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HOW CAN WE PRESERVE OUR SECURITY WITHOUT SACRIFICING OUR ESSENTIAL LIBER
| | INTRODUCT | ON

This unit is part of a course entitled '"Value Conflicts and Policy Decision
of the units in the colirse has been chosen also to fit the theme of Challenges t
racy at Home and‘Abroad, : ' -

This unit focuses upon a problem: the seeming value conflict between indiv
and national secuirty, The issue is perhaps the most important issue in all gov
conflict may nct be so clear-in a democracy in which the desire to preserve nati
ity involves the desire to preserve basic freedoms. Still, the issue arises con
the people within a democracy face new problems and make specific policy decish*
as cttizens must learn to make decisions about problems when the issue recurs,

. The format of this resource unit clarifies the relationship among objectiv
teaching procedures, and materials of instruction. ’ %

1. The objectives column on the lteft hand side pf’each page answers the qusg
~ Why should we teach this content and use these procedures?

2. The next column presents an outline of content. [t answers the question
What topics should we teach?

3. The procedures column, found on the opposite page, ansers the question:
How can we teach these objectives and this content?

4, The materials column on the right hand side of the.page answers the que
With what materials can we teach the objectives and content and handle
" procedures?

The objectives column identifies transferable generalizations, not just si
positions about the Communist Party, other far left groups, far right groups, o
versive measures, The outline of content identifies information which can be us
teach these generalizations. However, it should be clear that such information
be used to teach important propositions about extremist groups, ciwvil liberties
jures t.o curb subversives,
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INTRODUCT 10N

nit is part of a course entitled "Value Conflicts and Policy Decisions." Each
s in the course has been chosen also to fit the theme of Challenges to Democ-
e and‘Abroad. . :

nit focuses upon a problem: the seeming value conflict between individual rights
| secuirty, The issue is perhaps the most important issue in all government. The
y not be so clear-in a democracy in which the desire to preserve national secur-

s the desire to preserve basic freedoms, Still, the issue arises constantly as
within a democracy face new problems and make specific policy decisions. Students
must learn to make decisions about problems-when the issue recurs.

rmat of this resource unit clarifies the relationship among objectives, content,
ocedures, and materials of instruction,

objectives column on the left hand side of each page answers the question:
; shoulid we. teach this content and use these procedures?

. next column presents an outline of content. It answers the question:
it topics should we teach? :

» procedures columh, found on the opposite page, ansers the question:
v can we teach these objectives and this content?

, materials column on the right hand side of the page answers the question:
‘h what materials can we teach the objectives and content and handle the teaching .,
ycedures ?

jectives column identifies transferable generalizations, not just singular pro- -
;bout the Communist Party, other far left groups, far right groups, or anti-sub-
ssures. The outline of content identifies information which can be used to

: generalizations, However, it should be clear that such information can also
teach important propositions about extremist groups, civil liberties, and mea-

irb subversives. '
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Some of the teaching procedures suggest discussion questions, These q
cate a general approach to discussion strategy: the teacher might begin a)
questions in tlic expectaticn of leading to broad issues, or b) with broad,
questions which stimulate further examinatior, The procedures do not list
tions to bé asked, nor the exact order of asking them, Suggested discussic
indicate only types of questions and more particularly types of questions w
used to introduce a discussion, Teachers and students must pose additional
modify those suggested as tle discussion develops. Teachers should keep co,
mind the central importance of helping students to identify value conflicts
illogical thought, and those factual questions which need further investiga

The materials column cites highly useful and commonly available materi
not include all the materials which could or even should be used. = A compre
liography can be found at the end of the unit, At times the materials colu
that certain exercises, useful quotations, heipful information, and so on c
in the appendix at the end of the unit, At other times the column refers t
Readings,collected and arranged by the Center and bound separstely from thi
Some other mimeographed materials referred to were developed independently
by the Center's staff members and loaned for use in the course even though
being placed in the public domain; they are available from the Center.

S

Since this is a resource unit, teachers should select and add procedurs
most suitable for each class, Teachers are not expectec to use all of the !
cedures, Indeed, they could not do so in any one class, The factors to be
making such a selection are suggested in the.overall quide to the twelfth g
However, several points which are crucial for this unit are worth pointing

1. The avallability of materials must influence what teachers select fi
The bibliography includes a lengthy list of materials, a number of which ar
The out of print materials have been included because they are highly usefu
many of them are still likely to be found in school or local public librari
shoul. survey such resources and urge pupils to use the local library., How
have to adjust some of the procedures if there are not enough materials for
The body of the unit contains a suggestion as to how to handle the unit if q
scarce, The tcachcr shou'ld try to obtain more of the materials for another
a publisher may at some time preparec a book of readings containing abridgem#
important out-of-print books,
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[e of the teaching procedures suggest discussion questions, These questions indi-
feneral approach to discussion strategy: the teacher might begin a) with specific
s in the expectaticn of leading to broad issues, or b) with broad, controversial
s which stimulate further examination. The procedures do not list all the gques-
be asked, nor the exzct order of asking them., Suggested discussion questions
only types of questions and more particularly types of questions which cen be
introduce a discussion, Teachers and students must pose additional questions and
hose suggested as tke discussion develops. Teachers should keep constantly in
central importance of helping students to identify value conflicts, assumptions,
l thought, and those factual questions which need further investigation,
materials column cites highly useful and commonly available materials, It does
ude all the materials which could or even should be used, A comprehensive bib-

v can be found at the end of the unit, At times the materials column indicates
tain exercises, useful quotations, helpful information, and so on can be found
ppendix at the end of the unit, At other times the column refers to'Selected
."collected and arranged by the Center and bound separately from the unit itself,
er mimeographed meterials referred to were developed independently of the Project
enter's staff members and loaned for use in the course even though they are not
aced in the public domain; they are available from the Center.

-

ce this is a resource unit, teachers should select and add procedures which are
table for each class. Teachers are not expected to use all of the suggested pro-
Indeed, they could not do so in any one class. The factors to be considered in
ich a selection are suggested in the overall guide to the twelfth grade course.
several points which are crucial for this unit are worth pointing to here,

‘he availability of materials must influence what teachers select for this unit,
rography includes a lengthy list of materials, a number of which are out of print,
»f print materials have been included because they are highly useful and because
fhem are stil! likely to be found in school or local public libraries, The teacher
irvey such resources and urge pupils to use the local library., However, he may
sdjust some of the procedures if there are not enough materiails for a whole class.
of the unit contains a suggestion as to how to handle the unit if materials are
The teacher should try to obtain more of the materials for another year, Moreover,
ier may at some time prepare a book of readings contatning abridgements of the more

. out-of-print books,
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2, Whether students in a class have necessary previous experiences must
cnce the way in which this unit is developed., The unit, like all of the twe
units, builds upon generalizations, skills, attitudes, and content developed
courses in the Center's curriculum. For example, the eleventh grade course
units on the Sovict Union and on Red China, The first includes an analysis
ideology., Both units include a study of what has happened to civil libertie
Communist countries, |t is difficult to examine the American Communist Part
some understanding of both of these ideas, Therefore, if pupils have not st
content in the Center's eleventh grade course or some similar course, the te
need to spend time developing such ideas at appropriate places in the twelft

~ Such places are indicated within the body of the unit, If only some pupils
.#such ideas earlier, they can be used as resource persons to present some of
the entire class; the whole class need not take time to study the ideas in d

This unit also builds upon what pupils have learned earlier about civil
in the United States. If pupils have not studied this course or similar ide
courses, the teacher will need to expand the section on civil liberties in t
grade unit, ' : : : _

3. This resource unit expects that students will develop further a cc
large number of concepts, generalizations, and attitudes., It should be rem
ever, that most of them have already been learned to some extent through dif
in earlier courses, They are reinforced and tested further in thkis unit,

Thus all of the generalizations were part of the seventh, eighth, or el
courses, if pupils have not studied these courses or other courses in which
have occurred, the teacher will need to reduce the number of generalizations
unit., For example, generalizations related to our political system, such as
the judiciary separation of powers, and decision-making, were included in th
grade and .reinforced in some later courses., If pupils have already developed
eralizations to some extent, this twelfth grade unit provides an excellent op
reinforce and test them still further, However, if pupils have not develope
it may be wise to omit them as objectives in this unit., It is probably bett
-more; heavily upon those generalizations which are of central importance for t
problem: gencralizations 1-12, 15, 13-19 and 23 in thc list of objectives,
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ther students in a ciass have neces.ary previous experiences must also influ-
Fy in which this unit is developed. The unit, like all of the twelfth grade
ds upon generaiizations, skills, attitudes, and content developed in earlier
the Center's curriculum, For example, the eleventh grade course includes

ie Soviet Union and on Red China, The first includes an analysis cf Marxian ;
Both units inciude a study of what has happened to civil liberties in these
ountries. It is difficult to examine the American Communist Party without
tanding of both of these ideas. Therefore, if pupils have not studied such
the Center's eleventh grade course or some similar course, the teacher will

nd time developing such ideas at appropriate places in the twelftl grads unit,
are indicated within the body of the unit, If only some pupils ~ave studied
2arlier, they can be used as resource persons to present some of the ideas to
:lass; the whole class need not take time to study the ideas in depth,

Wit also builds-upon what pupils have learned earlier about civil liberties
bd States, If pupils have not studied this course or similar ideas in other
b teacher will need to expand the section on civil liberties in the twelfth

resource unit expects that students will .develop further a comparatively

- of concepts, generalizations, and attitudes, It should be remembered, how-
rost of them have already been learned to some extent through different content
rourses, They are reinforced and tested further in thkis unit,

I of the generalizations were part of the seventh, eighth, or eleventh grade

pupils have not studied these courses or other courses in which such ideas
d, the teacher will need to reduce the number of generalizations in this
xample, generalizations related to our political system, such as the role of
y separation of powers, and decision-making, were included in the eighth
inforced in some later courses. |If pupils have already developed these gen-

to some extent, this twelfth grade unit provides an excellent opportunity to

test them still further., However, if pupils have not developed such ideas,

;e to omit them as objectives in this unit, It is probably better to focus

upon those generalizations which are of central importance for this unit
wralizations 1-12, 15, 13-19 and 23 in thc list of objectives,
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A number of skills listed for this unit were to be iearned in earlid
unit is designed to review and reintorce these skills and to stimulate p
them in new situctions., For example, pupils should have developed skillg
sources of information in the eieventh grade. Consequently, it should bs
to review the skills and ‘elp pupils apply them to sources of informatio
and Far Right qgroups in this country, However, if students have not les:
in earlier courscs, whether developed by this Center or not, more time my
these skills wnich are of central importance in this unit, Pupils must §
to apply and discuss such skills throughout the unit. [t might be wise f
the less central skills objectives, perhaps those related to rea -ing, in
more tim2 to f‘ocus upon skills of evaluation,

Students will also need several important expectations, attitudes,,é
pils who have come through earlicr courses in this curriculum will have
‘varijety of reacding materials rather than to depend upon just one text.
learned to examine many different points of view and to ask question~, ]
developed, 2t least to som2 degree, certain attitudes related to the schd
This unit is expected to devzlop such learning further. However, if stui
developed such learnings, the teacher must spend considerable time in hel
rarticularly in this first unit of the course. |In any case, the teacher
ceneral classroom atmosphere which will encourage student inquiry and thg
/" 11 help pupils see the value of using much information and many points
kind of classroom atmcsphere established in this first unit is importent
study of this ccntroversial topic, "Secrutiy with Liberty," but also to {
value conflicts throughout the year,

j

L, Any unit deeling with current value conflicts and policy decisio
specific e<amples which are scon dated. Many of the examples in this unj
ing usefulness, although others can be Substituted. The teacher should :
to keep- the unit up-to-date by adding content about new extremist groups
data about old groups, and content about new measures taken or proposed
s@curity. -
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¢ of skills listed for this unit were to be learned in earlier courses, This
pined to review anu reinforce these skills and to stimulate pupils to apply

o ituctions,  For example, pupils should have developed skills in evaluating
1formation in the eleventh grade, Consequently, it should be relatively easy
> skills and 'elp punils apply them to sources of information about Far Left
c groups in this country, However, if students have not lesrnad these skills
:urses, woaether developed by this Center or not, more time must be spent on
Jnich are of central importance in this unit, Pupils must have opportunity
digeuss such skills throughout the unit, It might be wise to omit scme of
+al skills objectives, perhaps those related to rea -ing, in order to provide
“ocus upon skills of evaluation,

vill also need several important expectations, attitudes, and values. Pu-
- come through earlicr courses in this curriculum will have learned to use a
ating materials rather than to depend Upbn just one text, Thay will have
wamine many different points of view and to ask questions., They will have

least to som=2 degree, certain attitudes related to the scholzrily values,
expected to daevezlon such ltearning further., However, if studants have not
:iv learnings, the teacher must spend considerable time in helping them do so,
~in this first unit of the course, |In any case, the teacher must set up a
v room atmosphere which will encourage student inquiry and thought and <which
bils see the value of using much information and many pcints of view, ,ine
rroom atmcsphere establisk~d in this first unit is importent not only te the
. ccntroversial topic, "Secrutiy with Liberty,'" but also to the study of other
sts throughout the year, ' .

'nit dealing with current value conflicts and policy decisions wiil include
pies which are scon dated, Many of the examples in this unit are of contiiu-
rs, although others can be Suhstituted. The teacher should maiie every effort
unit up-to-date by adding content about new extremist groups and more recent
rd groups, and content about new measures taken or proposed for preserving
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OBJECTIVES

This unit should make progress toward achieving the following:

GENERALIZATIO0iIS 6. Constitutions must have an

1. The community demands order and stability
-- goals which mg§ be incompatible with
the demands of individuals., The continu- 7.
ing attempt to solve the dilemmas of this
conflict is, perhaps, the central problem
in.all of political philosopbhy and in all
attempts to create and modify political 8.
institutions,

Z, The contrast between democratic and non-
democratic political systems may be looked
at as a conflict in basic underlying values,

3. Totalitarianisms extend the scope of poli-
tics far beyond the usual to include al-
most all aspects of life,

L, Freedom's relationship to democracy is a
close and obvious one; the organization of
majorities, the competition in goals, and
the ability to oppose which democracy pre-
supposes, all depend on a high degree of
personal freedom, 9.

5. Constitutions may contain negative prohi-
bitions as well as grants of power and
statements of relationships; that is, they
may in democracies prevent majortiy action
on some subjccts or at least slow such 10,
act son dowmn.

preter, since they are by
and nonspecific,

Constitutions change by fo
a?d by changes in custom a
tion.

Ideologies are important f
they give tc the political
answers they ?ive to ambig
and the cues for responses
that is, an ideology is a ﬂ
and cue~book.

a, People with different iq
ceive things differently

an ideological percepti
that is, where the issu
ized and not seen as rel
issues.

b. Compromise is easier whj

Individuals know the polit#
set of images and pictures
by communicators;. they rej
ages rather than to the re
people,

Democracy does not bear up
in which basic dissatisfact
social and economic instit

become the focus of politii
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eyond the usual to include ai-
spects of life,
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obvious one; the organization of
, the competition in goals, and
y to oppose which democracy pre-
all depend on a high degree of
reedom, _

ons may contain negative prohi-
; well as grants of power and

of relationships; that is, they
ocracies prevent majortiy action
bjects or at least slow such
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7.

9.

10.

Luld make progress toward achieving the following:

6.

Constitutions must have an ultimate inter-
preter, since they are by nature ambiguous
and nonspecific.

Constitutions change by formal amendment
and by changes in custom and interpreta-
tion.

Ideologies are important for the structure

~they glive to the political system, the
-answers they give to ambiguous situations,

and the cues for responses they suggest;
that is, an ideology is a guide,manual,
and cue-book.

a, People with different ideologies per-
ceive things differently.

b. Compromise is easier where there is not
an ideological perception-of the :issies,
that is, where the issues are not moral-.
ized and-not seen as related to other
issues,

Individuais know the political system as a
set of images and pictures created for them
by communicators;. they react to those im-
ages rather than to the real world and real
people,

Democracy does not bear up well in societies
in which basic dissatisfactions with the
social and economic institutions prevail and
become the focus of political competition,
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vi

a, Compromise is more easily achieved in
those political systems in which there
is agreement on questions touching upon
the fundamental social, economic, and
political institutidns,

In complex SOCIEtIes, non-governmental ag-
gregates of power or Influence may be en-
emies of freedom in that they may depr|ve
the individual of options just as surely
as government may

a. Governmeént action may help increase as
well as restrict tndividual rights,

A law or policy must be effectuated and
applled in that process the whole deci-

. sion-making and influence process goes on

14,

15,

again,

Any decision is in part a product of the
internalized values, the perceptions, and
the experiences of the person making the
decision.

The declision maker teacts to pressures
from other decision-makers as well as to
pressures from the outside (such as pub-
lic opinion and interest groups). :

a. Even those courts appointed for life
are not free from the all-pervasive
ressures of public opinlon, widely-
eld values and beliefs, and other po-
litical pressures,

The means used may make it difficult to
achieve the stated ends or goals.

16,

7.

19, Groups engaged in contin
‘the outside tend to be i

The: separation of powers
assumption of a division
functions which cannot be
reality,

a. The law-maklng functloL
by all three .branches.

b. When legislatures over
agencies, they partlcn
istrative and executiv

Federalism pays greater h
government to local diffe
omy, but it also pays the
|nconsistencaes, diversit

Not all members of any gr
like,

a. Members of any group a
.t -for varying reasons, s
nothing to do with the
ganization,

Members of any‘grdabtﬁ
of interest and partic

Members of any group
many things not relat
goals of the graup; th
about some of these
about ways of achievi

c.

They tolerate few depart
norms.
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hose courts appointed for life

i free' from the all-pervasive
Fes of public opinion, widely-
lues and beliefs, and other po-
| pressures,

used may make it difficult to
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16,

The-separation of powers is built on an
assumption of a division of political
functions which cannot be demonstrated iIn
reality,

a. The law-making function is undertaken
by all three branches, T

b. When legislatures oversee administrative

agencies, they participate in the admin-
istrative and executive processes,

Federalism péys greater homage than unitary
government to local differenté€s and auton-
omy, but it also pays the greater price In
inconsistencies, diversity, and competition,
?gﬁ all members of any grcub'gre exactly a-
ke, ' Cele o be
a. Members of any group are attracted to it
i for varying reasons, some of which have
nothing to do with the goals of the or-
ganization, '

Members of any group have varying degrees
of interest and participation,

Members of any group may disagree on
many things not related to the particular
goals of the graup; they may even disagree
about some of these goals and particularly
about ways of achieving them,

Ce

19, Groups engaged In continued struggle with

the outside tend to be intollerant within,

They tolerate few departures from group
norms,
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Countries are more intollerant of
those it considers subversives in
times of crises and threats from a-
broad than during times when they
face no such threats,

a,.

Members of a small group influence the
behavior of other members by setting up
and enforcing norms for proper behavior,

a. Social sanctions, both formal and in-
formai, are used in the process of
socualzzatlon and to maintain social
control,

The process of socialization is a con-
tinuous process; the individual acquires
new values and patterns of behavuor,
and a sharp charge in his life may re-
sult in re-socialization.

One of the major causes of factionalism.
within 2 group is the involvement of
some of its members in other groups and
organizations with competing guals and
values,

The interest group attempts to brina ag-
gregalas of influence to bear upon deci-
sion-makers by attempts to frame the pos-
sible choices the decision-makers have,
by direct influence, by education, and by
attempts to control the selection of the
dectsion-maker,
Frustration may result in aggression or
scapegoating.

SKILLS

The broad skill toward whicHh
timately directed is underli

pects
plain

1. Attacks problems

of a2 skill taught in ¢
type.

Y

in a rat

a,

b.

2,

Is alert to incongruit
problems, and is conce

Defines problem by iso
sues, defining terms,
sumptions, values invo
questions which need id
Sets up .hypotheses,
Considers alternat’

& @

Sets up hypotheses bo%
of alternative courses

Sets up ways of testin

3.

skilled in locating inf

Uses specizlized refere
authors.

L

skilled in gathering in

"of

Uses deduced consequenc
(if-then statements) to
information,
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‘jes are more intollerant of SKILLS
| it considers subversives in -
. of crises and threats from a- The broad skill toward which teaching is ul-
than during times when they + timately directed is underlined; specific as-
0 such threats, pects of a skill taught in this unit are in
plain type,

bf a small group influence the

of other members by setting up 1. Attacks probliems in a rational manner,
rcing norms for proper behavior, -

a., Is alert to incongruities, recognizes

sanctions, both formal and in- problems, and is concerned about them,
, are used in the process of : .
ization and to maintain social b. Defines problem by isolating basic is-
1. _ sues, defining terms, identifying as-
_ sumptions, values involved, and factual

ss of socialization is a con- questions which need ‘investigating.
rocess; the individual acquires _ '
s and patterns of behavior, c. Sets up .hypotheses,

rp change in his life may re- '
e-socialization. o d. Considers alternaot ¢ courses of action,
e major causes of factionalism. Sets up hypotheses .bout consequences
qroup is the involvement of of alternative courses of action,

s members in other groups and

ions with competing goals and e. Sets up ways of testing hypotheses,

2. s skilled in locating information,

3st group attempts to bring ag- .

pbf influence to bear upon deci- a., Uses specialized references to check on

-s by attempts to frame the pos- . authors., :

} ces the decision-makers have,

influence, by education, and by 3. Is skilled in gathering information.

‘0 control the selection of the

haker:, a. Uses deduced consequences of hypotheses

(if-then statements) to cuide collection
bn may result in aggression or of information,
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Reads for main ideas.
Reads for details. .

Adjusts reading rate to purposes in
readlng and to type of material read,

Takes notes on reading, using note
cards,

Adjusts note~taking to type of oral
presentation,

Draws inferences from tables and
charts.,

skilled in evaluating information.

. b Y

Distinguishes between relevant and
irrelevant |nformat|on end notes
whether that which is relevant sup-
ports or contradicts the idea to
which it is related,

1. ldentifies words and phrases which
are intended to persuade,

2, Detects various types of persuasion
devices.

Checks on the accuracy of. information,

1. Checks facts against own background
of information.

2. Checks on the bias and competency
of witnesses, authors, and produc-
ers of material,

a.

b,

C.

3.

- a) Distinguishes bet

5.

of proving statement

a) Notes whether the
hurt by opposite

b) Identifies purpos
count

c) Notes opportunit%
observe events.,

Looks for points of
agreement among WItA
and producers of inf

Recognizes differend

estimates. |

b) Distinédlshes bet
ferences, and val

ldentifles and exami
to decide whether o
cept them.

3. Checks :on the completenes
wary of
- cient evlidence,

eneralizations b

REJeCtS all-none (blac

Rejects whole-paff arg
upon further data.

Examines sample used f
is representative of p
generalizations are be
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ch it is related,
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cks on the accuracy of information.

Checks facts against own background
of information,

Checks on the bias and competency
of witnesses, authors, and produc-
ers of material.
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a) Notes whether the eﬁthor would be
hurt by opposite report,

b) !dentifies purpose in writing ac-
count,

c) Notes opportunity for witnesses to
observe events.

3. Looks for points of agreement and dis-
agreement among witnesses, authors,
and producers of information.

L, Recognizes differences in difficulty
of proving statements.

a) Distinguishes between facts and
estimates, .

b) Dlstingulshes betweeﬁ facts, in-
ferences, and value judgments,

5. ldentifles and examines assumptions
to decide whether or not he can ac-
cept them. .

3. Checks :on the completeness of data and is
wary of generalizations based on insuffi-
. cient evidence,

; a. Rejects all<none (black-white) reasoning.

b. Rejects Whole-paff arguments: and inslsts
upon furtner data.

c. Examines sample used A StUdY to see if it
is representative of population for which
generalizations are being made.
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d. Looks for causative factors other
than those mentioned in source of
information.

Rejects post hoc arguments; looks for
‘another factor which may have caused
the later event,

De ects inconsistencies in material,

Has a well-developed sense of time.

a. Looks for relationships among events,

ls skilled in organizing and analyzing

~information cnd in drawing conclusions,

a. Applies previously-learned concepts
and generalizations to new data.

b. Tests hypotheses against data.
c. Generalizes from data.

d. Having determined the causes of a so-
cial problem, scrutinizes possible
consequences of alternative courses
of action, evaluates them in the light
of basic values, lists arguments for
and against cach proposal
the course of action whicﬁ seems most
likely to prove helpful in achieving
the desircd goal or gaals,

Communicates eifectively with others,

and selects.

- -

ATTITUDES

1.

2,

3.

eralizations.

6.

7.

Communicates effectively
purpose or theme, organiz
to fit theme, and cons idd
for whom he <peaks or wri

b, Urganizes his informatior
ical pattern which fits t

Y

Is curlous about social data
havior and wishes to read ar
in the social sciences,

Is committed to the free exa
cial attitudes and data. Se
for different points of vie
tions, :

Respects evidence even when
prejudices and preconceptio

Searches for evidence to di
not just to prove them,

Evaluates information and sc
mation before accepting evic

Values the scientific metho
thought as applied to social
natural data.

Values objectivity and desi

values from affecting his i
of the evidence,
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nces of alternative courses

n, evaluates them in the light
values, lists arguments for
nst each proposal, and selects
se of action whicﬁ seems most
o prove helpful in achieving
red goal or gals,

5 effectively with others,

a., Communicates effectively by clarifying
purpose or theme, organizing materia’
to fit theme, and considering audience
for whom he speaks or writes,

b. Urganizes his information intc some log-
ical pattern which fits his topic.

ATTITUDES

1.

2,

3"

Is. curious about social data and human be-
havior and wishes to read and study further
in the social sciences,

s committed to the free examination of so-
cial attitudes and data, Searches actively
f?r different points of view and interpreta-
tions, '

Respects evidence even when it contradicts
prejudlces and preconceptions,

Searches for evidence to disprove hypotheses,
not just to prove them,

Evaluates information and sources of Infor-
mation before accepting evidence and gen-
eralizations.

Values the scientific method and rational

thought as applied to social as well as to
natural data,

Values objectivity and desires to keep his
values from affecting his interpretation
of the evidence,



2.
10,

1,

12,

135

Is scept|ca| of theories of single causar -

tion in the social sclences and Is equal-
ly sceptical of panaceas.

Feels a sense of responslbillty for keep-
ing informed about current problems,

Supports.freedom of thought and. expres- '

sion, NN _
Values prosgdural safeguards for the ac-
cused, .

Values, lnstitutions as a means of . promot-

ing.human welfare, not begause of tradi-
tion, is willing to chan?p~lnstitutlons
as times .create new problems

Has a reasoned ioyalty to the Uﬂgw hnd

deésjires to make it an everwbetter .place
in which to Itve. ' R

TR A



OBJECTIVES

A,

IS CURIOUS ABOUT SOCIAL DATA AND -
HUMAN BEHAVIOR AND WISHES TO READ
AND STUDY FURTHER (N THE SOCIAL
SCIENCES,.

Defines problem byAisolating basic
issues, defining terms, and iden-
tifylng assumptions and values in-
volved,

FEELS A SENSE OF RESPONSIBILITY +
FOR KEEPING IIFORMED ABOUT CUR-
RENT PROBLEMS.

IS ALERT TO INCONGRUITIES, RECOG-
NIZES PRG3LEMS, AND IS CONCERNED
ABOUT THEM,

IS COMMITTED TO A FREE EXAMINATION
OF SOCIAL ATTITUDES AND DATA,
SEARCHES ACTIVELY FOR DIFFERENT
POINTS OF VIEW AND INTERPRETAT IONS.,

Rejects all-none (black-white)
arquments,

The community demands order and
stability, -- goals which may be
incompat ble wnth the demands of
Individuals, The contlinuing at-
tempt to solve the dilemmas of
this conflict is, perhaps, the
central problem in all of polit-
fcal philosophy and in all at-
tempts to create and modify poﬂ:t-
ical institutions.

-1-

OUTLINE OF CONTENT

I. lmportant value conflicts and fac
are involved in controversies ove
dangers to our country from extre
about what actions if any are nee
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dispute over factual questi
a. One group of factual quej
lated to whether or not
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to nationgl security and
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OUTLINE OF CONTENT

I. Important value conflicts and factual questions
are involved in controversies over possible
dangers to our country from extremest groups,
about what actions if any are needed to preserve
our security from such groups, and about possi-
ble dangers to our rreedoms which may arise in
trying to preserve our security,

A, People disagree about whether or not extrem-
ists groups or about which extremest groups
threaten the security of our country; those
who do agree about a threat disagree about

* what actions should be taken to meet the
-~ threat,

.

"between the natlonal securi;g_

In part the controversy over courses of
action to take InvVolves ‘a value conflict
.(against both
external and internal threat) and personal
freedoms, particularly civil liberties,
Some of the acts which arouse controvers
over this value conflict also involve other
value conflicts such as human life vs, hu-

man liberty or national security, etc,

In part the controversy arises out of a
dispute over factual questions,

a, One group of factual questions is re-
lated to whether or not the different
extremist groups really are a threat
to national security and if they are to
what degree they are a threat and why
they are a threat,
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TEACHING PROCEDURES

Inltlatory Activities.

.Use some fairly recent examples of extremist action on

both the far left and the far right, Use the most re-
cent examples you can find as well as examples such as
the following, .

a, Have pupils examine a series of peace actions taken
during the Viet Nam War such as: 1) an artlcle or
picture of a draft card burner, 2) a recent peace
rally or peace march or picketing or sitdown, 3) an
article about the booing of U,S, political leaders
at Universities where they have been speaking about
foreign policy issues, 4) the McComb Anlt-War Peti-
tion of 1905,

Give pupils the same questions which have appeared on
some rccent opinion poll toward anti-war demonstrators
Then have pupils compare

or draft card burners, etc.
their results with those found in the public poll,

Now discuss:
mitted? Why or why not?
be permittcd, what do you think should be done about
the situation? (Help pupils identify value conflict

between national security and individil freeds ad placeeach
type of &tbn on @ continuum in terms ot justified action

in a democracy or action which is not justified or
which is subve-sive,
versive before pupils try to make such a scale,)

Do you think such actions should be per-
If you think they should not

(Be sure to define the term sub-

MATERIALS

Use curren
news papers
zine artic
Reader's G
articles,

See "Selec
Security F
the McComb

For an exa
during 196
in the app
nesota Pol
May 21, 19



PROCEDURES
atory .Activities.

ome fairly recent examples of extremist action on
the far left and the far right, Use the most re-

examples you can find as well as examples such as
b1 lowing, .

e pupils examine a series of peace actions taken
ing the Viet Nam War such as: 1) an article or
:ture of a draft card burner, 2) a recent peace
1y or peace march or picketing or sitdown, 3) an
ticle about the booing of U,S, political leaders
Universities where they have been speaking about

refign policy issues, &) the McComb Anit-War Peti-
n of 1965,

re pupils the same questions which have appeared on
e recent opinion poll toward anti-war demonstrators
draft card burners, etc, Then have pupils compare
ir results with those found in the public poll,

W discuss: Do you think such actions should be per-
ted? \Why or why not? If you think they should not
permitted, what do you think should be done about
 situation? (Help pupils identify value conflict
pween national security and individel freeden and place exh
b of atbn on a continuum in terms ot justified action
a democracy or actisn which is not justified or

rch is subversive, (Be sure to define the term sub-
‘sive before pupils try to make such a scale,)

MATERTALS

Use current clippings from
newspapers and recent maga-
;ing afticl?z. Also use
eader's Guide to locate
articles,
See "Selected Readings on
Security Freedom lIssues,' for
the McComb petition, '

For an example of such a poll
during 1967 see the article
in the appendix on the Min-
nesota Poll published on

May 21, 1967,



G. Freedom's relationship to democ- . b. Another group of factual q
racy is a close and obvious one; related to the effectivene
the organization of majorlties, ent actions in trying to p
the competition in goals, and the security,
ability to oppose which democracy
presupposes, all depend on a high c. Still another group of que
degree .of .personal freedom, lated to the actual effect

courses of action upon civi




2lationship to democ-
lose and obvious one;
ption of majorities,
tion in goals, and the
bppose which democracy
» all depend on a high
prsonal freedom,

b.

C.

Another grddp of factual questions is
related to the effectiveness of differ-

ent actions in trying to preserve our
security,

Still another group of questions is re-
lated to the actual effects of different
courses of action upon civil liberties,



b.

Ce

Have pupils read statements such as:'1) Epton's
speech at an open air meeting in Harlem an hour be-
fore the Harlem riots began in 1964, 2) the Editor-
ial by Jerome in The Challenge, during the Harlem
riots of 1964, 3) the statement by Carmichael dur-
ing the Detroit riots of 1967, 4) excerpts from the
speech by Brown at Cambridge, Md, just before riots:
began there in 1967, 5) pictures ¢ or articles of
picketing and sit-downs in civil rights demonstra-
tions, etc. Again have pupils try to decide whether.
each type of action is justified or not and what the:
value conflict is in this group of cases. Have them
place each type of action on a continuum showing
this value conflict (Justified action in a democracy
at one end and subversive activity at the other),

Have pupils read 1) about the arrest of Minutemen in
1966 including the reasons for the arrest and their
stated reasons for their actions, 2) the section in
Danger on the Right which describes the trouble
which résuited from charges by the right in Amarillo,
Texas and the bombing wh?ch took place in Midlothian,
Texas, 3) some recent action taken by the Ku Klux
Klan or extremist groups opposing civil rights,. 4) an
article illustrating a protest by an extreme right
group toward the sale of any goods produced in commu-

nist countries, or any other examples of extreme ac-
tion taken by a Far Right group very recently, In

‘See "Selecte

Security '~=
for the Epto
statements,

‘J:,;.
i

See "Selecte
Freedom -= S
Forster and E
on_the Right
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xen by a Far Right group very recently, In

tc. Again have pupils try to decide whether.

‘See "Selected Readings on

Security '-- Freedom Issue"
for the Epton and Carmichael
statements,

e
!

See '"Selected Readings on
Freedom -- Security lIssuel

Forster and Epstein, Danger
on the Right, pp. 5-53—?37.




/-o

S.

IS CURIQUS ABOUT SOCIAL DATA.

values involved and factual ques -
tions which need investigating.,

Checks facts against own background

of information,
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each case discuss: What are the assumptions on which
the people who took this action operated? (Be sure
to review the meaning of the term assumption) Can
you accept this assumption? Why or why not? Do you
approve of the action taken? Why or why not? Should
such action be permitted? Why or why not? What
should be done to prevent such action if y~u think it
should not be permitted? Have the class ‘dentify the
value conflict or conflicts involved in each case.
Again they might develop a continuum showing accep-

table action in a democracy at one end and subversive

action on the other end.
on the continuum,

Remind pupils of the reasons given by the Minutemen and
other far Right groups for their actions. Ask: What
group do the Far Right groups consider subversive? Are
these gfroups the only ones you know about which consider
the U.S. Communists dangerous? (Be sure to review the
meaning of right and left in politics and the meaning
which has been given to che terms '"Far Left" and "Far
Right.")

‘Give pupils some of the questions in the poll on commu=- -

nism which Stouffer reported in his book, tnclude ques-
tions both on how people would treat communists and
things advertised by conmunists and what danger people
see ?n communism, Then have pupils compare the class
results with the poll results made during the early
1950's, |If they differ greatly, what-might account for
the difference? Also ask: What value conflicts are
illustrated by answers to this poll? What factual ques~-
tions are illustrated by the replies? :

Also read aloud some of the comments which people made
during this poll on why they thought someone was a . .

communist; Discuss: Do you think they are good.jhgiﬁ?-"

Try to place each example 7 ~7i,

Stouffer, (
formity, an
ties, See

EED 30! 3'

Stouffer,
and C{vil
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S. Generalizes from data.

S. Defines problem by identifying
factual questions which need in-
vestigation,

S. Sets up ways_of testing hypothe-

SIS,

S. Defines problems by defining terms,

S. Checks on the bias of authors,

S. Checks on the completeness of data
: and 1s wary of generalizations
~based on insufficient evidence,
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tions of communism? |If you think they are poor indica-
tions, what problems would arise if many people. held
these views?

If there has been a recent public opinion poll on atti- -
tudies toward communism, have pupils compare these re-
sults with those obtained in the early 1950's, What ..
changes have taken place? A

Y

3. Have pupils read quotations from J. Edgar Hoover and See "Selected
others who are not in Far Right groups about the danger Freedom - Secl
of communism in the U,S. Read some quotations from the Also use Reade

late 1940's and the 1950's and some from recent years, = locate currenf
Why do these people think there Is a danger? How Strog
ly do they seem to feel about this danger? s

Now have pupils read several quotations from people who
no longer consider the party dangerous, Ask: WhK is it
important to assess the danger of communists in this
country? -

L, Now say: Suppose for a moment that we use a working hy--
pothesis. that Hoover and some of the other authors are
right and that the Communist Party in the United States
is dangerous to our security, What evidence should we

- look for in order to test tnis hypothesis? What prob-
lem arises over definition in this hypothesis? (Have
pupils try to define the term ''dangerous" in operation-
al terms.‘ )

5. Display a few examples of some of the literature put out
by different groups who believe that communists are very
dangerous and taking over control in more and more groups.
Project one example and have the class analyze some of the
charges made and what the pamphlet indicates about the
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See "Selected Readings on
Freedom - Security lIssuel
Also use Reader's Guide to
locate current ‘examples.
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Distinquishes relevant from irrel-
evant in?ormation and notes whether

that which is relevant supports or

contradicts thc idea to which it is

related,

identifies words and phrases which
are intended to persuade,

identifies assumptions.

Checks on the bias of authors.

identifics words and phrases which

are intended to persuade,

Defines problems by identifyin
values linvolved ané Ffactual ques-

tions which need investigating.
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group which prepared it, Also analyze the materials to
see what kinds of evidence are presented for the charges
and statements, to determine relevancy of evidence, to
identify assumptions, persuasion devices, etc, Tell the
ciass that they will have a chance to examine further
examples later in the unit,

6. Point out that one author, Roger Burlinjame, has writ- Burl ingame, ]f
ten 2 book called The Sixth Column, Point out that he p. 8.
includes one chapter called "The Subversive Right," Ask:
What does this title indicate about his views of Extreme {

Right groups today? Make sure that pupils understand -
the meaning of Fifth Column (see dictionary). Then read
Burlingame's explanation of his term The Sixth Column.

7. Now read aloud excerpts from the conclusions to Epstein Epstein and F
and Forster's book on the Birch Society in which they on the John B
summarize their ideas about the dangers from that society,
Point out that many people support this group and others
believe that such groups on the Far Right are doing an
invaluable job in helping to prevent communists from
taking over our country, :

Ask: What do we need to study about the communists in
this country if we are to assess the charges against the
Far Right groups? Why?

Point out that this unit will focus upon possible dangers
to our security from extremist groups of both the Far
Left and the Far Right. Recently there has been much
talk about thc Hew Left which some claim has replaced the
influence of the 0ld Left and of the Communist Party of
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A,

IS CURIOUS ABOUT SOCIAL DATA,

Looks for caugative factors other
than those mcntioned in source O

Tnformation.

-11-

-3 .



, -12-

the U,S,A, The unit will examine some of these "Ncw Left"
groups so pupils can decide whether the groups shall be
classificd as "extremist" and if they are dangarous to our
natlonal sccurity, :

Explain that the unit will not deal with all of the civil
rights movements since the class will be studying another
unit on the race problem in this country, However, the
value conflict may be very similar when the groups sup-

porting civil rights move toward violent means or incit-

ing violent means. Moreover, Far Right groups have

charged that race riots and some of the other civil righﬁ:

action have becen fomented by communists, Therefore, some
of the charges must be examined in connection with this -
unit, _ ~

Remind pupils that one side of the value conflict which -
they have been examinin? is the value placed upon indi-
vidual freedom and civil liberties, At this point, it
might be wise to find out briefly some attitudes of A-
mericans and the members of the class toward these lib-
erties, as well as some of the kinds of Incidents
which have arisen which make some people fear that we
could lose our civil liberties if we are not careful
about any actions taken in the struggle to preserve our
national security,

Give pupils questions from a recent potl on attitudes
toward civil liberties in this country. Compare these
results with those of general American public,

Or give pupils some of the questions in the Purdue study
of attitudes of young people. Let them compare their.
class results with those of young people in general at
the time the poll was taken,

Quote conclusions drawn by the Purdue Study or the
authors of the more recent poll, Ask: What problems

For Purdue
mers and R
can Teena
JO;5
lin, "Swee
Phi Delta
pp.
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The unit will examine some of these "New Left"
pupils can decide whether the groups shall be
as ‘'extremist" and if they are dangarous to our
ccurity.

at the unit will not deal with all of the civil
rements since the class will be studying another
he race problem in this country, However, the
‘lict may be very similar when the groups sup-

t means., Moreover, Far Right groups have
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Is questions from a recent poll on attitudes
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ith those of general American public,
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Q

hat race riots and some of the other civil righs-
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For Purdue study, seé Rem-
mers and Radler, The-Ameni-
can Teenager, pp: 187-190,
[94-196; gemmers,and Frank-

1in, "Sweet Land of Liberty,

Phi_Delta Kappan, Oct, 1962,
_PP. - » )



IS CURIOUS ABOUT SOCIAL DATA,

Defines proolens by identifying
values involved and factual ques-
tions which need investigating,

The community demands order and
stability -- goals which may be
incompatible with the demands of
individuals, The continuing at-
tempt to solve the dilemmas of
this conflict is, perhaps, the
central problem in all of politi-
cal philosophy and in all attempts
to create and modify political
institutions.

IS CURIOUS ABOUT SOCIAL DATA,

Defines problems by identifying
values involved and factual ques-
tions which . <ed investigation,

The community demands order and
stabillt¥ -- goals which may be in-
compatible with the demands of in-
dividvals, Thc continuing attempt
to solve the dilemmas of this con-
flict is, perhaps, the central prob-
lem in all of political philosophy
and in all attempts to create and
modify political institutions,

-13-
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do you see in generalizing too much about people's atti- :
tudes from this pol1? (Discuss way in which questions
were framed, )

Cite or have pupils read about some of the examples of
restrictions which led many people to worry about the
extremes to which people may go in trying to fight com-
munism., Then discuss each group of examples in terms of
value conflicts reised by the action, the factual assump-

tions back of each value position taken, and the pcobable
results of the action,

BYY

ot

a., Use examples of censorship suchasl)the attempt In In-
diana to have Robin Hood kept out of schools, 2) the
one-time Denver school board ban on any book whose
author did not support "the principles of American con-
stitutional government," 3) the banning of the book
Profile of America from overseas libraries; etc,

£

ééé Aﬁpendlx
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ee in generalizing too much abou ople'!s atti- -
om this poll? (Discuss way in v questions
med, )

have pupils read about some of the examples of
ions which led many people to worry about the

to which people may go in trying to fight com-
Then discuss each group of examples in terms of
nflicts rcised by the action, the factual assump-
ck of each value position taken, and the ptobable
of the action.,

.:; .
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xamples of censorship suchasl)the attempt in In- See Appendix.
to have Robin Hood kept out of schools, 2) the

ime Denver school board ban on any book whose

r did not support ‘‘the principles of American con-

tional government," 3) the banning of the book

lle of America from overseas libraries; etc,
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Freedom's relationship to democ-
racy is a close and obvious one;
the organization of majorities,
the competition in goals, and the
ability to oppose which democracy
presupposes, all depend on a high
degree of pcrsonal freedom,

IS CURIOUS ABOUT SOCIAL DATA,

Defines problems by identifyin
values involved ané factual ques--
tions which need 1nvestiga§Thg.

The community demands order and
Stabilitg -- goals which may be in-
compatible with the demand of in-
dividuals, The continuing attempt
to solve the dilemmas of this con-
flict is, perhaps, the centval prob-
lem in all of political philosophy
and in all attempts to create and
modify political institutions,

The contrast between democratic
and undemocratic political systems
may be looked at as a conflict in
b.asic underlying values,

-15-
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b. Use examples of extremes to which people's fear of See Appendix,
communism led them such as 1) the seizure of penny- B
candy machines in Wheeling, W, Virginia because one
of geography lessons eclosed in candy read: "U,S.S.R.

Population 211,000,000, Capital, Moscow, Largest
country in the worid.," 2) the order in indlana that
professional boxers must take non-communist oaths be-
fore boxing in Indiana; etc,

c. Use examples of people who were incorrectly mistaken  See Appendix,

for communists or communist supporters and who faced Time, Mch. 2, 1953,

difficulties as a result, (e,g. example of Dora V.
_Smith, a former U, of Minn, Professor who was barred
from a speakers list after being confused with a Dora
B. Smith whn wrote for the Daily Worker; the-attack
on Agnes Meyer associated with the Wasﬁ%ngtbthost '
because a Mrs. G.S. Mayer of another city had been
quoted by the journal Soviet Russia Today as express-
ing admiration for the Soviet Union,})




IS CURIOUS ABOUT SOCIAL DATA,

Defines problems by identifying

values involved and factual ques-

tions which need investigating.

The community demands order and

stabllit¥ -- goals which may be in-
compatible with the demands of in-
dividuals, The continuing attempt

to solve the dilemmas of this con-
flict is, perhaps, the central prob-
lem in al) of political philosophy
and in all attempts to create and
modify political institutions;

" Checks on the bias of the author,

Defines problems by,definlng terms

and values involved,

The contrast between democratic L
and non-democratic political sys- '

B. In a democracy it is not easy t:
dichotomy Letween security and i
freedoms since one of the thing

~ to secure are these freedoms,

tems may be looked at as a confl{qti?'

in basic underlying values,

Freedom's relationship to democrzcy
is a close and obvious one; the or-
ganization of majorities, the com-
petition in goals, and the ability

to oppose which democracy presupposes,
all depend on a high jegree of per-
sonal freedom, _
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B. In a democracy it is not easy to set up a
dichotomy between security and individual
freedoms since one of the things many wish

.to secure are these freedoms,

~which democracy presupposes,
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d. Use examples in which charges of communism have been
levied to try to prevent or attack some disliked ac-
tion. For example: 1) Use the New York Congressman's
attack on the bill to give Hawaii statehcod because
it would "deliver the Hawaiian state government to
the Communist Party on a silver platter." Discuss:
Why might he use this arqument for attacking the bill?
Has Hawaii bccome a communist-controlied state? What
other accusations have tyou heard recently about im-
portant social &nd political movements being communist-
dominated? 2) Use-examples of. the way in which com-
munist charges have been:-levied at fluoridation,
Quote some of the charges, Discuss: Why do you
think people might' levy such charges?

. .41 out to the class that they have been talking about
conf =t issues between freedom and civil liberties on
the one-side and security of the country on the other,
‘1y:  Let's examine this conflict more carefully before
continue this unit. We need to define the term secur-
+hich we have been using., What do vou think security
ir country means? (Ask further questions as needed
“ip pupils differentiate between internal security
'smqgers from without.,) Then discuss: Why do you
~reserve the security of our country? What do
» nreserve? (Pupils are likely to bring out
independence from foreign domination and
- of certain aspects of our life which
-~ destroyed, sucl "o | ‘»m, etc,)

you wish to secure is individ-
- the issue of national secur-
Ly & ‘ine, with pnational ¢~ --

e.g. Time,

Reporter, i
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e examples in which charges of communism have been
vied to try to prevent or attack some disliked ac-
bn, For example: 1) Use the New York Congressman's
tack on the bill to give Hawaii statehood because
would "deliver the Hawaiian state government to

e Communist Party on a silver platter." Discuss:

y might he use this argument for attacking the bill?
5 Hawaii become a communist-controlled state? What
1er accusations have tyou heard recently about im-
rtant social and political movements being communist-

hina-ed? 2) Use examples of the way in which com- Reporter, June 16,
1ist charges have been:levied at fluoridation, : _

s>te some of the charges, Discuss: Why do you
ink people might-levy such charges?

out to the class that they have been talking about
st issues between freedom and civil liberties on
1e-side and security of the country on the other,
Let's examine this conflict more carefully before
:tinue this unit. We need to define the term secur-
vich we have been using, What do you think security
- country means? (Ask further questions as needed
‘p pupils differentiate between internal security
~ners from without.) Then discuss: Why do you
‘~rnserve the security of our country? What do
. nreserve? (Pupi(s are likely to bring out
independence from foreign domination and
- of certain aspects of our life which
e destroyed, sucl o !»m, etc, )

you wish to secure is individ-
“iie issue of national secur-
"ine, with national z~~c -~

e.g. Time, May 23,

1955,

1955.



S. -Defines problem by identifying . C. This unit will provide opportuni
factual questions which need in- : lyze both the factual questions
vestigating. S positions involved in controvers

: we can preserve our security wit

ficing essentlal clvil liberties




lem by identifying . = c;IThls unit will pfovide opportunities to ana-
tions which need in- : lyze both the factual questions and the value
C positions involved in controversies over how

we can preserve our security without sacri-
ficing essential civil lliberties.

[
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ity at one end and liberty at another and any position
taken on an issue involving them placed on a point some-
where on this line? Why or why not? For what kinds of
governments does this kind of diagram seem most suitable?
Does the fact that we wish to preserve national security
in part to preserve freedom mean that we can never limit
any freedoms in order to preserve security? Why or why
not? '

Point out that this unit will deal with possible ways of
preserving our security without sacrificing essential
freedoms, Discuss: What factual questions do we need

to investigate before we examine proposed courses of ac-
tion? {Try to bring out the necd to examine the problem
more closely. How dangerous are communists and the New
Left groups? How dangerous are the Far Right groups?
Why might it help to know why people join such groups be-
fore we try to decide what courses of action to take?)

Remind pupils of differences of opinion about civil lib-
erties. Ask: \lhat factual questions do we need to in-
vestigate about civil Tiberties before we analyze pro-
posed courses of action, (Try to bring out the need to
look more carefully at these liberties to decide just
how essential any or all of them are to our form of gov-
ernment and our security before we analyze courses of
action which might interfere with these liberties,)

Now ask: What kinds of factual questions do we need to
investigate as we analyze different courses of action
which have been used or might be used to try to defend
our security against possible subversion? (Use addition-
al questions as needed to help pupils understand the need
to find out as much as possible about the effectiveness
of the courses of action in achieving goals and the ef-
fects upon civil liberties,) Remind the class that they
should also continue to examine value conflicts and try



A.

Considers alternative courses of

action,

Sets up hypotheses about conse-

guences of alternative courses of

action,

IS CURIOUS ABOUT SOCIAL DATA AND
HUMAN BEHAVIOR. AND WISHES TO READ
AND STUDY FURTHER IN.THE SOCIAL
SCIENCES,

2=



12,

13,
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to clarify their own values as they relate to the basic
questions raised in the unit,

Have the class list all of the 2lternative courses of
action which they can think of at this time to try to
preserve security without sacrificing essential free-
doms, Also have them list the probable consequences
which theK think might follow each course of action,
(This might be done in the form of hypotheses.) Save
this list for additions and checking later in the unit,

Give pupils 2 student unit consisting of the general
questions to be studied -~ or major parts of the unit,
so that they can keep these points in mind as they
study. As far as possible use questions raised by the
class in activity 1l. (Do not include specific ques-
tions at this .point on alternative courses of action’,
or even on communism, Give pupils separate lists of
quest;ons on these parts as you come to them in the
unit,

The student unit should also include 2 list of possible
activities anc an annotated bibliography for the activ-
itles, Discus;s sume of the activities in class in order
to arouse intcrest in them, Let pupils suggest other
activities they would like to do. Have pupils turn in
sheets of paper with their names-and first three choices
for activities during the unit, numbered in order of
choice. You may wish to have pupils select only activi-
ties on extremist groups at this time, Before beginning
the sectiuns on civil liberties and on alternative Courses
of action, they could add to suggested activities in the
student guide -and select things which they wish to do on
those parts of the unit,



A. IS CURIOUS ABOUT SOCIAL DATA - . Many peoﬁle-seé thneéts to the s

AND HUMAN BEHAVIOR AND WISHES - . country both from groups on the

TO .READ AND STUDY FURTHER IN from groups on the Far Right,
THE SOCIAL SCIENCES, . .




BEHAVIOR AND WISHES
D STUDY FURTHER IN
SCIENCES,

b ABOUT SOCIAL DATA

-23-

11, Many people see threafs to the security of this

country both from groups on the Far Left and
from groups on the Far Right,
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Overnight, try to make an assignment of activities, con-
sidering pupils® choices, and the difficulty of materials
which must be used for each activity. |If too many pupils

- wish to do one activity, you will have to assign second
and third choices to some pupiis, |f a pupil wishes to
do an activity for which materials are too hard, you may
wish to assign him his second choice. Keep a record of
which pupils get second or third choices during this unit,
so that in the next unit you can try to give them their
first choice.  filake out a tentative schedule for students
so that they will know approximately when they must have
their activity ready,.

Developmental Procedures

14, Whether or not you wish to take up the Far Left and the
Far Right groups separately or together depends in part
upon the number of materials you have available for use.
If you lack enough materials for all members of the class
to use on each, you may wish to have pupils specialize on
the Far Left or the Far Right and become resource people
for discussing that group during class discussions, In
this case, comparisons can be made between the Far Left
and Far Right groups as you proceed. (e.g. What simi-
larities or differences are there in reasons why people
join the groups? in reasons why they leave the groups? in
tactics used? etc,)

If you wish to teach the Far Left and the far Right sep-

arately as is suggested in this unit, you could shift the

order in which you take them up, depending upon which

seems to be more prominent in the news at the moment,

However, logically, it is difficult to deal thoroughly

¥ith the Far Right groups without examining the Far Left
irst,




G.

The contrast between democratic
and non-democratic political sys-
tens may te loc'zd at as a con-
flict In basic underlying values;

Freedom's relationship to democ-
racy is a close and obvious one;
the organization of majorities,
the competition in goais, and the
ability to oppose which democracz
presupposes, all depend on a hig
degree of personal freedom,

Totalitarianisms extend the scope

of politics far beyond the usual

%?flnclude almost all aspects of.
e,

SUPPORTS FREEDOM OF THOUGHT AND -

EXPRESSION,

VALUES PROCEDURAL SAFEGUARDS FOR
THOSE ACCUSED OF CRIMES, -

HAS A REASONED LOYALTY TO THE U.S.
AND DESIRES TO MAKE IT AN EVER-
BETTER PLACE IN WHICH TO LIVE.

Checks on the completeness of data

.'.. R

A.

The Comnunist Party has been de
portance in the-U,S, but many p
sece it as a threat to the secur
country. This 'Is ‘also the view
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lationship to democ-
lose and obvious one;
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TO MAKE IT AN EVER-
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he completeness of data.

EEDOM OF THOUGHT AND -

H .

A. The Comwunist Party has been declining in im-
portance in the U,S, but many people still
see it as a threat to the security of the
country, This ‘Is :also the view 6f the FBI.
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Whichever course you choose to use in this part of the
unit, you might brlng to class a great variety of mater--
ials on the section to be studied and let pupxls begin

their work on individual and small group activities at
this time,

Remind students that they have read comments by some of
those who fcar communism in this country, What dangers
did these pcople see? On the basis of what You have
studied in the 11th grade course, do people have reason
to fear what will happen to civil liberties and other in-
dividual rights if the communists were to take over con-
trol of the government? Why or why not?

I f pupn]s have not had the 11th grade course in the Cen-
ter's program, you may wish to have a panel present a

discussion : i1 Li! .rties in the Soviet Union and
China, C VoWl - take more time to do some of
the activ e the unit on the Soviet Union
and Chi:

Discus: if American Communists
goine -t, they would treat civil
Tile. anists have treated them

i :a? Why or why not? What

- rity do people worry
try? (Discuss threats
of war,)



S. Recognizes differences in difficul~ - -
ty of proving statements Distin- . ,
quishes between facts and inferences,). . -

G. deologies are important for the
structure they give to the politi-
cal system, the answers the give
to ambiguous situations, and the
cues for responses they suggest;
that Is, an ideology is a guide,.- .. ..
manual and cue-book. ' -

G. People with different ideologies
perceive things differently,

S. Sets up hypotheses,

S. Deduces possible consequents from N

- Thypotheses ]i;-tﬁen statements) to.
qu.de collection of information. -

A. SEARCHES FOR EVIDENCE TO DISPROVE . -
HYPOTHESES, NOT JUST TO PROVE THEM,

A. 1S CURIOUS ABOUT SOCIAL DATA AND
HUMAN BEHAVIOR AND WISHES TO READ
AND STUDY FURTHER IN THE SOCIAL
SCLENCES,




16,

17.

18,

-28-

Review the basic Marxian principles with the class, Or,
if pupils have not had the Project Social Studies course
for the eteventh grade, use some of the activities de-
signed to teach these principles in the unit on the So-
viet Union. .

Ask pupils to try to find out in their readings how
closely the /merican Communist Party has followed these
Ideas? Has there been any difference in different per-.
lods during which the Party has existed? 1Is it impor-
tant whether or not U,S, Communists believe in Marxian
ideology? Why or why not? <

Before pupils beginastudy of communism in this country,
let them set up possible hypotheses about what makes
Americans turn to communism, (They can draw on what
they have learned about other areas of the world and
what they have found in newspapers and magazines.,) Let
pupils develop a series of if-then propositions which
would have to follow if these hypotheses were true, They
should then try to see whether the evidence they collect
supports or contradicts these derived statements and so
the hypotheses, Discuss the importance of the scientif-
ic appproach of searching for evidence to disprove hypoth-
eses as a means of testing them,

Bring in many books and articles on the Communist Party
in the U.S, Provide pupilsfwith annotated lists of
thes2 materiais and tell them a little more about the
books., Tell them to come the next day prepared to se-
lect a book or a number of articles to read,

See Bibliography,




Distinquishes between relevant and
rrelevant information and notes
whether that which is relevant sup-

orts or contradicts the idea to
which It is rclated, _

Checks on _the accuracy of informa-
tion, (Checks on the bias and com- -

etency of authors; checks facts
against own background of Informa-
;jon; Tooks for points of agree-
ment and disagreement among wit-
nesses and authors, )

Checks on the completeness of data
an s wary of generaltizations

"based on insu??iclent evidence,

Detects inconsistenclies in mater- .

Takes notes on reading, using note
cards.

Adjusts reading rate to purposes
in reading and to type of material

read,

EVALUATES INFORMATION AND SOURCES
OF INFORMATION BEFORE ACCEPTING
EVIDENCE AND GENEF, LIZATIONS,
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Give pupils a series of questions to guide their reading See Appendix fol
about the Communist Party, Let them add other questions list,
in which they are interested, ~

19, Discuss: What problems would you expect to have in try-’
Iing to find answers to these questions? Review with
pupils the kinds of questions which they should ask them-
selves as they evaluate their sources of information. |
They should be able :o0 think of many of them from their L
study in previous years, Suggest others as needed, (Per-
haps give pupils a dittoed sheet of questions, summariz-
ing what has been said, to guide their reading.) -

20, Review with pupils the use of note cards In taking notes
on books, Ask: What kinds of headings might you use as
you take notes on the American Communist Party and on !
the Progressive Labor Party? Also review the need to ' :
adjust reading rate to different kinds of materials and
purposes. Use examples from books pupils are reading.

21, Now give pupils 4 or 5 days in class to make a good start
in reading thelr books., Each day, interrupt the reading
during the last part of the hour to do several of the fol-
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Checks on the bias of authors and

witnesses,

Checks on the blgi and competency
of authors and witnesses,

Checks on the completeness of data -
and 15 wary ol generallzations based.
on insufficient evidence, .

Reads for maln ideas.

EVALUATES INFORM/.TION AND SOURCES
OF INFORMATION BEFORE ACCEPTING -~ -
EVIDENCE /41D GENERALIZAfWONS.u.,sﬁ

C hecks on the bias of authors and
withesses. (liotes whether author
would be hurt by opposlte report.’)
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Jowing or similar aﬁtivities. (Doing so will vary pro-
cedures in order wo keep interest from flagging and will
also help achieve important objectivesof the unit,)

a, Discuss: What kinds of things have you found sc far
about the bias of your authors? How do you know what
the blas is?

b, Point out that some pupils are reading books by ex-
communists, while others are reading secondary accounts
or reports of studies, Discuss: |s a primary source
always more reliable than a secondary account? Why or
why not? ‘

c. Give pupils a two-or-three page statement about some
aspect of the Communist Party in the U,S. Have them
read ‘or main ideas rather than details, Then give
them three possible summaries for this statement: a
good one, a por one, and one scumewhere between in
quality, Have pupils pick out the best one and explain
their reasons for doing so, Discuss choices in class,

Go back to original article and discuss use of intro- - ,’~-~.

duction, close, heaa.ngs, first senténces or devices
to aid one in picking out main ideas,

d. Read aloud a cuotation from one of the attacks on com-
munists during the period when some of the books pupils
are reading were written, Or give examples of what
happened to communists or suspected communists during
this period,

Discuss: Suppose you were an ex-communist, would you
write a book about your experiences? |If so, why? If
you wrote a book, do you think that the climate of
opinion at the time might affect what you say? Why
or why not? (Remind pupils of the problems of trying




Culture is always changing,

Checks on the completeness of data
~and Is wary of ?eneralizatlons

based on insu client evidence,

{Examines samplie used iIn stud¥ to
see t is representative of pop--

utation for wﬁTbﬁ’gpneral1zatlons
are being made, )

Recognizes differences in.diffl-
culty of proving statements, (Dis-

tinguishes between facts and esti-
mates, )

Checks on the bias and competency
of authors and wltnesses.:

Checks on the completeness of data
and is wary of generallzatlions
based ominsu??E 1 vid '

icient evi enceéf

A
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Py

to detect the purposes in writing and whether or not
someone would be affected adversely by . dnfferent
report,)

Ask pupils how many are reading books about the
1920's? the 1930'5? the 1940's? the 1950's? the
1960's? Why is it important to distinguish between
them? Point cut the need for pupils to point out
the date for their lnformation as they discuss the
material in class.

Have those who are reading the Ernst and Loth study
tell the class about how the study was conducted and
when, Discuss: How much faith do you think you can
't in what the authors conclude about U,S. communists?
~ do the same with the study by Almond. Discuss
problems of sampling and how people will res ond so
that pupils will see the need for llmtting t etr gen-

“eralizations to certain groups and periods,

‘ve pupx]s recent quotations about the number of
v wmunists in the U,S. today, Quote someone about
the number of fellow-travellers. {Be sure to ask
what tnis term means generally,) Ask about each: fs
this a fact or an opinion? Why is it necessary to
estimate the numbers? What problems arise In trying
to do so? (Be sure to discuss the problem of lack
of membershlp cards and of defining the thing to be
counted in the case of fellow- travelcrs.)

Come back to the question of evaluating sources of
information in terms of competency of authars and
completeness of data. Ask pupils who are reading
books by ex-communists: What chances did these peo--
ple have to observe the inner workings of the party?
How many of them were top leaders?

Ernst and L
the Am, C

ATmpnd, A

Use current

Almond, A
Ernst an
the Am, C
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Hetect the purposes in writing and whether or not
bone would be affected adversely by a different
F‘th.)

pupils how many are reading books about the
)'s? the 1930's? the 1940's? the 195G's? the
J's? Why is it important to distingulsh between
m? Point out the need for pupils to point out
date for thelr information as they discuss the
2arial in class, .

s those who are reading the Ernst and Loth study

Ll the class about how the study was conducted and
n, Discuss: How much faith do you think you can
in what the authors conclude about U,S., communists?
do the same with the study by Almond. Discuss
[otems of sampling and how people will respond so

t pupils will see the need for limiting their gen-
lizations to certain groups and periods, .

e pupils recent quotations about the number of
munists in the U,S, today, Quote someone about
number of fellow-travellers, (Be sure to ask
t this term means generally,) Ask about each: is
s a fact or an opinion? Why is it necessary to
imate the numbers? What problems arise In trying
do so? (Be sure to discuss the problem of lack
membership cards and of defining the thing to be
nted in the case of fellow-travelers.)’

he back to the question of evaluating sources of
formation in terms of competency of authars and
pleteness of data. Ask pupils who are reading

ks by ex-communists: What chances did these peo-
b have to observe the inner workings of the party?
i many of them were top leaders? ‘

Ernst and Loth, Report on
the Am, Communist.,

ATmond, Appeals of Communism,

Use current articles.

Almond, Appeals of Communism,

Ernst and Loth, -Report on
the Am, Communist,
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Takes notes on readlqg! usingﬁnote'
cards, .

i F .
S )

Uses sgecialized references to

check on authors,

Communicates effectively bQ clar-

Jfying _purpose or theme, organiz- |
ing material to fit theme, an

cons jdering audlence for whom he
_anks or wrjtes,

<Organizes his information into

some logical pattern which Tits
his topic.

Differehtiates between facts, in-

.  ferences, and value judgments., -

.
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Now have someone who has read one of the studies by
Almond or Ernst and Loth on a number of ex-communists
comment briefly on whether or not studies of a wider
sample have shown that leaders and others are basical-

ly similar or different.

Collect some of the reading notes made by students
thus far, Without telling whose card you are discuss-
Ing,;prpjggp'seyerar_Eood:and poor examples. Have the
class, distuss what makes the note cards good or poor

. and how the poor ones might be improved,

Review with pupils the references which can be used
to locate data on authors as a help in checking on

. thejr, competency, Bring copies of thelr referéenées
" to cliss,  Let several pupils use them,:Each cantell

the cféss something about his author,

' Help pupils set up criteria for good oral reports,

Be sure to spend some time on kinds of organization
possilfle for different themes or purposes, Also
have pupils discuss ways of preparing for reports,

| ;Sgﬁ'up an evaluation sheet to use in grading reperts,

Now do the same thing with criteria for good sym-
pos iums and panel discussions,

Reéf%@ with studerts the differences between facts,

“inferénces, and value judgements. Ask pupils for

 examples of each from books they are readimg. Then

" give pupils an eéxétcise in which they must mark a

series of statementsF (for fact), | (for inference),
or V (for value jud?ment). Discuss exercise in class,
Also discuss possible advantage of using this classi-
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VIEW AND INTERPRETATIONS, .. . ..

of., istinguishes be-
sts and inferences, )

1 the bias and competenc
Notes opportunity for
s to observe events. ).

the completeness of data,

ferences from tables.

L

s differences in difficul-

!, The Comunlist Party is not strong in num-
bers but is more of a threat than its
numbers would indicate,

a, Most people in this country think that

the Communist Party has been controlled
through at least most of its history by
the U.S,S.R, Certainly, the party has
followed the twlsts and turns of Soviet
policy, '

1) At times‘the'party apparently has re-

ceived direct orders from Russia; at
‘other times it watches Russian pro-
nouncements from which it takes its
‘cuesy €,g4. In 1929 the Communist

. Party in the U,S, elected Jay Love-
stone as U.,S, leader by a blg major-
ity Iin its convention., The Comintarn

rep. recelved a cable and the decision

was reversed with Browder and Foster
chosen, '

. 2) Many of those who leave the Party

perceive it as controlled by the So-
viet Union., Leaders are more likely
to mention this fact as a reason for
dissatisfaction than are nonleaders,
Whether this Is because they are more
aware of the tie or find it more dis-
agreeable has been disputed,
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fication over one which merely distinguishes between
facts and opinions,

Remind pupils that many have claimed that the Communist
Party takes orders or Is controlled from the U,S.5.R,

(R:erhaps read aloud several quotations to thls effect,)
The Party, on the other hand, has denied this statement,

Discuss: - What evidence, if any, have you found in your
readings on whether the U,S, ﬁarty was controlled by
Moscow? Could the Part¥ In this country agree on gener-
al policies without taking orders? Why? {Relate to
Ideologlical basis for party.) What kinds of things
might tend to indicate'more thatr just general policy

' agreement because both’are communists?

f pupils report different things from their readings,

have them discuss the sources from which they got their
information and the timé period about which their ma-
terial was written, To what degree do sour:es about
the same period agree or differ? To what extent do ex-

- leaders differ from ex-run-ofsithe-mili party members?

23,

Why might fheré_be*a‘diffgrence?

Now show pupils Almond's. tables which show the percen-
tage of ex-communist party members who saw the party as
controlled: from Moscow while they were members and noted
this control as basis for dissatisfaction, Were Barty
leaders or non-leaders more likely to note this?

munism, p.

e,g., Hoover

Overstreet :
What We Mus)

munism, p.

Atmond, A
b. 329)
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fion over one which merely distinguishes between
s and opinions,

bupils that many have claimed that the Communist
hkes orders or is controlled from the U,S.S.R,

t. read aloud several quotations to this effect, )
'y, on the other hand, has denied this statement,
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tion and the time period about which their ma-
was written, To what degree do sources about

e period agree or differ? To what extent do" ex-
~differ from ex-run-of:the-mill party members?
ht there be a difference?
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w pupils Almond's. tables which show the percen-
ex-communist party members who saw the party as
led: from Moscow while they were members and noted
Entrol as basis for dissatisfaction,Were Barty

5 or non-leaders more likely to note this?

e,g. Hoover, A Study of Com-
munism, p. 157,

Overstreet and Overstreet,
What We Must Know About Com-
munism, p. 136,

Afhond, Appeals of'Communism,
p. 329,
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:s_possible consequents from : 35 The ?arty line in the U,3. has shifted
eses (1T-then statements) S overnigbt with reversals in Soviet
"de” collection oF’data policies,
hypotheses against data- o a) Members {cﬂned'th‘e popular front
S ~.from. 193 39 and denounced Fascism
ts inconsistencies In mater-f, _ .- &and Hitler's Germany,
' . S - ,‘,.,b) Followung the Russo-German pact, Cor
for relationships among Sy mnsts’ dropped out.of the Popular
S Front, opposed American entry into
e e the war, picketed the White House,
for causatio factors other \ R and sabatoged economic efforts
those menfnbned’ _ , R ;i, through strikes,

r"r — ’ S0 . "1
4 ..

R &) After Germany attacked Russia, i-
R REE merican Communists became enthu-
siastic supporters of the war and
urged American entry,

i
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Summarizc for the class the purroce of the VYoorhis Act.
Ther asl: 1 f vau had heen ’-bo ]o:_dgr: nf the Cormmuprijct
Oar‘_y Pm tha “ < at thic *Jmp uha!‘ wonld ATl have Aane
about the membelship of the party in the Comintern? Now
tell the class that the party cut off its membership in
the Comintern just before the law took effect and an-
nounced in The Dajlv Worker that it was doina an "for
the specific purpose of removing itself from the terms
of *he so-called Voorhis Act,'" Discuss: Wnat aid the
U.S, Party imply by giving this reason for withdrawing
from the Comintern® Do you think that this :reak would
make much difference in the relationship between the U.S,
Communist Party and the Comintern? Why or why not?

Review with pupils what they learned last year about
changes in foreign policy in the U,S.5,R, Have & pu-
pii make a short timeline to show these changes. Have
the class examine the timeline,

Ask: What would you expect writings of Communist Party
leaders and newspapers in this country to show just te-
fore and after these shifts if they did take orders from
the U,.5,5.R,? (Deduce consequences from hypothesis that
Party did take orders from the U,S.S,R.,) Also discuss:
Would shifts necessarily mean that they were taking
orders from the Soviet Union? What else might it show?
Which would be more likely to indicate such a tie: an
abrupt shift or a gradual one?

Now have pupnls read excerpts from The Dally Worker just
before and just after each Soviet shift Tn poTlicy.related
to World War |l, Have a pupil make another timeline just
beneath the one on the Soviet Foreign poiicy shifts to
show policy shifts of the U,S, Communist Party, Have pu-
plls compare the two tlmellnes as well as the speed of

spifis, (Havée pupils read ond discuss only a2 few excernts

at a time,)

"Selected Readiny

“Selected Readi
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d) Following the war, Earl Browder,
who wished to maintain the united
front and work out an American
communist policy, was attacked by
French communists and then forced
out of office. _Foster, who re-
placed him, proceeded to attack
the Marshall Plan, NARO, Tito, etc, -

R e) In 1961 the U,S, Party made an
abrupt shift in point of view after
the Soviet Union resumed nuclear
testing., S

k, The Conmunist Party.in the U,S,A, became
divided in 1956 dfter Khrushchev's speech
attacking Stalin and after the use of So-
viet. troops to put down the Hungarian rev-
olution; howevern Gates was Finally defeated
in his efforts to have the Party become
more independent of Soviet-policies,:
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Now discuss: Does this evidence support or refute the
hypothesis about the tie between the two parties? Does
it prove that the Communist Party in the U,S, was tak-
ing orders? Why or why not? ‘

. Have a pupil give a report on the expulsion of Browder

as leader and then as a member of the Communist Party
after World War Il. He should descrlbe the extent of
Browder's control before 1945, the eulogy on Browder!-
birthday in 1945, the Duclos letter a week later, and
the ensuing attack on Browder by American communists,
Afterwards discuss: What light does this incident throw
upon the question of Soviet control of the U,S, party?

Have pupils read statements made in The Worker just be-
fore and after the Soviet Union resumed nuclear testing
in 1961. Ask: What do these statements indicate about
whether or not the U,S, Party was controlled by Moscow?

Have a pupil report on the effects on the U,S. CJnnunist.

Party of Khrushchev'!s denunciation of Stalin and the use
of Soviet troops to put down the Hungarlian revoit, - He
should describe the statements by Khrushchev urging
neaceful coexistence and his comments on countries per-
suing their own '"path to socialism' as well as a gist

of his_.attack upon Stalin, He should also describe the
struggle which took place between those who followed
Gates and those who followed Foster, the Soviet position

on this struggle, and the final outcome of the struggle,

Afterwards discuss: Does this series of events support

or refute the hlpothesis that the U,S, Communist Party is

controllied by the Communist Party of the Soviet Union?

Did the events take place before or after the party shifted

its attitude toward nuclear testing?

Howe and Cose
Party, pp., 43
oover, Stuglﬁ

p. 160, °

The Worker, §
and Sept. 10
see summary i
of Communism,

Shannon, ..
munism, pp.
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scuss: Does this evidence support or refute the

esis about the tie between the two parties? Does
we that the Communist Party in the U,S, was tak-

ders? Why or why not?

pupil give a report on the expulsion of Browder
der and then as a member of the Communist Party
~world War |1, He should describe the extent of
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ﬁupils read statements made in The Worker just be-
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Howe and Coser, Am., Comm,
Party, pp. 437-4LG, 457,
00%26, Study of Communism,
Pe .

The Worker, Sept, 3, 196l

and Sept, 10, 1961, (Or

see summary in Hoover, Study

of Communism, p. 163,)

Shannot, ...iine of Am, Com-
munism, pp. 274-78, 292-308,
and ch, 1D
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L) The Pékty Fréquently takes stands op-

posing U.,S. foreign policy and support:
ing Soviet or Chinese policies in _
crises betweep the U.S, and one or bot!
of these countries, Everything about

the U,S, policy is pictured as wrong ..
and has no defense, There are no crit
iclsms of the . Suviet. policies. More
over, at an' early hearing before Con-
gress one leader said he would not

Y
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Have pupils read the letter of reslignation from Clark,
the forefgn editor of the Daily Worker, Ask: What
does thls letter suggest about a possible tie of the
U.S. party with that in the U,5.S.R.? What does it f1-
lustrate about the question of whether or not party
leaders had to take orders from Moscow?

Now say: Let!s look at some other statements by Com= ~
munist leaders and former communist leaders In this
country, Tell the class about Foster's role as a
leader before Browder became leader. Then have pupils
read his statement about his relationship with the So-
viet Party. Have the class analyze the impiications
of the statement, Discuss: If you think Foster was
taking orders, why was he doing so? Did he have to do
so? Did he have to support the Soviet view during his
struggle with Getes in 19562 Why might he have done
so then?

Read aloud a quotation from Browder made in the 1960's
about his :comments on possibilities of a SovietsNazi
pact just:.hefore the pact and just afterwards, Have the
class analyze his position to try to decide whether or

- not It lllustrates that he was taking orders,

32,

Have a pupil .examine and repqgrt. on some recent.conflict
situations between the U,§, and the Soviet Union or Red
China, What did U,S, Communist Party leaders say about
the actions of the U,S.S.R, or China? To what degree
were the statements by these leaders ones which could
be called "black-white" analyses of U,S, and communist
actions? Could people agree with their statements with-
out being communists? Is there any difference petween

their statements and those of non-communists who are also

critical of U.S, actlons? :

Thirties,

SeeiSeléct

Simon, ed,

1

b

|
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fight iIf the U,S, and Russia were to
go to war; later Foster stated in
writing that such a war would be wrong
and he would not support the U,S. gov-

ernment, .
ks differences in difficul-
Fving statements, (Distin-
etween facts, iInferences,
> _judgments., )
hypotheses, . 7:7 5) Although the P “y in the U,S, has

followec Soviei policies, party mem-
bership has freguently declined as
the party 1ine has shifted, More-
over, the Soviet Union has little
power {other than the power of fear)
to enforce its decisions if the A-
mericans do not wish to go along

with Soviet orders.
l .

potheses againsi data, .
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33, Give the class an exercise on differentiating between See Appendix,
fact, inference and value judgment about statements on
the Cumtunist Party's ties with other countries.

Discuss the exer~ise In class. What difference is there
between the inference about taking orders and the infer-

ence about changes in party line in the Daily Worker?

34, Discuss: Does it matter particularly whether or not the
U,5. Party .is actually controlled by the Soviet Party as
long as it takes the same stand as the Soviet Party?  Why
or w:.y not? :

'35. What could the Soviet Party do if the U,S. Party did not

' take orders or go along with the Soviet Party? What
could leaders do if party members did not go along with
Soviet pclicies or orders? What would you expect b have
happen to Communist Party membership in this country when
Soviet policy switched to become more anti-American?(Tell
pupils that they should keep this question in mind as they
look at membership figures shortly,) .

. Discuss: Do you think the evidence .upports or refutes
the hypothesis that the U,S, Commynist Party takes orders
from the Communist Party of the UJS,S,R.? Why?

|

My

4
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Review with pupils different systems of taking notes on
oral presentations. Which systems arc more appropriate
for organized speeches or oral reports? Which systems
are more appropriate for discussions? Why? Have pupils
take notes on discussions according to one of several
aﬁproprlate systems. Tell them you will collect and
check notes for some discussion quite soon,

Hold a discuzsion on the basis of the reading pupils
have done. What kinds of jobs do communists do for the
party? How have they tried .o win new members and sup-
gort or sympathy for their cause? Of what importance

as Infiltration of organizations been? Of what impor-
tance has the setting up of front organizations been?
What tactics have communists used to take over contro!
of old organizations? Have pupils compare data from
different books, compare sources, and generaljze tenta-
tively on the basis of the data presented.

Collect notes on the above discussion, Make suggestions
for improvement of each paper. Select a good set of
notes and a2 poor set of notec and project with an opaque
projector (without showing names of pupils). Ask: Which
set of notes is better? Why? ‘

Have several pupils report on specific situations -- par-
ticularly recent one -- in which communists have been
involved in action activities concerning social, econom-
.c, or political dlscrimination or problems of interna-
tional relations,

- Afterwards, ask the class: Did any of your books reEort
e

similar incidents? |If so, what? Did any of them ta
issue with the ideas presented by these reports? Why?

For exampi
and Thoma

and Speak
grown, p
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2w with pupils diffe-ent systems of taking notes on For examples, see Ralph Nichols
presentations. Which systems are more appropriate and Thomas Lewis, Listening
brganized speeches or cral reports? Which systems and Speaking, Dubuque: Wm, C.
nore appropriate for discussions? Why? Have pupils rown, ‘954, . ¢

notes on discussions according to one of several

opriate systems, Tell them you will collect and

k notes for some discussion quite soon.

a discussion on the basis of the reading pupils
done, What kinds of jobs do communists do for the
y? How have they tried to win new members and sup-
or sympathy for their cause? Of what importance
infiltration of organizations becn? Of what impor-
re has the setting up of front organizations been?
- tactics have communists used to take over control
bld orgenizations? Have pupils compare data from
ferent books, compare sources, and generalize tenta-
ely on the basis of the -data presented,

ect notes on the above discussion, Make suggestions
improvement of each paper, Select a good set of

s and a poor set of notes and project with an opaque
 ector (without showing names of pupils). Ask: Which
of notes is better? Why?

p several pupils report on specific situations -- par-
*larly recent ones -- in which communists have been
>lved in action activities concerning social, econom-
or political discrimination or problems of interna-
ial relations,

arwards, ask the class: Did any of your books reEort
‘lar incidents? |If so, what? Did any of them take
i€ O the ideas presented by these reports? Why?
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Rejects whole-part arquements and
Insists upon further data,

Not all members of any group are
exactly alike,

Democracy does not bear up well
in socleties in which basic dis-
satisfactions with the social and
economic institutions prevall and
become the focus of political
competition.

Draws inferences from tables.

Generallzes from data.

Sets up hypotheses,

Not all members of any group are

exactly alike. (Members of any
roup have varyin? degrees of

?nterest and participation.)

¢, The Communist Party re
votion and wotk for th
well-disc.pliined body
go to great effort and
aim across and who mak
sonal sacrifices for t
not all members are ec
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whole-part arquements and
upon further deta,
" members of any group are
alike,
cy does not bear up well T
eties In which basic dis- A
ctions with the soclfal and
ic institutlions prevall and
the focus of political
tion,
.nferences from tables. c. The Communist Party requlres great de-
votion and work for the party; it is a
lizes from data. well-disciplined body of people who will
go to great effort and time to put Its
hypotheses, aim across aid who make considerable per-
sonal sacrifices for the party. However,
1 members of any group are not all members are equally devoted.

y alike. (Members of any
nave varying degrees of
st and participation.)
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Who were the authors used in the reports? in the books
which took issue with them? On the bdsis of the facts
presented, to what degree do the tactics used by the com-
munists resemble or differ from those used by other groups?
Does the fact that communists have worked in these move-
ments make cveryone who took the same side or also joined
the movement a communist or fellow-traveler? Why or why
not? Some people have charged that the communists try

to use these movements to ?aln converts and publicity or
to cause trouble, not reaily to heip those suffering from
poverty or discrimination. On the basis of your reading,
would you agree or disagree? What evidence do you have
for your conclusion? Even if some of the communists and
their ieaders in the movement were not motivated by a hu-
manitarian desire to help these people, would this mean
that all communists engaged in the activity lack such
ideals? Why or why not?

Also discuss: Why might such communist activity win a
number of supporters?

On the basis uf reading done, have puplils discuss the
amount of activity and work demanded of party members.

Project tables in Almond showing the amount of time mem-
bers have devoted to party work, Have pupils compare
these figures with time pupils' parents devote to their
polit ical parties or to community groups to which they
belong.

NAsk: How did this devotion to party work enable the
party to gain influence or control over different organ-
izations? ‘lhat tactics did such devotion make essential

Almond, A
pp' ]“9-1%
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- conclusion? Even if some of the communists and

:aders in the movement were not motivated by a hu-

an desire to help these people, would this mean : - :
communists engaged in the activity lack such SRR
Why or why not?

,cuss: Why might such communist actlvity win a
f supporters?

sasis of reading done, have pupils discuss the Almond, #E%eaIS‘of Communism,
>f activity and work demanded of party members. pp. 149- .
tables in Almond showing the amount of time mem-
ve devoted to party work, Have pupils compare
iqures with time puplls' parents devote to their
a? parties or to community groups to which they

ow did this devotion to party work enable the
> gain influence or control over different organ-
57 ‘'lhat tactlics did such devotion make essential




Rcjects whole-part argyments,.

Looks for points of agreement and
disagreement amonq witness '

[ J
authors and reports oF research
studles. R

Members of a small group influence
the behavior of other members by

setting up and enforcing norms for-

proper behavior,

Soclial sanctions, both formal and
informal, are used In the process
of soclalization and to maintaln
soclial control

" Groups engaged in contlnued strug-

le with the outside tend to be
ntolerant within, They tolerate
few departures from group norms.

Memb-~s of a small groﬁp inf luence
the behavior of other members by

setting up and enforclng norms for.

proper behavior,

-51-



-Hl=

for those who wish.d to get control away from the come
munists later and keep communists out of control?

Also discuss: What effects do you think such demands
upon party members might have upon many who joined the
party? (Let pupils hypothesize about effects upon
reasons for leaving party, but put off discussion of
this point until later,)

42, Read aloud two quotations presenting contrasting view- e.g. Hicks, Whe
points on the strictness with which party members had as against one
to follow the party line and party orders. With which  Budenz or Chamb
point of view would puplls agree? Why? What tended to
happen to those who did not wish to follow orders or Pe.
the lire? Was the party more lenlent with some kinds of
people tharn others? (Have puplils use data from books
they have read in rnswering these questions,)

‘Hoover, Masters
175,

il

43, Have a pupll report on Meyer's analysis of how a cadre Mev... Mov  “lus
member of the party is trained. Then discuss: How does .
such training seem to compare with that of other party
members about whom you have read? Does there seem to be
any difference between the training and discipline imposed
upon cadre as against other members?
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Fno wished to get control away from the com-
(er and keep communists out of control?

tS: What effects do you think such demands
members might have upor many who joined the
't puplls hypothesize about effects upon

" leaving party, but put off discussion of
until later,)

e.8., Hicks, Where We Come Out
as against one of the DOOKS Dy

two quotatlions presenting contrasting view-

t he strictness with which party members had
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) ew would pupils agree? Why? What tended to ~Hoover, Masters of DeceI¥,

hose who did not wish to follow orders or p. 175.
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Social sanctions. Soth formal and
informal, are us 4 In the process
of sociallzation and to walntaln

social cuntrol,

Groups engaged in continued strug-
le with the outside tend to be
ntolerant. within, They tolerate

few departures from group norms,

The process of soclalization is a
contlnuous process; the individual
acquires new values and patterns
of behevior and & sharp change In
his life may result in resocleli-
z2ation,

One of the major causes of faction-
alism within a group IS the involve-
ment of some of its members.in other
groups and organizations with com-
peting goals and values,

ﬁooks for points of agreement and
isagreement among wltnesses,

uthors and reports of research
studies,

Generalizes from data.

d. Communists have tried
in organizations, gove
industry etc. where tn
position to help the ¢

1) In some positions t
to propagandize oth

2) In some positions
to influence pollic

3) In some positions
to obtain informat
Soviet authorities
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izes from data.

d. Communists have tried to obtzin positions
in organizations, government, schools,
industry etc. where they could use their
position to help the coomunist cause,

1) In some positions they have been able
to propagandize others,

2) In some positions they have been able
to influence policles,

3) In some positions they have been able
to obtain information to pass on to
Soviet authorities,
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Discuss: .lhy might the Communist Party want to control those

who"party members marry or want to rid members of loyal-
ty to other groups?

On the basis of materials pupils have read, have them
discuss: How have communiits tried to gain positions

of Influence which would permit them to formulate policy
or propagandize or gain access to information? How
widespread was such intiltration? Does it seem to be
declining? \What evidence do you have for your conclu-

s fons?

Now have several puplls give oral reports on some of the
espionage cases which have involved the Soviet Union,
Afterwards, discuss: How much of a threat is the Com-
munist Party in this country in terms of espionage? (Who
were the spies? Were they members of the U.,S. Communist

Use Reader
index to H
Bibliograj
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s: lhy might the Communist Party want to control those
rty members marry or want to rid members of loyal-
>ther groups?

} ' basis of materials pupils have read, have them

s: How have communists tried to gain positions
luence which would permit them to formulate policy
pagandize or galn access to information? How
tread was such infiltration? Does it seem to be
;ing? What evidence do you have for your conclu-

Eve several pupiis give oral reports on some of the Use Reader's Guide and
rage cases which have involved the Soviet Union, index to books. See
lards, discuss: How much of a threat is the Com- Bibliography.

b Party In this country in terms of espionage? (Who

rhe spies? Were they members of the U.S. Communist

O
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k) In some positions they have been in
a position to sabatoge industry if
war were to break out with the So-
viet Union or Red China, Such sab-
atoge mi?ht be in the form of strikes
or actual damage to machines and ma-
terials,

5) Infiltration into organizations of
various kinds reached its helght
many years ago and has declined
greatly since then for a number of
reasons.

Since the Smith Act made such state-
ments illegal, Communist leaders in
this country have not urged violent
overthrow of the government; instead
they have said they would win power
through the ballot and would then have
to put down the revolt of capitalists
who would rot submit, However, earlier
statements advocated the violent over-
throw of the government, Moreover,
Soviet leaders in this period still
talked about the necessity for revolu-
tion,



Party?) Wouid all communists be spies even taough some
were? (What have your books indicated about this gues-
tion?) What might cause some people to spy : for the
U,S.S5.R., even if they were not communists or Gommunist .
sympathlzers?

L€, Now catlect pupils’® notes on one of these reports, Crit-
iclze and return. Project @ good and a poor set of notes
and have pupils discuss what makes each good or pcor.
Compare the system of note taking on reports to that for
taking notes on discussion,

1:7. Have pupils read excerpts from early Comintern stat.ents, “Selccted Readings."
Communist Party constitutions and early statements by
Conmunist Party leaders in this country about their at-

t itude toward revolution, the Soviet Union, and the dic-
tatorship of the proletariat., Briefly tell the class
about the major provisiors of the Smith Act., Then have
them read quotations from Communist Party leaders after
the Act was passed, How did *"e statements change? Why?
Do pupils accept the post-Smith /ict statements as more
accurate or i1ess accurate !n expressing the views of
leaders? Vihy? \lhat effect might the change have had
upon young people who were attracted to the party by
some of the stated ideals and had not heard the earlder
statements?
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2, The Communist Party has never had very

many members in terms of the total popu-
lation of the U,S. or in terms of the
percentages achleved in some Western
European countries, However, it has had
support from some non-members who stayed

 out of the party for a variety of reasons,

Partl membership has had its ups and downs
in this country but has been declining
drastically since World War Il, For a
variety of reasons, however, it is diffi-

“cult to know just how many communists and

fellow-travellers there are in this coun-
try, although the FBI tries to keep count,
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Now read aloud excerpts from the New Program of the Com-
munist Party U,S,A, as it relates to the type of activ-
ity and mcthods used to achieve a communist state in the
U.S5. Do pupils accept this statement as the real goal
of the present party? Why or why not? Remind pupils of
the Soviet policy of peaceful co-cxistence at the time
the statement was made, Would this policy be likely to
have affected the statement of the Communist Party in
this country? Why or why not?

Have pupils indicate different figures they have found

on the strength of the American Cormunist Party, Be
sure they indicate dates for their figures, Compare dif-
ferent figures for the same dates, Why do they differ?

isk: What other kinds of figures might you be able to
find for the 30's and earl EO'S which might throw some
light on the strength of tle party? (If necessary sug-
gest election figures,) Have a pupil use an almanac to
make @ large chart showing the vote for Communist candi-
dates in clections in which they ran,

Give pupils an cxercise in which they are to mark each
statement fact or estimate., The exercise should include
statements which have figures on communist party member-
ship or fellow-travellers,

Have a pupil make two graphs showing changes in estimat-
ed party strength over the years., He should have one
show changes in votes for communist candidates for Pres-
ident, The other should show changes in estimated mem-
bership.

See Append

Have these charts made to the same scale as the

New Progran

Parté Jv,S,
pp' 7’ 9-

r

For severa
Hoover, Ma;
p. 5 (for

Shaqnon, D]
munism, pp
Fowe and Co
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3d aloud excerpts from the New Program of the Zom-

New Program of the Communist

Party U.S.A, as it relates to the type of activ-
1 metliods used to achieve a communist state in the
;0 pupils accept this statement as the real goal

L present party? Why or why not? Remind pupils of
»iet policy of peaceful co-existence at the time
1tement was made, Would this policy t. likely to
tfected the statement of the Communist Party in
antry? Wny or why not?

upils indicate different figures they have found

b strength of the American Communist Party. Be

hey indicate dates for their figures. Compare dif-
figures for the same dates., Why do they differ?

What other kinds of figures might you be able to
tor the 30's and earl 0's which might throw some
on the strength of tKe party? (If necessary sug-
+lection figures,) Have a pupil use an almanac to
large chart showing th= vote for Communist candi-
|'in clections in which they ran,

upils an exercise in which they are to mark each
ment fact or estimate, The exercise should include
ments which have figures on communist party member-
lor fellow-travellers,

FJ pupi' make two graphs showing changes in estimat-
irty strength over the years, He should have one

changes in votes for communist candidates for Pres-
The other should show changes in estimated mem-

.

tip.

Party U.S,A. See especially

Hove these charts made to the same scale as the

pp. 97, 99.

For several estimates, see
Hoover, Masters of Deceit ,
p. 5 (for 1930-1955),
Shannon, Decline of Am, Com-
munism, pp, 91-92, 360,

Howe and Coser, /m, Comm
Party, pp. 527-528,

World Almanac.

See Appendix,



IS SCEPTIC/L OF THEORIES OF SINGLE
CAUSATION IN THE SOCIAL SCIENCES,

RESPECTS EVIDENCE EVEN WHEN IT CON-
TRADICTS PREJUDICES AND PRECONCEP-
TIONS. . -

1S SCEPTICAL OF THE FINALITY OF

KNOWLEDGE: CONSIDERS GENERALIZA-
TIONS AND THEORIES AS TENTATIVE,
ALWAYS SUBJECT TO CHANGE IN THE
LIGHT OF NEW EVIDENCE,

VALUES THE SCIENTiFIC METHOD AND
RATIONAL THOUGHT AS APPLIED TO SO-
CIAL AS WELL AS TO NATURAL DATA,

Looks for points of aaqre
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LPTIC/L OF THEORIES OF SINGLE
TION IN THE SOCIAL SCIENCES,

TS EVIDENCE EVEN WHEN IT CCN-
TS PREJUDICES AND PRECONCEP-

EPTICAL OF THE FINALITY OF
ZDGE: CONSIDERS GENERALIZA-
ANO THEORIES AS TENTATIVE,
S SUBJECT TO CHANGE IN THE
CF NEW EVIDENCE.

S THE SCIENTIFIC METHOD AND
NAL THOUGHT AS APPLIED TO SO-
\S WELL AS TO NATURAL DATA,

for points of agreement and
Tt and
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rs _and

reports of research

es,
s on the completeness of data
war f_gen
§n ﬁi sufficient evidence,
jnes sample used to see jf i
prescntative of population for

gencralizations are made,)

3. Members of the Communist Party are not all
alike; they join for different reasons, '
differ in thelr degree of loyalty to the
party, differ In the amount of work and

the types of thin
for tl

they are willing to do
e party, differ In their understand-

ing of party ideology, and differ in the
reasons which lead many of them to leave
the party,

N¢t as much Is known about the hard
core members and leaders; they may or
may not be like those who join and then
get out, However, one study has in-
cluded a number of ex-party leaders,
This study does show that by-and-large
top leaders differ somewhat from lower-
level leaders, who in turn differ some-
what from the ordinary member.

Studies of former communist party mem-
bers show that they come from different
kinds of homes and income backgrounds,
but that few come from extreme poverty,
Such studies also show that most commu- -
nists join when they are young., A large
per cent are children of one or more
foreign born parents, and many who have
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timelines on shifts In foreign policy. Also add to those
timelines a few more events such as Khrushchev's denuncia-
tion of Stalin, the use of Soviet force to put down the

Hungarian rebelllon, etc, Now have pupils compare changes

- in party strength to these events. What factors seemed

52,

to make it casier for the U.,S. Communist Party to gain
members? \lhat things seemed to bring about a loss In mem-
bership? ‘lhy?

Now hold a class discussion on the question: What have

you found from your books about the kinds of Americans

who join the Communist Party? What kinds of homes do they
come from in terms of income levels? political background?
religious background? What is their educational level?

Are most of them foreign born? of poor educational level?
etc. Get puplls to present data in answer to these ques-
tions in terms of ‘the books each .ane has read, Puplls
wilétgééagtgpjgﬁdut some of the answers because of their
dilffefent sources of information. When such disagreements
show up, have pupils who disagree tell something about their’
sources of information, Discuss reliability of these sources.

Then ask pupils to generalize on the basis of all of this
data, Having compared these different sources of infor-
mation, what can you conclude about the kinds of Americans
who join the Communist Party? Be sure to ask further °
questions If pupils general?ze too widely, For example,
if they accept some of the statements by Ernst and Loth

as accurate for all communists, ask any puplls who have
read Almond to comment, Also discuss the problems of
sampling in the Ernst and Loth study as well as in the
Gimond study. \lho were the people studied? Which groups
were not studied? |Is It possible that those who do not
leave the party differ from those who do? What light does
the Almond study throw on long-time members? Can you ac-
cept everything that an Individual ex-communist or all of
the ex-communists interviewed have to say about the party?
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Checks on the bias of informants.

Members of any group are attracted
to it for varying reasons, some of
which have nothing to do with the

goals of the organization,

Draws Inferences from tables and
<harts.

IS SCEPTICAL OF THEORIES OF SINGLE
CAUSATION IN THE SOCIAL SCIENCES.

RESPECTS EVIDENCE EVEN WHEN IT CON-
TRADICTS PREJUDICES AND PRECONCEP-
TIONS,

Looks for points of agreement and
disagreement among witnesses,
authors, and reports of research
studies,

Checks on bias of authyrs,

Rejects whole-part arquments,

Members of any group are attracted
to It for various reasons, some of
which have nothing to do with the
goals of the organization,
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been in the party for sometime are for-
eign born, Most are not minority group
members, although some are. Meny come
from liberal or even radical families,
but many also come from conservative
familles,

People join the Communist Party for
different reasons and uswvally for a com-
bination of reasons, Some of these
reasons seem to e more Important in the
U.S. than in some other countri. which
are not controlle’' Ly the communi.cs,
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Why or why not? Do you think they would be likely to

be fairly reliable about their home background? age at
joining party? attitudes of parents? How does Ailmond

try to ?et around the fact that he has no figures on
parental Income? Which is really more Important in terms
of what might lead people to join the party: actual in-
come and occupational level or what people think about

it?

53, Have « pupit usc the Almond study to make a series of Almond, Qj
charts showing scmething about the background of those pp. 202,
who became communists in this country, Another pupil Ernst and

might make similar charts using the Ernst and Loth study, Am, Commui
Have the class compare the two sets nf charts.

54, Hold a discussion based on the wide reading about the
reasu.:. why people joined the Communist Party, Again [
11st reasons on the chalkboard and try to find out how
much agreement there is on each reason among the dif-
ferent sources, Discuss: |Is a person's expressed
reason necessarily the real one? Suppose a person
thinks he is telling the truth? Do you think you can
be sure that the reason or reasons he gives are the
true ones? How did Ernst and Loth and also Almond
try to identify some of the reasons which might not be
expressed? What did they conclude about recscns for
joining? Do the two studies agree on the reasons? Do
there seem to be differences in reasons for different
occupational or class groups? in different periods when
people joined? 0Oo you think most people who joined nhad
just one reason for joining? To what extent did those
who joined really know about and understand the Marxian-
Leninist ideology? What kind of picture did most of
them have of the purposes of the Paity?

Prcject tables from Almond as a check on some of the con- Almond,
clusions, Also discuss: Do you think the reasons for pp. 100,
joining are the sane as those in the U,S5.,S,R, and ChinaMiy?
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why not? Do you think they would be likely to

‘ly reliable about their home background? age at

y party? attitudes of parents? How does Almond

?et around the fact that he has no figures on

1l Income? Which is really more important in terms
: might lead people to join the party: actual in-
'd occupational level or what people think about

pupil usc the Almond study to make a series of Almond, Appeals of Communism,
showing scmething about the background of those pp., 202, 210, 222, 138,

:ame communists in this country, Another pupil Ernst and Loth, Report on the
ake similar charts using the Ernst and Loth study, Am, Communist, ch, T,

e class compare the two sets of charts,

discussion based on the wide reading about the
: why people joined the Communist Party, Again
~asons on the chalkboard and try to find out how
jreement there is on each reason among the dif-
sources, Discuss: |Is a person's expressed
necessarily the real one? Suppose a person

he is telling the truth? Do you think you can
2> that the reason or reasons he gives are the
nes? How did Ernst and Loth and also Almond
identify some of the reasons which might not be
sed? What did they conclude about recscns for
q? Do the two studies agree on the reasons? Do
.eem to bc differences in reasons for different
tional or class groups? in different periods when
joined? Do you think most people who joined had
e reason for joining? To what extent did those
ined really know about and understand the Marxian-
st ideology? What kind of picture did most of
ave of the purposes of the Party?

- tables from Almond as a check on some of the con- Almond, Appeals of Communism,

ns, Also discuss: Do you think the reasons for pp. 100, 128, 135, 163,
7 are the sane as those In the U,S,S,R, and ChinaMiy?
Q




¢,. _Adjusts type of note-taking to
type of oral presentation,

Draws inferences from tables,

(&9

/. IS SCEPTICAL OF THEORIES OF SINGLE
CAUSATION tH THE SOCIAL SCIENCES,

/.« RESPECTS EVIDE!NCE EVEN WHEN IT CON-
TRADICTS PREJUDICES AND PRECONCEP-
TI1ONS.

S. Looks for points of agreement and
disagreement among witnesses,
authors, and reports of research
studies,

S. Checks on bias of authors,

S. Rejects whole-part arquments,

G. Members of any group are attracted
to it for various reasons, some of
which have nothing to do with the
goals of the organization,

S. oraws inferences from tables,
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5. Once more collect pupils' notes on discussion and write
suggzstions for further improvement on each paper, .[.gain
you might project and discuss samples of good and noor
notes.

56, Project scme of the tables in /.lmond and have pupils Almond, A
analyvze them to note differences among different groups pp. 195,
and differcnccs among /mericans and French and ltalians
in terms of rcasons for joining., /.(fter projecting and
discussing somc of these tables give pupils a written
exercisc on intcrpreting another of the tables on ex-
communists, Then discuss findings in class,

57. No' have pupils who have read Ernst and Loth and Almond Almond, A
explain' more fully the emotional recasons some had for pp. 243,
joining, luotc /ilmond on the kinds of emotional prob- (tables),
lems which night lead a person to the Party, anc the Meyer, Th
cther factors which apparently must combine with these nists, 0,

problems to dc so, Project tables to illustrate some
of these points. Quote Mcyer's contrary point of view
abcut this cause. Then ask: Do those of you who recad
books by er-communists find any support for the /.Imond
and Ernst point of view? (Have them explain their
answers, ) Did those of you who rcad Yoover's chapters
on ths appeals of communism find any support for the
point of view? \l/hat might explain the difference be-
tween Aeyer and the findirgs of the two surveys? ilave
pupils whu have read books by ex-comaunists decide
whether they can identify ony such factors in thair
books. )
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hich night lead a person to the Party, and the
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ems to do so, Project tables to illustrate some
ecse points, Quote Meyer's contrary point of view
this cause, Then ask: Do those of you who read
by ex-communists find any support for the /.lmond
irnst point of view? (Have them explain their
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ne appeals of communism find any support for the
| of view? VWhat might explain the aifference be-
s Meyer and the findirgs of the two surveys? ilave
s who have read books by ex-cominunists decide
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tions for further improvement on each paper, /gain

Almond, Aggeals of_pg?munism,
PP. ]953 ’ » ’ .

Almond, AEEeals of Communism,
PP 2&3, < . K] )
(tables), ch, 10 for quotes,
Meyer, The Moulding of Commu-

nists, n, 92,
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. Draws Interences from tables,

IS SCEPTICAL OF THEORIES OF SINGLE
CAUSAT ION,

“Rejects whole-part arquuwents,

Looks for points of aqreement and

disagreement among wltnesses,

authors, and reports of research

studies,

RESPECTS EVIDENCE EVEN WHEN IT CON-
TRADICTS PREJUDICES AND PRECONCEP-
TIONS,

Members of any group may disagree
on many things not related to the
particular goals of the group; they
may also disagree about some of
these goals and particularly about
ways o? achieving these goals,

Draws Inferences from tables,

d., Membership in the Commy

this country turns ovef
and the large majorlty
main with the party on+
People leave the Party
reasons and combina“!of
Certain groups find it
away than others do, e\
have begun to question
in the Party. Various
be involved In the deg
groups find it difficu
at any one time,. Memb
clined after almost ev
the Party line except

the Party more accepta
can people (as during

and the World wWar Il a
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rerences from tables,

'ICAL OF THEORIES OF SINGLE
IN,

+hole-part arqui.ents,

r points of agreement and
ment among witnesses,
and reports of research

EVIOENCE EVEN WHEN |T CON-
PREJUDICES AND PRECONCEP-

>f any group may disagree

'things not related to the
ar goals of the group; they
disagree about some of

als and particularly about
achieving these goals,

ferences from tables.

O

d. Membership in the Communist Party in

this country turns over fairly rapidly
and the large majorlty of members re-
main with the party only a few years.
People leave the Party for different
reasons and combinations of reasons,
Certain groups find 1t harder to break
away than others do, even after they
have begun to question their membership
in the Party, Various factors seem to
be involved in the degree to which
groups find it difficult to break away
at any one time,. Membership has de-
clined after almost every big shift in
the Party line except those which made
the Party more acceptable to the Ameri-
can people (as during Unlted Front days
and the World War |} alllance),
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58. Have a pupil prepare a bulletin board dispaly on "Why
Americans Join the Communist Party.," He might use
tables, draw cartoons, and use pictures as well as cap-
tions to illustrate the reasons,

v
0

. Show pupils the tables in Almond which compare the kinds Almond, Agge

of appeals made in Soviet papers and in the Daily Worker pp. 69
(Be sure to explain headings on tables before pupils 87. ' ’

studv them.) What kinds of appeals did communists and
thos: who rcad the Worker find in this country? Were
the same things being emphasized in the Soviet Union?
Why or why no:? What effect might this difference have?

Y

GO0, Have a class discussion based on the reading pupils have Almond, A
done on why people left the Party. Again try to find ch, 11 an
~out how much agreement th=re is among the different
sources of information,

Ask: How do these reasons for leaving compare with

tho: the same people had for joining? Does there seem
to k. iny relationship between lack of a clear picture
of the party's ideology before joining and the reasons
for leaving? What differences are there among the long-
tine party leaders, lower level leaders, and the ordin-
arv party workers? (From time to time show pupils
inbhioe T Almond so that they can compare the findings
Toolnei oty with some of the statements they have
Crggent v Coouw e, ise soma of the tabloes Tor

Y. e ]
P o T P SN R A !
{ wn l . ]
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Almond, Appeals of Communism,
gp. 69, 7‘5'

L I 1 ’ » ’

Almond, Appeals of Communism,
ch., 11 and p. 354,
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Individuals know the political sys-
tem as a set of images and plictures
created for them by communicators;
they react to those images rather
than to the real world and real
people,

People with different Ideologies
may perceive things differentlyy

Sets up hypotheses,

Tests hypotheses aqalnst data.

Tests hypotheses against data,

Cons iders alternative courses of
action,
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62.

63,
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Have a pupll pretend that he 1s 2 voung person who
Joined the Commurist Tarty durirg the United Front days
against Pascism and left after the Soviet-Nazi pact.
Have him draw two cartoons showing his image of the
party in each period,

Have the class examlne the cartoons, If no one has

made cartoorns, remind the class that some members left
and some did rot after this shift in party 1li::e, Dis-
cuss: Why might some members who Jjolned during the
United Front days of anti-Nazism as a means of fighting
Nazism, fall to leave after the Soviet Nazi Pact in 19397
Have a pupll whe has read PFast's book describe the way in
which members' perceptions are affected by thelr ideclogy
and by the communist communicationc which they read and
discuss, Have the puplil who has read Mever's book com-
ment on his exvlanation of why more members are not dis-
11lusioned by the sudden shifts in party line,

Have a vpupll prepare a chart showing the results of the
Ernst and Loth study on how long people who got out of
the Party stayed in the Party. Have puplls compare the
two charts and generalize about them., Ask those who
have not read the iLwo studies to hypothesize about such
questions as the following: Would high party officlals,
lower party officials, or ordinary party members find 1t
hardest to bring themselves to make a break with the
party? etc. Then have puplls who have read the Almond
study discuss the evidence which would support or refute
the hypotheses,

Discuss: Why did people hesitate to leave the party?
(Have puplls use data from thelr readings in this dis-
cussion.,) Do you think these reasons suggest any possi-
ble measures which might be taken in thls country to en-
courage people to leave the party?

Ernst and Loth,
Am, Communist,

Almond, Appeals
PD. 336=337. 34]
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S. Draws infercences from tables,

S. Generalizes from data. e, Members of the Party seeme!
greatly in terms of what t
bout the party's real aims
they knew about espionage
control from Moscow, the cif
they were willing to acce.
line or orders willingly,
whic- rarty actions were i1
with ouoner values the
degree to which they were
sacriTice values, other re
and time for the party's ci

S. Generalizes from data,




‘nces from tables,

from data.

from data.

-69-

e, Members of the Party seemed to differ

greatly in terms of what they knew a-
bout the party's real aims, the amount
they knew about espionage activities or
control from Moscow, the degree to which
they were willing to acce.t the party
line or orders willingly, the degree to
whic™ nmarty actions were in conflict
with ouher values they held, the
decqrae to which they were willing to
sacritice values, other relationships,
and time for the party's cause,
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" tism, Point out that some feel that many wilil turn to

Gé.

67.

- /0~

Perhaps have each pupil write an imaginary letter which
an ex-communist might have written to a relative or
friend explaining why he joined the Communist Partv,

. why he left, why he hesitated to leave, and prchiens
he has faced since leaving.

|

Read aloud a brief quotation on the different ways in “Almond, /Appea
which ex-communists react to communism and cunserva- PP. 356-359G,

extreme right groups or religion, HNow project charts
from Almond so that pupils can judge the accuracy of
these hypotheses., Also have pupils examine tables to
find out which groups were most likely to react by going
to an oppositc extreme or shea political indifference,

Remind pupils that they were to try to find out whether
or not the communists in this country believed in Marx-
ian ideology. /sk: On the basis of your present infor-
mation, how would you answer this question?

Have a pupil prepare and explain a chart presentjng the AMmond, A
model of the Communist Party and the good communist ch, 3.
Party workaer as found through content analysis of lead-

ing Communist books.

Discuss: How many of the people you read about seemed
to live up to this model while they were in the Party?
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Members of any group have varying
degrees of interest and participa-
tion, :

Checks on the blas and competency
of authors.

Checks on the cqmp\etegess ofgggxb
and Is wary of generalizations
based on insufficient evidence.

Looks for poinisz of anreement and . .

disagqreement among witnesses,
authors, and renorts ot research
studies,
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(Was therec any difference among different groups within
the rarty? O0id cthe people you read ahout seem to be
aware of thc ideal model of party workers at the time
they joined? How well do you think the majority of
party r.embers lived up to this ideal?)

Select studcnts who have read books by ex-communiste

who were never really important in the party. Now se-
lect pupils whc read books by communists whe were es-
pionage agents or leaders and remained communists for

a long time, Have them compare what they found abcut
their at-itudes toward taking orders from the party, the
means used ty the party, their knowledge about the party's
relationshio to the U,S.S.R., their knowledge about si'y-
rng, etc.

0r have several pupils read and prepare written reports

on two different eye-witness accounts of iife in the
Communist Party., 1n each casc, the two accounts should
differ, For example, someone might read the account by
Chambers and the account by Hicks., /Jinother might read

the account by Budenz and the account by Fast, etc, Have
pupils identify points of difference about why people
joined, what they did in the party, how they now feel a-
bout the party. They should also try to account for these
differences.

Have these pupils report briefly on the itemized differ-
ences they f-und and possible explanations for them, Have
each pupil comment on the reading rate which he had to use
in making this kind of comparison. How did It differ from
that which he would use in just getting general ideas about
why people joined a party and what kinds of activities they
undertook in the Party?

e.g. Hicks, Where
Qut ~r Fast, Nake
against one of th|
Budenz or Chamber
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Looks for points of agreement and
disagreement among witnesses,
authors, and reports of research
studies,

i.ooks for points of agreement and =
disagreement amonq witnesses and .,

authors.

Adjusts note-taking to type of
oral report,

Looks for points of agreement and
disagreement among witnesses and
authors,

RESPECTS EVIDENCE EVEN WHEN IT CON-
TRADICTS PREJUDICES AND PRECONCEP-
TIONS,

IS COMMITTED TO THE FREE EXAMINA-
TIOM OF SOCIAL ATTITUDES AND DATA,

~-73-

4, The Communists have been cha
newed activity, especlially
youth groups as Communist P
with infiltrating nther yout
the New Left,
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ﬁoints of agreement and
t_among witnesses,
'd _reports of research

b

J

oints of agreement and L, The Communists have been chafged with re-
t among witnesses and .. newed activity, especlally setting up new

youth groups as Communist Party fronts and

with infiltrating other youth groups,of
e-taking to type of the New Left,

L2

ints of agreement and
t among witnesses and

IDENCE EVEN WHEN IT CON-
EJUDICES AND PRECONCEP-

]

J TO THE FREE EXAMINA-
TAL ATTITUDES AND DATA,




G9. Have a group of students analyze typical written mater-
ials on the /merican Communist Party designed for high
school students, They should compare the material with
the findings of the Ernst and Loth and the Almond s:iudies,
Have them report their findings to the class,

70. Show the film Communism in the U.S. and have pupils com- ‘Fihn:gggqguﬁsi
pare the ideas presented in it with those they havi {cund - Indiana lUniver
in other sources,

71. Have a pupil report on the W,E,B, DuBcis Clubs, He should Luce, The New

analyze the charges that they are a communist front pages. See In
youth organization, He sheuld alsc analyze the tactics Jacobs and Lan
which they use, In making his report, he should note New Radicals,
different points of view he has found. : 191-200,

See also Reade
Nfterwards, check pupils' notes on the report,

72, [ pupil might report on other New Left youth groups Luce, The New
which Luce claims are front organizations or being use index,
intiltrated by the Communist Party of the U.5, He Jacobs and Lan
should analyze the degiee to which diffcrant authors The New Radica
ayree upon such a designaticn as well as the tactics See also Reade]

used by the group, the extent to which members 2are
Marxist oricnted, and the estimates of membership, size,

73. Give pupils Stauffer's question on what makes the com-
munist parly Jdangerous. Compare pupils? reactions nnw
to those they had at the beginning of the unit,

Repeat somc or the other questions which you gave pupils
from the Stouffer study at the beginning of the unit,
Comparc reactions now to those before pupils studied the
American Communist Party, Have reactions changed? If

ER&(: so, why?
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ERIC

IToxt Provided by ERI

CFilm: Communism in the U,

Ss,

indiada University, 30 min.

Luce, The New Left, scattered
pages. See index,

Jacobs and Landaer, ed,, The
New Radicals, pp. 48-53, =

]—9-1 "2 000
See also Reader's Guide..

Luce, The New Left, p. 4 and
use index,

Jacobs and Landau, .
The New Radicals,

2ds.,,

See also Reader’s Guide,




Generalizes from data,

Applies previously-learned concepts B. The Progressive Labor Part

and generalizations to new data, party which follows the Ch¥n
Party line,

Looks for points of aqreement and

disagreement among witnesses and

authors.

Generalizes from data,

Applies previously-learned concepts C. A number of other groups hav

and generalizations to new data, grouped with the Progressive

some of groups considered Co
as part of '""The New Radicals
Left,” These groups react s



.zes from data,

previoqgly-learned concepts B. The Progressive Labor Party is a communist
pralizations to new data, party which follows the Chinese Communist
Party line,

b points of aqreement and

ment among witnesses and

zes from data.
Lgrevlously-learned concepts C. A number of other groups have come to be
:ralizations to new data, grouped with the Progressive Labor Party and

some of groups considered Communist Fronts
| as part of "The New Radicals" or "The New
| Left." These groups react strongly to many
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74, Have all pupils write editorials expressing their views
on the extent to which the Communist Party in the U,S.
constlitutes a danger today and the reasons for their
views, Perhaps have them focus upon their reactions
to some recent statement about this danger,

75. Have pupils read excerpts from the article on'Perspec-
tives of the Left which appeared in the Progressive La-
bor Party organ Progressive Labor, and from the Pream- -
ble to the Constitution of the Progressive Labor Party,
Does this preamble support or refute Luce's charges?

Discuss: \lhat do these documents indicate about the
point of view of the Progressive Labor Party ?

76. Have pupils give a. panel report on The Progressive
Labor Party. They should compare reasons why people
join and leave it with those which the class has dis-
cussed for joining and leaving the Communist Party,
The¥ should report on Luce's interpretation of the re-
lationship between this party and the Chinese Commu-

nist Party, One member of the group might check Pro-

gressive Labor Party materials to see what policies
they are advocating in terms of foreign relations and
especially the Chinese-Soviet rift, What light do
these materials throw on Luce'’s zlaim about the tie
between the U,S, ard Chinese pa.ties? The panel should
alsn discuss tactics used by the party and compare them
with those used by the Communist Party,

77. Have pupils read an excerpt from Flack's paper for the
1965 Students for Democratic Society Convention, Dis-
cuss: Does this sound as though the organization is
coOmmunist? ./hat would you need to know about the organ-
ization in order to decide whether or not it is a group

Radicals, pp.

"Selected Red

Luce, The Ney
also digest |
Digest for F
Jacobs and L

"Selected Red
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ly the Chinese-Soviet rift, What light do
lterials throw on Luce's claim about the tie

the U,S, and Chinese parties? The panel should
cuss tactics used by the party and zompare them
se used by the Communist Party,

ils read an excerpt fr-n Flack's paper for the
dents for Democratic %ociety Convention, Dis-
ses this sound as though the organization is

t? .lhat would you ne~d to know about the organ-
in Srder to decide whether or not it is a group

Radicals, pp.

"'Selectea Readlngs."

Luce, The New Left (See
also digest in Reader's

Digest for Feb,, Y967,
Jacobs and Langau,fg.;rhe New
3' .

'"Selected Readings,"
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of the values of American socie
bring about drastic changes in

S. Looks for points of agreement and
disagreement among w!tnesses and
authors and other sources of in-
formation,

S. Defines problem by identifying
values Involved,

S. Generalizes from data,

S. ldentifies assumptions.

S. Generallzes from data,
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oints of agreement and

nt among witnesses and
i other sourcc< of in-

blem by id~.,.ifying
ylved,

trom data,

assumptions,

;. from data,
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of the values of American societ
bring about drastic changes in t

ha

and wish to
t society,
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dedicated to violence or to peaceful means to achieve
its aims,

Now have a group of students present a panel report on
Students for Democratic Society. They should describe
different points of view and the sources they have used,.

Perhaps have a group of students present a panel discus-
sion on the F,S.M, movement and the Berkeley Student Re-
volt and analyze the characteristics of many members of
the New Left as they are indicated in this revolt,

Discuss: ./hat are the value conflits invelved in such
a revolt?

Remind the students of the statements they read at the
beginning of this unit by Brown and Carmichael of SNIC,
Now have a student or a group of students report on
SNIC and analyze its tactics and the charges that some
people have made that it has come under communist Influ-
ence, Discuss: Is such an organization dangerous to
our society? \/lhy or why not?

. Have pupils read and compare a series of edltorials and

articles on The New Left or New Radicals, Olscuss:
does the New Left seem to differ from the leftist groups
of the 1930's? How do their basic assumptions differ?

Do you think it is dangerous to our society? Why or why
not?

ous than the Communist Party? Why?

Jacobs and la
New Radicals,

‘1‘9']800

A

Lipset and WaJ
Berkeley Stude

Jacobs and La
Radicals,

i €o9, Jacog
How

If you do, do you consider it more or less danger-".

©

Luce, The New

3

|
The New Radic
2850-295; Time
pp. 26-27; Ro
Grows 'Tires
May 2, 1967,
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‘0 violence or to peaceful means to achieve

group of students present a panel report on
r Democratic Society. They should describe
foints of view and the sources they have used.

e_a group of students present a panel discus-
- F.S.M. movement and the Berkeley Student Re-
nalyze the characteristics of many members of
t as they are indicated in this revolt,

hat are the value conflits invelved in such

s;tudents of the statements they read at the

f this unit by Brown and Carmichael of SNIC,
student or a group of students report on
alyze its tactics and the charges that some
made that it has come under communist influ-
uss: Is such an organization dangerous to

i? Vlhy or why not?

' read and compare a series of edltorials and
» The New Left o, New Radicals,
w Left seem to differ from the leftist groups
I's? How do their basic assumptions differ?

e it is dangerous to our society? Why or why
u do, do you consider it more or less danger-
e Communist Party? Why? ’

Jacobs and Landau, eds,, The
New Radicals, ch. 4 and pp.

149-180,

Lipset and Walin, eds.,, The
Berkeley Student Revolt, ~—

Luce, The New Left, -
Jacobs and Landau,edr,Jhe New

Radicals.

i+ .9, Jacogs and Landau , eds.,
Discuss: How ~~

The New Radicals, pp. 82-85,
280-295; Time, Kpril 28, 1967,
Fp. 26-27; Rowan, ''New Left
Grows 'Tiresome,!" Mpls, Star,

o May-2, 1967, p. 10A.



Scts up hypctheses about possible
consequences of alternative courses

of actionr.

o¢ts up hvpotheses,

Uses deducc< consequences of hy-
potheses (1i-then statements) to
quide collcction of data,

During discussions, ke :'ps to the
point, heips move the «tiscussion
along, and searches for points of

agreement.

During discussions helps create

an atmosphere In which all members
of the group teel secure and anxi-
ous to participate,

During discussions, respects the
rights an- opitnions of others,

-

G-

D. Groups of the Far Right have been
their membership in recunt years;
sidered by some to be dangerous tc
society, by others to be preserver
curity, and by stil! others to be
tant as to be ignored,
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alternative courses

.5€es,

_nsequences of hy-
wcn Statements ) to
‘n of data,
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ove the discussion
srches for points of

]
t ions helps create

in which all members
eel secure and anxi-
pate,

ions, respects the
nions of others.,

~ ERIC

IToxt Provided by ERI

Groups of the Far Right huve been increasing
their membership in recuat years; they are con-
sidered by some to be dangerous to .icricar
society, by others to be preservers of our se-
curity, and by stil! others to be sc unimpor-
tant as to be ignored,



~oes

G2, Discuss: On the basis of what you now know about the
Comtunlst Party and the Progressive lobag Party und the
other groups of the New Left, wihat Liads of proge o

T3
would you suggest to reduce fthulr ~Leonghh? o roedloe
any threat you think thay pose in s odcatry? hoye
pup.ls =ogaust possible coureon G aclion end what hoy
think would rocutt from eoob conryo of action in Losss
of the womaunist threat and oivil Tiberties, 111 ,u-
pils that they will return {. exanine these coursaes of

action later in the unit,

803. Before pupils besin sir study of the groups of the See bibliography,
5 .

. L
Far Right, lct them set up hypotheses about why peoole
might join such groups. They should develop a series
of if-then statoments winizh would hold true if their

hypotheses are true, ODiscuss: How might political
scientists collect data to test these hypotheses? . How
can we try to test them? Give pupils a chance to read
in cld.s or 20 to the library to work on special toupics
Telated to tihe {ar Right, Pupils should try to find
information in *heir reading to suppurt or contradict
these if-tarn stntements and so the hypotheses and to
find out: i7T political scientists have conducted such
studies,

S, Before holding any more yeneral class discussions, ask

the class o suggest way. of improving discussions, What :
kinds of Lchavior have made fur gned discussions? for

poor discussions? Try to identify criteria for good

discussion bechavior, Peint out necessity for trying to

follow such criteria, particuiarly when dealing with

~highly controversial topics,

O

ERIC

Aruitoxt provided by Eic:
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fie  EVALUATES I1IFORMATION AND SOQURCES l. The Far Right does not cons{
OF INFORMATION BEFORE ACCEPTING lithic organization; the dlf
EVIDENCE AIID GENERALIZATIONS. on the Far Right differ con

their attitude toward the us
A. IS CURIOUS ABOUT SOCIAL DATA,

G. The interest group attempts to
bring aggregates of influence to
bear upon decision-makers by at-
tempts to frame the possible choices
the decision-makers have, by direct
influence, by educatior, and by at-
tempts to conirol the selection of
the declision-maker.

S. ldentifies and examines assumptions a. Some of the Far Right gro
to declde whether he can accept vocate violence or have b
them, use violence or are prepa

: ground groups to use viol

G. In complex societles, non-govern- think it essential to pre
mental aggregates of power or in- they see as important in
fluence may be enemies of freedom ciety,

In that they may deprlve the indiv-
dual of options just as surely as
government may.

G. In complex societies, non-govern-
mental aggregates of power or in-
fluence may be enemies of freedom
in that they may deprive the indiv-
dual of options just as surelv as
government may.

S. ldentifies and examines assumptions
to decide whether or not he can ac-

gept them.,




"ORMATION AND SCURCES
)N BEFORE ACCEPTING
 GENERALTZATIONS.

30UT SOCIAL DATA,

group atiempts to

ites of influence to
.ision-maokers by at-

‘me the possible choices
makers haves, by direct
- education, and by at-
itrol the selection of
tmaker,

d_examines assumptions
Ether he can_accept

pcietles, non-govern-
hates of power or in-
be enemies of freedom
may deprive the indiv-
bns just as surely as

BY o

rcieties, non-govern-
rates of power or in-
le enemies of freedom
nay deprive the indiv-
ns just as surely as

Y o

d examines assumptions
tther or not he can ac-

O

-yl-

1. The Far Right does not constitute a mono-
lithic organization; the dlfferent groups
on the Far Right differ considerably in
their attitude toward the use of vidlence,

a, Some of the Far Right groups openly ad-
vocate violence or have been know to
use violence or are preparing under-
ground groups to use violence if they
think it essential to preserve what
thev see as important in American so-
ciety,



05. Show the film Case History of a Rumor which shows how a Film: Case His
rumor was sfarted’E?'peopTe on the Far Right about an Operation Wate
invasion of the country, Discuss: Do you think the IE.E.g. Report:!
groups which spread this rumor were helping preserve our
security? \lhy or why not? Do you think that they con-
stitute a danger to ocur security? Why or why not? Now
tell pupils that they will take a more thorough look at {

groups on the Far Right, Pupils should try to decide
whether they are dangerous to our security,

86. Have a group of students present a panel discussion on Rice, Ku Klux
the Ku Klux Klan, Discusss |Is the Klan a danger to the itics.
secur:ty of our country? Why or why not? On what assump- See Anti-Defam
tions “~es the Klan base its actions? pamphlets and

Use Reader's G
information br{
House Committe

G7. Remind pupils of the material they read about the Min- Use Readers'® G
utemen when they started the unit, Then have a pupil -
present a rcport on the Minutemen, Discuss: Are the )
Minu temen a danger to our security? Why or why not?
On what assumptions do they base their organization?-




-

ilm Case History of a Rumor which shows how a Film: Case History of a Rumor,
started by people on the Far Right about an Operation Water Moccasin
F.f the courtry, Discuss: Do you think the IE,B.S, Reports).
ich spread this rumor were helping presesve our
\tlhy or why not? Do you think that they con-
danger to our security? Why or why not? Now
s that they will take & mcre thorough look at
the Far Right, Pupils should try to decide
ey are dangerous to our security,

wup of students present a panel discussion on Rice, Ku Klux Klan In Am, Pol-
ix Klan, Discuss: |s the Klan a danger to the itics.
f our country? Why or why not? On what assump- See Anti-Defamation League
; the Klan base its actions? pamphlets and leaflets,
Use Reader's Guide to locate
information‘BTOu?ht out during
House Committee investigations,

hils of the material they read about the Mir- Use Readers' Guide,
'n they started the unit. Then have a pupil - -
report on the Minutemen, Discuss: Are the

a denger to our security? Why or why not?

;sumptions do they base their organization? -~
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Generalizes from data.

ldertities and examines assumptions

to decidu¢ whether or not he can ac-
cept thern,

sen2rallzes from data,

EVALUATES INFORMATION AND SOURCES
OF INFORMATION BEFORT ACCEPTING
EVIDENCE AND GENERALIZATIONS,

Ident I fleé=and examinés assumptions
to decide whether he can accept them
Checks facts ajainst his own back-
qround of informatlon.,

b. Most of the Far Right Groug
openly advocate violence by
stir up hatreds which lead
Unlike the ordinary consery
bers tend to:

1) Qroup all opponents as 3
communist sympathizers,

2) want to get rid of almo
social-economic legista
ternational programs se
country during this cen

3) try: to set up urgani
from the top.
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from data.

wWJ examines assumptions
2ther or not he can ac-

‘rom data,

FORMATION AND SOURCES

ON BEFORE ACCEPTING
GENERALIZATIONS.

nd exemines assumptions
ether he can accept them

against his own back-
formation,

b. Most of the Far Rlight Groups do not

openly advocate violence but sometimes
stir up hatreds which lead to violence,
Unlike the ordinary conservative, me-
bers tend to:

1) Qroup all opponents as communists or
communist sympathizers,

2) want to get rid of almost all of the
social-economic legislatior ind In-
ternational programs set u~ n this
country during this century,

3) try: to set up organi ..iuns dominated
from the top.



88. Now compare the Minutemen and the Ku Klux Klan., What do
they seem to have in comon? How do they differ? what
seems to set them off from some of the other Far Right

Groups?

9. Have a group of students present a panel discussion on See Anti-Defamat
Rockwell's /merican Nazl Party, Discuss: On what as-- materials and ma
sumptions did. Rockwell base his organization? How is duced by the' Ame
thie group organized? What tactics does it use? Do you Party.

think that this party is a danger to our security? Why
or why not?

0. Tell pupils that they are now going to icok at the larg-
est and best-known of the groups on the Far Ri?ht, the
aohn Birch Society, Some people believe that it {s dan-
gerous, Others believe strongly that it is the hope of
fmerica, Pupils should try %o decide for themselves,

Give pupils a COFY of Welch's remarks at the Minpesota Minnesota SymEosJ
Symposium in 12065, After they have read his initial ) inn,, Dep
statements, have them look more carefully at certain certs and Lectur{
statements such as: | )'government is always and inevitab- same as some of
ly am enemy of individual freedomns" 2"l would rather have Welch's Blue Boo
for America, and | am convinced America would be better

off with, a government of 300,000 officials and agents,

every single one of them a thief, than a government of a




- the Minutemen and the Ku Klux Klan, What do
o have in comuon? How do they differ? What
[t thein off from some of the other Far Right

Lp of students present a panel discussion on
/merican Nazl Party, Discusc- On what as--
pidd . Rockwell base his organization? How is
frganized? What tactics does it use? Do you
this party is a danger to our security? Why

that they are now going to look at the larg-
t-known of the groups on the Far Right, the
Society, Some people believe that it Is dan-
‘hers beljeve strongly that it is the hope of
*upils should try tc decide for themselves,

a copv of Welch's remarks at the Minnesota

n 198l, After they have read his initial
have them look more carefully at certain
such as: 1)'government is always and inevitab-
of individual freedom;"2"| would rather have
., and | am convinced Am.rica would be better
. ~~vgrnment of 300,000 officials and agents,
!c[]{uzof them a thief, than a government of a

IToxt Provided by ERI

See Anti-Defamation League
materials and materials pro-
duced by the' American Nazi
Party.

Minnesota Symposium, 1964,
U. of Minn,, Eept. of Con-
.2rts and Lectures, (Almost

same as some of comments iIn
Welch's Blue Book. )



Generalizes from data,

The interest group attempts to
bring aggregates of influence to
bear upon decision-inakers by at-
tempts to frame the possible
cholices the decision-makers have,
by direct influence, by education,
and by attempts to control the
selection of the declision-maker,

In complex societies, non-govern-
mental aggregates of power or in-
fluence may be enemies of freedom
in that they may deprive the in-
dividual of opticns just as surely
as government may,

Applies previously-learnad concepts
ang genera!]zatio%& to new data.,

' fﬁe-cohfrast bétween democratic

and non-democratic political sys-
tems may be looked at as a conflict
in basic underiying values.
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millior agents with every single one of them an honest,
honorable public s.rvant," .3) his statement on govern-
ment interfcrence with the market system, Have pupils
discuss: Co vou agree with these statements? Why or
why not? ‘lhat evidence does Welch present for his con-
clusions? ‘'lhat proposals does he make for preventing
war? for improving economic conditions? Some people
have called \lelch an anarchist, Does this statement
support or contradict that charge?

Have pupils examine Welch's ten point program, Discuss:

How does this program compare with that of the other Far.

Right groups that you have studied so far? Ho+ does it
compare with what you know of the communist program?

Now have a pupil report on how the organization hastried "
Epstein .Fo

to carry out points 4-6, e
the gyroup tried to carry out point #
election,

Anuviher mi?ht report on how
0 during the 1964

2, Have pupils read (or recd ~loued) an excerpt from Welch!s

Blu$ Book which descrites the grganization which Welch
wou insist upon for the Birch society, Discuss: How
does the organization of this group compare with tbe or-
ganization of pulitical parties in this country? How
does (it conparce vith the organization of the communist
party 7

Welch, Blue B
Broyles, The %
_C._i..e_tYo PP. |;"
street and Ove
Tactlics of Ext
royles, The -

the John Birch
Overstreet an
Stranqge Tactic

Welch, Blue Bo
quotations in |
Jverstreet, St
of Extremism,
Broyles, John
pn., 47-48,
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unts with every single one of them an honest,
wuolic servant,' . % his statement on govern-
ierence with thre market system, Have pupils
‘0 you agree ~ith these statements? Why or
'hat evidence does Welch present for his con-
.Ihat proposals does he make for preventing
provnng economic conditions? Some people

\lelch an anarchist, Does this statement
contradict that charge?

; examine Welch's ten point program, Discuss:
s that you have studied so far? How does it
th what you know of the communist program?

ut points L-6, Another ml?ht report on how
‘ried to carry out point #10 during the 1964

; read (or rect ~liad) an excerpt from Welch'!s
hicn descrites the organization which Vlelch
't upon for the Birch society, Discuss: How

rganization of this group compare with the or-
of political parties in this country? How
pare vith the organization of the communist

O

nis program compare with that of the other fFar .

pupnl report on how the organizat;on has tried '

Welch, Blue Book, Or see
Broyles ihe John Birch So-
ciety, ppg-gg—TG-EF_ﬁszT_ “
street an verstreet, Strange
Tactics of Extremism, ch, 7. -
BroyTes, The Jobn . Blrch- Soclety.
Epstein .nd. }orster,‘Re or ’
the John Birch Society iQE .

Overstreet and Oversfreet
Strange Tactics of Extremism,

Welch, Blue Book, Or see
quotations in Overstreet and
Overstreet, Strange Tactics
of Extremism, pp.,

Broyles, John Birch Society,
pn. L7-48,




The contrast between democratic
and non-democratic political sys-
tems may be looked at as a con-
flict in basic underlying values,

The means used may make it diffi-
cult to achieve the stated ends
or goals,

fdentifies and examines assumpticns
to decide whether or not he can ac-
cept them,

Rejects post hoc arquments; looks
for another factor which may have
caused the later event,

EVALUATES INFORMATION AND SOURCES
OF INFORMATION BEFORE ACCEPTING
EVIDENCE AND GENERALIZATIONS,
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Read aloud secveral quotations from Lenin on Party organ-
ization and tactics which are similar to some of those
made by lcaders on tne Far Right, (0Or merely recall his
tactics if pupils studied the Center's 11th grade course, )
Discuss: Do the ends justify the means of using the

same tactics as those used by the Communists? Remind pu-
pils apout their study of the U,S,S.R., last year, What
happenad when the Soviets tried to use terror and focrce
and totalitarian government to achieve their ends?

Read aloud some of the charges of communism levied against
conservatives and middle-of-roaders by some of the ultra
conservatives, (e.g. Welch's charge against Eisenhower

and Dulles; Revilo Oliver'!s comments on KennedyS assassin-

arien, ote,} After each charge, ask pupils whom they
“hiar e charge might b2 made against, Tell them and
abo ey kinow about this persons political views, If
cewcae o oead  aloud enocugh more of each charge so that
ctpait son ey Lo identify the assumptions upon which the
cha-ges ore Leced, Discuss: Do you think such -remarks
are oo ful in cosbatting communism in this contry? Why
or why nor? Do you think groups making such charges are
dange:.sus b our security? Why or why not? \
Hav: siudenis recad and analyze a number of issues of the

Birch Socicty's /fmerican Opinion magazine and other Birch

Socieiy matarials,  They might study current issues and
alsn some of the issues of 1963, Discuss the points of
vicw and reasoning used in them, :

Have a siudent read and report on the case of the teach-
er, Mrs, Frankliin, in Paradise, California. He should
discuss what linds of attacks were made, what evidence
was used, and what happened as

Strarge Tactics of

- Forster, p. 21

. pp. 73- 82-
the result of the attacks, - :

Overstreet and Ove

pp. 120, 155, 224,
Quotations from Le
unit on U,S,S.R, i

e.g. See Broyles,

Birch Society, p.

(Eisenhower); Epst
(Ke
Overstreet and Ove
Strange Tactics of
P. 50 (Duiles)s

lssues of Americar

""Heil Breaks Loos
dise," Life, Aprii
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cir study of the U,S,S.R. last year. What
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an government to achieve their ends?
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and middle-of-roaders. by some of the ultra
(e.g. Welch's charge against Eisenhower
vilo Oliver's comments on Kennedys assassin-

“fter each charge, ask pupils whom they
vge might k2 made against, Tell them and
inow about this perscon$ political views, If
4 aloud enough imore of each charge so that
Lo identify the assumpticas upon whichthe
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woabatting communism in this country? Why
.Y you think groups making such charges are
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read and analyze a number of issues of the
s /merican Opinion magazine and other Birch
als, They might study-current issues and
he issues of 1963, Discuss the points of
ning used in them,

read and report on the case of the teach-
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inds of attacks were made, what evidence

Overstreet and Overstreet,

Strange Tactics of Extremism,

pp. 120, 155, 224, Sée
Quotations from Lenin for
unit on U,5,S.R, in lith Grade,

e.g. See Broyles, The John

Birch Society, p., 7, 10
{Eisenhower}; Epstein and

- Forster, p. 21 (Kennedy),

Overstreet and Overstreet,
Strange Tactics of Extremism,
po 50 (DU]]e?). . .

Issues of American Opinion,

"Hell Breaks Loose in Para-
dise," Life, April 26, 1963,

- pp. 73-8Z,
~hat happened as the result of the attacks,
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identifies and examines assumptions
to see whether or not he can accept
them,

Rejects whole-part arguments,

Regg%nlzes differences In difficaul~ .
ty of proving statements, (Distin- -

wishes between facts, inferences,
and value Juaqmentsli

IS COMMITTED TO THE FREE EXAMINA-
TION OF SOCIAL ATTITUDES AND DATA,

Checks on the bias of producers of
information,

Looks for points of agreement and
disagreement among witnesses, -
authors, and producers of informa-
tion,
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Have pupils rcad the ADA ieafliet on John Birch in Uni-
form which deak with the Birch Society campaign to '"Sup-
port Your Local Police," Then discuss: Should police-
men be allowed to join the Birch Society and still re-
main on the force? Why or why not? What seems to be
the purposec oi the '"Suppost Your Local Police" campaign?
Is the author's attack c¢n Birchite membership on police
forces any dificrent than the attack in recent years on
government workers, including policemen, who belonged
to other organizations such as thc one mentioned in the
article (Corc)? s it any different than attacks on
communists in government positions? Yhy or why not?

Now have a group which has made a thorough study of both
pro and anti Birch socicty literature present a panel
discussion on the question: |Is the Birch Society danger-
ous to American security? or Is the John Birch Society
helping or hindering the fight against communism in this
country? /.fterwards have pupils identify examples of
facts, inferences, and value judgments in statements
made by panel ncnbers,

Show parts of the film Danger on the Right or the film
The Radical Riqht. Discuss: ‘/hat methods do these Far
RTght groups use? Are they a danger to our security or
are they protecting our security? \/hat organization pro-
duced this film? What is its bias? 0o the books and
articles you have read support or contradict the infer-
ences drawn by the film producers?

Ant i-Defamat i
leaflet,

Blue Book,
Imerican Opin
Uther materi:
Society.
Overstreet ar
Strange Tacti
Forster and
on the Right,
Forster, ge d
Birch SocTE%}
Broyles, John
"The John Bi1
the Consarvatf
National levi
"Mutiny In t
Sat, Eve, Pod

Danger on th
Detamation Lg
The Radical R
VUetamation Le
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ht, Discuss: ''hat methods do these Far
fire they a danger to our security or
tecting our security? \lhat organization pro-
"i1m? What is its bias? Do the books and
have read support or contradict the infer-
Y ghe film producers?

©

use/

Ant j-Defamation League
leaflet,

Blue Book,

Tmerican Opinion,

Other matertals from Birch
Society.

Overstreest and Overstreet,
Strange Tactics of Extremism,
Forster and Epstein, Danger
on the Right, Epstein and
Forster, Report on the John
Birch Society 1966,

Broyles, John Birch Society,
"The John Birch Society and
the Conservative Movement,'
National Review, Oct, 19, 1965
"Mutiny in the Blrch Society,"
Sat. Eve, Post, /pril 8, 1967,

Danger on the Right, Anti-
Defamation League, 57 min,
The Radical Right, /Anti-

Defamation Ceague, 30 min,
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Checks on the blas end cometancy
of authors,

Detects various types aF noersua-
sion devices,

Checks facts aqainst owi: cackgqround -
of information and coilects addition-
al information when he needs it to
check the fracts.

ldentifies and examlnes assumptions
to decide whether or not he can ac-

cept them,

Checks facts against his own back-
ground of intormation,

Generalizes irom data.
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Bring to class examples of literature from a number of

the Far Right Groups other than the Birch society which .

will be discussed in more detail later,

Have pupils
analyze the material,

What is the purpose of each leaf-
let or booklet? What evidence is presented for its con-
cluslons? What persuasion devices are used? How does
the information jibe with what pupils have learned about
communism or other groups attacked? How effective do

you think such literature would be in winning support .
among the /imerican peoplz? Do you think that the groups
which put out such 'iter ouhrn are dangerous to fmerican

security ot do you thin ihvy are promoting American se-
curity? . ifhat makes the literature different from most -
politica! literature you hove read?

the film Communism fha emowivn &

U distributed by o TR RS v

Hos dees chic o ltm % E1
o "n(=d Qo Clsma i S 1 : N ! = 3
C.Huk thic fiie: 10 5 . : o St e R YA
ihe security of Qur oo 7 sy by !
Have several groups of crafrnia oo nosn sl
other Far Right graups oo e 0 e fun g
that would not bLe «o il s ol T S AR RSS:
to class, Discusgy gpoiede o =0 Dol Lo dilfoe e
among the Far Right Grooin o Sy B
fer from the conorvoiive o0 00 %

_street and Ov
: Strange Tacti

. groeups,

See list of a
such organiza

Materials tro

Forster and E
on the Right,

‘Qverstreet an

gurlingame, T

Strange Tacti

ETTsworth and

Right Wing.
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mation jibe with what pupils have learned about
.or other groups attacked? How effective do
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» fimerican people?

= out such "*ffogurc are dangerous to /merican

o do you ?51 they are promoting American se-

ilhat makes nc l.tcr4 ure different from most .
literature you bave read?

later. Have pupils

film Communism o fhe Mon winig
Cdistribured by oo VTt
Hoo dees ohic - Dimeen e :
GO COmTIG E S o L e e ey
fiten do a0 Cor RS
Py OF Qur cnae o7 L Ay :
tral groups of <ridrsin o caea 0w
Night grauns od wheer 0 0 un Ty
d not '\.“e o iLs i ! LIS } I G5
”i<< g oorniad Py . (R S s
3 Far r;f:l__;ili: {3 e : f!"l.’"j -..EJ
che-'o‘:'rva?ivu PRI

ight Groups other than the Birch society which -

See list of addresses of
such organizations In Over-

..street _and Overstreet,
: Strange Tactjcs of Extremtsm

Do you think that the 9roups:

tat end’of*bodk).

Film: Communism on the Map,

e

Materials from Far Rlght

_groups.

Forster and Epstein,. Danger
on .the Right,

Burlingame," The Sixth Column,

‘Qverstreet and Overstreet,

Strange Tactics of 'Extremism,
ETTsworth and Harris, Am.
ngh; Wing.

-



Distinquishes between relevant and

irrelevant information and notes
whather that which 1s relevant sup-
ports or contradicts the idea to
which it is related,

identifies assumptions,

Rejects post hoc arguments; looks
for another factor which night
have caused the Jlater event,

Rejects whole-part arquments,

Checks on competency of authors.

‘Generalizes from data,

Members of a group may disagree on
many things not related to the par-
ticular goals of the group;

they may also disagree about some
of the goals and particularly about
ways of achieving these goals,

Members of any group are attracted
to it for varying reasons.

SCEPTICISM OF SINGLE-FACTOR CAUSA-
TI0N,

Draws inferences from tables,

Generalizes Trom data,

-93-

2, Much less is known about why
groups of the Far Right thaoq
what makes people join th~ {

a. Although some of the emd
groups have emotionai prc¢
large the type of person
of the Far-Right groups v
advocate violence tend tc
ferent than those who joi
Party.
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st aoc arguments; looks
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a2 group may disagree on
not related to the par-
Is of the group;

s0 disagree acnut some
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ieving these goals,

Ny group are attracted
aryina reasons,

JF SINGLE-FACTOR CAUSA-

cnces from tables,

from data.

O

2, Much less is known about why peuple jcin
groups of the Far Right than - nown . ~ut
what akes people join t+- Communist Puity.

a. Although some of the ocmbers of both
groups have emotionai problems, by-and-
large the type of person who joins many
of the Far-Right groups which do not
advocate violence tend to be quite dif-
ferent than those who join the Communist
Party.
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Point out that severai criticismns levied at the Far
Right are that members use post hoc reazoning, that
they use guilt by association to try to make many peo-
pl'e seem communist or communist sympathizers and that
they also lump together all who oppose their views as
communists and communist sympathizers and make charges
against them, Another charge is that some of the
writers for these groups do not provide evidence for
their charges or starements and dc not foor-~te evi-
dence that they do g.+e, Discuss: Do you t..nk that
these charges are wel.-tounded? Do you think they are
important factors to conslder? Why or why not? Do
any of the materials which attack the groups of the
Far Right use any of the same tactics?

Read aloud some of the findings of the Stanford stud
on the people who attended the Schwarz Christian Anti-
Communist Crusade schools, Discuss: How do the peo-
ple who studied at this school differ from those who
joined the Cormunist Party? Do people who join this
ard the Birch Society, etc,, seem to be similar in per-
sonality to those who join the Ku Klux Klan and the
American Nazi Party? Have a pupil tell the class about
Overstreet's analysis of a '"radical rightist," Does
his analysis agree with that of the Stanford study?

Project some of Lipset's tables analyzina the supporters
of the John Dirch Society as well as the amount of sup-
port for the organization,

Forter and Ep;
on_the Right,
Uverstreet an
Strange Tacti

Bell, ed,, Th
Pe. 422'“23)
35.
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Forter and Epstein, Danger
gg_the Right, pp. 58-59,
Overstreet and Overstreet,
Strange Tactics of Extremism,
c & L]

-

Be!l, ed,, The Radical Right,
o h22-ki3 K7 H3T, 133,
35,
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S. Looks for points of agreement and
disagreement among authors.

S. -/Applies previously-learned concepts. b. /i number ¢f peopir believe ¢
and generalizations to new data, . kinds of stresses and strair
tainties in our life have m«
groups seem nmore attractiveo.
the present-day movements
of a continuance of cer:.
movements in the U,S, f < th
of the Republic,

G. Groups engaged in continued st g-
gle with the outside tend to .e
intolerant within, They tolcrate
few departurcs from group norms.

G. Countries are more intolerant of
those cons idered subversives in
times of crisis and threats from
abroad than during times when they
face no such threats,

G. Frustration may result in aggres-
O . sion. : '
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b, /i number cof pcopic believe tiiat certain
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tainties in our life have mude Far Right
groups seem nore attractiv., “thers see
the present-day movements= something
of a continuance of cer:. kinds of
movements in the U,S, f . :‘he early days
of the Republic,
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1f there has been a recent public opinion poll on atti-
tudes toward any rightist group, give some of the ques-
tions to the students., Let them compare their results
with the poll's findings, Also let them compare the
poll's findings with findings on polls about attitudes
towards communism,

106, Perhaps have a pupil report on The True Believer's an-
alysis of the person who joins a mass movement which de-
mands fanatical faith and sacrifice, Afterwa‘'ds, dis-
cuss: How does Hoffer's analysis fit those who join
groups of the Far Right? of the Far Left?

107, Quote Forster and Epstein on the reasons why the Chris-
tian Anti-Communism Crusade and the Christian Crusade
dropped off some after widespread and critical publicit
about the Far Right in the early 1960's, while the Birc
Society grew, Discuss: On the basis of what you lLnow
about why people joined the Communist Party, doe: chis
argument make scnse? Why or why not?

108, Have a good student read and tell the class about sever-
al analyses of factors in American life which miﬁht help
explain the increasing memtership in groups of the far
Right, Discuss, (For example, discuss the importance
of insecurity about international affairs, etc,) Then
discuss: Do you think these factors will become more or
less important in the years just ahead?

Y

Hoffer, The|

Forster and
on the Righf

Forster anc
on the Righ
Betl, ed,,
ch, 13,
Burlingame,
pp. 8-

*
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Hoffer, The True Believer,

Forster and Epstein, Danger
on the Right, pp. 8-9,

Forster and Epstein, Nanger
on the Right, pp. 5-7,
Bell, ed,, Radical Right,
ch, 13, '
Burlingame, The Sixth C~lumn,
pp. 8-9.
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. Checks on bias and competency of

producers.

S. Checks facts anainst his own back-
ground of information,

S. Generalizes from data.

. S, Tests hypotheéés aqainst data”‘-

S. Checks on the completeness of data } ,
and is wary of generallzations. ' - T A &
based on Insufficient evidence, ,

G. Compromise is easier where there
is not an ideological perception
of the issues, that is, where the

" . issues are not moralized and not
. seen as related to other issues, .
. o] e .

G. Cropromise is'more easily achieved -
In those political systems in which
there is agreement on questions
touching the fundamental social,
economic, and political institu-
tions,

S. Generalizes from data, 3. There 15 considerable disagre
the pros and cons of groups o
Right,
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109. Show the 7ilm Star-Spangled Extremism,* Then discuss: Star-Spangled
What relationship do the makers of the film see between 30 min. ﬂntl

the Far Right groups of today and those of ear!ier days League,
in American history? Do you agrce with the film's an-

alysis of the similarities and differences between

groups? \thy or why not? Who produced the film? What

point of view does it represent?

‘110, Read aloud the Overstreet analysis Oof similarities and Overstreet an(
differences between communism and groups of the Far Strange Tactid
Right, Discuss: On the basis of what you have read PpP. =21,

thus far, do you agree or disagree with their conclusion?

111, Return to the hypotheses which pupils set up before they
began their study of the Far Right., Have them discuss
them in the light of evidence collected thus far, 0Do
they have enough evidence to contradict any of them? to
suppot * any of them? What kinds of studies might they
like tc "ee done ;n order to test these hypotheses furth-

er?

: Overstreet ang
Road aloud and have pupils discuss each of the reasons ‘ 4
ci:ed by the Overstreets for arguing that the Birch So- Strange Tacti
ciety helps the international communist movement even PP. 3¢4-33,

though not purposively., #lso discuss the effect of the
far Right groups upon American political tfadutions and
norms and so on the possibility of compromise.

Z, ' 1d a summarizing discussion on the question which
He 32: tgised carlier: Bo you think that the Far Right

cronstitutes a danger to the security of the U,S,?7 |If
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IToxt Provided by ERI

Star-Spangled Extremism,

30 min, Anti-Defamation
League,

Overstreet and Overstreet,

Strange Tactics of Extremism,
PP. -

Overstreet and Overstreeg.
Strange Tactics of Extremism,

n
pPpP. 37-33.
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111, Civil liberties are essential to a d
rolitical system; the organization o
the competition in goals, and the abi
pose which democracy presupposes, ali
a high degree of personal freedom,

h. VALUES PROCEDURAL SAFEGUARDS OF A, Civil libertles in this country a~
THOSE ACCUED OF CRIMES, not absolute, The extent to whir
Iin the federal constitution prc
G. Constitutions may contain negative fron state interference has be
prohibitions as weil c< grerts of recent years through changu

power and statements of relation- by the Supreme Cou-t,
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111, Ci. 1V liberties ar~ =ssential to a democratic

political system; . : organizaticn of majorities,

the competiti.: '« goals, and the ability to op-
pose which demozracy presupposes, all depend on
a high degree of personal freedom,

k

URAL SAFEGUARDS OF A, Civil liberties in this country ar relative,
OF CRIMES, not absolute, The extent to whicr ,uarantees

in the federal constitution prc individuals
way contain negative from state interferenc. has be panding in
s well as grants of recent years through changii ‘pretations
t~~2-+s of relation- by the Supreme Court,
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not, why not? [If so, how much danger and why? At pres-
ent, would you advise restricting their activities at
all? Why or why not? (Use further questions as needed
to help pupils identify the value conflict here.)

113. How much time should be spent on the next section of the
uwnit, depends upon whether or not pupils have studied

the Minnesota Center's 8th grade and 11th grade
courses, I+ pupils have not studied these courses,
teachers Vill wish touse a number of activities, at a

somewhat highcr level than those done in the eighth grak,

Ask pupils to defirecivil liberties, Then ask: What ex-
amples have you already come across in this unit of re-
striction of civil liberties? What seems to give rise to
such action? Remind pupils that the decision on whether
or not restrictions should be permitted may depend upon
the severity of the problem facing the country (which
they have alr:ady e&xamined), upon how important or essen-
tial civil libertios are t> our form of government and to
other things wc value and which may be important for our
secur;*y as well (e.g. educztion; advancement of science
and technology), on what different measures would do to
civil liberties, and on how successful measures would be
in preserving s2curity, We have already studied the
danger o seccurity and cach has assessed the extent of
this da..ger, Ve nor turn to an assessment of just how
essential civil liberties are to our form of governmant
and to our security,

114, Review briefly some oF *he basic civil liberties safe- West, "The Right
guarded by our constitution, Briefly discuss the mean- The Gideon Case,
ing of these rights and ask pupils to cite examples, If Lewis, Gideon's

pupils have not studied the 8th ?rade course, you may
wish to use Form A of the Center's paper on "The Gideon
Case' (with the cover sheet identifyiig grade level re-
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West, '""The Right to a Lawyer:
The Gideon Case,"

Lewis, Gideon's Trumpet,
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ships; that is, they may in democ-
racies prevent majority action on
some subjects or at least slow such
action down,

Constitutions change by formal a-
mendment and by changes in custom
and interpretation,

The contrast between democratic

and nondem~cratic political sys-
tems may t looked at as a conflict
in basic underiying values,.

Constitutions must have an ulti-
mate interpreter, since they are
by nature ambicuous and nonspecif-
ic,

The separation of powers is bullt
on an assumption of « division of
political functions which cannot
be demostrated easily in reality.
(The Yaw-making function is under-
raken by cl11 three branches,)
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moved), Some might then read Lewis, Gideon's Trumpet. Dis-
cuss the major questions raised at the end of the study,
(Use this case prior to study of First Amendment cases
because it explains the process by which the federal con-
stitulonal guarantees were extended to protect people
agalnst state action.) |I: pupils have studied the 8th
?rade course, be sure to review the way In which rights

n the federal constitutlon have been extended to protect
Individuals from state action, Also review the need for
some interpreter of the {onstitution and tihe way in which
the Supreme Court acquired this power in this cou..try,
Discuss: How does the Supreme Court he:p make law?

Have pupils break up into groups to discuss case studies
on rights of the accused. Then have reporters from the
different groups report the decisions of their groups,
Hold a general class discussion where the different
groops have come to different conclusions.

Now have pupils read from a variety of sources about the
rights of accused and how these rights have been inter-
pre ted, |If pupils have not studied the Center's eighth
grade course, you might use some of the papers prepared

Parker, 0'Nell, {
Civil Libertles,

soco EJ. » IE“. »
case).,

A

Parker, O'Neil,
Civil Liberties,
Papers prepared
Unit in Center's
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Parker, O'Nefl, and Econopouly,
Civil Liberties, pgé }3?%?-
Mallegy

Soc, Ed., Mch., 19
case}. .

.\_; T R ‘."
BTN
Parker, 0'Neil, ‘and Econonpouly,

Civil Liberties, pp. 29-58.
Papers prepared for Judicial

- Unit in Center's 8th grade

{
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A. SUPPORTS FREEDOM OF THOUGHT AND B. A free press and free speech
EXPRESSION, the organization of majgritie
goals, and the ability to opy

tic political system, These

protect procedural safeguard

of crimes. However, free sp%

press are dependent in turn \

al safegquards.

S. Applies previously-learned gener-
alizations.

G. Freedom's rclationship to democ-
racy (s a close and obvious one;
the organization of majorities,
the competition in goals, and the
ability to oppose which democracy
presupposes, all depend on a high
degree of personal freedom, J

G. Freedom's rclationship to democ-
racy is a close and obvious one;
the organization of majorities,
the competition in goals, and the
ability to oppose which democrecy
presupposes, all depend on a high
degree of personal freedom,
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m's relationship to dcmoc-
a close and obvious one;
sanization of majorities,
npetition in goals, and the
: to oppose which democracy
yoses, all depend on a high
of personal freedom,

QO
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B. A free press and free speech are necessary for
the organization of majorities, competition in
goals, and the ability to oppose in a democra-
tic political system. These rights also help
protect procedural safeguards of those accused
of crimes, However, free speech and free

press are dependent in turn upon such procedur-
al safequards,
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for that course on the rights of those aczused of cnurse,
imes. (If so, tear off the cover sheets which indi-
c&te the grade leve! of the materials,)

Discuss the reasons for each of the rights, Also discuss:
Why has the Supreme Court insisted upon the presérvatinn
of these rights even whern the j:+ tices may have beer con-
vinced of the guilt of the defendents?

Y

Have pupils read and discuss some of the cace studies Westin, Discuss
dealing with the first amendment cases found in the Free- pp. 5-8.

dom Agenda pamphlet and in Parker, 0'Neil and Econono- Parker, O'Nell,
pouily, Perhaps break the class up into buzz groups to Civil Liberties
discuss the cases, have reporters from the different Studies and the

groups report reactions of their groups, and hold a ciass Five, section
discussion of the major issues,

Discuss: On thc basis of what you have learned in ear-
lier social! ctudies courses, how essential do you think
civil libertiecs are to our form of government? (Draw up-
on what pupils "earned in 8tk grade course, in tenth
grade courc~, and in study of totalitarian systems in
V1th grade.) |Ic frze speech or free press any more im-
portant thar safecvards for those accused of crimes? Why
or why not?

Have pupils read various statements about interpreta- Pgrger,OO'Neil,
tions of the first amendment., Discuss: |Is free_speegh Civil Liberties
or free press absolute? That is, does a person in this ) - .

country have a right to say or write anything he wishes
to?
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nphlet and in Parker, 0'Neil ard Econono-

2s break the class up into buzz groups to

ases, have reporters from the different
reactions of their groups, and hold a class
the major issuec,

. thc basis »2f what you have learned in ear-

) ~udies courses, how essential do you think
25 are *o our form of government? (Oraw up-
jear..ed in 8th grade course, in tenth
and in study of totalitarian systems in
l¢ free speech or free press any more im-

' safequards for those accused of crimes? Why

' ead various statements about interpreta-
first amendment, Discuss: Is free speech
absolute? That is, does a person in this
a right to say or write anything he wishes

ERIC

IToxt Provided by ERI

2asons for each cof the rights., Also discu.. -

tourse

Westin, Discussion Cases,
pp. 5-8.

Parker, O'Neil, Econopou’.
Civil Liberties, Cases,
Studies and the Law, part
Five, section A,

Parker, 0'Neil, Econopouly,

Civil Liberties, pp. 173-
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G. Constitutions may contain negatlve
prohibitions as well as grants of
power and statements of relation-
ships; that is, they may in democ-
racies prevent majority action on
some subjects or at least slow
such action down,

\

L. IS COMMITTED TO THE FREE EXAMINA- C. The degree to which personal frﬁ
TION OF SOCIAL ATTITUDES AND DATA, affects the amount of criticism
SEARCHES ACTIVELY FOR DIFFERENT given to government officials ar
POINTS OF VIEV AND INTERPRETATIONS. of information which they can ol
VALUES INDEPENDENT THOUGHT, veloping policies, Free speech

: make it more likely that mistak

G. Freedom's relationship to democ- vented or corrected in politica
racy Is a close and obvious one; speech and a free press (with p
the organization of ma{orlties, uvards needed to help secure th
the competition in goals, and the mportant to the advancement of
ability to oppose which democracz cluding sclentific and technolog
presupposes, all depend on a hig and so to our national security),

degree of personal freedon,

[%e ]
L]

Detects various types of persua-
sion devices,
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C. The degree tc which personal freedom exists
affects the amounc of criticism which will be
given to government officials and the amount
of information which they can obtain in de-
veloping policies, Free speech and free press
make it more likely that mistakes can be pre-
vented or corrected in political affairs, Free
speech and a free press (with procedural safe-
?uards needed to help secure them) are also

mportant to the advancement of kno.ledge, in-
cluding scientific and technological knowledge)
and so to our national security,
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Read aloud some quotations from Commager which help ex-
plain his insistence upon the ''pragmatic necessity for
freedom," Discuss: Do you agree or disagree with Com-

mager? Why?

Have pupils rcad the incident about the high school sen-
lor who was not permitted to dellver his validictory ad-
dress in 1902 because of his comments on disarmament,

Then have pupils discuss the pros and cons of  preven ting

‘him from making this speecn,

Read aloud some recent quotation about the reaction of
some people to the idea of having college students de-
bate some controbersial guestion such as one about Viet
Nam, Tell the pupils briefly about the controversy in

pp. 15, 18, 22,

Commager, Freedj
Dissent, ch, T,

Dou?las, F reedom
P. 1.

)

For the 1954 conj
Time, Nov, 29, 1
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Time, Nov. 29, 195
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h.

'S COMM!TTED TO A FREE EXAMINA-
TION OF SOCIAL ATTITUDES AND
DATA. SEARCHES ACTIVELY FOR DIF-
FERENT POIIITS OF VIEW AND INTER-
PRETATIOMS,

Sets up hypotheses about conse-
quences of alternative courses.of

action, :
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IS SCEPTICAL OF PANACEAS, IV. Many measures have been tried to

and prevent sabatoge and espionag
sures vary ovoth in the degree to
civil liberties and in their effe
combatting subversion,
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1CAL OF PANACEAS, IV. Many measures have been tried to curb subversives

and prevent sabatoge and espionage, These mea-
ITTED TO A FREE EXAMINA- sures vary both in the degree togwhlch they limit
SOCIAL ATTITUDES AND civil liberties and in their effectiveness in
"EARCHES ACTIVELY FOR DIF- combatting subversion.

'Ol1ITS OF VIEW AND INTER-
nis,

hypotheses about conse-
of alternative courses. of

O
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1954 over the dcbate Issue of that year on whether or not
we should rccognize Red China., Discuss: Should debates
over such questions of foreign ,ollcY be restricted? Why
or why not? !/hat value conflict is Involved in this ques-
tion? What may be the effects on forelgn policy makers

if debate is limited?

R N

Have pupils read 'Challenging the Status Quo" in the pam-
phlet on Frcedoin of the Mind, Afterwards discuss: How
important is freedom of speech and press to democracy?
to science? to education?

Read aloud brief quotations from people on the importace
of clvil liberties in this country, (e.g. William Allen
White: '"Liberty is the only thing you cannot have unless
you are willing to give it to others," Elmer Davis:"This
republic was not established by cowards; and cowards will
not preserve it,"; Raymond F, Fosdick: "“In our concern
over what communism may do to democracy we have overlooked
the danger of what we ourselves may do to democracl under
the stimulus of fear." Discuss: What do you think these
peop le mean? What do they fear? Do you agree or disagree
with them? why?

Remind puplils that after they studied the communist party
in this country, they made suggestions about what might
be done to rcduce comminist strength or the threat from
communism ‘n this country, Return to the list pupils made
at that time. Do pupils wish to add other possible courses
of action to prcserve American security from internal
threats from both the Far Left and the far P!ght? Do the
wish to add any other possible results from following eac
course of action? (1f punils have not listed some of im-
portant measures suggested or tr.ed, you may wish to tell
them that ccrtain courses of acticn had been proposed or

Douglas, Fr
PP. 31-3 .
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A, VALUES OBJECTIVITY AND DESIRES TO
KEEP HIS VALUES FROM AFFECTING HIS
INTERPRETATION OF THE EVIDENCE,

S. Works effectively with othersi (Ac-
cepts s share of respon t -
Tor the work of a qroup; partici-
Dates actively without trying to

dominate, )

~
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tried. Have the class try to figure out possible ef-
fects of following each course of action.)

Now tell the class that they are to begin a more thorough
study of possible courses of action., They should try to
declide whether the evidence they gather supports or con-
tradicts the effects which they have predicted, They
should also try to decide at the cnd of their study wheth-
er or not they think changes should be made in tte kinds
of measurcs now being used and whether or not new measures
should be followed. Perhaps give pupils a list of ques-
tions to kecp in mind as they study this section of the
unit.

If pupils selected individual and small group projects
for the entire unit during the introductory phase of the
unit, remind them of the tentative schedule for reports
and panels or revise the schedule if it seems wise at
this point.

If pupils did not select actlvities to do on this sec-
tion, take time to go over a proposed list, let them add
to the list, and then have them turn in their first three
choices. Make the final assignments the next day and
give them a tentative schedule of the days on which pro-
Jjects are due,

Give pupils a chance to read in class for a few days so
that they can prepare thelr panels and reports and other
acgivities on the different measures used against subver-
sion, At times interrupt the readina toward the end of
the hour or at the beginning of the hour by doing one or
more of the following:



S. Checks on the bias and competency
ot authors,

S. Uses Book Review Digest,

S. Uses specialized references to
check on authors.
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a. Let pupils meet in groups if they are working on pan-
els or symposiums, etc, In order to check on progress
of members and plan next steps. They will also need
to meet briefly before reading even begins in order to
plan what they will do. Ask these groups for progress
reports every day or so,

b. Review with pupils the need for evaluating their
sources of information. Do this by asking pupils what
they have found thus far in their reading about possibie
bias of authors, What indications do they have for
this bias? .t another time ask pupils what they hLave
found out about the competency of the authors of the
materials they are reading., Discuss briefly some of
the factors related to competency which have shown up
in these books,

c. Bring in a copy of the Book Review Digest and showv pu- A copy o
pils what they can find out about their books in dif-
ferent editions of this reference work, Then have all
pupils look up reviews of the book they are reading
and write a brief statement about whether or no. they
agree with the summary from a review presented in the
Book :Review Digest, They shou'd also indicate differ-
ences found In the reviews anc which point of view
they agree with If there are differences, |If there
are no differences, do puplls agree with the general
assessment of the book by reviewers?

J. Once again bring to class reference works on authors
and let several pupils check on the authors of their
books and tell the class what they have found out
abowt them,

128, Point ouwt to the class that there have been several oc-
casions in American history prior to the worry about sub-
versives following World War 11 when the American people
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Groups engaged in continued strug-
gle with the outside tend to be ?n-
tolerant within, They tolerate few
departures from group norms,

Countries arc more Intollerant of
those considered - subversives in
times of crisis and threats from
abroad than during times when they
face no such threats.,

h law or policy must be effectuat-
ed and applied; in that process

the whole decision-making and in-
fluence process goes on again,
(Enforcing officers must declide

how, when, and with what degree of
stringency to enforce legal restric-
tions, )

Any decision is in part a product

of the internalized values and the
perceptions of the persons making

the decision,

The decision-maker reacts to pres-
sures from other declision-makers as
well as from the outside,

SUPPORTS FREEDOM OF THOUGHTAND EX-
PRESSION.

-113-

A. The federal and state governmel
to curb subversion in times of
long before the communist thre:
parent after World War {1,

1. The Alien and Sedition Acts
of restricting free speech &
the undeclared war with Fran
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A. The federal and state governments have acted
to curb subversion In times of past danger,
long before the communist threat became ap-
parent after World War i1,

1. The Alien and Sedition Acts had the effect
of restricting free speech and press during
the undeclared war with France ir 17S8,
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berame worrled about possible subversives and took ac-
tion against them. It is important to look at some of
these kinds of actlions and their effects in order to an-
alyze some of the types of action taken after World War
Il against Communists and other subversive groups.,

Review with pupils what they learned in American history
about the Alien and Sedition Acts., Or if they did not
study these acts in an earlier grade, have a pupil cive
a report on what led to thelr passage and ', thcy were
interpreted., Discuss the importance of enforcement of-
ficials and factors affecting their decision-making.

Miller, Cri
Biddle, Feal

—
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VALUES PROCEDURAL SAFEGUARDS FOR
THOSE ACCUSED OF CRIMES,

Groups engaged in continued stru?-
gle with the outside tend to be iIn-
tolerant within., They tolerate few
departures from group norms.

Countries are more intollerant of
those considered subversives in
times of crisis and threats from
abroad than during times when they
face no such threats.

-115-
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2. During the Civil War the federal government

3.

used a government loyalty program, loyalty
oaths, and congressional investigating com-
mittees in addition to the better known
suspension of habeas corpus and trial by
military courts,

During World War |, the fedcral government
passed the Sedltlon and Espionage Acts;
state governments also passed acts to pun-
ish possible subversives.

Following World War |, the Red Scare led to
a number of repressive measures and exten-
sive arrests without warrants of those sus-
pected of being communists,
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Review what pupils le3srned about civil liberties during
the Civil War, Or if pupils did not study the Center's
course for that level, have them read about civil liber-
ties during the Civil War, Again they should note the
role of those who enforce decisions and factors Influenc-
lng their decisions, Discuss: Did these measures prove
effective in combating subversion? To what degree did
they interfere with clvil liberties?

Have a pupi! prepare a bulletin board display on some of
the extremes to which individuals and government went
during World ilar | in trying to fight German sympathias,

Have a pupil present a report on Civil Liberties in
World War |. Once more have pUﬁils note Inflaences on
those who made decisions as to how to Interpret and
carry out laws, Brlefly analyze some of the Supreme
Court cases arising out of the law, Also discuss: Did
these measures prove effective in combattln? subversion?
To what degree did they interfere with civil liberties?

H:ive several pupils present a paneldiscussion on the Red
Scare after ‘lorld War |, Discuss: Were the methods
used in this fight against communism justified? What
‘actors affected Palmer's decision? Did the measures
prove an effective way of reducing communist strength
in the U,S.?

Hyman, Era_of)
Weyl, Battle

loyalty, chs,
West, “Civil L
ing the Civil

Chafee, Free §
Fear of Freedd

Againgt Dislqﬁ

See procedure

Murra¥, Red Sd
ly

pecia chs.
Chafee, Free

Fear of Freedd
Yesterday,
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Hyman, Era of the Oath;

Weyl, Battle Against Dis-
loyaity, chs, 5-5;

West, 'Civil Liberties Dur-
ing the Civil War,"

Chafee, Free Speech; Biddle,
Fear of Freedom, pp. 19-22,
S4-69, T0Z-0G; Weyl, Battle

Against Disloyalty, chs., /-8,

See ~rocedure 130,

Murray, Red Scare, see es-
pecla‘ly “Chs. 3-5, 12-14;

Chafee, Free Speech; Blddle,
Fear of Freedom; ATlien, Only
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G. A law or policy must be effectuat-
ed and applied; in that process
the whole decision-making ard in-
fluence process goes on again,
(Enforcing officers must decide
how, when, and with what degree of
strlngency to enforce lagal restric-
tions,)

G. Any decision is in part a product
of the internalized values and the
perceptions of the persons making
the decis'on.

‘G. The declslion-maker reacts to pres-
sures from other decision-makers J
as well as from the outside,

S. Generalizes from data. 5. During World Wars | and | t
to identify subversives ar
age and sabatoge plots,

G. Groups engaged in continued stru?- _ 6, During World War 1l the fedef
cle with the outside tend to be In- ' moved thousands of those of |
- tolerant within, They tolerate cent into reiocation camps,

few departures from group norms, as a means of preventing posf

and esplonage on the West Co

G. Countries are more intollerant of
those considcred subversives in
times of crisis and threats from

abroad than during times when they

face no such threats,

A, TREATS PEOPLE AS INDIVIDUALS, NOT
AS MEMBERS OF A PARTICULAR GROUP,
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During World Wars | and 11 the F3| attempted
to identify subversives ar uncover espion-
age and sabatoge pilots,

During World War |l the federa: government
moved thousands of those of Japanese de-
cent into relocation camps, without triats,
as @ means of preventing possible sabatoge
and espionage on the West Coast,
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133. Have a pupil give a report on the work of the FBl during e,g. Weyl, B
World Wars | and ||, Discuss: How did the procedures Disloyalty,
used by the FBI in these cases differ from those used Barth, Loyal

during the Rcd Scare?

134, Show the film The Constitution and Military Power. This The Constitu
film deals with a person of Japanese descent who was tary Power,
ordered to a relocation camp, (The case is that of
Korematsu v, United States,) Stop the film before it
te l1s what happcned in the case;call for volunteers to
serve as the justices making the decision and ask them
to role-play their discussion of what the decision should
be. Then resume the showing of the film so that pupils
can see how the case was actually decided,
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A.  VALPES PROCEQURAL SAFEGUARDS FOR
THOSE ACCUSED OF CRIMES,

G. Groups engaged in continued strug-
gle with the outside tend to be iIn-
tolerant within, They tolerate
few departures from group norms,

G. Countries are more intollerant of
those considered subversives in
times of crisis and threats from
abroad than during times when they
face ro such threats,

G. The decision-maker reacts to pres- L
sures from other decision-makers
as well as to pressures from the
outside (such as public opinion
and interest groups)

S. Considers possible alternative B. Since the beginning of th;
courses of action by examining con- munist countries, both st
sequences of cach and checking ernments have acted to try

these consequences against goals

(values).
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B. Since the beginning of the Cold War with com-
munist countries, both state and federal gov-
ernments have acted to try to curb subversives,
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i25. Invite a Japancsce American who was rclocated during
World War 11 to tell the crass about his experiences
and his reactions to them,

136, Have a pupil draw several car.oons showing different
points of view about the Japanrese relocation measure,

137. Discuss: On the pasis of what vou have founa so far,
what tends toc happen to the ,nterpretation of laws to
prevent subversion during times of great emergency and
of fear and frustration? How effective were the dif-
ferent measures in combatting subversion?

138, Have a pupil prepare a series of cartoons representing
different vicwpcints toward any one of the measures used
to flight subversion,
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fi. IS COMMITTED TO THE FREE EXAMiNA- ‘
TION OF SOCIAL ATTITUDES AND DATA, *
SEARCHES ACTIVELY FOR DIFFERENT
POINTS OF VIEV AND INTERPRETATIONS,

G. Groups engaged in continued con-
“lict with the outside tend to be
intolerant within, They tolerate
few departurcs from group norms,

S. Looks for relationships among

events.
A. VALUES PROCEDURAL SAFEGUARDS, 1. The FBI has continued and
_ erations in investigating
G. The community demands order and sta- communist sympathizers and
bilit{ -- goals which may be incom- Right groups in order to i
patible with the demands of indiv- dangerous elements as wel)
iduals, espionage and sabatoge, |

given the job of invest: jal
workers and applicants for

S. Generalizes from data.

S. Sets up hypotheses about consequen- 2, The federal loyalty and se
c@s of alternative courses ot action, have tried to screen out c(
others who might be securt

states and local government

lished thelir own forms of
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nity demands order and sta-
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/potheses about consequen-
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1. The FBI"has continued and expanded Its op-

erations in investigating communists and
communist sympathizers and ce .ain Far
Right groups in order to identify possible
dangerous elements as wel) to prevent
espionage and sabatoge, 1t has also been
given the job of invest:jating government
workers and applicants for government jobs,

2, The federal loyalty and security programs

have tried to screen out communists and
others who might be security risks, Some
states and local governments have estab-
lished thelr own forms of loyalty programs,
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139. Have a pupil prepare a timeline to show international
crises since Vorld War |1, #Place it on the bulletin
board or above the chalkbcard, As pupils examine par-
ticular cases or laws or investigations, etc, have them
look to see what was happening in international affairs
at that time, Do they see any relationships among these
events and international affairs?

140, Invite a local FBI man to class to discuss the role of
the FB! in trying to identify communists and other pos-
sible dangerous elements in this country. He should
describe the techniques used, the groups investigated,
and the precautions taken to safeguard individual rights,

141, Have a pupil give a report on the work of the FBI since
World War |l in both: (a) fighting communists and es-
pionage rings, and (b) collecting information about such
groups as thc Ku Klux Klan and civil rights viQlence,

142, Give pupils a brief summary of the evolution of the loy- '""'Selected
alty-security program of the federal government., Incicate
original provisions and changes which were made in the
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The community demands order and sta-
bility--goals which may be incompat-
ible with thc demands of individuals,

The contrast betwecen cewnanratic and
non-democratic political systems may
be looked at as a conflict in basic
underlying values.

Freedom's relationship to democracy
is a close and obvious one,

The community demands order and sta-
bility--goals which may be incompat-
ible with the demands of individuals,

The contrast between democratic and
non-democratic politicalsystems may
be looked at as a conflict In basic
underlying values,

Freedom's relationship to democracy
is.a close and obvious one,

Defines problem by isolating basic
Tssues and identl.ying vajues and
Factual guestions which need inves-

tigating,
IS SCEPTIGCAL OF PANACEAS,

-123-

Moreover, security progr
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those viith government co
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Moreover, security programs have been ex-
tended to some industries, particularly
those with government contracts.
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early yeurs of the program, Discuss: What do you think
the purposes are of such a program? How effective do you
think this program would prove to be? What possible dis-
advantages might this program have?

Show the Tilm National Security vs, individual Rights,
This film deals with the securlity case n¥ Radulovicﬁ)
Discuss: Uo you think Radulovich was a securlty risk?
If you hac Leen the person making the decision, what
declsfion would you have made in this case? What factors
do you think were at work in the first place in bringing
about the original decision? What effect do vou think
Morrow's Sec It Now program might hawe on the case?

Break the class into small groups to discuss a variety
of real or hypothetical cases related to the loyalty-
security program, Have pupils read the cases and then
discuss the questions \ Yich follow them,

After the groups have discussed the cases, bring the
class tcgether again, Let a reporter from one group
present that group's reactions to a particular case,

If other ygroups disagreed or if there are strong minor-
ity reports from groups, hold a general class discussion
on the case, Then go onto the other cases, letting a
reporter from a different group present an opinion for
each case, Have pupils identify the value conflicts in-
volved in cach case and the factual questions which are
raised by arguments introduced in the support of each
position., (if the class discusses the case of Congress-
man X in "Sccurity Cases for Discussion," explain after-
wards that the case was built around the career of
Senator Joccph ticCarthy who was one of the chief con-
gressional investigators during the early 1950%s,)

Westin, gﬁ
ppo 'S"

"Securlity
cussion,”
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Q

Flim: Natlonal Security vs,

individual -Rights, McGraw-
HITT, 30 min.

Westin, Discusslion Cases,
pp. 15-197
"Security Cases for Dis-
cussion,™
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The community <cmands order and sta-
bility--goals which may be incompat-
ible with the dcmands of individuals,

The contrast octween democratic and
non-democratic political systems may
be looked at as a conflict in basic
underlying valucs,

VALUES PROCEDURAL SAFEGUARDS FOR
THOSE ACCUSCD OF CRIMES,

1S STEPTICAL OF PANACEAS,

The conmunity demands order and sta-
bility--goals which may be incompat-
ible with the demands of individuals,

The contrast between democratic and
non-democratic political systems may
be looked at as a conflict 1n basic
underlying values,

Freedom's relationship to democracy
is a close and obvious one, '

Checks on the completeness of dats
and is wary o' ccneralizations based
QQ_YnsuFFicicnt cvidence.

a) Rejects vholc-part arguments and
insists upon further data,

b) Rejects post hoc arguments; looks
for another 7Tactor which may have
caused thc later event,
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145, Kyve a pupil give a report on the Abraham Chasanow case.

15C.,

He should stop before he tells what the outcome was and
let puplls discuss what they think should have been done.
Then have the pupil report the outcome of the case.

Read aloud somc of :he '"Ten Commandments for Pure Conduct
of Government Employees" which Thurman Arncld proposed in
1948 as a result of some of the government loyalty cases
with which he wes acquainted., Discuss: Why might people
worry about the loyalty pro?ram as a means of fighting
communism if Arnold's list Is fair?

L7. Give pupils an exercise in which they must analyze the

loglic (particularly fallacies related to whole-part think-
ing and to post hoc thinking) in relationship to loyalty-
security investigations of govcrnment employees. - Discuss
the exercise In class,

Lewic, "Wh;
Victim of N

Reporter, M
I7; Lewls,
Report,' Re
1955.

Harper, Nov

See Appendi
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Lewis, "What Happens to a
Victim of Nameless Accusers,"

Reporter, Mch., 2, 1954, pp. 10-
I7; Lewls, "Security: Interim

?eport,” Reporter, Sept. 8,
955.

Harper, Nov., 1948, pp. 61-

See Appendix.
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S. Deflines proble~ by identifying values
Involived,

G. The community demands order and sta-
bility -- goals which may be incom-
patible with the demands of indivi-
duals,

G. The contrast bctweer. democratic and
non-democratic poiitical sy~ “ems may
be looked at as a conflict 'n basic
underlying values,

S Adjusts reading rate to purpose in
reading and to type of matertal read.

S. Reads for details.
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Have a pupil give an oral report on the Dr, Condon case.
Discuss: Do you think it was in the interests of the
security of this country to decide the case in this way?
Why or why not? What value conflicts were involved in
this case?

148,

o

1., Have several pupils who are interested in science investi-
gate the Oppcnhcimer case and present a panel discussion
on the question: Did the Board's action in declaring Op-
penheimer a sccurlity risk increase our national security?
(Tell the class about the award made to Oppenheimer by
President Johnson,) Afterwards, have the class analyze ihe
value conflicts involved in the case,

Have a group of students interview a local university
physicist on the current sclentific regulations designed
to preserve sccurity and on his reactions to them,

Have several pupils examine the program for security in our
armed forces. They should look at the oaths that inductees
must sign and at some of the cases which arose under the
security program. They should also investigate what has
happerced recently in connection with this program, Has
it changed at all since the early i1950's? Then have the
pupils present a panel discussion on the baslis of their

findings,
152, Poinmt out that states and local governments and even indu
try have set up "heir own securlty prgrams., Then give p

pils a ccpy of '"Lases related to the Security Prngrams' o,
the federal, local and state governments, Industria! :
ity programs, and the right to practice law and medicine

in different states, Discuss purpose in reading these cases,

LN

secur-

Biddle, Fed
pp. 226-734
ington Witd
Stripling,
America; C4
tee on Un-/
PP. -

]

Curtis, Opf
Strout, Cor
and Securiy
Or, J. Robé

a,

Yarmolins@
"Personal Y

ases Rel+
rograms,’'
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give an oral report on the Dr, Condon case,
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IToxt Provided by ERI

) . . .
trpTes. Discuss purpose in reading these cases.
ERIC

Biddle, Fear of Freedom,

Pp. 226-230; Andrews, Wash-
ington Witch Hunt, cn. &4;
Stripling, Red Plot Against
America; Carr, Hous€ Commit-
tee on Un-American fctivities,
pp. 131-153,

Curtis, Oppenheimer Case;

Strout, Conscience, Science,

and Security: The Case of

Dr. J, Robert Oppenheimer;

Life, Mch. 3, 1967, pp. 34-
a,

Yarmolinsky, Case Studies_ in
"Personal Security.

""Cases Relatcd to the Security
Programs,"
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Constitutions may c>ntain negative
prohibitions as well as grants of

power and statements of relation-

ships; that Is, they may in democ-
racies prevent majority action on

some subjects,

Government action may help inadease
as well as restrict individual
rights,

The separation of powers is built
on an assumption and division of
political functions which cannot
be demonstratcr’ easily in reality.
(The law-making function is under-
taken by all three branches.)

Freedom's rclctionship to democrac’

is a close and obvious one,

Any decision is in part a product
of the intcrnalized values, the
perceptions, and the experiences
of the person making the decision,

Even those courts appointed for
life are not irce fron the all-per-
vasiwve pressurcs of public opinio,
widely held values and beliefs, and
other political pressures,

HAS A REASONED LOYALTY TO THE U.S,
VALue S PRCCEDURAL SAFEGUAR!S,

-129-
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{Note need to read for details.) How should pupils ad-
just reading rate to such a purpose? Have pupils read
through these cases and discuss them one by one at first.
Then you might group some of the briefer statements which
relate to the same kind of question, (Or break the class
Into groups to read and discuss groups of cases and have
reporters tell the class about the effects of the cases
upon the loyalty-security program.) Have pupils discuss
whether or not they think the decision in acase was cor-
rect,

Discuss On the basis of these ceses, have you changed
your minu 2t all about the effectiveness of the govern-
ment loyalty-security program or don't you think that
these cases bhelp decide that question? Have you changed
your mind at 21l about the possible disadvantages of sucn
a program? (0Or have you changed your mind at all about
how this program or similar programs in state and local
governments night affect civil rights?) What function ,
was the Supreme Court carrying out in deciding these cases?
How -n you account for what seems like a change in posi-
tion the Court?




L,
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FEELS A SEIISE OF RESPONSIBILITY
FOR KEEP!ilG IHFORMED ABOUT CUR-
REWT PROBLEMS,

Defines problem by isolating basic

issues and identifying assumptions,
values involved, and factual ques-

tions which need investigating,

HAS A REASONED LOYALTY TO THE U.S,
AND DESIRES TO MAKE |T AN EVER
BETTER PLACE IN WHICH TO LIVE,

Having determined the causes of a

soc‘al proolem, scrutizes possihi-
consequences, of alternative courses
of actlion, evaluates them in the
Tlght of basic values, lists argu-
ments tor cnd against each proposal,
and selects the course of action
which seems most likely to prove
helpful in cchieving the desired

goal.
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Have a pupil give a report on the Otepka case and re- Use Reader's
cent developments in the security program, clippings, (e.
i June
p. 15A,)
Have a group of pupils prepare a penel discussion on the

pros and cons of the government loyalty-security program -
at the federal level. Or have several! puoils prepare one
chart on the pros and cons of the security program and
another on possible changes in the program, Discuss in
class: Would you agree that these changes would be wise?
Why or why not?

Set up a loyalty-review board in class to review the loval- Commager, Fre
ty of some of the students in the class to the school.have Dissent, ch. |
several other students bring mock charges against certain
students for disloyalty. The bcard should role-play a dis-
cussion of whether or not such charges indicate disloyalty
to the school. Such role-playing should help pupils under-
stand the difficulty of defining loyalty.

Now discuss: ‘/hat do we mean by loyalty to the U,S,? Read
aloud quotctions from Commager on what constitutes loyalty,
Do pupils agrcc or lJisagree? Why?

have each pupil write an editorial on his reactions to

the government loyalty-security program, He should eval-
iate the program in terms of his position on the value
conflict involved and his conclusions on the factual ques-
tions relatcd t- the effectiveness of the program in achiev-
ing desiredcnds and the effect on civil liberties,
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Defines problems by Identifying
factual questions which need Tn-
vestigating.

Defines problem by isolating basic
1ssues and identifying assumptions,
values involved, and factual ques-
tions which need Investigating.

Having determined the causes of a
soclal problem, scrutinizes possible
consequences, of alternative courses

of action, evaluates them in the 1ight

of basfc values, lists arquments tor
and against each proposal, and selects

the course of action which seems most

Iikely to prove helpful in achieving
the desired qoal,

The separation of powers is built

on an assumpsion of a division of
political functions which cannot be-
demonstrated casily in reality.

-i33-

3. Loyalty oaths have been us
federal, state, and local
screen out potential securi

L, Congressional and state leg
tees have carried on irvest
ather information about t
iIslation, to put pressure o
tion for stricter security
arouse public opinion, and
punish individuals through
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3. Loyalty oaths have been used widely by
federal, state, and local governments to
screen out potential security risks,

L, Congressional and state legislative commit-
tees have carried on investigations to
ather information about the need for leg-
<lation, to put pressure on the administra-
tion for stricter security measures, to
arouse public opinion, and at times to
punish individuals through publicity.
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Show the (ilm The Challenge which deals with a bus driver
who was fircd ror refusal to sign a loyalty oath., The
film shows a PT/. meeting discussing the question but does
not comec to a decision, Ask the ciass members to assume
the roles of PT/ members and try to reach a decision,
Discuss: ‘lhat factual questions are involved in making
such a decision?

Remind pupils of the use of loyalty oaths in the Civil
War and in some of the cases examined thus far. Now
have twc pupils debate the use of loyalty oaths to
fight subversion.

Have a pupil prepare a bulletin board display, using
clippings, on any current rongressional investigation
related to suuversion,

Have pupils rcad about and discuss any recent congres-
sional investigation related to subversion.

Film, The C
distrubuted|

e.q. Dougla:
Mind, pp. 2
of fFreedom,
153; Gelﬁor#
X%LELQQS Chj
of Liberty;
ties, May,

Datfs Fallin
Die, Others
""‘Medicare O
Civil Liber
pp. I, b;

Nov., 1951,




-134-

ired ror refusal to sign a loyalty oath., The

. of PT/ members and try to reach a decision,
‘lhat factual questions are involved in making
:cision?

ipils of the use of loyalty oaths in the Civil
n some of the cases examined thus far, Now
pupils debate the use of loyalty oaths to

rversion.

ipil prepare a bulletin board display, using
, on any current congressiotal investigation
9 suoversion,

is rcod about and discuss any recent congres-
vestigation related to subversion.

O

cilm The Challenge which deais with a bus driver

/s a PT/. meeting discussing the question but does
to a decision., Ask the class mcombers to assume

Film,

The Challenge, 28 min.,

distrubuted by -C10,

e.qg.
Mind,

VF"'SI

Douglas, Freedom of the
pp. 21-23; Biddie, Fear

of Freedom, pp. lh-15, 150-
‘53 Gelhorn, States and Sub-

on, Chaffee, Bless ings
f Libert ACLU, Civil Liber-
tes.n
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Oaths Fal |ng Faster, 3 More

Dle Others Marked," . 3;

"Medl
Civil

care Oath Downed," ACLU
Liberties, Dec., 1966,

pp. I,

Nov.,
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Deflnes problem by Isolating basic

issues and identifying values in-

volved,

The separation of powers is bullt
on an assumption of a division of"
political functions which cannot
be demonstrated in reality,

The separation of powers is built
on an assumption of a division of
political functions which cannot
be demonstrated in reality,

A law or policy must ve effecuated
and applied; in that process the
wnole decision-making and influence
process goes on again,

VALUES PROCEDURAL SAFEGUARDS FOR
THE ACCUSED,
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Divide the ciass up into groups to discuss case number
one on investigating committees from Westin's pamphlet,
Then call on a reporter from one of the groups to pre-
sent his group's conclusions about the case, |If report-
ers from thc other groups disagree, hold a general class

discussion of the major issue in the case which concerns

the +ight of the committee to investigate the views of a
professor at a private college,

Now have a pupil give a report on the purposes of con-
gressional investigating committees,

Have several pupils present a combination sympos ium-pan-

el discussion on the pros and cons of congressional in-
vestigations into subversion.

Or have them prepare a large wall chart summarizing the
pros and cons of congressional investigations related
to subversion. They shouid then elaborate upon the
points in class, '

“+tlon.

| Setting of

Westin, Discu
pp. 11-12.

Taylor, Grand
Barth, Gov't,

Taylor, Grand
loyalty of Fr
Gov't. by inv
bloom, Am. Se
gp_‘.“..’ pPpP. 56-
Committees on
Activities: S
Plot Against
Battle Agains
Andrews, Wash
Hunt, chs, 3-
of Freedom, ¢
But We Were 8
Buckley and 8
and His Enemi
Where We Came
ed,, Investic
Congress; Man

in

176,
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Westin, Discussion Cases,
pp. 11-12,

Taylor, Grand lnquest;
Barth, Gov't, by lnvestiga-

Taylor, Grand lnquest; Barth,
loyalty of Free Men; Barth,
Gov't., by Investigation; Gold-
bloom, Am, Security and Free-
dom, pp. 56-62; Carr, House
Committees on Un-American
Activities; Stripling,_Red
PTot Agalinst America; Weyl,
Battle Against Disloyalty;
Andrews, Washington Witch-
Hunt, chs, 3-4; Thomas, Test
of Freedom, ch, 8; Davis,

But We Were Born1§ree, ch. 1;
Buckley and Bozell, McCarth
and Hiz Enemies; Wechsler,
Where We Came Qut; Johnson,
ed,, Investigating Powers cf
Congress; Mandlebaum, Social
Setting of Intolerance, ppo. 130-
170, _




S.

Checks on the bias and competency
of witnesses, authors, and produc-
ers of material,

Looks for points of agreement and
disaqreement among witnesses, auth-
ors, and producers of information,

Checks on the completeness of data

and I's wary of_generallzations
based on insufficient evrdence,

ar.

Checks on the competency of wit-
nesses.

-137-
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One of the best-known court cases arising out of congres-
sional investigations was the tliss case, Have a pupil
read two or more of the books written about Hiss, He
should write a paper on the case, eraluate the books in
terms of bias and competency and completeness of data,
and note particularly pertinent differences and similar-
itles in the books. He might also make a report to class,
Or several pupils might read cdifferent books on the Hiss
case and present a panel discussion about the case, They
should be sure to compare the books as sources of infor-
mation,

Another rfamous case arising out of investigations was the
Owen Lattimorc case. Have several pupils present a panel
discussion on this case, They should discuss the assump-
tions and arguments used in the case, and they should al®o
discuss their sources of information, Be sure to analyze
in class the reasons for Judge Yangdahl's decision to dis-
miss the main charges against Lattimore, -

if pupils have not studi€d the Center's program in the
junior high school, you may wish to use some kind of dem-
onstration to show problems in accuracy of testimony.

For example, show the film Fidelity of Report, stop it
after it shows the robbery for the first time, ask pupils
to answer a series of questions about details of the rob-
bery and then show the rest of the film which repeats the
crime., Discuss: How accurate were you as witnesses? Do
you think that you were more or less accurate than a real
witness might be? Why?

One or two weeks later, repeat the test on the facts of
the robbery and check to see how much has been iorgotten
in only thiz 1ongth of time, Discuss: How many of these
facts do you th.nk you would remember after seven years?
Would you be more likely to remember facts in which you

De Toledano
of Treason;
owitt, The
Alger Hiss;
of Public 0&
eration on

Red Plot Agd
X risgg.

Weyl, Batt]
ty; Lattimo
Slander; Mc
Tsm, The Fi
Buckiey and
and His Ener

Film: Fidel
State Unlv,
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- best-krown court cases arising out of congres-
estigations was the Hiss case, Have a pupil

r more of the books written about Hiss, He

te a paper on the case, evaluate the books in

-ias and competency and completeness of data,
articularly pertinent differences and similar-
he books, He might also make a report to class.
pupils might read diffe-ent books on the Hiss

~resent @ panel discussion about the case. They
sure to compare the books as sources of infor-

mous case arising out of investigations was the
morc case, Have several pupils present a panel
.+ on this case, They should discuss the assump-
arguments used in the case, and they should al®o
ecir sources of information, Be sure to analyze
he reasons for Judge Yamgdahl's decision to dis-
ain charges against Lattimore,

have not studied the Center's program in the

h school, you may wish to use some kind of dem-
1 to show problems in accuracy of testimony,

e, show the film Fidelity of Report, stop it
hows the rohbery for the first time, ask pupils
a series of questions about details of the rob-
hen show the rest of the film which repeats the
iscuss: How accurate were you as witnesses? Do
that you were more or less accurate than a real
ght be? Why?

» weeks later, repeat the test on the facts of
ry and check to see how much has been forgotten
his length of time, Discusi: How many of these
ou think you would remembe., after seven years?
be more likely to remember facts in which you

De Toledano and Lasky, Seeds

of Treason; Chambers, Witness;
Jowitt, Ihe Strange Case of
Alger Hiss; Hiss, In the Court

ot Public Opinion; Cooke, Gen-
eration on Irial; Stripling,
Red PTot Against America; Nixon,
Six Crises,

Weyl, Battle Agalnst Disloyal-
ty; Lattimore, Urdeal b
§¥ander; McCarthy, McCarthy-
ism, e Fight for America;

Buckley and Bozell, McCarthy
and His Enemies,

Film: Fidelity of Report, Pa,
State Univ, , | reel,




A,

The community demands order and
stability -- goals which may be In-
compatible with the demands of in-
dividuals.

‘jdcntifies assumptions,

Checks on the completeness of data.

TReJects wnholc-part, all-none, post-

hoc _arguements )

The means used may Interfere with
the achievement of ends.

The contrast between democratic and

non-democratic political systems
may be looked at ws a conflict in
basic underlying values,

Interprets cartoons.

1S COMMITTED TO THE FREE EXAMINA-
TION OF SOCIAL ATTITUDES AND DATA,

-139-
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knew a crime had been committed or facts about circum-
stances in which you were not thinking about a crime?
Now discuss t' : implications for court cases and congres-
sional investigating committees, Ask: How do these com-
mittees get around the statute of limitations?

166, Play a recording of some of the investigations conduct- Recordin

ed by congressional committees. Have pupils analyze the on Un-Am¢
material in terms of effects on civil liberties anc up- {(San Frar
on achieving the goal of combatting subversion. Also Folkways

have them analyze the logic and assumptions of members
of the committee,

167. Give pupils a series of scrambled quotations from com - See Append
munists, some investigators and some far right ?roups
about the ends justifying the means. Have pupils try to
identify the statements made by communists. Then ident-
ify the statements with the authors, Discuss: Do you
think that the means used by communists should be used
to fight communism? Why or why not?

168, Project some of the cartoons which have appeared in sup-
port of or critical of congressional investigating com-
mittees, Have pupils analyze them in terms of the malin
idea presented, the techniqués used to present this idea,

etQ.

169. Have several pupils read different books about Senator Buckley a
Joseph McCarthy and present a combination symposium-pan- and His E
el om the question: Did McCarthy do more harm or more and May,
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:es in which you were not thinking about a crime?
riscuss the implications for court cases and congres-
hl investigating committees. Ask: How do these com-
pes get around the statute of limitations?

a recording of some of the investigations conduct- Recordings: House Committee
v.congre5510nal committees. Have pupils analyze the on Un-American Activitles
-ogl in terms of effects on civil liberties and up- (San Francisco, May, 1960)
rhieving the goal of combatting subversion. Also Folkways; Witness, &iversiée.
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Generalizes from data.

Individuals know the political sys-
tem as a set of images and pictures
created for them by communicators;
they react to these images rathe:-
t?an to the real world and real peo-
ple.

Checks on thc bias and competency
ot authors.

Identifies and examine; assumptions
0 deciae whetn an_acce
them,

Recognizes differences in difficul-

ty of proving statements. (UisStin-
guishes Defwecen 7Tacts, (hrerences,

and value judgments.’)

Looks for points of agreement and
disagreement among witnesses, aucn-
ors, and producers Of information.

Checks on the completeness of data

and Is wary or geﬁ?rﬁll!ﬁfTBﬁ?‘BEgb

on fnsufficient eviagence.
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170, Give pupils a copy

-142-
good in his ight against zommunism?

TOYe of McCarthy's speeches and
have them ana.yze i® In terms of basic assumptions, per-
suasion devices, loglcal arguments, cvidence prescnted,
completeness of data, etc. Let several students check
sources from which McCarthy quoted or give pupils an an-
alysis made by someone else of such sources,

Discuss: ‘ilhat made McCarthys speeches so persuasive
with manv pcople? On you think that he was justified
in the techniques that he used in trying to achieve his
ends? Why or why not?

The Senator,

Carthy, McCd
Fight for K

Senator Joe

Where We Can

Mande Ibaum,
of Int>lerar

De Antonio 2
or Order; L&
Controv. rsy

"Selected Re
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his ight against rommunism?

[ils a copy of McCarthy's specches and

im analyze 1% In terms of basic assumptions, per-
devices, log\cal arguments, cvidence prescnted,
bness of data, etc., Let sevecral students check
from which McCarthy quoted or give pupils an an-
1de by someone else of such sources.

vlhat made McCarthys speeches so persuasive

ry pcople? Do you think that he was justified
fechiniques that he used in trying to achieve his
¥y or why not?

The Senator, the “lsm'; Mc-

Carthy, McCarthyism, the
Fight for America; Rovere,

Senator Joe McCarthy; Wechsler,
Where We Camc Out, parts 2-3;

Mandelbaum, The Soclial Setting
of Intolerance, pp. 130-176;

Ue Antonio and Talbot, Point
of Order; Latham, Communist

Controv. rsy in Washington,

"Selected Readings."



A

L.

w

[Se]

Detects variouvs types of persucsion

devices, (lcentifies card-s‘tacking

by quoting out of context. )

Rejects whole-part arguments,

IS SCEPTICAL OF SINGLE-FACTOR
THEORIES OF CAUSATION,

Individuals know the political sys-
tem as a set of images and pictures
created for them by communicators;
they react to these images rather
t?an to the real world and real peo-
ple.

Checks on t(he bias and comgetengj

of authors.

ldentifies and examines assumptions
70 decide wnether he can accept

them,

Recogpizcs diricrences in difficui-
ty of proving Jgatements. IDnstnn-

guishes betwol: i ¥*ic.s, inferences,

ano value‘Judgants )

Looks for points ot agreement and
disagreement among witnesses, auth-
ors, and producers of information,

Checks on the completeness of data
and Is wary o/ generaltzations based
on Iinsufficient evidence.




- 144 -

171. Or play a recording of one of McCarthys speeches and have
pupils analyze the speech for what is said, evidence pre-
sented, assumptions, persuasion devices used, etc, Dis-
cuss difference in listening to evaluate and listening
for main ideas,

Now either glve pupils some of the actual statements to
which McCarthy refers as his evidence or have pupils look
up the references which he cites, Does the evidence sup-
port McCarthy's interpretation of it? Was McCarthy just-
ified in using such statements to fight communism? Why
or why not?




- 145-

S. Detects various types of persua-
sion devices. (ldentifies card-
stacking by quoting out of context.)

€. Rejects whole-part arguments,

{.. 1S SCEPTICAL OF SINGLE- FACTOR
THEORIES OF CAUSATION,

S Listens to evaluate what he hears,

S. Checks on the completeness of data,
ent | card-stacking such as
quotinc of context,

€. Distinguishes between relevant and
irrelevant information and notes
whether that which Ts relevant sup-
ports or contradicts the idea to
which 1t 15 related.

S. Rejects whole-part arguments and
insists upon turther data,

S. lIdentifies and examines assumptions
to decide whether he can accept
them.
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177. 4sk all rupils to write an editorial on the question:
Does the U,S. nced to fear Soviet power? Now take sev-
eral of these editorials and type them up with certain .
words and phrases omitted or type up certain sentences
out of context in such a way as to modify the meaning.
Project or read them aloud to class, citin? author's
1ame. When he objects, ask him if he didn't say this in
his pper. Discuss such use of quoting out of context
for tt purpose of combatting subversion,
'73. Have several pupils dramatize sections from famous con- "'Selected Readings,"

gressional hearings such as that of Bishop Oxnam c¢ James
wechs ler. Or have all members of the class read excerpts
from the tranccript of such a hzaring,

Discuss the kinds of questions asked and the logic- of the
arguments used,




Adjusts reading rate to purpose
for reading.

Reads for details.

Constitutions may conta!n negative
prohibitions as well as grants of
power and statements of relation-
ships; that is, they may in democ-
racies prevent majority action on
some subjects or at least siow
action down,

Government action may help Increase
as well as restrict individual
rights,

Constitutions must have an ultimate

interpreter, since they are by na-
ture ambiguous and nonspecific.

IS COMMITTED TC THE FREE EXAMINA-
TION OF SOCIAL ATTITUDES AND DATA,
IS SCEPTICAL OF PANACEAS

Checks on the bias and competency
of authors, Noies whether the
author would be hurt by an oppo-
site report.)

-147-
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174, Break the class up irto buzz groups to discuss the sec-
ond case in \lestin on concressional investigating com-
mittees. /.fterwards hold a general class discussion if
the groups crrive at different conclusions,

17¢. Point out to the class that a number of witnesses have
refused to answer questions before the congressional com-
mittees or grand juries. What did McCarthy call such
people? ilhat action was sometimes taken against them?
Now have pupils read brief summaries of court cases re-
lated to the refusal to answer questions, (You will prob-
ably wish to have pupils read and discuss these cases one
at a time. Use only those cases in Part One at this time.
Remind the class of the need to adjust their reading rate
to purpose of reading for details.) Discuss the arguments
for refusal to answer questions. (What have the courts
said about such grounds for refusal? Do you think the
arguments are sound? etc.) Also,review the role of the
Supreme Court in interpreting the Constitution,

176. Have a pupil prepare an imaginary editorial which might
have appearcd in England or France as the result of some
of the hearings before Congressional committees, Read
it to the clcss and then discuss the effects of hearings
upon our image abroad. Remind pupils that McCarthy in-
vestigated stote department personne! and charged some
with turning in reports which favored the communist
cause, Discuss: |f you had been a representative of
the State Dcpartment overseas, how might these attacks
on others have affected your reporting of what you saw

in the country to which you were assigned?

Westin, Discuss
pp. 12-13,

West, ''Cases R
fusal to Answe
Part 1,
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IToxt Provided by ERI

Westin, Discussion Cases,

ppo ]2";0

West, '""Cases Related to Re-
fusal to Answer Questions,"
Part |, ’



Checks on the bias and competency
of witnesses, authors, and produc-
ers of matecrial,

Looks for points of agreement and
disagreement among authors,

In complex societies, non-govern-
mental agygregates of power or in-
fluence may be enemies of freedom
in that they may deprive the in-
dividual of options just as surely
as government may.

Generalizes from data,

Generalizes f:iom data,

Having determined the causes of a
social problem, scrutinizes possi-
ble consequences of alternative
course of cction, evaluates them

in the light of basic values, lists

arguments 7or and agalnst eac!: prc-
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177. Show the film Operation Abolition and also the film Filn: QQgratJ
which analyzes it and the way It was made. Discuss,

178. ~ pupil might read and compare Miller's play The Cruci- Miller, Cruci
bie with Sterkey's, A Devil in Massachusetts. He should A Devil in M
wrlte a paper doin? two things: (1) evaluating the his-
torical accuracy-of the play, and (2) discussing tle
comparicons which Miller was interested in drawing be-
tween the Salem VWitch Trials and some of the modern at-

tempts to combat subversion,

179. Have several pupils examine the records of the 1966 hear- Use Reader's
ings on the Ku Rlux Ktan and the publicity which these
hearings received. They should discuss the hearings in
class and compare them with the purposes and techniques
used in the communist hearings. They should also report
on any effects of these hearings.

130. Have a graup of pupils investigate the House Committee on Use Readerl!s
Un-American Activities hearings into anti-war activities
during the summer of 1966. They should discuss the hear-
ings and the way in which witnesses behaved at the hear-
Ings. Also discuss: What was the purpose of the hearings?
Was this purpose related to the l2gislative function?

101, Break the clcss into buzz groups to discuss case 3 under Westin, Discu
congressional investi?attng committees in Westin's pumph- pp. 14-15,
let, After a brief time for discussion of the case, hold
a general class discussion on the following questions:
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- posal, and sedects the course of

action which seems most TTkely to
prove helpful in achleving the de-
sired qoal or goals.

Constitutions may contain negative
prohibitons as well as grants of
power and statements of rslation-
ships; that is, they may in democ-
racies prevent majority action on
some subjects or at least slow such
action down,

The contrast between democratic and
non-democratic political systems
may be looked at as a conflict in
basic underlyling values,

Federalism pays greater homage
than unitary government to !ocal
dif ferences and autonomy, -but it
also pays the greater price in In-
consTstencies, diversity, and com-
petition,

Rej ects whole-part arguments,

Generalizes from data.

‘Having deterinined the causes of a

social problem, scrutinizes possi-
Eie consequcnces of a1ternative
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5.

Some people have suggested that the fifth
amendment be repealed; Immunity laws have
been passed to ?et evidence which might
otherwise be self-incriminating,

Lie detectors have been used widely in
security programs in industry as well as
in. government; some people would like

to see our laws changed to permit the use
of lie-dateztor evidence In trials,
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How effective do you think congressional investigating
committees have been in fighting subversion? What ef-
fects have they had upon civil ?iberties? What proce-
dural safeguards do you think such committees should fol-

low? Why? Do you think such committees should be given
more power? GShould their power be restricted? Why or
why not?

. Have several pupils debate the pros and cons of the 5th
amendment provision against self-incrimination, Then
remind pupils of the immunity laws and have pupils read
and discuss the number of cases arising under the immun-
ity laws. Dizcuss the problems arising between the fed-
eral and statc governments cover testimony by people who
might be called by both levels of government for testi-
mony . :

183. Have a pupil give a report on the use of lie detector
tests in government and industry, (You might even
have someone bring in an uncomplicated machine to dem-

can (Government

Griswoid, The

Today. (One s
printed in Sch

pp. 259-269,
Hook, Common S
Fifth Amendmen
Civil Libertie
States, pp., |

essinag of LI
Pavis, But We

Series of art

magazine Jug
July 20, (95
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courses of action, evaluates them
in the light of basic values, Tists
arguments for and against each pro-
posal, and selects the course of
action which secems most Tikely to
prove helptul in achieving the de-
sired gqoal or goals,

Reads for details. 7. The federal government has

Looks for rela:iionships among e-

vents.

Adjusts reading rate to purpose in
reaag l "g-

Reads for details.

Exan those courts appointed for
life are rnot free from the all-per-
vasive pressures of public opinion,
widely-held values and beliefs, and
other political pressures.

Any decision is in part & product
ot the internalized values, the
parcentions, and the experiences
of the person making the decision,

Constitutions must have an ulti-
mote interpreter, since they are
of nature ambiguous and non-spe
cific.

1

of acts aimed at controlli
within tbk country, preve
of wore inists cov trav
communis © communist sy
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onstrate such tests and the principle behind them, Science Dige
. ept.,

Discuss: How effective are those machines in achieving est, Nov.,
purposes? (Are they rzlizpie in picking out only those arlvacy of |
who lie?) How does the use of such tests affect people's 7.

liherties? Do you think the use of such tests should be
expanded? restricted?

Cl. Have pupils read excérpts from the Smith Act or at least West, "Acts
a summary of the Act. Discuss: When was this act passes. munist Acti
What was happening in this country at that time? wﬁat
was the purpose of the act when it was passed? Then - 111
pupils how the act was first used against Trotskyites
rather than members of the U,S. Communist Party.

122. Have pupils read Judge Medina's charge to the jury in "Selected R
the trial of the cop 11 communists. (Remind them to "Casas Relat
read slowly for details.) Discuss the difference be- Act."

tween advocacy and conspiracy to advocate. Then have

the pupils read excerpts from the majority opinion and
dissenting opinions in the Dennis case. Or have tipils
read a brief summary of the case. Then discuss the de-
cision of the Supreme Court. Also ask: When was the
decision reached? Do you think the same decision would
be made today? Why or why not? (Note possible effects
of different membership on the Court, of different pub-
lic atmosphere, of differences in ideas about the strength
of the Communist Party and so the '"clear and present dan-

ger," etc.)
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Science Digest, Oct.,, 1955,
ept., 1954; Reader's @i-

est, N ,., 1953, Brenton,
grivacy of Invaders, chs, 6-
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West, "Acts Regulating Com-
munist Activities,"

"Selected Readings'' or West,

"Cases Related to Smith
Act .ll



Sets up hypotheses about conse-

quences of ajternative courses of

acticn.

Tests hypotheses against data.

Generalizes from data.
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Have pupils read the rest of the descriptions of cases
arising under the Smith Act. It is probably wise to
read and discuss them one at a time, Be sure to discuss
the reasons for the decisions and also the implications
of these cases for both the effectiveness of the Smith
Act in fi?hting subversion and the effect of the act up-
on civil liberties, Once more bhave pupils note the im-
portant role of the Supreme Court in our system,

Have several pupils present a symposium-panel on the in-
ternal Security /fct of 1950, They should tetl the pu-
pils about thc provisions of the Act and then discuss
the pros and cons of the act.

Have the class try to predict possible outcomes of this
Act in terms o/ effectiven ss, impact upon civil liber-
vies, and Supreme Court interpretations on constitution-
ality.

Have a pupil investigate recent cases related to the In-
ternal Security Act. What has happened to this act as
the.result of Supreme Court decisions? Now discuss: On
the basis of how this act has operated and the Supreme
Court decisions, how effective do you think the act has
been in combatting communism in this country? What ef-
fect do you think it has had on civil liberties?

Have a group of students present a combination sympos-
fum-panel discussion on chanqes ir. the immigration acts
to fight subversion.

West, '"Cases
Smith Act.,"

Guttman, C
Courts, ang i
Go oom, _1

and fFreedom,
Chafee, Bles
Barth, Loya
PP. hz' 3
Freedom, pp.

eyl, Battle

alty, cn.
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and Peltason
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ed., Problem

’
locate infor
recent decis

Goldbtloom,
and Fraedom,
cox, Civlil
Attack, pp.
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Free People:
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ils read the rest of the descriptions of cases
inder the Smith Act, It is probably wise to
discuss them one at a time. Be sure to discuss
'ons for the decisions and also the implications
cases for both the effectiveness of the Smith
ighting subversion and the effect of the act up-
liberties, Once more have pupils note the im-
“ole of the Supreme Court in our system,

eral pupils present a symposium-panel on the in-
ccucity Act of 1950, They should tell the pu-
ut the provisions or the Act and then discuss
and ccns of the act,

class try to predict possible outcomes of this
“rms o/ e ,ectiveness, impact upon civil liber-
l Supreme Court interpre*ations on constitution-

upil investigate recent cases related to the In-
ascurity Act, What has happened to this act as
It of Sunreme Court decisions? Now discuss: On
s of how this act has operated and the Supreme
tcisions, how effec:ive do you cthink the act has
combatting communi.m in this country? What ef-
you think it has had on civil liberties?

proup of student: present a combination sympos-
) discussion on changes ir. the immigration acts
I subversion,

West, '"Cases Related to
Smith Act.,"

Guttman, Communism, the

Courts, and the Constitution;
GoldbYnom, American Secur’t
and Frcedom, pp. 19-53;
Chafﬁe. Bless ings gf Liberty;
Barth, Lcyalty of Free Men,
op. h2-ﬁ7¥_§T§HTé, Fear of
Freedom, pp., Z8-31, 106-107;
Weyl, Battle Agalnst Disloy-
alty, <h. T3,

"Setected Readings;'* Burns
and Peltason, Gov't, By the
People, pp. 150-15Z; Rsadle,
ed., Problems and Promise of
American Uemocracy, pp. 460-
LoT; Use Readér's Guide to

locate intormation on more
recent decisions.

Goldblcom, American Security
and Fraedom, pp. 53-55; -
cox, CIvlT] Liberties Urder
Attack, pp. /0-/3; Konvitz,
rundamental Liberties of A
Free Peopie: Religion, Speech,




Defines orobler by identifying
values invclved,

Having determined the cavses of a
socia, problem, scrutinizes poss.-
ble consequences of alternative
courses ¢t action, evajvates them
tn the iight of basic values, Vists

arguments for and against each pro-
posal, and sclects the course of
action which -eems most fikely to
prove nelpful Iin a_%ieving the de-
sired goal or goa.s.

Any decision is in part a product
of the internalized values, the
per ceptions, and the experiences
of the person makirg the decision.

The decision-maker reacts to pres-
sur es from other decision-makers
as well as to pressures from the
out side (such as public opinion
and Interest groups).

-15
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Divide the class into groups to discuss brief . se s¢ud-
ies related to some of those denied entry to the U,%, un-
der the changed immigration laws. Have reporters prosent
the opinions of their groups., If they differ, hoid o

general ciass Jivoussion of the coce., Be ure (o ™. e
the ciass (a) idert . % the value conilict inve've. ir
each cusr, and () consTaer the pie 2 e conneno < OF
the course of 2¢riov taken »y the UL govermme:

L

Give pupils ¢ dittoed account of seviral fiwricans who
have been denied passports to trave! abroad and of the
general denicl of passports: to tra.:t in Red Chira and

Cuha. Have pupils who have read Luce describe the uf-
fects of the restrictions &n Luce and his friends.

Have pupils read a summary of the pravisions of thae Come
munist Control /cts of 1950 Discuss the provisions in
terms of possdble effectivenass and wifects upon civil
liberties. TRen have a pupi! tell the class about the
events leading up to the passage of these acts and the
debate related to the acts, (Discuss in terms of fac-
tors affecting decision-making.)

Press; O'Br

curity and
Thomas, The
Campbell, T

West, ''Case!
gration,"

Bulletin of

Oct,, 1952,
Guide, Luc

VWest R "Acts
munist Acti
Guttman, Cg
and the Con
GelThorn, Ar
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the class into groups to discuss brief se sgud-
sted to some of those denied cntr“ to the U,3, un-
changed immigration laws., Have cporters prosent

nions of their groups, If thoy df Fi e.,-JOtd 3
ciass Jivenesion of the cose. Be ure 1o - e

5 (a) et i the yolue con: liat Enw@’xea P
oend (Y cops e the Do e consene e of
ool acrion swen v the UL covermme

vile - dittoed account of several FAmericans who
o ocenied passports to travel abroat and of the
denicl of passports: to tre. ! in Red Chira and

read Lucge describe the of-
and his friends.

pupils who have
restrictions Sn Luce

fave
the

iils read a summary of the provisions of tha Com-
‘ontrol /cts of 1954, Discuss the provision: in
" possible effectiveness anc «i feqgts upon civil
's. Then have a pupil tell the cless about the
‘eading up to the passage of thase acts and the
-elated to the acts, (Discuss in terms of fac-
‘ecting decision-making.)

Press~ O'Brlan, Nati-nal Se-

curity and Indivicual Freedom;

Thomas, The Test of Freedom;
Campbell, The Golden Door,

West, '"'Cases Related to
gration.,"

Immi -

Bulletin of Atomic Scuentlsts,

Oct., 19572, Use Reader's

GQuide, Luce, The New Left,
wWest, "Acts Regulating Com-
munist: Activities,"

Guttman, Communism, the Courts,
and the Lonstltutlon, pp. tl3ff,
GeThorn, Am,_ Rights, pp. 70-93,



-159-

S. Having determined the causes of a
social problem, scrutinizes possi-
ble consequences of alternative
courses of action, evaiuates them
in the light of basic values, lists
arquments tor and against each pro-
posal, and sclects the course of
action which seems most llkely to
prove helpful in achieving the de-
sired goal or goals,

and is wary of generalizations based tapping laws to maie it e
on insufficient evidence, (ldenti- evidence ~nd p ¢ e po
fies exampies of card-stacking, iIn-

cluding quoting out of context, )

A, 1S COMMITTED TO THE FREE EXAMINA-
TION OF SOCIAL ATTITUDES AND DATA,

S. Checks on the completeness of data 9. Attempts have been made toq

A, FEELS A SENSE OF RESPONSIB!'LITY FOR
KgEPING INFORMED ABOUT {URRENT PROB-
LEMS

fio IS SCEPTICAL OF PANACEAS,

G. Freedom's rclationship to democracy 10, Both legal and informal
is a closec and obvious one; the or- attempted to ~"estrict suby
anization of majerities, the com- ture and propaganda,

petition in goals, and the ability
to oppose which deracracy presup-

poses all depend on a high degree

of personal frcedom,

S. Defimes problem by identifying
@~ I nvolved
ERi(: values$ ! .




termined the causes of a
prlem, scrutinfzes possi-
huences of alternative
action, evaluates them
pht of basic values, Tists
Tor and agalnst each pro-
p sclects the course of

rth seems most [lkely to
pful in achieving the de-
or qoals.

the completeness of data
y of generalizations based

cient evidence, ldenti-
bles of card-stacking, in-
Loting out ot context, )

"ED TC THE FREE EXAMINA-
DCIAL ATTITUDES AND DATA,

ENSE OF RESPONSIBILITY FOR
NFORMED ABOUT CURRENT PROB-

| AL OF PANACEAC

rclationship to democracy
= and obvious one; the or-
n of majorities, the com-

in goals, and the ability
b yhich democracy presup-
depend on a high degree
fal f rcedom.

broblen, by identifying
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9. Attemptshave been made tc “ange our wire-
tapping laws to moe it ea.ter ‘> obtain
evidence ~nd p ¢ " te possibl.  ubversives,

10. Both iegal u~d informal . nsorship b-ve
attempted tu restrict subversive literc
ture and propagarda.
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193, Now have se' ral pupils present a panel discussion on
the questioi . Should our wiretapping laws be changed?
They should preceed this discussion by a review of the
present st tus of such laws, They should alsu discuss
the possible need for control of electronic devices.

194, If you have not used them earlier, have the class divide
into buzz groups to discuss the censorship cases in Wes-
tin,

Dash, et.al,,
Brenton, Jhe
chs, 6-10; ar]
for Dec. 23,‘1
1953; "The C;
tapping,' L
letdermyer,
ch,

Down but Not

Westin, Discu
PP. S‘é.
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everal pupils present a panel discussion on

ion: Should our wiretanping laws be changed?
ld preceed this discussion by a review of the
atus of such laws. They should also discuss
yle need for control of electronic devices.

¢ not used them earlier, have the class divide
groups tc discuss the censorship cases in Wes-

Dash, .t.al,, The Eavesdi ppers;
Brentgni The Privacy Invadees,
chs. ©8-10; articles in Reporter
for Dec. 23, 1952 and Jan, 6,
1953; '"The Cabe Against Wire-
tapping," Look, Sept. 27, 1949;
Zeldermyer, Invasion of Privacy,
ch, 12; Y| Was a Wiretapper,
Sat, Eve, Post, Sept., 10, 1949;

"tavesdropping Legislation:

Down but Not Qut?" Time, June
23,11967. :

Westin, Discussion Cases,
PP. 5-8,
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SUPPORTS FREEDOM OF THOUGHTAND EX-
PRESS 10N,

In complex societies, non-govern-
mental aggregates of power or in-
fluence may be enemies of freedom
irn that they may deprive the in-
dividual of options just as surely
as government may, i

Freedom's relationship to democracy
is a close and obvious one; the or-
ganization of majorities, the com-
petition in goals, and the ability
to oppose which democracy presup-
poses all depend on a high degree
of personal freedom,

Rejects whole-part arguments.

rreedom's relationship to democ-
racy is 2 close and obvious one;

the organization of majorities, the
compet?tion in goals, and the abil-
ity to oppose which democracy pre-
supposes all depend on a high degree

of personal. freedom,



195.

196.
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Or show the film Freedom to Read if pupils did not see
it in the 8th grade. Discuss the issue in terms of pos-
sible effects of censorship.

Give pupils the names of a series of books which have
been censored in recent years. (Include many with po-
litical or socio-economlic themes,) Do not tell them
that they have been censored. Just ask how many pupils
have read each one. Do they know what these books have
in common? Then tell them about the censorship. Dis-
cuss possiblec reasons for the censorship. Also discuss
Do you think that censorship reduces the number of read-
ers? Why or why not? How might censorship for obscen-
ity be used to censor books for political views? What
have you lecarned about censorship in other countries
where it is very thorough throughout the country? Do
you think such censorship is wise as a means of fighting
subversive ideas? Why or why not?

197. Show the film Peaceful Assembly and Free Speech if pu-

pils did not see it in the 9th grade. Discuss the is-
sures in the case and relate them to more recent cases,
Then have a concluding discussion: Does censorship
hurt or hinder the attempt to preserve security?

198, Have a pupil report on recent cases of censhorship or

attempted censorship of either Far Left or Far Right
groups. Discuss the pros and cons of such censorship,

>N

Ko [ Lo« TS [0 I %
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the film Freedom to Read if pupils did not see

e Bth grade., Discuss the issue in terms of pos-
fects of censorship.

bils the names of a series of books which have
sored in recent years, (Include many with po-
or socio-economic themes,) Do not tell them
by have been censored, Just ask how many pupils
pd cach one, Do they know what these books have
pn?  Then tell them about the censorship., Dis-
sible reasons for the censorship. Also discuss
think that censorship reduces the number of read-
by or why not? How might censorship for obscen-
sed to censor books for potitical views? What
learned about censorship in other countries
is very thorough throughout the country? Do
k such censorship is wise as a means of fighting
ve ideas? Why or why not?

he film Peaceful Assembly and Free Speech if pu-
id not see 1t In the 9th grade., Discuss the is-
in the case and relate them to more recent cases,
ave a concluding discussion: Does censorship

r hinder the attempt to preserve security?

pupil report on recent cases of censhorship or
ted censorship of either Far Left or Far Right
. Discuss the pros and cons of such censorship.

O

Film: Freedom to Read, 14 min,,
AFL-C10 distributors.

See also: Daniels, Censorship

of Books; Blanshard, The Right
To Read; HaTght,

Banned Books; Cooper, The Right

to Know; Wilcox, CiviV Liberties

Under Attack,

Film: Peaceful Assembly and
Free Speech, 25 min,, AFL-
CI0 distributors,

Use Reader's Guide and annuatl
ACLU reports,

?

-
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G. The means used may interfere with 11, Private individuals 1
the achievement of ends. :

rieq on thelr own ca
munists,

G. In complex societies, non-govern-
mental aggregates of power or in-
fluence may ve enemies of freedom
in that they mey d®@rive the indiv-
idual of options just as surely as
government. may.

A. VALUES INSTITUTIONS AS A MEANS OF 12,
PROMOTING HUMAN WELFARE, NOT BE- fight communism is to
CAUSE OF TRADITION; IS WILLING TO

reduce poverty and dis
CHANGE INSTITUTIONS AS TIMES CREATE other social problems
NEW PROBLEMS, cite in their attempts
and new mcmbers,

Some people arque that




means used may interfere with
achievement of ends.

f

omplex societies, non-govern-
al aggregates of power or in-
nce may oe enemies of freedom
hat they may d@rive the indiv-
1 of options just as surely as
rnment may.

ES INSTITUTIONS AS A MEANS OF
DT ING HUMAN WELFARE, NOT BE-

E OF TRADITION; IS WILLING TO
GE INSTITUTIONS AS TIMES CREATE
PROBLEMS .,

~163-

11,

12,

&

Private individuals and groups have car-

ried on their own campaigns against com-
munists, :

Some people argue that the best way to
fight cunmunism is to pass measures which
reduce poverty and discrimination and
other social problems which communists

cite in their attempts to gain supporters
and new mcmbers,



O

ERIC

Aruitoxt provided by Eic:

'FILMED FROM BEST AVAILABLE COPY

- 164-

189, Now remind pupils of.what they have learned about some
of the measures used by groups of the extreme right in
this country. Dis
studied thus far, do you think that such measures are
effective in combatting communism? Do you think they
are dangarcus in a
are dangerous, or

you try to stop th
such as cc.corviip

00,

wha opposcd SUuCh MEASUrES aJfinsl CLimIunist ana cunasnist
sympathizeivs oppose them now?

on the gutz i iy 6

r

means uswd oofeoy

Rave

tele . vl

[

oot

oy
Gt 1 2

voed

1

Ty
R

i

)

Lt
L]
it

~ AR

A L ' LR

Swneivs ow
-~ 1

urpon ofvil libertics.,

cuss: In the light of what.you have

nd of themcselves? 1If you think they

If you disltike such meesures, how would

cin? (Discuss problem of usinag measures
cle, aaninst thoese croups. Do muwils

N

the ends wivich can be azhiaved?)

PUoive s report ot blacklistiag e 20 T0 and
v, o corticolariy during the neight of the Me
P, Ulotuss phe critorin wned for Lluoxiist-
sC nad cons ur such meaturey i terms of

st Tron L Jaglr tivover on the role

“.:.u_II.. :-I ) ul'.jhv::; ) (.,Ofiii»u_n"l.i‘.ifl“n._, DISCUSS:

.

Liiige et mon fioes s T WOould you agree

N ..a"—l"/ Lot :.‘Ln,\jf [— ;k)f'nat Cu:"l‘ir‘i:it tLes
sigations op Lo Wb 1352 Whny or wh
whognd L Uiz IR I S o §d ’ » y

ighit wl what you lnow abaut the appeals
(5 country, can you- think of ary cuher
I

wihrich wiight help Llunt these appeals?

{ ihe Tar Right 1eacl to such problems?
B coal LS and wund P piuygcans of soclio-economic

A% w eeans of presciving our security, Also dis-
SssiwaCoeriects wpoun civit liverties,

f.gain focus the discucsion
Do the ends justify the means?! Do the

Mille
Nizer
4 (d
in R.

HooVér
pp. 16
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Now remind pupils of what they have learned about some

of the measures used by groups of the extreme right in
this country. Discuss: In the light of what.you have
studied thus far, do you think that such measures are
effective in combatting communism? Do you think they

are dangercus ir and of themcelves? If you think they
are dangerous, or If you dislike such measures, how would
you try to ctop ihein?
such as cc .sovuhip clc,
who opposcd ~uch
sympathize::

anninst thuse or
mEasueGs
them

ouins, Do manils
ajfinst Comnmiunist aia Sunasnist
now? l.gain focus the discussion

TS E

on the gucztiv.,c: Do the e=ds justify the means? Do the
means usaed o ofont the ends wivich con be aoiiiavedy)
Have a no 070 lve o deport o biackliistisg i 0 20l and
tele. ' wion, Sorticuiariy during the haight of the Mc
Caorilyy, P Uloouss ghe criteriao woed for blackiist-
Voo ©ovot ad cons of such mewtures in o teiws of
TR ceis oupon oivil libertics
L]
it Troie o, (iglr Hoover on the role

G e e e i wa e o Vaghitiey, Comiaunism, . Discusss
Seo g ST g et wa i Hisew e T Wound you agree
o Grow oy Lol Cooagtesional comnittoes
G e Ciee Ligabauds op o thae 7317 Why or why
T
{ Vi1 te Yight w!owbhat you now about the apdezls
o b e Lods Counlsy, can you think of ory cuher

“ 3wt e wivich .n(ﬂL nelp blunt these appeals?
‘ vt s Ll ine Var l\|g‘lk reaul to such pl’Ob‘emS?
Sl e o piws and wwns uf pioyrans of socio-economic

Q@ oAy w e ans of pr%scrvan ouv security, Also dis-
ERIC ~»sivic ericers vpun civil diberties,

Aruitoxt provided by Eic:

(Discuss problem of using measures

r, Judges ard the Judged;

The Jury Returns, ch.
gested as "Blacklisted,

n R. Dinast, Mch., 1967.)

'F

-

Hoerr,'A_ﬁtudv of Communism,
pp. 185-14d5s, -
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G. Enmncracy does not bear up well in
societies in which basic dissatis-
factions with the social and econom-
ic institutions prevail and become
the focus of political competition,

o

A. IS SCEPTICAL OF PANACEAS, : 13, An attempt has ﬁ
pass bitls to r
spiracies such 4

A IS SCEPTICAL OF PANACEAS, ' T4, Attempts have b

tion, through p

S. Heving determined the causes of a through a variet

problem, scrutinizes possible con- vate measures tq

scguences_of alternative courses war effort in V{

of action, evaluates thHem in the

light of basic values, lists arqu- a., Dreft card by

ments fcr_and against each propo- been arrested

sal, and sclects the course of ac- - loss of studg

tion which seems most likely to
prove helpful in achieving the de-
sired qoals.

J b. The Pool bill
restrictions
in time of w
those who tri
tary traffic

Freref U
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Ly does not bear up well in
s in which basic dissatis-
5 with the social and ‘econom-
itutions prevail and become
is of political competition.

TICAL OF PANACEAS. 13, An attempt has been made in Congress to
pass bills to restrict organizational con-
spiracies such as the Ku Klux Klan,

[ICAL OF PANACEAS, 14, Attempts have been made through court ac-
tion, through proposed legislatioa, and

etermined the causes of a through a variety of other publi: and pri-

scrutinizes possible con- vate measures to curb those .:ho oppose the
bs_of dlternative courses war effort in Viet Nam,
0, evaluates them in the

basic values, lists argu- a, Draft card burners and 'rotestors have

brr_and aqainst each propo- been arrested and thrratened with the
| sclects the course of ac- loss of student deferments.

ichh seeams most likely to
Ipful in achieving the de-
bals .,

b. The Pool bill would have provided new
restrictions on those who aid the enemy
in time of war and would have punished
those who tried to interfere with mili-
tary traffic in the U,S,
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Aruitoxt provided by Eic:

203. Have a pupil report on the Anti-Kian Lill of 13460,
. should tell the class about its provisions, Afre e
rdiscuss: Do you think such a biil would co wisetr oy

~' or why not? (Be sure tc have puplis <ufing the L

issues, values involved, factual questic-s tnvois

etc.)

(4, Have the cniirc class read a:f,.iw; B T T CEUR o RN
to -try to curd draft-card bumiyg and [rotesis by Coione
students cgoinst the Viet NuH o, Gr o bave seveiral g

pils present a combination ~ympasium-panel discussion on
such measures, Then discuss the pros and cons of oach
measdre in torms of the effectivenc s in achieving -
poses ard the offects on civil libartics,

"C5. Hove a pupil give a report on the Poot LTI whiich woas

introduced and passed the HMouse of Representatives, in
1266, He should analyee the Wrovi:.uw> of the Lill and
diccusse some of the qu«f’ronq raisoﬂ durirq the House
debate., Afterwards have Lhe class discuss the pros and
cons of such a bill,




L
22
% -1 66-
pupil report on . the Anti-Klan LIl of 1966, oo c.ag. "Anti-Klan Bill Would
tell the c]ags about 1ts provisicns, Afroooaras C,(.uw CIA, Union Tells
: Do you think such a bill woule Le wise? ity PIAC Civil Liberties
not? (Be sure to have pupils defing the L s i - Septechar, - 1966, p. 7; |
values involved, factual quasticss iavoly oo Tii0, wvse Reader's Gu;dec
e cntirc class read ari . 100 L Lorsares aboy Cec "rader's Guide,
to curd draft-card bumirg and protusts by o1 e - o
s .@gainst the Viet Nam war. Gr have sevetal puo-
esent. @ combination sympasium-panel discussina on »
asures.  Then discuss the pros and cons of cach
in tcrms of the effectiven~is in achieving rur-
nd the effects on civil liberties,

h pupil give a report on the Pocl bill which was HThe Hou'c l.oses Patience
fuced and pns sed the House of Representatives in with HUAC, Rﬁoorter, Dec.
He should analyze the provisicss of the Lill and 1966, po. -357 " See als
i< some of Lhe questions raised durirg the House Reader’ﬁugu;ib.

>, Afterwards have Lhe class discuss the pros and

5f such a bill,

O

ERIC

Aruitoxt provided by Eic:
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¢. Other public and private measures have
been used against Jemonstrators,

IV. Measures to preserve our security can be assessed
in terms of the extent of the danger to our secur-
ity, the effectiveness of the measures in achjev-

ing their purposes, and the degree to which the
measures affect civil liberties,.
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20€. Have several puplls investigate and report on other -
" measures taken agalnst those who have denonstrated in
some fashion against the Viet Nam war., Then hold a
class discussion on the pros and cons of such measures.

“Culminating Procedures

207. Now have each pupil prepare a paper in which he presents
his arclysis of measures already used and presents his
ideas on the best means of preserving our security with-
cut sacrificing essential freedoms, Afterwards, hold a
culminating discussion on the same question.

208, Give pupils @ unit test and discuss it in class, {Inciude
a mock speech on American security which pupils should
analyze in terms of consistency, accuracy, completeness
of data, persuasion devices, and basic assumptions.
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Books gn the Conmunist Party in thé'U,S,

A. Books and Articles by Ex-Communists,
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*Budenz, Louis, Men Without Faces, New
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Bella., School of Darkness. New
tk: Kennedy, 1954,  (The author

Q

was‘'a teecher who was active In:
party affalrs,) '

*fast, Howard, The Naked God, New
York: Praeger, . famous
author tells of joinlng the party,
his }tife In :the party, and hls
final break with the party,)

*oster, William Z, Pages From a

. Worker'!s Life, Né&w York: Int'l.
PUubTishers, 1961 ed, (The author
is a former- top Communist leader.)

Foster, Willfam Z. Towards Soviet
America, New York: owar Cc-
anne.

.Gateg, John. Story of an American
Communist, New York: Nelson, 1958,
(A former edlvor of the Daily Worker
tells of his experiences in the
party, He was the leader of the
group which tried to make the party
more lIndependent of the U,S.,S.,R, In
the late 1950's,)

*Gitlow, Ben}'\amln. " | Confess, N,Y.: Duttor,
1940, . (A formei top leader in the

party tells his story,)

*Hicks, Granville,
New York: Viking, 1954, [An
author tells of his joining the
party, his work In the party, and
his decisjon to leave,)

Where We Came Qut,



Meyer, Frank S, The Moulding of Com~-
munists, The Training of the Commu-
nist Caare (Harvest paperback].
New York: Harcourt, Brace, and
Werld, 1961, .

New Program of the Communist Party
U,S,A, (A braft). T{paperback}).
New York Political Affairs

—— Publishers. 1966,

Wechsler, James A. The Age of Suspi~
clon, New York: ~Random House,
To53. (The editor of the New York
Post tells of his life in the
" ‘party and later his encounters with
McCarthy; )

*Weyl, Nathaniel. "| Was in a Commu-
“nist Unit with Hiss," U,S. News

., ..and World Repdft,“Jan. 9, 1953,

B. Col\ectlons of Readings or Books In-
6lud|pg*Accounts of tx-Communists,

*Andrews, Bert. Washingtanitch Hunt .
New York: Random, T3L3, {S€c

testimony at end of book

Clark, Joseph. "Letter to the Editor
of the Deily Worker'", Sept, 9,
1957, reprinted in Robert V,
Daniels, ed. A Documentary History
of Communjsm, vol. 2, {Paperback)
New York: ~Vintage Books, A Divi-
sion of Random House,. 1962, pp,
249-254,  (Clark was forelgn

Mehlinger, Howard. Ed.,
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*Palmer, Edward, ed, The
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sm, wl. 2, (Paperback)
Vintage Books, A Divi-
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LS

cditer of tHe Worker., John Gates
ateo resigned when the party refused
to go along with his desire to have
the pbrty take an ipdedendent stand
f ram ‘Moscow, ) -

Mehlinger, Howard., Ed, Communism in
Theory and Practice, Scn Francisco:
Chandler PubTishing Co., 1964, pp.
209-214, (An interview with Howard
Fast after he left the Communist

" Party); pp. 216-219 (on Communist
Party Line).

*Palmer, Edward, ed. THe,Communist Prob-
lem in America, A Book of Readings,
(See esp, Part Il and pp, 280-384,)

Simon, Rita James, ed., As We Saw The
Thirties., Urbana: Univ, of 'liin-
“ois Press, 1967. (See articles by
Earl! Browder, Granville Hicks,
Hal Draper, an’ A.J. Muste,)

United States Government Printing Of-
fice, The Communist Party of the
United States of America. 1956,
{Includes quotes from party consti-
tutions and leading communists.)

€. Communist Papers and Magazines.

Politicél Affeirs, Magazine-of Com-
munist Party.

The Worker. A weekly,




D. Books by Non-Communists

1, Studies based upon surveys

Almond, Gabriel A, The Appeals of Com-
munism (Paperback). Princeton:
Princeton U, Press, 1954, (Useful
for comparison with ex-communists
in U.S,, Britain, France, and
Italy.)

Ernst, Morris L, and David Loth, Report
on the American Communist (Paperback),
New York: Capricorn, 195Z, (This re-
port on the characteristics of commu-
nists, why they join and why they
leave the party, is based upon a study
of many ex-communists, )

2, Other books

*Burnham. James, Web of Subversion, (Paper-
back, ) Belmont: Western lsiands, A Di-
vision of Robert VWelch, Inc,, 1954,

Bouséaren, Anfhony.

A Guide to Anti-Com-
munist /ction, Chicago: Regnery, 1958,

(A political science professor at Mar-
quette University includes sections on
communist penetration, why people be-
come communists, and identifying com-

munists and communist fronts, Sce chs,
]2"150)
Cies, Martin, The Trojan Horse infurerica, New York:

‘an of the Heuse
Cammitieoe reports

Dedd, 19:0, {5 Tormer chairs
Un-American ACt?vitu.
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Draper, Theodore, Russin
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interesting chapters.
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Hoover, J. Edgar, Mast
(Paperback), New Yor
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New York: Holt, Rineh
inc,, 1962,

Howe, Irving and Lewis
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Draper, Theodore, Russia New York: Harcourt,
{Arot her difFicult book, but some
interesting chapters.,)

Glazer, Nathan, The Social Bases of
American Communism, New York: Har-
court, Brace and World, 1961, (Ano-
their scholarly attempt to analyze
reasons for rise of communism and
appeals of communism,)

Hoover, J. Edgar. Masters of Deceit,
(Paperback). New York: Pocketbooks,
1958, (The head of the FBI describes

communist activities in this country,)

Hoover, J, Edgar., A Study of Communism,
New York: Holt, Rinehart and Winston,
Inc,, 1962,

Howe, Irving and Lewis Coser., The Amer-
ican Communist Party, A Critica IS~

tory. (Paperback). Mew York: Prae-
ger, 1962 ed,

Latham, Farl. The Communist Controversy
in Washinaton from the New Deal to

McCarthy, Cambridge: Harvard U,
Press, 5966.

Overstreet, Harry and Bonaro., What
We Must Know About Communism, (Paper-

back). New York: Pocketbooks, 1958,
(One section deals primarily with
- the U.S.,)



Schiesinger, Arthur, Jr, The Vita:
Center. (Paperback). Boston: Sen-
try Editions, Houghton Mifflin,
(Ch.)G deals with communism in the
u.s.

Shannon, Bavid. Decline of American
Communism. MNew York: Harcourt, 1959,
{This vool is by a history professor
at Wisconsin, He describes the e-
vents sincc ilorld War [1,)

Stripiing, Robert, Red Plot Against
America. New York: DelT, 19547,

£, Materials Designed for High School Stu-
dents

Jacobs, Dan il. The Masks of Communism.
(Paperback). New York: Harper and
Row, 10632, Ch, 8

Schlesinger, lna and Jonhah Blustain,
Communism, “Yhat It is and How |t
Works., l!ew York: MacmilVlan, 19064,
ch. 12, o

1. Material on the tew Left

Jacobs, Paul and Saul Landau, eds., The

New Radicals: A Report with Documents, Affairs Press, 19

Lipset, Seymour Mar
S. Wolin, eds, |
dent Revoit, Fac
tations, (Ancho
Garden City: Doul

Luce, Phillip Abbot]
The Resurgence of
Among American
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Bell, Danlel, ed, 1
(Paperback), New
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Philadelphia: L
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con Press, 1966,
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{Paperback). New York: Vintage 3Books,

1966.
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b ry Editions, Houghton Mifflin,
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on the Hew Left

bbs, Paul and Saul Landau, eds;, The

Lipseta seymour Martin and Sheidon
S. Wolin, eds. The Berkeley Stu-
dent Revolt, Facts and {nterpre-
tations. (Anchor Paperbacky.
Garaen City: Doubleday, 1965,

ruce, Phillip Abbott, The New Left,
The Resurgence of Radicalisr
Among American Students. New
York: McKay, T95hT.,

Materials on the Far Right

ew Radicals: A Report with Documents,

Paperback). New York: Vintage Zooks,
966.

l. Books About the Far Right

Bell, Daniel, ed. The Radical Right.
(Paperback), New York: /nchor
Books, Doubleday, 1963,

Buriingame, Roger. Ibp'Eix:h Column,
Philadelphia: Lippincott, 1962,

Broyles, J. Allen, /inatomy of a Pro-
test, (Paperback). Boston: Bea-
con Press, 1966, {Analysis of the
John Birch Society,)

Ellsworth, Ralph and Sarahk M. Harris,
The American Right Wing, A Report
to the Fund for the Republic,
(Booklet ). Washington, Public
Affatrs Press, 1962,

Epstein, Benjamin and Arnold Forster,
Report on the John Birch Society.
(paperback). New Ygpk: Vintage,
1966,




Forster, Arnold and Benjamin Epstein, See addresses of organj
Banger on The Right, (paperback) street, Strange Tactic
New York: Random House, 196k,

3. Articles and Sources of

Lipset, Seymour Martin, Political Pamphiets, A
Man, The Social Bases of Politics.

(paperback) New York: Anchor Anti-Defamation League
Books , Doubleday, 1960, groups of far right,

Overstreet, Harry and Bonaro. The "California Teacher Bri
Strange Tactics of Extremism. Against American Leg
(also in paperback,) New York: Othérs," Library Jou
Norton, 1964, 1963, p. 284,

Rice, Arnold M, Ku Klux Klan in A- "Hell Breaks Loose in P
merican Politics., Washington: . ‘ April 26, 1963, pp.
Public Affairs Press.

"The John Birch Society

Vahan, Richard, Truth About The ' servative Movement,"
John Birch Society. (paperback) view, Oct, 19, 1965,

New York: Macfadden-Bartell Corp.
"Mutiny in the Birch Soc

2:.Mritings from the Far Right Evening Post, April
American Opiniéh.. Magazine of IV. General Book on People Who |
John Birch Society, : Movements,
Minnesota Symposium, 1964, ‘'Great Hoffer, Eric. The True
Issues in Government," Minneapolis: tor paperback). New
University of Minnesota Department merican Library, 195

of Concerts and Lectures, Feb, 16-
19, 1964, (Includes debate between
Welch and Thomas. )

Welch, Robert, Blue Book of the John
Birch Society, The John Birch So-
ciety, 1958, :
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See addresses of organizations in Over-
street, Strange Tactics of Extremism,

Articles and Sources of Leaflets and
Pamphiets,

Anti-Defamat ion Lea§ue pamphliets on
groups of far right,

""California Teacher Brings Libel Suit
Against American Legion and 12
Others," Library Journal, Jan. 15,
1963, p.~ 28~

"Hell Breaks lLoose in Paradise,'" life,
April 26, 1963, pp. 73-82.

'"The John Birch Society and the Con-
servative Movement,' National Re-
view, Oct, 19, 1965,

“"Mutiny in the Birch Society,' Saturday
Evening Post, April 8, 1967,

IV, General Book on People Who Join Social

Movements.

Hoffer, Eric. The True Believer (Men-
tor paperback). New York: New A-
merican Library, 1951,




V. General Ma;erial on Civil Liberties

Blanshard, Paul, The Right To Read, New
York: Beacon, 1955, See esp, chs,

3-5.

fhafee, Zechariah, Jr., The Blessings ‘
of Liberty, PhiladeJphia: Lippincott,
1956,

Chafee, Zechariah, Jr. Documents on Fund-
amental Human Rights, Vol, 2, {(papar-
back) New York: Athenium,

Chafee, Zechariah, Free Speech in the
United States, Cambridge: Harvard
U. Press, 1941, _

*Chenery, William., Freedom of The Press,
New York: Harcourt, 1955,

Commager, Henry Steele, Freedom, Loyalty,
Dissent, llew York: Oxtord U, Press,

*Cooper, Kent, The Right to Know, New
York: Farrar, Straus and Geroux, 1956,

*Cushman, Robert, 'Civil Liberties in The
United States. [thaca: Cornell U.
Press, 1956,

Daniels, Walter, ed, Censorship of _
Books. New York: HW, Wilson, 1954,

Douglas, William O, Free
(Pamphlet #3 in Readin|
of Change), New York:
Committee, 1962,

Douglas, William 0, Th¢
People. (paperback).
mid,

Fellman, David. The Lim
New Brunswick, N.J.: R
Press, 1959,

Gellhorn, Walter. Ameri
The Constitution in Ac
York: Macmilian, 1960,

Haight, Anne., Banned Bo
back). New York: Bowh:

Konvitz, Milton R. Fundan
ties of a Free People:
Speech, Press, Assemb )
Cornell U, Press, 1958

Lewis, Anthony, Gideon's
New' York: Random House]|

Newman, Edwin S, The frg
(Paperback). New York:

Parker, Donald, Robert M,
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]l on Civil Liberties
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York: HW, Wilson, 1954,

Douglas, William 0. Fréedom of the Mind.
(Pamphlet #3 In Reading for an Age

of Change), New York: Public Affairs
Committee, 1962,

Douglas, William 0. The Right of the
People. (paperback). New York: Pyra-
mid. :

Fellman, David. The Lfmits of Freedom.
New Brunswick, N.J.: Rutgers Univ,
Press, 1959,

Gellhorn, Walter. American "ights;:
The Constitution in Action. New -t
York: MacmilTan, 1960.

Haight, Anne. Banned Books, (Paper-
back). New York: Bowhsr, 1955 ed.

Konvitz, Milton R. Fundamental Liber-
ties of a Free People: Religion,
Speech, Press, Assembly. Tthaca:
Cornell U. Press, 1958,

Lewis, Anthony. Gideon's Trumpet,
New York: Random House, 1964,

Newman, Edwin S. TIhe Freedom Reader.
(Paperback), New York: Oceana, 1955,

Parker, Donald, Robert M, 0'Neil, and
Nicholas Econopoly. Civil Liberties,
Case Studies and the Law. (Paper-
bagE).' Boston: Houghton Mifflin,
1965,




Vi,

Historical Matcrial on Attempts to Prevent

Sutversion,

Allen. Frederick L. Only Yesterday.
(paperback). New York: Perennial
Library, Harper and Row,

Chafee,: Zechariah, Free Speech in the
United States, Cambridge: Harvard
U, Press, 1941, (Good sections on
World War | and post World War |
period.)

Hyman, Harold., Era of the Oath: Northern
loyalty Tests DuringThe Civil War and Re-

Vil

construct ion. Philadelphia: U, of Pa, Press, 1954,

Miller, John C. Crisis in Freedom,
The Alien and Sedition Acts.
{Papervack)., New York: Atheneum,

Murray, ..obert K. Red Scare, A Study
in National Hysteria, 1919-1930.
Minneapolis: U of Minn, Press or
New York: McGraw Hill (paperback),

Starkey, Herion L, The Devil in
Massachusetts, A Modern Inquiry
into the Salem Witch Trials. (Not
on supversion, but on.Salem Witch
Trials., Useful as comparison
to Arthur Miller's Crucible written
during the period of the height
of the government investigations
of the early 1950's.)

Books With Materi: |

Fight Communism,

A. General Books ?
- Different Topi

Barth, Alan.
Men, Hemde
String Pres

Biddle, Francis
dom. Garden|
T952,

uscaren, AnthJ
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Merrill, 195
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Books With Material on Attempts to

Fight Communism,

A, General Books With Sections on
- Different Topics,

Barth, Alan. The Loyalty of Free
Men, Hemden, Conn.: Shoe
String Press, Inc. 1951.

Biddle, Francis, The Fear of Free-

dom. Garden City: Doubteday,
IgEZC
Bouscaren, Anthony T. A Guide to

Anti-Communist Action. Chica-

go: Regnery, 1958.

Burns, James MacGregor and Jack
Walter Peltason, Government

by the People, Englewood
Ciiffs: BPrentice Hall, 1963

ed,

The Bless-
Philadelphia:

Chafee, Zechariah Jr.
ings of Liberty.

Lippincott, 1956,

*Davis, Elmer. But We Were Born
Free, Indianapolis: Bobbs-
Merr all 1954,

~ Douglas, William 0. The Right of
the People, (Paperback). New
York: Pyramid.



-Gel thorn, Walter; ed, The States
and Subversion, Ithaca: Cor-
nell U, Press, 1952,

Gellhorn, Valter, ed, American
Rights: The Constitution in
~Action, New York: Macmillan,

*Goldbloom, Maurijce, American Se-
curity and Freedom, Boston:
Beacon Press, T95%&,

Guttman, Allen and_Benjamin Ziegler
Munn, Communism, In the Courts
and the Constitution, (Piroblems
In American CiviVization), Boston:

Hook, Sfdhey. Heresy Yes, Conspiracy
No. New York: Day, 1953, (Deals
with Smith act in ch, 5.)

‘Lasswell, H,D, National Security and

Individual Freedom, New York:

McGraw-Hill, |950.'

Mandeloaurm, Seymour J, The Social
Setting of Intollerance, (Scott
Foresman Problems In American
History Booklet), Chicago: Scott
Foresman, 1964,

QO'Brian, John Lord, National Security

and Individual Freedom, Cambridge:
Harvard U, Press, 1955,

Riddle, Donald H, ed, The Prob-
lems and Promise of American
Democracy. St. Louis: Webster
Diviston, McGraw-Hill Book Co.,
1964, p

Stouffer, Samuel, Communism, Con-

+ formity, and Civil Liberties,
(paperback), New York: Wiley,
orig, copyright 1955, (Deals
with national survey of attl-
tudes toward communism, )

Thomas, Norman. The Test of Free«
dom, New York: Norton, T195%,

*Weyl, Nathaniel, The Battle
: Against Disloyalty, New York:
Crowell, 1957,

Sellin T,, ed, "internal Security
and Civil Rights," The Annals
of the American Academy of
Political and Social Science,
July, 1955 (special issue],

U, S, News and World Report, Nov.
29, 1965, p. 56, (Supreme
Court decision on McCarran Act.)

"Up from the Underground,'" Time,
Nov. 26, 1965, p, 26, (Same
decision reported, )




Books dealing with Congressional in-
vestigating committees, (Only special-
ized books on topic, Others are found
under Vil A.)

*Barth, Alan. Government by Investiga-
tion. N.Y.: Viking Press, 1955,

Carr, Robert. House Committees on Un-
American Activities., lthaca: Cor-
neli U, Press, 1952, (Difficult.)

Johnson, Julia E,, ed, The investi-
gating Powers of Congress (Re-
ference Shelf Vol, 22, No. 6). New
York: H.W. Wilson Co.,, 1951,

Taylor, Telford, Grand Inquest (paper-
back). New York: Ballentine Books.

Books Dealing with Famous Court
Cases or Cases Arising Because of
Congressional Investigating Commit-
tees or with Key Investigators,

*Anderson, Jack and Ronald May,
McCarthy, The Man, The Senator,
The "Tsm."™ Boston: Beacon, 1952.

Buckley, William F. and Brent Bozell,.
McCarthy and His Enemies. (paper-
back) Chicago: Regnery.

Chambers, Whitacker.'Witness. New

York: Random House, 1952 (Hiss
Case).

Cooke, Alistair, A Generation on Trial.
New York: Knopf, 1950, (Hiss Case),

Curtis, Charles P, The Oppenheimer Case.
New York: Simon and Schuster, 1955.

de Toledano, Ralph, The Greatest Plot
in History. New York: Ouell, Sloan
and Pearce, l963. (Atom spies).

de Toledano, Ralph, Seeds of Treason.
(paperback) Chicago: Regnery, (Hiss
Casej.

*iss, Alger., In the Court of Public
Opinion. New York: Knopf. 1957,

Hdowitt, William Alan., The Strange Case -

of Alger Hiss. London: Stoughton,
1953, .

*Lattimore, Owen. Ordeal by Slander,
Boston: Little Brown, 1950.

*McCarthy, Joseph. McCarthyism, The
Fight for America. New York: Devon-
Adair, 1952,

Nixon, Richard, Six Crises. New York:
Doubleday, 1962, (The section on
the Hiss case is condensed in the
Reader's Digest for Nov.,, 1962,)

Rovere, Richard, Senator Joe McCarthy.
(paperback), Cleveland: Meridian
Books, World Pub, Co.




Strout, Cushing. Conscience, Science

and Security: The Case of J. Robert
ngenhelmer (booklet in Berkeley

Series .in American History), Chicago:

Rand McNally, 1963,

Wechsler, James A, The Age of Suspi-
cion. New York: Random House, 1953,
(One part deals with the author's
appearance before the McCarthy com-
mittee. )

. Books and Articles Specifically on
the Fifth Amendment.

Griswold, Erwin, The Fifth Amendment
Today. Cambridge: Harvard U. Press,
1955

Hook, Sidney. Common Sense and the
Fifth Amendment. (paperback).
Chicago: Regnery.

Schmidt, Karl M. ed. American Govern-
ment in Action. Belmont, Calif.:
Di%kenson Pub. Co., 1967. (article).
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