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To hold the public school accountable fcr outcomes that are.
$ ' w L

contingent on variables over vhich it has little or no control is un-

reasondble{  On the ‘contrary, cach. and every member of sodiety 'is responsible o
o to some degree for the successes and failures of our schools ahd, therefore,

each is reciprocally accountable to the other(s). .

Colleges and professors of eduéatidn-a{e'certainly not exempt from

-
. . N .

N
&

-y“ o being held accouptible, The purpose of this paper is to-.consider several - .
' implications that art raised when we vho are in the teacher education

":i .' business ask uuréelQés the question, "low and . for what ‘@re we accountable?"

. At the risk of oversimplification, avsingle, oompfghensiVe_reSanse qf~f/

to this quésti@ﬁ ﬁight'ﬁe that we qho af; in téachef eduéatioﬁ are really

\l.accountgplé fb; péw efgeétively wé are able to translate anﬁ;make use 6f Ve
x Iy .o ' . , - o

‘'vhat we know at a given time about learners and how learners learn and about '

~ : o

teéchers and how teachers teach. -~Couched in slightly"d{fférenﬁ terms, in

the final analysis, it may nct be so mich a matterwofxprecisely what and how
_ pLe ; _

4

nuch we know about’ learning and teébhing as it is how well'we put this . },

»

knbwledge to‘pfacticél use,
./l ' ' . » ) . . ’ ° : ‘ . . / ) .
Perhaps this notion can be more clearly demonstrated when. illus-' -
. -@ . N . e i -

v

. trated by several suggestions for maximiziﬁg our: future efforts in the Ei

o ’ \\\J

" MApe of Accountability.h s o Y A - - o ‘

ST . SUGGESTIONS. FOR MAXLYIZING OUR EFFORTS o T T

- The ouEgoqgsigi‘Eﬁblic education,,for wnich ighig‘gg te held

. 3 ; .

. B o - A : ' .
accountable, must be identified and desecribed clea%l%ﬁig terrs that can

gé reasured. Until this problem is resolved, we will likely continue to

2

dissipate much ofiéﬁf power and enerpy. In the dbsence of realistic, clearly
'!_ ’ ‘ .. '“ 5 o, : . - . T - : ¢ T- .
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defined poals, the publicé school will probably remaln unable to~mobilize

- Lo ¢

itself to.bring full power to bear in those areas of learning where it.can .

* . ’ . . A o .
hdave greatest impact on students and society in general. To modify slikhtly,
. . ' c 5

- . — ' . N P . :‘
an earlier statement, it could very well be that we already possess

[

sufficient knowledae concerning the mechanics of both learning and teaching
- to lmprove significantly ohf'results in schools today, if we could but
identify and concentrate our efforts on those specific areas of learning & .

4 . ‘ ’ .
over which the schools have reasonable control-and, herefore, reasonable
: . . ) . w O, .

N

.-

0
r

chances for success. This c?ntgntion is supportéd by & speculation that
o f s . . . | - .
success in teaching children

o N

today's échooi“is probaBly meeting with preater
to fead (vhich,is basically a cognitive skill) thap it is+in teaching.
& \ T . e . . . S . -

. '

children to be honest (which is essentially an affective learning). Once

2 .
-

: ,) again the overriding'iésue here is whether or not the school should be

a

accountable for fosterinp learnings which fall in the areas of values,

atLitudes, and éhe like when {t exercises so -little influence over the early,
. ’ i R » ) 5 . - ‘ //-\
formative develdgprmient of the child prior to his enterinpg- §chool.

€

— P ~ s
Specullations and observations.of this sort naturally lead us to .

consider thesexﬂentZto which the parent is accountable-first to hiz child
! ' . ] g - ) _ ' _
and, "in turn, to’ the®school. . . -~

The opgrational definition of teacher education should be broadened
T i - ra T

A g o < e ' . ) - ":
‘to include provigions for trairning parents. as.teachers. A supgestion of

. this sort is prom%ﬁed by ax obvious geed for béttef control over the Kkind
. - 4 X . °

‘ ]

and quality of child that comes tp‘séﬁool. “ Fesw willfargue_but vhat the

<« first five years of a child™s life are perhépé th% most_brucialiwith respect
P _ g A _ cructaz w2
to his further development in the' arezs

of a value system, attitudes, basic

3

e . Lo . . .
psychomotor potential, etc. Yet, the irony of the situdtion as far asg the
4 . - - L .. i . ’ ‘ ’ . v i
, oD _ - o . ‘ c .
\‘1 ’ . 4 ' ' " - - )
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. accountability issue‘is’ concerned is that, as’of now, the scliool has almost
no direct influence on the development of the ‘young -clilld in such matters.

. _ , .. -
. C . o }
The child is almost entirely under the influence of the parent during these

mosticrucial years prior to enthging school. RJith this inevitability in
P g - ) . ' o . o L
S mind, we should take immediate and definite steps to make parents acutely
.. 1T 'q - R . e ;\ 3 . . » . . ‘
aware of their awesome responsibility and to prepare them properly to assume
e - . _ . o . s
it &ith.resolve'and commitment .and ultimate successﬁ. It is not-beyond the
o
G 2 - . - o

realm of reality to ass ;umé. that parents can be prepared to worl effectlvely

S

,with theilr own younp childrendn the home. %ssontial]y, this would enta11

+

o transratrnr what. is alreaoy knoquabout the young child and how he learns -

in terms that'can be understood and put to use by parents.. With proper .

b
modification, such -an assignment could quite-adequately be handled by .

»

teacher education progra that are alread escabllsbed and underwwv.
@S Y

]

Certainly, even the most modest galns that could be. effected in the

! ’ ‘ ] " °

improvement of the intellectual affectlve and psvchomotorJdevelopment of

a child as a result of such efforto woulc indeed pay off handsomtly ln K

LR

’

dlvidendsxlate* on uhen he enters and paqses on throuph.the prlmc scbool

e . A 4

<
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| To oummari&e thls p01nt, the present fecilltlég and potenL1a1

' resources of our: existlng tuacher educatlon operatlons sHould be modlfled
J . {Lv
apprppriately in ordgr to-be made reédily,availahle to parents so’thac they

- L3
Y . . . -

- S #
.- ‘can be prepared to be effective teachers of their young children, in their

o . own home, during the firsﬁ, crucial years of life.

’
-

¢ L . -Proprams for tbe prenaration f g_echers snould be modlfled S0

Vo that they are eonducted'almosﬁ entirelv within the public school settina.'

'Assuming’that we can agree and establish the outcomes of :E&gation for which
. . _ - - - ~ . :

Q » o i . s -.‘- - .
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o~ . the publidJscbbols are to be accountzhl? -dnd these in clearly stated texms

! . r

that céﬁ Bé.ﬁeasured?“tﬁe taslk of 1dentifying and spelling nut the sIfillc

and competencies of teachers tiat are required {n,Ofder to reallze the

-

'established outcomes fs greatly facilitated. ‘Moreover, once identified and
. L . . . . . .
des crlbed the skills end competencies necessary for effective teaching

will essentially be the same for beginning as well as for. experienced -
L S % . :

. teachers. WNo longer will there be the need %o make a distinction between,
) . , . " . . . ’ N e ' )
the requirements for preservice and inservice tedchers. Instead, we can .
R . ! 3 \ .

. think in terms of "beginning” and "experienced" inservice' teachers, This

.should result in the ‘role of the professor béiﬁq mere clearly defined. How.

-~
,Q._..

= .
< it Uill be possible for him to-work w1th groups .of teachero wbo are worllng
1] " . ,‘ /"‘\ .

@ouard mastery\of'common skills.ahd competeqcies, but. at differenthtages

S

,of experience ard development. -\ - . -

2 ' . '

A

- e ‘ A e . .
. - . ) . . - - I . .
. In most instances, teacher training experierces of this sort are

» - better suited to on-the-job conditions than they. are to the microteaching
. or ndcrosimulationftype'egperiences that are now cbmmonly pfévided ont college
campuses . ‘In programs of this type, the beginning teacher education student

can be placed off campus immediately xhere, from the sbart, he, can be an
o intepral and actlvc parciclpant in the ongoing public school pro?ram. And

L'% '.1'5'-k perhapa of equal 1mport the profesaor by nece551ty will be 1nvolved in

2

the school‘settiug where teaching and 1earning are taking-place hnd wvhere

t . .- . . f
. -

’ related problems avise and can be studied. ,  * L '
: . . ) . . . . . “Q .. : . ‘.' . ) .
Teachers should be able to assess their own teaching behavior in

-

w=6¥rder that they can be -accountable -to themselves. It is open to debate as

to just how helpful outside criticism of a teacher's teaching effectiveness

te g € c ; - :

D ‘ ' L -~ - ' i t
' 15§ to-that teacher. Even under the most relaxed circumstances,. analysis

-
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and cgiticism.of another tends to produce.a. certain- amount of threat and/or

. Ea

;o negative feeling., Furthermore, an outside observer can only be present ¢

occasionally to observe 'and tHen for sho?t.periogs of time. However, the
* teacher is at the center of the learning situation, making decisions nearly
all of, the time, Therefore, in the final analysis-the success or failure
. . ’ - : .

[y

-

of the whole educational undertaking is ultimately dependgnt upon the

b

integrity and competence of the individual teacher.". - L

When a teacher is clearly avare of whﬁt_he is expected to do”and

' . . o '

when he is properly equipped to monitor and measure his own teaching

©

behavior, he is then in an excellent position to assess and evaluate his .
3 ~ - . - . .
- . B a N . ‘ . - , .

own teachinp effectiveness along with his owvm propress. - It seems to turn

] . . ' . B
out that, as a teacher becomes more competent, he tends to gain cenfidence.

And as confidence grows, so does competence to where the two cenditions
. _ . . . .
i . . . N . \
- seem to stimulate and promote each other in a kind‘of cycle. The teacher

finds himself i. what might be termed a '"competence-confidence syndrome.’

.
L

IN SUMMARY:

1. Colleges énd7professorslof'bducaticﬁ have certain obligations

>

to the public schools and for these tley should be held accountable.
' 'y . s o ' ;
5 2. We must translate and put to best use possible what we .-
' ’ ' - ¢ -

-* currently ¥now. about learners and how they learn and about teachers and

how they teach. - : L . i
. . . . ,

N

3§. Teacher edication programS‘Shouid modify\theif bases and modes.

. of obefgkion t6<prgvide traininé experiences for parents of young children.
o ST e . '
, : : : L - : .t
Any gains to be realized by parents working with their own children, in the

-

: o ) L s ‘ & “,
. home, during the first five years of life will pay off préatly later on

U ) ) . . >

a

in schooli . A . AR ' '
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4, Teacher education programs should be modified such that most

of their experiences arce conducted within the public school setting, making -
. ‘ g

maximum use of its facilities .as well as its tcaching and-administrative

~ ¥ .
. .

staff. ' | . e “
’ © 5. In the fimal analysis, the success or failure of the

educational program is dependent on the integrity ‘and competence of the

-

‘individual, classroom teacher. Therefore, he must be placed in a position

F
where he can be accountable to himself.
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