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INYRODUCT 1 ON TO SUB-UNIT ON THE HISTORY OF
WESTERN EUROPE

This resource unit includes far more than any teacher can use with one class,
Teachers will have to select from it in terms of the general criteria suggested for
the course in the eleventh grade guide. Several arditional recommendations are made
here. First, the Center's staff recommends that, after pupils have studied intro-
ductory section (Part A) they turn to the Middle Ages, thus skipping the section on
earlier times. The Middle Ages will provide pupils with a chance to study life in
a period prior to the many great changes which iave altered life so drastically in-
modern times. Moreover, historians today tend to emphasize far more than in earlier
vears the medieval sources for many important characteristics of the Western World.
The cortributions of Greece and Roine to Western Europe are seen more as a consequence
of diffusion than as the direct antecedents of modern Western Europe. Therefora, it
would be possible to treat the ancient period with an informal lecture, emphasizing
the importance of sowne of the contributions which diffused to the Germanic tribes of
Western Europe and were combined by them with thelr own traditions to produce a new
culture. The maﬂor goals of this unit can be taught as easily by beginning with a
depth study of the Middie Ages as with the study of the earlier period. To do so
would also make it easier to reduce drasticclly the amount of material covered with-
in this sub-unit. However, the Center has included suggestions for teaching the
earlier period for those teachers and school systems in which there are stronyg feel-
Ings that such material must ke taught. This sub-unit attempts to show how the ma-
terial can be fitted into the format of the unit and course and used to teach the
major objectives of the sub-unit. :

Second, it should be remerbered that pupils whe have come through the Center's .
tenth grade course will have studied American history and ways in which some of
the topics treated in Part F affected the United States. They will have looked at
influences of the Enlightenment, at mercantilism, and at the industrial revolution
and its effects upon the United States. Therefore, this section of the unit can
be cut more drastically than some of the others if pupils have studied the earlier
course, It also makes it easier to teach the political theme (Part E) prior to the

social-economic theme (Part F), rather than reversing the two themes as would be
possible. ' «




It should be noted that this unit emphasizes cultural change and cont
factors making for change and for persistence of cultural traits The uni
built to help pupils analyze similarities and dif ferences in cul*ure among
France, 3nd Germany. Such an analysis should heip explain why Germany bec
tatorship in the 1930's when the other two countries did not. It should a
students understand differences in the present-day political, socia!, and
csstems of the three countries, i

The analysis of similarities, on the other hand, should help students
the culture area of Western Europe from other culture areas which they wil
ing the year,.

The number of objectives for this sub-unit seems very large, However
er should remember that almost all of the generalizations and skilis have
in earlier grades through different content, Earlier courses have also bq
to teach most of the attitudes, Therefore, it should not be difficult to

generalizations in terms of the content of this unit or to review skills s
objectives.
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OBJECTIVES

The sub-unit on history should make progress toward developing the fo!lowing::-

Generalizations

1. Although culture is always changing,
nany eleinents persist for long peri-
ods of time.

a-

LICATRE ST N

Ce

i

Culture traits may change through
a process of diffusion,

1.} Peuple who arve in contact with
cach other are likely to bor-
row cultural traits from each
other,

Migration of people from cne
part of the world to another
involves the movement of cul-
ture and material objects,
thus resulting in changes in
the area to which peopie mi-
grate,

2,)

fulture traits may change through
a process of innovation from with-

in.

rersistence of cultural traits may
be the result of ...the lack of
exposure to conditions which “ur-

ther change.

Some values are conducive to
change; some make planned change
difficult,

g.

1) When people have adopted a f
tic attitude, change is much
likely than in societies whe
pwopie believe that "a high
of mastery over nature and s

‘dition. is possible,"

2) Traditional societies, which
tradition for guidance and d
come technological change, h:
slow rates of economic growt

Change is likely to occur more r
the less basic, less emotionally
more instrumental or technical a
cuiture (e,g. tools, tactics, et
in such things as basic values,

1) Supernatural beliefs involve
of behavior which are usuall
resistant to change.

Certain aspects of the social str
may inhibit marked social change
novation,

Chariges in one aspect of a socilet
have effects on other aspects; cn
will ramify whether they are tec

in social organization, in ideold
whatever else is a part of the cu
system,




OBJECTIVES

tory should make progress toward developing the following:;-
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rsist for long peri-
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r are likely to bor-
ral traits from each

of people from one
he world to another
the movement of cul-
material objects,

lting in changes in
to which people mi-

s may change through
innovation from with-

v cultural traits may
- of ...the lack of
‘onditions which fur-

sre conducive to
sake planned change

1) When PBeople have adopted a fatalis-
tic attitude, change is much less
likely than in societies where the
p.ople believe that "a high degree
of mastery over nature and social con-
ditions is possible,"

2) Traditional societies, which look to
tradition 7vor guidance and do not wel-
come technological change, have very
slow rates of economic growth,

Change is likely to occur more rapidly in
the less basic, less emotionally charged,
more instrumental or technical aspects of
culture (e.g. tools, tactics, etc.) than
in such things as basic values, '

1) Supernatural beliefs involve complexes
of behavior which are usually very
resistant to change,

Certain aspects of the social structure
may inhibit marked social change and in-
novation,

Changes in one aspect of a society will
have effects on other aspects; changes
will ramify whether they are technological,
in social organization, in ldeology, or
whatever else is a part of the cultural
system,



1) All institutions in a so-
ciety are interrelated; because
of this interrelationship, a
change in one institution is
likely to affect other institu-
tions,.

People usually de not discard a cul-
tural trait completely; they are
more llkely to modify it to fit in-
to new situations,

Even when a major reorganization of
a society and its culture takes
place, not all of the culture is
completely modified,

g€ach culture is unique,

A given culture is an integrated whole,
based on fundamental postulates or
values,

in all societies people are expected
to behave in certain ways and are
taught that certain things are good
and certain things are bad,

a,

b.

Members of a group influence the
behavior of other members by set-
ting up and enforcing norms for
proper behavior; they even influ-
ence the perceptions of other mem-
bers,

Discrimination against a minority
group tends to isalate members of

-~V

6.

7.

the group and promote:
of their cultural vail.

The existence of culture is .
man's ability tc use symbols
tion, Language enables man t
experiences continuous and tc
vious cxperience with problen
lems beyund actual physical e
makes the cumulativeness of
sible,

a, Language facilitates comm
the development of an on-¢
and reasoning,

b. Writing facilitates commur
the cumulativeness of cul!

Man uses his physical enviro
of his cultural values, perc:
level of technology.

a. The significance of locat
upon cultural development
in and outside of a count

b. The topography of a regio
limitations given a speci
technology;..however, mcn
to overcome many of the e
tions,

Every ecnnomic system faces

Fack of enough productive re
satisfy all human wants., (i
are used to satisfy one want
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be used to satisfy another, Only when
resources are unemployed, will more

expenditures on one thing, lead to the
production of more of something else,)

At any specific time, the total eco
nomic output is affected by the quan-
tity and quality of productive resour-
ces (ltand or natural rcsources, labor
and capital goods), by the leve! of
technolog¥, and by the efficiency of
the organizational structure,

a. Output is affected by the quality
as well as the quantity of natural
resources,

b, Output can be increased by the de-
velopment of tools and power to re-
place manpower,

c. The technology of a society may be
made more efgicient both by the
Introduction of new machines and -
tools and by the way in which pro-
duction is organized. :

- 1) New technological developments
bring improved efficiency to
tools and machines and increased
labor productivity.

2) Oucput can be increased by a
more efficient combination of
productive resources (by the
way in which producttion is or-
ganized,)

LRV

9.

a) Divi-ion of labor and
ization make possibte
production,

d, The use of large amounts of ci
outlay for machines and build
make possible the reduction o
per unit if they are fully emj
however, they make adjustment
cline in demand more difficul

Regardless of the kind of econom
societies usually go through rousg
same stages of economic growth, ¢
these stages may not be clearly s
from each other, i

The transitional s age prior f
industrialization sees the grs
factors which upset traditiona
ard practices, give rise to mg
able attitudes toward technol(
change and businessmen, creat
markets, lead to more accumul
savings, lead to increased pr
in agriculture and mining, le
proved transportation systems
rise to the establishment of

other financial institutions.
though not all of these factol
needed to bring about rapid iy
ization, ‘

b. During the period of rapid in¢
ization (or what some have ca!
takeoff stage), there is an er
upon technological developmen
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d.

a) Division of labor and special-
ization make possible increased
production.

The use of large amounts of capital
outlay for machines and buildin:: (etc,)
make possible the reduction of costs
per unit If they are fully employed;
however, they make adjustment to a de-
cline in demand more difficult,

Regardless of the kind of economic system,
societies usually go through roughly the
same stages of economic growth, even though
these stages may not be clearly separated
from each other,

The transitional s age prior to rapid
industrialization sees the growth of
factors which upset traditional beliefs
ard practices, give rise to more favor-
able attitudes toward technological
change and businessmen, create larger
markets, lead to more accumulation of
savings, lead to increased productivity
in agriculture and mining, lead to im-
proved transportation systems, and give
rise to the establishment of banks and
other financial institutions, Most,
though not all of these factors, are
needed to bring about rapid industrial-
ization,

During the period of rapid industrial-
ization (or what some have called the
takeoff stage), there is an emphasis
upon technological development, in-



10,

11,

12,

vestment in capital goods, and the
development of new industries,

The fundamental difference between eco-
nomic systems is in how and by whom the
basic economic decisions over alloca-
tion of resources are made rather than
in who owns the resources.

in @ number of societies neither the
government nor a market system is impor-
tant in affecting how resources should
be allocatca, Such econcmic systems

are based i.irgely upon tradition and re-
ciprocal relationships wnhich have grown
up in the past. In all systems recip-
rocal relationships are combined with

a market system or a command system,

In @ private enterprise system, it is
the market which permits buyers and
sellers to deal with one another, which
translates demand and supply into a
price system, and which is chiefly re-
sponsible for the way in which basic
economic questions are worked out,

The market serves to determine largely
what shall be produced, how it shall

be produced, and who shall get what
part of the production (or national in-
come.) |In other words, the market is
the main allocating device, However,
government policies and factors which
interfere with perfect competition also
affect the allocation of resources.

“vi-

a,

Prices are affected by suj
mand. (If the money supp
whiile the supply of goods
same, the demand for good
rises, )

1) Other things being eq
of a good rises when
in short supply as coi
demand for the good a
the supply of the goo
than the demand at th
price,

vlage rates are af
supply and demand

a)

2) Other things being eq
er the price for a go
uct, labor, capital),
the quantity which wil

available for sale,

Adjustment of a suppiy to
hampered by factors which
mobility of productive re

In a competitive system,

producers and consumers d
perfect knowledge of pric
Ity of goods and methods

to reduce costs; conseque
ket system does not alway
practice as described in t
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—vi-

a, Prices are affected by supply and de-

mand,

(1f the money supply increases

while the supply of goods remains the
same, the demand for goods usually
rises,)

1)

2)

Other things being equal, the price
of a good rises when the good is

in short supply as compared to the
demand for the good and falls when
the supply of the good is larger
than the demand at the existing
price,

Wlage rates are affected by the
supply and demand for labor,

a)

Other things being equal, the high-
er the price for a good (a prod-
uct, labor, capital), the larger
the quantity which will become
available for sale,

»
b. Adjustment of a supply to demand is
hampered by factors which decrease the
mobility of productive resources.,

In a competitive system, many of the
producers and consumers do not have a
perfect knowledge of prices and qual-
Ity of goods and methods used by others
to reduce costs; consequently, the mar-
ket system does not always work out in
practice as described in theory,



d, Collective bargaining enables workers
to agglomerate their bargaining power
in dealing with employers,

e. Government policies affect the opera-
tion of the narket.

1) Goverrment policies toward monop-
olies and restrictive practices
affect business activity both
directly by affecting prices and
output and indirectly by affect-
ing income distribution,

2) Government labor policies affect
business activity directly by
affecting hours of work or by
restricting child and woman labor,

3) Government taxation policies af-
fect who gets what share of the
“national income,

L) Government spending on goods and
services and for transfer pay-
ments (pensions, social security,
welfare) may make up for a lack
of demand by the private sector
and bring a rise in business
activity,

13, In general, people wish to sell their
labor, land, or capital for the highest
i ncomes possible in order to obtain the
largest amount of desired gocds and ser-
vices possible,

-viij-

14,

-amount of goods and services mon

15,

16.

17.

Levels of living are affected by

comes can buy, not just by chang
money incomes which may be offse
changes in prices,

a, tiving levels do not rise uni
put of production grows at &
rate than population, )

b. In- he long run a rise in ree
will be achieved only by a ri
labor productivity,

c., It is difficult to compere rg
over time because of changes:
quality of goods and the subq
of some goods for others,

People'ls ideas of what constitut
adequate level of living on one
poverty on the other changes as
living levels change,

A place needs cheap and rapid tj
tation in order to carry on muct
with other places. :

a. Improved transportation faci
make possible wider and biggs
kets for ?oods as well as gr¢
less costly access to resour

The development of cities is de
upon the development of agricul
pluses, specialization, and tra

|
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1,

15,

6.

]7.

Levels of living are affected by the
amount of goods and services money in-
comes can buy, not just by changes in
money Incomes which may be offset by
changes in prices,

Living levels do not rise unless out-
put of production grows at a faster
rate than population,

a,

b In he long run a rise in real wages
will be achieved only by a rise in

labor productivity,

It is difficult to compare real wages
over time because of changes in the
quality of goods and the substitution
of some goods for others,

People's ideas of what constitutes an
adequate level of living on one hand or
poverty on the other changes as average
living levels change,

A place needs cheap and rapid transpor-
tation in order to carry on much trade
with other places.

Improved transportation Facilities
make possible wider and bigger mar-
kets fer ?oods as well as greater and
less costly access to resources,

a.

The development of cities is dependent
upon the development of agricultural sur-
pluses, specialization, and trade,



18,

19,

20,

‘scarce,

~viii-

An increase in populatior occurs when
the birth rate plus immigration is grgat-
er than the death rate pius emigration,

Whenever things valued by a society are
there will be differentiated ac-
cess to anc control of these vaiued and
scarce things by sub-groups within the
society,

a, Class membership has certain effects
on life and behavior; that it, it
carries with it certain class cor-
relation,

Members of a class can move out of
the class by various means, and this
mobility may be up or down,

b,

In political conflict there is a strug-
gle over scarce values or goals; each
side tries to use the political system
to attain its goals,

a, Groups may engage in power conflict;
one groupmay try to dominate another
in order to take something from it,
such as labor or wealth,

Struggle may bring together other-
wise unrelated persons and groups,
Coalitions and terporary associations
may result from conflicts where pri-
marily pragmatic interests of the par-
ticipants are invulved,

c. Conflict serves to establish and

21,

22,

maintain the identity
lines of societies and
one-party countries it
to identify the party |\
try or invent an "enem
party together, )

Continued engagement i
to bring about the acc
partics of common rule
conduct of conflict.

Conflicts in which peo
they are fighting for
ly to be fiercer than
volve only personal re
ious conflict is likel
and to aim at the comp
tion or conversion of

Decision-making is affect
of factors.

a,

Any decision is in par
the internalized value
tions and the experien
son making the decisio

The institutions of go
tute the arena or the

in which authoritative
the political process |
thus affect those deci

Decision-making in a demo
by several groups and is
varying influences,
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y pragmatic interests of the par-
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i ict serves to establish and
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21,

22,

maintain the identity and boundary
lines of societies and groups., (In
one-party countries it is necessary
to :dentlfy the party with the coun-
try or invent an 'enemy" to hold the
party together,)

Continued engagement in ccnflict tends
to bring about the acceptance by both
parties of common rules regulating the
conduct of conflict.

Conflicts in which people fecel that
they are fighting for ideals are like-
ly to be fiercer than those which in-
volive only personal reasons, Relig-
ious conflict is likely to be fiérce
and to aim at the complete annihila-
tion or conversion of the enemy,

Decision-making is affected by a number

of

factors,

a, Any decision is in part a preduct of

the internalized values, the percep-
tions and the experiences of the per-
son making the decision,

The institutions of government consti-
tute the arena or the structure with-
in which authoritative decisions of
the political process are made; they
thus affect those decisions,

Decision-making in a democracy is shared

by several
varying

roups and is subject to
influences.



23,

24,

25,

Decision-making in an oligarchy rests b.
with a small group. '

a. In a totalitarian country there is
no separation of powers hetw«en those
who niake and those who caii'y wut

Freedom is culturally determ
individual has to be taught
options are, how one goes ab
cising them, why he should e
them,

policy, 26, Political activity by which the
seeks his goals and interests t
Political power may rest in formal gov- the political system, takes any
ernmental positions, but it need not, of forms, depending on the natu
system, and varies greatly in i
27. The contrast between democratic
democratic political systems ma
looked at as a conflict in basi

lying values, ' ‘

a. Every decision-maker is dependent on a..There is a difference in val
advice, knowledge, information, polit- tion about the individual, h
ical intelligence; as a result, those and competence; democracy ac
advisors who can provide him with individual a greater role iIn
them have an impor ant base for ex- rect determination of his de
erting power and influence on the e
official, 1) The history of democrac

last several centuries

The individual citizen or participant one of the gradual expan

in the political system approaches the
pglutiﬁal process with a complex of po-
litical attitudes, outlooks, values,

and goals, b.

a, Agencies of political socialization
inctude those w chin the political
system 3as well as those without; in
fact, totalitarian political systems
are ma ked by governmental dominance
of this process,

electorates by the elimi
voting gqualifications,

The democratic system includ

i following values: respect fo

dividual personality and ind
freedom, belief in rationali
equality, justice, rule by 1

_constitutionalism,
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27,

b. Freedom is culturally determined; the
individual has to be taught what the
options are, how ¢ne goes about exer-
c;sing them, why he should exercise
them,

Political activity tv which the individual
seeks hls goals and Interests through
the political system, takes any number
of forms, depending on the nature of the
system, and varies greatly in incidence,

The contrast between democratic and non-
democratic political systems may be
looked at as a confllct in basic under-
lying values,

a, There is a difference In value assump~
tion about the individual, his worth
and competence; democracy accords the
individual a greater role in the di-
rect determination of his destiny,

1) The history of democracK over the
last several centuries has been
one of the gradual expansion of
electorates by the elimination of
voting qualifications,

b. The democratic system includes the
following values: respect for the in-
dividual personality anc individual
freedom, belief in rationality,
equalily, justice, rule by !aw, and
constitutionalism,
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33,

In totali arian countries the individ-
ual's rights are sacrificed for the
good of the state,

C.

Freedom's relationship to democracy is a
close and cbvious one; the organization
of majorities, the competition in goals,
and the ability to oppose which democracy
presupposes, all depend on a high degree
cf personal freedom,

Ideologies are Important for the struc-
ture they give to the political system,
the answers they give to ambigious sit-
uations, and the cues for responses
they suggest,

Representative democracies have almost
entitely replaced direct democracy,
largely for the practical reasons
great numbers and geographical area
and the increased need for exper.

in poiicy-making.

Democracy does not bear up well in so-
cieties in which hasic dissatisfactions
with the social and economic insti

ti ons grevail and become the focus of
political competition,

Political revolutions are usuaiiy the
resule of multiple causes,

It is wunlikely that one could find

many genuine autocracies (rule by one)
in comp lex modern government; they are
1ikely r-eally oligarchies, (The scope

3h,

35. Since democracy is the ch)
expectation of the times,

of government and the var
teles demand a variety of
one man does not possess,

Totalitarianisms extend t
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of government and the variety of clien~
teles demand a variety of skills which
one man does not possess, )

Totalitarianisms extend the scope of
politics far beyond the usual to include
almost all aspects of life,

a.

The unity and homogeneity of life
which totalitarianism demands i
contrary to the pluralism of liberal
democracy, (Totalitarianism cannot
tolerate the existence of gioups or
institiitions which may be the source
of loyalties wiiich compete with or
diminish those to the state,)

Totalitarianism finds it impossible

to coerce a large population con-
stantly; instead it coerces indirectly
by controlling wills, fears, etc,
through the use of symbols and mass
media,

1) Totalitarianisins may seek to alter
the content of the arts to use
them for the propagandistic and
symbolic purposes of the totali-
tarian political system,

Industrial conflict does not occur in
all socicties; it does not occur in a
dictatorship which uses force to sup-
press internail conflict,

35. Since democracy is the chief political
expectation of the times,oligarchies
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37,

38.

have had to accept the symbols and
forms of democracy if not its substance,

a, Oligarchies malntain themselves with-
in the forms of democracy by control
of resources, information, attention
and experience,

In contemporary oligarchies the polit-
ical party becomes the instrument by
which the few govern in the name of
many, ’

Recent totalitarianisms have often been

symbolized and epitomized by the po it-

ical leader. Instead of demanding the

full and total loyalty to the abstrac

tion of the state, the totalitarian re-
ime personalizes thet loyalty in the
eader,

Individuals know the political system as

se: of images and pictures created for
them b{ communicators; they react to
these images rather than to the real
world and real people,

a. Most political communication depends
on the use of symbols, negative and
positive stereotypes, and other co.
munication shortcuts; effective com-
munication depends on the effective
manipulation of those symbolic tools,

b. Control of political communication
is :ffective control of polltlcal
behavior,
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Countries are more intoler nat o
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bty

Countries are more intoler nt of those
they consider subversive in times of
crisis and threats from abroad than
during times when they face no such
threats,

Constitutions may be written documents,
but in some cases they exist wholly or
in large part as custom nd traditions,

a. Constitutions change by'formal amend-
ment and bv changes in custom and in-
terpretation,

The separation of powers is intended to
and dces produce institution 1 deadlock
and delay more often than p' rliamentary
systems do. (Deadlock is ruled out oi "
the operation of parliamentary systems
by the dependence of the cabinet or the
on-going support of a majority of the
legislators.,)

Every legislature is directly a product
of the electoral and constituency system
which produces it; the composition and
loyalties of the members affect access
of different groups in society to the
legislative body,

The politic 1 importance of the judiciary
depends largely on whether or not it has

responsibil?ty for declaring .cts of the

other two br nches unconstitution 1,

The relative centralization or decentrali-
zation of power within political frties
is related to the centrallzation or de-
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he,
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centralization of authority within the
political system as a whole,

Frustration may result in aggression
or scapegoating.

a, Frustration may result In aggression;
when culturail norms are strongly op-
posed to aggresslion toward certain
people, or people are frustrated by
events beyond their centrol or the
control of people whom they know,
the aggression may be turned against
others who become scapegoats,

Authcritarian personalities tend to be
gonformist, to use sterectyped thinkina,
and to pirojert their own traits which
they consider undesivazble onto ether
people; many prejudiced people are au-
thorltarian personalitles, '

People try to work out rationalizations
for behavior which is inconsistent with
their basic values; raalsm is a relative-
ly recent develepment which has served

as a raticnalizaticn for discrimination
against othev races,

a. Racial beliefs involve strongly-
held attitudes which affect behavior
both at the conscious and uncon- -
scious level,

The behavior of people in crowds differs
from their behavicr in institutions,

-xii-
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The world is a community
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The world is a community of interdepen-
ies, -

i
dant countr

a. People in most societies of the world
cdepend upon people whe live in other
communities, regions, and countries
for goods and services &nd for mar-
kets for their goods.

b. War seems to be the result of multi-

50.

ple, interrelated causes,

c. War has serious physical and psycho-
logical effects upon people in war-
torn areas.

The international system may be looked
at as a series of power relationships,

a. There are many sources or bases of na-
tional power in dealing with other ne-

tlon§.

1) Military capacity is an important
factor in the development of na-
tional power but not the only one
or even the dominant one.

2) Differences in population, resources
and industrial capacity are re-
flected in differences in nation-
al power; that is to say, they are
important bases or components of
national power, '

b. Nations may pool their power behind
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52,
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ccminen goals in varying systems of
alliances and combinations.

c. In the internationa! system, in-
equalities of power only invite the
us¢ of some form of coercion; the
balance.of power strategy is based
on this premise.

Nationalism usually makes people pre-
pared ' to divert resources and effort
into channels ir which they will make
a maximum contribution to national
power,

a. Nationalism leads to a high degree
of intense sucport within the coun-
try for the goals and instruments a
nation chooses to use in internation-
al affairs.

Foreign policy considerations are af-
fected by idenlogy, considerations of
national self-interest, perceptions of
power relationships, expectatlons about
how other nations will act, and domes-
tic problems at home.

Social scientists develop hypotheses
to guide their investigations.

A perscn's frame of reference affects
his perceptions and interpretations.

a. A person's frame of reference is af-
fected by his total life experiences

-Xiii~

and affects his perceptsons
pretations. |

b, It is impossible to understa
meaning of a piece of writin
out understanding the author
of reference and use of voca

55, The use erept criteria re
5k %Trent c assnFscat?ons.
Skills

The broad skill toward which teachi
timately directed is underlined. A
aspect of a skill or an understandi
to learn a skill is in plain type.

1., Attacks problems in a rational m
1

a. Sets up hypotheses.
b. Sets up ways of testing hypot
c. ldentifies value conflicts.

d. Considers the relevance of es
social science dlsc1pl|nes, @
the type of questions asked &
analytical! concepts used in t
vant disciplines to help him
the problem.

2. Gathers information effectively:

a. Listens or reads for main ide

b. Reads for details.
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and affects his perceptions and inter-
pretations,

b, It is impossible to understand the
meaning of a piece of writin? with-
out understanding the author's frame
of reference and use of vocabulary,
55, ;he use of digferent criteria results in dif-
Skil?gent classitications,

The broad skill toward which teaching is ul-
timately directed is underlined. A specific
aspect of a skill or an understanding needed
to learn a skill is in plain type.

1. Attacks problems in a rational manner.

a. Sets up hypotheses,
b. Sets up ways of testing hypotheses.
c. ldentifies value conflicts,

d. Considers the relevance of each of the
social science disciplines, and uses
the type of questions asked and the
analytical concepts used in the rele-
vant disciplines to help him analyze
the problem.,

2, Gathers information effectively.

a., Listens or reads for main ideas,

b. Reads for details.
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c. Draws inferences from tables and
charts,

3, Evaluates information.

a. Chect:s on the accuracy of infor-
mation.,

b,

1)

2)

3)
4)

5)

6)

Checks on the bias and compe-
tency of authors,

a Differentiates between pri-
mary and secondary sources,

Looks for points of agreement
and disagreement among witnesses
and authors and octher sources of
information,

Listens for persuasion techniques.

Difrerentiates between facts, in-
ferences and value judgments,

Differentiates between facts and
estimates.

{dentifies and examines assump-
tions to decide whether or not he
can accept them,

a) Identifies cultural assump-
tions.

Detects inconsistencies,

Attltudes

]o
2.

c. Checks on the completed
and is wary of general{
on insufficient evidend

1) Examines sample usg
see If it is repres
population for whig
tions are being maq

2) ldentifies card sta:

3) Looks for causativd
than those mentiond
Information.

a) Rejects post-h
looks for anot
may have causeq

1S CURIOUS ABOUT SOCIAL DA

IS SCEPTICAL OF THE FINAL
CONSIDERS GENERALIZATIONS
TENTATIVE, ALWAYS SUBJECT
LIGHT OF NEW EVIDENCE,

IS SCEPTICAL OF CONVENTI!OHY
DEMANDS THAT WIDELY-HELD /
TIONS BE JUDGED IN ACCORD!
ARDS OF EMPIRICAL VALIDAT

VALUES OBJECTIVITY AND DES
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C. Checks on the completeness of data
and is wary of generalizations based
on insufficient evidence.

1} Examines sample used in study to
see If .it is representative of the
population for which generaliza-
tions are being made.

2) ldentifles card stacking,

3) Looks for causative factors other
than those mentioned in source of
information,

a) Rejects post-hoc arguments;
looks for another factor which
may have caused the later event.

Listens for persuasion techniques,

Differentiates between facts, in-
ferences and value judgments,

Differentiates between facts and
estimates.

Identifies and examines assump-

tions to decide whether or not he

can accept them,
'a) Identifies cultural assump-
tions.

cts inconsistencies,

Attitudes
1. IS CURIOUS ABOUT SOCIAL DATA,

2, IS SCEPTICAL OF THE FINALITY OF KNOWLEDGE,
CONSIDERS GENERALIZATIONS AND THEORIES AS
TENTATIVE, ALWAYS SUBJECT TO CHANGE IN THE
LIGHT OF NEW EVIDENCE,

3. IS SCEPTICAL OF CONVENTIONAL TRUTHS AND
DEMANDS THAT WIDELY-HELD AND POPULAR NO-
TIONS BE JUDGED IN ACCORDANCE WITH STANDG
ARDS OF EMPIRICAL VALIDATION,

Lk, VALUES OBJECTIVITY AND DES IRES TO KEEP



. VALUES

HIS VALUES FROM AFFECTING HIS INTER-
PRETATION OF EVIDENCE,

a. RESPECTS EVIDENCE EVEN WHEN IT CON-
~TRADICTS PREJUDICES AND PRECONCEP-
TiONS,

IS COMMITTED TO THE FREE EXAMINATION
OF SOCIAL ATTITUDES AND DATA,

EVALUATES SOURCES OF [NFORMATION,
VALUES THE SCIENTIFIC METHOD,

a, VALUES THE SCIENTI{FIC METHOD AND
RATIONAL THOUGHT AS APPLIED TO
SOCIAL AS WELL AS TO NATURAL DATA,

IS SCEPTICAL OF SINGLE-FACTOR THEORIES
OF CAUSATION,

VALUES CHANGE AS A MEANS OF ACHIEVING
GOALS BUT DOES NOT EQUATE CHANGE WI!TH
PROGRESS,

IS PATIENT WITH ATTEMPTED REFORMS;
LOOKS AT CURRENT SITUATIONS FROM THE
PERSPECTIVE OF THE TIME NEEDED FOR
CHANGES IN THE PAST,

BELIEVES IN THE PDSSIBILITIES OF IM-
PROVING SOCIAL CONDITIONS,

INSTITUTIONS AS A MEANS OF PRO-
MOTING HUMAN WELFARE, NOT BECAUSE OF
TRADITION; 1S WILLING TO CHANGE IN-

STITUTIONS AS TIMES CREATE NEW PROBLEMS,

13,

14,

15,

i6,

17,

18.

XV~
APPRECIATES AND RESPECTS THE c(
TRIBUTIONS OF OTHER COUNTRIES,
RELIGIONS,

VALUES HUMAN DIGNITY,

SUPPORTS FREEDOM OF THOUGHT AND
SION,

VALUES PROCEDURAL SAFEGUARDS FO
CUSED OF CRIMES,

HAS A REASONED LOYALTY TO THE U
SIRES TO MAKE 1T AN EVER-BETTER
WHICH TO LIVE,

DESIRES TO PROTECT THE RIGHTS Of
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APPRECIATES AND RESPECTS THE CULTURAL CON-
TRIBUTIONS OF OTHER COUNTRIES, RACES AND
RELIGIONS,
VALUES HUMAN DIGNITY,

SUPPORTS FREEDOM OF THOUGHT AND EXPRES-
SION,

VALUES PROCEDURAL SAFEGUARDS FOR THOSE AC-
CUSED OF CRIMES,

HAS A REASONED LOYALTY TO THE U,S, AND DE-
SIRES TO MAKE IT AN EVER-BETTER PLACE IN
WHICH TO LIVE,

DESIRES TO PROTECT THE RIGHTS OF MINORITIES,



SUB-UNIT ON HYSTORY OF WESTERN EUROPE
OBJECTIVES OUTLINE OF CONTENT

A, }S CURIOUS ABOUT SOCIAL DATA, 111, The culture of Western Europe i
diffusion of cultural traits fr
and upon innovation from within
both cultural continuity and cu

A, Historians try to recreate &
'to the best of their ability

- facts and written records wh
tain,

I. They believe that an even
plained merely by certail
generalizations or laws b
ed in terms of the total
leading up to it, Howevi

- about the value of histo
action,




SUB-UNIT ON HISTORY OF WESTERN EUROPE
OUTLINE OF CONTENT

'10US ABOUT SOCIAL DATA, 111, The culture of Western Europe is based upon both

' diffusion of cultural traits from other peoples
and upon innovation from within, It Illustrates
both cultural continuity and cultural change,

A. Historians try to recreate events of the past
to the best of their ability given the arti-
facts and written records which they can ob-
tain, '

1, They believe that an event cannot be ex-
plained merely by certain social science
generalizations or laws but must be explain-
ed in terms of the total context of events
leading up to it, However, they differ ,
about the value of history as a guide to
action,
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TEACHING PROCEDURES MATERIALS

1. Tell the class that they are now going to study some-
thing about how !lestern Europe came to be what it is to-
day, Polnt out that both historians and non-historians
differ about the values of history, Some argue that we .
can generalize from past events and learn to avoid mis-
takes of peoples in pas* eras, Others argue that history
never repeats itself and so we cannot expect generaliza-
tions about the past to hold true in the present or fu-
ture -- the corditions necessary for the generalization
to be true are not the same, Still others argue that
history cannot enable us to predict exact consequences
but can help us predict possible consequences of certain
courses of action wlith zreater accuracy than we could
just by sheer guess-work,

Ask: Which of these positions do you think you would
take at the present time? Why? Then point cut that as
they study the course of European history they should
keep these points of view in mind and see if they change
their present opinlon,

Also polnt out that historjans generally believe that
past events are necessary to explain events which fol-
low and things which are happening today. They would
accept this ldea whether or not they agree that one can
generallze from history or use history to predict or
help one choose a course of action, As pupils study
this sectlion of the Unit on Western Europe and other
units during the year, they should try to decide whether

.r not they agree,

2 Now give pupils a quick overview of the sub-unit on the
history of Western Europe, Also give them a list of sug-
gested individual and small group activities on which
they might work during the sub-unit on the history of
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REGUS ABOUT SOCIAL DATA, 2, Historians and other scientists cannot hope

- to recreate the historical past completely,
5 on_the compieteness_of data, but they try to come as close to doing so

as possible,

a, Historians and other social scientists
who try to recreate the past are handi-
capped by incomplete records (artifacts
and written accounts).
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Western Europe, Let them suggest others and then write
down their first three choices on slips of paper to be

turned in at the end of the hour, Give them their as-

signments the next day,

Give pupils a word association test, They should write
down the first three words they think of as you say the
following words: Greece, Rome, Middle Ages, Have a
committee classify the words in groups and report on the
kinds of things with which pupils associate each word,

Say: We are going to spend a few days now investigating
prehistoric man and the men of ancient civilizations,
Suppose you were a scientist and wanted to find out what
men were like and how they lived befcre men developed

_writing, How would you approach your task? What sources

might you be able to use? Why would artifacts present
only an incomplete picture of how early men lived?

Have all members of the class read some article or book

or sections of a book on the work of physical anthropol-~
ogists and archzeologists who are trying to find out what
early man was like and how he lived in prehistoric times,

Afterwards discuss: Why fs it difficult to be sure about
the conclusions which these scientists draw? Would you
expect a texthook published in the 1930's and a text pub-
lished in the last few years to have a similar interpre-
tation on the prehistoric period and early men? Why or
why not?

Have some pupil compare the treatment of prehistoric men,
especially those living in Mesopotamia and Egypt, in a
text of the 1930's and one published in very recent times,
Be sure to select a recent one which includes an up-tc-
date interpretation based upon recent findings. The pupil

Stavrianos, Readin
World History,pp. .
White, Lost Worlds
Ceram, March oF'Ar!
esp. pp. 32-b1 and
Deetz, lInvitation

ArchaeoTogy. |
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those living in Mesopotamia and Egypt, in a

1930's and one published in very recent times,

select a recent one which includes an up-tg

retation based upon recent findings. The pupii
©

Stavrianos, Readlings in
World History,pp. 35-540,
White, Lost Worlds.

Ceram, March of Archaeology,
esp. pp. 32-51 and book &,
Deetz, Irnvitation to
Archaeovlogy.
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IS SCEPTICAL CF THE FINALITY OF
KNOWLEDGE, COilCIJERS GENERALIZATIONS
AND THEORIC. .0 TOMTATIVE, ALWAYS
SUBJECT TO “H.i'GE IN THE LIGHT OF
NEW EVIDEICE,

t ene data
of generalizations
based on insufficient evidence.

Checks on the bias and compeétency

of authors.

Distinguishes between facts, infer-
ences and value judgments, .

b. Historians must apply vg
ques of historical criti
decide whether or not an
document is what it purp
how much faith to put id
has written about eventg
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eneralizations
on lnsufflc1ent evidence,

- on _the bias and competency
hors,

\quishes between facts, infer-
and value judgments, .

b, Historians must apply various techni-
ques of historical criticism to try to
decide whether or not an artifact or
document is what it purports to be and
how much faith to put in what an author
has written about events,
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should prepare a dittoed sheet for the class on any dif-
ferences he finds, ‘

Another pupil might investigate the hoax of the Piltdown
Man and report his findings to the class,

Tell the class about Beard's 4-fold classiflcation uf his-
tory: history as actuality, history as remains, hisiory
as authenticated facts, and history as interpietation,

Now ask: Do you think that historians are able to recreate
history as actuality for periods after men learned towrite?
What probiem would the historian face in trying to recrecate
history from written records? Use further questions as _
needed to help pupils understand the problems raised by in-
complete rccords {e,g, the lack of ¢ number of witnesses to
an event, the sample bias created by the selectivity of
those who wrote), the biases which they might present, and
the possibilities of fraud in written accounts,

Perhaps have a pupil report on historical forgeries, Or
tell the class about a few examples to help them under-
stand why the historian must Investigate the question "lIs
this document what it purports or pretends to be?" as well
as the question '"How much faith can we put in this docu-
ment as a presentation of what actually happened?®

{f pupils have come through earlier courses in the Centers.
curriculum, they should have a fairly good idea already
about the kinds of questions which need to be asked about
the bias and competency of witnesses and authors, |f not,

See any book on
ical method,

The Shaping of ¥
ciety, Unit | (1!
lesson plans).
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The use of different criteria re-
sult in different classifications.

A person's frame of reference is
affected by his total life exper-
iences and affects his perceptions
and interpretations.

ldentifies and examines assumptions
to decide whether or not he can ac-

cept them.

Distinguishes between facts, infer-

ences and value Judgments,

Checks on the bias and competency

of authors.

Checks on the completeness of data

and is wary of generalizations

based on insufficient evidence,

Sets up hypotheses,

Looks for points of agreement and

disagreement among witness and

authors and other sources of in-

formation.

Social scientists develop hypotheses
to guide their investigations.

c. Both original authors oj
uments and historians 9
in terms of their frame

. -
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c. Both original authors of historical doc-
uments and historians interpret events
In terms of their frame of reference.
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you may wicsh to use several of the lessons developed by
the Carnegie Institute of Technology to help pupils un-
derstand what history is and how a person's frame of
reference affects what he writes and how he interprets

- events,
9.'Even if pupils have come through the earlier courses, The Shaping of Weg
you might use several of the Carnegie lessons such as ciety
the transcript of the recording by Bikel on '"Digging Recording: Bravo,
the Weams' or the recording itself; the ink blot trans- Electra 3175 '

parency to illustrate how a nerson's frome of refercnce
can affect interpretations, and ithe stoiry of the . mira-
cle durin? the carly days of frudalism, Use the Carna-
gie Guidels suggestions for quastions to nelp nupils
understand the problems of reconstructing histoiy firom
incomplete remains, the influence of a person's frame

of reference, and the problem of dcciding how much -faith
to put in a document,




. to use several of the lessons developed by
Institute of Technology to help pupils un-

"t history is and how a person's frame of

“fects what he writes and how he interprets

+1s have come through the carlier courses, The Shaping of Western So-

e several of the Carnegie l2ssons such as ciety
'pt of the recording by Bikel on "Digging Recording: Bravo, Bikel,
'r the recording itself; the ink blot trais- Electra #175.

Ilusirate how a getaon's Frame of rafercnce
nterpretations, and the story of the mira-
he carly days of rfoadalism, WHUse tha Sairaa-
suggestions fur qyulstions to na2ip diils

he problems of reconstructing hIS\Osy from
‘emains, the influence of a pnr5un s frane

2, and the problem of dcciding how nmuch -faith
document,




Considers the relevance of each of
the social science disciplines,
and uses the tvpe of questions
asked and the analytical concepts
used i1n the relevant aisciplines
to help him analyze the probliem,

It is impossible to understand the
meaning of a picce of writin? viith-
out understanding the author's frame
of reference and use of vocabulary.

It is impossible to understand the
meaning of a piece of writing with-
out understanding the author's frame
of reference and use of vocabulary.

Culture traits may change through
a process of diffusion,

B. The roots of Western Ernopean
be found in the merging of ¢
from the Middle East by the f
sical culture of ancient Gre
ideas of the Judo-Christian
culture of the tribes who sw
Europe and later brought abo
the Roman Empire,
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‘erence and use of vocabulary,

re traits may change through
tess of diffusion.

t

. The roots of Western Euopean civilization can
be found in the merging of culture borrowed
from the Middle East by the Greeks, the clas-
sical culture of ancient Greece and Rome, the
ideas of the Judo-Christian relgions, and the
culture of the tribes who swept into Western
Europe and later brought about the downfall of

the Roman Empire,
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10, Point out that the class will be naying seae atiention Guthrie, The Greek
} - r ’-k - . ] . . [ . e e Vot .. o ...- .n.,.___m.-n{

to the ancient Greek civilization becwise maiy hisiol ophers, cin. 1,
ians believe that Western European cultuie is based in
part upon cultural traits developed in ancient Greece,

Now have a gnod student illustrate on the chalkboard
some of the difficulties which historians face in study-
ing Greek records because of the changing meaning of
words, He might write certain key words on the chalk-
board and define them as the ancient Greeks did -- or
even show changing meanings of these words for the
Greeks as well as our typical English transtations,

11, Tell the class that although most historians would i-
dentify Ancient Greece as the first of the Western Eur-
opean cultures, most also feel that one must know some-
thing about earlier life in Asia Minor because of the
fact that important elements of Greek cuiture were bor-
rowed or adapted from the ?reat river valley civilization
of the Tigris-Euphrates Valley, Mcre.ver. to understand
the accomplishments of this earliest of civilizations in
the world, one must know something about how early men
lived prior to the development of such a civilization,
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nt Greece as the first of the Western Eur-
s, most also feel that one must know some-
arlier life in Asia Minor because of the
ortant elements of Greek culture were bor-

-Eyphrates Vatley, Moreover, to understand
1ments of this earliest of civilizations in
2 must know something about how early men
5> the development of such a civilization,

O

ted from the ?reat river valley civilization

Guthrie, The Greek Philos
ophers, ch, T,

-
o
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Culture traits may change through

a process of innovation from with-
in, :

Output can be increased by the de-
velopment of tools and power to re-
place manpower,

Changes in one aspect of a society

will have effects on other aspects;

changes will ramify whether they
are technological, in social organ-
{zation, in |deolog , or whatever
else is a part of tZe cultural sys-
tem,

Language facilitates communlcatlon,
the development of an on-going cul-
ture, and _reasoning.

~ APPRECJATES AlD RESPECTS THE CUL-

TURAL COMTRIBUTIONS OF OTHER COUN-
TRIES, RACES, AND RELIGIONS,

Culture traits may change through
a process of innovation from with-
in,

~Output is affected by the quality

as well as the quantity of natural
resources,

-11-
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1, The first civilization in Europe developed

in

Ancient Crete and Greece, but both bor-

rowed heavily from the earlier civiliza-
tions which developed in the ancient Middle
East,

a,

Prior to the development of the great
civilizations in the river valieys,
early men had developed a number of ex-
tremely important inventions,

1) Men developed a spoken language which
facilitated communication and the de-
velopment of culture,

2) Men began to make tools of wood and

3) Men finally learned to grow graii and

domesticate animals; theyscttleddom to raise

food rather than relying upon roving
hunting and food gathering., This also
meant that they could make and use a
number of articles which were too cum-
berscise for nomad groups to use, -

4) Man learned to use and then make fire,

The earliest civilizations developed in -
river vallies, .

1) Perhaps only on land irrfgated and

fertilized by floods could man prior
to certain technological developments
grow enough food to support large pop-
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Say: Suppose you were in an airptane which is forced
down in a wilderness area in the Canadian wilds. You
get out of the plane before it burns but lose all equip-
ment on the plane, Why would you be better off than
earliest men even if you discount the clothing you have
on your back? (fry to help pupils understand how idwas
about tools, planting crops, making Tire, etc, would
give them an advantage, )

Now have the class read brief accounts of how men 1ivad
prior to the developaent of civilization in Sumer, Or
show the filmstrips from the Life [pic of Man series on
the period priorto Sumer, Discuss the influence of each
of the major discoveries mentioned in the filmstrips or
in the reading.

Revicw what pupils learned about the inportance of lan-
guage when they studied the seventh grade course on So-
ciology. If pupils have not come through this course,
you may wish to use several of the activities in the unit
>n "Socialization" in thar course in order to teach the
lwportance of the development of language,

Jse a world map or a map of Europe and the Middle East
to point out the Tigris-Euphrates valley, Then have pu-
pils recad brief accounts of how civilization grew up in
this valley and of the achievements »f the ancient peo-
ple's in this arca, Most members of the class might

Texts on World H{
itors of Life, ih
Man, chs, 1-3,

Filmstrips: Man_
the Earth; The D4
Tigion; The Growd
ciety; Discovery
ture, Life Fi lins

Stavrianos, ed,,
in World History,
47; Stavrianos, G
tory of Man, pp.
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Texts on World History, Fd-
itors of Life, The Enic of
Man, chs, 1-3,

rTTmstrlpb Man_lnherits
the Earth; The Dawn of Re-
Tiqion; 1he “Growth of So-
cicty; Discovery of Agricul-
ture, Life FilnStrips.,

e 3

Stavrlanos, ed,, Readings
in World History, pp. -

L7; Stavrianos, Global His-
tory of Man, pp. 77-80.,




Every economic system faces scar-
city or & lack of enough produc-
tive resources to satisfy all hu-
man wants,

Whenever things valued by a society
are scaree, there will be differen-
tiated access to and control of
these valued and scarce things by
sub-groups within the society.

The development of cities is de-
pendent upon the development of
agricultural surpluses, special-
izatlon, and trade,

Writing facilitates communication
and the cumulativeness of culture,.

Output can be increased by the de-
velopment of tools and power to re-
place manpower,

Division of labor and specializa-
tion make possible increased pro-
duction.

Can use the conventional system

of chronoiogy.

Notes durations of periods or e-

vents,

Mzkes and interprets timelines,

-13-
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ulations and cities and give some men
a chance for time to do other things
than raise their own food,

2) Irrigation in flood valleys aiso re-
quired men to cooperate together in
large numbers in order to dig and
keep in repair the necessary ditches
and dikes,

The earliest river valley civillzation
arose between the Tigris and Euphrates
rivers about L(G00 8.C. Many of the in-
ventions and idcas developed by the peo-
ple in this valley then spread to Greccs, the
Yellow River Valley in China, the Nile
Valley, and the Indus River in India,
Together, the different peoples of the
Middle East developed many ideas which
were borrowed by other peoples,

I) The people developed bronze, wheel-
made pottery,the wheel for vehicles,
a plow, etc.

2) They developed a calendar to help the
farmer,

3) The people in Mesopotamia developed
a form of writing, although not an
alphabet, Later the Phoenicians de-
veloped an alphabet,

L} About 1200 B.C, iron was developed
and replaced bronze as the major met-
al., It was much cheaper than bronze
and could be made by many men who were
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read Kramer's short article in Stavrianos' Readings.
Others might read a brief text account, the easy Egip
of Man account, or the more difficult and more compre-
hensive treatment in one of the books by McNeill,

Afterwards, discuss: What advantages did such a river
valley have over hills or other types of plains for the
development of cities and civilization? Why do you
think the pcople in the valley developed a series of
autocratic governments? Which of the inventions of the
different pooples of ancient Asia Minor do you consider
the most important? 'hy? (include those of the alpha-
het by the Ploenicians and monothieism hy the Jews,)

Or insteud, you might selzct voluaterrs to Gvgue foir ithe
tmportance of diffzreat inventions in an informal round-
taole discussion, '

Instead of the reading and discussion, you might show
the filmstrip on Sumer and follow it with a discussion
of some of the important inventions.

Be sure Lo take time to diagram our system of dating
events before the Birth of Christ, Have pupils do an ex-
ercise in which they must arrange the following dates in
chronological order: 967 B,C., 354 B.C., 55 B,C., 250AD.,
and 2000 A.D. - :

Have a committee begin a timeline to start with the devel-
opment of the river valley civilization of Sumer and to
contlnue through the course of the sub-unit, Review with
the class the way in which a2 timeline is built and must
be interpreted, Then have the class note the length of
duration of the civilization at Sumer,

Editors of Life, T
of Man, ch, &4,

McNeill, A World H

pp. 11-18,7 5457577
McNeill, Rise of t
ppt ]‘-580
Chiera, They Wrote
Filmstrip: Sumer: |
Great Civilization
Filmstrip, i
Chanery, et, al,, |
pp. 51-73. |
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Filmstrip: Sumer: First
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Filmstrip. -
Chenery, et, al,, Lost Worlds,
pi)o 5]‘73‘ B
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OQutput can be increased by the de-
velopment of tools and power to re-

place manpower,

The development of citices is depen-
dent upon the development of agri-

cuitural surpluses, specialization,
and trade,

APPRECJATES AND RESPECTS THE CUL- .2

TURAL CONTRIBUTIONS OF OTHER COUN-
TRIES, RACES AND RELIGIONS,

- Lrete and other Aegean isl
stepping stone for culture
East to Greece; however, C
selectively and developed
its own,
Crete was finally destroye
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ques for holding an en
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not rich., !t revolutionized warfare
as well as other tools.

5) They developed administrativg techni-
ques for holding an empire together,

6) The Hebrews developed the idea of mon-
otheism, ‘

. The earliest civilizations developed gov-

ernments in which the few rulers and arist-
ocrats were supported by the food and other
materials produced by the many.

The inventcion of the plow made it possible
for men to farin other areas rhan fertiic
river valleys because they could farm more
land than without a plow and so could grow
enough food to support large populations
even without the annual flooding and fer-
tilization,

2, Crete and other Aegean islands served as a
stepping stone for culture from the Middle
East to Greece; however, Crete borrowed only
selectively and developed a rich culture of
Its own, The great civilization of ancient
Crete was finally destroyed.
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oo atoud o gnnieiion Fion .Hu,’al\ S otha tapet Gean 2 of
the olow W vess odbside of rivor vn]l:ays. ("ol w?iig '
cue oiiowud v to culitivaice far sore Yand Chan thoy
could hope ko dJdo with hoes and d!ﬂg!dg sticks, so that
by gatharing a lcss abundant flUp frem more land the
{armev could malntain or even increase his Tood supply
.»e tarwers often Found th»m elves able to raise a con-
siderable surplus of food even on land not refreshed

by river silt or watered by irrigation Lhanneis?“)HcNeill

5.

clained e plowricde pssible the develupmcnt of cities ouc-
side of river vallcys.ﬂ . .

Now point out that the class wull turn to the dtvelop-.
ment of cavzl:/atlon first in Crete and then in Greece,

Show . the fulmstrxp on Clete- 1he Minoan Age or have -a
PUD!I give an. 1l!ustrated report on Crete.

Filiestrip: Crete-

Chenery, et.

'-PP- 97 109.

Age, Life FYTmstr]
EdTtors of Life,

al,,
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- ¢hat the class will turn to the deveiop-
| ization first in Crete and then in Greece,

nslrlp on Crete: The Mincan Age or have a Filinstrip: Crete: The Minoan
v iilustraled report on Crete, Agz, Life Fiimstrip.
EdTtors of Life, Epic of Man,
o Chenery, et, al., Lost Worlds,

PP. 97"090




People who are in contact with each
other are likely to borrow cultural
tralts from each other,

The significance of location deﬁends
upon cultural contributions bot
within and outside of a country,

Sets up hypotheses.

The topography uf a region may pre-
sent limitations given a specific
level of technology; however, men
have learned to overcome many of
the earlier limitations.

Culture traits may change through a
process of diffusion,

Feople who are in contact with each
other are likely to borrow cultural
traits from each other,

Culture traits may change as a re-
sult of innovaticn from within,

A given culture is an integrated
whole, based on fundamental postu-
lates or values,
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3. The ancient Greeks developed many of the
basic ideas which have come down to us as
important strands in western thought and
civilization, We shall focus upon the
Greeks in the Age of the fifth century B.C.
but will examine some other aspects of
Greek history as well.

a, The Greeks borrowed selectivelz from the
Middle East and adapted what they did bor-
row to thelir own particular situation,
They were also great innovators,

b. All of Greek society in the fifth century
B.C. was affected by Greek cultural values.
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Have pupils look at a map showing Crete in relationship
to Greece and to the Middle rast, Then ask: How do
you think Crecte may have influenced ancient Greece? Was
it important only because it helped pass on ideas from
the Middle East 7

Show pupils a map of Greece and have them identify some
of the chief physical features,

Ask: How easy do you think it would have been, given the
technology of the period, to unite Greece under cne gcv-
ernment? Why? Have the class set up hypotheses to test
later,

Perhaps show the filmstrip on Homeric Greece to illus-
trate life in an earlier period than the one used as a
focus in this unit. Have pupils pick out cultural
traits which resembled in some way and those which dif-
fered from: a) the culture of the ancient Middle East,
and b) the culture of Minoan Crete,

A pupil might prepare a bulletin board display on 'Cul-
tural Diffusion from the Middle East to Greece,'

When the matcriais have been made available by a publish-
er, you may wish to use the Carnegie Institute of Tech-
nology lessons on Greece in the Golden Age. Until they
become available, you might modify the lessons as follows:

Map of the Eastern
ranean,

Map of Greece,

Filmstrip: Homeri
Life Filmstrip.
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Cultural traist may change as a re-
sult of diffusion,

Every economic system faces scar-
city or a lack of enough productive
resources to satisfy all human wants,

Whenever things valued by a society
are scarce, there will be differen-
tiated access to and control of these
valued and scarce things by sub-
groups within the society.

Class membership has certain effects
on life and behavior; that is, it
carrles with it certain class corre-
lates.

Sets up hypotheses.,

A given culture is an integrated
whole, based upon fundamental post-
ulates or values,

Many people believe that their cul-
ture is superior to all others,

Differentiates between primary .und
secondary sources, :

Tests hypotheses agains. data,

Looks for points of agreement and
disaqreement among witnesses and -
authoJss and other sources of intor-
mat iomc

-19-

1)

2)

The liesurely life o
made possible by a s
Gre~k citizens did n
as the same as human
looked down upon thg
Greerks,

Athenians valued th

af the mctentizl of
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1)

2)

The liesurely life of citizens was
made possible by a system of slavery;
Greck citizens did not thirk of slaves
as the same as human being., They
looked down upon the culture of non-
ireeks,

Athenians valued the full development

of the potentizl of human beings, both

physical ana inteilectual; they en-

joyed life, valued beauty, and believed

in nioderation and loyalty to the 'Po-
]is.ll P
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a, Have pupils rend the introduction to the section in See "Selected Reac
Unit 11 in the course cn "Shaping of Western Society.' European History,”

b. Have a pupil or group of pupils use a copy of Davis, Davis, A Day in O
A Day in 01d Athens and recert to the class their ro. 16-2%,
Finincs as rcicted o 1w vzl ns rajse! in lowien
two of the Cornegic Instituce unit,

c. Have scveral pupils use the translation of Antigone Oates and O0'Neil
from Sophocles to prepare a tapc recording of the 7 Fomous Greek F

- chorus beginning "Wonders are many, and none is more .
wonderful than man...." Play it to the class after "Teacher's Suppl
the class has read the introduction to reading 8 in o Western Euroj

the:arncgic wit, Then have the class analyze the gues-
tion raised in the lesson and test theit hypotheses
deveioped after hearing the report on the Davis selec-
tion, Use the pictures as suggested in the lesson plan
o and have the class try to identify the values each rep-
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the glass try to identify the values each rep-
LS

See '"Selected Readings on
European History,"

é Day in Qld Athens,

Oates and O'Neill, Jr,, eds,,

7 Ferous Greek Plays, pp. 198-
199,

"Teacher's Supplement to Unit

on Western Europe,"




In all societies people are ex-

pected to behave in certain ways
and are taught that certain things
are good and certain things are
bad,

The contrast between democratic
and non-democratic political sys-
tems may be looked at as a con-
flict in basic underlying values,
(There is a difference In value
assumption about the individual,
his worth and compztence; democ-
racy accords the indlividual a
greater role In the direct deter-
mination of his destiny,)

Freedom's relationship to dcmocra-
cy is a close and obvious one; the
organization of majorities, the
competition in goals, and the abil-
ity to oppose which democracy pre-
sents. :

-721~

3. The Greeks developed a dem
zens; they believed that c
capable of governing thems
democracy was direct democ
representative democracy.
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democratic political sys- zens; they believed that citizens were
 be looked at as a con- capable of governing themselves. Greek
 basic underlying values. democracy was direct democracy rather than
s a difference in value representative democracy.,

on about the individual,
h and competence; democ-
ords the indlividual a
role in the direct deter-
 of his destiny.)

s relationship tc denwocra-
close and obvious one; the
tion of majorities, the
fon in goals, and the abil-
ppose which democracy pre-

O




ge.

5n
-l

Have two students tape-record their dramatization of
the selections suggested from homer, Play the tape
and have the class analyze the questions raised in the
Carnegic lesscn,

Using @ copy of Agard, Ihe Greek Mind, project the
Hesiod quotation and have the class discuss the ques-
tions raised in the lesson.

Have a pupil prepare a serles. of transparencies of
some of the Greek aphorlisms _in large print, He should
project them one by one as the class discusses the
values expressed, Then discuss question 2 in the (ir-
negle lesson, '

Read aloud Aristotle's discussion of the “mean,”
Then have the class discuss the two questions sug-
gested In the Carnegle lesson,

Have pupils read Perictes? Funeral Oration and ansuer
the questions ralsed In the Carnegle iesson., Then
have a pupil report, using several quotations, on the
criticlsms made by Pseudo-Xenophon. Then have pupils
compare Athenfan democracy with our own, Also ask:
Could we use the direct type of democracy found In
Athens? Why or why not? .

Agard, The Greek |
97.

"Teacher's Supplei
on Western Europe

Agard, The Greek ¥
"Teacher's SuppTe
on Western Europe

Agard, The Greek ﬂ
107,

"Teacher's Suppler
on Western Europe

Agard, The Greek |
107.

See "Selected Reat
European History,!
ed., The Greek Hf:
pp. 633-43, w

h*
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2ised in the lesson,
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ve the class discuss the two questions sug-
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2f1s read Pericles! Funeral Oratlon and ansuwer
stlons ralsed In the Carnegle lesson., Then
oupil report, using several quotations, on the
sms made by Pseudo-Xenophon, Then have pupils
. Athenlan democracy with our own, Also ask:

e use the direct type of democracy found In
Why or why not?

égard, The Greek Mind, pp, 96-
"Teacher's Supplement to Unit
on Western Europe,'

Agard, The Greek Mind, p. 102,
"Teacher's Supplement to Unit
on Western Europe,™

?gard, The Greek Mind, pp., 106-
07.

""Teacher's Supplement to Unit
on Western Europe,"

?g§rd. The Greek Mind, pp. 106~
O ) .

See "Selected Readlngs on
European Hlstory," Godolphin,
ed,, The Greek Historlans, |1,

pp. 633-43,




A,

supposes, all depend on a high de-
gree of personal freedom.

Representative democracies have al-

~most entircly replaced direct democ-

racy, largely for the practical
reasons of great numbers and gfo-
graphical area and the increased
need for expertise in policy-making,

APPREC IATES AND RESPECTS THE CULTUR-
AL CONTRIBUTIONS OF OTHER COUNTIRES,
RACES .AND -RELIGIONS,

Checks on the bias and competency

of authors,

Sees meaningf ‘! differences between
eras; notes relationships within any

era between institutions and cultur-

al assunptions,

Tests hypothesés against data.

IS SCEPTICAL OF THEOGRIES OF SINGLE
CAUSATION,

SUPPORTS FREEDOM OF THOUGHT AND
EXPRESSION,

-23-
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i. Have pupils read Thucydides® comments about the dif-
ficulties of reporting what was said in speeches,

j. Finally, have the class read the selection from the
Carnegie Inst!*ute unit on '"The chntage of Gleece "

Have a pupil present a very brief coeport on the Greek
Polis and the failure of the fiv:cks Lo unite under a
lasting form of government, Than bave the class check

_the hypotheses which théy formed carlier about the pos-

sible effects of Greek physical features upon attempts
to unite. Ask: Was the failure duc to physical fea-
tures, to other factors, or to both?

Have a pupil tell the class a little about Socrafes and

his beliefs. Then have the class read an excerpt from
Plato!s Diologues in which he describes Socrates' tech-
nique. Discuss: How did Socrates try to teach the young

men of Athens? (Perhaps quote Guthrie on the essence of
the Socratic technique,)

See ''Selected Readi:
European History,"

See ''Selected Readi
European History."

World History texts
McNeill, World Hist
87: 90“93; 96"97’ ]
141-143,

Edman, ed., Thg Wc
pp. 9-11.
Guihrie, The Greek

pp. Th- 75, 77-78.

|
|

|
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See "Selected Readings on -
European History,"

World History texts,
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141-143,. 4 - '

Edman, ed,, The WcrksdPlato,
ppo 9;]l. ' a ‘
Guthrie, The Greek Philosoplers,
Pp- 74-75! 77'78(




A. SUPPORTS FREEDOM OF THOUGHT AND EX-
PRESSION,

s. Checks on the bias and competency
of authors.

A. APPRECIATES AND RESPECTS THE CULTUR-
AL CONTRIBUTIONS OF OTHER. COUNTRIES,
RACES AND RELIGIONS

S. Generalizes from data.

_25-
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Now show the film The Death of Socrates. Discuss: Why
do you think Socrates has made such a great impression

. on men down through the ages?

25,

-)'7.

Also have pupils read brief excerpts of Socrates' state-
ment to the jury, Several pupils may wish to read the
entire "Apology' and the '"Crito'" and tell the class rnore
about Socrates'’ ideas,

Make sure that pupils realize that Plato is reporting all
of the dialogues from memory and even hearsay, Ask: ‘hy
is it important to recognize this fact?

A good student might tell the class about the contribu-
tions made by Aristotle and the other Grecks to science
and math,

Use several of the Life articles on Grecce to present
further illustrations of some of the ideas developed
earlier about Greece, to add other characteristics, and
to illustrate chonges which took place, Use an opaque
projector to show the pictures,

Perhaps show the filmstrip Athens to illustrate Further

g

the translation of Greek ideals Into art and architecture,

A good student might like to write a report summarizing
the idecas in Plato's Republic. He should compare these
ideas With the more prevalent Greeck ideas of the 5th cen-
tury.,

Have a committee beqin a booklet on '"Medicine Down Throudh
the Ages in VWestern Europe," They should prepare the sec~
tior on Medicine in Grezce at this time, They should sum-

Film: The Beath of
(You Are There T.V.
McGraw-Hill,

"Seiected Readings
History,"

Edman, ed,, The Phi
of Plato. T

Y

A beginning discuss
found in Nat'l, Geo
Everyday Life in An

R )

The firsc of a seri
icles appeared in L
L, 1960, They have
brought together in
by Bowra on Classic
Filmstrip: Athens, |
strips.

Atkinson, Magic, My
Medicine, ch, 3; Ga
Story of Medicine,
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The first of a series of art-
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by RBowra on Classical Grecece,
Filmstrip: Athens, Lite film-
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G. A given culture is an integrated-
whole, hased on fundamencel pust-
ulates or values,

G. Culture traits may change through
a process of diffusion,-

G. Culture traits may change through 4, Ancient Rome borrowed and
innovation from within, both from the Middle East
i _ Greece, added many of its
G. Culture traits may change throi'gh ularly of a practical bent
a process of diffusion, of its culture to other pel
conquered,

G. Migration of people from one part
of the world to another involves the
movement of cultum and material ob-
jects, thus resulting in changes in
the area to which people migrate,
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thus resulting in changes in
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4, Ancient Rome borrowed and adapted ideas
both from the Middle East and from Ancient
Greece, added many of its own ideas, partic-
ularly of a practical bent, and spread much
of its culture to other peoplies whom it
conquered,
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30.

3.
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marize their findings for the class., Then discuss:
What cifferences do vou nctice between these ideas
and ours about diseasa?

A pupil might like to reat cne or more of the intro-
ductory chapters in Hami:t:a's Tho ;*oeL qji He siould

- —

Greek culture as identified by Hamilton.

Go back to the reactions of the class on the word as-
sociation test to the word 'Greece.' Perhaps repeat just
this part of the association test and see if pupils

still react in the same way or if their associations have
changed. IF they have changed, discuss the reasons for
the changes.

Now quote Hamilton and perhaps several other authors on
the importance of Ancient Greece to Western Civilization,

Have a pupil give an illustrated repcrt on the rise of
Rome and Rome under th> Republic, He should use the
fllmstrup Kings and Cunsuls but should add to the data

in the lecture note booklet with dsta acquired from other
sources, Discuss: What aspects of the culture secem dif-
ferent than those of Greece? Which seem the same? How
might you account for some of the similarities?

Walker, Story of M
chs, 2,

Hamilton, The Gree
(A version of one
pears in Nat'}. Ge
Everyday Life in A

e.g. McNeill,
p. 95.
Hamilton, The Gree

A Wo

10,

Filmstrip: Kings a
(from series on Ro
Eternal City), Lif
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10,

Filmstrip: Kings and Consuls
(from series on Rome: The
Eternal City), Lite Filmstrip,
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a4, The pecple of the city
and united first all cf
conguered most of the 1
the Mediterranean Sea u
Europe; the early Roman
epublic dominated by t

A. IS SCPETICAL OF THEORIES OF SINGLE b. A number of factors bro
CAUSATION, _ : ’ overtihircw of the Republ

: lishment of the Empire,
G. Culture traits may change through

a process of diffusion, - c. Rome borrowed and adapt
traits from ancient Gre
G. Culture triats may change through cient Middle tast,

innovation from within,

; d. Roman contributions to
A, APPRECIATES AND RESPECTS THE CUL- largely in the practic

TURAL CONTRIBUTIONS OF OTHER COUN- than in the intellectua
TRIES, RACES AWD RELIGIONS, realm so evident among
S. Sees meaningful differences between 1) The Romans borrowed
eras; notes relationships within any instration and cont
era between Institutions and cultur- from the ancient Mi
al assumptions., alzn elaborated upo
. ' d2veloped new ways
G. The individual citizen or partiei- h=1ding together an
pant in the political system ap¢
proaches the political process with 2) The Roma.s develope
a complex of political attltudes, tant ideas about law

outlooks, values, and goals,

G. Output can be increased by the de-
velopment of tools and power to re-
place manpower,
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a,

c.

Tha pecple of the city of Rome ccnquered
and united first all ¢f 1taly and then
conguered most of the land bordering on
the Mediterranean Sea und much of Western
Europe; the early Roman government was a
Republic dominated by the aristccrats.,

A number of factors brought about the
overtihrcw of the Republic and the estab-
lishment of the Emnire,

Rome borrowed and adapted many culture
traits from ancient Greece and the an-
cient Middle East,

Roman contributions to civilization were
largely in the practical realm rather
than in the intellectual and artistic
realm so evident among the Greeks.,

1) The Romans borrowed i- eas about admin-
instration and control of an empire
from the ancient Middie East, but they

~&lz0 elaborated upon these ideas and
da2veloped new ways of building and
h.-1ding together an empire,

2) The Romans developed and spread impor-
tant ideas about law.
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32, A pupil might write an imaginary aiary of a Greek boy Crowell, Everyd.
who goes to visit Rome during the days of the Republic. Ancient Rome,
33. Now have the class focus upon Rome under the Empire, Stavrinnos, foua
They should read from one of a number of possible History, pp. 76-
sources both on this period and on the contributions scenad crntury A
of Ancient Rome to Western Civilization, ealociod Readin
Hisiocy'™; Hadas,
Ruiez, pp, 57-59,
155 Medeill, Yo
po. 1531565 Fwi
ing World, pp. &
forTd history te
You may wish-to show the class the filinstrip The .mper- Filmstrip: The [
ors which deals with this period of Rome, - (from series on

sor— -

Discuss: How did ithe Roman Lipire differ from anciont
Athens in terms of the values of che people, the Form

of governrz2nt, and the type of innuvations for which they
were imporcant? How did the Empire differ from the Re-
public? Also discuss: " in what ways did ancient Rome
borrow from the civilization of the ancient Middle East?
from the civilization of ancient Greece? 1In what ways
did the laws of the Romans resemble our own laws?
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write an imaginary aiary of a Greek boy Crowell, Everyday Life in
isit Rome (during the days of the Republic, Ancient Rome,
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me to Western Civilization. "Seleciod Readiings in European

Hisiory"; Hadas, Imperial
R‘__;;u_i?;,_ Po, 5/'59: ";)9"88";—‘”47'
I155; HMoieill, Yorld Hist.,,

pp. 153-156; kKwing, Qur Widen-
ing World, pp. 417-423 Uther
WiorTd Ristory textbooks.
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S. Generalizes frou data.

A. VALUES PROCEDURAL SAFE-GUARDS FOR d. Early Christians were
THOSE ACCUSED OF CRIMES, . although typically they
' use ¢’ legal safeguards

Remans did,

e, Christianity spread ang
official religion of ti
ligion came to incorpoj
ideas of the ancient GA
it originated in the cy
the Middle East.

G. Cultural traits may change through f. The Romans spread some
a process of diffusion, traits to areas which




'izes from data.

5 PROCEDURAL SAFE-GUARDS FOR
ACCUSED OF CRIMES,

t
i

al traits may change through
;cess of diffusion.

“%y -

d. Early Christians were sometimes persecuted
although typically they were able to make
use of legal safeguards, just as other
Romans did.

e, Christianity spread and finally became the
cofficial religion of the empire, The re-
ligion came to incorporate a number of
ideas of the ancient Gieeks, even though
it originated in the cultura: climate of
the Middle East.,

f. The Romans spread some of their culture
traits to areas which they conqueread,
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Several pupils might prepare a bulletin board display on
the topic: ''What We Owe the Ancient Romans,"

. A pupil might write an imaginary dream of a girl who is

studying for a test on Roman history, falls asleep, and
dreams that some great Roman is showing her around Rome
during the time of Augustus.

Hdave the committee which is developing the booklet on
"Medicine Down through the Ages in Vestern Europe,' udd
a section on /incicnt Rome., They should present a brief
presentation. to the class comparing medicine in Rome
and Greece,

Have pupils rcad the introduction and the readings on
“Roman Law. and Ckristian Citizens" from Fenton's 32 .rob-

Crowell, Everyday
Ancient Rome,

Atkinson, Magic, M
Medicine, ch,"B; G
Story of Medicine,
Walker, Story of I
ch. 3.

Fentor, 32 Problem

Histoiy, pp. H0-L5

lems in World History., Afterwards, discuss the questions
which Fenton raises in the introduction,

Have all pupils rcad brief accounts of the rise of Chris-
rianity in ancient Rome,

Have a good student report on ways in which the Romans
2nd Greeks gradually incorporated some Greek ideas as
hey elaboratcd upon Christien doctrines, Or, if no pu-
5i1 wishes to make such a report, the teaciier might give
an informal lecture on this development,

Froject a map showing the areas of Vestern Europe which
were conquured by the Romans. On the chalkboard, indi-
catce the number of years which some of the areas remained
und. - Ruman control. Ask: What effect do you think this
o1y control would have -upon the peoples living in these

arcg ?

World history tex
McNeill, Rise of
. A World Histor

Hades, Imperial Ro
(mep).
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pils might prepare a bulletin board display on
"What We Owe the Ancient Romans,"

ght write an imaginary dream of a girl who is
or a test on Roman history, falls asleep, and
U some great Roman is showing her around Rome
- time of Augustus,

mmittee which is developing the booklet on
Youn through the Ages in Vlestern Europe,' add
»n /incicnt Rome. They should present a briaf
sn to the class conparing medicine in Rome

read the introduction and the readings on
and Christian Citizens" from Fenton's 32 .,rob-

Crowell, Everyday Life in
Ancient Rome,

Atkinson, Magic, liyth and
Medicine, ch. 4; Garland,
Storvy of Medicine, ch. 5;
Walker, Story of lcedicine,
ch. 3. -

Fentor, 32 Problems in Vorld
Histor,, pp. 40-45,

r1d History. Afterwards, discuss the questions
on raises in the introduction,

upils read brief accounts of the rise o1 Chris-
ancient Rome, '

1 student report on ways in which the Romans
gradually incorporated some Greck ideas as

ratcd upon Christian dnctrines., Or, if no pu-

to make such a report, the teacher might give
lecture cn this development.

ap- showing the areas of Vlestern Europe which
:red by the Romans. On the chalkboard, indi-
:mber of years which some oF the areas remained
+ control, Ask: What effect do you think this
1 would have upon the pecples living in these

O

World history textboowks,
McNeill, Rise of the West
o A World History,

Hadas, Imperial Rome, p. 158
(map).
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A, 15. SCEPTICAL OF THEORIES OF SINGLE g. A number of factors c

CAUSATION, about the downfall of t

. the empire declined bec
weaknesses more than be
strength of barbarian i

S. Compares lengths of periods.
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isi$ESLICAL OF THEORIES OF SINGLE g. A number of factors combined to bring

about the downfall of the Roman Empire;
the empire declined becausz of internal
weaknesses more than because of the
strength of barbarian invadeis,

npares lengths of periods.
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41,
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Now have a pupil give a report on the ways in which this
influence was felt,

Now have all pupils read a brief selection on the causes
of the downfall of the R.van Empire, Afterwards have a
pupil add to the caucs=s m2entionzd on the basis of his
re. :!ing of Hoyt's analysis,

Have pupils examine the updated timeline and compare the
length of the Romar Empire with earlier periods studied,

Now repeat the word association test with the word Rome,
Compare the class results with those at the beginning of
the sub-unlt and discuss rz=asons for differences,

Hadas,

"33, ch, 8,

"Selected Readings
History,"

Hoyt,
Ages,

Imperial R

Europe in th
chs, I- es
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Lpupil give a report on the ways in which this Hadas, Imperial Rome, pp. 30-
f

as felt, "33, ch, 8,

1 pupils read a brief selection on the causes "Selected Readings on European
hfall of the Ruman Empire, Afterwards have a 2, History."

Lo the causes mentioned on the basis of his Hoyt, Europe in the Middle
Hoyi's analysis., Ages, chs, 1-2 (esp. ch, T).

5 examine the upuated timeline and compare the
the Roman Emplre with earlier periods studied,

the word association test with the word Rome.
e class results with those at the beginning of
it and discuss reasons for differernces,




-35-

S. Checks on the bias end competency 5. The Germanic tribes mixed \

of authors, ' settlers; the culture whic
Western Europe was a fusio
ture of Roman (with what h
rowed from Greece and the
with the culture of the Ge

a, Germanic tribes had a d
of political system 113
in the Roman Empire; Pt
changed under the influ
Romans but kept some of
ments, .

1) The Germanic tribes
tary kings with litt
cept for religious i
The real leaders wen
chiefs chosen for tH
ability and valour,

a) Assemblies of fre
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Important decisig
their chiefs,

b) There was a recif
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fighting men; bo!
been dishonored
deserted the othq

2) Gradually, under in]
the Romans, the kin
political power ove
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-ks on the bias and competency 5. The Germanic tribes mixed with the Roman
authors, settlers; the culture which emerged in

Western Europe was a fusion of the cul-
ture of Roman (with what had been bor-
rowed from Greece and tiie Middle East}
with the culture of the Germanic tribes,

a, Germanic tribes had a different form
of political system than that found
in the Roman Empire; it gradually
changed under the influence of the
Romans but kept some of the old ele-
ments, . '

1) The Germanic tribes had heredi-
tary kings with little power ex-
cept for religious influence.
The real leaders were military
chiefs chosen for their military
ability and valour,

a) Assemblies of free military
men approved or disar roved of
Important decisions made by
their chiefs,

b) There was a reciprocal sense
of loyalty between chiefs and
fighting men; both would have
been dishonored if they had
deserted the other in batrle,

2) Graduzally, under influencé from
the Romans, the king gained more
political power over military
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S . '

36. Have pupils read excerpts from Tacitus' description of the Fenton, ed., 32 P
early Germans, They should identify the attitudes he ex- in World History,
presses toward-them as well as his sources of information, 39,

Afterwards discuss: How did Tacitus view the Germans?
Tell the class about Tacitus! reactions to his own civili-
zation and ask: Why do you think some historians discount
his favorable comments about Germanic life? What parts of
the account you read do you think might be suspect? What
were Tacitus sources fov his account?
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‘ead excerpts from Tacitus' description of, the
5 They should identify the attjtudes he ex-
‘d~them as well as his sources of information,
iscuss: How did Tacitus view the Germans ?

bs about Tacitus' reactions to his own civilij-
bk: Why do you think some historians discount
P comments about Germanic life? What parts of
you read do you think might be suspect? What

' sources for his account?

Fenton, ed,, 32 Problems

in World History,

39.

ppo 35'
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Checks on the blas and com-

petency of authors,

Looks for points of agree-

ment and disagreement among

witnesses and authors,

Checks on the Sia< and com-

petency of authors,

Looks for points of aqreement
and disagreement among witnesses
and authors, ‘ :

IS SCCPTICAL OF THE FINALITY OF
KNOWLEDGE,

b.

C.

chiefs; however, the
tained much power,

The Germanic peopies had
religious beliefs; when
Christianity from the Ro
did not give up all of t
ligious ideas..

A number of the Germani
developed a combination
fishing, and settled ag
they held land in commo
for common grazing grou
divide into strips for

ent members of the trib
men 2nd chiefs left mos
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were combined with some
forms of coloni to deve
ieval economic system,




ks on the bias and com-
incy of authors,

s for points of agree-
. and disagreement among
esses and}authors.
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zncy of authors,

ks for points of agreement
disagreament among wltnesses

authors,

SCEPTICAL OF THE FINALITY OF
WLEDGE, ' o
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b,

C.

"chiefs; however, the chiefs re-
tained much power,

The Germanic peoples had their own
religious beliefs; when they adopted
Christianity from the Romans, they ~
did not give up all of their own re-
ligious ideas.. :

A number of the Germanic tribes had
developed a combination of hunting,
fishing, and settled agriculture;
they held land in common, using part
for common grazing ground and part to
divide into strips for use by differ-"-
ent members of the tribe, The frea-
men and chiefs left most of the agri-
cultural work to women and slaves
whom they conquered in battle. These
Germanic ideas about landholding

- were combined with some of the Roman

forms of coloni to develop the med-
ieval economic system,



- 38- :
’h

37. Have a pupil read nd repore o IR IS "hiu“ hie Bolnson cin, Ll

has found betveen Tacitus' o ipiiae od ine g Mok V‘ﬁ{gya[

tion found in Boissonnadels v za i 0. Q-ﬂ0| SN PP, 8~I3, 10-21,

Medievel Eurcpe. He should [+ . 2 to '.Je.-ndbgz.t‘- 205

sonnade's attitudes foward the ievaans erd his descrip-

tion of the way in which they ".:nud,

Now tell the class that Boassonn‘de was 1 Frencisnan ard

was writing thls book during World Var 1. How nght this

have affected liis description of ihe early Germ«ns?

Mave wioii! wweiiar popil explain the differences which Hoyt, Furcpe.in.

ey iinds ia Moyi's @oceunt of the carly Germans and Ages, pp. 48-52,

Phai by Tocites, Have nim Lell ithe class something
dout vt MJ'\r.ﬂnvd Discu.s: Which of the ub‘
hars e rova innked dt so far probebly has the leas

wias? Whioh of iiom has had access 1o more res arch
srk .deone o Lhe cacly hernians?
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vay in which they ...7cd,

class that Boissonnade wa: 1 Frencisran ard
-his book during World War 1, ilow might this
I his description of the early Germans?

woler popil explain the differences which
oy s “ﬁLuMJt of the carly Germans and
s, Have him btell the class somevhing
boedegraned,  Discuws: Which of the cu-

» Incked at so far probably hias the least
of iiom has had 2ccess to oore research
Lhe carly nernans?

Bolvsonnads, Lo
gﬂﬁi i Madiey dr auzopn
pp. 8-13,

Hoyt, Furops
Bges., pp.

; ks 12 'H."
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Je ae s e anca
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~un.mtua.M.dela.
8- 52,




S. Generalizes from data,

S, Sets up hypotheses,

G. Culture may change through a
process of diffusion,

- 39.

d. Germanic law was based \
of custom and tribal law
plied to members of the
while Roman law applied
ple of a territory and v
law, The Germanic group
Roman law to the Roman.
they conquered, Gradua?
types of law were fused
with elements from each,
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ralizes From daty,

s_up hypotheses,

|

‘ture may change through a
‘cess of diffusion, d, Germanic law was based upon the i2a
‘ of custom and tribal law which a-.
plied to members of the tribe onlv
: while Roman law applied to the €o-
' ple of a territory and was wricen
law, The Germanic groups app:ed
Roman law to the Roman settle¢s whom
they conquered. Gradually, € two
types of law were fused intcone,
with elements from each.
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39, Have pupils identify the characterist’cs of early Ger-

40,

L,

manic life so that they can compare them later with de-
velopments in the Middie Ages, Pay particular atten-
tion to the political system, ideas about law, and re-
ligious beliefs, (Although the outline of content indi-
cates some of the ways in which this culture was fused
with Roman culture do nct discuss the fusion at this
time, Rather, compare the culture with that which they
have found in ancient Rome, What differences do they
note In terms of the political system? law? ideas about
religion? agriculture?)

Quote Hoyt on the desire of the barbarian invaders to
take advantage of the Roman culture, not to ruin it,
Ask: Do you think they would have been able to preserve
such a culture? Why? Now quote Hoyt on the factors
which worked against such an aim,

Have a pupil read and report on Hoyt's analysis of the
differences between Germanic and Roman law and the
process by which they finally fused.

Hoyt, Europe in t
.d‘e A eS, p. 72-‘
!
i

Hoyt, Europe in t
dle Ages, pp. 72-
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S. %igtens or_reads for m=ip C. Medieval society was character
deas. tion, provincialism, the idea
and religious beliefs; element

S. Compares lengths of periads, _ gathered strength in the 2th-
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C. Medieval society was characterized by tradi-
tion, provincialism, the idea of contract,
end religicus beliefs; elements of change
githered strength in the 2th-13th centur-
ies with agricultural innovations, the
growth of trade and towns, and the growth
of learning,

. Feudal institutions. which involved
only ekbout ten per cent of the pzople,
included vasselage, the system of fiefs,
and private jurisdiction or justice,

a, Feudal institutions grew up to pro-
vide some kind of order when the
kingdoms became weak through inter-
nal fighting and Viking invasions,
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1. Tell the class that they are going to look in some detail
at life in Europe during the 11th-13th centuries or later
middle ages. To understand this period, you will try to
have them get just a quick overview of events betwee. . the
barbarian invasions and the period to be studied in detail.

Now do one of the following: (Use the Timeline of Euro-
pean History with each,)

a. Present an informal lecture in which you sketch very 1
briefly the decline in order and unity as a result of
the invasions, the development of Charlemagne's Empire,
and its downfall in the face of fighting among his
helrs and the attacks by Vikings. Be sure to include
a brief discussion of the role of the monasteries in
preserving much learning from Rome,

Before you begin your lecture, review ways of taking

notes on speeches or lectures, Tell the class that

they should be listening for main ideas, not for de-

‘taiys and that you will check their notes, After the
lecture is over, collect the notes, Return them to
pupils the next day with written suggestions for im-
provements, Or perhaps project a good and a poor set
of notes {without the -names showing) and have the class
discuss which is better and why.

b, Have pupils read rapidly for a brief overview of this Use a world histor
period, Then have them identify some of the major but be sure you us
effects of the barbarian Invasions, the reasons for the .ized book to help
breakup of Charlemagne's empire, and the role of the any misconceptions
monasteries, be found in text, |

Before they begin, review with pupils the need to ad-
just their reading rate to the purpose of reading for
main ideas, Also review devices which they should use
to heip them read for the main ideas,
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1t an informal lecture in which you sketch very

'y the decline in order and unity as a result of
wasions, the development of Charlemagne's Empire,
's downfall in the face of fighting among his

and the attacks by Vikings, Be sure to include
:f discussion of the role of the monasteries in
-ving much learning from Rome.

» you begin your lecture, review ways of taking
on speeches or lectures. Tell the class that
hould be listening for main ideas, not for de-
and that you will check their notes, After the
‘e is over, collect the notes, Return them to

. the next day with written suggestions for iIm-
ients, Or perhaps project a good and a poor set
‘es (without the names showing) and have the class
s which is better and why;

wpils read rapidly for a brief overview of this
|, 'Then have them identify some of the major

's of the barbarian unvasuons. the reasons for the .
ip of Charlemagne's empire, and the role of the
.eries,

: they begln, review with pupils the need to ad-
‘heir reading rate to the purpose of reading for
deas. Also review devices which they should use
p them read for the main ideas.

O

Use a world history text,

but be sure you use a special-
ized book to help you correct
any misconceptions which may
be found in text,
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The significance of location

depends upon the culture both
within and outside of a coun-
try.

Generalizes from data,

1) Weaker nobles and fi
commended themselves
nobles, agreeing to
them in return for j

1

2) Gradually the insti
into the system know

The institution of the
slowly, At first the |
began to reward their n
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s ignificance of location
nds upon the culture both
In and outside of a coun-

ralizes from data,

1) Weaker nobles and fighting men
commended themselves to stronger
nobles, agreeing to fight for
them In return for protection,

2) Gradually the institution evolved
into the system known as vasselage,

The institution of the fief developed
slowly. At first the larger nobles
began to reward their more faithful
supporters with grants of land;
gradually, nobles demanded such
grants in return for a promise to
support the higher noble, These
grants of land gradually became her-
editary.

1) The noble held his grant or fief
so long as he supported his higher
loréd he held it even if he broke
with his lord and could defeat
him in battle.

2) Because of the way in which the
grants of land were made and be-
cause of the way in which lesser
nobles turned to higher nobles for
protection, the fief might include
widely scattered lands.
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c. whether a or b was used, have pupils compare the length
of this period of the Middle Ages with other paricds
which they have studied.

. Ask: From what you have heard or read in the past, how
do you think nobles lived during the Middle Ages? What
. do you think ycu know about the life of nobles?

Have a pupil give a report on Davis' imaginative descrip-
tion of a medieval castle, He should be prepared to an-
swer the questions which accompany this reading, Or

have a poor reader give a report on the castle as des-
cribed by Buehr,

A

Davis, Life on a M
Barony, p. 4 and c
Buehr, Knights and
and Feudal Life, c
"Questions on Read
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a or b was used, have pupils compare the length
period of the Middle Ages with other periods
[fwey have studied.

what you have heard or read in the past, how
nk nobles lived during the Middle Ages? What
1k you know about the life of nobles?

il give a report on Davis'! imaginative descrip- Davis, Life on a Medieval

nedieval castle, He should be prepared to an- Barony, p, & and ch, %,
uestions which accompany this reading, Or Buehr, Knights and Castles
r reader give a report on the castle as des- and Feudal Life, chs, 3,7.
Juehr,

MQuestions on Readings,"
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a) The noble was likel
a castle, however ﬁ
main dwel:ing, and
castles which were

b) The fief also incl
ate fiefs of lesse
were the vassals o

c) The fiefs included
the people working

G. Changes in one aspect of society
will have effects on other as-
pects; changes will ramify,
whether they are technologicai,
in social organization, in ide-
ology, or whatever else is a
part of the cultural system.

G. 1In all societies people are ex-
pected to behave in certain
ways and are taught that certain
things are good ard certain
things bad,
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I of the cultural system,
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and are taught that certain
'gs are good and certain
bgs bad.,

45

a)

b)

c)

The noble was likely to maintain
a castle, however crude, for- his -
main dwelling, and have other
castles which wcre run by stewards,

The fief also included subordin-
ate fiefs of lesser nobles who
were the vassals of the lord.

The fiefs included the land and
the people working on them,
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3. Have pupils read Davis!' imaginative description of a fief,
the lord of the, fief, and vassalage,

tions which accompany the reading,

Davis, Life on a
Discuss the ques-- Medieval Barony.

Perhaps assign feudal roles to the boys or glfls in the

class, Then have several of these boys try to work out
arrangements (without fighting) to increase their power,
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Looks for points of agreement

and disagreement among wit-

nesses and authors,

Generalizes from data,

in all societies people are ex-
pected to behave in certain ways
and are. taught: that certain
things are good and certain
things bad.

Cultural traits may change
through a process of diffusion.

ldentifies cultural assumptions,

Reads for details,

Looks for points of agreement

and disagrcement among wit-

ness@s and authors.

-47-
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L, Have a pupil read Hoyt's descriﬁtion of the typical cas- Hoyt, Europne in the
tle and life of the nobles of the period 950 to 1150, Ages, pp. 301-307.
- He should give a report in which he compares it with that
described in the Davis selection.

Also ask: \Vlhich of the two 2ccounts, that by Davis or
that by Hoyt describes the more typical castle and noble?
Which of tho two comes cleser:. to the ideas obout nobles
and castles which you had before we began sturdyving the
life of nobles? .

5. Two pupils might prepare reports on medieval warfare, Davis, Life on a Me
One might report on local fighting between naobles and Barony, chs, 14~15,
the other on pitched battles, Perhaps a good student Buehr, Knights and
might report on the effects of the invention of the and Feudal Life, ch
stirrup upon warfare, White, Medieval Te

and Social Change,

Discuss: Vhat do these reports indicate about peo-
ple's loyalties in this period?

6. Have pupils read the form of commendation presented in nSelected Readings
an early forumulary, Discuss: Vhat did each party to European History,"
the contract receive?

/. Have a pupil read Hoyt's description of the three ele- Hoyt, Europe in th
ments of feudalism and report on them, He should com- Ages, pp. 185-190,

pare what he has learned from Hoyt with the conclusions
which pupils have derived from .their readings,
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> of the nobles of the period 950 to 1150,
n the Davis selection.

lhich of the two a2ccounts, that by Davis or

which you had before we began studyine rhe
fes?

vight prepare reports on medieval warfare,
zport on local fighting between nables and
1 pitched battles, Perhaps a good student
¢t on the effects of the invention of the

1 warfare,

hat do these reports indicate about peo-
ties in this period?

read the form of commendation presented in
~umulary, Discuss: Vhat did each party to
~ receive?

read Hoyt's description of the three ele-
idalism and report on them, He should com-

: has learned from Hoyt with the conclusions
. have derived from .their readings.

i reed Hoyt's descrintion of the typical cas-

ive @ report in which he compares it with that

¢ describes the more typical castle and noble?
* two comes closer. to the ideas =bout nobles

Hoyt, Europe in the Middle
Ages’ pp. 301-3070

Davis, Lire on a Medieval
Barony, chs, 14~15,

Buehr, Knights and Castles
and Feudal Life, chs, L-6,
White, Medieval Technology
and Social Change, ch, 1.

""Selected Readings in
European History,"

Hoyt, Europe in the Middle
Ages, pp. 185-190,




Differentiates between primary
and secondary sources.

Generalizes from data.

The contrast between democratic
and non-democratic political sys-
tems may be looked at as a con-
flict in basic underlying values,

VALUES PROCEDURAL SAFEGUARDS FOR
THOSE ACCUSED OF CRIMES,

A given culture is an integrated
whole, based on fundamental pos-
tulates or values,

c.

The lord finally won t
have his lands exempt
ministration of theking's
The lord administered
self or through his oW

1) The lord had almost
trol over those who
lands; however, he
stay within limits
rules when he admin
tice,

2) Neither the use of
obtain confessions
various kinds of op
the person accused

Feudal institutions we
strongly by custom or
idea of and respect fg
and the Christian rell{
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C.

The: lord finally won the right to
have his lands exempt from the ad-
ministration of theking's officials.
The lord administered justice him-
self or through his own cofficials,

1) The lord had almost complete con-
trol over those who lived on his
lands; however, he was bound to
stay within limits of customary
rules when he administered jus-
tice,

2) Neither the use of torture to
obtain confessions nor the use of
various kinds of ordeals protected
the person accused of wrong-doing,

. Feudal institutions were affected

strongly by custom or tradition, the
idea of and respect for contract,
and the Christian religion,



Ly
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Have pupils rccd an example of a "Truce of God". Then
have them discuss the questions which follow this read-
ing., Also discuss the difference between this source
and sources such as Davis, Bennett, or Hoyt, 1Is a pri-
mary sourcc clwcys better than a secondary source? Why?
Why not?

Have a pupils rcport on justice and punishment in the .
Middle Ages. Hc should be prepared to answer the ques-=
tions on the reading, Discuss: What was the role of
the lord in this system? How did the methods of trying
people differ from those in our own country today? How
effective do you think such techniques were for arriving
at the truth?

Have puplls read the church rules for trial by ordeal
by hot iron. Discuss the questions which follow the
reading,

Hoyt declares that the three most important influences
upon feudal institutions were custom, contract, and
Christianity. Have a pupil read his discussion of
these forces and then analyze them for the c!ass. Dis-
cuss: What examples have you found in your previous
readings which would support or contradict the impor-~
tance of these forces?

"Ques tions on Red

"Selected Reading
European History'

|

Davis, Life on _a
Barony, ch, 10,

"Selected Readin
European History

Hoyt, Europe in |
Mlddie ges, pp.

301,
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Identifies basic assumptions.,

In some sccieties neither the
government nor a market system
is important in affecting how
resources should be allocated,
Such economic systems are based
largely upon tradition and re-
ciprocal relationships which
have grown up in the past. In
some systems reciprocal rela-
tionships are combined with a
market system,

In all societies people are ex-
pected to behave in certain ways
and are taught that certain things
are good and certain things bad.
Whenever things valued by a sncie-
ty are scarce, there will be dif-
ferentiated access to and control
of these valued and scarce things
By sub-groups within the society.

e.

A Feudal society develop
the institutions of feua
widespread; however, the
at different rates anu w
form in different parts
Feudal institutions shou
confused with the econon
which was characterized |
and tater by guilds.

2, The vast majority of the p
Middle Ages lived in rural
manors,

a,

The manorial system inv
exchange of labor for t
land by peasants. Litt
changed hands.

Tradition played an ext
tant role in the lives
sants and in determinin
and duties,
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e.

A Feudal society developed in which
the institutions of feudalism were
widespread; however, they developed
at different rates and were not uni-
form in different parts of Eurgpe.
Feudal institutions should not be
confused with the economic system
which was characterized by manors
and later by guilds..

2, The vast majority of the people in the
Middle Ages lived in rural areas on
marors,

a.

The manorial system involved the
exchange of labor for the use of
land by peasants, Little money
changed hands,

Tradition played an extremely impor-
tant role in the lives of the pea-
sants and in determining their rights
and duties,
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12, Point out that basically, the class has now studied only
feudal Institutions or institutions affecting the lives
of a very small minorlty of the people In the Middle
A?es. (Although, of course, the system of justice affected
all of the people), Dlistinguish between feudal institu-
tions and Teudal soctety and between feudal institutions
and economic institutions, Then point out that the '
class will turn to economic institutions and the 1ife of
peasants., Pupils should try to decide If the same
values which were held by nobles were also held by pea-

sants,

13, Have pupils read the selec?lonhon ?obo, the description Powers. Medieval
of an imaginative peasant In the time of Charlemagne, " SarF oF
Then discuss the questions on the selection, %%%%%%é gﬁéf ©
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Generalizes from data.

Although culture is always
changing, many eiemecnts per-
sist for long periods of time,

In all societies people are
expected to behave in certain
ways and are taught that cer---
tain- things are good and cer-
tain things are bad.

Whenever things valued by a
society arc scarce, there will
be differentiated access to and
control of these valued and
scarce things by sub-groups with-
in the society,

In some societies neither the
government nor a market system

is important in affecting how
resources should be allocated,

Such econcmic systems are based
targely upon tradition and re-
ciprocal relationships which have
grown up in the past, In some
systems reciprocal relationships
are combined with a market system,
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14, Now have awveral pupils give an oral presentation in
which _hey compare Bennett's descripti-n of the life of
a peasant in England in 1320 with that of the peasant in
the time of Charlemagne, They should use the study ques-
tions on the sclection to guide their reading and their
report, Then discuss: To what degrece had pecasant life
changed since the time of Chartemagne? To what degree
had it stayed a good deal the same? What cultural values
did these pecasants seem to have? How did thee valucs af-
fect -many aspects of their lives? Did the peasants and
nobles s. .re any cultural values? |If so, which ones?

lish Manor, pp. k-

Bennett, Life on 4
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seral pupils give an oral presentation in
-ompare Bennett's descripti-n of .the life of

1 England in 1320 with that of the peasant in
‘Charlemagne, They should use the study ques-
> sclection to guide their reading and their
xn discuss: To what degree had pcasant life
¢ the time of Charlemagne? To what degree

:d a good deal the same? What cultural values
rasants seem to have? How did these valucs af-
spects of their lives? Did the peasants and
2 any cultural values? If so, which ones?

Bennett, Life on an Eng-

lish Manor, pp. 4-25,
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Whenever things valued by a so-
ciety are scarce, there will be
differentiated access to and con-
trol of these -valued and scarce
things by sub-groups within the
society.

Every economic system faces scar-
city or a lack of enough produc-
tive resources to satisfy all hu-
man wants,

At any specific time, the total
econcmic output is affected by the
quantity and quality of productive
resources (land or natural re-
sources, labor and capital goods),
by the level of technology, and by
the efficiency of the organiza-
tional structure,

EVAI.UATES SOURCES OF {NFORMATION,

Checks on the completeness or gata

Checks on the competency of authors,

Some values are conducive to change
some make planned change difficult,

In some societies neither the
government nor a market system is

impotrtant in affecting how re- «

sour'ces shall be allocated, Such
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15, Have several pupils role-play a discussion among

peasants apbout the hunting privileges of their lord.

. Have pupils reéad Davis' Imaginative accouat of pea-

sant's houses. Discuss: Wnat does this reading illus-
trate about living levels of peasants in this period?
Why weren't they higher?

. A pupil might prepare iarge charts to use in reporting

to the class on the administration of the manor. He -
should tell the class about the difficulties in using
sources about this period and he should present data
which will answer the questions raised in the study
questions on the selection, Afterwards, have the class
anal,ze in more detail the role of tradition and force
in manorial life and the way in which goods and ser-
vites were exchanged., Perhaps tell the class that the

amount of money had declined greatly during the Middle

.ges and explain why, Discuss: Which of the vaiues of
this period would make change difficult?

Davis, Life on a

Barony , P. 2]2,

Davis, Life on a]
Barony, pp. 262-2

Bennett, Life on
Manor, pp. 154-19
uestions on Rea
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| pupils role-play a disc.ission among
out the hunting privileges of their lord,

réad Davis' Imaginative account of pea-

es, Discuss: What does this reading illus-
living levels of peasants in this period?
they higher?

ht prepare large charts to use in reporting
Es on the administration of the manor, He
the class about the difficulties in using
but this period and he should present dacta
answver the questions raised in the study
bn the selection., Afterwards, have the class
more detail the role of tradition and force
life and the way in which goods and ser-
exchanged, Perhaps tell the class that the
honey had declined greatly during the Middle
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Davis, Life on a Medieval

Barony » P. ?]2,

Davis, Life on a Medieval
Barony, pp. 262-265,

Bennett, Life on the English
Manor, pp., I54-192,
uestions on Readings."
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economic systems are based largety
upon tiadition and reciprocal re-
Jationships which have grown up in
the past. In some systems recip-’
rocal relationships are combined
with a market system,

G. Persistance of cultural traits may 3
be the result of.,.the lack of ex-
posure to conditions which further
change,

S. Sets up hypoiheses, c, The ayricultural land-i

ments and farming techi

S. Tests hypotheses against data, wast2ful and made it dj

any pcasant to acf upoﬂ

G. At any specific time, the total tiative to increase his
economic output is affected by the
quantity and quality of productive
resources (land or naturai re-
sources, labor, and capital goods),
by the level of technology, and by
the efficiency of the organiza-
tional structure,

G. Some valucs are conducive to change:
some- make planned change difficult,

G. Culture .raits may change through d. Important agricultural
a process of diffusion, :
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The ayricultural land~holding arrange-
ments and farming techniques weie very
wast2ful and made it difficult for

any pecasant to act upon his own ini-
tiative to increase his production,

Important agricultural innovations

d.
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18, Have pupils read Davis' description of the peasants' Davis, Life on a

view of the world. Discuss: Why do you think the eval Rarony.
peasants held such a view?

19. Have a group of pupils read and report on Bennett's ﬁennett, Ll{%:%%-
discussion of land use and cultivation on the manor, 1%QQL’.pp' n R b
They should use the study questions and try to answer LustIons on Reg

the discussion questions themselves before they make Davis, Life on
their report. Then they might prepare a report pre- ieval Barony.

senting their factual findings in relationship to the
first part of the selection, ask pupils to set up the
hypotheses called for in the questions following this
selection, and then continue with their report, being
sure to present the data needed for the class to
analyze the rest of the discussion questiors, The
chairman of the group might then lead the class dis-
cussion of thesc questions,

(The other mermbers of the class might read Davis! des-

cription of pecasant holdings and farming techniques in
preparation for this report and discussion,)

20, Have a pupil report on agricultural innovations in the Hoyt, Europe in

9th-11th centuries which brought about a: increase in Middle Ages, pp.
agricultural production, Then discuss: What effects For effects, see
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Davis, Life on a Medi-
evat Rarony.

Bennett, Life on the English
Manor, pp. 43-60,

Mucstions on Readings,"
Davis, Life on a Med-

ieval Darony,

Hoyt, Europe in_the
Middle fges, pp, 205-206,
For effects, see Hoyt,
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Changes in onc aspect of socicty
will have efiects on other as-

‘pects; changes will ramify whether

they are tcchnological, in social
organization, in ideoloyy, or
whataver else is a part of the
cultural system,

Looks for points of ac:cusant and
disagreement among w:tnesses,
authors, and_sources of infoima-
tion,

A given cultuie is an integratl:d
whole, bascd on fudamental postu-
lates or values,

Supernatural beliefs involve com-
plexes of behavior which are usu-
ally very resistant to changz.

People usually do not discard a
cultural trait completely; they
are more likely to modify it to
fit into new situations,

brought &at an increase
duction which made pos
larger population and

and which in turn spur
to grow more feod both
use of more unclcared

using newer technology,

Religion was an impor
tise lives of the peas
as in the lives of th
viis true even thotgh
stood little of Chris
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brought &éat an increase in pro-
duction which made possiblc a
larger population and laryar towns
and which in turn spurrcd peasants
to grow more foeod both by making
use of more unclecared land and by
using newer technology,

Roligion was an important force in”
(e Tives of the peasants as woll

as in the lives of the nebles; this
vwas Lrue even though peasants under-
stood little of Christian thcology,
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do you think this increase in output might have upon
soclety?

. Show the film Medieval Manor and have pupils compare

the data with the material which they have studied
earller. Have pupils analyze the film for accuracy
in use of terms such as feudal and in depiction of
peasants' homes,

Have pupils read Klng Rudulph's decree on children of
mixed class marriages. Discuss the questions which
follow the reading.

Have each pupil rcad one of the selections on the role
of religion in the life of people in the Middle Ages,
Afterwards discuss: How iportant was religion to the
different classes in the Middle Ages? Do your recadings
support or contradict the ideas you obtained rvom your
carlier readings? Vhy did the earlier suparstitions
and religious beliefs continue even after the peasants
adopted Christianity?

ppo 233"251+o

Film: The Mediev
E.B,F,, 20 min,

"Selected Readincg
European History,

"Selected Readii
Furopean History.
Bennntit, Life or

Enf P M ~ll;;, {-:;

gyyT3230E)
Devis, Life on ¢
Jeual Bavoiy,
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A given culture is an integrated
whole, based on fundamental postu-
lates or valuves,

Conflicts in which people feel that
they are fighting for ideals are
likely to be fiercer than those
which involve only personal rea-
sons. Religious conflict is 1ike-
ly to be fierce and to aim 3t the
ccnplete annihilation or convay-
sion of the enuny,

Culture traits may changae through
a process of diffusion,

People who are in contact with
each other are likely to borrow
cultural traits from each other,

Pecple in mcst socicties of the 3.

world depend upon p.ople who live

in other cummunities, regions,

and countries for gyoods and ser-
vices and vor markets for their
goods ,

Cities,which |

during the cariy i
grovw in size wed Looresse
diring the 12th and

a, Citics sarvad as place
ple in the arca could
ducts whichk could not
manors; such pruducts
by the city wockars or
brought from other pla
the Near East,
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Litics,which bad dieclined drastically
during the carly Hiddle Ages, bogan io
grow in size sd foorasse in misuer
during the 12ih aind 13th centuries,

a, Citics sarved as places whare poo-
ple in the arca could obtain pro-
ducts which could not be made on e
manors; such prodiucts might be oade
by the city workers or might be
brought from other places, including
the Hear Eost,
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Have pupils look ct the film Medieval Times: Role of
the Church. Discuss it in the Tight of what they have

already Tccrned cbout the church, Or have a pupil re-
port on thc rolc of the monasteries and churches in the
MiddTe Ages.

Have a pupil give a report on the Crusades. Then dis-
Cuss how the Crusades affected Western Europe,

Remind the pupils that so far they have only studid
life in rural arcas, Ask: Where did peasants and
nchles get most of the oroducts ithey used? What pro-
ducts did they have to get elsewhere (not from the
manor or the noble from various parts of his fief)?
Point out that the class will now turn to medieval
tovins,

Film: Medieval
Role of the Chu
Tomkeieff, Life
Norman England,
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G. Changes in one aspect of society
will have effects on other as-
pects; changes will ramify whether
they are technological, in social
organization, in |deo!ogV, or
whatever clse is a part of the
cultural systen,

G. Peuopte in most societies of the
worid depend upon people who live
In other commwunitiss, regicns, “nd
countries for geods and sorvieds
Sid Far warkaks fov th2ic osds,

oy

A plucz aleds CLd aad rapid
transportation in cvdor ko caivy
on much trvade wich other ploces,

G. A plece needs cheap and rapid
transportation In order to caryy
on mwh trasde with othar plarus.

4. Traditional socicties, wﬁagh look
to tradition for suldmace and do
not viclceme ternnaloglcal change,
have very slow ratzs of economic
growth,

oy

Changes in one aspect of society
will have effects on other as-

. pects; changes will ramlfy,
whether they are technological.
in social organization, In {deol~
ogy, oir whatever else Is. a part
of the cultural system,
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27. Have pupils read Davis' imaginative account of a medieval Davi

,Life on
town, MNiscuss the questions which follow this reading, "ieval 'B ony.
(Perhaps have poorer readers use the account by Buehr, Buenr, Knights ar

or, for the sake of comparison, have an average or tles ana Fegdai
good reader use the account by Tomkeieff, ) pp. 21, 24-25,

Tomkeieff, Life
man_England, ch

23, Have puplils read Davis' imaginary account of industry,

favis, Life on
trade and fairs in the Middle Ages. Discuss the ques~

ieval Barony.,

tions which accompany this reading, (Perhaps have Buehr, Knights :
poorer readers use Buehr's account,) A pupil might tles and Feudal
report briefly on Hoyt's analysis of early merchant pp. 21-24,

guilds, Hoyt, Europe in
Middle

259,
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Traditional societies, which look
to tradition for guidance and do

not welcome technological change,
have very slow rates of eccnomic

growth,

Generalizes from data,

Looks for points of agreement and

disagreement among witnesses,
authors, and sources of informa-

tion.

Changes in one aspect of socieiy
will have cffects on other as-
pects; changes will ramify,
whether tney are techinological,
in social organization, in
ideology, or whatever else is

a part of the cultural system,

IS SCEPTICAL OF SINGLE-FACTOR
THEORIES OF CAUSATION.

Changes in one.aspect of society
will have effects on other as-
pedts; changes will ramify whether
they are technological, in social
organization, in ideology, or what-
eve'r else is a part of the cultural

system,

Ti-e development of cities is depen-
dent upon development of agricultural
surpJuses, specialization, and trade,

-65-

o

The auilds grew up fi
of protecting travell
and thon to protect t)
eacit specialiced type

Moblus gradually giran
o ciiy dwellers and

rcharters of freedom t
rights granted to cit
couraged nobles to gr
and even freedom to t
their manors,

A number of foctors w
in the growth cf cith
12th and 13th centuri




-65-

itional societies, which }ook b. Thke auilds grew up first as a means
radition for guidance and do of protecting traveiling murchants

rwelcome technological change, and thcn to protect the ioiiers of
zery slow rates of eccnomic ezcit speciaticed type of work,

t L

ralizes from data,

s for points of agreement and
lgreement among witnesses,
ors, and sources of informa-

-

ces in one aspect of sociely c. Mobles gradually granted maany rignts
have effects on other as- vo city dwellers and finally issnad
s; changes will ramify, charte~s of freedom to them; Chose
her they are techaological, . rights gronted to city dwellers cn-
ocial organization, in couraged nobles to grant more rights
logy, or whatever else is and even freedom .o the serfs on
rt of the cultural system, their manois, R
SCEPTICAL OF SINGLE-FACTOR d. A number of foctors ware important
ORIES OF CAUSATION, in the growth of cities during the

. 12th and 13th centuries,
ges in one aspect of society
. have effects on other as-
ts; changes will ramify whether
b are technological, In social
inization, in ideology, or what-
r else is a part of the cultural
F em, ’

Jevelopment of cities is depen-
upon development of agricultural
Juses, specialization, and trade,

IToxt Provided by ERI
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29. Have differcnt members of the class read different sets "Selected Readingd
of craft guild rules, They might all read the example European History,'
of an apprecticeship agreement, Then compare the quild
rules in class and discuss the relationship of the
guilds to the town government,

30, Show the film Medieval Gilds and have pupils compare Film:" The Medievaj
the data found in the film with that which they have E.B.F., 20 min,
already studiced.

31, Have several pupils present a report on how towns and sennett, Life on 4
serfs gained their freedom and the relationships be- Manor, pp. 278-317
tween the two, Discust: How did towns serve as.a "Questions on Read

focal point for change in the middle ages?

32, Show the set of overhead transparencies on The Growth Transparencies:
of Medieval Towns., Use the suggestions provided with of Medieval Towns
the sat on how to use them, Be sure to have pupils Foresman.

set up hypotheses to test, as suggested,

When us ing transparency G ask how each of the factor-
shown mfght have affected towns? (e.g., How would the
return of more gold to circulation have affected towns?
etc,) Aflso ask: What other factors might have stim-
ulated the growth of population,
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't members of the class read different sets
¢ rules. They might all read the example
"iceship agreement, Then compare the guild
's and discuss the relationship of the
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>7 overhead transparencies on The Growth
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nses to test, as suggested,

msparency G ask how each of the factors
wve affected towns? (e.g, How would the

> gold to circulation have affected towns?
sk:  VWhat other factors might have stim-
wth of population,

"Selected Readings in
European History,"

Film:  The Medieval Gilds,
£E.B.F., 20 min.

Bennett, Life on the English
Manor, pp. 278-317,
uestions on Readings."

Transparencies: The Growth
of Medieval Towns, Scott
Foresman,




-67-

S. Sets up hypotheses, e, Conditions in the tcwns
-crowded and lacked moder
sanitation. Fires and e
frequent, The Black Des
great decrease in worker
cities and an manors and
ing economic relationshi

G. Other things being equal, the
-price of a good (or of labor)
rises when the good is in short
supply as compared to the demand
for the good.

G. Culture traits may change through

a process of diffusion, i, The earlier Middle Ayes hod

: erized by the loss of muchk

G, People who are in contact with developed by tihe Grezks an
each other are likely to borrow the proclivity to accept a

cultural traits from each other, ticularly authority of the
planations of natural feat
world; the twelfth and 13ti
a great revival of learnin

a.Much of the older Greek
as the old medical treat
back to Europe by way of
tions from Hebrew transl
translations of Greek ma

\ b.The scholars of the 12th
turies developed a new il
Greek and Latin manuscri
these had been preserved
steries,
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e. Conditions in the tcwns were very

crowded and lacked modern types of
sanitation, Fires and epidemics were
frequent, The Black Death led to a
great decrease in workers both in
cities and an manors and led to chang-
ing economic relationships.,

k. The earlier Middle Ayes hed been charact-

erized by the loss of muct of the knowledge
developed by tie Grecks and Romans and by
the proclivity to accept atthority, par-
ticularly authority of the church for ex-
planations of natural featu-es of the
world; the twelfth and 13th centuries saw

a great revival of learning,

a,Much of the older Greek leerning, such
"as the old medical treatlses, were brought

back to Europe by way of lLatin transla-
tions from Hebrew translation§ of Arabic
translations of Greek manusc-ipts,

b.The scholars of the 12th and 13th cen-

turies developed a new interest in the

Greek and Latin manuscripts; many of
these had been preserved by ths mona-

steries,
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Have a pupil report on great plagues which swept Europe,
such as the Black Death, Discuss: What do you think
might have been some of the effects of such plagucs?
What did people's attitudes toward the plague indicate
about their religious beliefs? about the status of
science?

Perkaps have pupils read the sclcction on how the English
king tried to reduce labor shortages which arose after
the Black Death. Discuss: What might have been some of
the long term effects of such a labor shortage?

Now have a pupil prepare another chapter oq'Medicine
Through the Ages''by preparing a chapter on 'Medicine in
the Middle Ages. He should include both medical ideas
of the earlicr period and the way in which medical know-
ledge from the Greeks finally spread to western Europe
and encouraged new developmentsof more scientific ideas,

Hoyt, Europe in t{
A‘gas') ppo 59‘1':5.97_

For effects, sece

Ages, p. 329; Gar;
Story of Medicin
Story of Medicin

118-123,
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1 report on great plagues which swept Europe,
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“ religious beliefs? about the status of

‘e pupils read the sclection on how the English

to reduce labor shortages which arose after
jcath, Discuss: What might have been some of
'm effects of such a labor shortage?

pupil prepare another chapter on Medicine

2 Ages''by preparing a chapter on 'Medicine in
Ages, He should include both medical ideas
tier period and the way in which medical know-
the Greeks finally spread to western Europe
iged new developmentsof more scientific ideas,

Hoyt, Europe in_ the Middle
Ages, pp. 531-597,

For effects, sce Hoyt,
Europe in the Middle Ages,

pp. 592-59%,

Hoyt, Europe in the Middle
Ages, p. 329; Garland,

Story of Medicire; Walker,
Story of Medicine; Tonkeieff,
Life In Norman England, pp.
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A given culture is an integrated
whole, bascd on fundomental postu-
lates or values,

Sees meaniriiul differcnces baiween
eras; notes velationshins within
any era Deiween institutions nd

Persistence nf cultural traits .ray
be the result of reluctance to
change or tihe lack of exposure to
conditions which further change,

Some valuos are conducive Lo change;
some make planned change difficult,

Traditional svcieties, which look
to (raditicn for guidance, and do
not welicome technological change,
have very slow rates of economic
growth,

Cultural traits may change as the
result of diifusion,

The 12th and 13th ceq
rowed ideas from the
and were stimulated

their own ideas, Th(
veluped a renewed in
tion, not just the ad

ity and logic,
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riven culture is an integrated
yle, bascd on fundomental postu-
:es or values,

:§.qnear1f' piul differcnces beiween
53 notes 1 elaijonshins within
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'sistence of cultural traits may
the result of reluctance to
:nge or the lack of exposure to
ditions which further change,.

¢ values are conducive Lo change
e make planned change difficult,

ditional societies, which look
cradition for guidance, and do
welcome technological change,

e very slow rates of economic
wth,
tural traits may change as the

ult of divfusion,

The 12th and 13th century scholars bor-
rowed ideas from the Greeks and Romans
and were stimulated to develop:meny of
their own ideas. There gradually de-
veloped a renewed interest in observa-
tion, not just the acceptance of authoi-
ity and logic.
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36. Now hold a summarizing discussion., Ask: What do yocu sce

as the chief characteristics of the Middie Ages? (Perhaps
develop a series of continuums on the chalkboard to show
such things as: Values Tradition -~ Values Change and
Sciencz; Localism(Provincialism)-- National Interests and
Close Ties with Europe As a Whole; Secularism -- Re,igious
Faith., Have pupils try to place the period which they
have studied on each of these continuums.) Also ask: Why
Is it difficult to decide where you will place the late
Middle Ages? What changes were taking place? What were
some of the factors leading to such changes? What factors
siowed down change? How did this era differ from the
Greek and Roman eras?
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D. Two issues of great importa
through a study of politicy
from the time of the Reforn
War |; these are the issues
vs, broader loyalties and o
tionalism and then a world
racy vs. democracy,

G. Groups iay enylge in powar coui- 1. Engloand developed a stro
flict; one group tries to domin- ernmant before other Euf
ate another in order to take some- and also underwent revol
thing from it, such as labor or about an earlier acceptd
wealth, by the monarchy,

a. Although William tae
success in demanding
nobles broke down in
English monarchy find
new success in centrd
ment after the War of

G. Culture traits may change througt b, Parliament had evolv
a process of innovation from with- the Middle Ages and
in, of .rights by the ti

cluding the power ov

. AMlthough culture is always changing,
certain elements may persist for
lony periods of time,
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D. Two issues of great importance can be traced
through a study of political developments
from the time of the Reformation until world
War 1; these are the issues of provincialism
vs, broader loyalties and outlook (e.g. na-
ticnalism and then a world view), and autoc-
racy vs. democracy.

UPs inay enynge in powar cov- 1. Erngland developad a strong centialiccd gove

ct; one group tries to domin- erninenlt before other European governments

= another in order to take some- and also underwent revolutions whicn brought
ag freom it, such as labor or ' sut an earlier acceptance of limited ruile

2 1th, .~ the monarchy,

a. Although William tihe Conqueror's early
success in dem.ading homage from all
nobles broke down in later strife, the
English monarchy finally mrved toward
new success in centralizing the govern-
ment after the War of the Roses.

ture traits may change througi . b. Parliament had evolved gradually during

rocess of innovation from with- the Middle Ages and had gained a number

, of rights by the time of James |, in-
cluding the power over the purse,

‘hough cnlture is always changing, .

tain elements may persist for

4 periods of time,




-72-

37. Say: You have noticed that during the late Middle Ages,
people's loyalties were primarily te local lords rather
than to the king. Moreover, the political system was any-
thing but democratic, even though there was no strong king,
We are now going to look at some of the political changes
which took place in Eurcpe from the 17th century on to the
First World \lar., As we do so, look to sce what happened
to men's loyalties and outlook toward Europe and other
parts of the world., Also look to see what cranges Look
pltacc in government, Because we cannot tale time to look
at all of Europe, we are going to focus upon three coun-
tries -- England, France, and Germany. You should ccmpare
developments in all three,

38. In a brief informal lecture, tell the pupils the way in
which William the Conqueror had developed a strong,central-
ized government, explain that later kings lost much of
their power, des.;ibe in one or two sentences the rcason
for the War of the Roses, tell the class that the Tudor
family bullt a much no'e centralized government, and on
a timeline, point out when James | became king of England,

39. Have a pupil report on the way in which Parliament had "Selacted Readings
gradually cvolved and gained certain powers by the tine History,"
of James |, ,




-72-
|

ave noticed that during the late Middle Ages,
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-73- c. James | and Cnarles | tr
the House of Commons frc:
power; this struggle end:
tion and the execution o

A, IS SCEPTTCAL OF SINGLE-FACTOR CAUS- - i
AT ION, ' |

G. Political revolutions are usually
the result of multiple causes,

S. Checks on the bias of authors.

G. Freedom's relationship to democracy
is a close and obvious one; the or-
ganization of majorities, the coumpe-
tition in goals, and the ability to
oppose which democracy presupposes,
all depend on a high degree of per-
sonal freedom,
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Jomes | and (Cnarles | tried to »ievent
the House of Commons from gaining more
power; this struggle ended in revolu-
tion and the execution of Charles |I.
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TTCAL OF SINGLE-FACTOR CAUS-
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tion of majorities, the compe-
in goals, and the ability to
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foend on a high degree of per-
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Have pupils read James |'s statement on the divine right "'Selected Rea
of kinygs., DOiscuss: If the Parliament had been willing European Hist
to accept this position, what would have happened to the
government of England?

Have pupils read a selection on Charles' struggle with

Parliament and Cromwell's victory. Discuss: What color-
ed words in this account indicate the authur's bias? What
were the issues between Charles and the House of Commons?

West and West
Modern Progre

When pupils identify religious differences, revicw what
they learned in the tenth grade course about the Puritan
religion, Ask if anyone knows anything about how the
Anglican Church was established and about the differences
between the Puritans and the Anglicans. If not, sketch
them briefly for the class, making sure that pupils un-
derstand that the king was the head of the Anglican Church
and had insisted in the past upon his right to control the
Church,

When pupils identify the House's demands for certain rights,
ask: Had Parliament gained such rights in the past or were
these new demands? Who were the leaders in Parliament's
struggle with the king? (landed aristocracx, rather than
nobles), What power did Parliament have which eventually
led to its success in the struggle? What actlon by Charles
forced him to cal! Parliament after ruling for 11 years with-
out one? Why?

Perhaps have pupils play the game ''"Revolution' which simu- Abt Associatie
lates the Puritan Revolution in England., |If so, you will Concord Lane,
wish to use the game before pupils have read all of the ma- (not yet c
terial in the selection for activity 41, They should do able as of
this reading after the simulation is completed,

Perhaps have some pupils read and write reports on novels
about the English civil war, They should evaluate each in
terms of bias and the interpretation of the struggle,
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In political conflict there Is stpg-
gle over scarce values or goals; each
side tries to use the political sy}-
tem to attain its goals.

Generalizes from data.

Changes in one aspect of a cultur=
will have effects on other aspeccs;
changes will ramify, whether they
are technological, in social org:::-
ization, in ideology or whatever
else Is a part of the cultural sys-
tem, '

A person's frame of refercnce is af-
fected by his total 1ife experiences
and affects hls perceptions and in-
terpretations,

Checks on the blas and competency of
authors,

IS SCEPTICAL OF SINGLE-FACTOR CAUS-
ATION, :

d., The Cromwell government
successful, and Charles
to the throne, However
newed the struggte with
was deposed in the Glo
of 1688, The new king
nized the rights of Par
idea of limited monarch
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d, The Cromwell government did not prove
successful, and Charles 1l was restored
to the throne, However, James |} re-
newed the struggle with Parliament and
was deposed in the Glorious Revolution
of 1688, The new king and queen recog-
nized the rights of Parlliament and the
idea of limited monarchy.
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Have a pupil tell the ~lass about the Levellers and
their demands. Pupils should compare these demands
with the point of view of James | 2:i;d then with the
type of government set up under Cromwell, Discuss:
Why do you think the revolution stopped short of meet-
ing these demands for greater equality and democracy?

Read:ialvud several quotations from “chlev on the modern
interpretation of the powers of the #.rg and the House
and the reasons for the clash, Discuss: What does Ash-
ley indicatec is the reason why so many later historians
pictured James as trying to reduce the powers of the
House? \las the author whose account you read earlier

a liberal or a conservative? How might his beliefs have
affected his interpretation of the events? What factor
does Ashley believe most important in leading to Houae
demands for increased powers?

Tell the class about the factors which led to the restor-
ation of Charles 11, Or perhaps have a pupil give a
report on Cromwell and what happencd after Cromwell's

death,

Ashley, England L&
teenth Century, pH

Ashley, England iﬁ
teenth Century, p
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pil tell the class about the Levellers and Ashley, England in the Seven-
ands, Pupils should compare these demands teenth Century, pp. 112-113,
hoint of view of James | ~:id then with the

overnment set up under Cromwell., Discuss:
u think the revolution stopped short of meet-

demands for greater equality and democracy?

\
r
&
\

d several quotations from “chlev on the modern
ation of the powers of the ! .rg and the House
easons for the clash., Discuss: What does Ash-
ate is the reason why so many later historians
James. as trying to reduce the powers of the
as the author whose account you read earlier

or a conservative? How might his beliefs have
his interpretation of the events? What factor
ey believe most important in leading to Houae

or increased powers?

Ashliey, England in the Seven-
teenth Century, pp. 42-43, 65.

class about the factors which led to the restor-
Charles |Il, Or perhaps have a pupil give a
1 Cromviell and what happencd after Cromwell's
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Political revolutions are usually
the result of multiple causes,

IS SCEPTICAL OF SINGLE-FACTOR
CAUSATION,

Culture traits may change through -
a process of - innovation from with-
in,

Although culture Is always chang-
ing, gertain elements may persist
for 18ng periods of time,

Changes in one aspect of a culture’
will have effects on other aspects;
changes will ramify, whether they
are technological, in social organ-
izatlon, In ldeolog or whatever -
else Is a part of tKe cultural sys-
tem,

Culture traits may change through -
a prccess of innovation from with-
in.

Although culture is always changing,
certain elements may persist for
long periods of time.

Conatitutions may be written doc-—
uments, but in some cases they ex-
ist wholly or in large part as
custom and traditions,
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46, Now have thelctass read afbrief excerpt on the Giorious West and West, Sf
Reve uation, the Petition of Rights, and other Progress «208]
bills to strengthen Parliament after the Glorious Revolu- K?ﬁ%%??‘fnpfaggS
tion. Hove at least one good student read Ashley's accont teenth Century,
of the Glorious Revolution, Discuss the causés of the
revolution. Also discuss the .implications of the Glori-
ous Revolution and the bills which were passed for the
role of the monarchy., Ask: Had England become a democ- : -
racy? Why or vhy not? How would you cHaracterize the ' ’ 1
English government at t.uis time? - - '

Ay
N

7. Have a pupil report to the class on how the cabinet sys ‘West-and West,
. tem of government became established in England. Dis- Progress, pp.21
cuss: How did this change affect the power of the mon- :
archy? How docs the Parliamentary cabinet system com- . '
pare with our form of government?
. Also discuss: What seems to be the basis of.the .
English Constitution? How does it change? B o
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Constitutions change by formal
amendment and by changes in cus-
tom and interpretation,

Continued cngagement in conflict
tends to bring about the acceptance
by both parties of common ruies re-
gulating  the conduct of conflict;
The separation of powers is intend~-
ed to and does produce institution=
al deadlock and delay mcre often
than parliamentary systems do,
(Deadlock is ruled out of the op-
eration of parliamentary systems

by the dependence of the Gabinet.
on the on-going support of a major-
ity of the legislators,) '

A1l the institutions of society
are interrelated; because of this
interrelationship, a change in one
Institution is likely to affect

- other institutions, .

Generalizes from data, -

APPRECIATES AND RESPECTS THE CUL-~
TURAL CONTRIBUTIONS OF OTHER COUN-
TRIES,

Alfhough culture is always chang-
ing, many elements persist for long
periods of time,

f.

.

i

The Reform bill of 183
cipation In government
unfair representation,
bills extended the vot
people,

By World War | Englanc
ocratic through a grad
ary process, and . . p
panded their loyalties
to England. J
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f

The Reform bill of 1832 widened parti-
cipation In government and got rid of
unfair representation, Later reform
bills extended the vote to many more
people,

By World War | England had become dem-
ocratic through a gradual, evolution-
ary process, and .. people had ex-
panded their loyaities to the loyalty
to England.
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Have pupils read a selection on the Reform Bill of 1832,
Discuss: Why was there need for reform at that time?
Did the reform act bring democracy to England?

Now have pupils read about other reform acts of the 19th
century, Discuss: From what you have studied so far,
how would you characterize the way by which democracy -
was introduced into Great Britain? Vhat had happened to

Englishmen's loyalties. over this perjod of time? How
do you account for the fact that Englands form of democ~-
racy differs from that in the U,S,?

West and West,

Progress,' pp. 3
376-79 (adapted

West and,West;”
Progress, pp. 3
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ils read a selection on the Reform Bill of 1832,
Why was there need for reform at that time?
~eform act bring democracy to England?

pupils read about other reform acts of the 19th
Discuss: From what you have studied so far,

1 you characterize the way by which democracy

sduced into Great Britain? Vhat had happened to

'shmen's loyalties. over this perjod of time? How

scount for the fact that Englands form of democ~

“‘ers  from that in the U.S.,?

West and West, Story of Modern
Prog;ess} Pp. 363-65, 368-70,

adapted),

West and West, Story of \'08&w

Progress. pp. 387-38Z (_dapted).



G. The history of democracy over the
last several centuries has been one
of ihe gradual expansion of elec--—
torates by the elimination of vot-
ing qualifications.

A, IS CURIOUS ABOUT SOCIAL DATA, 2, The French Revolution

crease in national loy

S, Sets up hypotheses, even though the revolu
it the strains of both
racy.

a, Tuc revoiution led
sical violence and
English revolution,
revolution differed
olution and in some
each other,
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CURIOUS ABOUT SOCIAL DATA,

tts up hypotheses.
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-

The French Revolution brought about an in
crease in national loyalty and democracy,
even though the revolution carried within
it the strains of both democracy and auto
racy.

a, The revoiution led to far greater phy-
sical violence and excessses than did
English revolution, In some ways the
revolution differed from the English r
olution and in some ways they resemble
each other,
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50. Have pupils rcad excerpts from accounts of the Terror "Selectéd Readinns
during the French Revolution, Most of the pupiis ziw: & Hisvory.'" Pernoud a
read an cye witness account or a fictionalized eye wit- The French Revolutis
ness account, with different pupils reading different 280; Alderman, Libe
accounts, One or two poorer readers might read the ac- ity! Fraternityl pp
count in Alderman, In addition to or instead of these Film: Tale of Two C
accounts, you might show the film cutting on The Tale of (40 min, edited ver
Two Cities, ODcfore showing it, give pupils a brief sum- T.F.C.
mary of the book so that they can follow the shortencd
version,

Afterwards, discuss: How did this revolution szem to di-
fer from the revolution in England in either the 1640's or
in 166872 \hat do you think might account for the differ-
ences? Point out the need to go back to look at conditions
which .led to tihe revolution and to examine some of the
early events of the revolution. Ask pupils to try to i-
dentify any similarities and differences between the con-
ditions and events in France and those in England. (e.g.
Do there seem to be similar causes of the revolutions?

Do there scem to be simiiar classes involved in different
stages of the revolutions? Do the revolutions seem to pro-
gress through -the same stages? Vhy didn't the English
revolution result in the same amount of terror and violence
as did the French Revolution? To what extent did the peas-
ants and workérs gain by the revolutions in both countries?)
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rcad excerpts from account- of the Terrcr '"'Selected Readings -in European
‘rench Revolution. Most of the pupiis zinc: tiizvory." Pernoud and Flaissier,
vlitness account or a fictionalized eye wit- Ihe French Revolution, pp. 242-
', with different pupils reading different 280; Alderman, Liberty! Equal-
)ne or two poorer readers might read the ac- ity, Fraternityl pp. 153-161,
perman, In addition to or instead of these Film: Tale of Two Cities
bu might show the film cutting on The Tale of (40 min, edited version),

Ccefore showing it, give pupils a brief sum- T.F.C.

book so that they can follow the shortened

discuss: How did this re'»lution seem to dif-
b revolution in Engiand in either the 1640's or
nat do you think might account for the differ-

nt out the need to go back to look at corditions
» the revolution and to examine some of the

. of the revolution. Ask pupils to try to i-
similarities and differences between the con-
events in France and those in England, (e.q.

:m to be similar causes of the revolutions?

m to be similar classes involved in different

e revolutions? Do the revolutions seem to pr3
th -the same stages? Vhy didn't the English
esult in the same amount of terror and violznce
French Revolution? To what extent did the peas-
fkérs cain by the revolutions in both countries?)
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S. Generalizes from data, b.

S. Differentiates between facts, infer-
ences and value judgments,

S. Generalizes from data, c.
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b.

in the seventeenth century, Louis X1V
greatly reduced the powers of nobles
and sectionalism in France and set up

an

absolute, enl ightened monarchy; how-

ever, even he was unable to increase
his powers at the expense of taking
away all of the privileges of the no-
bles.

)

2)

3)

Louis had been much affected by the
Fronde wars against the king during

his youth; when he came to his major-
ity, k- reduced the powar of the nobles
by appcinting b&rgevisieto the higher
o“Fices in government and the army,
However, he appeased the nobles by
making their life enjoyable at court
and by offering them other favors,

Louis inc:reased the power of France
but also increased the debt by his
numerous wars,

By revoking the Edict of Nantes, Louis
X1V drove out large numbers of skilled
workers and middle class members,

Under Louis XV and Louis XVI the nobles
regained much of their old power over
offices, :
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51, Have a group of students present a symposium on Louis
XiV's relgn Or have them present a panel discussion on
the topic: Did Louis XIV do more good or harm to France
during his reign? The group should try to explain the
Fronde wars, how Louis reduced the power of the nobles,
court life at Versailles, Lou's' attitudes toward the power
of the king, Louis' wars and debts, Colbert's economic
policies and reforms, “and the effects of the revocation
of the Edict of lagtdgs.:

Afterwards, have students classify some of the state-
ments made in terms of facts, inferences, and value judg-
ments, -

52, Have several students role-play a discussion among a
group of nobles : at the time of Louis XVI, They
should discusc Louis XVi's qualities as king as compared
t- those of Louis X1V and Louis XV, They should also
disucss their reactions to the role of nobles under
Louis XVl as compared to their role under Louis X1V,

Apsler, The Sun
XIV of France;

Splendid Centur

Louts XIV and t.

of France; "Sel

tn European His

i

World History t
Lefebvre, The C
Fr. Revol,.
Gershoy, Era of
Encyclopedias,
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‘oup of students present a symposium on Louis

tgn. Or have them present a panei discussion on

; Did Louis X1V do more good or harm to France
is reign? The group should try to explain the
ars, how Louis reduced the power of the nobles,

‘e at Versailles, Louls' attitudes toward the power
ing, Louis' wars and debts, Colbert's economic

and reforms, and the effects of the revocation
Jict of lantes,-

4is, have students classify some of the state-
fe in terms of facts, inferences, and value judg-

veral students role-play a discussion among a
nobles =, . at the time of Louis XVI. They
iscuss Louis XVI's qualities as king as compared
t of Louis XIV and Louis XV, They should al:o
their reactions to the role of nobles under

| as compared to their role under Louis XIV,

Apsler, The Sun King, Louis

X1V of France; tLewis, The
Splendid-Century; Ashley,

Louts XIV and the Greatness

of France; "Selected Readings
tn European History,"

World History textbooks,
Lefebvre, The Coming of the -
Fr. Revol.
Gershoy, Era of the Fr, Revol,,
Encyclopedias,
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Certain aspects of th. social struc-
ture may inhibit marked social change
and innovation.

Coalitions and tempurary associations
will result From conflict where prim-
arily pragmatic interests of the par-
ticipants ar- at stake,

The use of different criteria result
in different classifications,

A person's frame of reference is af-
fected by his total life experiences
and affects his perceptions and in-
terpretations.

Checks on the bias of authors.

Distinguishes between facts, infer-

ences and value judgments,

d.
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ly pragmatic interests of the par-
Lipants are at stake,

b use of different criteria result
different classifications.

serson's frame of reference is af-
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i affects his perceptions and in-
“pretations.
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d. Prinr to the revolution, the French peop’

were divided
estales,

2)

into three major ciasses or

ine clergy paid almos* no  taxes, al-
wugh the church leaders voted certai
i gifts to the king each year; the
tuop church leaders were primarily no-
bYles and rich, while most members of
this estate were poor country clergy

4ith little power and much sympathy

for the peasants,

lhe nobility had many privileges, in-
cluding exemption from most of the
taxes and the right to hold most of
the important poiitical and even re-
ligious offices; however, this estate
included many impoverished nobles as
weil as rich nobles. Moreover, rich
members of the third estate had been
able to purchase titles or had been
granted them for their services.
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Afterwards, discuss: What problems a-ise in hereditary
monarchies? How would you expect' the upper middle class
members to rcact to the increased power of the nobles
after Louis XIV's death?

Have pupils read different descriptions of the three es-
tates prior to the French Revolution, They should read
something about each of the estates, Then hold a general
class discussion on such questions as: |If you had been

a peasant, how would you have reacted to the privileges
of the nobles and the high clergy? 1f you had been a
rich merchant, how would you have reacted to these priv-
ileges? To what extent would you expect the members of
the first and second estates to show a united front a-
gainst attempts to change privileges? To what extent did
the actual class differences vary from the idealized pic-
ture of classes? How did life in this period differ from
Tife in the Middle Ages? Also discuss: How could you
classify social classes in France at the time other than
by estates? How would your criteria differ from those
used in the classification by estates?

Have pupils read Thomas Jefferson's remarks about the
peasants of Champagne., Discuss: ‘'hat does this passage
illustrate about the way .in which an author's culture
may affect his perceptions? Vhica of the statements are
factual? \lhich represent value judgments? How would you
classify Jefferson's reason for the clistering of farmers
in villages? '

Libarty! Equal]

Becker, Modern,
Hayes and Faiss
Times, pp. 7-11

ch, 3 (the poor
Coming of the |

PP. 7"11"; 35"‘*1I
124; "Selected
European Histo

"Selected ReaJ
History,"
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ards, discuss: What problems a-ise in hereditarA
nies? ‘How would you expect the upper middle class
5 to rcact to the increased power of the nobles
.ouis XiV's death? ‘

1pils read different descriptions of the three es-
orior to the French Revolution, They should read
ing about each of the estates, Then hold a general
discussion on such questions as:. If you had been
ant, how would you have reacted to the privileges
nobles and the high clergy? If.you had been a
archant, how would you have reacted to these priv-
? To what extent would you expect the members of
rst.and second estates to show a united front a-
attempts to change privileges? To what extent did
tual class differences vary from the idealized pic-
f classes? How did life in this period differ from
n the Middle Ages? Also discuss: How could you

fy social classes in France at the time other than
ates? How would your criteria differ from those

n the classification by estates?

upils read Thomas Jefferson's remarks about the

its o Champagne., Discuss: What does this passage
-rate about the way .in which an author's culture
‘fect his perceptions? VWhich of the statements are
11?7 \lhich represent value judgments? How would you
fy Jefferson's reason for the clustering of farmers
Iagesﬂ :

Liberty! Eauality! Fraternity!

Becker, Modern History, ch., 6;
Hayes ard Faissler, Modern

Times, pp. 7-13; Alderman,
I

ch, 3 (the poor); Lefebvre,
Coming of the Fr, Revol.,
pp. 7-14, 35-L&L, 86-96, 114~
12L4; ""Selected Readings on
European History,"

""Selected Readings wn European
History,"
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Generalizes Trom data,

Differentictcs Hetween facts and
inferences.

Checks on tnc completeness of data

and is wcryo) acneralizations

"based on insufficient evidence,

Identifies ccrd stacking.

Changes in one aspect of society
will have effects upon other as-
pects; changes will ramify whether
they are technological, in social
organization, in ideology, or what-
ever else is a part of the cultural
system,

Revolutions aré-usually the result
of multiple Tactors,
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three major groups:

the town
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is weryor generalizations
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htifies cord stacking,

1ges in one aspect of society

! have effects upon other as-
:s; changes will ramify whether
v are technological, in social
inization, in ideology, or what-
- else is a part of the cultural
tem, :

plutions are usually the result
nultiple factors,

3) The third estate was divided into
three major groups: the peasants,
the town workers, and the bour-
geois or middle class merchants
and businessmen, : )

a) The peasants were pot so badl:

b)

off as many European peasants
in the 10-4% century, even though
by our s:undards, their cconoa-
ic lot was extremely poor.
Their lot had been im-
provir.g uizil dreught, poor
crops, and depression made
their lot worse again, The
peesants disliked paying taxes
from which nobles were exompt,
They resented the fedual
dues which thay still owed the
owner of the manor, even though
the peasants owned their own
land in a majority of cases,

The city workers lived in very
poor conditions which grew worse
during the general rise in pros-
perity during the 18th century
because wages did not rise
nearly so fast'as prices.

The merch=ris and businassmen
went through a period of ris-
ing prosperity during the 18th
century; however, they had lost
some of their former political
power under Louis XIV, .
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54, Have a group of good students present a panel discussion Greenlaw, ed,
on the question . Was the French Revolution the result nomic Origins
o7 extreme poverty among peasants and workers? They French Revolu
should discuss such questions as: Were the peasants Poverty or Pr
better or worse off than in the seventeenth century? Gershoy, Era
Were they better or worse off than peasants in other French Revolu

parts of continental Europe? What happened to the lot of 14-17. i

French peasants just prior to the revolution? What hap- '

pened to the living levels and conditions of artisans and
- town workers during the 18th century? To what extent had the )
bourgeoisie incrcased its political power or found its

political power limited during the 18th tentury? Why

might this discrepancy between economic power and politi-
~cal power cause problems?

- 0Or give pupils quotations from different authors who pre-
sent different points of view toward poverty as a cause
of the revolution and who present data on economic chang- 1
es during the 18th century, Have pupils read them and
then hold a general class discussion on the gquestion
suggested for a panel discussion and the other questions
suggested for the panel members,
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sted for a panel discussion and the other questions
sted for the panel members,
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G. Certain aspects of the social e, Although France itself had d
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spects of the social
may inhibit marked
nge and innovation,

raits may change by a
f diffusion,

o are in contact with
r tend to borrow cul-
its from each other,

e, Although France itself had become

more prosperous during the eight-
eenth century, the monarchy lacked

funds to pay for its war debts and
army, -

1) Although the court spent money
lavishly, the court expenses
were only a minor part of the
budget and were not really cru-
cial in bringing on the finan-
cial crisis of the monarchy,

2) The aid given to the Americans
in their revolution against
England forced the monarchy fur-
ther into debt,

3) The bourgeoisk had for years co-
operated with the crown against
the desires of the nobles for

~more power; they had provided
loans to the kings, The bour-
geoisi¢ had developed consider-
able financial and economic pow-
er but had lost some of their
political plawer which they had
held under Louis XIV. They
wished to gain political power
to equal their economic power
and they had the American revo-
lution and the English revolu-
tion to inspire them, Shortly
before the French Revolution;
they refused to loan more money
to the king,
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. Have each pupil read one of Sseveral accounts on the

financial probilems..
posed financial reforms.

=

b.

C.

facing the king and on the pro-
Then do the following:

Have a group of students role- -play a dcscuséaon
among @ group of nobles about the financial prob-

" lems facing the king and the proposed reforms,

Have another group of students role-play a discus-
sion among a group of bourgeoise about these fi-
nancial problems and the proposed reforms,

Then have a third group of students role-play a
discussion: among a group of peasants about the

king's financial problems and the proposed re-

forms.

Have pupils read the account by Weber of the in-
fluence of the American Revolution upon the French
soldiers who fought in America. Discuss: What
attitude does the author have toward the extension
of these ideas to France? Why? Was this influ-
ence of ideas the major way in which the American
Revolution contributed to the overthrow of the -
French monarchy? Why or why not?

Lefebure, Coming,
French Revolution,

19-25; Alderman, L
Equality! Fraterni

ch, 2; Hayes and F
Modern Times, pp.

- European History,'

Becker, Modern His

"Selected Reading
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bupil read one of several accounts on the
probldems.. facing the king and on the pro-
ncial reforms, Then do the following:

group of students role-play a discussion
p group of nobles about the financial prob-
1cing the k@gg and the proposed reforms,

W}
nother grouplof students role-play a discus-
mong a group .of bourgeoise about these fi-
1 problems aq? the proposed reforms.

ave a third sﬁoup of students role-play a
sion1 among a group of peasants about the
financial piroblems and the proposed re-
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de does thz author have toward the extension
se ideas to France? Why? Was this influ-

f ideas the major way in which the American
tion contributed to the overthrow of the
monarchy? Why or why not? '

Lefebure, Coming, of the
French Revolution, pp.

19-25; Alderman, Liberty!
Equality! Fraternityl,

ch, 2; Hayes and Faissler,
Modern Times, pp. 25-27;
Becker, Modern History,

"Selected Readings in

. Eurpopean History,"



Certain aspects of the social
structure may inhibit marked so-
cial change and innovation,

The institutions of government
constitute the&ena or the struc-~
ture within which authoritive de-
cisions of tne political process
are made; they thus affiect those
decisions,
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L) Finally, the king's advisors de-

cided that tax reforms were nec-
essary,

France had not developed the same
kind of representative group as had
the English prior to their revolu-
tion; however, there were certain
traditional bodies which opposed the
king, and there was a tradition of
an estates general,

1)

2)

Louis X1V had agreed to let some
of the provinces maintain their
local laws and provincial assem-
blies with a good deal of power
within the provinces, The powers
of different pnovincial assem~
bliws differed considerably, but
all were dominated by the nobles,

The old coutrts of justice or Par-
liaments in towns acquired con-
siderable power; no decree could
become law unless registered by
these “arliaments, Although they
were supposed to register laws if
the king held a 1it of justice
and ordered them to, many refused
to do so when it came to new tax
decrees which would have removed
privileges from the nobles who
dominated the Parliaments,
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56, Use the chalkboard to outline briefly the role of the
Parliaments and provincial assemblies, Louis XIV's atti-
tude toward them, the way they had changed since his
death, their attitude toward proposed changes in taxes
and privileges of nobles, and their demand for the call
of a session of the Estates General, Also outline brief-
iy for the class the traditional way in which that body
had met (ir three different bodies, each with an equal
vote), n

Perhaps havec pupils read brief excerpts from Young on
provincial recactions to the Parliaments,

Lefebvre, The Comind
the French Revolutid

pP- I7""9.

"Selected Readings
European History,"
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n of the Estates General, Also outline brief-
class the traditional way in which that body
three different bodies, each with an equal

c pupils read brief excerpts from Young on
rcactions to the Parliaments. \

Lefebvre, The Coming of
the French Revolution,

pp' T?" 190

"Selected Readings on
European History,"



G. Coalftions and temporary associa-
tions will result from conflicts
where primarilypragmatic interests
of the participants ere at stake,

G. The institutions of government
constitute the arem or the struc-
~ture within which authoritative
decisions of the political process

are made; they thus affect those
decisions.
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" 3) In 1789 the Estates General had

not met for 100 years; formerly,
it met in three dif.erent hodies,
each representing a different
class or estate, and each with
one vote, |t had never develop-
ed the power which the English
Parliament had by the time of
James |.

g. The Revolution moved through a nun-
ber of stages and involved the par-

ticipation of all elements in French
life,

1)

2)

It was possible because the no-
bles in provincial assemblies and
in the judicial Parliaments re-
fused to grant or register new
taxes unless the king agreed to
call an Estates Gaoneral which
they hoped to control,

The bourgeois elements cooperated
with the nobles in trying to get
an Estates General; they with-
held traditional loans which the
king needed; however, once the
Estates General was called, they
moved into the dominant position
and by and large controlled the
revolution from then on,



57. Now discuss: ‘\lould you expect the bourgeoisie to sup- Lefebvre, Coming of the
port the Parliaments in their demands for an Estates French Revolution, pp.
General? \lhy or why not? Would they want any changes 25-34,

in the way in which this body operated and in member-
ship?_ Why or why not? How would nobles want the body
to operate?

Now describe very briefly the demands of the Parlia-
ments for the traditional meeting in three bodies and
the demands of the bourgoisie for more representa-
tives and for one body, Describe the King's compromise
before the Estates General met and the way in which the
elections were to be held and cahiers prepared,
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58, Divide the class into three groups, one to read a
cahier from the first estate, one from the second
estate, and one from the third estate, Then hold a
general class discussion in which pupils are asked-
to Indicate some of the major requests of their es-
tate and the other students are asked to compare these
requests with the stand of their estates. Also dis-
cuss: What does the cahier from the first estate in-
dicate about who dominated the convention which drew
it up? What does the cahier from the third estate
indicate about who dominated that convention? Why do
you think the bourgotsie dominated many of the conven-
tions and madec up a majority of those elected by the
third estate to the Estates General?

Have a group of students organize a secret press and
prepare a scries of one page news releases and news
extras on the following events:

Ll
AW

a, The Opening -of the Estates General, :

b, The King's meeting with the Estates General following
the Tennis Court Oath and his final decision to give
in ‘to the Third Estate,"

c. The Fall of the Bastille, July 14, 1789,

d, The March to Versailles to bring back the royal fami-

" ly té Paris {(0ct., 1789). -

TKe confiscation of church property (Nov,, 1789) and

the decrec on the election of clergy (July, 1790),

f. The failure of the King's flight to Varennes (June,

S 1791). :

g. Tge July 17, 1791 rally at the Champ de Mars and its

effects on the elections to the new legislative assem-
" b8y (which met in Oct., 1791),

h. The Declaration of War against Austria (April, 1792)

amd early French defeats,

Dawson, ed., The Fre¢
Revolution, pp. 22-

-30; Stewart, ed,
A Documentary Surve

the French Revolut)

pp. 5/-64, 64.75,
aﬁ. |

|
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i. The capture of the Tuilleries (July, 1792),
j. The death of Louis XVl (Jan., 1793).
k. The Vendian and Dumouriez revolts {(March, 1793).
1. The Establishment of the Committec of Public Safety
(April, 1793).
m. The Downfall of the Girondist leaders (June, 1793).
n, Foreign Danger and Internal Revolts during 1793,
o. French military successes towards the end of the
Terror, '
p. The Death of Danton (April, 1794), ‘
q. The Death of Robespierre (July, 1794),

The committcc should decide ahead of time what general
attitude it will take toward the revolution and should
then assign writers to prepare the different broadsides,
At times thc press releases might include brief excerpts
from eye witness accounts, done as reports on inter-
views with ccrtain people, Each broadside should be
distributed to students on the date assigned by the com-
mittee and thc tcacher, Students should be given a
chance to rcad and discuss the broadsides, At times,
special extras might be prepared and distributed at im-
portant points in the class discussion., Students should
keep these ncws recleases which will provide them with
considerable data about the course of events during the
French Revolution, The time at which each of the news
releases should be presented 1S indicated below, so
that their rclationship to other activites can be seen
more clearly.

Have the precss committee distribute their first news re-
lease on the opening of the Estates General., After the
pupils have rcad it, discuss: How do you think each of
the three estates would feel after this opening session?

" The French Revoluti

Eds, of Horizon Mag;

ppo ]8-220
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Checks on the-bias and competency
of authors,

Looks for points of agreement and
disagreement among witnesses and

authors,

Any decision Is ip part a product

- pf the intetnalized values, the

perceptions;, and the experiences
pf the person making the decision,

The decision-naker reacts to pres-

sures from othcr decision-makers
and from public opinion,

Sets up hypotheses,

Tests hypotheses against data,

3) The city workers hel
the National Assemb
king's desire to uss
crush it; they used
various times and te
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greater extremes,
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3) The city workers helped protect
the National Assembly from the
king's desire to use the army to
crush it; they used violence at
various times and tended to push
the revolutionary leaders to
greater extremes,
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Pupils should read Arthur Young's remarks about public
opinion at the time of the opening of the Estates Gen-
eral, Discuss: \lhy did the Third Estate think it es-
sential to sit as one body? Vas their desire in line

with or opposed to French traditions?

Have pupils do the¢ exercise adapted from Fling on the
Tennis Court Oath, Be sure to discuss the bias and com-
petency of the different witnesses and authors,

Have the press committee distribute their news release
on the King's meeting with the Estates General follow-
ing the Tennis Court Oath and his final decision to
give in to the Third Estate, After pupils have read
the release, discuss: Why might Louis later repent
his decision? How would many of the nobles and higher
clergy feel about this decision? \V\lhat might the king
try to do about it?

Have the press committee distribute an extra on the
king's order to bring troops to the outskirts of Paris,
Discuss: How do you think the people of Paris and the
majority of the Assemby might feel about this move?

Have the press committee distribute its news release

on the Fall of the Bastille, After pupils have read
this relecase, discuss: Why did the fall of the Bastille
seem so important in later French history when so few

Eds. of Horizo

""'Selected Readi
European Histor

"Exercise on th
Court Oath,"

Eds, of Horizo
The French Rev
24-75.

Eds. of Horizo
The French Rev
PP. 31 "'32 .

Lefebvre, Comi
French Revoluti
80"8—2.

Pernaud and F1
eds., The Fren
lution, pp. 29
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o

G. Frustration may result in aggres-. L) The peasants rose up
sion or scapegocting. feudal domination an
rights by violence v
G. The decision-maker reacts to pres- later accepted by th
sures from other decision-makers _ Assembly dominated b

and to public opinion, geoise,

A. IS SCEPTICAL OF THEORIES OF SINGLE
CAUSATIOM,

S. Generalizes from data.
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L4) The peasants rosevup against

feudal domination and obtained
rights by violence which were
later accepted by the National
Assembly dominated by the bour-
geoise,
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prisoners werc found? Why do you think it ended in
such bloody trcatment of the commander of the Bastiile
and some of his men? Does the data support or contra-
dict your hypotheses about the reactions of Parisians
to the movement of troops to Paris?

Have pupils read a brief account of the peasant upris-
ings after the fall of the Bastille, Discuss: Why do
you think the pcasants went to such extrcmes? Why do
you think they took matters into their own hands rather
than waiting for the National Assimbly to take action?

Now read pupils a brief description of ihe excited
actions on the part of the nobl:s in the assembly dur-
ing August :-5. Ask: Why do you think the nobles
agreed to give _ up all of these privileges? Now have
pupils read the decree by which the assembly abolished
feudual rcmnants, Discuss: Did this decree seem to go
as far as the nobles had gone during the nights of Aug,
h-5?2 why do you think it toined down some of the ear-
tier promiscs? | :

Have pupils rcad the'Declaration of the Rights of Man
and Citizen." Discuss: How does this document compare
with the rights guaranteed in the U,S, Constitution?
To what extent did the document indicate real changes
from the days prior to the meeting of the Estates Gen-

eradly?

The French Revol.
pp. 29-40, '
Alderman, Libert
ity: Fraternity/
Lefebvre, Coming
French Revolutic
83-107,

"Selected Readir
European History

Lefe¢bvte, Comin
French Revoliuti
139-143,

"Selected Readiy
European Historw

""Selected Readi
European Histor
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G Countries are more Intolerant of 5) Worries about foreign iny
those they consider subversive in and plots by the king ply
times of crisis and threats from bread shortages led Paris
abroad than during times when they to march to Versailles tg
face no such threats, back -the royal family to

G. The decislion-maker reacts -to pres- :
sures from other decislion-makers O
and to public opinion,

S, Sets up hypotheses. 6) The decree on the electi
. : the clergy antagenized m

French Catholics and led

king to try to escape,

G, Effective pollitical communication
depends an the effective manip -
lation of symbols, stereotypes,
and other comnunication shortcuts,

S. ldentifies persuasion devices.

$, Sets up hypotheses,
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5) Worries about foreign invasion

6)

and plots by the king plus
bread shortages led Paris mobs
to march to Versallles to bring
back the royal family to Paris,

The decree on the electlion of
the clergy antagonized many
French Catholjcs and led tze
king to try to escape,
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(G, Have the press committee distribute the news release Pernaud and Flais:
. concerning the March to Versdilles to bring back the eds., The French
royal family., Afterwards, discuss: \lhat factors lution, pp. 56~65
caused the pcople to go to Yersaiiles and act in this Eds, of Horizon M
way? What groups of people were involved? What ef- The French Revolu
fect do you think it may have had on the king? on tfe pp. LhL-47,
Natlonal Assemblv? Alderman, Libert

Ity! Fraternity/’;

Pernaps nave each pupll pretend to be either a monarch-
Ist writing on emigré or a member of the bourgeoise
writing to a friend in another city., He should clearly
describe his reactions to the recent events.

69. Have the press committee distribute the news release "Selected Readings
about the confiscation of church property and the de- History,"
cree nn tihe clection of the clergy. /fc«: How do you
think thesc dccrces would have affected devout Catho-
lics? the !ting?

70, Have pu, .s read Marat's Address to Citizens, Discuss: "Selected Readingg
What devices does Marat use to arouse citizens to ac- History,*
tlon? Wwhat might be the results of a number of edi-
torials and spceches such as this?

7t. Have the press committee distribute the news release Eds, of Horizon ¥
about the failure of the king's flight to Varennes, . The French Revoluy
Afterwards, discuss the lmplications of the flight, PP, 56-69,
How mlight many of thnce supporting the revolution feel Alderman, Libert
about the flight? ity Fraterni%x!l
Pernaud and Flai

eds, The French R




1oL~

press committee distribute the news release

g the March to Versdilles to bring back the
ily., Afterwards, dlscuss: V\hat factors

e pcople to go to Yersailles and act in this
t groups of people were involved? What ef-
ou think it may have had on the king? on the
Assemb1v?

ave each pupll pretend to be either a monarch-
ng on emigré or a member of the bourgeoide

o a friend in another city., He should clearly
his reactions to the recent events,

press committee distribute the news release

confiscation of church property and the de-
he clection of the clergy. /fck: How do you
se decrees would have affected devout Catho-
- Ning? ’

.s read Marat's Address to Citizens., Discuss:
ces does Marat use to arouse citizens to ac-
at night be the results of a number of edi-

nd spceches such as this?

|
]

oress committee distribute the news release

" failure of the king's flight to Varennes,
s, discuss the Implications of the flight,
“rany of thnce supporting the revolution feel
- flight?

Pernaud and Flaisser,
eds,, The Freneh Revo-
luttion, pp. 56-69,

Eds, of Horizon Magazine,
The French Revolution,

. pp- 51{-47.

Aldefman, Libertyl Equal-
ityl’Fraternityl; ch, 7.

“Selected'Readings in European
History,"
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History.™
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}

Eds, |of Horizon Magazine,
The French Revolution,
PP‘ 56"690
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Tests hypotheses against data.

Sets up hypothcses.

Sets up hypotheses,

Tests hypotheses agalnst data,

Sets up hypotheses,

The decision-maker reacts to pres-
sures from other decision-makers
and to public opinion,

Countries arc more intolerant of
those they consider subversive in
times of crisis and threats from
abroad than during times when they
face no such threatas, .

7) Renewed fears of floreign
slon, war reverses, revo!
economic distress and
forceful propaganda led |
mob action against the K
massacre of many people
sons, the overt%row of t|
ers of the National Conv
agd the establishment of
mittee on Public Safety
the Terror,
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7) Renewed fears of foreign inva-

slon, war reverses, revolts,
ecoriomic distress and .

forceful propaganda led to new
mob action against the King, the
massacre of many people in pri-
sons, the overthrow of the lead-
ers of the National Conventiony
and the establishment of the Com-
mittee on Public Safety and then
the Terror,
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72, Have the press committee distribute the news release

about the July 17 rally at the Champ de Mars, Discuss:
What effect do you think this event might have upon the
eleccinns for the new assembly under the new constitu-
tion? Then have the press committee bring in an cxtra
on the results of the elections and the division of mem-
bers in the ncw legisliative assembly,

Have pupils rcad the Declaration of Pillnitz., Discuss:
Even though many did not believe that the rulers .of
Austria and Prussia meant to invade France, how do you
think they rpeacted to such a declaration? Would it make
the leaders of the revolution .more or less likely to
treat the king well?

Have the press committee distribute a series of extras
on the declaration of the war against Avstria and the
early Franch.decicats at the hands of Austria. Discuss
the probable ¢ifects upon: (a) the king, (b) those
loyal to the revolution, (c¢) those who did not particu-
larly support the revolution but wcre not stauch loyal-
ists,

Hove the press comnittee distribute a news release a-
bout the capture of the Tuilleries, Then discuss the
reaccns for the event and the probable effects,

Eds. of Horizon M
The French-Revolut
pp. 71-77.
Alderman, Lj§g£$17
_%%13 Fraternityrl,

"Selected Reading
Europecan History,

Eds, of Horizon M
%hse__&c_...-Bsxgl.uﬂg
!

Pernaud and Flais
The Fr, Revoluti
141, Eds, of Hor
The Fr, Revol,,

ANlderman, Libert
Fraternityl, pp.
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i.nva hypothoscs -2gainst data, ,

Checks on the completeness of data
and is wary of generaljzations
based on insufficient evidence,

Frustration may result in aggres-
sion or scajegoating,

Democracy does not Lear up well in
societies in which basic dissatis-
factions with the social and econom-
ic institutions prevail and become
the focus cf political competition,

Countries are more intolerant of those
they consider subversive in times of
‘crisis and threats from abroad than
during times when they face no such
threats.
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Ask: On the basis of what you have read s» far, what
?roups of pcoplei'do you think dominated tte crowds which
ed the action against the Bastille, the seizure of the

royal family at Versailles, the capture cf the Tui:ler-
fes, and other such actions?

Now place figures and estimates collected by Rude about
participants on the chalkboard, To wha*t extent do the
actual statistics about participants support or contra-
dict the pupils' hypothzases? '

Have a pupil report on Rud='s analysis of the motives of
members of these crowds, Discuss these motives and the
way in which the actions by the mobs affected the actions
of lecaders of the revolution in the different legislative
assemblies, :

Have pupils rcad the proclamation by the Council-General . "Selécted Reading
of Paris in September of 1792 and Marceau's recollections H:stpry.“

of the calls or action against the invaders and for the
defense orf Paris. Ask: Suppose you had been @ citizen
of Paris at that time, How would the threat from the
invasion have offected your attitudes toward the king and
royalist supporters? (If necessary, remind pupils of the
statements of the rulers of the invading countries about
the King of France,) How might such an invasion §ffect
the attitudes of those who had not particularly liked
events of the revolution but who were not nobles? What
kinds of action might you expect to result from the

speeches made by leaders and from the cry of the recruits?

ATV

Rude, The Crowd ig
Revolutivon, pp. 1.
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VALUES PROCEDURAL SAFEGUARCS FOR
THOSE ACCUSED OF CRIMES,

Countries arc more intolzrant of
those they consider subvirsive in
times of crisis and threats from
abroad than during times vihen they
face no such threats,

The contrast between democratic and
non-democratic political systems may
be looked at as a conflict in basic
underlying values, (The democratic

system includes the following values:

respect for the individual person-
atity and-individual freedom, belief
in rationality, equality, justice,
rule by law, and constitutionalism.)

Sets up hypotheses,

Tests hypotheses against data,

Sets up hypotiheses,
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Now have each pupil read one account of the September
Massacres. Most of them might read the brief account
in the "Selected Readings," but a “cw might read differ-
ent accounts in other books of readings, Discuss: How
can you account for such bloody treatment of prisuners?
Why do you think the ‘leaders of Paris did not put a
stop to such massacres? Would you describe the soclety
in which these actions took place as democratic? Vhy
or why not? ‘

Have the pross committee distribute a n=us relcase
about the dcath of Louis XVI. [t should include a
resume of the charges against him, Discuss: How
would otrber Eucopean monarchs and peoplia in other coun-
tries wno supported limited monarchies react o his
death? .

extras anout

's revolt, Tiiey
e revolts,
Lhe probable

Have the press commitiee distribute brief e
the revolt of the Vendians and Dumourju
should include an analysis of causes of

After pupils have read each one, discuss
effocts,

""Selected Readin
European History
Pernaud and Flai:
The French Nnyvol

— . s

PP. Thz 1330

f£ds, of Horlzon
The French Revol
pp ] 99" IO' ]

Flaissier and Po
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T74-203, ATdcrma

Equality! Frater:
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these actions took place as democratic? Why
t? :

press conmittee distribute a nsws release

> death of Louis XVI, it should include a

- the charges against him, Oiscuss: How

e Fuvopean monarchs and peoplia in other cotn-
o sutported limited monarchics react to his

press commiteee distribute brief extras abyut
It of the Vendians and Dumouricz's revolt,
wlude an analysis of causcs of e revolts,

yils have read each one, discuss Lhe probable

ey

"Selected Readings in
European History;"

Pernaud and Flaissier, cods,,
The French fovolution,

pp. TB2-153, 7 T

£ds, of Horlzon Magazine,
Ihe French Revolution,

pp. 99-TOT,

Flaissier and Parnaud, eds,
The french Revolution, pp,
T74=203, ATdcrman, Liberiy

tquality! Fraternity! ch, 11,

fds, of Horizon Magazine,
The fFranch Revoluticn, pp.

102-107.




A,

L

Tests hypotheses against data,

In political conflict there is a
struggle over control of scarce
values or goals; these goals may
be economic or non-econcmic, The
conflicting sides attempt to use
the authority of the political sys-
tem to win -the conflict,

Applies previously-learned generai-
jzations to new data,

Sets up hypotheses,

Tests hypotheses against data.

Countries are mcre intolerant of
those they consider subversives

in times of crisis and threats
from abroad than during times when
they face no such threats,

VALUES PROCEDURAL SAFEGUARDS FOR
THOSE ACCUSED OF CRIMES,

-111-



-112-

Have pupils rccd and discuss the press committee's news

release aoout Lhc establishment of the Committee of Pub-
lic Safety, Discuss: Does this event support or contra-
dict the class' hvpotheses about effects of the revolts?

Have pupils recad the Committee's press rdlease about the
downfall of the Girondist leaders., Be sure to idantify
their earlier role in the course of events, such os their
vote on the death of the king.

Have pupils raad the press committee’s serics of nows
extras about foreign dangers and fterual revolts during
1793. Discuss: What effect do you think these dangers
might have upon the Jecaders of the French government at
this time.

Have pupils rcad the
Septembar 17, 1703,
in such a law? Yot
to result?

Law of Suspects which was passed on
Discuss: what duangers can you see
kinds of actions might be sxpected

CHave pupils roview the accounts of the period of the Ter-

ror,  Or if ihey did not read them in activity 50 because
the Film was shown instead, have them read them now. Then
nave pupils compare the dictitious accounis with the -
others.
ing the actual accounts, What attitudes might they be
oxpected to take merely because of their position? What
might aceount for the reactions of the people to the ex-
ccutions and to the Terror itself? Cowld you call this
period one of democracy in France? Vhy or why not?

-Eds.

) .7 The Fr,
[lave pupils note the possible bias of those writ-

of Horizon M
Fr. Revol,, pp. !

o e+ e

£ds, of Horizon V
Fr. Revol,, pp. |

L

fds, of Morizon ¢
rr._Revol., pp.
Pernaud and Flaid
The Fr, Revolutir

775"

"Selected Readin
History,"

"Selacted Readin
History."

Pernaud and Flai
Revoluti

740,
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ls rccd and discuss the press committee's news
wout the establishment of the Committee of Pub-
.. Discuss: Does this event support or contra-
class' hypotheses about effects of the revolts?

|
)

'ts recad the Committee's press rdlease about the
'of the Girondist lecaders, Be sure to idantify
rlier role in the course of gvents, such o5 thetir
‘he death of the king.

j
|

i1s vead the press committee's serics of nows
sout foreign dangers and dHiternal revolts during
iscuss: . What effect do you think these dangers
ce upon the lcaders of the French government at.

Y
e

‘1s read the Law of Suspects which was passed on
17, 17230 Discuss:  what dangers can you see
v Jow? Mot kinds of actions might be expected
. ? .

i1s roview Lhe accounts of the period of the Ter-
if they did not read them .in activity 50 because
was shown instaad, have them read tham now, Then
i1s compare the fictitious accounis with the |
flave pupils note the possible bias of those writ-
wetual accounts, What attitudes might they be

to take merely because of their position? What
ount for the reactions of the people to the ex-
and to the Terror itself? Could you call this
e of democracy in France? Why or why not?

o o . .
ERIC

IToxt Provided by ERI

-Eds, of Horizon Magazine,

The

1 e e .

Fds, of Horizon
f\r.'. VP\E.\!_O_] [ ] .OP.

Magazine,

The
110-11L.

|

The

—

Fds, of Morizon Magazine,
fr._Revol., pp. 126-127,
Pernaud and Flaissier, eds,,
The Fr, Revolution, pp. 296-

319,

"Selected Readings on European
History,"

"Selected Readings on European
History." _ :
Pernaud and Flaisser, ods,,

~ The Fr, Revolution, pp. 2u4Z-

740,



Freedom's relationship to cemoc-
racy is a close and obvious one;
the organization of majorities,
the competition in goals, and the .
ability to oppose which democracy
presupposes, all depend on a high
degree of personal freedom,

The contrast between democratic

and non-democratic political sys-
tems may be looked at as a conflict
in basic underlying values, (The

democratic system includes the fol~

lowing values: respect for the in-
dividual personality, individual
freedom, belief in rationality, e-
quality, justice, rule by law, and
constitutionalism,)

Draws inferences from a comparison
of different map patterns of the

same area,

Checks hypotheses against data, -

-113-
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37. Project two maps, one showing the inciderce of execu- Greer, The |In
tions during The Terror and one showing the counter rev- Terrur, maps
olutisn (including riots, .menaced frontiers, insurrec- ¢fore title

Lions, and invaded territory,) Ask: iihat hypothesis
vionid you SUYUCS T about the causes of rle terror alter
examining chese Lwo maps?

Now quote Greer's conclusion< as a result of his study Greer, The In
of rhe statistics of The Terror, Did his study support Terror, p. 85
or contradict the hypothcsor established in class as a '

[
resylt of a comparison of the two maps?
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two rmaps, one showing the inciderce of axecu- Greer, The Incldirzc of [ne
wing The Terror and one showing the counter rev-  Terror, maps in iront'oF D
(including riots, manaced frontiers, insurrec- before title paye,

nd invaded territory,) Ask: iibat hypothesis

osuggest about the causes of rte terror after
g these two maps?

Greer's conclusions as a result of his study quer, The lncidence of the
tatistics of The Terror, 0id his study support Terror, p. 85, -
adict the hypothc’vf established in class as a |
#f a (ompan|son of the two maps?
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Checks on the completeness of

data and is wary of generaliza-

tions based on insufficient

evidence,

Differentiates between facts and

estimates.

Che<zks hypotheses against data.

Sets up hypotheses.

Draws Inferences from tables and
charts,

Checks on the completeness of
data and is wary of generaliza-
tions based on insufficient
evidence,
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08. On the chalkboard, write down Greer's estimates of the
incidence of death sentences (17,000 at most), deaths
of those in prisons as a result of disease (e,g. 1699
in the prisons of Sammur between July 3, 1793 and Jan,
1, 1794, or five times as many as those executed in the
town), deaths by immediate execution upor capture dur-
ing riots or war (e.g, 2,000 sunk on boats in the Loire
after capture during a revolt or from 1500 to 2000 shot
without trial in revolt near another city in a two-
nonth period of time), with total deaths as a result of
the terror estimated between 35,000 and 40,000 peopla,

Discuss: Why do you think the author who provides us
with these figures falls to provide totals for death
by discase in prison or totals for death by killing
without trial? Vhy can he be more cccurate in his es-
timates of those executed after irial? Yhy do you
think he says even this figure is an «stimate? Accord-
ing to this author's estimates, only «bout 3% per cent
of those arrested and imprisoned were -entenced to
death during the terror. Does this suj;ocrt or contra-
dict your previous views of the extent of the terror?
What possible relationship cdo ynou sce between the
Aachors of wost eye-witness acounts of the terror and
the impressions most people have today about the ex-
tent and scverity of the terror?

39, Ask: Which groups of pecple in France do you think
suffered the most from the terror? Mow give pupils
Figures cstimated by Greer (70 per cent of those
saecuted aiter séntence were from the lower classes --
6% feem ihe ~lerqgy, 84% from the nobles, 103% from
among the lower middle class; 14% from among the upper
middic class, 20% From peasants, and 314% from among
the working class, 15% unidentified,)




S. Checks hypothzses againsf data,

S, Sets_up hypotheses.

'S, Tests hypotheses against data,

S. Generalizes from data,

-117-

8) The -leaders of the T.

‘The new Directory wag

finally overthrown a
military successes m
of invasion and succ
unlikely,

by MNapoleon who set (
He continued many of
the French Revolution
spread them to other
tries? |




ypotheses against data,

hypotheses,

potheses_against data.

s from data,

~117-

8) The leaders of the Terror werc
finally overthrown after French

military successes made the threat

of invasion and successful revolt
unlikely,

9) The new Directory was overthrown
by Mapoleon who set up an empire.
He continued many of the ideas of
the French Revolution and helped
spread them to other European coun-
tries? '

-
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Ask: Do these figures support or contradict your hy-
pothesis? ‘lhat other figures dn we ncel o havye 120~ e
deciding whether or notTihe Tovior Toid ms o horiis
upon the lower classes or upon Lhe unper cioss 27
Now show pupils Greer's figurce {or peracniars of dif-
ferent classes vho were executcd ot 1ol i cGrbny,

(r.g. 1/3 of one par cent of robles; 1/3 .7 one ¢ ¢ cent
of clergy; » of onc per cent ©7 o v oid il gloe

1/7 of one per cent of lower midvar. v o . o0 o
1/50 of one por cent of peasants, ) i 5 Woon
groups suffored vore in pronorticn Lo oo mnenrs?

-, 3 s P L T T S, T e e ® ey
‘j‘) iave \_h(.’- Vit RN IR A PRI N B R MDA Ll Isiriput> 0w coaes oot qiweos [ Or '3' 4l
e trAa O vt i tar y SUHCCRL5ES 0O phoe Toe o oh Lo s s P ! NI g

and of the perieod of terror, Nisco s Lok efiect REE RV
do you think thete succasses mignt bivse son Tha
Yerror?

)
S, 'heve pupils read Fivesi the pross comiftis tls pralense
Atait rhoe deaich of Danton and thoen iheir o« o)

Sl

Lont i hae Jdoath of Rebespierre and vh2 el o, Dise

cuss e doal had happenad to those who oo Uitaned Tha

Teoror? iy do you think ithey vere overtiiown? Prrnaud and Fla

' . 1he Tronch Revo

R AT IS S
i dniyl Freve
IR
i,

N2, Mva aounil give an cral report on the cicshlishmaat Eilz ., of Harizon
' of the Dicectory and Napoleon'ts (irs] sariareg of oo er, Toe vraih Revo
Discuss:  dhat made possible Napoleon's dictatorship? [ RPN P

ERIC
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:sc figures supporf or contracict your by
fhat other figures do we neol o haue | -0 0 '

*Ler or notT he Tirvior fo0i mn o w'n~niw
er classes or upoa L caner ciosss

&l

yils Greer's figurcs for p@rf(ﬁ?&f?f Of dif-
05 who wore executcd o veg s i,

" onc per cent of robles; ]/3 Soone ¢ ocent
coi one per cent o 1 Tr SIS EO S
er cent of lower miviais o o Lo
per cent of peasanls, ) a0 T oo
vred wore o ogproboction Lo ocicar oeeara?

-

150 k=uﬁl‘i » Jistributro 3 s ool s U o Monazine,
Titary sucos cases of il Tooh mraeowe b Sl Vel N L hiilion, 1,
seriod of tervor, Nisco s Lot eiiect Tou-ioz,

¢ thase succasses might hove ooon The

vread fivsi the prass anrmitic 2l pelonse Eds, of prarizon M‘aa7ine,

ach of Danton and then ineir © e fin Sicrcy Tocddlion, pp.

ath of Rehespierre and vl reol %2, Dics 035 RETHE

had happened to those vho oo Uiicned The

©do you ihink they were overtiaown? Pe:
|
}

Jd and Flaissier, eds,
’ runch Revolution, pp.
'ZL-*;[; Aiwenan, Liberty!

oyt FrﬁLblnltY., ch,

- [‘\

tory and Napolcon's {ir2] soiiorg of poaor, r:1:0 Revolution, pp.
at made possible Napoleon's dictatorship?

give an oral report 2n the ciiablisrmant Ed=, of Harizon Magazine,
A
|

ERIC
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GenerAlizes from data,

IS SCEPTICAL OF SINGLE FACTOR
THEORIES OF CAUSATION, .

Revolutions are uéually the re-
sult of multiple factors,

Generalizes from data,

Nations may pool their power be- -
hind common goals in varying sys=

tems of alliances and combinations.

Generalizes from data,

Nationalism leads to a high de~ .
gree of intense support within
the country for the goals and in-
struments @ nation chooses to use
in international affairs,

-119-

. Nopoleon was finall
- - the French monarchy

The French Revolutit
poleonic empire brol
nationalism to Fran
European countries
a number of economi:
changes in the dire
cy even though'= the
stored after Napolel



-119-

rAlizes from data.

CEPTICAL OF SINGLE FACTOR
RIES OF CAUSATION,

lutions are uéually the re-
of multiple factors,

ralizes from data,

ons may pool their power be- -
| common goals in varying sys-
. of alliances and combinations,

:ralizes from data,

onalism leads to a high de-
 of intense support within
country for the goals and in-
ments @ nation chooses to use
nternational affairs,

O

. Napoleon was finally defeated and
- the French monarchy was restored,

The French Revolution and the Na-
poleonic empire brought increased
nationalism to France and to other
European countries and resulted in

a number of economic and political
changes in the direction of democra-
cy even though' the monarchy was' re-
stored after Napoleon's defeat,
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93. Have a student or group c¢f students prepare a bulletin i
board display on "The Democratic Mcasures Taken During
the French Revolution." \

94, Go back to the questions raised in activity #50 and
"discuss the questions in the light of the da%a pupils
have studied on both the English and the French Revo- e )
lutions. To what extent were the two revolutions sim-
ilar? To what extent were they different? !

1y

|
1
{
; i ) ) |
9. Have a group of studeznts prosant a panal discussion on . |

the aquesition: Did Mapoleon preserve wmore accomplishi- {

ments of the French Revolution than he oveirthraw? ,

6., Briefly sketch for the class the overthrow of Mipoleon
and ihe form of the new government established in France.
Have pupils compare it with the political system under \
Lowis sV prior o 1789, _ '

v

17. Project the Fenton-Wallbank transparencies on "The Transparencies:
Fiench Revoluition and Nationalism.'" Follow the-sugyges- French Revoluti
riens in the teacher'!s guide for these transparencies, Nationalism, Sce

wiich the following exceptions and additions. ‘ Foresman,
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nt or group cf students prépare a bulletin
y on '"The Democratic Mcasures Taken During
evolutjon,"

he questions raised in activity #50 and
questions in the light of the data pupils
I on both the English and the French Revo-
> what extent were the two revolutions sim-
\at extent were they different?

> of students prasent a panal discussion con
1:  Did Mapoleon preserve more accomplish-
> Franch Revolution than he oveirthrow?

:ch for the class the overthrow of Napoleon

1 0f the new government established in France
compare it with the political system under
“jorr tn 1789,

Fenten-YWallbank transparencies on '"The
lution and Nationalism,'" Follow the sugyes-
» teacher's guide for these t(ransparencies,
I lowing exceptions and additions. :

LN

Transparencies: The
French Revolution and -
Nationalism, Scott,
roresman,




vS, Sets up hypotheses,

$. Tests hypotheses against data,

ST Generalizes from data,

G. Although culture Is always chang-
ing, certain parts or elements
m?y persist over long periods of
time, .

G. The history of democracy over the
last several centuries has been
one of the gradual expansion of
electorates by the elimination of

_voting qualifications,

A. 1S SCEPTICAL OF THEORIES OF SINGLE
CAPSATION IN THE SOCIAL SCIENCES.

w0

" Sets up_hypotheses.

m.
. .

Tests hypotheses against data:

-121-

i. France underwent a s
revolutions during f
which led finally tc
cracy,

3. Germany remained disun
Great Britain and Fran
nation-states, Moreov

overnment was not est:
ermany until after Wo
later than in Great Br
France;
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1p _hypotheses,

hypotheses against data,

alizes from data, . i. France underwent a series of violent

: revolutions during the 19th century
sgh culture is always chang- : which led finally to greater demo-
certain parts or elements cracy,

ersist over long periods of

istory of democracy over the
several centuries has been

F the gradual expansion of
orates by the elimination of
g qualifications,

EPTICAL OF THEORIES OF SINGLE 3. Germany remained disunited long after

TION IN THE SOCIAL SCIENCES, . Great Britain and France had become

. - ' nation-states. Moreover, a democratic

up hypotheses. o ' government was not established In
o By , ermany until after World War |, much

hypotheses against data, later than in Great Britain and in

France;
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2. For transpcrency A, also ask:
How had Louis X'V affected the loyalties of the
people toward the country and toward provinces
in which they lived? Were the broader loyalties
which developed directed primarily toward the coun-
try or toward the king?

b, After pupils have examined the cartoon in transpar-
-ency E, have thumn read ithe announcements of the Ha-
tional Convention about ocher countries, Niscuss:
Do you think the cartoonist is expressing the viow
of the French government at that time?’

93, Have a group of students pren-ge a bullaiin toard show- World history -te
ing "Changes in the French Guverisaent from 1320 i 1870,"
They should be prepaved to tell the class »hout the re-
volts and wars which led to the changes and ahont the
failure of the conmunes in Paris in 1048 and in 1870,
After the comnitbtcoe has .explainad its bulletin board
display, discuss: To what extent had, the revolutions
in France brought about a democracy within Francé? How
did khis ducoweracy compare with that in thgland after -
18907 How clid the two countrics diifer in how the demo-
cratic achicverents were broughi about? {ow can you

~account for these differences?

99. Project the-FentonsWallbank Transparcncies on The Making Transparencies:
of a Natjon-State, Follow the sugyestions in the teach- of.a Nation-Stay
wrls guide to these transparsacies,  In uddition: Foresman, |

a. When shiowing transparancy A, veviow what pupils
learnad carlier about the growth of freadom in
towns as the class discusses Lhe guestion about
craftemen, Also reviow what pupils learned about
merchants during the Middle Ages., Ask: Why might
you expect the merchants and craftsmen to support
the king rather than the rights of feudal lords?
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‘ansprency A, also ask:

id Louis X1V affected the loyalties of the

! toward the country and toward provinces

‘ch they lived? Were the broader loyalties
developed directed primarily toward the coun-
* toward the king?

pupils have examined the cartoon in transpar-
-, have thun read the announcements of the Ha-
' Convention about other countries, Niscuss:

1 think the cartoonist is expressing tha visy

» French government at that time?

oup of studenits pronaer a bullatin board show-
wes in che French Goversaent fras 1320 @0, 1870,%
s1d be prepaied to tall the class ahout ithe re-
I wars which lad to the changes and aheut the

»f the conmunes in Paris in 1048 and in 1870,

y comti Lihece has oxplained its bulletin board
discuss:  To what wxtent had the revolutions

> brought about a democracy within France? How
ducocracy compare with that in tagland after

wi oid the two countrics diifer in how the demo-
drieveiients were broughi about?  fow can you

‘or these differences? ‘

he- FentonsWal lhank Transparcncies on The Making
on-State;, Follow the suggestions in the toeach-
e o these transparencies, In wddition:

showing transsparency A, ceviow what pupils

.d carlier about the growth of freedom in

as the class discusses the question about
~man,  Also review what pupils learned about
anls during the Middle Ages, Ask: Why might
spect the merchants and crafismen to support
in o her than the rights of feudal lords?

E
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Vlorld history . textbooks,

Transparencies: The Making

of a Nation-State, Scott,
Foresman,




G,

G.

G,

(%) ]
.

Man uses his physical environment
in terms of his cultural values, --
perceptions, and level of technol-

ogy.

in the 19th and 20th centuries the
presence of the solidarity and i-
dentification of nationalism has
been central t¢ the development of
national power,

Nationalism results in a hlgh de-
gree of intense support within a

country for the natlon's goals ana

instruments of natfonal policy;

GeneraliZes from data,

~j23-

a, A number of factors c«
late unification of G¢

b. A militaristic policy
unificatlion without A

c. The early rulers of 6§
Prussia were generall
despots who bulflt up
their country and est
military force,




uses his physical environment
erms of his cultural values, --
eptions, and level of technol-

he 19th and 20th centuries the
ence of the solidarltY and i~
iftcation of nationalism has
central to the development of
onal power,

onalism results in a high de-
of Intense support within a
try for the nation's goals ana

Fruments of national pollcy;

bralizes from dats,

-123-

a. A number of factors contributed to the
late unification of Germany,

b. A militaristic policy finally brought
unlfi;atlon without Austria,

c. The early rulers of Brandenburg and
Prussia were generally enlightened
despots who buflt up the economy of
their country and established a strong
military force,



1O1,
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b, When showing transparency B, ask: Would these natural
boundorics provide much advantage to France today? Why
_or why not? If rivers provide transportation and thus en-
courage the development of commerce from one place to
another and sc the development of national loyalties,"
how can you explain why the Rhine Yalley was not includ-
ed within one nation-state?

¢. As you work on conclusfons which might be drawn From the
transparencies, try to help pupils undersiand thv daager
of geographic determinism 5 an exnicuation,

P i Delme Seneanv: Fedual States o Dnificaiing, Film: Gormany:

biseus e ed the mzchods of Achieving waiFichaciog Tin to Uairication,
blimnny o pere o with those used to achieve the unificatica -7 @ 5 ———=
SF areat soitaia and France? {lhat do the fila's producers:

identify s the two major characteristics of German cil-

ture in the period covered by the film?

Have woane noubers of the class read text descriptions of  World histor
Froederick Williom, the Great Elector of Brandenburg, "Selected Read
Diners shonld reod the description from Memoirs of Lhe History,"
Howe of Brandenburg, Discuss: What measures did the

Great Elcctor take to incrense Brandenburg's prosperity

and power? [n tbe Tight of these poticies, how would |

you analyze claims of some tucntieth-contury Germans a-

boub the superiority of ihe German 'race", particularly

when it remained pure and not intermixed with other

"races ?"
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1ing transparency B8, ask: Would these natural

>s provide much advantage to France today? Why
>t? If rivers provide transportation and thus en-
the development of commerce from one place to

and sc the development of national loyalties,

you explain why the Rhine VYalley was not includ-

n one nation-state?

>rk on conclusions which might be drawn from the
encies, try to help pupils undersiand the daager
aphic determinism s an exnloaation,

Im:  Cereziy: Fodual States o Unificatio Film:  Germany:  Faudal States:
cetidd tHe wachods of Achieving unifichiics In ko Uaification,Corenet, 15 min.
dipe with those wsed to achiave kha wr” “Teation

itain and France? What do ithe fita'y coducoers

ihe two major characteristics of Geri o cul-

neriod covered by the film? ‘

caasers of the class read text descriptions of  World history textbooks,

litliom, the Great Elector of Brandenburg, "Selected Readings on European

1 rood the dJescription from Memoirs of the History.,"
andenburg.,  Discuss: What measures wid the ,
or taoke to incrense Brandenburg's prosnerity

In the liaht of these poticies, how wveuld
» ~laims of some tucenticth-contury Germans a-
iperiority of ihe German “race”,.partigulanly
wined pure and not intermixed with other
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S. Generalizes from data.

G. Although culture is always chang-
ing, certain elements persist over
long periods of time.

S; Looks for points of agreement and
‘disagreement amonq»autﬁors.

S. Generalizes from data,

S, Looks for points of agreement_and
disagreement among authors.

S. Generalizcs from data,




O
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Have pupils read Hendersonts account of Frederich Wil-
tiam |, King of Prussia, Ther iscuss: What similari-
ties do you notice between the xing and his grandfather,
the Geeat Elector? What scoemed to be the chief values
which the King was Lrying to impose on Prussia? From
what you have scen in the film on German unification,
cenld yon concluade that he was successful or unsuccoss-
fui in s goals? Does this account support or contras’
dict the film's ideptification of paternalism as a key

rhchuristic of Gavean 1ifa? Why:s Dow did Feadercich
Jiliian of Prossia ccnpes wich tenis YV as a king?
Vi tearts WY 2

t
t

A el iy ey ansut Feoaes ek the Aeeacts

Fife bol Coedariek bacoee kiag oooad sbont his military
viciorics, Discusn: Vew chos the clciues of Froedorick

Willica | which »Yergos From ehis report cuspara with

Phat vivech vou tound in Hendercon'ts account?

Houn ponils ot Froderiok the Great!s statement abont

ihe Jdotice oo o king, Discuss:  How do these bel i2fs
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Atthouah-culture is always-chang-
ing, certain elements persist over

long periods of time,

Generalizes from data,

Although culture ds-always éhang-
ing, certain elements persist over
long periods of time,

Political power may rest in formal
governmental positions, but it need
not, (Every decision-maker is de-
pendent on advice, knowledge, infor-

~mation, political intelligence, etc,,

and as a result, those advisors who
can provide him with them have an Im-
portant base for exerting power and
imfluence on the official,)
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Following the defeat of Prussia by
Napoleon, the king called in new

ministers who abolished many feudal
romirsnts and reorganized the army,

Although the King of Prussia granted
a constitution in 1850, Prussia and
later the new German stute did not
really develop parliamentary democra-
cies, :
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Have several pupils role-play a discussion between a
group of Prussians about the need for reform after
Prussia's defeat at the hands of Napoleon and about
the social and military reforms proposed by the king's
new ministers, ~

Have a pupil give an interrupted report on "The Strug-
gle Over Parliamentary Government in Prussia He
should begin by describing briefly the events of 1848
and the constitution granted by the king.

Interrupt the report at this ﬁoint to have pupils read
a brief excerpt from Frederick William IV's speech on
the constitution which he had just granted. Discuss:
Do these remarks indicate an acceptance of parliamen-
tary government? How did Frederick William's views
about his role as king compare with those of his
predecessors and of French and English kings such as
Louis XIV and Jomes {7 _

Now have the pupil resume his report to describe the
reasons for the king's decision in 1859 to reform and
enlarge the army &and the opposition from the legisla-
tive body to such a move, He should be sure to des-
cribe the hasis on which the legislative body thought
it could p.-vent the move, .

lnterrupt Liw rcport to have pupils read excerpts from

“Selected Readings
European History."

Hayes and Faissler
Modern Times, pp.”
Stearns, -ed,, Page:

Europe, pp. 594-59

"Selected Readings
European History,"

Stearns, ed,, Pa
Europe, p. 607, H
Faisslier, Modern
p. 185, Becker, M
History, p. 409.

"Selected-Reading

Bismark's Reminiscenges_ concerning his meeting with the European History,'
King before lic was appointed minister and concerning his
persuasion of the King to continue oppesing the Landtag.
Also have pupils read excerpts from Bismark's "blood

and iron' speech when menbers of the legislative body
argued that Prussia should set an example of parliamen-
tary government in order to persuade other German
sitaies Lo join Prussia in a unified Germany. Discuss:
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G. Freedom is culturally determined;
the individual has to be taught
what the options are, how one goes
about exercising them, why he
should exercise them,

S. Generalizes from data.
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What do these comments indicate about Bismark's atti-
tudes toward parliamentary government? How did Bismark
persuade the King to continue his opposition to the
lower house of the legislative body?

Now have the pupil resume his report by describing the
success of Bismark's opposition. Ask: Why do you
think Bismark was sucessful? Would the Englismen of
the period have accepted such actions by the king?

Why or why not? Now quote R,R. Palmer on the reasons

. for acceptance by Germans, ('"The taxpayers paid them

/The taxes levied by the government over the protests
Gf the parliament/ without protest -- it was the order-
ly thing to do, and the collectors represented public
authorfity, The limitations of Prussian liberalism,

the docility of the population, the respect for
officialdom, the belief that the king and his minis-~
ters were wiser than the elected deputies, all clear-
ly revealed themselves,...'") Discuss: Why did the
Germans have such views when the English did not?

i

Ask: What attitude do you think Bismark would take
toward universal suffrage? Why? Have pupils read ex-
cerpts From Bismark's explanation of his reasons for
supporting universal suffrage In Prussia. Discuss:
What attitudes ;/id Bismark have toward democracy?
toward the ncaifs by which Prussia achieved its ends?

L

Have another pupil describe briefly the social insur-
ance legislation which Bismark sponsored,

After the pup?l's report is concluded, discuss: Vny do
you think fBismark wanted such lrgisiation? Was such
legistation in line with or copposed to policies of the
early Prussian kings?

See Palmer, Histd
the Modern WorTd]

"Setected Reading
European History,

Recker, Modern Hi

PP . 554"5-5-6.
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Now have pupils read an excerpt from Bismark on why he
supported such legisiation,

Point out that the form of government develped by
Bismark lasted until World War 1, Then dis-uss: How
did the German government in the late 19th and early
20th centuries compare with the governments of Great
Britain and France? In which country would you expect
to have people least likely to resort to force if they
disliked governmental policies? Why? In which country
would you expect to have people least likely to support
the rise of a dictator? Why?

Or perhaps have pupils'write brief papers comparing the
three governments in the early 20th century and trying
to answer the questions raised = above,

Nivide the class into groups, each group to investigate
beciefly the expansion of one of the European countries,
Be sure to have groups work on the expansion ‘of Spain,
Portugual, England, France, the Netherlands, Germany,

“and ltaly, They should try to find out the answers to

a series.of questions: (1) What motivated the expan-
sion? (2) VY/hat made possible the conquest of the peo-
ples in the areas to which the Europeans expanded?

(3) What effects did this expansion _have upon the cul-
ture of the pcople in the conquered countries? (4) What
effects did this expansion have upon the European pow-
er? (5) What effects did the expansion have upon rela-
tions among European countries?

After the groups have investigated their country, hold
a discussion focused upon these questions, Have pupils
try to decide whether or not they can safely generalize

"'Selected Readings
European History,'

World History tex
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for all of the countries in response to the first four
questions. De sure to analyze effects of expansion on
the peoples of Curope in terms of their expanding worlid
view. Comparc this view of the world with that of the
people of the Middle Ages.
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E. Changes in people's attitudes toward tradi-
tion, authority, religion, and man himself
led to both a scientific and an industrial
revolution which had drastically altered
men's lives by the time of World War |,

1. The late l4th, the 15th, and the 16th
centuries are aenerally'knowﬂ as the
period of the Renaissance; however; some
historians dislike this term both because
if its implications about the Middle Ages
and because the term is not broad enough
godencompass the main trends of the per-
iod, :

a. The Renaissance was characterized by
humanism and an emphasis upon individ-
ualism, by secularism and a new plea-
sure and interest in the natural world,
and by a revolt against authority in
science, The renewed interest in an-
cient learnings, which gave the period
its name, developed primarily because
of the changing interests of the schol-
ars,
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. the period of Renaissance in the
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oing to drop back to
ate l4th, the 15th, and
16th centuries and look at changes in non-political as-
pects of life in Western Europe,

Tell the class that they are now

Have a pupil or several pupils make a parallel time-line
under the timeline of political events. - ’ i

Show pupils several art works of the Renaissance (e.g,
David by Michelangelo, Saint Francis in Ecstasy by Bel-
lini) which illustrate Greek influence and concern with,
the human figure or revived interest in nature, Dliscuss:
What interests of the artists, as illustrated in this
piece of sculptor or painting, seem different from those,
you read about for men of the Middle Ages in Western '
turope? (Perhaps contrast these artistic works with
some of the Medieval works showing little interest in
nature or in the human body and great interest in reli-
gion.) How do the Renaissance works dealing with reli-
gion seem to differ from those of the Middie Ages? On
the basis of the artistic productions, have pupils set
up hypotheses about major interests of the artists,

writers, and scholars of the Renaissance period as com- |

pared with those of peuple of the Middle Ages.

Have pupils read excerpts from Petrarch's letter about
climbing a mountain, Read aloud the quotation from Sy-
monds on.the medieval outlook toward the beauty ef nature
and secular affairs, Have the class contrast this out-
look with that shown by Petrarch, : ' '

"of Horizon Mcyaz
Gniden Book of t‘
Pe. 137, 39.

e.q. See Shapiio

{

"Selected Readin
European History
Stearns, ed,.,, Pa

Europe,.ps 3+ -
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Generalizes from data. .

VALUES THE SCIENTIFIC METHOD,

Generalizes from data, -

SUPPORTS FREEDOM OF THOUGHT AND
EXPRESSION,

VALUES THE SCIENTIFIC METHOD,

Some values are conducive to change;
some make change difficult, -

When people have adopted a fatalis-
tic attitude, change is much less
likely than In societies where the
people believe that "a high de?ree
of mastery over nature and soc
conditions is possible,"”

Generalizes from data,

SUFPORTS FREEDOM OF THOUGHT AND
EXPRESSION, '

VALUES THE SCIENTIFIC METHOD,

Some values are copducive to cuange;
some make change difficult,
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115, Perhaps read aloud some of the medical cures recommended

116,

117,

by Albertus Magnus in his book Medicines, written some-
where around the year 1260 A,D,

Discuss: How might the
people of that age have come to think of such things as
cures? How did people, before modern medical science be-
gan, draw conclusions about what kinds of drugs might
cure certain diseases? How did these methods of identi-
fying cures differ from those used by medical scientists
today? '

Have several pupils continue the class' booklet on ''Med-
icine Through the Ages" with a chapter on ''Developments

in Scientific Medicine in the 16th and 17th centuries,"

They should include a discussion of the work of Paracel-
sus, Vesalius, Paré, and Harvey, '

Ditto the pupils' article and have pthers read it,
cuss: What does the work in medicine indicate about
changes in science from medieval times? How did the med~
ical work of the Renaissance of the High Middle Ayes com-
pare with work of the 16th and !|7th centuries? Would you
agree tt t the earlier work contributed at all to the
scientific revolution of the 16th century? Why or why
not?

Dis-

Read aloud the Catholic Church's statement about its po-
sition on Galileo's ductrine about the sun and the earth,
Discuss: What characteristics of the Middle Ages seem
evident in this statement?

Hughes and Frie
Readings in Wes

ilization, pp.

.

Snyder, Age of |
PP. 70-71; Hal
tific Revolutio
Wilson, Great i
chs, 13,715, |

.

"Selected Readi
European Histor]
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ALWAYS SUBJECT TO CHANGE IN THE
LIGHT OF NEW EVIDENCE, '

SUPPORTS FREEDOM OF THOUGHT AND
EXPRESSION,

Some values are conducive to change;
some make change difficult, ,

When people have adopted a fatalis-
tic attitude, change is much less
likely than in societies where the
people believe that "a high degree
of mastery over nature and social
conditions is possible,"

Generalizes from data,

A1 though culture is always chang-
ing, certain parts or elements per-
sist over long periods of time,

Sees meaningful differences between

eras.
Change is likeiy tu occur more read-
ily in the less basic, less emotion-
ally charged, more instrumental or
technical aspects of culture (e.g.
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- acteristics were emphasized,

b. Some historians dislike ident}fying-an el

of the Renaissance in the late l4th, the
15th, and the 16th centuries because they
say there was an earlier Renaissance dur-
ing the Middle Ages and because the era
did not mark a sharp break with earlier
developments, However, the ac~ was mark-
ed by the degree to which certain char-
The genera’
beliefs of the period can be distinguishe
from those of the Middle Ages, even thou
the change was evolutionary rather than
abrupt,
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118, Have several pupils roie-play a discussion during the
time of Galileo between supporters of Ccpernicus and
Galileo and those of Ptolemy,, They should present the
types of arguments used by these men, The supporters
of Ptolemy: should suggest the kind of punishment which
Galileo should receive for his heresy.,

Afterwards. discuss: How do the works of Copernicus and
later of G.lileo illuctrztzs changes in scientific eppronch-
es during th= [6th ami 17¢h cenrurics? What dangers arise
in science if free expression -/ ideas is not permitted?

119, Read aicud, paraphrasing if necessary, excerpts from
Francis Bacon's passages in praise of kncwledge as a
means of gaining power over the world aroud us and his
attacks on learned men who rely ‘pon authorities, After-
wards, piscuss: What attitude d.d Bacw»n have about the
scholars who accepted Aristotle and o'.her great authori-
ties as the basis of knowledge? What advantages did he
see in krnowledge? What would be the effect of such an
attitude as compared with attitudes related to the value
of tradition or as compared with fatalistic attitudes

- upon the liklihood of change? Why? &

y

120, Now hauve a group of students present a panel discussion
o the Renaissance Period, They should be sure to dis-
cuss some of the distinguishing features which are fre-
quently associated with the Renaissance Period. They
should also discuss the questions: Is the term 'Renais-
sc ce'' a good one to describe the chief characterist’'cs
of the period? Why do some historians attack the pr.ac-
tice of differentiating the age by this term ,athcr than
some other (such as the Age of Humanism)? :

Wilson, Great icd
Science, chs. T2
Levinger, Galileg
Copernicus; Snyd:
Reeson, pp. 17-29

iy

Stearns, ed., Pa
Europe, pp. 1-8.

Worid history te;
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tools, tactics, etc.) than in such
things as basic values, '

The existence of culture is depen-
dent upon man's ability to use sym-
bols in communication. Llanguage en-
ables man to make his experiences
continuous and tv apply previous ex-
perience with probiems to new prob-
lems beyond actual physical experi-
ence; it makes the cumulativeness

of culture possible,

Generalizes from data,

Cu'tures traits may change- through
a process of innovation frcm with-
in,

Culture traits may change through
a process of diffusion,

Generalizes from data.,
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The Reformation marked a break-up in the
unity of western Christianity. It was

both an outgrowth of some of the ideas of
the Reraissance and a reaction agiinst some
of the secular incz2rests of the renaissance
period, .

a. Luther's emphasis 'upon the Bible rather
than the Papacy as the source for his
beliefs led to the development of further
Protestant movements -~ developments
which Luther had not intendended and
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After the panel members have presented their views, hold

a general class discussion on the question: T~ what ex-
tent were the Renaissance characteristics really new?

If some of them can be seen in the works of earlier schol-
lars, are we justified in calling this period the period
of the Renaizcance? Why or why not? Do you think we can
safely conclude that the new values of the Renaissance had
become the values of all or most of the people by the end
of the 16th cantury? Why or why not? Which aspects of
culture do you think would change most readily under the
impact of the.Renaissance?

Tell the class about the invention of the printing press,
Discuss: What effects would this invention have upon the
Renassiance? Upon thnse who wished to bring about relig-
ious or political changes? Upon the possibilities of de-
veloping a society such as we have today?

121, Have pupils read excerpts from Luther's writings about "Selected Readin
the importance of the Bible and the importance of faith European History
and good works, Discuss: How do these beliefs differ
from those of the people of the Middle Ages? Do you sece
any similarities of belief? In what way do Luther's be-
liefs reflect some of the ideas of the Renaissance? |In
what ways do his beliefs seem to run counter to the
ideas of the Renaissance?

122. Have several pupils or the entire class read excerpts “"Selected Readi
from Luther's attack on Carlstadt and the rioting peas- European Histor
ants, (1f only some of the pupils read the excerpts,
have them tell the class about his position,) Discuss:

Where would you place Luther on a continuum in terms of
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G. Conflicts in which the participants b, The Reformation led t«
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ideals of a group are like?y to be well as to prolonged ¢
fiercer than those that are fought . ious conflicts which
for personal reasons. by political conflict
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which he dis’iked intensely,

b. The Reformation led to a counter-refor-
mation within the Catholic Church as
well as to prolonged and bloody relig-
ious conflicts which were complicated
by political conflicts,

Life in late 17th and early 18th centuries
in England showed many similarities to
medieval England, despite a number of
changes,

a. The newer manor houses of no ies and
entry were an indication of higher
?iving levels than during the Middle
Ages, changed military developments
(particularly the use of gunpowder),
and the end of petty wars between nobles.

b. Landholding and land-use still showed
many similarities to the patterns of the
Middle Ages; howecver, the seizure and
distribution of the lands of monastaries
and the enclosure movement in southern
England during the late 15th and the 16th
centuries had resulted in different land-
use and ownership. patterns.
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his belief in religious freedom? interms of his belief in
autocracy in civil affairs vs, individualism and democra-
cy? Why would it be difficult for Luther to preach his
doctrines without having others break off from his move-
ment as well as from the Catholic Church to set up their
own sects?

Show the film on Ike Befarmation. Discuss: What was the
immediate cause of the break?
between political affairs and religious affairs after
Luther's attack on certain practices of the Catholic
Church? Why did these religious differences lead to such
devastatirg wars? How did the Protestant Reformation af-

fect the Cathollic Church? '

Show pupils one or more pictures of manor houses builit
by nobles or gentry during the Elizabethan or early
Stuart period, Ask puplils to compare them with what
they have learned about castles and manor houses during
the Middle Ages. Discuss: What do the Elizabethan (or
Stuart) houses illustrate about changes which nave taken
place in English life since medieval times?

?

Show pupils maps of some of the manors of the 1ate 16th
century., Discuss: How did land-holding compare with
that during the Middie Ages? What seems to have happerad
on some of the manors? What do you think might have
caused these changes? .

What relationship was there

Film; Thé Reformd
15 min.

e.g. See Shapirof
of Horizon Magaz
Golden Book of Ti
p. 164~165; Horlj
1958, = p.39 (sa
pp. 40-41, L44-45
and the Editors |
lan (Life World
pp. 22-23,

Tawney, The Agra
in the Sixteenth
foliowing p. |
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People usually do not discard a
trait completely; they are more
likely to modify it to fit inta
new situations.

Although culture is always chahg-
ing, certain parts or elements per-
sist over long periods of time,

Members of a class can move out
of the cliass by various means, and
this mobility may be up or down,

People in most societies in the

- world depend on people who live

in other coomunities and countries
for goods and services and for
markets for their goods, '

Whenever things valued by a socie-
ty are scaréﬁ there will be dif-

farential access to and control of
these val ued and scarce things by

sub-groups within the society.

Changes in cne aspect of a culture
will have effects on other aspects;
changes will ramify whether they are
technological, in social organiza-
tion, in ideology, or whatever dlise
ts a part of the cultural sy:tem,

Every economic system faces scar-
city or a lack of enou?h productive
resources to satisfy all human wants.

~155-
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eople usually do not discard a
rait completely; they are more
ikely to modify it to fit into
ew situations.

1though culture is always chang-
ng, certain parts or elements per-
ist over long periods of time,

embers of a class can move out
f the class by various means, and
his mobility may be up or down,

rople in most societies in the
orld depend on people who live

n other communities and countries
>r goods and services and for
arkets for thelr goods.

henever things valued by a socie-
y are scarce, there will be dif-
2rential access to and control of
nese val ued and scarce things by
ib-groups within the society.

'anges in one aspect of a culture
111 have effects on other aspects;
anges will ramify whether they are
'chnological, in social organiza-
ion, in ideology, or whatever dse

, a part of the cultural sy:tem,

'

'ery economic system faces scar-

ty or a lack of enou?h productive
'sources to satisfy all human wants.

1) Many nobles had sold or rented: theit
land to city merchants, gentry or tc
wealthier yeomen who had been able t
rise into the gentry class, The new
owners or renters of large farms wer
interested in making money off the
land. Theyfrequentiy ignored the old
manor customs which had protected th
serfs and newly freed serfs.during
the middle ages.

2) Enclosure made It easier to use new
agricultural techniques,

3) The living levels of yeomen were far
superior to those of the earlier
serfs, but farm laborers did not
seem to live much differently than
their serf ancestors,

4) Transportation was still poor, but
most of the people had broader loy-
alties than their medieval ancestors
and also had a much broader view of
the world., :

5) Cottage indust~y was a par: of the
growing domestic system of manufactur
ing. .

6) Religion still plaved an inportant pe
) in v?i?age 1ife? but the iﬂgerests g?
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126, Have a group of stude:n®s role-play an imaginary meeting Notestein, Engiisl
in heaven among a grcuw of English nobles, serfs, and the Eve o Coloni:
clergymen of the Middle Ages, They should discuss ways chs, 4-7; Davis, ]
in which rural life i~ "rnglend has changed and weys in- Elizakethan Days

" which it has remained wucn the same since their day. T, 135 Tawney,
They should be sure to include comments upon roles of Problem in .the ST,
different social groups, agricultural techniques and Century.

land-use, living levels, transportation, degree of self-
sufficiency, changes in outlook toward other parts of
the worid, changes in religion, and growth of secular
interests.

Discuss: How had living levels changed? Why had they
improved? Why were they still so poor by our stand-
ards?




-146-

> of studens role-play an imaginary meeting
mong a greuy of English nobles, serfs, and

f the Middle Ages, They should discuss ways
rat life i: rgiend has changed and ways in-
s remained maun the same since their day.

be sure to include comments upo.: roles of
locial groups, agricultural techniques and

, changes i» outlook toward other parts of
changes in religion, and growth of secular

ow had living levels charnged? Why had they
Why were they still so poor by our stand- :

iving levels, transportation, degree of self- .

Notestein, English People on
the Eve of Colonization,

chs, L= Davis, Life In
Ellzakothan Days, chs, 3-6,

- —

T, 13, féwney he Agratian

Problem in the Slxteenth
Century.




G.

Tests_hyrotheses 2nainst data,

At any given time the total econom-
ic output is Lffecrad hy ¢ha guan-
tity and quality of preauctive re-
sources {natural resouirces, labor,
and caﬁital goods ), b= the levels
of technology, end by the efficien-
cy of the organizational structure,

Changes in one aspect of a culture
will have effects on other aspects;
changes will ramify, whether they
are technological, in social organ-
ization, in Tdeology, or whatever
else is a part of the cultural sys-
tem,

Although culture is always chang-
ing certain parts or elements per-
sist over long periods of time,

Changes in one aspect of a culture
will have effects on other aspects;
changes will ramify, whether they
are technological, in social organ-
ization, in ideology, or whatever
else is a part of tZe cultural sys-
tem [}

Members of a class can move out of
the class by various means, and thls
mobility may be up or down.

C.

I.4ns and cities were ¢
rapidly than were rurc
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nough culture is always chang-
certain parts or elements per-
- over long periods of time, '

nges in one aspect of a culture
have effects on other aspects;
nges will ramify, whether they -
| technological, in social organ-
ion, in ldeology, or whatever

b i$ a part of tze cultural sys-

pers of a class can move out of
class by various means, and this
ility may be up or down,

O

the villagers and of the ?entry and
nobles were far more secular than
those of their ancestors.

c. Towns and cities were changing more
rapldly than were rural areas,

1)

2)

3)

Citles had increased greatly in size
and in number since the Middle Ages.

Cities carried on much more trade
with other cities and countries; how-
ever, heavy articles were carried by
sea since roads.and land transport
wére still extremely poor,

The guild system was breaking up, al-
thou?h much of the production was still
carried on by journeymen and apprentice
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Hove a nunil aiyz a brief report supplementing the prev-
leos activity by discussing the enclosure movement in a
little more decail. He should discuss the ;-urposes, dif-
ferent ways in which enclosure was brought about, and some
of the efiecic of enclosure inthe 16th century, After-
wards, discuss: Does this data support or contradict the

hypotheses you developed on the basis of the maps?

Have a pupil write an imaginary Rip Van Winkle story a-
bout an artisan who fell asleep in a medieval town (per-
haps London) and awoke in the late 16th or early 17th cen-
tury, He should describe ways in which town life has
changed and ways-in which it has remained somewhat the
same, He should be sure to discuss topics such as size
#+nd population, ways in which goods were produced and
exchanged, extent of trade with other places, length of
travel time to other places, transportation within the
town, living levels, sanitary conditions, how city af-
fairs were managed, and the growth of secular beliefs,

Tawney, The Agr
in_the Sixtcent

Burton, Pagean
England, pp.

Notestein, Engl
on the Eve of

ch, I0; Byrne,
Town and Cdunt
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should be sure to discuss topics such as size Town and Country, ch. &;
jtion, ways in which goods were produced and Davis, Life In Elizabethan

, extent of trade with other places, length of Days. ch 7 —4-713.
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Generalizes from data.

Generalizes from data,

A though culture is always chang-
ip~.certain parts or elements per-
s st over long periods of time,

pplies previously-learned concepts

£ oEneratTzatrions to new data,
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neralizes from data. working for a master.craftsman in
small shops. There were also the
beginnings of the domestic system
in the cloth and clothing indust ‘es,

L) Transportation within the cities was
made difficult by the narrowness of
streets and the lack of paving on
most streets,

5) Cities still suffered from the lack
of adequate water and sanitary facil-
ities,

! ’ 6) Townspeopié generally had higher liv-
ing levels than townsmen of the Mid-
! dle Ages,

7) Cities were generally run by an aris-
tocracy of rich merchants and crafts-

men,
cneralizes from data, k. The Englightenment of the 17th and 18th
centuries was characterized by faith in
'though culture is always chang- reason, a belief that knowledge brings
:certain parts or elements per- power and so the ability to improve men's

lot on this earth, self-confidence and a

‘ft over long periods of time.
belief in the perfectability of man, sec-

snlies previously-learned concepts ularization of learning and accompanying
i aEneEryiizarions to _new data, beliefs ;n toleration and freedom of
= thought and expression, and, to some ex-

tent; humanitarianism,

a) These ideas influenced political develop
ments of the late 18th and early 19th
centuries,
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Ditto up the pupil's story and distribute it to class
members, After they have read the story, discuss- Which
seemed to be changing the more rapidly, rurai tngland or
English towns? Why? What things seemed to have cha.ged
the most? the least? How did town ltife in the late 16th
or early 17th century illustrate some of the changing be-
liefs which are associated with the Renaissance?

Have several pupils read different analyses of the chief
characteristics of the Enlightenment., They should pre-
sent their findings to class., Then discuss: How did the
Enlightenment differ from the earlier so-called Renais-
sance? What religious differences were there? Why is it
ditficult to set limits on the Age of Reason (the Enligh-
tenment)? (Discuss gradualness of change and the intro-
duction of some of the ideas earlier than the years usual-
ly given for the age.,) Also discuss: From what you know
about science in general and about psychology, would you
raise any questions about some of the ideas of the En-
lightenment? How did tne ideas of the Enlightenment af-
fect the U,S.? (Draw upon what pupils learned in the
tenth grade course as you discuss this question,) What
relationship do you see between the ideas of the Enlight-
enment and the events of the French Revolution?

Snyder, ;Age of
Part 1. World]
textbooks,
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Applies previously-learned concepts
and generalizations to new data,

Government policies toward monop-
olies and restrictive practices
affect husiness activity both di-
rectly by affecting prices and out-
put and indirectly by affecting
income distriLution,

Sets up hypotheses,

Applies previously-learned general-~
1zations to new data.

Detects inconsistencies,

Aoplies

reviously-learned concepts
and generalizations to new data.

Sets ap hypotheses,

Tests hypotheses against data,

Some values are conducive to change;
some make change difficult,

When people have adopted a fatalis-
tic attitude, change is much less
likely than in societies where the
people believe that "a high degree
of mastery over nature and social

-151-
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es previously-learned concepts b. The belief in natural laws and the

feneralizations to new data. growing influence of the upper bour-

i geoisie led economists to urge a re-

'nment policies toward monop- duction in governmental interference
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jeneralizatTons to new data. lightenment gained enough support among
the people to bring about a great in-
 ap hypotheses, | crease in religious toleration and sup-
port for free expression of ideas and
s hypotheses against data, ' s0 led to the more "open society' which
] came to characterize Western Europe in
values are conducive to change; comparison with many parts of the world.
make change difficult, These views also contributed to the de-
‘ velopment of humanitarian reform move-
people have adopted a fatalis- ments of the early 19th century, even
ittitude, change is much less though the chief impetus for such move-
iy than in soclieties where the ments was the religious revivalism of the
le believe that "a high degree late 18th and early 19th centuries.
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131.Now have two pupils ?ive reports on:

132,
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Review what pupils learned about mercantilism in the
tenth grade course on American History, Now have them
read excerpts from Adam Smith which attack mercantilism
and legis'ative interfererce with businessmen in Eng-
land, (Or have a pupil report on Smith's ideas.) Dis-
cuss: Why wculd these ideas appeal to the rising bour-
geois ie despite the lack of protection against foreign
goods? What implications would Smith's arguments about
the role of government have for efforts to improve work-
ing and labor conditions through legislative enactment?

(a) M2 thus' theor-
ies and (b) Ricardo's beliefs about wages, Discuss: |If
you had ljved at the time of Malthus and Ricardo and had
accepted these ideas, would you have supported or argued
against any legislation to improve wages and working con-
ditions of laborers? Why? Do you see any contradiction
between these ideas and one€other important idea of the
Enlightenment? (e,g. that man can use reason to bring
about progress and the improvement of mankind). Why or
why not?

Also discuss: |If you accepted the major beliefs of the
thinkers of the Entightenment, what would be your reac-
tion to proposals to permit freedom of speech and press?
Why? What would be your reactions to efforts to restrict
the rights of people of different religious faiths? Why?
What would be your reactions to the practice of imprison-
ment for debt? Why? Toward the death penalty for minor
of fenses? Why? toward the use of punishment in educa-
tion? Why?

Mow have the group which has studied the Enlightenment
tell the class how historians have interpreted the reac-
tions of the men of the Enlightenment to these ideas and
the effects of their ideas,

''Selected Reading
European History.

Snyder, Age of Re
PP, 55'5 ’ =10

Snyder, Age of Rej
13-15, 41, 49-51,

67-68, 90, 91,
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rde course on American History, Now have them European History,"

or pts from Adam Smith which attack mercantilism

}lative interference with businessmen in Eng-

)r have a pupil report on Smith's ideas,} Dis-

'y would these ideas appeal to the rising bour-

iespite the lack of protection against foreign

yhat implications would Smith's arguments about

of government have for efforts to improve work-

abor conditions through legislative enactment?

wo pupils ine reports on: (a) M2 thus' theor- Snyder, Age of Reason,
b) Ricardo's beliefs about wages, Discuss: |If pp, 55-57, - .
jved at the time of Malthus and Ricardo and had

these ideas, would you have sipported or argued

iny legislation to improve wages and working con-

>f laborers? Why? Do you see any contradiction

:hese ideas and oneother important idea of the

wment? (e,g. that man can use reason to bring

>gress and the improvement of mankind). Why or

.uss: |f you accepted the major beliefs of the
of the Enlightenment, what would be your reac-
.roposals to permit freedom of speech and press?
it would be your reactions to efforts to restrict
's of people of different religious faiths? Why?
4 be your reactions to the practice of imprison-
Jdebt? Why? Toward the death penalty for minor
' Why? toward the use of punishment in educa-

the group which has studied the &nlightenment Snyder, Aggugﬁ_ﬂgaann, PP.
class how historians have interpreted the reac- 13-15, 41, L9-51, 62-63,
the men of the Enlightenment to these ideas and 67-68, 90, 91,
.ts of their ideas.




conditions is pcssible,"

Generalizes from data.

Applies previously-learned concepts
and generalizations to new data,

Improved transportation facilities
make possible wider and bigger
markets for gqoods as well as great-
er and less costly access to re-
sources,

Generalizes from data.

Every legislature is directly a
product of the electoral and con-
stituency system which produces its;
the composition and loyalties of the
members affect access of different

groups in society to the legislative |

body.

Control of one or a few scarce val-
ued things may enable the group to
get control of other scarce and val-

-155-

d, The 19th century was marked
tion to some of the beliefs
lightenment, particularly i
greater emphasis upon the i
of man's emotions,

5. The industrial revolution cam
hefore it came to the contine

a, Eighteenth century England
by important economic and
even though many historian
period from 1760 to 1850 a
so~called "industrial revo

1) An improved transportat
exchange of goods withi
easier,

2) A new epclosure movemen
tural innovations led t
crease in agricultural
a pool of unemployed fa
who could be drawn upon
factories with workers.
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trol of one or a few scarce val-
things may enable the group to
cantrn] of other scarce and val-
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d. The 19th century was marked by a reac-
tion to some of the beliefs of the En-
lightenment, particularly in terms of
greater emphasis upon the importance
of man's emotions,

5. The industrial revolution came to England
hefore it came to the continent,

a, Eighteenth century England was marked
by important economic and social changes,
even though many historians identify the
period from 1760 to 1850 as the era of the
so-called "industrial revolution.”

1) An improved transportation system made
exchange of goods within England much
easier,

2) A new egpclosure movement and agricul-
tural innovations led to a great in-
crease in agricultural output and to
a pool of unemployed farm laborers
who could be drawn upon to supply
factories with workers,
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133, Briefly, tell the class about the romantic reaction to Snyder, Age of Rec
the ideas of the Enlightenment, Perhaps play several 91-92, T
records to contrast the classical music of the 18th cen-
tury with the romantic music of the 19th century, What
differences do pupils notice in the music? How do they
illustrate the differences betwecen the period of ihe En-
lightenment and the ideas of 15th century romanticism?

134, Have pupils read a very brief account of changes in "Selacied Reading
transpofation in England from 1700 to 1800, Oiscuss: European History,
Why do you think the English spent so much wmoney on
canals? How would these canals affect coonomic life?

135, Perhaps have several pupils role-play a discussion be- Ashion, The Ind,
tucen Faylish yeomen and gentry on tze pros and cons of 18-21; rayTor, ed.
the enclosure ovement of the 18th century, Then dis- Revol, in Britaii
cuss: iivw did this movement differ from the earlier en- 845 George, fngl.i

closure - onunents? What effectsdid it have upon the lives sition, pp. 77-91
of rural pcople? What effects might it have upon cities? ~— ;
Also discuss: Why do you think Parliament was willing to f
pass enclosure acts? ‘ E
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tell the class about the romantic reaction to

, of the Enlightenment, Perhaps play several

o contrast the classical music of the 18th cen-
n the romantic music of (he 19th century. What
l2s do pupils notice in the music? How do they
le the differences between the period of ihe En-
knt and the ideas of 15th century romanticism?

'1s r2ad a very brief account of changes in
ition in Engltand from 1700 to 1800, Discuss:
bu think the English spent so much money on
How would these canals affect coonomic life?

-ave several pupils role-play a discussion be-
1ish yeanen and gentry on tze pros and cons of
sure sovement of the 18th century, Then dis-
‘4 <did this movement differ from the earlier en-
veoinents ?
ncople?
s s 1
‘osure acts?

What effectsdid it have upon the lives
What effects might it have upon citlies?
Why do you think Parliament was willing to

Snyder, Age of Reason, pp,
9]-92.

"Saelecied Readings in
Europcan History,"

Ashicon, The Ind, Revol,, pp,
18-21; rayTor, &d., Taduar,
Revol, in Britain, pp. 7h-
84;” George, England in Tran-
sition, pp. 77-91,796,



S.

ued things and thus pyramid their
power,

Sets up hypotheses.

An increase in population occurs
when the birth rate plus immigra-
tion is greater than the death rate
plus emigration,

Output can be increased by the de-
velopment of tools and power to
repiace manpower, '

Looks for relationships amon -
vents within one coun%[y and with-
In_a world-wide framework,

Applies previously-learned concepts
and generallizatlons to new data,
Prices are affected by supply and
demand, (If the money supply in- .

creases while the supply of goods
remains the same, the demand for

| goods usuzlly rises,)

-155-

3) Increased food sugplles an
diet combined with medical
i*ary improvements to brin
marked growth in populatic

1

|

L) England, more than other ﬁ
countries, was affected by
panding trade with the Ney
The . fortunes made in this
vided merchants with capif
vest in industry,
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3)

4)

Increased food supplies and changed
diet combined with medical and san-
i*ary improvements to bring about a
marked growth in population,

England, more than other European
countries, was affected by the ex-
panding trade with the New World,
The fortunes made in this trade pro-
vided merchants with capital to in-
vest in industry,
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136, Have pupils examine figures on the growth of population
in Britain in the 18th and early 19th centuries, Dis-
cuss: What factors might have contributed o this growth?
Novdo the following activi ties:

a, Have a pupil report b-iefly on new medical, sanitary Ggorgo, lendon L
and Jietary changes which were affecting the de.arh 15th Caninry, b
rate, (Have the pupils who have bcen preparing a His- EUﬂIVVd inA{yan
iy of edicine throngh the ages <1 aoiler chapieron 05+ /75 Bduiton, ¥
“Medicine in the 1th ond carly 18th Ceninries ') stuact Fonlend,

pen, Men of Hedi
e fg= o

b, Have a pupil prepare a repourt on agricultural innova-  Quennell and Qu
tions in the 16th century which helpad make possible of Evaeryday Thini
increased food, population, and urbanization in the The Risa oF hadi

' ch, 1, 77T

\

i

P37, Teldl pupils that prices in Spain more than doubled [rom Stcarns, ed,, o
1501 to 1550, Ask: Can you think of any cvents in ihe Fucepe, p. 66,

varld at thige®ine which might have «ontributed Lo this
rise in prides? MNow show pupils a table of estiirated
gold and silver iwports into Spain from ihe Now Yorld
from 1503 to 1600, Discuss: How might the data in this
iable help cxplain the rise in prices in Spain? Also

wk:  How would the colonization of the 17th and 18th
ufnturics have affocied Eurceoan economic conditions? Why
might English meychonts have Joveloped larger reserves of :
wmoncy than mevchants in france and Germany?  Why vere such
reserves important for the development of indsutry? |
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examine figures on the growth of populatlon

in the 18th and early 19th centuries, Dis-
factors might have contributed to this gruwth?
following activi ties:

upil report briefly on new medical, sanitary ‘roorn\, Lundon Llrg_ln e
ary changes which were affecting the dearh 1Sth Fﬂn(u.y, ch: j; Geurge
we the pupils who have been preparing a hHis- anlqu in Transiiion, op,
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' QAM qup[Jb@hci ne, chs, 12,
1h-15"

upil.prepare a report on agricultural innova-  Quennell and Quennsll, Hist,

- the 16th century which helpad make . possible of Evar yda¥~7ntnqx in
d Food population, and ucrbinization in the The Hlo—_ Foindiciriali
ch, T,
ihat prices in Spain more than doubled From Stearns, ed,, Pogeant of
O. Ask: Can you think of any events in ihe Fucope, p. 06,

is time which might bave contributed Lo this
ces? Mow show pupils a table of estirated
Iver imports into Spain from the How Yorld

o 1600, Discuss: How might the data in this
cxplain the rise in prices in Spain? Also

ould the co!oni?ation of the 17th and {8.h

ave affected Eurcposn economic condizions? Why
bsh mefchants have & veloptd larger reserves of
merchants in France and Gormany?  Why were such
iportant for the devclopmcnt of indsutry?
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Although culture is always chang-
ing, certain parts or elements per-
sist over long periods of time,

and generalizations to new data.

Sees meaningful differences between
eras.

In a private enterprise system, it

is the market which permlits buyers
and sellers to deal with one anoth-
er, which translates demand and sup-
ply into a price system, and which is
chiefly responsible for the way in
which basic economic questions are
worked out, The market serves to
determine largely what shall be pro-
juced, how much shall be produced,
ow it shall be produced, and who

5) The domestic industry
in the early part of
though some entrepene
ing workers together
number of important i
‘m~d=2 and ade: fed prio
inuustriai Revolution
90 years after 1760
crease in the rate of
and development of fa
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gh culture is always chang-

ertain parts or elements per-
ver long periods of time,

s previously-learned concepts
neralizations to new data,

eaningful differences between

srivate enterprise system, it
> market which permlits buyers .=
:1lers to deal with one anoth-
1ich translates demand and sup-
Yto a price system, and which is
'y responsible for the way in
basic economic questions are
1 out, The market serves to
nine largely what shall be pro-
how much shall be produced,
 shall be produced, and who

Q -

5) The domestic industry predominated
in the early part of the century, al-
though some entrepereurs wcie bring-
ing workers together in factories, A
number of important inventions were .
m~d=2 and ade: ed prior to the so-calle
iudustriai Revolution, However, 70 to
90 years after 1760 saw a marked in-
crease in the rate of industrializatio
and development of factories,
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138, Have each pupil read one explanation of the domestic in- World nistory tex:

dustry which characterized manufacturing in towns and George, Tngland i
rural areas in the early 18th' century. (At this point, tion, p."ﬁg?'""
do not have pupils read about working conditicns or wages,
just about the way in which the system worked,) BDisciss:
To what extent had manufacturing changed since ihe early
Stuart period?

P30, Tall mhe clacs ibat by ara g iy o b it af e Asiae o bl Rous
focis of the Toodnsis Lol cooc Yo Taa, Al Ui b e il 120 g, T
e U habnsUeial vews Do oot a0y en ek ity pn, (024
ponils Toarvcad in the weath gty o L) vedak e o

cens ot G badt Sl G o wilea s and o bhe e T
ment of some Factorics in Eaglasd ia e oaely 100h
century, Ask: VWhy do you tihvink most progls datoe 1
heginning of the industeial revoluticn ot accund 17850
in England? Can you think of any ebjeciions for it
nse of such a term as iodusirial revoluviion? har does
Lhe roune foply? Why aight soce hisiori. s ehjact 1o
e dam? Mhy do oy iivink st hisioa tons Sl won-
mie Lo use the ierm for this period « 17469 to 1830 o

ti
F350 in fogland despite fts Vimiiatioo

DO, tew may aish to spand several slays In having o oopils !
ihe sinmlation game of Manchester in order Lo ":dp ('«
anderst.nd the varions pressures which led po.ople to

') . - R i
cities ond to the devalopment of the Tactory Lysiom, ST

velege by
cooartes, Mot oy
available &

P!
o
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pil read one explanation of the domestic in-
. characterized manufacturing in towns and

in the early 18th century.

(At

this olnt,
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he way in which the system worked,)
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shall get what part of the produc-
tion (or national income), In

other words, the market is the main
allocating device, However, govern-
ment policies and factors which in-
terfere with perfect competition al-
so affect the allocation of resources.

in general, people wish to sell their
labor, land, or capital for the high-
est incomes possible in order to ob-
tain the largest amount of desired
goods and services possible,

Other things being equal, the higher
the price for a good (a product, la-
bor, capital), the larger the quanti-
ty‘which will become available for
sale, :

Other things being equal, the price
of a good rises when the good is in
short supply as compared to the de-
mand for the good and falls when the
supply of the good is larger than the
demand at the existing price,

Wage rates are affected by the supply
and demand for labor,

Collective bargaining enables workers
to aggkmerate their bargaining power
in dealing with employers,

New technological developments bring
improved efficiency to tools and
machines and increased labor produc-
tivity., '

-159-
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G. Output can be increased by a more
efficient combination of produc-
tive resources (by the way in which
production is organized).

G. Adjustment of supply to demand is
hampered by factors which decrease
the mobility of productive resources.,

G. The use of large amounts of capital
outlay for machines and buildings
(etc.‘ make possible the reduction
of costs per unit if they are fully
employed; however, they make adjust-
ment to a decline in demand more
difficult,

G. Goverument taxation policies affect
who gets what share of the national
income,

G. In a competitive system, .many of the
producers and consumers do not have a
perfect knowledge of prices and qual-
ity of goods and methods used by
others to reduce costs; consequently,
the market system does not always work
out in practice as described in theory.

[74}
.

Tests hypotheses against data.

G. Regardless of the kind of economic
system, societies usually go through
roughly the same stages of economic
growth, even though these stages may
not be clearly separated from each
other,
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1
)

5

4], Review with pupils what they learred in thie tenth grode Restew, Stanes
course about economic growth and Rosltow's theory of e- PP. 31-35; Asiit
conomic growth, Then have a group of students investi- pp. LC-43, 57-6
gate different analyses of the reasons for the rise of Hagen, On the T
the industrial revolution in Britain before it began in Change, ¢

other European countries. They should prescnt their
findings to the class., Then discuss! Does the data for
England tend to support or refute Rostow's theory about
the preconditions and take-off staye for economic growth?
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'ith pupils what they learred in thie tenth grade
bout economic growth and Rostow's theory of e-
growth, Then have a group of students investi-
ferent analyses of the reasons for the rise of
strial revolution in Britain before it began in
ropean countries, They should present their

to the class, Then discuss: Does the data for
tend to support or refute Rostow's theory about

onditions and take-off staye for economic growth?
O

Restew, Stanzs of Eo, Grouth,
pp. 31-35; Asiton, Ind, Revol.,
ph., l}o"l"‘Bs 57'603 Cﬁ-c.—ni
Hagen, On the Theory of Soc.

Change, ch, T3 and pp, 517-518,




Traditional societies, which look
to tradition for guidance and do

not welcome technological change,
have very slow rates of economic

growth,

The transitional stage prior to
rapid ind- trialization sees the
growth of factors which upset tra-
ditional beliefs and practices,
give rise to more favorable atti-
tudes toward technological change
and businessmen, create larger
markets, lead to more accumulation
of savings, lead to increased pro-
ductivity in agriculture and min-
ing, lead to Improved transporta-
tion systems, and give rise to the
establishment of banks and other
financial institutions, Most,
though not all, of these factors
are needed to bring about rapid
industrilization,

During the period of rapid indus-
trialization (or what some have
called the takeoff stage), there
is an emphasis upon technological
deveiopment, investment in capital
oods, and the development of new
industries,

Sets up hypotheses,

~163-



142, Discuss: How would you expect the rapid increase in
factories to affect the lives of farmers? Of city
workers? Why?




G.

Checks on the completeness of data
and Is wary of generalizations
based on insufficient evidence,

Looks for causative factors other
than those mentionec in source
of information,

Sets up ways of testing hypotheses,

Looks for relationships among e-
vents within one country and with-

v -

in a world-wide time Tramcwork,

A person's frame of refercnce af-
fects his perceptions and inter-
pretatiocus,

Looks for points of agreement and
disagreement among authors.

In the Yong run a risc in real
wages will be ochicved only by a
rise in labor productivity.

‘ests hypotheses against data,

Checks on the completeness of data
5ﬁ3”1§‘ﬁ3f2:§z:§§ﬁﬁ?ﬁTTYéfTGﬁ!"“‘
based on Thasurriciént eévidence,

Generalizes from data,
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ERIC

IToxt Provided by ERI
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b.

There has been mmuch debate about the
extent to which the carly period of
industrial revolution brought about
worsened or improved living levels for

those who went to work

in factories and

mines,

1)

2)

3)

4)

Parliamentary investigations of the
carly 19th century brought to public
notice the extremely poor conditions
under which women and children worked
and the poverty of the workers,

Hany concluded ihat the industrial
cevolution had brouyht about a worsen-
ing of conditions for the l:boring
classes, Those who drew such conclu-
sions included the utopian socialists
and Engels and Marx,

Hany did not deny the poor conditcions
but pointaed out the bonefits in terms
of casier labor at wmachines, grearer
output, and so Lhe opportunity for
higher living laevels in the long vun,
and the importance of competition with
foreign countries,

Others have vrovided evidence of higher
Jdeath rates, as low or lower levels of
Yiving, and as extensive child and
women labor under as poor conditions
under the domestic system of the carlie
19th century, They claim that the wmove
ment of more of the workers into cities
merely made the conditions more appar-
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.143, Have pupils read excerpts from the testimony before the

14k,

L5, .

Sadler Committee and the committee which investigated
conditions in mines during the ecarly 19th century and re-
ports of housing conditions at the end of the 18ih cen-
tury., Then have them read excerpts from Engleg in which
he blames the conditions on the industrial revolution,
(Perhaps divide the class into groups, each to read one
of the excerpts.,) Discuss: Do you think the Pariiumcn-
tary investigations justify Engles' conclusions? Why or
why not? What possibie advantages of the industrial rev-
olution may be overlooked if one just accepts Englos'or
the Parilamentary Reports? Can you think of any tynes

of data which we should examine before accepting tngels!
conclusions about the effects of the industrial revolu-
tion which he does describe? Can you think of any polit-

ical developments in Europe which might have contributed

Lo some of tnese condiiivwns?

Now have pupils read some of the arguments presented by
Andrew Ure in 1835 on the qgood results of the industrial
revolution, (Again, you may wish to have pupils divide
up the readings,) Discuss Ure's arguments in relation-
ship to Engles' conclusions, Also discuss Ure's arju-
ments about the effects of machines on living levels,

Have several pupils give a panel discussion or one pupil
an oral report on the conclusions of Dorothy Georye and
Thomas Ashton about improvements in living levels (uring
the course of .he industrial revolution in the late 18th
and early 19th centuries and other factors affecting con-
ditions, such as the Napoleonic Wars., They should in-
clude a discussion of the kinds of evidence which the
authors use and their explanations about why people in
the carly 19th century becamn to upset about_gonditions

"Selected Re..i:

European History

e

i chs, 1,
61-67, 74-76, 9
116, chs, 7-8,
George, london
ighteenth Cond
PP. S_gET.' 97:

204, 209, le-a

Selected Readin
Furopean Hisiory

George, ggglggg

!
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read excerpts from the testimony before the
rittee and the committee which investigated

in mines during the early 19th century and re-
wusing conditions at the end of the 18ih cen-
» have them read excerpts from Engles in which
‘he conditions on the industrial revolution,
.vide the class into groups, each to read one
:rpts.) Discuss: Do you think the Parliancn-
igations justify Engles' conclusions? VWhy or
‘hat possibie advantages of the industrial rev-
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rch we should examine before accepting togels!
; about the effects of the industiial revolu-
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these conditivis?
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in 1835 on the good resilts of the industrial
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ral pupils give a panel discussion or one pupil
;port on the conclusions of Dorothy Georgye and
nton about improvements in living levels 'urnng
2 of the industrial revolution in the late 18th
19th centuries and other factors affecting con-
.uch as the Napoleonic Wars. They should in-
iscussion of the kinds of evidence which the

e and their expianations about why people in
19th century became to upset about conditions
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116, chs,
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5B, 59-6T1,797, 99-107, 202+

204,209, 211-213, 266,



- faste'r rate than popu

VALUES OBJECTIVITY AND DESIRES TO
KEEP HIS VALUES FROM AFFECTING HIS
INTERPRETATION OF EVIDENCE,

RESPECTS EVIDENCE EVEN WHEN IT CON-
TRADICTS PREJUDICES AND PRECONCEP-
TIONS,

IS SCEPTICAL OF CONVENTIONAL TRUTHS
AND DEMANDS THAT WIDELY-HELD AND
POPULAR NOTIONS BE JUDGED IN AC-
CORDANCE WITH STANDARDS OF EMPIR-
ICAL VALIDATION,

It Is difficult to compare real
wages over time because of changes
in the quality of goods and the
substitution of some goods for
others,

Differentiates between facts and
estimates,

A person's frame of reference Is

affccted by his total life exper-
ience and affects his perceptions
and interpretations.

People's ldeas of what constitutes
an adequate level of living on one
hand or povertz on the other changes
as average living levels change,

annng levels are affected by the
amo unt of goods and services which
monéy incomes can buy,

i
Livimg levels do not rise unless
outpuwit of production ?rows at a
ation,
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ent and that these conditions made
more of an impression on people be-
cause of changing attitudes result-
ing from the evangelistic movements
of the period, They also point out
that the Napoleonic Wars contributed
to the economic problems of the work
ing people,



- 168-

which were no worse than those In the 18th century in
many ways, if not better,

During the discussion which follows the panel, show pu~
pils estimates of changes in average real incomes, changs
in prices and wages, changes in output and population,
etc, during the first half of the 19th century, Have
pupils consider such data before thcy come to any conclu-
sions about the effects of the Industrial revolution,
However, be sure to help them understand how sume of the
data has been colliected in order to make such estimates,
Also discuss: Why would it be difficult to compare real
wages even if there were more accurate and complete data
on prices and wages? :

Revol, in Britais
56, (ArticTe by

Taylor, ed., Thqﬁ

llving leveis, s
"The Risin? Stan
ing in England,

Economic Hislory

Rpri 1, TY6T, (.

For an analysis ]
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For an analysis of data on
living levels, sce Hartwell,
"The Rising Standard of Liv-
ing in England, 1800-1850,"
Economic Histary Reviow,

April, TUl, pn,” 397-1T6,



VALUES THE SCIENTIFIC METHOD AND
RAT IONAL THOUGHT AS APPLIED TO
SOCIAL AS WELL AS TO NATURAL DATA,

Looks for relationships ameng
events within one country and with-
In a world-wide time framework,

Changes in one aspect of a culture
will have effects on other aspects;
changes will ramify, whether they
are technological, in social argan-
ization, in ideology, or whatever
else is a aprt of the cultural sys-
tem,

Some values are ®dnducive to change;
some make change difficut,

Effective political communication
depends on the effective manipula-
tion of symbols, stereotypes, and
other communication shortcuts.

-169-

C. Gradually, reform movenents
many changes, including re
alleviate the conditions ¢
These reform movements par
somewhat earlier in Englan
u.S.
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JES THE SCIENTIFIC METHOD AND C. Gradually, reform movemnents brought ahout
ONAL THOUGHT AS APPLIED TO many changes, including requlations to
"AL AS WELL AS TO NATURAL DATA, alleviate the conditions of tie workers.

These reform movements parallcled or came
somewhat earlier in Fngland Lhan in the
ks for relationships among u.S.
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Have each pupi! read one of several different late 18th
and early 19th century reforms or accounts attacking
social evlls other than child and woman labor or the long
hours and poor working conditions in factories and mines
in the early 19th century. Discuss: What did your read-
ings illustrate about the authors' social beliefs? about
their bellefs about man's power to control his destiny on
earth? Can you think of any similar movements for re-
form which took place in the U,S.? Did these movements
occur earlier or later than those you are reading ahout
here? What did you learn last year about some of the
reasons for the rise of these reform movements? Do sim-
ilar factors seem to be important in the rise of reform
movements in England at this time?

Show the class a series of Hogarth's paintings and have
pupils discuss (a) the conditions which llogarth was
attacking, and (b) the probable effect of his paintings
as a means of arousing public feelings for reforms,

Perhaps have several pupils read some of the Kingsly's or
Dickens' novels which protest seme of the conditlons of
the early 19th century. Tfhey should te’i th2s class

about the kinds of conditions which the authors were pro-
testing. Discuss: How might thcse novels have affected
educated Englishmen of the period? Why? 1o you Uthink

they would have had the same effeCt in the 18th century?
Why or why o2

'"'Selected Reading
European History
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""Selected Readings in
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IS COMMITTED TO THE FREE EXAMINA-
TION OF SOCIAL ATTITUDES AND DATA,

Looks for relationships among

j coun

Tthi licuide time f ..

Government labor policies affect
business activity both directly

by affecting minimum wages and

hours of work or child labor and
indirectly by affecting the strength
of labor unions.

Generalizes from data.

Identifies value conflicts.

Government labor policies affect
business activity directly by
affecting hours of work or by
restricting child and women labor.

A person's fraome of referenéé is
affected by his total life exper-
iences and affects his percep-

tions.
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149, Have a pupil read about the 1794 trial of Thomas Hardy Thompson, Il.
and other members of the London Corresponding Society. the English"
He should also read excerpts from some of the 1799:1RG0 pp. 17-19.
laws a?ainst'workingment's associations and “hz2 . ... la- "Se' ..cd Re
tion of these acts in 1824-1825., The pupil shculd give “aropean His
a report on restrictions on ! -"_. Juivis wuring the *

18th and early 19th c~-..:.es, Then call ur~n several
students to role-~luy an imaginary discussion vcuwcen 3
supporter or Kicardo's point of view, a factory ow-~~"

S iabor leader, and a Methodist mirister on *hc (uos-
tion: Should the acts restricting workingmen's combim-
tions be repealed?

Afterwards ask: Can you thirk ui any onlitical events
of the period which migat have led Parliament to pass
such laws? Hove the student who has given the report
thentell the class about the repeal of the laws in 1824-

25.

150, Have pupils read excerpts fvoum equy 19th contury laws "Selact:) A
which regulated hours ard conditions of wwork and pro- Furspe e Hi-
hibited mine work for wonen and childre. Discuss:

From our vivesoint, how humane do these !..w.- scem 1o

2¢? How wiould they have appeared to the tvaoglilh pco-
ple of the period when they were passea? How have Sav-
eral pupils rcad and report on excerpts froum scme of il
debates which indicatc reasons for opputicg such leqgis-
lacion. What value conflicts arose over suciv !-gisla-

tion?
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the English Working 7'y |
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"Se' ..c<d Readings in
“daropean History,"

||Se](’.l,’;f-'"-'l HEREETS B RIS T B
Furepe s Hivicey,
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Changes in ane aspect of a culture
wili have effects on other aspects;
changes will ramify, whether they
are technological, in social organ-
ization, In ideology, or whatever
else is part of the cultural sys-
tem,

Culture traits may change theough
a process of diffusion, ;

Makes and interprets timelines.

Looks for relntionships zinon

2vents within one country an
within @ world-wide time Fram
work. ~

Jests hypotheses against data.

Culture traits ma‘ change by the
process of diffusion, y

VALUES THE SCIENTIFIC METHOD.

Generalizes from data,

Each cuiture is unique,

\
\

6. The pre-World War i secletiss

_ber.of characteristics bﬁy"éf
. ¢considerably In the extent to

d. The rapid increcse In indust
tion come 0 France in the
of tha 13th century but no
irany uatil after 1ts unifi

o

saiE

Britaln, France, and Germany

values were a¢cepted, The %0
secmed far removed from the€ s
Middle Ages, even though scne
tralts had persisted in modif
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d. The rapid ‘ncrecce In industriali:za-
tion come 20 France in the middle
of tia 13th caentury but not to Gor-

~inany uatil after Its unification.

6. The pre-World War | secietiss of Groat
Britain, france, ‘and Germany shired 3 num-
_ber of characteristics but also diffeyed

. considerably In the extent to which ceriin
values were agcepted, Tha sdcietics all
seemed far removed from th€ soclety of the
Middie Ages, even though'scme cultural
tralts had persisted in modified form,
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Review what pupils learned in the tenth grade about
utopian societies and utoplan socialism. Point out

that such ideas arose in England during the carly 19th
century as a reaction to some of the conditions of the .
early industrial revolution. Discuss: Why do you think
these ideas” and other reform movements gained hcucnwy in
England before the U,5,? (Relate to diffusion of rcli-
gious beliefs and to beglnnlngs of industrial revolution,)

Have tvio pupils study the industrial rovolution in Irovea
and Gevtiny,  They should prepare a tineline oo rraring
important stagrs in the industeinlization of ti.wo oo
tries il Qritdin. They should also prascint a fopori

in which ity coalyze the hypoiheses which pupils s

up earlier about rcasons why the industrial :n/ulut:un
came earlicr in Britain,

Have 0v;ral pupils bring the account of '"Warlecine Thraugh
the Aagus' up to the period of World War |, They might
:ttplvﬁ 2 bullutin board display hngnlaqulnng some of the
important medical advagces since the carly 19th century,
Discuss e frcortance of diffusion of cultural innova-
tions v our un lives,

Have a oamittee look at a nurber of high soicol and ¢ol-
lge tuxts Lo find out what the awibhors say about the
vafuvs d maiaecial conditions of people in Wastern Europe
and wore pavticularly in Britain, France, and fermany just
orior to the First World War, Tlhey shnuld ante points on
tnich authors agree and upon which they disagree, They
should then prepare two charts,

"Celoctad Raading
Cvvorcan History,

iyh school and
texts on world ¢
history,
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dicine, chs, 13, 16-17.

e 0 s, nea

D e

e
M

4

Hiyh school and college
texts on world or mcdern
history,
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S.
S.

G,

Although culture is always chang-
Ing, certain parts or z2lements may
persist over long periods of time,

Even when a major reorganization of
a society and {ts culture takes
place, not all of the culture is
completely modiiied,

Liviag levels do not rise unless
ocutnut of production grews at a

-

fa.t2r rate than panulation,

R :mnhnoloqz of a suciy «ay be
maty e 2fFficicat bouh by b2 Ine
trodvocion of aew wchines ond teols

and Ly Lhe way In uhich production
is organiznd,

Every aconomic system faces scarcity
or a lack of enough productive re-
sources to satisfy all ‘human wants,

RQeople'’s iiras of what constitutes
an adequate level of living on one
hand or poverty on the other changes
&s average living levels change,

t

Y
")
w

_up hypotheses,
Yests hypotheses against data.

4

'War seems to be the result of mule
tiple, interrelated causes,

IS SCEPTICAL OF SINGLE-FACTOR THEOR-
| .ES OF CAUSATION,

-]75-

F. World YJar | was tha vasull a
and in turn created iy pro
beyond the war per: ‘i,
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a., One chart shkould show changes in how people }ived
since about 1800.

b. One chart should compare the valués of the people
in the three different countries,

The committee should use these charts in presenting
their information to the class,

Then discuss: How had life in Western Europe changed
since 1800? What factors might account for these
changes? Would you say that the people of these three
couptries held more values in common or hald more differ-
ing values? tow would you account for the differcnces?
ilow far back <an you trace ihase values which the crumit-
tee has listcd on their chart?

Also discuss: How had life changed in “Western Europe
since the Middie Ages? What factors might account for
the changes? What elements of the culture of Lhe Mid-
dle Ages could still be found in Western furupe? What
factors do you think might account for ihis perisiltence?

Have pupils consider what they have lcarned abnut ‘lesiorn
Furcpe, What factors might have caused World ¥War 1?2 Have
pupils set up possible hypotheses, Or give tha class
sevaral ihvorics which historians have developed and have
them use ithem as hypotheses to check, Then have the
class read varying accounts in textbooks and in other
bovks to try to decide whether the evidence supports or
contradicts such hypotheses, “uring the discussion

World history texit:
l.ee, Quibreak of i
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The international system may be -
looked at as a series of power re-
lationships.

Nations may gnol their power behind
common goals in varyin? systems of
altliances and combinations,

In the international system, inequal-
ities cf nawer only invite the use of
some forir of coercion; the balance of
powei straiagy is based on this peom-

is=,

The world Is a <owcmndiy of fngar-
dogednt countrias,

Natiunalism usually malkos panple pre-
pared to divert rasouices and effort
fnto channels in which they will make
a maximum contribution to national
power.

War has serious physicat and psy-
chological effects upon people in
the war-torn areas,

Generalizes from data,

Setqﬁup hypotheses,
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which follows, be sure to discuss the complexity of caus-
al factors, Also be sure to discuss the changing implica-
tions of nationalism, suggested in the next paragraph,

Or have pupils read text accounts of the causes of World
War |, Then discuss: What evidence did you find to sup-
port or contradict the idea that nationalism was a source
of war? What evidence did you find that can not be ac-
counted for by nationalism? What internal effects did
rationalism have upon countries in carlier days? (o what
extent do you think nationalism is copatible in thc mod-
ern day with attempts to preserve the peace? Why?

7, fay interested pupil inight read the book Guns of fuqgust Tuchran, The Guns
and compare methods of warfare and the impact of war- : o
ifare with warfare in the Middle Ages,

Y, "ave pupils examine some of the main provisions of the World history toxt

Freaty of Versailles, Discuss: What do you think might
o the effects of these provisions upon the Cermions?
iVvihaps draw on ot pupils have learned abcut the U,S,
coconstruction poriod as a source of hypothesas,)
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World history toextbuoks,
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G. Germany, ltaly, and Spain react
from Britain and France to th.
lems which arouse after World W

G, The contrast between demccratic
and non-democratic political sys-
tems may be looked at as a con-

= flict in basic underlying values,

1. From 1933 to 1945 Germany ha

A, VALUES HUMALI DIGNITY, ian society,

_ S. Distinquishes between facts and
B estimates.,

a. The attitude of the regie
dividual freedom and dign
ed bYest by the way in whi
Jew., political opponenis
wer . sant to coneentratic
thcic deaiths in ss exec
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1. Do one or more of the following:

a, Show pupils a few photographs or a film of inmates of
concentration camps found bv Americans when they
reached the camps and of evidence of mass killings at
such camps,

b. Or have cach pupil read one of several accounts about
concentration camps, mass killings, aad scicntific ex-
periments using prisoners in the camnms, Afiarwnds,
have pupils who have read stories aboui indivi-al in-
mates compare their findings with the .ore gunzral
readings uscd by other pupils, Do the two types of ec-
counts tend to support each other?

Show the class a table on what happened to the Jewish
puopulation in Germany and in Nazi-occupied territory,
Ditcuss: Does this table tend to support or conira-
dict the impression you have gained from written ac-
counrs oi what happened (o the Jews? VWhat faith do
you think you can put in these fiqures? How do you

* think ihey may have been collected? (Analyze the dif-
Ference betucen facis and estimates,)

8 mm, concept film
The Liberation of |
sentration Canps,
Films. Or film: R
Anti-Defamation Le,
plictures in books :
Neumann and Koppel
Hist, of the Third

%éﬁé;gc of the Sviat
ey, Here o 5T
178, 179-T&4, 187-
ferent storins nf |
concentratinn «
Poliakov, Haivost s
ch. {cxciit fon
gas chambers),
Bullock, Hitler, pi
Delarue, The Gesta
Raab, The Anatony
pp. 19-21,” Waite,
Nazi Germany, pp. |
stock, The Childre,
143 (2cCounts by 3
"Selected Readings
Histury,"

Waite, ad., Hitler

e ]

ficrmany, p. 75.
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5 using prisoners in the camnns, Arizruaids, ferent storics of ncople in
ils who have read stories aboui indivi-hal in~ concentration . s, )

apare their findings with the wore ginzeal Poliakov, Hayvoest _of ilate,
uscd by other pupils, Do the two types of ac~ ¢h. zcxecution of Jcws in

:nd to support each other? gas chambers). N
Bullock, Hitler, pp. 700-703,
Delarue, The Gestapo, ch. 19,
Raab, The Apatony of MNazism,
pp. 19-2T, i.ite, Hitler and
Nazi Germany, pp. 69-75. Black-
stock, Ihe Children, pp. 133-
143 (sccounts by 3 young prople),
"Selected Readings in European
Hictoury,"

class a table on what happened to the Jewish  Waite, od,, Hitler and Nozi
on in Germany and in Mazi-occupied territory,  fermany, pe /5.
Does this table tend to 'support or contira-
impression you have gained from written ac-
7 what happened to the Jows? Vhat faith do
k you con put in these figures? How do you
oy may have been collected? (Analyze the dif-
setwecen fac.s and estimates,) ‘
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S. Sets up hypotheses.
K}

S. Fhecks on_the completencss of <data b, Fony facicrs contributed
and” is wary of aener:s Sisations Faooler in Germany.  Thoa
Fas cq on intofficizit fv:rio Lo, clo'eotihe follawing:
(x5 nince sar oie uged in <..,_'/ £
coe i VoS e rATU N i Phe iy '~ nighly nutionalis,
ST DN SRS TO R AN et T s s Sy arad b ; R N e &
STRCIR I FOY) INRRTEING ‘ i oo b oond by e born

' ‘ Soociyy i welconed

S. Tests o, inirsEs agohist A, sl oade by HitTa

fie  STEPTICISM. O SHNGLT - a0 TUR 110 GR - 2) 1he cconcaic 'voseat
1ES OF CAUSATION IN 1+ SOCIAL Colloving Yoot i e |
SCIENTES, - Hitlor some oo s eal

. ‘ while the sori sis ecus

G. Although culture is alweys chang- of tie late 1340's an-
ing, certain parts or elerents may brought Hicle: ass pe
pers ist over long pericds of time, both because ot his pi

' cause of his ability !

G lacial beliefs involve strong! pcople. that he could «
held attitudes which affect beéav- ised. .
ior bioth at the conscious and un-
con-cjous level, : 3) Many of the workers al

Y : class in Germany resel

G. frustrstion may result in aggres- tinctions and particu
sion; wvhen cultural norms are . lack of or-loss of so:
strOnglpfopposed to aggression to- _
ward cer-tain people,or people are L) Authoritarian, milita
frustrat@d ny cvents beyond their semitic aspects of Ge

- control our the control of people many to welcome the t
whom they Lnow, the aggression may which Hitler used to

be turned gainst others who be-
come scapeqgdpats.
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ip hypotheses,

on_the complerencss of data b,
Jary. «F_qnner.qx/JYU'n T
m_irsatticiont dvide o)
 sampie used a0
“J ("H..m_ Yegve e il

Lron an Jhrieh’ s o s
Peiel i v ) b

SLOLNTSES a0 st R
SESH O SENGLT - a0 TOR UESR -
CAUSAFiui,lN tid- SOCIAL

:S.

gh culture is always chang-
artain parts or elements may
t over long pericds of time,

beliefs involve strongly-
ttitudes which affect behav-
th at the conscious and un-
ous level,

ation may result in aggres-
vhen cultural norms are .
opposed to aggression to-
r<tain people,or people are
t@d by events beyond their
o\ the control of peop]e
ey know, the aggression may
ed #gainst others who be-

apegCPatS-

ER&C

wll Toxt Provided by ERIC

M
ki

¢l

2)

3)

k)

ny fecrers contributed to the rise of
cler-in Germany,  These factors in-
ot follswing: -
b nighly nuai;nalin ic Gecenns folt
o yrad 'f"' ! ‘r doars SR .\.‘.‘j
o boond Wy b feiis of r<aill
Pooctyy vy welconmed ie po ?r:;;.l'}i:;i_'i
wreals soade Ly Hitter,
fire cconcaic Towasitation and Carloation
Folloving Moo 05 Yar L heliped aving
Mitler some o his earily iuliogers;
while the sori s economic lonvession
of tie late 1440's and cariy 1920's

brought Hitle: -ass popular e support,
both because of his promiscs and he-
cause of his ability to convince Lt
peéople. that he could do what he pukm~
ised, .
Many of the workers and lower mludlc~
class in Germany resented class dis
tinctions and particularly their own
lack of or loss of social status,.

Authoritarian, militaristic, and anti-
semitic aspects of German culture led
many to welcome the types of appcals
which Hitler used to win support,
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c. Whether you have done a or b, ask: Why do you think
the peoplc of Germany permitted such cveats to tike
place? 'lhy do you think they supported Hitler? Let
pupils set up hypotheses to test later,

Tell pupils a little about Abel's study in which he col-
lected 600 autobiographical accounts from Nazi's < ing
1933, Describe 'r vay in which e obtained thesc -
counts and then project Abelfs tables .o social class
origin, education, and caployment history of these 00
Nazis, Ask: To vwhat sxtert vy e generalize froo
this wvata about the me wers wi the Noaci Party as a whole
in 19337 ihy? (Discuss thc possibilities of sampt~
bias arising rom such a method of collecting data, ) 1.
so ask: ‘hy ~ight such accounts be helpful?

Now tell the cless that they are all going to read : e
of these autobi:: :aphical accounts, but that some wi:i
read ovne accou: , sume a second, and some a third, They
should try to . ..Jde what they can learn about the M. i
Party and thos2 who s.pported the party in 1933 oad
carlier from such accounts, After pupils have finished
the reauing, discuss: What appeals did the Nozi party
have for these people? List some of them on the board

‘and identify similarities and differences, Also ask: -

What expectatiovns did these Nazis have for changes in
German ~conomic, social, and political lifr? To what
degree did the appeals to these three Nazi$ reflect
any of the behavior of the Nazis in the concentration
and extermination camps? From this data alone, what
would you say were the causes fur tte rise of Hitler?

Abcl, Nowi ! OV
315,

Abel ’ NaZi f":‘{-;:\./(':_'-;,"
244, 2ThT7TY, did
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you have done a or b, ask: Why do you think
lc of Germany permitted sucnh cveats to tike
Ihy do you think they supported Hitler? Let
ct up hypotheses to test later,

a little about Abel's study in which he onl-
autobiographical accounts from Nazi's ¢+ iny
ribe "r way in which e obtained thesc ic-
then project Abells tables o social clase
cation, and ciployment history of these €00

To vhat oxtert oo e gerneralize froo
bout the me wevs o the Nagi Party as a wioje
wy? (Discuss the possibilities of sample
o rrom such a mettod of collecting datn,} 1-
y . ight such accounts be helpfui?

e cless that they are all going to read ¢
tobi:: »aphical accounts, but that some wi.i
coutr , sume a second, and some a third, They
to .. ..Jde what they can learn about the M j
hcs2 who supported the party in 1533 oad

n such accounts, After pupils have finished
, discuss: What appeals did the Nazi party
ese people? List some of them on the board
y similarities and differcnces. Also ask:
atior< did these Nazis have for changes in
omic, social, and political 1ifr? To what
the appeals to these threce Nazi$ reflect
behavior of the Nazis in the corncentration
nation camps? From this data alone, what

ay vere the causes fur the rise of Hitler?

A

315

Abel, Nazi Moveoowoi,

24k, 2THTIRY 2u

AbCl, Nasi Povaoen', pp,

117

LA
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Authoritarian personalities tend
to be conformist, to use stereo-
typed thinking, and to project
their own traits which they con-
Sider undesirable onto other peo-
ple; many prejudiced people are
authoritarian personalities,

Struggle may bring together other-
wise unrelated persons and groups,
Coalitions and temperory associa-
tions may result from conflicts
where primarily pragmatic inter~
ests of the participants are in-
volved,

Democracy does not bear up well in
societies in which basic dissatis-
factions with the social and econom-
ic institutions prevail and become
the focus of political competition,

Looks for points of agreement and
dis@qreement among witnesses,
authors and reports of research

studjes.

5)

6)

7)

Many middle and upper class
feared communism, particul
the attempted communist rey
1918; they turned to Hitle
to fight communism and whos
actively engaged communist:
during the 1920's and earl\

The Weimar Republic failed!
stable government capable
with the problems facing G
earning the respect of the
ple,

a) The goveiiment was pla
itial disadvantage vhen
forced to sign the Vers
and agree to the claus
blame for thewar upon

b) The German system of ¢
the development of a m
system, the inability
party to win a majorit
ment, and coalition go
proved unstable,

Hitler and his supporters
organizational skill, and
an extremely persuasive s
charismatic leader,
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5)

6)

7)

Many middle and upper class Germans
feared communism, particularly after
the attempted communist revolution in
1918; they turned to Hitler who promise
to fight communism and whose followers
actively engaged communists in fights
during the 1220's and early 1930's,

The Weimar Republic failed to develop a
stable government capable of dealing
with the problems facing Germany and
earning the respect of the Germany peo-
ple,

a) The goveinment was placed at an in-
itial disadvantage when it was
forced to sign the Versailles Treaty
and agree to the clause placing
blame for thewar upon Gernany,

b) The German system of elactions led t
the development of a multiple party
system, the inability of a single
party to win a majority in rhe parli
ment, and coalition governments whic
proved unstable,

Hitler and his supporters showed great
organizational skill, and Hi*ler proved
an extremely persuasive speaker and
charismatic leader,
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3. Now have pupils rcad several excerpts from other autobio- Abel, Nazi Mcv:ment,
graphical accounts reported by Abel, What motives for 24, 2577F, 33, 120,
sw:porting Hitler are found in these excerpts? 137, 146, 151,
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pupils rcad several excerpts from other autobio- Abel, Nazi Moviwment, pp. 15,
accounts reported by Abel, What motives for 24, 2577F, 33, 10, 126-127,
g Hitler are found in these excerpts? 137, 146, 151,

-
A\




Listens fos persuasion tcchniques.

Tests_hypotheses against data.

Rejects post-hoc arquments; looks
for another tactor which may have
caused the later event,

Looks for points of agreement and

disagreement among witnesses,
authors and reports of research

studies,

Sets up hypotlieses.

Tests hypotheses against data.

-185-

c. Hitler did not becore rul
force, but after he was i
Chancellor, he moved quick
his control and take over;
powers,

1) Hitler did not win a
lections however, his
more votes than other
ly the President appoi
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s for persuasion tcchniques,
[

hypotheses against data,

s_post-hoc argquments; looks
other factor which may have
I the later event,

N

for points of agreement and
‘eement among witnesses,
‘s and reports of research

Se
o

N

1p_hypotheses, c. Hitler did not becore ruler of Germany by
force, but after he was invited to become

hypotheses against data, Chancellon he moved quickly to consolidate

' his control and take over dictatorial
powers,

1) Hitler did not win a majority in an e-
lectiong however, his party received
more votes than other parties and final
iy the President appointed him Chancel-




b,

5.

7.
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Play a recordin? of part of one of Hitler's speeches and
have pupils analy
actual words) to sway an audience, .

Show the Fenton-Wallbank set of transparencies on the
rise of Hitler, Follow the general directions suggested
on the plans accompanying the transparen~ius, 'Also dis-
cusst Can we be sure that unemp'<,..cit and depression
were factors in causina H'iler's rise merely because t-,
preceded the rise ci nitler? To what extent does ft!.c
data presented in these transparencies support ci' con-
tradict the ideas presented in the autoblcsiraphical ac-
counts? What other data would be helpful fn trying to
reach conclusjons about why Hitler was able to come to
power in Germany?

Pupils who are interested might do further reading about
different interpretstions of the causes for the rise of
Hitler, They should make a chart to illustrate the fac-
tors which they identify as similar to and different
from those identifled from the autobiographical accounts,
They should explain differences to the class,

Give pupils a table showing the vote in the two 1932
Reichstag elections, Ask: How did the Nazi party fare
In these elections? Why do ‘ou think Hitler was not ap-
~“ointed Chancellor immediately? Why do you think the

Pres ident might have appointed him finally when he avold-

ad doing so at once?

wa have a Rupil
ly became Chancellor,

ze the verbal techniques used (other than vol, 1,

neelecteEd tanas*
R

ive a brief report on how Hitler final-

Recording: | _Can

Overhead transpare
What Cauccd_the Ri
EI([;_I Scott, o

{
Waite, ed,, Hitler

Germany, Introduct
PP. 7-§2.

Snel), ed., The Na
tion, Ggenagy s Gul
many's Fate

Schirer, Rise and
Adolf HitTer, cns.
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ardln? of part of one of Hitler's speeches and Recording: j Can Hear |t Now
5 analyze the verbal techniques used (other than vol, 1.
is) to sway an audience,

bnton-Wal lbank set of transparenclies on the Overhead transparencies:
kler. Follow the general directions suggested What Cauccd_the Rise of
hs accompanying the transparen~i.s, Also dis- HTtT-_¢ “Scott, Foresman,
we be sure that unemp¥-,..cat and depression

rs In causira Hitler's rise merely because t+-,

e rise ci ditler? To what extent does t!.c

hted in these transparenclies sipport ci' con-

2 ideas presented in the autoblcjsiraphical ac-

at other data would be helpful Tn trying to

lusions about why Hitler was able to come to

Rrmany ?

are interested might do further reading about Waite, ed,, Hitler and Naz'
interpret&tions of the causes for the rise of Germany, Introduction and
hey should make & chart to illustrate the fac- pp, /-52,

they identify as similar to and different Snell, ed., The Naz| Revol:
identifled from the autobiographical accounts, tion, 0 Ve
i explain differences to the class, ~ many's Ea;gy '

Schirer, Rise and Fall of
Adolf HitTer, chs, &-8,

5 a table showing the vote in the two 1932 " . a .-
plections, Ask: How did the Nazi party fare eﬁfﬁ:%? R?§2‘2ﬂ§"Fa|| of
lections? Why do You think Hitler was not ap- Asolf Hitler,

ancel lor immediately? Why do you think the :

might have appointed him finally when he avoid-
b at once?

ﬁupll ive a brief report on how Hitler final-
hancellor, '
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lor in 1933,

G. 1ideologies are important for the
structure they give to the polit-
ical system, the answers they give
to amblguous situations, and the
cues for responses they suggest,

G. Any decision in in part a product

, of the Internallized values, per-
centions, and experiences of the
persons making the decision.

power; after the P-:siden
assumed the ~“7,ce of Pr
additior~! measures to cg

;:’l‘&‘\,l -

2) Hitler moved quickly o 3

a) The structure of gove
changed by decree, no
tional amendment.

G. Freedom's relationship to democracy
is a close and obvious one; the or-
ganizatiun of majorities, the com-
petition in goals. and the ability
tc oppose :hi... loemneracy presupposes
all depend upon a high degiw. .7 [ or-
sonal freedom,
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lor in 1933,

2) Hitler moved quickly *o consolidate his
power; after the P-:csident'!s death, he
assumed the ~“7,ce of President and too
additior~! measures to consolidate his

;\‘J“‘-‘ol Y

a) The structure of government was'
changed by decree, not by constitu-
tional amendment,



8.

10,
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Have pupils read statements made by Hitler about strug-
gle and force; leadership; democracy, freedom, indivi-
dual rights and conscience. Ask: What action might
Kou expect Hitler to take to consolidate his power once
e was made Chancellor? What kind of government do you
think he would develop?

Have pupils read sections of the "Enabling Act of March,
1933," Then discuss: What powers did this act give
Hitler? How did it affect the Constitution?

Now sho.: pupils a table showing the strength of the dif-
ferent parties as a result of the new election of 1933,
Ask: Why do you suppose the Reichstag was willing to
pass such an act which needed a two-thirds vote?

Read aloud a brief quotation from Loewenstein on the way
in which the Nazis imprisoned the communists and then
used threats and promises to win support from the center
parties.

"Selected Reedings i
pean History,"

See '“"Selected Readin
pean History," {

"Selected Readings i

History! .
Loewenstein, Hitler'

p. 15.
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‘'read statements made by Hitler about strug- ""Selected Readings iri Europ~-
:e; leadership; democracy, freedom, indivi- psan History,"

‘and conscience, Ask: What action might

iitler to take to consolidate his power once

.Chancellor? What kind of government do you

11d develop?

read sections of the "Ehabling Act of March, See "Selected Readings in Euro-
- discuss: What powers did this act give pean History,"
» did it affect the Constitution?

ils a table showing the strength of the dif- "Selected Readings in European

es as a result of the new election of 1933, History" _
you suppose the Reichstag was willing to Loewenstein, Hitler's Germany,
act which needed a two-thirds vote? p. 15,
brief quotation from Loewenstein on the way

- Nazis imprisoned the communists and then
and promises to win support from the center




Decision-making in a demouracy is
shared by several groups and is
subject to varying influences.

Decision-making in an oligarchy
rests with a small group.

in a totalitarian country there
is no separaition of powers be-

tween those who make and those

who carry out policy.

Freedom's relationship to demo-
cracy is a close and obvious one;
the organization of majorities,
the competition in goals, and the
ability to oppose which democracy
presupposes all depend upon-a
high degree of personal freedom.

Any decision is in part a product
of the internalized values, per-

ceptions, and experiences of the

persons making the decision,

The relative centralization or
decentralization of power within
potitical partles is related to
the centralization or decentrali-
zation of authority within the
political system as « whole,

-]89-
. a)

b)

c)

d. The political system was 4
which controlled all aspeg

ciety.
1) The gove-nment was con
an elite group within
: party. .

a)

All opposition partig
outlawed.

The government shift%
system of separation
to 2 unitar :ystem
legislative, executiy
judicial powers were
cralized in the hand:
Fuehrer and his appo]

The government shift
federal form to a ce
system with all form
run by men appointed
central government.

The Nazi Party was
and controlled from
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. @) Al} opposition parties were

b)

c)

out lawed.

The government shifted from a
system of separation of powers
to a unitar :ystem in which
legistative, executive, and
judicial powers were all cen-
cralized in the hands of the
Fuehrer and his appointees,

The government shifted from a
federal form to a centralized
system with all former states
run by men appointed by the
central government,

d. The political system was an oligarchy

which
ciety,

controlled all aspects of so-

1) The ?overnment was controlled by

an

party.

a)

elite group within the Nazi

The Nszi Party was centralized
ond controlled from the top.
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11, Have pupils read the list of measures taken by Hitler to
consolidate his power after the passage of the Enabling
Act, Discuss the implications of each menrsure for the
type of political systom wnich would emzraz in Nzzi
Germany, how it would help consolidate Hitler's control,
and how it would change the decision-makirg preecscs in
poiitical affairs, Also ask: How do thesa measuies

reflect ideas which Hitler expressed in his writings and
speeches?

""Selected Readings.

12, Have pupils read an excerpt on '"Duties of the Party
- Comrade" from the Nazi Party Organization Book of
1940, Discuss: What do these Instructions indicate
about the type of organization found within the

Party? How do you think the Party used party members
to maintaln control of the country?

""Selected Readings
European History."
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pils read the list of measures taken by Hitler to
date his power after the passage of the Enabling
iscuss the implications of each mepsure for the
polltlcal system wrnichn would eazras in Nazi

, how it would help c0nsolldate hntler s control,
it would change the decision-making prucscs in
al affairs, Also ask: How do thes2 mcazuics

ideas which Hitler expressed in his writings and
s?

"Selected Readings."

Al

pils read an excerpt on "Duties of the Party
" from the Nazi Party Organization Book of
Oiscuss: What do these instructions indicate
he type of organization found within the

How do you think the Party used party members
|ta|n contrd] of the countiy?

l

"Selected Readings in
European History."
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Decision-making in an oligarchy
rests with a small group,

In a totalitarian country there
is no separation of powers be-

tween those who mazke and those

who carry out ,olicy,

Since democracy is the chief
political expectation of the
times, oligarchy has had to
accept the symbols and forms of
democracy, if not its substance,

In contemporary oligarchies ihe
political party becomes the instru-
ment by which the few govern in

the name of m ny.

Ideologies are important for the
structure they give to the noli-
tical, economic, and social sys-
tems, the answers they give to

amb iguous situations, and the cues
for responses they suggest,

It is unlikely that one could find

man ?enuine autocracies (rule bv

one; n complex modern government;

they are very likely really oli-

garchies, The scupe of government .
and the variety of clienteles de-

mand a variety of skills which

one man does not possess,

b) Nazi party members engd

c)

d) Al) decision-making wa

propaganda, interpreteq
doctrines, carried out
to suppress opposition
served as the group fr
sovernment officials wl
chosen, -

The Reichstag was cont
lost its power. Membe
chosen by the Party le{

ized within the hands
Party elite and partic
the hands of the Fuehr
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b)

c)

Nazi party members engaged in
propaganda, interpreted Nazi
doctrines, carried out measures
to suppress opposition, and
served as the group from which
covernment officials were
chosen,

The Reichstag was cont’inued but
135t its power. Members were
chosen by the Party leaders,

d) All decision-making was central-

ized within the hands of the
“arty elite and particularly in
the hands of the Fuehrer,
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Have pupils read a description of the Nazi political
system, (At this time, omit the section on the courts.)

. Discuss: Where did the power in the government lie?

Why do you thimk Hitler used the Reichstag at all? Why
do you think he bothered with continuing the Nazi Party
if all decisio® were really made at the top? How did
this political system reflect ideas which ditler ex-

., “~ssed in his writings and speeches?

Also say: This selection implies that Nari Germany was an
autocracy. ynder the complete control ot . e man,

Others have called it an oligarchy under the control of

a few men, Why might they argue in chis fashion? Could
Hitler make all of the political, economic, and social
decisions? Why or why not? Why did he have to grant
considerable power to other Nazi leaders?

"Selected Readings i
European History,"
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‘ead a description of the Nazi political "Selected Readings
this time, omit the section on the courts.) European History, "
kre did the power in the government lie?

hirk Hitler used the Reichstag at all? Why

he bothered with continuing the Nazi Party

i08 were really made at the top? How did

2 | system reflect ideas which ritler ex-

is writings and speeches?

his selection implies that Nazi Germany was an
nder the complete control of one man.

called it an oligarchy under the control of
Jhy might they argue in this fashion? Could
all of the political, economic, and social

hy or why not? Why did he have to grant
power to other Nazi leaders?

in



Every decision-maker is dependent
on advice, knowledje, information,\
political intelligence; as a re-
sult, those advisors who can pro-
vide him with them have an impor-
tant base for exerting power and
influence on the official,

Recent totalitarianisms have often
been symbolized and epitomized by
the political leader. Instead of
demanding the full and totai loy-
alty to the abstraction of the
state, the totalitarian regime
personalizes that loyalty in the
leader,

Since democracy is the chief po-
litical expectation of the times,
oligarchies have had to accept

the symbols and forms of democracy
if not its substance,

Political activity by which the
individual seeks his goa!s and
interests through the political
system, takes any number of forms,
jepending on the nature of the
system, and varies greatly in
incidence.

-193-

e, The few plebiscites on law
other political decisias w
merely to ratify existing
the choice of measures to
plebiscites lay in the han
Hitler,.
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e, The few plebiscites on laws or
other political decisios were held
merely to ratify existing measures;
the choice of measures to submit to
plebiscites lay in the hands of
Hitler.
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Have pupils read quotations made about Hitler by some
of the Nazi leaders or in materials prepared for young
people., Discuss: What do these materials illustrate
about Nazi values? about techniques used by the Nazis -
to maintain control?

Read aloud a brief excerpt from Allen on how the voting

was carried on in the Thalburg plebiscite. Then discuss:

How free was the plebiscite? Why do you think Hitler
bothered holding such a plebiscite when there was no
real chance of opposition?

"Selected Readings '
European History.,"

Allen, Nazi Seizure
Power, pp. ZHE-745.
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Totalitarianisms extend the scope
of politics far beyond the usua
tofinclude almost all aspects of
life,

1
!
i

In totalitarian countries the in-
dividual's rights are sacrificed
for the good of the state,

The political importance of the
judiciary depsnds largely on
whether or not it has responsibil-
ity for declaring acts of the
o%her two branches unconstitution-
al, .

The contrast between democratic
and non-democratic political sys-
tems may be looked at as a con-
flict In basic underlying values,

VALUES PROCEDURAL SAFEGUARDS FOR
THE ACCUSED,

HAS A REASONED LOYALTY TO THE
U,S. AND DESIRES TO MAKE IT AN

- EVER-BETTER PLACE IN WHICH TO

LIVE,

Totalitarianisms extend the scope
of politics far beyond the usual
to includealmest all aspects of
life.

-195~

f. The Nazis took measures to a
all aspects of pecrles lives
political, econciiic, and soc

1) The zepic ‘e’ .d basic N

a) Decrees made it possib
arrest people for poli
sons and even for reas
stated in laws; the se
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kill people who had b
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Millions of persons w
prisoned and killed.
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f. The Nazis took measures to affect
all aspects of pzcrles lives:
political, econcinic, and sociai.

1) Tha

szeple

a) Decrees made it possible to

‘¢ --d basic libertiles,

arrest people for political rea-
sons and even for reasons not
stated in laws; the secret po-

lice could evan imprison or

kill people who had been found

"not guilty' by the courts,

Millions of persons were im-

prisoned and killed.

e
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. - 196-
Have pupils read selections frem ¥aln's Feaching for
the Stars, Then discuss: What does this acoount =i}
us about life under the Nazis? (Be sur= to discuss
political, eccnomic, «id social aspzcts of 1ife as i1-
lustrated in these selections.)

Have pupils resd th2 selection on ‘Law and fourts (n
Nazi Germany" and the sectioh -on Courts in tie Seicc-
tion on "The Nazi Political System," Discuss the (w-
plications ¢f each me:stire or dec:ree for in¢ividual
rights and justice, How do. these meesures reflect
ideas which Hitler expressed in his writings and

. speeches?

18.

Have pupils read the selection from Ascoli and Feiler
en the use of spies in Naci Germany, Discuss: What
effect would such a system have upon personal rela-
tionships?

V2la, Beaching fae ¢t

Stars. pp. 3h-27, 5.
48-43 5165, b, 74
BL-%4, 90-10Z,.,05-10
112114 123-176, 128
140, 216-213, 773. 281
504-308, 316-321, 375

|

22-
19,
14

“Selecred Readings in
pean tijstory"

Ascoli and Feiler,
Fascism for Whein?,
p. 3U2,
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V2lq. Feaching £ e
Srars . pp. 35-27, §5 hs,
48-43 b1 -05, BY, 7480,
B2- %4, 90-102, 105-107,
112-114° 122176, 128-
140, 216-2!9, 773 230,
504-308, 316-321, 375-379,

“Selected Reading: 1n Euro-
pean History"

Ascoli and Feiler,
Fascism for When?,

P. 302,



The contrast between democratic and
non-democretic political systems may
be looked at as a conflict in basic
underlying values,

Freedom!s relationship to democracy
is @ close and obvious one; the or-
ganizations of majorities, the com-
petition in goals, -and the ability
to oppose which democracy presup-
poses all dependana high degree of
personal freedom.

VALUES PROCECURAL SAFEGUARDS FOR
THE ACCUSED.

SUPPORTS FREEDOM OF THOUGHT AND
EXPRESSION,

The contrast between democratic
and non-democratic political sys-
tems may be looked at as a con-
flict in basic underlying values,

Freedom's relationship to democra-
cy is a close and obvious one; the
organization of majorities, the
competition in goals, and the abil-
Yty to oppose which democracy pre-
supposes, all depend on a high de-
‘ree of personal freedom,

-197~

b) Citizens lacked proced
safeguards duning arres
vestigations ana trialg

c) The government used te
an instrument to contr
citizens and maintain
power.
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to oppose which democracy pre-
oses, all depend on a high de-

: of personal freedom,

bj) Citizens lacked procedural
safeguards duning arrests, in-
vestigations and trials,

c) The government used terror as
an instrument to control
citizens and maintain their
power,
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19. Review what pupils learned from earlier selections
(from Waln and selections on concentration camps
about the procedures used In arresting and deciding
the fate of people whom the Nazis considered oppon-
ents. Ask: How do these procedures compare with
those foliowed in this country when someone is arres-
ted and tried for a possible crime? Why are procedur-
al rights important for a democracy?

20, A pupil might give a report on the way in which the

Allen, The Nazi Seiz
Nazis used a system of terror within one town during of Power, ch, 12,
the early months of Nazi control in order to frighten
people into accepting Nazi rules and control,
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Racial beliefs invghve strong]y.
held attitudes which affect be-
havior both at the conscious and
unconscious level,

People try to work out rationaliza-
tions for behavior which are incon-
sistent with their basic values;
racism is a relatively recent de-
velopment which has served as a

_rationalzation for discrimination

against other races,

Discrimination against a minority
group tends to isolate members of
the group and promotes retention
of their cultural values and norms.

Conflict serves to establish and
maintain the identity and boundarw
lines of societies and groups.

(1n one-party courtries it is ne-
cessary to identify the party with
the country or invent an "enemy"
to hold the party together.)

-199-

a) The government took incr
ingly extreme measures t
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R

a) The government took increas-
ingly extreme measures to de-
prive Jucws of their liberties
and lives; Hitler used the
Jews as scapegoats for all of
the probiems facing Germany.

1) The Nazi's preached racism. The
believed that the German pecple
were a superior race, that the
Jews were inferior, and that a
mixture of blood would lead to
deterioration of the German rac
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21. Now have pupils read quotations from Hitler explaining "Selected Readings

- the importance of the use of terror. Ask: To what European History.,"
extent does his explanation s#qree with the interpre-
tation by Allen of the purpose of the use of terror
in the early months of the Nazi regime.

22, Have pupils read excerpts from Hitler and other Nazi "Selected Readings
leaders about race and the Jews. Then have pupils European History.,"
analyze these ideas. Do they help explain the concen-
tration camps and mass kiltings? How might such ideas
help Hitler maintain power? (Discuss the idea of scape-
goating, )
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Identifies basic assumptions.

Totalitarianism findes it impossible
to coerce a large population con-
stantly; instead it coerces indi-
rectly by controlling wills, fears,
etc, through the use of symbols

and mass media.

Agencies of polifical spctalization
include those within the political
system as well as those without;
in fact, totalltarian political
systems are marked by governmental
dominance of this process.

-201-

2) The government did not r
pletely or even mainly u
to maintain control; the
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of the press, radio, mov
to build and meintain su

a) The government used s
youth groups to build
among the young peopl
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2) The government did not rely com-
pletely or even mainly upon terror
to maintain control; they used ed-
ucation, progzaganda, and control
of the press, radio, movies, etc.
to build and meintain support,

a) The government used schools and
youth groups to build support
among the young people,.
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23, Give pupils a summary sheet of the laws which wercz grad- "Selected Reading
ually introduced to take away ‘the rights of the Jews .n European History,
Germany and in later corquered arzas, Discuss each law
and its probable effects,

24, Show the film The Last Rabbi to illustrate thz way in Film: The Lozt
which the Nazis treated the Polish Jews in the Warsaw National Academy
Ghetto., : Jevish Studiez «of

Synagyigde of Aner
34 min,

25, Some pupils may wish to read The Diary of a Younq Girl. Frank, The Diary

atitt,

26, Have pupils read excerpts from Nazi primers and text- "Selected Reading
books. Discuss: What do these examples of pupil ma- Eurorzen History.,
terials illustrate about the goals of Nazi education?

How do they illustrate the ideals preached by Hitler
and other Nazi leaders?

27, Have each pupil read one of several accounts of educa-
tion under the Nezis, Afterwards discuss the purposes
of Nazi education and compare it with education in a
democracy. PP.

Connecticut League
Voters, Freedem or
‘l"" ‘E.




-202-

» summary sheet of the laws which were grad-  ugelected Readings in
iced to take away ‘the rights of the Jews in European History,"

in later corquered arcas, Discuss each law

ble effects,

n The Last Rabbi to illustrate thz way in Film: The a3t Ritbi,

2is treated the Polish Jews in the Warsaw National Academy of Adult
Jewis Studiez of the
Synajigue of Anericay
34 min.

nay wish to read The Diary of a Youngjihﬂ. Frank, Ihe Diary of a Young

read excerpts from Nezi primers and text- "Selaected Readings in

uss: What do these examples of pupil ma- Eurorzen History."

strate about the goals of Nazi education?
illustrate the ideals preached by Hitler
zi leaders?

il read one of several accounts of educa- . f
he Nazis. Afterwards discuss the purposes 52223:t|§$:ebgggg$ Fg;cvggen
ation and compare it with education in a pﬁ lh:16‘ ’

O




-203-

The unity and homogeneity of.life
which totalitarianism demands is
contrary to the pluralism of li-
beral democracy. (Totalitarian-
ism cannot tolerate the existence
of groups or institutions which
may be the source of layalties
which compete with or diminish
those to the state,) :

Oligarchies maintain themselves
within the forms of democracy by
control of resources, information,
attention and experience.

Control of political communica-
tion is effective control of po-
litical behavior,

Individuals know the political
system as a set of images and
pictures created for them by
communicators; they react to these
images rather than to the real
world and real people,

b)

,c)

The Nazis tried to cont%
the leisure-time activi

of adults as well as of
they used these activit
build suppurt for the r

The Nazis instituted c=
ship of the arts and prj
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b) The Nazis tried to control
tha leisure-time activities
of adults as wall as of youth;
they used these activitiss to
build suppuct for the regine,

c) The Nazis instituted c2nsor-
ship of the arts and press,
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Have pupils read brief accounts of Hitler youth groups,
Or have a pupil give a report on such groups, Discuss:
Why do you think that some authors feel that the youth
groups were more important than the school &easures in
building support for the regime?

Have pupils read selections on the ways in which the
Naz! Party developed organizations and programs to
monopolize the recreational time of adults., Oiscuss:
Why did the Nazis wish to set up many new types of
recreational programs for adults?

Have pupils examine a list of the divisions of Goebells'
Propaganda Ministry, Ask: What does this list suggest

about ways in which the Nazi's tried to build support and
mMaintain control?

Now have pupils read an account of how the National
Champer of Culture and its subdivisions worked, Ask:
Why do you think the Nazis bothered with such measures

whenvthey could and did use terror to oppress oppos |-
tion?

Allen, Nazi Seizure
Power, pp. -

""Selected Readings
European History,"

"=olected Readings
o opean fiistory, "
Raab, Anatomy of Na

pp. 14-15,

"Selecte: Readirsg-
European History,"
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G. Totalitarianlisms may seek to alter
thesconteat oF°bhé arts to use them
por: the. propogandbstic and symbolie
purposes of the totalitarian polit:
fcai system,

G. Control of political communication
is effective control of political

behavior,

G. Members of a group influence the d, The Nazis d ma
behavior of other members by set- vicers :hu:: mf:?y °§Z??°!
ting up and enforcing norms for pressures to aftect peupic s
proper behavior; they even influ- tions and attitudes,

ence the perceptions of other mem-
bers, '
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31, Quote Raab about the suppression of opposition newspapers Raab, Anatomy of Naz

during the first year of Hitler's control, Also read pp. 15-T6,
aloud Goebbels' remarks about freedom of the press, Ask:

Why would control of the press help the government main-

tain control?

A

32, Have several pupils read and report on examples pre- Schirer, Berlin Dia
sented by Schirer to illustrate the censorship of the 262-63, 28H, Z
news and arts and attempts to keep people from listening
to the foreign radio stations,

33, Conduct one of a number of experiments which have been
used to illustrate the extent of influence of members of
a small group upon a person’s perception, (e.g. Send a
student on an errand and then set up the experiment with
the rest of the class, Place three lines of different
lengths upon the chalkboard and when the pupil returns
ask him if there is any difference in the lines and if so
what difference, Then have the other students all insist
that the lines are the same length, Take a vote among
the class members on this question, letting the pupil sent
out of the room vote last, He is likely to change his
mind if you have selected a fairly suggestible student

for the ermeriment,)

Discuss: What implications do you see in this experiment
for ways of molding public support for a regime? How
would this power of suggestion affect people at mass meet-
ings? How would it affect people whose associates all
read or hear the same propaganda from the government min-
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Raab, Anatomy of Nazism,
pp. 15-16,

Schirér, Berlin Diary, pp. 44,
262‘63, 2 [} .
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The behavior of peogle in crowds
differs from their behavior in
institutions,

Most political coomunication de-
pends on the use of symbols, neg--
ative and positive sterotypes, and
other communication shortcuts; ef-
fective communication depends on
the effective manipulation of those
symbolic tools,

Members of a group influence the
behavior of other members by set.
ting up and enforcing riorms for
behavior; they even iInfluence the
perceptions of other mcmbers,

Most political communication de- : e.
pends on the use of symbols, neg-
ativ.e and positive stereotypes,

The Nazis set up an elabora
of propagands and thought c

i
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istry? How would this power of suggestion be used to
build support for the Nazi regime - within social organ-
izations such as unions, businessmen’s organizations,
and recreational organizations?

34, Read aloud quotations from Rose's description of the Re- Rose, Sociology, pp
vival Meeting as an example of the "Expressive Crowd," 350.
(Select and mark ahead of time those passages which re- . \
late primarily to the use of certain physical stimuli
which arouse people and which were also used by Hitler to
arouse crowds,) Have pupils make a list of types of tech-
niques whlch someone might use if he wished to crouse a

" crowd to frenzy.

35. Now show the film on The Rise of Hitler and afterwards Film: The Rise of

discuss the techniques Hitler used to gain and maintain ler, McGraw=HilT, 2

control, Also ask: Which of the techniques which you
identified earlier as techniques which can be used to
arouse crowds to a frenzy seem to have been used by
Hitler in mass meetings?

36, Have pupfls read quotations from Hitler about the use of ""Selected Readings
waﬁz meetings and the time when mass meetings should be History,"
eld. A
37. Have pupfils read quotations from Hitler about the use of "Selected Readings
propaganda. Have pupils try to think of illustrations History."

of the use of each technique he suggested in Mein Kampf,
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Rose, Sociology, pp. 346-
350.

Film: The Rise of Adolf Hit-
ler, McGraw-HiIT, 27 min,

'"'Selected Readings in European
History,"

"Selected Readings in European
History,"
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and other communication shortcuts;

effective communication depends on

the effective menipulation of those
symbolic tools,

Control of political communication
is effective control of political
behavior,

Individuals know the political sys-
tem as a set of images and pictures
created for them by coimunicators;
they react to these images rathér
than to the real world and real
people,

Most political communication de-
pends on the use of symbols, neg-
ative and positive stereotypes,
and other communication shortcuts;
effective communication depends
on the effective manipulation of
those symbolic tools,

The unity and homogenity of 1ife
which totalitarianism demands is
contrary to the pluralism of lib-
eral democracy. (Totalitarianism
cannot tolerate the existence of .
groups or Institutions which may
be the source of loyalties which
compete with or diminish those to
the state,)

f. The Nazis tried to regulate o
fere with all social institut
social groups which might opp
deselop loyalties other than
state,
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38, Have pupils read examples of German headlines at times
of German aggression, Ask: Why do you think the Ger-
man newspapers tried to give this impression? What do .
they i lustrate about German propaganda techniques?

33, Perhaps show the film Minister of Hate, Then analyze
the techniques of thought control which Goebbels used,

40, Have puplils read several quotations from Ley about the
way in which the Nazi Party tried to control all activ-
ities of the individual, Ask: Since these ideas repre-
sented the philoscphy of the Nazl regime, what would ycu
expect it to do shout social institutions and organiza-
tions such as the church, the family, and old clubs and
other social organizations?

"Selected Readings,
History,"

Film: Minister of }
McGraw HI11T, 27 mif

"Selectaed Readings
History,"

#
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Totalitarianisms extend the scope
of politics far beyond the usual
t? include almost all aspects of
1ife,

Ideologies are important for the
structure they give to the polit-
ical, economic, and social sys-~
tems, the answers they give to
ambiguous situations, and the cues
for responses they suggest.

1)

2)

3)

The Nazis took zontrol ov

banded old social organiz
clubs,

The Nazis interfered wit
ian Churches and tried t
a new state religion,

The Nazis took measures

family Vife and to incre
ulation,
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1)

2)

3)

The Nazis took zontrol over or dis-
banded old social organizations and
clubs,

The Nazis interfered with the Christ-
ian Churches and tried to substitute
a new state religion,

The Nazis took measures to control "~~~

family life and to increase the pop-
ulation,
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L2,

L3,
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A good student might give a brief report on how the Nazi
leaders in one town took over and Nazified or got rid of
almost all of the ecorsmic and social organizations in
the town, Discuss: Why might the Nazis wish to get rid
of social crganizations which they did not take over?
Why might they want to take control over a singing socie-
ty?

Have pupils read quotations from various Nazi leaders a-
bout Christianity, Diccuss: How would you expect the
Nazis to treat the Prctestant and Catholic Churches?

Have a pupil read a brief statement about the Nazi treat-
ment of Christian Churches, The class can check its pre-
dictions against his report,

Ask: What do you remember from your readiigs from Waln's
Reaching For the Stars about how the Nazis affected fam-
ily 1Tfe?7 From what you already know about Nazi rule,
what other measures do you think the Nazis might have
taken in reference to families?

Allen, The Nazi SGJ
Power, pp. 213-226,

"Selected Readlings
History,"
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Sets up hypotheses,

Industrial conflict dnes nct occur
In all societies; it dces not oc-
cur in a dictatorship which uses
force to suppress internal con-
flict,

The unit and hemnrenity of life
which totalitarionsi.a aenands is
contrary to the pluralism of lib-
eral democracy, (Totzlitarianism
cannot tolerate the existcne of
groups or institutions which ma
be the source of loyalties wh!cz
compcte with or dininish those
to the ctate, )

The fundamental difference between
economic systems Is In how and by
whom the boast~ aconcric dacisions
‘over allocation of resources are
;made rather than in who owns the

) resources,

g. The government controlled
life; the economy has been
"stace capitalism,”

1)

2)

The government took ove
of labor unions and use
build support for the r
the same time it ended
to bargain collectively
sumed e power to regu

aspects of labor condit

The government did not
ownership of land and i
but it assumed control

a) The government devel
regulations for farm
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g. The government controlled economic
life; the economy has been called
"stace capitalism,"

1) The government took over control
of labor unions and used them to
build support for the regime; = at
the same time it ended tge right
to bargain collectively and as-
sumed the power to regulate all
-aspects of labor conditions,

2) The government did not take over
ownership of land and industry,
but It assumed control over them,

a) The government developed minute
regylatlons for farmers,

e —



L,

L5,

h6,
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Have pupils read a selection on fFamily Life Under the
Nazis, Discuss: To what extent were you correct in
your predictinrs abcut trzi w2asures? Did the Nazis
take any oth:r mzasures wiichh you did not predict? |If
so, what? Why do you think they did so?

Give pupils a list of government economic agencies in
1938, Ask: What does this list suggest about the vole
of government n i1he (zorsalic system?

Have each nunil read a selection on how the Nazis treat-
ed labor un.ons ond 1ol - Wfter they tcok control of
the government. Cospuie acciunis, Discuss: Do those
measures seem to fit vell with the ideca of Socialism
which appears i3y the Nazi Purty title? Why or why not?
Under the Nazi economic systemn now was the question re-
solved as to who woitld a2t what share of the goods and
services produ.na?

T &

Have pupils read a selection on agriculture under the
Nazls, Or have a pupil reprrt on this topic, Discuss:
How were the following curcscions resolved: (1) What
and how much of different farm products should be pro-
duced? (2) How should they be produced?

Connecticut Leeo
Voters, Freedom o
pp. 11-12,

"Selected Readingd
European iistory.'

Raah, fnatomy of !
pp. 13-14; TSelect
ings in Europcan |

"Selected Reading
European History,'
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(2) How should they be produced?

Connecticut League of Women
Voters, Freedom or Facism?,
pp. 11-12,

"Selected Readings in
turopean History,"

Raab, Anatomy of Nazjsm,
pp. 1316 VS¢lacted Read-
ings in Europcan History,"

"'Selected Readings in
European History."
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b) The government protected large car-
tels and developed new and b?gger
ones; however, it set up controls
over these cartels, :

1) The government could allocate
materials and labor and could
regulate other aspects of indus-
try.

2) In practice, the government fre-
quently permitted the largest
businessmen a great deal of free-
dom both to run their own business
enterprises and to enforce their
economic decisions upon.smaller
enterprises within the same in-
dustry, Moreover, the largest bus-
inessmen made up something of an
interest group which the govern-
ment did not wish to antagonize
too greatly. However, the govern-
ment did tale drastic action agains
some businessmen whom the Nazis di
not feel were cooperative enough
with the government,

3) The government could insist that
existing enterprises conduct re-
search and engage in the produc-
tion of new types of materials; it
tried to brin? about the develop-
ment of substitutes for some of
the materials which Germany lacked,
such as rubber and oil,
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47. Have pupils read a selection on how industry was con- '"Selected Readings
trolled, or have several pupils present a report on European History,"
this topic, Thz»n have k2 clzss analyze the way in
which the sanc Lusic ecoiwnmic questions raised in ac-
tivity L6 were resolved insofar as industry was con-
cerned. Compare the v~ n which these questions were
resolved in Nazi Garma:;, v th the way in which they
are resolved in our own couuatry,

48, Have a pupil report very briefly on how the Nazi govern- "Selected Reading!
ment used private busin-s: 7irms to develop synthetic European History.
materials, Ask: |Is this an example of free enterprise? : J

Why or why not? Why do you think Hitler wanted such ma-
terials developed?
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"man wants,

Government spending on goods and
services and for transfer payments
{(pensions, social security, wel-~
fare) may make up for a lack of
demand by the prlvate sector and
bring a rise in business activity.

Levels of living are affected by
the amount of goods and services
money incomes can buy, not Just
by changes in money incomes which
may be offset by changes in
prices.

Every economic system faces scar-
city or a lack of enough produc-
tive resources to satisfy all hu-
(1f resources are used
to satisfy one want, they cannot
be used to satisfy another., Oni
when resources are unemployed, lel
mare expenditures on one thing,
lead to the production of more of
something else,)

4)

5)

The government began
public works project
large road projects;
ects, combined with
and some other kinds;
stimulation, helped
the end of unemploym
many,

Although unemploymen
end and people were
conomically in some
levels did not rise
the employed or for
men, The German ped
badly from shortage

goods during Worid q
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L)

5)

The government began a series of
public works projects including
large road projects; these proj-
ects, combined with rearmament
and some other kinds of business
stimulation, helped bring about
the end of unemployment in Ger-
many. '

Although unemployment came to an .
end and people were better off e-
conomically in some ways, living
levels did not rise greatly for
the employed or for small business-
men, The German people suffered
badly from shortages of consumer
goods during World War 1|1,



L9,

50.

51.

52,
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Have a pupil:make a chart to show the number of small
businessmen in certain occupations who went out of busi-
ness under the Nazi regime.

Have & pupil prepare a chart or bulletin board dispiay
to show how the Nazis moved to end the unemployment prob-
lem,

Have each pupil read one of the descriptions of what hap-
pened to living levels and employment under the Nazis,
Then compare the descriptions, Do they agree or disagree?

Have a pupil give a renort on what happened to consumer
goods during the Second World War, '

Raab, Anatcmy of
p. 13.

Allen, The 'tazi Se
Power, ch, 15;

"Selected Reading
History."
Raab, Anatomy of

-

q—.

Russell, Be

ppn "'8"’40!

1,3
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The international system may be
looked at as a series of power
relationships,

" There are many sources or bases

of national power in dealing with
other natlons,

1) Mllitary capaclty is an impor-
tant factor In the development
of national power but not the
only one or even the dominant
one,

2) Differences in population, re-
sources, and industrial capaclty
are . reflected In differences
In national power; that is to
say, they are important bases
or components of national pow-
er,

SCEPTICISM OF SINGLE-FACTOR CAUSA-
TION IN THE SOCIAL SCIENCES,

Every economic system faces scar-
city or a lack of enough produc-
tive resources to satlisfy all hu-
man wants, :

Generallzes from data,

Hitler believed in the use o
in international affairs, H

to prepare for war when he =
power; some of his ecoro.ic

were such that his ,cgieme ¢
survive urless he went to wa
purpose of seizing resources
dustrial control over conque
tries,

Y
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lizes from data.

h. Hitler believed in the use of force

in Iinternational affairs, He beoan
to prepare for war when he car- o
power; some of his ecorz..ic measures
were such that his ,cgleme could not
survive ur.less he went to war for the
purpose of selzing resources and in-
du?trlal control over conquered coun-
tries,
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53, Have pupils read quotations from Hitler on the use of "Salected Recdians in
force in international affairs, the need for living European HISLOFyv“
space for Garmany, and nther econsmic g2als of conques t,

Discuss: What measures do you think Hitler vould |

taken as a result of his beliefs? (Tell the class that

they will study such measures in mare detail latar i1t
that Hitler seized both Sudetenitnd] and Avstria oo

World War |1 began,)

w

5h, Have a good student give a report on Hitler's ideas a- wWaite, Hitler and Nazi
bout conquest to obtain ecnomic recsources and Sauer's Garmany, [p, 8h-zil

theory about how his econcmic moves made war 1nevttable

if Hitler wished to stay in power,

55. Hold a culminating discussion on the Nazi Ideolog
Have puplls sumnarize the maln points in the ldeorogy
and then discuss: To what extent did the Nazis seem
to be moving with trends in Western European history?
To what extent did they seem to agree or try to negate
hasic values which had developed in much of Western
turope?
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‘.
A, SCEPTICISM OF SINGLE-FACTOR CAUSA- 2, Italy and Spain also turned
TION IN THE SOCIAL SCIENCES, distatorships as a reaction
problaems which arose betwee

S. Generalizes from data. ' world weis.,

3, Britain and France also fac{
depression in the 1930's bu
ject their democratic forms
ment,
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CISM OF SINGLE-FACTOR CAUSA- 2, Italy and Spain also turned to fascist
N THE SOCIAL SCIENCES, diatatorships as a reaction. to the

problems which arose between tne two
lizes from data. worild wars,

3, Britain and France also faced a serious
depression in the 1930's but did not re-
ject their democratic forms of govern-
ment,




"
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56, Have a pupil give a rencrton,. '"Murzulini: Why Was He Firnee, Yiseojf 7

Able to Gain Control?" Have pupils compare the rea-
sons for the rise of Mussolini and Hitler,

57. Perhaps have another pupil give a report on the reasons

for the rise of Franco in Spain, Again have the class
compare reasons for the development of fzscism in dif-

ferent ;ountries.

58. Have a group of pupils present a sympusium on the seri- Stavrianos, ed,, F
ous @conomic problems which faced Britain and France and  in Mnrid History,™
the pwolitical effects of these problems. Then discuss: Lev-aut. T

Why deo you think Britain and France did not turn to fas-
cism when faced with serious economic prcblems while the
Germamhs, ltalians,and Spanish did set up fascist dictator-
ships?* (If necessary, review what pupils have learned
car);ew about the relative importance of different values
in the .different countries, the long period in which the
British .had accepted the idea of pcaceful settlement of
conflict through democratic processes, etc., Also relate
to the jdeea of multiple causation. VWhich contributing
factors ex¥isted in the three countries which turned to
fascism wh.ich did not exist in Britain and france ?)
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Tests hypotheses against Jata.

War seems to be the result of mul-
tiple, interrelated causes.

IS SCEPT{CAL OF SINGLE-FACTOR THt IR~
IES OF CAUSATION,

The international system may be
looked at as a series of power re-
laticnshlps,

Forelgn policy considerations are
affected by tdeology, considerations
of national self-interest, percep-
tions of power relationships, expec-
tations about how other nations will
act, and domestic problems at home.

Nat ionallism usually means that the
people of a nat on are prepared to
divert resources and effort into
channels in which they will make a
maximum contribution to national
power,

The world Is a community of inter-
dependent countrles,

SEARCHES FOR EVIODENCE TO DISPROVE
HYPOTHESES, NOT JUST TO PROVE THEM,

War has serious physical ahd psycho-
logical effects upon people in the
war-torn areas,

A -
-Lls-

He World Wai i1 had muitinle couses &
legacy of destruction even greater
of Worla %ar |,
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1, Have pupils read text accounts of the causes of World World history text
War Il and the way in which the United States became in-
volved in the war., (They should read to:test hypotheses
about the cause of war which they developed earlier,)
Afterwards, discuss: How did the causes compare with
those for World War 17? :

To what extent do you think it is safe to generalize
about the causes of war? '

2, Perhaps have several pupils read novels about the war in See bibliography,
Europe, Others might read accounts of refugees or of im-
mediate post-war life in Europe. Have these pupils pre-
sent a discussion of the physical and psychotogical effects
of World War |l as revcaled by these novéis and accounts,
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G.

At any specific time, the total
economic output is affected by
the quantity and quality of pro-
ductive resources (land or na-
tural resources, labor, and cap-
ital goods), by the level of
technology, and by the effecien-
cy of the organlzatuonel struc-
ture,

Generalizes from data,

Although culture. is always chang-
Ing, certain parts or elements may
persist over long periods of time,

IS PATIENT WITH ATTEMPTED REFORMS;
LOOKS AT CURRENT SITUATIONS FROM
THE PERSPECTIVE OF THE TIME NEEDED
FOR CHANGES IN THE PAST, -

BELIEVES IN THE POSSIBILITIES OF
IMPROVING SOCIAL CONDITIONS,

VALUES INSTITUTIONS AS A MEANS OF
PROMOT ING HUMAN WELFARE, NOT BE-
CAUSE OF TRADITION; IS WILLING TO
CHANGE INSTITUTIONS AS TIMES CREATE
NEW PROBLEMS,

VALUES CHANGE AS A MEANS OF ACHIEV-
ING GOALS BUT DOES NOT EQUATE CHANGE
WITH PROGRESS,

-225-

|. Taken as a whole, the history of
Europe illustrates both the facto
are conducive to change and those
made change difficult,
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l. Taken as a whole, the history of Western
Europe illustrates both the factors which
are conducive to change and those which
made change difficult, ’
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Have a group of students. present an illustrated report on
the war devastation which faced Western Europe following
the war. Or perhaps show a film dealing with the destruc-
tion caused by World War Il in Lurope.

Also, give pupils a brief summary of the peace terws for
Germany and the way in which Germany was to be occupied
following the war, Discuss: What problems faced ihe dif-
ferent European countries when the war ended?

Have pupils ‘examine the timelines deveioned for “Western
European history, Discuss the length of itime it tock
to bring akout major changes in basic institutions and
even in minor reforms, Why does it seem to take so
long, even in periods which seem to be undergning rather
rapid change?

Have the students think back over their study of the
history of Western Furope, Discuss: What factors have
contributed to change? What factors have brought about
resistance to change? What elenents of the culture

of Western Europe in the pre-World War 11l days secm to
exhibit some continuity with the culture of the earliest
perlods you have studied? Have the changes in cGlture
always mcant progress? Why or why not? Can you iden-
tify any social, political or economic institutions
which would have been equally effective in meeting peco-
ple's necds In all ages in Western Europe? Why or why

not? .
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Garland,bJoseph. The Story of
Medicine, Boston: Houghton
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and Row, 1950,

Godolphin, Francis, ed, The Greek
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Hadas, Moses and the Editors of
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Hamilton, Edith, The Greek Way to
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Paperback), New York: New
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Hoyt, Robert S. Europe in the

Middle Ages, New York: Harcourt
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Jessup, R. Wonderful World of
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City Books, 1956,

McNeill, William H, The Rise of the

West, Chicago: University of
Chicago Press, 1963,

McNeill, William H, A World History,
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Press, 1967,

National Geographic Society, Every-
day Life in Ancient Times, Washing-
ton: National Geographic Society,
1953 ed.

Oates, Whitney J, and Eugene 0'Neill,
Jr, 7 Famous Greek Plays, (Paper-
back). New York: Vintage, 1950
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Payne, Robert, The Gold of Troy:
The Story of Heinrich Schiiemann
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?ew York: Funk and Wagnalls,
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Stavrianos, lLeften S,, ed, Readings
on World History, ‘Boston: ATlyn
8acon, 1906Z, ’

Walker, Kenneth, The Story of Medicine
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Bennett, Henry S, Life on the
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back). New York: Harper and Row,
1964 ed,

Delarue, Jacques, The Gestapo, A

" Rose, Arnold, Sociology.

History of Horror, (Pap
New York: Dell, 1964,

Finer, Herman, Mussoclini' s
(Universal Library).™
York: Grosset ‘and Dunla

Frank, Anne. The Diary of
Girl, (Paperback)., New
Pocketbooks .

Hersey, John, Here to Sta

back).

Neumann, Robert and Helga
The Pictorial Histor

Poltakov; Leon, Harvest o
Syracuse: Syracuse Un]
1954,

Raab, Earl, The Anatomy o
(Booklet),” New York:
Defamation lLeague, 1961

Knopf, 1965 ed.

Russell, Lord,
Swastika,



-233-
Barbara, Guns of August.
hack)., New York: Dell,

tory or U.,S. History text-

AND MUSSOLINI'S ITALY,

odore, The Nazi Movement,
tler Came to Power. New
Atherton Press, 1966 ed,
copyright, 1938.)

Iliam Sheridan, The Nazi
re of Power, the Experience
Single German lown, 1930~
aperback), Chicago:
hngle Books, 1965,

dax anc Arihur Feiler,
sm for Whom? N,Y,: Norton,

ck, Charity. The Children,
n: Little, Brown and Co,,

Allan, Hitler, A Study in
ny. (Harper Torchbook Paper-
. New York: Harper and Row,
ed,

Jacques, The Gestapo, A

History of Horror, (Paperback).
New York: Dell, 1964,

Finer, Herman, Mussolini's italy.
(Uéiversal Library). —  New
York: Grosset ‘and NDunlap, 1965,

Frank, Anne, The Diary of a Young
Girl, (Paperback)., New York:
Pocketbooks .

Hersey, John, Here to Stay. (Paper-
back). New York: Bantam,

Lowenstein, Karl., Hitler's Germany,
The Nazi Background to War. New

Neumann, Robert and Helga Koppel,
The Pictorial History of the

fhird Reich, New York: Bantam
Books, 196Z.

Poliakov, Leon, Harvest of Hate,
?gricuse: Syracuse Univ, Press,
54, :

Raab, Earl.' The Anatomy of Nazism,
(Booklet),” New York: Antl-
Defamation League, 1961.

" Rose, Arnold, Sociology. New York:
Knopf | 1965 2d———2t

Russell, Lord, The Scourge of the
Swastika, -London: Cassell and




~23L. : (

Co., Ltd,, 195L, Studics Pamphlet)., New York:
Holt, Rjnehart and Winztan, |
Runes, Dagobert D, Despotism, A »
Pictorial History of Tyranny, Waln, Nora, Reaching for the St
New York: Philosophical Library, Boston: Little 8rown, 1039,
1963, (A few pages deal with
Nazi atrocities.?

Ziemer, Gregor, £ducation for D
The Making of the Nozi, New

Shirer,; William, Berlin Diary, T95LT,
(Paperback), New York: Popular :
Library, World History Textbooks,

Shirer, William, The Rise and Fall
of Adolf Hitler., New York:

-Snell, J.L., ed. The Nazi Revolu-
tion: Germany's Guilt or Ger-
many's Fate, (Problems in European

-Civilization Booklet), Boston:
- Heath,

Snyder, Louis L. Hitler and Nazism.
New York: Franklin Watts, 1967,

Stavriaros, Leften S, Readings in
World History. Boston: Allyn
Bacon.

Steiner, Jean-Francois. Treblig&g.
Nez6York: Simon and Schuster,
1966,

Waite, Robert G.L.,, ed, Hitler and
Nazi Germany, (European Problem




-231--
Co., Ltd., 1954,

ines, Dagobert D, Despotism, A
Pictorial History of Tyranny.,
New York: Philosophical Library,
1963. (A few pages deal with
Nazi atrocities, ?

hirer, William, Berlin Diary,
(Paperback), New York: Popular
Library, )

hirer, William, The Rise and Fall
of Adolf Hitler,” New York:

nefl J.L., ed, The Nazi Revolu-
tion' Germany's s Guilt or Ger-

many's Fate., (Problems in European
Civ!lization Booklet), Boston:
Heath,

nyder, Louis L, Hitler and Nazism,
New York: Franklin Watts, 1967,

tavrianos, Leften S, Readings in

World History., Boston: Allyn
Bacon.

Hteiner,-Jean-Francois. Trebl inka.

Neg6York: Simon and Schuster,
1966,

Waite, Robert G.L.; ed, Hitler and
Nazi Germany. (European Problem

Studics Pa mphlet) New York:
Holt, Rinehart and Winztan, 1965,

Waln, Nora, Reaching for the Stars,
Boston: Little Brown, 1459,

Ziemer, Gregor, Education for Death:

The Making of tn\ Mazi, New York:
1941,

World History Textbooks,



