.

Le o3

| Large group‘fhsﬁruction may be used for orienfation, providing
comméﬁ information, entertainméht, pacihg, timing, éequéntial presenta-
tion;; gnd eValuation3 as..well as to satisfy ﬁn{gue locgl recuirements.
Space accommodgtidns aften present.a deterring factor-in implementing
large group inst;yction;‘hqwever, nost physical facilitie§ do cantain
gymnagiums, cafeterias, study halls, auditoriums, or other space which
is adequste for.ﬁhié type instruction. Many schools have intercommuqi~

cation syscems which,can provide for 1argé group instruction even ihough

the totel participating grouy;, may be nhysically segmented into classroom

‘sized clusters. The usé of closed circuit television can provide large

group instruction to cluster grounps of students.

SAllen A. Glatthorn, Prircipal, Abbington High School, North Campus
(Abbington, Pennsylvania), "Learning in the Small Group."

%p
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Team pianning is such ' vital part of the success of team teaching
that it should be scheduled regularly during the schooi day. Individual
staff planning and preparation periods have become an accepted facet o

of the traditional eduicational setting. The time has arrive& when team
\

~

planning and preparation time must be‘recognized and made available to

staff members. . \
. 4

: \
A major pitfall of team teaching is that it may have &\Fendency

to become "turn" teaching‘whereﬁﬁ/the instructional staff may not be
- & |

capitalizing on individual and collective strengths, Staff members

must have the opportunijies to serve ﬁﬁ their areas of greatest

knowledge, skill, and comnetence. For examgle, those staff members =~ = ¢
. ‘ ,

who perform best witl large groups should be assigned mejor responsibility
S:for this portion of the total team commitment, just as other staff
_members who relate well to small groups or to students on an individu-

alized basis should have“this as their vrimary responsibility.
, A :

While it is recognized that team teaching “s but one approach
. - -

(generally a horizontal‘pattern){to'redeploying educationél staff and
E . \
other nersons committed to impro&ing instructic'., it does comstitute

a vital cog in the total machinérx of individualizing learning. It
N \
prov%ges a [unctional, realistic approach to adequate guidence and

_coordination of the learning procesres particulerly when implemented

gith flexible‘scheduling and continuous progress desigrs.

7
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