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(tOALS FOR COURSHE

The resource units make it clear that the twelfth
grade course is designed to teach attitudes and
skills as well as generalizations and concepts. This
section deals briefly with objectives fur the course.
Charts appended to this guide indicate more specifi.
cally the way in which goals are developed in the
different units.

Behavioral Goals Related to ValLues

The twelfth grade course was developed with a view to
helping pupils develop most of the scholarly values
identified by the Center's staff for the entire social
studies p..ogram. It was designed alsc to develop a
number of attitudes related to public values or the
ground rules for the operation of a democratic society.
It should be noted, moreover, that some of these atti-
tudes are basic to an overall value which has not been
stated for =zach of the units--the value of humaen dig-
nity. Most pupils will come to the course with a
fairly-well developed value for human dignity as a
result of previous experiences at home, in school, in
church; and in their many informal groups. Probably
the more specific values of this course will develop
as students see the need for certain things in order
to protect this major value. However, the content used
to teach these other values, such as those related to
protection of minority rights, evaluating events and
institutions on the basis of their effects upon human
beings, etc., may also help reinforce pupils' attitudes
toward human dignity.

The twelfth grade course is als
several attitudes which are 1ilk:;
the study of social science con]
several of the units try to hel]
a scepticism of single-factor c:
social scicnces and of panaceas
problems.
It should not be though that sof
neglected merely because there
them under a specific unit in t
indicate those units where the
in mind in designing specific a
+imes the entire unit approach.
will be reinforced in units in
checked.

Skills

This course attempts tc¢ develop
number of these are related to
Many of these are introduced in
rets the stage for the entire 1y
these skills have been taught i
although they should be refined
Those which are taught ia earli
by stars in the chart on seque
skills on pages 1B.-22  of thi

are not listed as objectives i
later units give pupils opport
and improve the skill. Teachen]
should work intensively on the
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The twelfth grade course is also designed to develop
several attitudes which are likely to arise from

the study of social science content. For eXample,
several of the units try to help students develop

a scepticism of single~factor causation in the
social sciences ard of panaceas for curing social
problems.,

It should not be though that some of the goals are
neglected merely because there is no check against
them under a specific unit in the chart. The checks
indicate those units where the goals have been kept
in mind in designing specific activities and some-
times the entire unit approach. Many of the others
will be reinforced in units in which they are not
checked.

Skills

This course attempts to develop many skills. A large
number of these are related to methods of inguiry.
Many of these are introduced in the first unit which
sets the stage for the entire year's work. Most of
these skills have been taught in earlier courses,
although they should be retined in this course.

Those which are taught in earlier courses ars markad
by stars in the chart on sequential development of
skills on pages 18-22 of this guide.

It should be noted that although some of these skills
are not listed as objectives in more than one unit,
later units give pupils opportunities to practize
and improve the skill. Teachers may find that they
should work intensively on the skill in a number of



units and should then list it as an objective of the
later teaching units.

Some of the skills objec® ives should be taught in
all of tie units for which they are listed. These
ar: the -thinking skills related to inguiry and
critical evaluation.

Some of the othey skills are listed for more than

cne unit, too., However, the teacher may decide to
postpone teaching the skill in the first unit in
which it is listed. Or he may feel that it is un-
necessary to teach it to all pupile in the second unit
in which it is found, even though he may wish to work
on the skill with a small group ¢f students who still
need help on it.

Goals Related to Concepts and Generalizations.

The Center has chosen to identify important concepts
and generalizations from the various social scilences
and has tried to provide for a sequential development
of them in the K12 curriculum. The twelfth grade
course is interdisciplinary. It draws upon concepts
and generalizations frcm all of the disciplines and
treats problems which frequently are studied by
practioners of several disciplines.

This course follows a series of courses in grades five
through nine which focused primarily upon individual
disciplines and an area studies course in the eleventh
grade. Pupils should draw upc the concepts and gen-
eralizations learned in those courses as they examine
the problems treated in the twelfth grade. Indeed, one
reason for the course is to help pupils understand

how councepts and generalizations frg
disc’plines can help them understand
mestic and international problems f¢
Stetes.

Most of the concepts and generalizat
twelfth grade course have been taugh
courses, Those which are reviewed f
courses and tested again in this ond
stars in the sequential charts on cq
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group constitutes one possible strud
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papers #'s 1 and 2 . For ‘urther
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how concepts and generalizations from the different
disciplines can help them understand important do-
mestic and international problems facing the United
States.

Most of the concepts and generalizations used in the
twelfth grade course have been taught in earlier
courses. Those which are reviewed from earlier
courses and tested again in this one are marked with
stars in the sequential charts on concepts and gen-
eralizations.

Althongn this course is interdisciplinary, the
concepts can be grouped in such a my that each

group constitutes one possible structure for one

of the disciplines. The staff's point of view about
structure in disciplines is explained in background
papers #'s 1 and 2 . For further analysis of
each of the disciplines, the teacher is referred

to the background pepers on the different disciplines.

Most of the generalizations to be developed are pre-
sented in terms of the social scientist. No attempt
should be made to have pupils learn the statements
as they are #%6ted in the resource units. Rather,
students should be encouraged to generalize in their
own werds.

The Rationale for the Number of Objectives

These resource units differ from many units in part
because of the large number of generelizations and
skills to be taught. Th: teacher should remember
that many of these genevalizations and skills are
found in & number vf the units in the twelfth grade
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course. The sequential pattern from one unit to the
next can be seen in the charts at the end of this
guide. Moreover, most of the objectives are reviewea
from earlier grades. This means that it is not nec-
essary or wise to spend too much time trying to de-
velop a single generalization in any one unit.
Rather, students should generalize and hold these
generalizations as tentative--~as hypotheses to be

tested more fully as they study other units. 4t the
end f the course they can generalize nore fully

about any cue tepic than tnoey can ot at the vesin-
nin; of the coursc. However, they should still under-
stand that goncralizations ooy uecd to be ncdificd
loter, that thoy should be hell teutatively, always
subject to change in the light of new cvidence.

Because of this reinforcement and further development
of concepts, generalizations, and skills, it is im=-
portant for the teacher to read through the objectives
of all of the units before he begins the course. It
would be wise, also, to examine the bjectives of
earlier courses. The charts on goals, which are found
at th2 end of this guide, are keyed to show which ones
were taught in earlier grades. The overall chart in
Background Paper #1 indicates at what levels each con-
cept, generalization, skill, or attitudinal behavior
appears.,

YBACHING STRATEGIES

This course relies haavily upon an inquiry approach to
teaching. TFor & more complete discussion of inquiry

strategies in teaching the tea
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that some idea they have learn
help them make sense out of th
They cannot be sure, but thLey

be so. Inquiry also involves

uating sources, testing their

eralizing from their findings.

The Center's staff does not be
course reflect a belief, that
developed by this type of teac
skill goals call for having pu
certain kinds of references or
information. Such goals canno
use a wide variety of material
ferent points of view and gene]
students mAy rced to read many
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strategies in teaching the teacher shovld read a
number of the background papers. Background Paper
#1 analyzes in more detail the Center's point of
view about inquiry as a teaching strategy and what
inquiry involves. Background Paper #13 examines
learning theory in relation to the use of inquiry.
Background papers on the individual disciplines
focus upon inquiry methods and techniques used in
those disciplines, not upca inquiry approaches to
teaching. However, they discuss inquiry techniques
which might be taughi to pupils in some of the
courses.

The twelfth grade course emphasizes & teaching
strategy which encourages pupils to find out things
for themselves rather than one which emphasizes
the absorption of generalizations presented ready-
made by the teacher or a book. Students are asked
to set up hypotheses by drawing upon previously-
learned concepts and generalizations. They decide
that some idea they have learned in the past might
help them make sense out of this new situation.
They cannot be sure, but they think that this might
be so. Inquiry alsoc involves gathering data, eval-
uating sources, testing their hypotheses, and gen-
eralizing from their findings.

The Center's staff does not believe, nor does this
course reflect a belief, that all learning must be
developed by this type of teaching strategy. Some
skill goals call for bhaving pupils learn to use

certain kinds of references or eveluate sources of
information. Such goals canrot b2 met unless pupils
use a wide variety of materials which present dif-

ferent points of view and generalizations. Moreover,

students may need to read many materials, listen to
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e 3t speakers, interview people, or . watch films
in order to gather data to test their hypotheses.
Some accounts used in the units are designed to

help pupils find out how people affected by a
problem feel about the problem. The accounts give
students a chance to identify with the people in
the accounts and so to unaerstand their feelings.
Even when pupils read other people's accounts of
topics, they should be evaluating the ideas, identi-
fying value-conflictsand basic assumptions, discrim-
inating between normative and non-normative statements,
comparing sources in terms of bias, competency, com-
pleteness of data, and using the data they find to
cither stimulate new hypotheses for testing or to
test earlier hypotheses.

At times the teacher may wish to use an informal
lecture to present certain facts, but he can then ask
questions to help pupils arrive at their own gen-
eralizations from these facts, Indeed, he can inter-
sperse questlons and discussion with his presentation.
The purpose of guch an informal lecture is to give
pupils the raw data from which they can develop con-
cepts and generalizations--information which perhaps
is difficult for them to find elsewhere to read for
tnemselves or which can be presented more quickly in
this fashion. The informal lecture should seldom
present ready-made generalizations. Thus it is a far
cry from the well-organized lecture which begins with
a thesis and the. develops it.

Clearly, achieverent of varied gouls requires varied
teaching stratcgied. The strategy used in each in-
stance, however, should be appropriate to the specific
objectives to be developed.

Some teachers worry about having stude
ferert materials. They may believe tn
shouid hgve read something in common a
discussions and for tests. fu;ils cal.
moetoricls oll Tocused upob thne sanme qu
¢ be testen upn whot tho listen U
liscugsicns or in voari.u: Junts of roy
Up ol Wwhib they roni. oY testing for ¢
generalizations and skills, rather tha
within any piece of writing, the teach
penalizing any student who has read so
ferent and can make it clear to the cl
in earnest when he says that he is monq
about important ideas than about detai
tests, too, can ask each pupil to eve
the accounts which he has read.

Teachers should encourage pupils' hypd
as worthwhile at some stages of thinki
statements which present a commentary
found in books, articles, or films. #
pupils should be asked to look for thi
be used to test their hypotheses. Th
that an untested opinion of a non-no
is not as good &s a tested opinion or
Even at this stage, however, pupils s
warded for suggesting new ideas about
rotheses or for asking relevant quest
not been raised earlier. Whether or
will learn to ask questions, set up h
and generalize for themselves, depen
whether or not such behavior is disco
couraged by teachers, However, the t
not always say "yes," 'right," or "gzo
puplil presents an idea which the teac
good. Rather, the teacher may wish t
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it is a new or interesting idea and ask for other
ideas from the class. Then pupils can test dif-
ferent ideas. Teachers can reward or encourage the
kinds of behavior desired in many ways other than

by saying that the pupil has come up with a "correct"
answer.

THE FOCUS OF THE TWELFTH GRADE COURSE

In essence, this.course focuses upon problems facing
the U.S. &1 home and abroad. ©fach problem involves
value conflicts and policy decisions. This course
buiids upon what pupils have learned earlier. They
shiould nct need to spend ruch time developing many
new concepts and generalizations, although of course
gome new ones are introduced and many are tested further
agalnst new data. Moreover, pupils should know some-
thing about the kinds of questions asked by those in
each discipline aud the methods used by each to ad-
vance knowledge in the field. Students should be able
to use what they have learned to grapple with a

series of domestic and internavional problems facing
American democracy and,in the last unit, the students
as individuals.

In each of the units pupils identify and examine value
conflicts related to issues. They lecsrn that they
should select courses of action only after studying
causes of problems and the probable consequences of
different coursee of action. Such study involves the
use of social science data, concepts, and generali-
zations in an attempt to find out which policy altern-
ative will be moat likely to achieve the values or
goals desired.

The topies for units have been chosd
provide for comparative study of cer
For example, pupils study protrlems @
both at home and abroad. They focus
of security-freedom at home and in A
south of the Sahara. Threy study radg
home and again in the African county
parisons should help pupils unders

at home more clearly than woaid be

focused only upon internal examples

The last unit is described in more ¢
the outline for the course. It pe

summarize the role of the social sci
people select courses of action whiqg
Judgements. Other purposes of the \
under the unit title.

GENERAL CUTLINE OF CCURr

Unit 1: How Can We Preserve Our Se
Sacrificing Esgsential Free

This unit focuses upon a problem whi
the most important, continuing poli
any councry. The unit poses a ser
for pupil investigation: To what
groups of the left and right provi
American security? More specifica
extent has and does the Communist P
country provide a threat? To what
new far left groups pose & threat?
do the groups of the far right pose
class studies current examples of
freedom issue as it relates to dra
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The topies for units have been chosen in part to
provide for comparative study of certain problems.
For example, pupils study provlems of economic growth
both at home and abroad. They focus upon the iscue
of security-freedom at home and in African countries
south of the Sahara. Trey study race problems at
home and again in the Al'rican countries. Such com-
parisons should help pupils vnderstand policy issues
at home more clearly tkan woulid be possible if they
focused only upon internal exampies of them.

The last unit is described in more detail below under
the outline for the course. It permits pupils ‘to
sumnarize the role of the social sciences in helping
people select courses of action which involve value
Judgements. Other purposes of the unit are described
under the unit title.

GENERAL CUTLINE OF CTURSE

Unit 1: How Jan We Preserve Qur Security Without
Sacrificing Essential Freedoms?

This unit focuses upon a problem which is probably
the most important, continuing political issue facing
any country. The unit poses a series of questions
for pupil investigation: To what degree do radical
groups of the left and right provide a threat to
American security? More specifically, to what
extent has and does the Communist Party in this
country provide a threat? To what extent do the
new far left groups pose a ithreat? To what extent
do the groups of the far right pose a threat? The
class studles current examples of the security-
freedom issue as it relates to draft protests,



college demonstrations, etc,, as well as some of
the older examples.

The unit then turns to an examination of the role

of civil liberties in & democracy. This section

can be treated briefly if pupils have come through
the eighth grade course and other senior high courses
in the Center's curriculum. However, time should

be spent in examining the basic relationship between
civil liberties and a democratic society. .

Finally, pupils turn to a study of alternative courses
of action which have been tried or proposed or which
pupils suggest to try to safeguard security. They
examine each in terms of the value conflicts iuvolved,
the probable or past effectiveness of each in helping
achieve its aim of promoting security, and the prob-
able or past effects of such a course of action upon
civil liberties. Pupils are then asked, with no
attempt to reach class consensus, to try to decide
what program each would advocate for the United States.

Unit 2: Economic Growth in the United States: How
Can We Promote Growth?

This unit should be treated only briefly if pupils

have come through the earlie. courses in the Center's
curricular program, since it has been dealt with at
some length in the tenth grade American history course
and in the area studies in the eleventhgrade. The unit
helps pupils sumrwrize factors promoting or hampering
econcmic growth and then focuses upon issues related
to how such growth might be promoted in this country.
Some of the issues relate, for example, to the wvalue
conflicts involved in using government fiscal and mone-
tary policles to promote growth as well as economic
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stability (studied in the terntl grade
alternative courses of action, pupils
analyze factual questions and to use
and generalizations in considering th
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good introduction to unit three.

Unit 3: Problems of the Underdevelop
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related to the probable consequences
courses of action.

This unit also gives students a chanc
about certain important areas of the

did not study in grade eleven or in t
school. For example, it is suggested
the pupils focus upon some of the und
countries of Latin America. In their
have to consider some of the politica
volved in these countries. This stud
the geographical study of Latin Ameri
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stability (studied in the tentb grade). To analyze
alternative courses of action, pupils are forced to
analyze factual questions and to use economic concepts
and generalizations in considering the consequences of
different courses of action. The unit provides a

good introduction to unit three.

Unit 3: Problems of the Underdeveloped Countries

Although pupils have studied other underdeveloped
countries (the Middle East in grade eight or nine,
and China and India in grade eleven), this unit
gives them a chance to focus upon the prouiems of
underdeveloped countries around the world in more
detail, to understand the relationship of these
problems to foreign policy issues facing the United
States, to study ia more detail causes of the problems
and the difficultles of introducing technological
change, and to consider policy alternmatives facing
not only the underdeveloped countries themselves but
also the United States as we debate foreign aid and
trade issues. These alternatives involve a series

of value conflicts as well as non-normative questions
related to the probable consequences of different
courses of action,

This unit also gives students a chance to learn more
about certain important sreas of the world which they
did not study in grade eleven or in the Jjunior high
school. For example, it is suggested that many of
the pupils focus upon some of the underdeveloped
countries of Latin America. In their study they will
have to consider some of the political questions in-
volved in these countries. This study supplements

the geographical study of Latin America in grade five.



Other pupils will investigate and report on some of
the underdeveloped countries in Southeast Asia or
northern Africa which have not been studied earlier.

A few pupils may study other underdeveloped countries,
although it is recommended that the class focus upon
these parts of the world.

This unit draws heavily upon economics, anthropology,
and to some extert upon geography. Moreover, pupils
cannot avoid examining the historical background cof
problems nor the political and social systems which
either contribute to the problems or affect the feas-
ibility of different alternative courses of action
and U.S. policies of aid and trade.

Unit 4: Africa South of the Sahara

This unit is taught for three major reasons. First,

it is an area not studied in detail earlier but of
extreme importance to the world and to the United States
for a number of reasons. These include both its re-
lationship to the cold-war struggle, and its historical
and cultural importance for American Negroes and so

for msll Americas. Second, the unit provides a useful
foil for study of two of the dom2stic problems dealt
with in the course, namely race conflict and the issue
of security-freedom. Third, Africa provides useful

data for testing a number of generalizations learned
earlier to find out if they are culture-bound. For
example, pupils may have generalized in previous courses
about the importaice of two political parties for a
democracy. Does this generalization hold true in
Africa with its different cultural traditions? Pupils
will have generalized in earlier courseg about factors
making for political stability. Do these generalizations
help them understand the political problems facing
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the African countries or are they culture-bound?
In earlier grades, pupils probably have developed
certain ideas about the need for govermmental in-
stitutions to change laws or about the factors
giving people & sense of oneness. To what extent
do these generalizations hold true 1ip reiastion-
ship to the African tribal groups? Pupils will
have generalized about factors related to under-
development in the previous unit. Do these general-
izations hold up when tested against the situation
in Africa?

This unit omits the study of north African states,
since these are treated briefly in the unit on the
"iddle East in grade eight or nine, and since cul-
turally, these countries differ from those south

o the Sehara. It would be possible to include them
if pupils have not studied the earlier course.

Like the area studies used in the eleventh gragde,
this unit draws upon all of the social sciences.
The introduction attempts to develop ideas about
the importance of the area to the world and to the
United States and raises issues about American foreign
policy in this area. A study of the geography of
Africa provides help in analyzing the economic
potential of the countries and many of the prcblems
facing them. A study of the history of the ares
should help pupils understand the rise of nationaliem
and many of the problems facing the countries today
and the U.S. in its relations with these countries.
It should also contribute to the development o1 an
appreciation for the cultural developments of the
peoples of Africa. It is important, for exampie,

for pupils to examine and compare African civiliza-
tions with those in Europe during the perioc of the
Middle Ages. The unit includes an examinetion of



the political, social, and eccnomic problems and
systems of three different kinds of countries:
independent states dorinated by Africans, in-
dependent states dominatel by white people, and
«2lonies, Finally, pupils turn to an zanalysis

of attempts to obtain more cooperation among the
African states, to relations of these countries
with non-African countries, and to policy issues
and alternatives facing the United States. Pupils
analyze these issues both in terms of value cornflicts
and in terms of factual questions about the probable
consequences of following alternative courses of
action.

Unit 5: Raecial Conflict in the United States: What
Should Be Done?

This unit deals with the value counllicts involved in
current racial conflict in the United States. It builds
upon much that has been taught in earlier grades about
minority groups. This euarly treatment is summarized for
the teacher in the introduction *o the unit. The unit
also helps pupils find out what has happened in race
relations in the years since they studied discrimination
in some detail. Puplls study theories about causes of
prejudice and discrimination as an aid in helping them
try to decide what courses of action should be followed.
They also analyze in some detail the civil rights move-
ment.

Unit 6: War and Peace

This unit deals with the costs of war, with people's
attitudes toward war, and with causes of war. Pupils
then look at the international system and the means

which are used to try tc resolve in
flicts, including the use of intern
Finally, the unit focuccs upon cont
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worked with maladjusted children, books about ob-
viously happy people and people who have conmittesd
their lives to working for others. The class dis-
cusses how the authors view the basic questions
raised by the unit [ They try to decide whether or
not they agree and they try to identify the major
characteristics of those who seemed to be leading a
good life and of those who seemed to be leading un-
happy lives.

Pupils also draw upon empirical studies of the effects
of maternal deprivation on young children, atudies by
psychologists and anthropclogists about basic drives
and motivations among men, and upon the writings of
psychiatrisis as they try to analyze the questions
raised in the unit. For example, they spend some

time loocking at a stuuy of alienation of college
youth, the causes of this alienation, and the effects
of the alienation upon the youths.

The class also considers questions of ccmittment and
involvement in modern society, using cases in which
Aimericans have ignored rleas for help from fellow
Americans.

The vmit  includes an examination of changing
values and patterns in Ameriz2tn life, raises questions
about whether or not we are a mass scciety, and examines
the efects of our society upon human beings. The unit
suggests a number of direciions in which pupils can
take off in a study of psycholggical and social problems
which they consider related to the basic questions
raised by the unit. The focus of this unit, then, is
upon thes present and upon guestions which face young
Americans today.

THE PLACEZ OF THi COURSE IN THE OVERY
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THE PLAC: F THE COURGE IN THE OVERALL CURRICULUM

The twelfth grode is able to provide depth of study
of a few topics because it builds upon a curriculum
which has already provided for the study of many
topics typically taugnt in the twelfth grade course.
Some overview of the total curriculum should help
the teacher understand better both the selection of
content and the kinds of concepts, generalizations,
and skills, which students are likely to bring to
the course if they have studied the earlier courses
in the curriculum.

When the time arrives that pupils come through the
Center's elementary school »rogram, they will have
made a comparative study of a number of families
and communities around the world. They should have

i'developed many ideas about culture as a way of

ife, about the diversity of cultures, about certain
w'tural universals and the psychic unity of mankind,
about culture as learned norms and values, about
socialization, and about social organization. More-
over, they will have learned a little about the
neca for government and law (in grade three) and
that governments and economic systems differ from
one country to another.

In the primary grades and in the fifth grade geography
course, pupils will have studied & number of geo-
graphic concepts and skills. They should have de-
veloped considerable understanding of the generali~
zation that man uses his physical environment in

terms of his cultural values, perceptions, and level
of technology. They should also understanc. the inter-
dependence of different communities and countries in
terms of resources and goods.

LS
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In the sixth grade course on American history,
pupils will have studied culture contact, diffusion
of culture, and the way in which people take their
culture with them as they move to new places. They
will also have learned something about the back-
ground for current civil rights problems,

The junior high school courses focus upon the be-
havioral sciences and spend much more time on the
study of each than has typically been devoted to
these fields in the twelfth grade course. Pupils
who have studied the seventh grade course on Man and
Society should have developed a fairly good under-
standing of a number of sociological concepts and
generalizations. They should also have analyzed
aspects of the civil rights movement in some depth
in the unit on Intergroup Relations.

The eighth grade course focuses upon the political
system of the United States, using a behavioral
approach which emphasizes factors affecting decision-
making, power relationships, and ways in which citi.-
zens affect political decisions. The course uses a
number of case studies. For example, they examine
case studies related to the pas=age of civil rights
legislation and the Little Rock Crisis when studying
the legislative and executive processes. They study
influences upon foreign policy decision-making in re-
lationship to Hiroshima and Cuba as they study the
eXecutive process, Case studies related to civil
liberties are used to develop many of the ideas in the
unit on the judicizl process. The unit on local
decision-making permits pupils to focus upon some
current local problems and suggests the study of at
least one modern problen arising out of the growth of
metropolitan areas. This course treats the following
units: An Overview of Our Political System, Political

Local Ccrrunity Decision-Muking. Pu:
study the Middle East in eitlicr  ruas
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Loci.l Covrmuuity Decision-Mokius. Pupils alsc
study the Middle East in eithor | rade 8 or 9.

The r*nth grade course is devoted to a study of
economics and socio-economic problems. The course
includes two problems units: one on the farm

problem ar.d one on poverty in the United States.

The unit on the Automobile Industry is used in

bart, to teach pupils considerable consuner economics.

The tenth and eleventh grade courses continue to
develop many concepts and generalizations from the
behavioral sciences, The tenth grade course in
American history, for example, uses sociological,
anthropological, political, and economic concepts
learned earlier and develops new ones to provide
for greater analysis of American history than is
possible without the use of these social science
concepts. The course permits pupils to use what
they have learned earlier, to test earlier generali-
zations to find out if they are time-bound, and

to develop new concepts and generalizations on
topics which were not treated in the earlier courses.
For example, the last unit uses the depression
period of the 1930's to build upon what pupils have
learned in the ninth grade course about the effects
of poverty upon people. It also uses considerable
economic theory to analyze the causes of business
fluctuations and analyzes New Deal legislation in
terms of economic policy issues related to fiscal
and monetary policy and built-in stabilizers.

The eYeventh grade course is an area studies program.
It calls for extensive use of social science concepts
and generalizations in the analysis of comparative
political, social, and economic systems. Pupils
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study Western Europe, the U.S.S.R., China, and India.
In eacnh, they follow somewhat the pattern used in the
area study on Africa in the tyelfth grade course,
dealing with geography, history, the moderu political,
social, and economic systems, and with the foreign
relatious of the area, particularly with thz United
States. Pupils test previously-learned generaizations
to find out whether or not they are culture-bound.

They also learn new concepts and generalizations as
they study these different parts of the world. For
example, study of factors promoting and hindering tech-
nological, social, and economic change iui India and
China should provide a useful background for the study
of change in the twelfth grade unit on underdeveloped
countries. The study of factors promoting economic
growth in ‘thesec other parts of the world wlled to the
study of cconomic growtl. in the American histoery ccourse,
shculd taeke it possible to tuach the twolfth  rade unit on
econuiiic crowth very bricfly, recusin; upon certlin key
courscs today. The study of the political systems of
these countries should previde helpful tackground

for the study of the issuc of security-freedom in the
twelfth zrade. Mcrcover, the study of Marxianisu, the
Scvict and Chinese Cormunists Parties, ond the split.
butween the twe Copnunist powers ppovides un ifug.ortont
baclkeround for studying the Anerican Communist .orty and
the new leftist party iantluenced by Chinese Cowmunists
in the unit on sccurity and freedom in this country.
The study of foreipn relations in connecticn with each
area provides a uselul buck;round for the study of War
and reacc in the twelfth (rade course. Moreover, cxam-
ination ¢of cultural values of these sccieties heljs
rupils understand the different ways in which different
societies would answer the questions raised in the unit
on the Good Life.

TEE FORMAT OF THE RESOUY

The main part of each resource unit
double-page format to help teacher
ships among objectiver, content, t
and materials of instruction. The
1s found in the first column on th
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be the focus of the procedure? The
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This column answers the question:

should we teach? The first column
page includes suggested teaching pj
column answers the question: How
objectives and this content? The |
materials of instruction answers t

wvhat materials can we teach these :
content?

A key is used in the cobjectives col
type of objective stand out clearlj
are preceded by a G and are in plaj
are preceded by an S and are under]
behaviors are preceded by an A and
letters. -

If no objective is found in the lel
a particular procedure, the teache
the last objzctive (s) listed in ¢
single procedure. An objective is
until a different objective intervd
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TEE FORMAT OF THE RESOURCE UNITS

The main part c® each resource unit is set up in a
double-page format to help teachers see the relation-
ships amornz objectives, content, teaching procedures,
and materiafs of instruc*ion. The objectives column
is found in the first column on the left-hand page.
This column answers the questions: Why should we

use this procedure or teach this content? What should
be the focus of the procedure? The second column on
the left-hand page presents an outline of content.
This column answers the question: What topics

should we teach? The first column on the right-hand
page includes suggested tewuching procedures. This
column answers the quesi.ion: How can we teach these
obJjectives and this content? The final column on
materials of instruction answers the guestion: With
what materials can we teach these objectives and this
content?

A key is used in the objectives column to make the
type of objJective stand out clearly. Generalizations
are preceded by a G and are in plain type. Skills
are preceded by an S and are underlined. Attitudinal
behaviors are preceded by an A and are in capital
letiters.

If no objective is found in the left-hand column for
a particular rrocedure, the teacker should look at
the last objzctive (s) listed in the column for a
single procedure. An obJjective is not repeated
until & different objective intervenes.
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It should be noted that any one teaching procedure
may help develop several generalizations, one or
more skills, ond one or wore attitudes. Indeed,
the nost useful precedurcs are frequently those
which help achieve several types of objectives.

By knowing what generalization (s) are listed for

a particular procedure, the teacher can direct his.
handling of the procedure to appropriate ends. As
stated earlier, however, he should not feel that
-pupils should learn a generalization as-the result of
this one procedure. The procedure should help lead
to the development of the generalization but is almost
never the only procedure aimed at accompllshlng this
end, even within the same unlt. :

If nothing is printed in the . content column opposite

a particular procedure, the teacher should look at the
last content presented for an earlier procedure, -It
is not repeated for each new activ1ty.

The materials column.does not 1nclude complete b1b-
liographic data nor all of the references which might
be used. The bibiographic data can be found in the
.bibliography at the end of the main body of the unit.

The bibilography frequently includes other books and

materials which may be used in the unit but which are
not eo necessary as those listed in the body of the

unit. Teachers are encouraged to add other materials

as they are published or suitable materials which are
in their school libraries but which are not listed in
the bibliography. -

ADAPTING RESOURCE UNITS TO SFY

Thz units provided by the Center ar
Naturally, tezchers are expected anL
add their cwn ideas for materials 2
cedvres. Indecd, this is the only
dealing with current problems can b
The rescurce units are inzended to
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ADAFTING RESOURCE UNITS TO SPECTIPIC CLASSES

The units provided by the Center are resource units-
Naturally, teachers are expected and encouraged to
add their cwn ideas for materials and teaching pro-
cedures. Indecd, this is the only way ie which units
dealing with current problems can be kept up-to-date.
The rescurce units are inzeanded to suggest vossibil-
ities, not to present a cut-and-dried ccurse.

Since these units are rezource units, teachers are
not expected to use all of the suggested procedures.
Indeed, they could not do so in any one, class.
Rather a3 tescher shouvld select and add procedures
which 21z most suitaltle for each class. Ke 'should
consider a number of factors as he makes this
selection,

1. The objectives which he wishes to emphasize in
the unit.

The teacher may ilnd that pupils need less help
than caolled for in a writ on the deve lopment of &
particiuzr skill. He might then decide to reduce
the wuumber of activities suggested to develop _
this skill. (Usually, however, he should keep at
least one activity in which pupils use the skill
so that they can see more clearly how this skill
can help them in snalyzing meny new problems.)

On the cibazy hand, the teacher mey Tind tiat he
must develop additional exercises to teach a
skill becouze pupils seem to need more help with
it. Or he may dcciCe that some skill not in-
cluded should be given emphasis in this unlt, even .
though it was taught in an earlier one.
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The general ability level of the class.

In a class with largely low-ability pupils,

the teacher might omit some topics within

the units. For example, he could leave out

the seaticn on a mass scciety in the unit on
the Good Life. He might alsc use more audio-
visual materials in each of the units. He

might work out alternative procedures, as
suggested later, for some of the oral pre-
saentations. If there are a few good students in
such a low abllity class, they might be assigned
special activities to investigate some of the
topics which are omitted for the others.

The differing abilities and interests of class
members.

This criterion is particularly important in selecting

individual and small group activities and reading
materials.

Previous experiences of pupils in the class.

The selection of objectives, content, procedures,
and materials =111 depend in part upon: (a) pre-
viouss experiences outside of school, including

those resulting from pupils' socio-economic back-
ground and their work and travel experiences; and

concepts and generalizations aj
level and so each unit provideq
pupils to apply and test a num
time would not permit teaching
have not had the earlier backg]
the teacher would need to iden
portant for the unit; this shoy
reads the unit and the number
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The teacher will also want to 1
with topies studied in earlie
have had the earlier courses.
pupils study Africa, they shoul
ical, social, and economic sys
studied in the eleventh grade
compariscns will have to be om
not had these or equivalent coy

The rest of the school cyrricuj

The teacher needs to consider
the following: T

(a) What are pupils studying ir
classes? 1Is there any oven
between some of the novels
the unit on the Good Life?
unit can be taught at the t

(b) earlier school exveriences, including whether or
not pupils have come tnrough earlier courses in the
Center's curric»lum. If pupils have not had the
earlier courses on the behavioral sciences, the
teacher may need to omit several units and add some
unit topics taught in earlier courses. He may also
need to reduce sharply the number of concepts and receive help on the conten
generalizations to be taught. Very few additional classes and work on writi
o . classes.,

the English classes are usi
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s particularly important in selecting

concepts and generalizations are introduced at this
level and so each unit provides opportunities for
pupils to apply and test a number of them. However,
time would not permit teaching all of them if pupils
have not had the earlier background. In this case,
the teacher would need to identify those most im-
portant for the unit; this should be clear as he
reads the unit and the number of activities suggested
for teaching each one.

The tescher will also want to make muny comparisons
with topics studied 1in earlier grades if pupils
have had the earlier courses. For example, when
pupils study Africa, they should compare the polit-
ical, social, and economic systems with those
studied in the eleventh grade course. Some of these
comparisons will have to be omitted if pupils have
not had these or eguivalent courses.

The rest of the school curriculum in other fields.

The teacher needs to consider questions such as
the following:

(a) What are pupils studying in tineir English
classes? 1Is there any overlap, for example,
between some of the novels suggested for
the unit on the Good Life? If so, perhaps the
unit can be taught at the time of year when
the English classes are using such literature
with work carried on cooperatively between the
two classes. It may also be possible to work
out other types of correlation with the English
teachers. For example, pupils might write papers
vhich will be used in both classes. They could
recelve help on the content in social studies
classes and work on writing skills in the English
classes.
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(b} What are or have pupils studied about sampling
procedures or correlations in math classes?
Such study might help as pupils analyze some
of the research drawn upon in the unit on
Security and Freedom or the unit on Race
Problems. '

What are or have pupils studied about the
social implications of scientific develop-
ments in their science classes? What have they
studied about nuclear energy which might e
drawn upon in the unit on War and Peace? What
have they studied about psycholojy in their
biology classes in earlier grades which will
prove helpful as they study the unit on the
Good Life?

Materiels available for the course.

Some procedures will have to be omitted if needed
materials are not available or if other materials
cannot be substituted. Some of the bocks mentioned
in bibliographies are out of print but are in-
cluded because of their value and because many of
them can be found in school or local libraries.
Moreover, the teacher may be able to locate some

of them in second hand book stores. He should also
watch for reissues of books in paperback editions.

The teacher should examine his school library
before ordering books and then should identify
and purchase for the first year the .other bocks
used most heavily in each unit. He can then add
to the collection of books each year.

It is important in building the library and classroom
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collections to include books represent
points of view. One reason for using
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Current Affairs
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Te

collections to include books renresenting varied
points of view. One reason for using a wide reading
program rather than only a few carsfully selected
readings is to avoid the danger of indoctrination,
to provide. many opportunities for pup.ls to learn to
evaluate sources of information of the *ype which
they are likely to come across es adults, and to
give them a chance to draw their own conclusions.
adding new books to the collection each year, the
teacher can help keep these units up-to-date znd
relevant to the lives of pupils.

By

Current Affairs

Most of the units shquld be adepted to take advantage
of current affairs. For example, new examples can be
used to illustrate the security-freedom issue raised
in unit one, and new proposals shoulu be analyzed in
that unit. New developments should be added to the
study of Africa South of the Sahara. Current foreign
aid issues should be studied in relationship to the
unit on Underdeveloped Countries., The unit on Race
Problems should be brought up to date each year in
light of changes, current problems, and new movements.
The examples and cases used in the unit on War and
Peace showld shift in terms of current world develop-
ments. Iv would be wise for the teacher to build
files of clippings on each of the unit topics,

Factors in the community which might affect how the
teacher can handle certain controversial issues or
the kinds of resource people have available.

The need for variety in procedures from one unit to
next, from one day to the next, end within any class
hour.
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As teachers adapt and add to units, they shouicd

keep in mind certain things ebout how the course

has been developed. First, ihere is a flow to each
unit. Certain things are placed first and other
things later because of the need to develop certain
concepts or present certain data before other ideas
are presented. Before the order of procedures or
content is shifted, the teacher needs to snalyze the
concepts and data needed to teach each procedure in
order to decide whether the shift is wise or, if it
is made, what else needs to be shifted in order to pro-
vide the background needed for carrying out the pro-
cedure. Whatever the teacher does, he should develop
a logical flow. A jurbled order which has no logical
progression may interfere with the pupils' organi-
zation and develcopment of ideas. Moreover, if many
topics are treated superficially at one point early
in the unit and then treated again later, pupils'
interest tc motivate study may be blunted. By all
means, the flow of the units should not be determined
just by who happens to be ready with a report or panel
discussion first. Nor is it wise to set up a series
reports to be presented one after another, with no
variation in procedure or without any attempt to fit
them into their proper place in the schedule of other
procedures for developing t-pics.

The teacher will need, of course, to adapt the teaching
unit from day to day to make sure that he provides a
variety of procedures within each day's lesson. Except
in unusual classes, twelfth grade pupils should not be
expected to maintain a high interest level if they are
asked to do the same thing for the entire class pericd.
Although the resource units have been written to pro-
vide a variety within the present order of procedures,
the main responsibility for providirg this variety
must lie with the teacher. Since he will not use all

of the procedures suggested in
and since he will add others,

little variety from day to day
hour. Moreover, he wiil get be
shift his plans somew:at from

upon what happens ir class. T
he .iust make marked changes in
It does mean that even a teach:
justed from day o wuy. Few t
Tlexible enough to .ake into a
and interests, can build lesso
week without making adjustment
next. These plans will fit in
but the unit cannot be develop
as a set of lesson plans to be
day. Consequently, small adjus
procedures may have to be made
provide variety in the lesson.

The teacher must keer in mind

decides which procedures to us
at least some procedures to te
Jectives he has decided to try
can he add others to achieve t
has he kept procedures to teac
suggested? If not, does he th:
be taught? If so, he must thi
presenting it. At the present
of suggestions to teach most o
even a number to teach some of
The content must also be cut i
designed to teach it are omitt
seems self-evident. However,

suddenly come to a certain poi
plans to teach content they th
do the easiest thing at the 1la
cover it., An informal lecture
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of the procedures suggested in the resource units,
and since he will add others, he could end up with
little variety from day to day or within one class
hour. Moreover, he will get behind in his plans or
shift his plans somewhat from day to day depending
upon what happens in class. This does not mean that
ke must make marked changes in the flow of procedures.
It does mean that even a teaching unit must be ad-
justed from day to day. Few teachers, if they are
flexible enough to take into account pupils’' questions
and interests, can build lesson plans for even one
week without making adjustments from one day to the
next. These plans will fit into the overall unit,

but the unit cannot be developed ahead of time merely
as a set of lesson plans to be followed day after

day. Consequently, small adjustments in the order of
procedures may have to be made each day in order to
provide variety in the lesson.

The teacher must keep in mind other questions as he
decides which procedures to use. First, has he kept
at least some procedures tou teach each of the ob-
jectives he has decided to try to achieve ? If not,
can he add others to achieve these ends? Secound,

has he kept procedures to teach all of the content
sugzested? If not, does he think this content should
be taught? If so, he must think of other ways of
presenting it., At the present time there are a number
of suggestions to teach most of the objectives and
even a number to teach some of ti.e same content.

The content must also be cut if all of the procedures
designed to teach it are omitted. This statement
seems self-evident. However, sometimes teachers
suddenly come to a certain point in a unit, with no
plans to teach content they think important. They
do the easiest thing at the last momente.-lecture to
cover it. An informal lecture may be used at times,
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as this guide makes clear on page four; however, :
other procedures might be better or the content itself
might be cut in some classes.

As the teacher shifts activities around, he should
alsc remember that each procedure is written to
accomplish certain objectives, If an initiatory
activity is shifted to a iater point in a unit, it
probably needs modifying to provide for greater anal-
ysis than is called for in a procedure designed to
explore pupils'! existing knowledge, skills, and
attitudes, arouse their interest, relate the unit
topic to previously-studied material, or to develop
an overview for the unit. Similarly, if later pro-
cedures are shifted to the introductory stage, they
will need modification. Use of a film to introduce

a unit w11 differ from its used during the develop=
mental stage. Its introductory use might be designed
to raise questions, present different value positions,
or provide an overview for the unit. During the de-
velopmental stage, it might be used to provide data
for thorough analysis of a specific topic or to help
teach a skill or develop an attitude. During a
culminating stage it might be used as a summary or
even as a test device in which pupils are called upon
to suggest limitations of the 3data or to compare its
presentation with what they have already learned in
the unit. Usually, the same film is not equally use-
ful for all three purposes, however, some films could
be used at any stage if the teacher adapts the pro-
cedure to the purpose.

These resource units are already voluminous. It is
impossible to suggest all of the ways in which one
procedure might be varied or one material might be
used. Naturally, pupils could prepare written reports

oral report could be turned into a

panel discussion, or role-playing.

Present the same material through c
board displays, through mock newspa
dittoed written reports, etc. The

form to use may depend upon the tea
of how importaat it is for the enti
the information, upon the extent to
relied upon oral reports in the las
his assessment of the relative effe
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can be dittoed for class use, and c
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class. However, the teacher must d
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important for the entire class or c
unit before he decides whether or n
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cral report could be turned into a symposium, a

panel discussion, or role-playing. Or pupils might
present the same material through charts or bulletin
board displays, through mock newspapers, through
dittoed written reports, etc. The decision on which
form to use may depend upon the teacher's assessment
of how important it is for the entire class to obtain
the information, upon the extent to which he has
relied upon oral reports in the last unit, and upon
his assessment of the relative effectiveness of

using oral reports in a particular class. Of course,
written reports or other types of written materials
can be dittoed for class use, and charts and
bulletin board materials can be studied by the entire
class. However, the teacher must decide whether or
not the topic suggested for an oral presentation is
important for the entire class or crucial to the

unit before he decides whether or not and in what
ways to modify the suggested procedure.

THE DEVELOFMENT OF THESE MATERIALS

The Curriculum Center at the University of Minnesota
has as Zte major goal the development and try-out of
a new curricular framework for grades K-12. The
basic assumptions of the staff and the criteria for
selecting topics are discussed in the Center's Back-
ground Paper #1. A tentative curricular framework
was used in developing & series of resource units
and sample pupil materials at various levels where
they were needed. No attempt was made to develop &
complete set of materials for pupils. Rather, the
aim was to try out the curriculum, using as many
materials available from other sources as possible,
and supplementing these materials with a few
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developed by the Center only where they were needed
in order to teach the units. At some future date,
menbers of the staff may work with publishers and
audio-visual producers to develop more complete

sets of materials., However, tryout of these materials
has shown that the twelfth grade course can be taught
with materials currently available,

Buckground papers for use by those preparing some of
the resource units were developed by visiting staff
members during a special summer workshop early in the
Center's operations. The staff is grateful to the
following authors of such pspers: Mr. Da» 1 Lewis,
now Director, Center for Zconcmic placation,

Juiversity of Minncsota; Mr, Joseph Dolecki of
the state college at Warrensberg, Missouri; Mr. Richard
Danfield of Drake University; Mr. Thomas Polk of

St. Thomas College in Minnesota; and Mr. Wesley St. John
of Hamline University in Minnesota,

Units for preliminary tryout were developed by Daniel
Eckberg of the Hopkins Public Schools in Minnesota and
by Professors Edith West and Fred A. Johnson of the
Center's stalff. These units were tried out the first
year by one or more teachers in each of the following
public school systems in Minnesota: Bloomington,
Richfield, and Robbinsdale. They had been tried out
earlier at the University of Minnesota High School and
have been tried out since in a numper of other public
schools in the local vicinity including North St. Paul,
Cambridge, Osseo, Willmar, Farmington, and Golden Valley.

Materials were revised in the light of trycut and
several new units were developer, The unit on Race
Problems has not been tried out in exactly this form,
although aspects of it have been taught. The unit on

the Good Life was tried out duri
of 1967-1968 rather than in 1966
not been revised.

The staff is indeed grateful to

background papers, to Mr. Eckber
of the preliminary units, and to
teachers who served as project a
first year of tryout and who pro
suggestions for changes and addi
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Larson and Mr. Richard Maas of t]
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St. Paul Fublic 8chouls, Mr.
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the Good Life was tried out during the school year
of 1967-1968 rather than in 1966-1967, and so has
not been revised.

The staff is indeed grateful to those who prepared
background papers, to Mr. Eckberg who wrote several
of the preliminary units, and to the following
teachers who served as proJject associates during the
first year of tryout and who provided valuable
suggestions for changes and sdditions: Mr. Craig
Kissock of Bloomington Public Schools, Mr. Lowell
Larson and Mr. Richard Maas of the Richfield Public
Schools, Mr. William Driver and Mr. Hubert Boeddecker
of the Robbinsdale Public Schools, and Mr, David
Wold of University of Minnesotz High School. The
Center also wishes to thank the following teachers
who nave been using the materials during the second
year and who have provided additional suggestions or
modifications :Mr. Robert Griffin of the North

St. Paul Fublie: Bchools, Mr. Gene Kacheroski of
the Robbinsdale Public Schools, Mr. Peter Simonson
of the Golden Valley Public Schools, Mr. Sidney
Buckland of the Farmington Public Schools, Mr. Robert
Wrightson of the Willmar Public Schools, Mr. Richard
Theisen of the Usseo Public Schools, and Mr. Richard
Coombs of the Cambridge-Isanti Public Schools. The
staff is indeed grateful to all of these peopie.

The s’aff also welcomes additional suggestions from
peopie who use the course in the future.
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jSecurity-
Freedom

Economic
Growth

Underue-
veloped
Countries

Afrirze

ATTACKS PROBLEMS IN A RATIONAL MANNER

*1. Is alert to incongruities, recognizes problems,
and is concerned about them.

*2. Defines problems by isolating basic iséﬁes, defin-
ing terms, and identifying assumptions, values
involved, and factual questions which need invest-

igating.

*a. Identifies value conflicts.

*b. Identifies basic assumptions

~

*¥c. Identifies factual questions which need to be
answered.

*3. Considers the relevance of each of the social
science disciplines and uses the type of question
asked and the analytical concepts used in the rel-
evant disciplines to help him analyze the problem.

24

]

]

%4, Sets up hypotheses.

¥ 5. Clarifies and refines hypotheses and then deduces
Ppossible consequences (if-then statements).

*a. Uses deduced consequences of hvpotheses (if-
then statements) to guide him in the collection]
of relevant data

*6. Considers alternative courses of action

a. Having determined the causes of a social prob-
lem, considers alternative courses of action
and hypothesizes about probable consequences
of each course of action.

* l) Sets up hypotheses about possible conse-
guences of alternative courses of action.

* 7. Sets up experiment or figures out some other
appropriate technique(s) for testidg hypotheses.

LOCATES INFORMATION wFFICIENTLY

*L. Skims to locate information.

* 2. Uses Reader s Guide to locate information.

* 3, Uses gpecialized references to check on authors.

4, Uses Statistical Abstract.

@° 5. Uses Historical Statistics.

E




K 8 -

iSecurity- | Economic| Underae- (africa Race |War ; icod
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K Q :s.
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6. Uses Survey of Current business. X
7. Uses Economic Report of the President. X
GATHERS INFCRMATION EFFECTIVELY
%], Identifies the maia idea in oral, written, and ]
visual materisal.
*a. Reads for main jdeas or to answer guestioons. X X
#2, Reads for details., X
*3, Adjusts reading rate to purposes in reading and
to type of materiel read. X
%Y, Takes notes on readinz, using note cards. X
*5. Adjusts note-taking to type of oral presentation. X ]
EVALUATES INFORMATION AND SOQURCES OF INFORMAT ION
*1. Distinguishes between relevant and irrelevant
information and notes whether that which is rele:
vant supports or contradicts the idea to which il
is related. X
a. Identifies words and phrases which are intended
to persuasde. X
*b. Detects various types of persuasion devices. X
*2. Checks on the accuracy of information. X
*a. Checks facts agdinst his own backgrcund of in-
formation. X
*b. Checks on the bias and competency of witnesses,
authc s, and producers of material. X X
*1) Notes whether the author would be hurt by an
opposite report. X
*2) Jdentifies purpose in writing accouut. X
*#3) Notes opportunity fcr witnesse: to observe
events. N X
% . Compares sources; of information. X X
*1) Looks for points of agreement and disagree-
ment among witnesses, authors, add producers
of information. X X
*d. Recognizes differences in difficulty of proviag
statements. X
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*1) Distinguishes between facts and ebtimates.

X

#2) Distinguishes between facts, inferences, and
value judgements.

X

#3) Differentiates between descriptive, causal,
predictive, and normative questions and
statements.

*e, Identifies and examives assuxptions to decide
whether or not he can accept thenm.

*¥3. Checks on the completeness of data azd is wary of
generalizations based on insufficient evidence.
(Recognizes limitations of data.)

*a. Rejects all-none (black-white) reasoaing.

b. Rejects whole-part arguments and insists upon
further data.

¥c. Examines sample used in study to see if it is
representative of the population for which
_generalizations are being made.

*43. Looks for causative factors cther than those
mentioned in source of information.

¥ e, Rejects post hoc arguments; looks for another
factor which mey have causes the later event.

* f. Rejects assumptions of cause-effect relation-
ship in correlations; looks for another factor
which may affect both ptrts of correlation.

* L. Detects inconsistencies in macerial.

USES EFFECTIVE GEOGRAPHIC SKILLS

* 1. Compares areas and distances with known areas and
distances.

* 2. Draws inferences from maps

* a. Draws inferences from a comparison of qifferent
map patterns oi the same area.

* 3. Uses scatter diagrams to test hypotheses.

HAS A WELL-DEVELOPED SENSE OF TIME

* 1. Notes durations of periods or events.

gf 2, Looks for relstionships among events.
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ORGANIZES AND ANALYZES INFORMATION AND DRAWS CON-
CLUSIONS _
*]1. Applies previously-learned concepts and generaliza-
tiopns. X X X X
*2, Jdentifijes differences in data.
*3, Claggifies data,
*4., Uses gimple statistical devices for analyzing data. X X
X¥5. Draws inferences from data.
*6. Tests, refines, and eliminates hypotheses and works
out new_ones where necegsary. X
*a. Tests hypotheses against data. X X X
*7. Generalizes from data. X X X
*8. Organizes information according to some logical
pattern which fits his topic. X
*9. Having studied the causes of the problem, examines
possible consequences of alternative courses of
action, evaluates them in the light of basic
values, lists arguments for and against each X
proposal, and selects the course of action wnich (modified)
seems most likely to prove helpful in achieving X X
—the desgired goal or goalg.
a. Having identified and defined a problem and
value-conflicts and having studied the causes
of the problem and possible a.ternative courses
of action, he makes his Ghoice among alteruna-
tives in terms of whichk alternative seems most
likely to achieve hig goals. ‘ X
¥b. Considers possible consequences of alternative
—courses of action. X
10. In considering situations calling for action,
decides whether or not one should act upon the
basis of a theory oy considering extent to which
theory seems verified and the risks of acting )
or fajling to act, s
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COMMUNICATES EFFECTIVELY
*], Commnicates etfectively by clarifying purpose cr
them:, organizing materials to fit theme, and X

considering audience for whom he speaks or writes.

%2, Orgranizes his information into some logical
~ patterns which fits his topic.

WORKS WELL WITH OTHERS

#)..Is able to empathize with others, seeing things
through their eyes, whether he accepts their
viewpoint or sympathizes with them or nct.
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Is curious aboul sociul data and wishes tc read
and study furtner in the social sciences

>

Is committed to the free examination of social
attitudcs and data. Searches actively for different]
pcints of view and interpretations. Values indepen-
dent thought.

Values objectivity and desires 1> keep his values
from affecting his interpretation of eviderve,
althcurh recognizing the important role of values

in making aecisions about probvlems demcnding actior.

¥a. Respects evidence even when it contradicts pru, A
udices and preconceptions.

*b. Searches for evidence to Gisprove hypotheges, n

Just t» prove them,

t

Values the scientific method and rational thought
as applied to social as well as to natural data.

Evaluates information and sources of informaticn
before accepting evidence and generalizatious.

Is sceptical of the finality of knowledge, con-
siders generalizations and theories as tentative,
always subject to change in the light of new
ev.dence.

Is sceptical of conventional truths and demands
that widely-held and popular notions be Jjudged in
accordance with standards of empirical evigdence.

*8.

Values knowledge for the sake of Knowledge, as a
means of helping man understand the world in
which he lives.

*9.

Believes that the social sciences can contribute
to men's welfare by providing information and

explanatory generalizations which help them achiev#

their goals.

*10.

Is sceptical of single-factor theories of causa-
tion in the social sciences.

"1.Ts sceptical of panaceas.

"2,

-

Values change as a means of achieving goals but

does not equate change with progress.
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*13. Is patient with atiempted reforms; looks at cur-
rent situations from the perspective of the time
needed for changes in the past. X ]
*1L. Appreciates and respects the cultural contribu-
tions of other countries, races, and religions. X
*¥15, Feels a sense of rcsponsibility for keeping in- ]
formed about current problems. X X X X
%16, Values human dignity. £ £
*17. Is sensitive to the feelings of others.
¥18. Treats people as individuasls, not as members ot a
partitular group.
13. Respects the rights of others.
*4, Desires to protect the rights of minorities. X
*¥20.. Believes in equality of opportunity for all,
¥21. Believes in the possibilities of improving social
conditions. X
¥22, Vulucs institutions as a neans of jromotin. husan
welfare,not beeouse of tradition,; is willing to
change institutions as times create. now problens. X
¥23. Evaluates proposals, programs, events and condi-
tions in terms of their effects upon individuals
as human beings. X X
*@4. Has a reasoned loyalty to the United States and
desires to make it an ever-better place in which
- to live, X ]
*25, Supports freedom of thought and expression. X X
¥26. Values procedural safeguards for the accused. X
27. Attempts to identify, examire,and clarify his own X

values and to work out & ccnsistent value system.

28. Attempts to work out a considered philosoph, of
life.

29. Is committed to an attempt to achieve goals relat-
ed to his values.

30. Cooperates with others toward common goals, bLut
rejects unthinking conformity.

31l. Holds himself accountable for his own actiong.,

#*32, Feels a sense of responsibility for taking inform-

ed actioa about problems confronting the nation.
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*]1. Freedom's relationship to democracy is a clcse
and obvious one; the organization «f majcrities,
the competition in goals, and the ability to opposg
which democracy presupposes,all depend on a high
degree of personal freedom.

p

* g, Constitutions may contain negative prohibitions
as well as grants of power and statements of
relationships; that is, they may in democracies
prevent majority action on some subjects or at
least slow such action down,

* b. In complex societies, non-governmental aggre-
gates of power or influence may be enemies of
freedom in that they may deprive the individual
of pptions just as surelvy as government may.

* 1) Government action may help increase as well
. as restrict individual rights.

#2, The contrast between democratic and non-democratic
political systems may be loocked at as a conflict
in bagi¢c underlying va .

*#3, Tctalitarianisms extend the scope of politics far
beyond the usual to include almost all aspects of
life.

*4. Political scientists have long assumed tvhat there
are social conditions, which a society must meet
before it can make a go of democracy; they hardly
agree on what they are, but most suggest common
values, a comnunication system, a stable society,
and 8 minimuy economic well-being,

* a. Democracy does not bear up well in societies in

which baslc dissatisfactions with the social and

economic institutions prevail and become the
focus of political competition.

¥1) Compromise is more easily achieved in those
political systems in which there is agree-
ment on questions touching upon the funda-
mental social, economic, and political

institutions.
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*5. Ideologies are importent for the structure they
Sive to the political system, thLe answers they giv¢
to ambiguous situations, add the cues for response
they suggest; that is, an ideology is a guide, T

manual, and cue-book. b ¢
¥ .Pecple with dirl{erent idcolcogies perceive things
differently. X
*0. The means used rey make it difficult to achieve
the stated ends or goals. X

*7. The community demands order and stalility--goals
which may be incompatible with the demands of
individuals. The contiauing attempt to solve the
dilemmas of this conflict is, perhaps, the central
problem in all cf political philuscphy and in all
attempts to create and modify political
ingtitutions. X £

* a. Groups engaged in continued struggle with the
outside tend to be intolerant within. They
tolerate few departures from group norms. X

*1) Countries are more intolerant of those it
considers subversives in times of crises and
threats from abroad than during times when
they face no such threats. X

#8. Constitutions must have an ultimate interpreter,
since they arc by nature ambiguous and nonspecific X

*3. Constitutions change by formal amendment and by
changes in custom and interpretation. X

¥10. The political system needs to enjoy legitimacy if
it is to survive. X

*11. Any decision is, in part, & product of the inter-
nalized values, the perceptions, and the exper-
iences of the persons making the decision. X X

# 12. The decision-mkaer reacts to pressures from other
decision-makers as well as to pressures from the
outside (such as public opinion and interest
groups). X
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a. Even those courts appointed for Life are not
free from the all- pervasgive pressures of publig
cpinicn, widely-held values ani beliefs, and
other political pressures.

*b.

The interest group attempts to bring aggregates
0f influence to bear upon decision-makers by
attempts to frame the possible choices the
decision-makers have, by direct influence,

by education, and by attempts to control the
selection of the decision-maker.

c¢. Every pdlitical decision-maker is dependent
on advice, knowledge, infcrmation, and poltical
intelligence.

*13.

kExecutive decisions are limited by many factors:
permissability, available rescurces, available
time, available information, and previous
commitments.

*15L.

A law or policy must be effectuated and applied;
in that process the whole decigion-making process
goes on again.

*15.

Taking the policy-making process as a whole, the
general strategic advantage always lies with the
status quo whose supporters have status, accept-
ability, access to political power, and finpancial
advantages.

*75.

T ¥4 L= different tasks of leadership may be

The leadership of any group must try to mrintain
group cohesion and also organize its stra:.2gies
and provide intellectual leadership.

assumed oy one man or shared by a number of
people.

+b. The type of leader tends to differ in different

situations which require different xinds of
leaders if they are to be effective.

*17.

Federalism pays greater homage than unitary
systems to local differences and autonomy, but it
also pays the greater price in inconsistency,
diversity, and competition.
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*18. The separation of piw.rsis built on an assumption
of a division of political functions which cannot
be demonstrated in reality. 4
" i a. The lew-making function is undertaken Dy all
three branches. X

. b. When legislatures oversee administrative agencief,
they participate in the administrative and
executive processes. X

*19. The unequal distribution of power reflects the
fact cof political organization; individuals join
into aggregates (parties, inteeest groups, etc. )
to increase their political power by joiring 1t
with others.

*a. Tne development of group pride, positive
identification with one's group, is essential
to determined efforts to achieve an end to
discrimination.

*1) People do not work actively In voluntary
organizations unless they have a sense of
group pride, of positive identification witl
the group.

'b. Protest movements are most successTul when the
preconditions for change in a society have been
achieved, tuc object of protest is clear, and
the form of protest is considered appropriate
and legitimete.

*20. One-party systems Tend to develop a competitiveness
within the dominant party, but this factional

v 2

competitiveness lacks the stability and predict-

ability of inter-party competition. X
# 2I. Political parties differ by structure and by func-
tion. X

* a. The relative cerntiulization or decentralization
of power within political parties reflects in
great part the centralization or decentralizatign
of authority within the ;wlitical system as a
whole.
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%> Individuals know the political system as a set of
images and pictures created for them by communi-
cators; they react to those images rether than to

) the real world and real people.

¥>3. The worli is a community of inter-dependent”
countries. Important heppenings in one part of the
~world affect other parts. X 3
a. War is a complcx social process.

" b War fg a i r -world problem.

S S S Y i o

%1) War has coricus physical and Tsycholozical | | S -1
. ... effects upon people in wartorn areus.
%2) Wars havc an important econcmic impact Gpod [~ T T[T oot oo """T"

pecple. S
c. War seems to te the result of multiple, inter= | "7~ T [ T 7]

- —.—... Lelated cauges. _
¥2L. AL societies have potential conflict among their
members and must work oult some means of accormo-

datinb differences.
"~ *g. Groups may engage in powor‘tﬁnri‘tt**one-ggtxqu — SN W

tries to dominate another in order to take
something from it, such as its labor or wealth.

#b Conflict may be over economic or non-Gconomic
208135,

*¥c. Compromise is easier where there is no ideo-
logical perception of the issues, that is,
where the issues are not seun as related to
other issues. X |

*

— —— - - -4 — - - S ——

. Compromise is mcre 1likely to occur where there - T
is a relative equality of pcwer and, therefore,
something approaching a deadlock in the
~ _4decision. 4
e ISR S —

" ¥e. Continued engagement in conflict tends to bring]

about *he acceptance by both parties of common

- rules regulating the conduct of the conflict. |

*f. Struggle may brlng together “otherwise unrelated
groups. Coalitions and temporary associations
will result from conflict whore primarily
pragi.rhic interents of the participants are
involved.
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* 25. Political revolutions are usually the result cf
multiple causes. . :
+a., Theré are meny ccuses of revolunions; withouwstit -
different causes may bz more important in one
revolution than in another. X
+5. Perceived deprivation and The beliel ThHat 3uUCh -
deprivation is not inevitable contribute to
revolutionary and other protest movements.
*26. Imperialism, and Particularly attitudes o =~
superiority by members of the imperialist country,
give rise to feelings of frustration; when combiped
with the diffwsion of nationalistic ideas, it
helps give rise to teelings of naticnalism. X
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* 27. The international system may be Tooked af &s a T
series of dynamic power relationships. X Lt
* a. NationalTsm Usually makes people TPrepared tO "t —— ——ft———-— -t = ~ : :
divert resources and effort into channels in
which they will make a R&Xinwn  coptribution
to national power or goals.
"*5}‘There'afé'mény'édﬁréééuaT'BEEIGbEI'ﬁBﬁEF“Eh"”
- _dealing with other nations.
*1) Vilitary capacity 15 an important factor fm |~ =~
the development of national power, tut nct
the only one or even the dominant one. j
TUTTTTTTTWa) MiTItary power as a means of matiomal [ T T T
power depends upon the willingness to
use it.

" %b) Force as & means of national power
depends not only on the effective pro-
ponderance of force but on the possi-
bility that its use may alienate the
support of other nations. | B

T ¥ 2} Differences ia population, resources, and
- economy may be reflect d in differences in
national power; that is to say, they are im-
portant bases or components of national
power.

- P
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*#g ) Industrial capacity and energy sources
—8re important bases of natlonal_gower.

*b) National power is affected by resaurcés —|—

and industry as well as by military
strength.

¥3) Narions MRy pooItiretr powerteirindcemmen-

goals in varying systems of alliances and
combinations.

*28. "National Tiver mAY bE BFOUGNt O besr upor other——

nations through many chennels and mechanisms; fcrc
diplomacy, international law, international or-
ganizations; thechoice among them depends on the
nature of the goal, its importance, the effective-
ness of the means, its acceptability, etc.

#a. The {nstruments ©of national power &re nov
_mutually exclusive.

1) A country may combine elements of collective|

security with balance of power concepts. 1

29. The international Bystem has several means and
mechanisms for resolving conflict but none has
been successful conslstently in preserving peace.

states over matters of mutual interest, is most
successful where there is relative equality of
power among the pearticirants.

——

"b. International law lacks the enforcement mMAGGH< —
inery of national law and thus is useful in
regolving disputes only if the sovereign

____ _states involved agree to adhere to it.

c. Past and present lnternatlonal Organizations
have been successful in dealing with social,
economic, and/or technical problems but have
had limited success in political disputes and
in providing for the collective security of

members.
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1) International organizations created to
date lack the universality of scope,
Jegitimacy, and monopoly of sanctions
associated with the concept of world
government .

¥30. In the international system, Inequalities of "~~~ |~

power only invite the use of sou.c form of coercion
The balance of power strategy is based on this
premise. |
“¥31. Fach nation in tre international system begins its
relations by setting its own goals and strategies.

© T T ¥a. For~ign policy considerations aré aftected By 1

ideoclogy, considerations of national self-
interest, perceptions of power rela.ions%ips
between countries, expectations about how other
nations will act, and domestic problems at home
“¥1) The process by which a nation sets its for- |
eign policy is very much a part of its inu-
ternal politics.

and for2ign policy is increasingly un-
i eie oo GClear.
32. The policy of peace through power has been crit-
icized by diverse groups who advocate very dif-
ferent solutions to the problem of war.

"a. Bach solution To the problem of war is based |

upon different assumptions about the causes of
war, the probability of total war, estimates
s iy 0L 1ts destructiveness, and value choices.
3. Men uses his physical environment,in terms of his
cultural values, perceptions, and level or
_ technology.
. advantages or disadvantages depends upon the
problems inhabitants face at a particular time,
upon their goals, and upon their level of

T 7 7a) The formal distinction between domestic |

“¥a. Whether or not a Country's sizé provides more 1"

b— ———— .
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*b. The significance of location depends upon
cultural develorments both within and outside
the area. X

c. The topography of & region may set wup ' -~ 77 - 4 - e T
limitations upon man's activities given a
specific level of technology, but man has

learned t¢ overcome many of the earlier lim- X )
. __itations.
+d. Obstacles to communIcation can be social as 7 1- —4r —_

weil as physical; social barriers include
language differences, cultural dirferences,
class and caste differences, and ideological X
differences. L
*e. Climate may set up limitations upon man's ~ D A
activities given a specific level of technol-
OgY, but man has learned to overcome mAny of 1
) _ the earlier limitations. X
*r. Types of agriculture in a regicm dépend upon | T T}TT T T TCTTT T T T
man's cultural values, perceptions, and
technology as well as upon climate, soils,

____&and topography. X
*g. Men Changes the character ol theé earth. R e B BT
% Population dIsTributish reflects wAN's vEluest-—- ~ ~—f——— = —d —— e
and his technology as well as climate, .op-
ography, ani resources of an area. X
" ¥, Neturel resourcés are of little value uwitiI |~ B D A "“r"“"
man acquires the skill and ddsire to use them X
WL, Unevenly distributéd phenomend form AisrImetive g~ ~-— {1 —--— — -— ——
. __._patterns on the map.
¥#35. Population s distributed uneévenly ovey ThE ~~ —T - - —f-— B 4

earth's surface; many of the land areas are
o sparsely populated,

36, Temperature is affected by the aistance from—— - - - —-~Foee - =L .
the equator, elevation, distance from the warm
water bodies, ocean currents, prevailing winds,
physical features which block winds from cer-

tain directione, and by air pressure systems. !
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*a. Seasonal variat.ons tend to be less in areas
ciose to the equator.

* 37. Rainfall is affected by distance from bédies of ]
water, oceen cwrrents, wind direction, air pres-
sure systems, temperature, and physical features

_.._which block winds carrying moisture, _

* a. Winds which blow over cold water bodies are
cooled ard tend to pick up moisture when they
warm up as they pass over land areas which are
hot.

"7 %5, The land is hot reglons dries fast &8s the warm
air picks up moisture; therefore, more raip is
needed to gr~w crops or vegetation in these

.. reglous that in regions which are not so hot.
*#38. Vegetation is affectcd by tempersture, rainfall ~
and soil.

‘a. Vegetation is affected by seasonal variations (=

in precipitation, as well as by the total
amount of precipitation.

* 39. 7801l In a particwar e - ts-mffected by the type|

of basic rock in the reg.on; the climate, veg-
etation ; erosion; wind, and rivers which move soil
as well as by how man treats the scil.
" *a. Nature changes the face of the earth through”
biotic processes.
~¥*L0. Water power may be used to create electricity
needed to run machines in fuctories.
*41, A" place needs cHeap and rapld Transportation in
order to carry on much trade with tther places.
a. Improved transportaticn Facilities make pds<
sibie wider and bigger markets for goods as
well as greater and less costly access to
resources.

than in another because of climate, resources,
transportation routes, access to markets, people's

skills, etc.
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%13, Speclallzatlon of 1nd1v1duals, regions, and

countries makes for interdependence.

“¥a,. People in mosT sociletiés depend on people whd
live in other regious and countries for goods
_.and services and for markets for thelr goods.

*LL. Every area on earth contains a combination of
phenomena which share the space -of places and -
regions. Some of these phenomena are closely
interrelated, whole others merely happen to be
there and may have no causal dependence upon the
-others. Those phenomena which are tied together
causally result in’ places and regions of d1st1nc—
tive character.

~45—-A given culture- 15'an'1ntegratedfwhole*based—vn‘
fundamental postulates or values.

6, "Although™ cultureé i3 ‘alvays Changing, certain™ |

- parts or elements persist over long perlods of
time., e

X

* a. Culture traits may change as & resuIt oF
diffusion.

F l) Peoples who are in contact witﬁ‘eaenwvtner

: are likely to borrow cultural traits from
~each other. Migration of people from one
part of the world to another involves the
movement of culture and meterial objects,
thus resulting in changes in the area: to
which people migrate._

*h "Culture traits may change as a result “of

" invention from within tke society. -

Chafiges™in ohe aspect of culture will have'f"'

effects on other aspects; changes will ramify,

whether they are technological, in social or-

ganization, in ideology, or whatever else 1s a

part of the celtural system.

“"“*“l) "A1I the iastitutions id ‘a soc1"ty aYe T
lated; because of this interrelationship,
changes in one institution are llkely to

affect other 1nst1tutlons.

- %c,

|

(..
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%3, Some values &re conducive to change, some ma.ke _
change difficult. = R X X
. A11 cultures have some aspects “Wheré change is |77 77 U1
valued and others vhere it is not valued. \ 3 X

TTT¥71) Change in society is likely to occur more
. frequently in the less basic, less emotion-
ally charged, more instrumental or technical
7 aspects than in such things as basic values,
primary group relations, territorial and

religious stability, and prestige systems. | : X

2 i People dgually do not discard & trait completely; ‘
they are more likely to modify it to fit into _

- new situations : . : X

""" “¥§T‘berta1n aspects df_ﬁhe social structure ey T T T

_ inhibit marked social change and innovation. B S o X X
*h. To be successful, a person who tries To intro- R
duce technologlcal change into another country .
must analyze many factors. Y o X

1) Attempts by oubsiders fto introduce change

" may fail if the outsiders fail to study - -
the existing culture thoroughly in order to
find out the basis for existing practices.

2 JThose who try to Infroduce change will Tail o e
if they fail to arouse a feellng that change - ’
- - is needed. v : % : . ,

[ t fait—if
those ‘aettempting to introduce the change do
not try to fit the change into the value A _ _
system of the society to be changed. . : - X

TR} The role and stetus of the innovator is an
' *  important variable in analysis of innovation ‘
apd its acceptance ur rejection by the group;' . » . LX

“1. Frequently, cEange introduced Irom the outsidw
is accepted for a time, with resultlng loss of
treditional values and conflicts between gener-
atiods. later, as members of the society dis-

‘gcover that they cannot participate fully in

the dominant culture, or as they develop - ' o X
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fecelings of insecurity, they react by develop-
ing nativistic movements to reject the foreign
. culture_and restore old cultural values. I SRR S 4

*h7 Human beings are members of the same species; they|
are far more alike physically than they are
different. X

¥a. Separation of human beings into races 1s done

on & physical basis; this separation tends to
emphasize the differences and deemphasize the
similarities among humans.
*b. All peoples have certain basic drives, although
~ they satisfy them differently.
- ¥HEBTIL 81l societied  TedplR ArE expEcted to behave” -t |
in certain ways and are taught to believe that
certain thlngs _are good and certain things bad. o b

¥049. Much of man's behavior is acquired through & ] T ' h
process of socialization (building group values
into the individuals).

"™ ¥@. WIthIin the primary group of TAmily Thé m@reats |~ ~
and o.der siblings or other relatives direct
expectations (organized into roles) toward
the child. They reinforce these with both

4 p081t1ve and negatlve sanctions.

" #1) The child internalizes these expectafions
and acts out rolec according to the way he
interprets the expectations (defines the

. situation).

‘*éj—Through the process of soc1allzation, 1531-}_
viduals become members of a grcup by leara-
ing role expectations and to perform a wide

.. ..variety of tasks. _.  ._ . _ v . v

*3) Through the prceess of soczallzation, each

o -~ individual acquires & self. = v o . _ . S I SRS

*(a) Some member. of minority groups have
- exhibited hatred of their own group;
they have learned (been socialized) to
accept the majority group's perceptions
of their own minority group.

e sl R e R SIS SRR S
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b. Child-~rearing techniques have a great effect '

-on personality factors such as conscience,
arxiety, aggressiveness, independence, and
attitudes toward achlevement

TU¥CL T In different "societies or in Elffere*fféfaﬁps B A ' -
in any one society, some emotions and senti- o
ments are strongly repressed; pthers are en-
couraged. As a result, any one group has a
modal personality or personalities among its
adults. ' N

""%d, Social sanctions, both formal and informel, arq o
used in the process of socialization and later’
to maintain socidl control; however, social
control is also furthered by internalized value
which result from socialization. .

“e. Rational choice making (the seeking of goals,
the assessment of alternatives) is a socially-|{ :

_ acqulred skill. . . . X

TURT U THe exerciseé of freedom 1s culturally deter- A A
mined; the individual has to be taught what
the options are, how one goes about exerc1sing
them, why he should exercise them,

*g. The process of 8001allzation is a continuous
process; the individual acquires new values
and patterns of behavior, and a sharp change
irn his life may result in re-socialization. - X

50T MenbEYs oL 8 small group influence tHe bBeRavior

- of other members by settlng up and enforcing norms

for proper behavior. . X

: *a. When caught betwecn Cross-pressures of norms
. Tand values of diffcrent groups to which a
person belongs, a pcrson suffers emotional
strain. '
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X
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hking (the ‘seeking of goals,
alternatives) .is a socially-

reedom 1s ¢ulturally deter- S e B S
lual has to be taught what . o '
now cne goes about exercising _ . N
1d exercise them. 1 ' X
ﬁialization is a continuous ' T
7idual acquires new values

chavior, and a sharp change
:sult in re-socialization, X .
fbup inf'luence tThe bHehaviodr ~ 7
setting up and enforcing normi

on cross-pressures of norms ;
fPerent groups to which a s

—— - . JRNIES ESRTUSHURU S

perscn suffers emotional
’ |

L. - —

[ X} !




Securlty'
Freedom

IR
Becoaawadul

.. .ue=
veloped

Afric

Growth
: Counti-ies

*1) An individual brought up in one culture

- and then thrust into another faces ‘
serious problems of adjustment to the
new culture; the resulting culture con-
flict involves mental conflict and _
tension. - X

*51 Whenever things valued by a society are scarce,
- there will be differential access to and control
of these valued and scarce thlngs by subngroups :
within the society. Y R RO .S
¥ a. Control of onme or a few scarce valued things : '
- may enable the group to get control of other ‘ ‘ '
scarce and valued things and thus pyramid

their power. . : o - X

*52 D*fferntlal treatment of individuals because they

- are members of a particular group presents a
problem to society because of the conflict with
our basic cultural values and because of wide-
ranging effects of that discrimination upon
_gociety as a whole and on 1nd1v1dual members of
the society. R

*53. The nature of dlscrlmlnatlon and preJudice a-

- galnst a specific group is the result of partlc-
ular group interactions over time.

‘*5# TEuthoritaridn personalities tend to be coBTormisty T "

- to use stereotyped thlnklng,and to project their _
own traits onto other people; many prejudiced
people are authoritarian personalities.

*55. Discrimination agalst s mifority groupﬁtendg“to "
- isolate members of the group and promotes reten- A ) -
L tion of their cultural values. o . - - X
" %56. People try to work out rationalizabions for =
. behavior which is -inconsistent with their basic
values. Racipm is & relatively recent develop-~
ment’ which has served as a rationalization for _ .
‘diserimination against other races. : ' o 4 X

\”"/
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¥ g, Racial beliefs involve strongly-held attitudes
which affcct behavior both at the conscious
and unconscious level. '

*57, “Frustration and/or self—hatred or self- doubts
may lead to apathy.
- ¥58. Frustration may lead to aggresalon.
*¥759. Not all members of any group are exactly allkéT“'
CUTTTTTRET T MEmbEYS of "any- group ere attracted-to it-for-
" varying reasons, some of which have nothing

-to do with the goals of the organlzatlon.

T#b. Members of aily group have varying deégrees oF T

interest and participation.
¢."Members—of mny group mEy disEgres o meny T

things not relatéd to the particular goals of

the group; they may even disagree about some -

of these goals and partlcularly about ways

of achieving them.

"%d." One” of the majJor ¢auseés of'féctlonalibm wiﬁhln"'

a group is- the, involvement of its members in
other groups and organizations w1th competlng
goals and values. e

X
X

X

b

| SR

e e o e o

b e e el W

[

*60. Every economic system faces sParc1ty or a lack of
enough productlve resources to satlsfy all
‘human wants. '
*E1. Tuere*ig“a“gréat“gap'ﬁ@tﬁéeﬁ”11v1ng Tévels of tfe
‘richest and the poorest nativns. Living levels in
the U.S. are very high compared to those in mobt
countrieg.,
*a; People’s ideas of whaf”Eonétlidfes an adequate]]
" levél.of living on one hand or poverty on the
\ other changes as average living levels change.-

— e

\
\
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*b. Jt is di:ficult vo compare real wages petween
- countries because of aifferences in the impor-

tance of different types of goods for consumer#,

because of difficulties of assessing the
comparative purchasing power ol monetary
systems, because of the d:fferences in quality
of zoods, and because of differences in the
anount of socialized bein:fits provided by
different countries.
* B2, Living levels do not rige unless output of |
_.production grows at a faster rate *han populatlon.
' +63 The U.S. cconomy has shown conti .ed growth in
the last century but it has had arlods of
instability and some rather serv.re ups and downs|

~ +e. Living levels ia the U.5. have Fe W rising
rapidly, although at an uneve: pace; the long
term trend is up despite depressions cad
recessions.

" Bk. Economic growth is difric it to measure exactly,
but serval statisticel measures provide workable
gstlmates.

*a. Measurements of the naticn's economy or
national income statistics and index numbers
make it pos. ible for people to measure economid
growth and to evaluate econowmic policies.
Some aspects of ecoromic gfowth are difficult ]|
to measure. Along with growth in the GNP have
come great changes in leisure time, quality
A and variety. L
*65. At any specific time, the toal economic output,
- is affected by “the guantity and quality of
productive resources (land or natural resources,
labor, and capital goods), by the level of
technology, and by the =fficiency of thne organ-

“#b.

LY

b -

X

iggtinnal structuee.

X
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a. The ability of a country to produce is limited
in part by available netural recources; howevey,
a country may be able to acquire resources
from other countries by selling goods and
services which it_can produce. . = __. .

%1 )Output is affected by the quality as well

&s the quantity of natural resources; quality 0
is affected by access as well as by fertility
O richness. L N X .
“¥a) Access affects the quelity of resources | -
and leck of access or difficulty of
access may limit economis development. X
"#b. Economic output is affected by Thé quality of 17~ -~ ~ |7 7~ 77T 0T I
labor or labor skills {and health) as well as
.. the quantity of labor.. . ._.._._ s X L XX
* 1) The quality of labor is usually increased
by education and treining.
o e S U SR S, NN S SRR
2) Malnutrltion and illness affect the
quality of labor. 'X B
"7 ¥3) Given the same population, the supply of D
labor is affected by the proportion of the
population able and willing to work and by
the number of hours that these people are
______ willing to_work. .
¥ c. Qutput can be increased by technological prog-
ress in the development of mechines and power
Yo replace mumpower. .. _.___ . . ._.____ . 4. Vo ... X_._
* l) New technologicel developments Jrlng im-
- proved efficiency to tools and machines and
increased labor productivity. I PR . S P
¥2' Investment in technologlcal research and ]
development may lead to higher levels of
technology and so to greater productivity
because of more or better quality capital
goods or consumer goods. 1l 41 x X
"*®3) New inventions open up wholé new fields of o
production or provide substitutes for older
o naturel rescurces. : X

O e - b -——-AJ

—_ e e e om e s e
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¥ . Capital formation thrcigh savings is a major

means of increasing an economy's total output
over time, because it ilocreases production

cerecity. - Z | X

* 1) Societies produce€ some capital goods which | —~ [ 777 T~ ’

do not satisfy consumer wants directly

but which are used to produce more goods in \

the lcng run. X

% 2) Net investment or capital formation invol- B o
ves an increase in real capital such as

-—- _—. . machines, eaquipment, auod buildiagzs. ___ . _. R . SEEN S e

#3) Savings (or forgoing present consumption) i
are required for investmert or capital

formation. o Loy K1 X
T T 77T T7a) Ir productive resources are fully empley-
ed, investL=nt ir capital goods for i

fulure production requires some sacri-
. v fice in current consumpticn. . -
# b) The larger the prrauctive capacity
in relationship t. the population, the
less the hardsh.p involved to consumers
in making the savings (and investment)
needed to achieve a given growth rate. X X
c) The smaller the productive capacity in
relacvionship to the population, the
greater the hardship involved to con-
sumers it makiog the savings needed to
— .. ._ _ _ achieve a given growth rate. L £
#d) Most businesses in the U.S. depend more

upon corporate savings for new invest-

ment than upon invested savings from
outside the business. X
‘* e. The crganizat .onal stiructure ¢f the fotal ™~ " -~ T R I
eronomy or of any lavge sector of it (such as

agricu ture or mining) affects eff:ciency or
pProduction output just as does the organiza-
tional structure within a single firm. X X
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"*1) Output can be increased ty a more efficient
~ompimation of productive resources (by the
way 1in wvhich product..n is organized. X X

*aJThe most efficient combinaticn of © ~ [ Haihe S T S

resources is the one which produces the
larges®, cutput given the same cost or
value of resource input. X
%*2) The added amouni of productton-created by —t —- -~ f=mmom oo b o L
adding additional units of any single fac-
tor of production eventually begins to

S diminish or fall off. ' X i

* 3, Division of labor and specialization makes™] 777 T T T T '
possible increased production. X
“'#a) Mass production™ th its greatey zpecilaly ~— — T T oo SEE S
ization ana cubstitution »f capital

goods for lator permits reductiocn in

o COSESe I .

%b) Mass production needs a mass market with|
mass consumers as well as standardizatiog
of products and parts and a high pro-
portion of capital goods; thus mass
production depends upon the development
of transportation facilities and pol-
itical developments which open up market:
as well as upon technological develop-
ments and organizational structure with

in a firm. ' X X X

F— —— - — -

TT¥ ) Efficiency studies may increase output” | 7T
without increasing the amount of re-
source input by bringing about & differp
ent organization «f production or
increasing motivation for productino. X

6. A high death rate amofg chHildrén BAY yOUng ~— " [~ ~-~"" 1 = o - T S

adults places an economic burden upon a society

which must support childran who do not grow up
to become productive members of the society or
w3 do not remain productive members for more
than a few years.
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*67. Regardless of the kind of econcmic system,
societies yo through somewhat the same stages of
economic growth, although the time needed tfor
th:se stages differs. X

*¥a. Yt all economies confcrm to the "ideal™ sfagef ™ ~ - 1 7 7 |
¢r descriptions, but they tend to follow more
or less the same pattern (. growth. X

*L. The transitional stage prior to (econcmic [ S S
growth) takeoff sees the growth of fact s !
which upset the traditional beliefs and
practices, give rise to more favorable at-
titudes toward technol-.gical change and bus-
inessmen, create larger markels, 'zad to
increased productivity in agr. culture and
mining, lead to improved transportation sys-
tems, and give rise to the establishment of
banks and other financial ins:itutions. X X

*c. Tred‘tionadl sociétiés, which [oBK to tragitiohl — -~~~ ~1 ~— —— = - — o= f—— -]

- for guidance and do not welcome technological .
change, have a very slow rats of economic

) growth. o R | . L N
*68. In all societies people have certain economic I I T '
- goals. Although some goals are very much alike,

different societies place differing emphases
upon them. 7 L X X X

*a. People generally would like to see their |~ T[T 7T UTpooTTTow o

- econuomic system provide economic growth and
so hlgher levels of living. X

©771Y The ificeltive 6 &chIeve 1ﬁ§'1£r§€s?t‘“fﬁ‘<:?>mé—“‘“ S G -

possible is wodified by other incentives
such as a dec.re for certain kinds of
working conditions and a desire for more

. leisure. X j
* ?) People's Tdesd abovt what constitutes — | — —— —t— o —foeu -
. an sdequate level of living ca one hand or !

poverty on the other, changes as average
living levels change and as people see
what is possible. ' X
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*b. People differ in the degree to which they
desire freedom ¢S economic choice as e goal
of their economic system. X
#¢. Piople AIffer IR thE Aegree to WAICH They —— 1 — : '
desire economic justice or a reduction in !
- inequalities of economic opportunity or income X
~ *d. Economic goals may not be compatible. {Some ~ ] ~ " ] T oot o o=
programs to incre@se economic justice may
interfere with economi: growth and risi-g
o levels of living.) ] i
¥(9. ” er things being equal, the price of & good | 17 T T P Tt
1 28 when the good is in short supply as com-
pared to the demand for the good and falls when
the supply of the good is larger than the demand
_____at the existing price.

“%#a, It is demand, backed by The avRITty mmtrwitte{- — - ofomemem b A L]
ingness to pay for goods at specific prices,
which affects the meiket; people's wants
do not affect the markét unless they are

o turned into effective daemand. X
*b. If purchasing power increases without some
corresponding increase in available materials,

there is an upward pressure on prices. X

¥ c. The elasticity of the demand for goods varles.
- For some essential grads (sich as food) demand
does not iffer much regardless of the price. X
T ¥°10. The circular TIow of Income in & private enter-
Prise system can be broken down into three gen-
eral types of flows: Between business and the
public, between th: governmeunt and the publ: :
(1ncluding business), and between savers and J
investors. X

" %71 In depression or receswtom, productive TesuurTes - e -
are not used to capacity or are not fully employed
The cost to soclety is what might have Lcen
produced if they had been fully employ:d. Thus
depression and recessions result in a rrop in

the Gross National Product and Natinnal Income. X
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* a. Different groups in society are affected
differently by depressions and inflation.
However, ali groups are affected because of
the interdependence of society. ﬁ

¥75. The Tundamental difference between economic
systems is in how and by whom basic economic
decisions over allocation of resources sre mede.

—

#a. Io @ private enterprige syateam, thE METREt
serves to determine largely what shall be
produced, how it shall be produced, how much
shall be proauaced, and who shall get what part
of the production.

" T 71I) In a private enterprise system It Is the
market which traislates demand and supply
into a price system and which is chiefly
respousible for the way in which the basic
economic questions are resolved.

T TT¥b. Ta practice In communist countries thé means
of production are almost all owaned by the gov-
ernment and most of the basic ecoanomic
decisions are made by the government.

| T®E.,TINTStmE SOcieties meither the goverament nor &
market system is most important in affecting
how resources are allocated. Such economic
systems are based largely upon traldition, and
reciprocal relationships are combined, with
8 market-system,

¥4, Economle systems Hre USUEIlY WINEd With ooth o

public and private ownership and with decisionJ
made both by government and by consumers and
businessmen.

economic growth.
“XTh - TeExation poricier Bffect—tiedistribution—of

income and therefore consumer expenditures and
inveptment.
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