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THE 1971- 1972 EVALUATION REPORT OF CHILD DEVELOPMENT PROJECT WILL
ATTEMPT TO. RESPOND TO THE FOLhOX"IN(" ("JFQ;T‘ ONS: -~ - - -

1. WERE THERE QI(‘NIFI(‘N\'T CHAN!ES IN CHILDREN'S
_A(‘HIFVI‘W‘NT AT THE END OF PPOJECT PARTI(‘IPATION"

2. ARE THERE FVIDENT ﬂIFTFRFN(‘Fg IN GROUPS TFQTI‘D
‘ OVER AN [‘I(‘HTH MONTH AND OVTR A FIVE-MONTH PERIOD?

3, ,x{mA'r‘-ARE THE IMPRESSIONS OF PROJECT STAFF?
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cnle DEVELOPMENT PROJECT

: i;‘ INTRODUCTION

| | The T1t1e I Child. Development'ProJect.1s a comprehens1ve
change or1ented socraJ»edUFat1onal program des1gned to intervene
mean1ngfully 1nto the 11ves of 'poor! preschool ch1ldren and the1r
families, Its 1ntent is- to 1mprove the1r educat1onal, soc1a1, andﬁ
health potent1als which would enable them to enter formal sehool

system beLter prepared than they would have been otherwise.

A. Needs and Rationale -
| The need for early educat1ona1 1ntervent1on into the

lives of d1sadvantagcd children haa been well docunenfed The
1mpact of cogn1t1ve anéﬁienguage development durirg the first

five years of,lee on later personalrty-and rntelleet has been

4'supporteo by recent»studiee:(Bloomé 1964) citing the crueial -
impbrtamce‘of early environment in the development of the-chiid.
While these years=represent a eriticel period for 511 children;l
. they are.partichlarly critical>for:children fromlareas of
economic and socialldeprivation where experiemces are‘restrieted'ul
and devetopment is ljkely to be retarded.

The Title I 1971- 1972 Chilgd Development Project repre;
sente.continﬁing iocal efforts:to proV1de a comprehens1ve program -
of education and supplementary soc1al services for preschool
ch11dren from backgrounds of poverty The concept of the ProJect

- calls fo draW1ng sk1lls from the professional, the fam11y, and

the commun1ty which W111 make a mean1ngful contr1but1on to the




total development of'thepchild. .The'Project draws‘heavilv on the
'professicnal skills;of persons in education, medicalv dental, |
psychology, soc1al work and speech therapy serv1ces. It recog-
nizes the fam1ly as basic to the ch1ld's total development and .
the cr1t cal role of parents to participate in the educat1onal

‘ experlence of the1r ch1ldren at k1ndergarten.‘.

- The goal of the Title I Ch1ld Development Pro;ect con-
. tinued tc help preschool ch11dren acqu1re bas1c learn1ng sk1lls
" ‘ nccessar) for formal school exper1ences through the prOV1s1on of-

enr1ched ‘and st1mulat1ng exper1ences 1n nreschool classes._ “The
7Pro*ect cont1nued to have the same un1que ProJect components
1n1t1ateu seven years ago 1nc1ud1ng the addition of a teacher |
a551stant.per classroom, 1ntegratlon-of.comprehens1ve support1ve
~services into the totalbproéram of'instruction maximal parent
1nvolvement use of college male students and aux1l1ary staff to
¥ﬁ~'“;~ass1st in the classroom under teacher s d1rect1on. -The imple-
7 -
mentation of Tovaending Library Centers_in twovcenters.repre-
'sented a new component during this year.
The focus on staff development 1n1t1ated dur1ng the
'1970-l971 school yearl'was continued, A series of staff developf

ment sessions for the teaching staff supportive'services and

&

' aux111ary staff were carried out dur1ng the 1971 1972 school yearp

- to accompl1sh the follow1ng obJeCt1V6S'

. To increase staff awareness of the learn1ng
processes. :

. To increase staff competenc1es in enhancing the -
‘learning potentials of pupils.,
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To assist staff become more cognizant of the

‘contribution of their respect1ve roles to the

total learntng process.

\

The product obJect1ves_are as follows:

Project participants will evidence higher level
of readiness skills at the end of the year as
" compared to observed performance at entry.

~ Children with parents making greater use of the

Toy Lending Libraries will evidence h]pher
gains in readiness skills than those whose par-

. ents make lesser use of these fac111t1es.

) Ch11dren will show h1gher self-esteem, based on

teachers' ratings at entry and at the end of the

__school year..

- The

mentation:

1.

‘Teachers.will evidence the following behaviors
during the 1971-1972 school year:

. Teachers will evidence greater under-
standing of the mental, emotional, social,
and physical development of the ch11d at -
the end of the year.

. Teachers will become more aware and sensi-

: tive to the relevance of self-evaluative
devices and techniques in raising their
level of competence. :

. Teachers wlll eV1dence greater under-
.standing of the contributions of auxiliary
staff to their role as classroom teachers.

following process objectives.guided Project-implef

- Approximately thirty (30) in-service meetings
will be scheduled for teachers and teacher
assistants to 1ncrease their effect1veness in

. the classroom. . .

Toy Lend1ng Library Centers will be established

“in five designated Child Development Centers to

encourage parents to borrow instructional
materiais for their children.



. A teacher assistant will be assigned to each.
classroom to assist the teacher in management,
clericad and instructional activities, '

o

4, fCollege male students w1ll be ass1gned per
classroom to serve as male models and to .
‘assist the classroom teacher,

S. .Parents' _support and involvement in the school
exper1ences of children will be encouraged and
. reinforced by the ‘teacher-social worker team
through such activities as periodic classroom
visitation, volunteering in the classroom,
classroom conferences workshcps, etc,

6. Health ma1ntenance, and nutritional needs of
, 'ch1ldren Wwill be strengthened through periodic
" meetings with supportive service personnel stch ™
as the nurses, dental hyg1en1sts, soc1al serv1ce
staff and their assistants,

H1stor1c<l Barkground .
. . [

The Title I' Ch1ld Development Project was an outgrowth

of the o:1g1nal Head Start Program created in February- 1065 under

- the Off1(e of Econom1c 0pportun1ty Act of 1965. The or1g1nal

‘program was 1mplemented in five Centers and served a total of 140

preschoo] children. During'the 1965-1966 schodl year,. the OEO-

funded Head Start” Program was expanded to 12 Centers and served

approx1mately 400 ch1ldren.~

The Head Start Program operated under OFO fund1ng until
February 1966 when it was transferred to Trtle I. The Project. .

was renamed as Child Development Prbject but the name was ve-

',-Ata1ned for the summer OEO-funded preschool program.' Approxi-

mately 1,700 ch1ldren were served by the Pro;ect durtng the 1966-

‘ 1967 school year, as Centers were expanded from 12 to 37, Mean-

1 Refer to Append1x A for list of Ch11d Development Centers

from 1965 through the’ 197l 1972 school year.

wll Toxt Provided by ERIC
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while, Head Start'Propran under OEO- ftnd1ng cont1nued to operate
during the six- -week summer program unt:l 1ts termination in

. August 1969

Dur1ng the 1067 1968 school year, the Pro;ect was. ex-
‘1

,panded from. 37 to 39 Lenters with apprnx1mately 1, 500 ch1lnrcn

receiving serV1ces. Th1s represented 1he first year when sexrv-

~ices werc provided to participants for the full school year
Serv1ces in the preV1ous years were 11m1ted”on1y to a semester or

19 weeks as children served in the first semester were not served--

——-—— P S T —

in the second semester.

40 Child Development Centers with appreximately 1,774 partici-

" pants receiving services. During the 3970-1971 school year the
Project was expanded from 40 to‘43_Centers;.with approximately

':'i 887 children reeeiving services. 'The operating 43.Centers

1ncreased to 45 Centere durlng the 197:-1972 school year.
F1nd1ngs from evaluatlon stud1es of the Project for
the.last s1x.years are summar1zed-below.

. Project participants showed significantly .
‘higher level of basic readiness and social
competency skills at the end of the year as
compared to level of performance at the
beg:nn1ng of the year.

VAt entry to k1ndergarten, Project partici-
- pants ‘evidenced higher level of readiness
skills. than did children with no comparable
preschool exper1ences.

- At the end of k1ndergart'n, Pro;ect partici-
pants continued to show higher-level of per- _
formance than did children with no comparable

. experiences but differences between the two -
_ groups began to d1m1n1sh :

-5-
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- .. ‘Project participants continued to show higher-
- attendance than did children with no compar-
_able preschool experiences at the lower pr1-

mary grades. ¥

C. Summary of 0perat1ons

| The Child Development Pro;ett served approx:mately
1, 887 chlldren in 45 Centers., Average da11y ‘membership was
est1mated at 1,670 pup1ls. The total expenditure was $1,176,711
or $705 per chiid'l_ Comparison of the Project's per-pupil-
expend1ture with s1n11ar pro;ects under Title I or Drsadvantaged

e Pupxl Progrﬁm Furd funding 1nd1cated the follow1ng— R ﬂ'w~ -
. Pro;ect.expendlture per pupil represented.on]y
| 46% of the Pre-Primary Project for Special
:  Education Children per-pupil expenditure.
. r; Project expenditure per pupil represented
- approximately 26% higher than the Kinder-

garten Enrichment Project per pup11 expend1-
tllre . .

— e ¢

s

: Fxpend1ture per pup11 based on average daily membershlp of
1,670 part1c1pants. :

2 Based on csti mated $§2100educat1ona1 cost per-pup11 repre- .
sent1ng both D1sadvantaged Pup11 Program Funu and general funds.

t&c "
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II. HIGHLIGHTS OF FINDINGS

A, Summayy oF Key F1nd1nqs

The 1971- 1Q77 Chlld Develonnent Pro;ect contln"=d to he
generallv cffectlve in h91p1np cb11dren acquire has1c learning and
read:ness sk;]ls. 1he FOIIOW1nv key‘ 1nd1ngs were noted

1. Part1c1pants ev1donccd significantly h1gher 1eve1
of readiness skills- (p(.01) at the end of the
~ scliool year. as compared to performance at. Pro;ect-
. entry (Table Iy revardlesq of whether time span
‘between test-retest administration was & 1/2
. months (Croup I) or 4 mcnths {Group 1I), hased on
a . performance on Test of Ba51c waerlences (TOBF)

_ TABLE A

CORRELATED t:TESTS FOR PRE-POST DIFFERENCES
"IN MEAN STANDARD SCORES. BY GROUP

Group I , b Group 158

) TOBéﬁ o VOctobe¥~ May . . 1Jenuary - May
Subtest - 1971 1972 -t | 1972 1972 t .
General Concepts | 42.00 56,30 7530 | 47.53 61.40  13.06*
Language : 42,27 se.sgf 10.21% 46,51  58.62 - 12.97%
‘Ma;hematicsl © ] 425 v54;85.-““ 7.94% | 45,08 58,36 - 13.13*

: fp(.Ol' . _ _
' 2. Mean gains for the three measures wére gencrally
comparable for both Groups (I and T1) as noted

'.'-be]ow
e - Subtesf . _Group I Croﬁp 11
. ' General ‘Concepts ; 14,30 13.87
L - Y . Language - o 14.32 12.11
.. Mathematics - 12, 70 13,28

?Thls f1nd1ng indicated 1tta1nment of the follow1ng

product obJectlve Prolect part1c;pants will eV1dence

s1yn1f1cantly higher level oF reqd1ness sk1lls at the

-7- "" e
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end of the year as comnared to observed performance at

entry. However, it could not be ascerta1ned whether the

: observed ga1ns are solely a funct1on of ProJect part1-

- :c1patlon or.maturat1on} in view ofothe absence of a o

’ control group. ®

- Crowth in read1ness skills appeared to be con-
. sistently greatetr among children whose parents
made 'more frequent' use (Group X) of the Toy
- Lending -Libraries as compared to those whose. -
‘ . parents made: 'less frequent'. (Group Y) -use of
e ~ these faC1]1t1es (Tab]e u) e ,

-TABLE B
MEAN STANDARD SCORES OVFR A FﬂUR ~MONTH PFRIOD
, BY SUBTFST ' ' .
N S b e
, 4 Group X* S Group Y*
Test of Basic. |{January . .May ‘January.  May.

Experiences 1972 1972 Gain | 1972 1972 Gain’

General Concepts | 47.25 ~ 62.05  14.80. | 47.81 60,75 12,94

‘Language | 45,30 58,43 . 13.13 | 47.72. 5881 11,09

N , e - : S
. Mathematics 1 45.00 58.34 13,34 - 45,16 58.38 13,22

* 'More frequent' criteria based on average visitof. eight'or more for
Group X parents. ' 'Less frequent' cr1terla based on visits of seven
or less for Croup Y parents. ‘ :

[ ~ -'This findihq,indichted,attainmeﬁt]of the second

-

product ob1°ct1ve Ghildreﬁ'with‘narehts making greater

use of the Tqy Lendlng L1brortes w1ll ev1dence hibher

ga1ns in readtness sk1lls than those whoseAparents make

lesser use of these faC111t3es.

';gs,




4. Participants evidenced significantly higher self-
' concept ratings {p{.01) at the end of the school
year as compared to ratlnna at entry, regardless
of whether time span was &' 1/2 months (Group "1}
or 4 months (Group II), based on teachers' rat-
- ings on a five point self-concept scale.

Group I S ;quup_II
10/70 5/72 © .- 1/72.5/72 ¢
- Self- ‘ . T - :
' Concept 3.11° 3.70. 5.000 . 3.38 3.84 6.38
Rating : . - : o

Thls f1nd3np 1nd1cared attainment of the thlrd

", pfoduct objective: Chlldren w111 show hlqher*self-f'f'

esteem, hased on teachers' rat:nps at entry -and at the

" end of the school year.. However, in the absence of a

control group with wh1ch to. *ompare gains, one could

not ascertaln whether thcse Ja1ns are w1th1n or helow

expectancy.
. 5. Comparison of two classes within Groups I and 11,
on readiness and self-consept measures, 1nd1cated
dlfferences were highly 51qn1f1cant (Table C)

TABLEAC
" SUMMARY OF MULTIVARTATE F-VALUES FOR COMPARISONS -

UF INDIVIDUAL PAIRS OF TEACHERS. BASED ON
FOUR DFPFNDTNT VARTABLES

Téaéher' -qucher ”Oldlﬂqii Hulfivariaté'_:“ . .
Comparisons- |  Advantdge - F-Valuz P
. Teacher AVs. B | B B 55252. L p(.0001
"iTéachér:Csvg.?D b - 34izs | p(onor




" of the classroom processes which may in part explain

Failurenof this report to include some description

.far the marked variability in classroom performance

ot

represents a major weakness of this report. -An objec-
tive systematic assessment of the classroom processes
would have 1dent1f1ed those womponent or components

which could be spec1f1ca11y related to children's pcr-

formance. An W information which could ‘be obtained

through classroom observations describing transactions

" between children, between children and adults, would no

doubt maximize the likelihood of ‘abstracting those sig-’

nificant dimensions of behévior, (such as performance

. in readiness measures) affected by events occurring

within the classroom. .The’development and inclusion

‘of a systematic'classroom'observation‘deVice<in future

‘assessment of this Pro;ect is stronaly recommended

6. iPro;ect part1c1pants rece1ved comprehen51ve supDor-
.tive services during the school year, based on the
fOIIOW1ng recorded data.

e Approximately 1,675 children (unduplicated
count) received a variety of medical-dental
services ranging from general phy51ca1 ex-
aminations to referrals to other community
health agenc1es.

. Approx1m1tely 265 chi’dren received Dsycho-
logical services ranging from consultation
with teachers of referred youngsters to
psyrhological evaluation.

-;!'Approx1mately 225 chlldren received soc1a1
' work serV1ces.

-10-



. Approx1mate1y 80 to 90 part1c1pants benefitted
- from Toy Library Centers at Giddings and Dike,
which enabled parents to horrow books and
materials for their children.

. Opportunities were created for parents of par- -
ticipants to get involved with the educational
experiences of their children by ‘developing
parent programs revolving around their interests,

- and through parent's participation in the city-
wide Parents' Advisory Committee activities,

These recorded services, no doubt, help prepare

 these youngsters-to neet the challenge of formal school’

vexper1ences. These youngsters have had medical-dental

checaup psycholog1cal evaluat1ons and soc1a1 worx.

‘contacts, their parents could not have afforded on

their own., Parents'personal contacts with the school,

as well as the comprehensive supportive services made_
available may have alleviated some possible impediments
to learning.

» 7. Teachers’ questionnaire responses indicated in-

‘creasingly greater awareness of the child's unique
needs and of the importance’of contr1butlons of
the auxiliary staff to her role as a classroom
teacher. ‘The following key points were noted:’

. Nine out of every ten teacher respondents

'~ indicated some modifications in their - -~
teaching style through more frequent
efforts at the privilege of 1nd1v1dua11zed
1nstruct1on. ‘

. Individualized instruction was provided
through more effective utilization of the
. skills of supportive:service and auxiliary
staff, more creative use of ‘materials and
use of the classroom 'learning centers.'

. - Greater understanding of the child‘s needs .
' was indicated:through greater awareness of
the value of diagnosis and responding educa- -
tionally to diagnosed need.

T
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These findings indicated attainment of the fcllowing

product objective:  Teachers will evidence greater

understanding of the total deVelmeent of the child as

well as the importance of the contribution of the

" auxiliary staff to their roje as classroom teachers.

8. Assessment of sustained value of Project participa-
tion at kindergarten through fourth grade indicated
varying findings from grade to grade and from sub-

. test to subtest (Tahle D). :

| TABLE D
SUMMARY OF FINDINGS IN FOLLOW-UP STUDIES OF ACHIEVEMENT

AND ATTENDANCE (KINDERGARTEN THROUGH FOURTH GRADE) :
NO PRESCHOOL VS. PRESLHOOL

. Number .
) . : Title I Group Holding
- Dependent Variable ' Grade {Schools.] Advantage
Metropolitan Readiness Tests - (MRT) _ R
‘MRT Word Meaning =~ : Kin- -2 .|No Preschool
MRT Listening, Ma?chlnz, Alphabet, o der- i No Difference
Numbers, and Copying T gar- o :
Stanford Early School Achlevement, ‘Iten : No Difference
Attendance ' '
Stanford T: Reading-Math, Attendance 1 3 No Difference
Gates-MacGinitie Reading, Attendance _ 1 17 No Difference
Stanford II: Reading, Attendance 2 2 No Difference
Stanford ‘IT: - Computations = I T 1 No Preschool
"  Stanford II: Concepts - " ' ‘ With. Preschool
Stanford I1I: Reading-Math, Attendance "3 ] . 2 - |No Difference
Compréhénsive Test of Basic Skills 14 3 iNo Diffefénce
(CTBS): Reading-Math -

: -12__._2




These findings would appear to raise questions

“about the durability of the immediate visihle positive

effects of Project participation. .The-readef iS'eau-
tioned to‘refrain'from this type of oversimplification.
The most obV1ous problems. aSSOC1;£;d with th1s type of
assessment are obvious: Assessment of susta1nedvyalue
of. Project partieipation can be studied with precision.

only when there is some control over the influence-of

the intervening period so as to provide assurances that

-differences in the designated criteria'may be attributed

to'participation in this particular ProjeCt. Preschool

: expenence is not un1tary as it.interacts Wlth a vanety

-of school and non- school experiences. The more remote

the experience is, the more difficultVit becomes to
attribute anything to such experience as they become

compounded by other variables.

9. Assessment of unique Project. components by the
~ teachers based on questionnaire responses, indicated
that the addition of a teacher assistant per class-.
room represented the most effective component.
Components like parent involvement and availa-
- bility of psychological services were descr1bed
by teachers as fOllOWS'

e ‘D1ff1cu1ty in ma1nta1ning a sustained level
of parent involvement throughout the school
year reprasented a problem. Parent activities
appeared to peak between September to Decumber,
and then beg“n to dec11ne.

-+ Dissatisfaction with psychological services
' appeared to stem primarily from a shortage
of psychologists who could provide immediate
service, rather than from qua11ty of available
'psycholog1ca1 services.

1a



\ .
Implications and Recommendations

The Title I Child Development Project continued to be

effective in providing a comprehensive program of education and

supplementary social services to preschool children coming from a
poverty background Project participants demonstrated slgnificant
growth in readiness skills at the end of the school year. Fur-
thermore a record number of participants received comprehensive
supportive soc1al services that they would not have received
without participation in this particular Project. i .

The most,positive argument for Project particioation is
that.it helps prepare children to meet‘the challenge offformal
school experiences. It makes the'transition from the home ‘to the
school less traumatic, as chiléren'are Qradually helped to adjust

to the-classroom situation. The value of this Project, in terms

of its 1mpact on parents and neinhborhood residents, is worth -

'-noting also, Its concept of" emnloying neiqhborhood residents and

parents as paid auxiliary- staff and its 1nfluence on parents in
help1ng them to become effective partners of the school in the

educational experience. of the1r children no doubt represented

- equally valuable Project,contributions although they were not

measurable.

Need for ObJective Assessment of Classroom 0b1ect1ve

Variables: Although yains in readiness skills and self-concept

measures were significant (p(.Ol) over time, the absence of*con-

trols .continues to be a nagging question. Could these_gains_have

-14-
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occurred anyway, without the “expericnce provided by the Project?
Could one ascribe growth to maturation as most researchers had
speculated? .

The evidence of marked variability inAperformance be-

tween classrooms (or Centers or teachels) ‘further complicates the

issue. Failure to include a descripticn of classroom processes
and its obvious focus on significont E}e-post change;,no doubt;
renresents a major shortcoming ofithis report;'

Changes in readiness skills and self-concept represents
only tno~of numerous changes resulting from participation in a
Project like Title I Child‘Deveiopment; Change could range from
readiness ond self-concept, for example, to language‘comprehen-
sion; curiosity, mastery of materials, attitude'toward school and
relatedness to peets, dramatic change in pnrentvattitude, to men-
tion a few, Whichever ch:inge is'being measured represents only'o’ 
frapment of possible effects produced by participation in Title I
Child Development Pro1ect. : |

The need to shlft the evaluation strateoy should be
stronyly considered. Assessment of pre-post change especially in.
the absence of controls;vleaﬁes mnch to be desireo. Assessment
efforts must 1nc1ude looking at process variables in the class-.

room as well as lookinp at change in pupitl behav1or. Systematlc

monitoring of the pr0°es% variables within a classroom and relat-

ing such 1nformation to a criterion (such as readiness oY self-

concept growth) will 1end comprehensiveness to evaluation

.efforts, An assessment of the degree of 1mp1ementation of the

-15-



_open classroom approach, for example,,could'be a good start, How
often are;the learning centers actually utilized?"Are galnslln
the designated criterion a function of differences in degree of

limplementation'and application of the responsivedopen classroom
approaeh? Would the more flexible, more 'open' appfoacn'of teach-

+ .. 1ing style be more conduc1ve to the development of curiosity and
| d1vergent th1nk1nr of part1c1pants, as 1ts proponents had hypo-
thesized? |
The development of a systematic classroom ohservation "
device’to nonitor procesS'variables-within a classfoom could not
be overstated. Suoh a devise would provide tangible objective_

-data on transacfions occurring between children,between children
and adults and for-that matter, between adults also. Such in; |
formation would .maximize the probah111t1es of 1bstracr1ng those

.Is1gn1f1cant d1mens1ons of behav1or affected by Jdent1f1ab1e

classroom events.

Survey of Staff -on Project Corponents: Staff's posi-

tive reactions about the'contrlbutions of the supportive servieesr
as well a5'ski1ls of‘aUxiliary staff to'the instfuctional compo-
‘nent suggest a balanced program of 1nstruct1on and support1ve
se}§1ces. Over the years of PrOJect operatlon, there appnared
,Atovhave been 1nereas1ng rapport and respect between the d1fferent‘
‘prcféssions involved,'witn incfeased nndefstanding of roles and
'eontributions. ‘ | |
dTThe comprehenside sdpodrtive services made'available

to partiéipants‘would'not have heen at.all_posSible,'without_'
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"Title I.Child Development Projeet. . 'The costs would be too prohi-.
bitive for the parents, who may not even have unoerst1nd1ng at

&

. the 1mportance of such services at this critical age., Opportu-
—d

n1t1es for narents -staff contacts and the de‘1very of med1ca1-

dental, psycholog1cal-soc1al work-speech therapy services, may

- have some.positive‘effects on the participants, in terms of

alleviating some possible impediments to learning.

Recommendations; The following recommendations are
offered:

1. The Title I Ch11d Development Pro;ect should be
cont1nuud

2. Focus on staff Qrowth and development through
in-service mcetings and workshops, should be
continued.

3. The Project should consider the use of -an objec-

tive systematic Classroom schedule
to monitor what is going on in the classroom. Such
devices could be locally developed using variables
considered important by the Project, using either
_personal. observers who may he Project staff or non- .

. staff members, or using video-tape equipment which
could ‘be observed by three to four observers at
certain per1ods oF the year.

4, Teachers' requests for continuing work with .
teacher consultants along the following designated
areas.should.be noted: implementation and use of
learning centers, assistance in the use of new
techniques and new materials, assistance in lesson
planning, assistance in develop1ng instructional

strategy for the above-average and the below-
average,
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IIT. PROJECT FFSCRIPTION

The Child Development ProJect se:. ved a total of 1,887
ch11dren'who attended 90 classes at 45 Ch1 .d Development Centers.'
The Project uperated two sessicns da11y,‘a morning and an afternoon .
session. The morniné session was held from 9:00 A.M.-to 11:30 A.M.{
the afternoon session vas held. from 1:36 é.M. to 3:30 P.M. Children
attended either one of these two sessions for four days weekly; Tues-
day through Friday. The remaining day was devoted to staff develop-
ment and parent involvement activities,

| The major emphas1s during the 1971 1972 school year con-
tinued to focusmon“staff development throush in-service workshops.
Other unique‘Project components continued ¢o include the following:
. Addition of one‘teacher.assistant per classroom, -
. Use of college male students in the clnssroom.
. _Add1t1on of 1nstruct1ona1 supp11es and equxvment.
o Max1ma1 ana nean1ngful parcnt participation.

. Comprehens1ve.support1ve services.

. Use of Teacher Consultants.

A. Part1c1nant Chatﬁcter1st1cs_
Part1c1pants ev1denced the following character1st1cs 1

.~ Mean chronologica) age .of 63 months*(S years.ang
3 months) at-the end of the school:year.

. Particioants were functioning below expectancy
in read1ness sk111s, ‘based on performance on
- Test of Basic Experiences.

1 Based on evaluation sample.
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. Majority of part1c1p1nts viere immature 1n
- their social skills. .

. Majority of participants suffered from nutri-
tional, medical, and dentzi deficiencies.

. Va;ox1ty of part1c1pants vere -coming from’
families considered to be 'poor,' hased on
guidelines establlshed by the 0ffice of
Economic Opportun1ty.

Sv”ml. PrOJect OQ_;atlons - S

t i

The program of instruction focused on the development
of the three domains - cognitive, affective, and psychomotor.

\

-Chart 1 presenfs a broad outline on_techniques or program acti-
vities utilized to eﬁhance‘the developrient of these areas.
Opportunities for enhancing self-conceptAand developing
langﬁége.cemmunication skiils-were integrated into, the iotal pro-
grem. Fof'example; in an effort to ihprdve child's eoncept—of
one's self, partieipants were involved in stfuctured situations
.wh1ch resulted in successful personal cccomp11shments. Ffforts
were made to develop each ch11d's confidence in himself as a
person with individual likes and dislikes through nusic, art
med1a, rhythms, play equipment, and varlous mater1als. Stories
' and verse wh1ch helped contr1bute to speech and vocabulary de-
velopment were ut111zed freqdently. Children were'encouraged to
reteli stories andleo ""play the.sforiesﬁ‘with simple;ebstume
effects such es a hat, a wand, or. anlmal ears. Classroom
libraries were augmented by’ ne1ghborhood 11brar1e ‘Recqrdings
of songs -and"verse were‘ava11ab1e,
Te providedimpetus'to-lengdaue development,,dramatic

_ play was utiliied'as a media.  Play, corresponding to daily life
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CHART 1

" CURRICULAR ORJECTIVES

Selected Examples of ijéctiﬁes

Domain and Instructional Strategies
__Developing conceptual skills:
. Naming an object, its parts or its functions -
. Describing an object, its parts or its functions
. Classifying objects as members of a particular cateqory
. - Placing episodes of events in correct sequence -
« Remembering and relat1nq facts about some event
. Building conservation judgment '
'« Establishing serial ordering '
‘Developing language and communicaticn sk1115'
. Building vocabulary repertoire
. -Using complete sentences
‘e . Developing verbalization
> . Following directions cont1npent ¢n relational- words
- . Retelling stories and verse
' Recalling sights, sounds and exper1ence
. Develop1na auditory perceptions:
= . Identifying common sounds to get meaning
Y3 .+ Imitating sounds and relating them to source’
° . Contrasting sounds
&) . Following directions
Deveioping visual perception:
. Identifying familiar objects
. Distinguishing positions in space
. Recognizing and contrasting shapes and sizes
.~ Describing story events
Developing tactile and olfactory percept1on' .
. Identifying and naming color, and shades of coler
. ‘Becoming aware of texture, degprees of being soft, hard,
.smooth, rough, hot or cold
. Identifying tastes -- sweet, sour, bitter or salty
-Broadening social skills:
') « Group partici pat1on
= . Taking turns
. . Sharing
- . Responding to group limits.
v . Responding to absence of group jimits’
o Develuping and sustaining positive :elf-concept:
Y . Generating feelings of success with all learnlng
w“ . Building positive identification of schiool -
< . Creating a realization of individual uniqueness

. Developing”;onfidence'in his ability to perform
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CHART 1 (CONTINUTD)

CURRICULAR OBJECTIVP

Selected Examples of Nbjectives

Domain and Instructional Strategies
L] . :
Vo Developing and sustaining pos111ve attitudes about others:
o > . Respecting rights of others :
halla -« Relating to peers
w # | , ‘Reiating to adults
Deve10p1ng visual motor coord1nat1o1 phys1ca11y
- Catching and throwing balls
. Tossing bean bags
"« Rolling or catching a tire or houp
. Running, galloping, hopping, skipping and jumping
« Bending, climbing, touch1ng and developing eye movement
Position in space: :
. Developing awareness of parts of the body
. Completing partially drawn figures
. Relating the hody to other ohjec:s
" Developing spacial relationships:
‘o ' Using three dimcnsional objccts to locate positions in
o - front .of, on top,; behind
o + Matching patterns
£ Figure-ground perception:
o . Discriminating objects in the room
= . Distinguish objects that are different
o . Sorting according to color, size and shape
. . Perceptual constancy: :
A . Finding the same size :
o . Finding different sizes : AN

. -Finding the same shape

. Finding different shapes

. -Sorting according to size and shape
Large muscle control: :

» Climbing stairs and ladders _
. Walking balance beam 3 : $oa
. Stepping through hoop

. Teetering

. Dodging ball

« Jumping rope -
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ﬁctivifies; such as caring for dolis, ﬁsing toy telephones,
operating and'COnxrolling'both large and small wheel foys} and.
‘building block gtrﬁcturés, was arranged for indiyidual children,
pairs,  and small groups.' Throughout all dramatic play experi-
 ences, observat1on of the speech patterns of pup1ls was made 1n
order to pian the direction for further speech development of
individual children,

-Trips'ggaréd to the child's maturity level and related
to plassroomvinstructibn were made .regularly to help’ﬁartiéipénts_
understénd,and'enjoy.the‘real woflq; Planning discussioﬁs before

trips were held to encourage childréh to talk and think about the
hnticipatiqn of things-ﬁb_be seen and heard. During the.trip,
constant ipterﬁfetation ahd feedback were providéd by the adults.
Time was provided to allow childrenﬁﬁo recall sights, sounds, aﬁd
experiences after each field tfip.' |

Provision of ’iearningwbehters!'ih the cléssfoom repre-

sented the media fo¥ insrructién. Each 'learning center in the
Aclassroom was prov1ded with a varlety of discovery 1deas, problems :
"to be solved and instructional mater1als which taught and ex-
tended'many concepts. Extgnded periods of uninterrup;ed time
wefe‘allbwed'for children to manipulate, cope with and learn from
the agtivitie% in whiéh_thgy‘particiﬁated. The teacher assumed
\the.role of facilitdtor of-leaxning, the-prohlem poser, and tHe_‘
programnmer -of the classroom.éﬁvifonmental stimuli. The.auxiliary
" staff (teacher assistaﬁt; tﬁfof,.and volunteer) uhder fhe
tgacher's direttion,.helpéd implemént this'unique style of in-
struction. ‘ . |
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.staff inrolved Staff development was 1n1tlated pr1or to the

Staff Development

Approximately 11,000 hours were utilized in in-service

training, with 83 professional and 79 nukiliary (parabrcfessional)

'
.

Lk

opening Lf”the school year in early Seotember, through the pre-

serv%ce cr1entat10n se=51ons.
Staff development centered on the provision of four
'mini-courses' in consultation with Dr, P, Safford of the Educa-

tion Department of Case-Western Reserve Univé}sity. These

-courses focused on the following topicn:

. Developmental sequence and pac1nq of learnlnv
at ages 4 through 6.

. Recogn1t1on and d1agno is of specific inétruc-
tional and psycho-social needs in individual
children, :

r

Each mini-course consists of a two-hour workshop, and

- was organized around a theme. Each mini-course was presented as' a

'unlt to each of four groups of part1c1p?nts. Each unlt (or nack-

age)]consxsted of behav1oral sequences involving young chlldren

presented-v1a videotape, which c¢arried out maJor'aspects-othhe
) .

unit theme; some explanatory discussions, presented orally on

-tape, or through mimeographed @andouts; as well as suggestions

for related reading.‘
The theme of the mini-courses-was as follows:

). '.' Discovering (questioning, 1nformat10n seeking, -
) . problem-sens1ng, exploring).

. Coping (playing - levcla, forna,'and funct ons; -
‘ verbalizing and mastering).
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. Thinking and Learning (Concept formation,

i logical thinking and pre-logic, symbolic
S : functioning action, thougit and language).

. Identifying gnd‘Becominq (self image, self

. and others, identification and the teacher,

" competency and self-esteem)

““In addition, regular in-service wofkshops were scheduled

monthly'for the Child Development staff in small group sessions,

Some bf the topics discussed in these sessions included the

follow1ny

+ Role of the Psychologist.

. Glaser Approach.

. Parent Involvement.,

. Management of Children.

. Use of New Materials.

.- Use of Music Rhythms in the Classroom.

D. Parent Involvement

The Project continued to enlist parents' participation

B e ’ B *

in the learning experienées‘of the participants in different
_capacities. Parent involvement occurred at the following levels:

i ,. + At the upper echelon lével,-among the elqéted
””§ membership'of-Parents' Advisory CommitteeA(PAC).

. ,At the grassroots level, among parents of
children as they participated in a variety of
act1v1t1es.
Memb?rship in the PAC is elected representatives for |
each school, with two parents in the morning session and two
_parents in the afternoon. ' These elected representatives partici-
pate in PAC meetings, and share information from these meetings

with the other parents in the school represented;, as well as to

serve as consultants to the Division of Farly Childhood Education.
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Approkimately“185 parents from this Project served as
representativés to the city-wide Parent Advisory Committee:
. An ayverage of 40 parents attended the PAC
- monthly meetings for nin:» months, with each
' meet1ng 1ast1ng for two iiours.
« An average of five to ten parent representa-
tives participated in eight planning meetings,
. with each mecting lasting for 1 1/2 hours,

.+ Approximately 538 parents were 1nvolved or
V1s1t1ng 45 Centers.,

" To foster meaningful participation of parents in the
Project, parenté were hcouraged to be involved in the following
activities:

. Classroom visitations. : L

. Conferences with staff.

.+ Volunteer part1c1pat10n.

. Participatior in planning and adv1sory committees.

. Participation in parents' sessions at school. -

. As a paid staff person.

Parents helped promote programs in the different
centers, in an effort to develop pfograms-thét had. greater rele-
vance for them. Parents' programs represented a variety of
interests, ranging from craft sessions to discussibns on child
development. Some of the activities utilized by the Project to
enlist more participation were as follows: -

. Speakers and Discussion groups.

~+ Federal housing authority; consumer information,

safety education, drugs, child molesters, sex
educat1on, ch11d growth and development, and rap
sessions,

. Workshops.

. Classroom learning aides, activities, crafts,
‘homemaking ideas, beauty clinics, style shows.
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. Bus. trips, community resource tours, exchange
visits between schools, combined school
activities. -

. Special event activities.

. Holiday celebration and parties, pot luck
meetings, hake sales, fund raising activities
for specific projects.

. Visual aids.

. Participation in community and neighborhood
concerns (i.e., proposal for a recreation
center at the King-Kennedy Estates).

E. Supportive Services

Integration of comprehensive supportive services into

the total-program represented an important Project component.

SNG

Services provided by each component are described bhelow:

Number Children

Medical Services: T " . Receiving Services
Weighed and Measured , ‘ 1,441
Physical Examinations ' 1,287
Tuberculin Testing _ : 1,101
Vision Screening 1,967
Vision Referrals to Clinic ' 129
Hearing Referrals to Clinic . 68
County Clinic Referrals 3
Referrals to Private Physicians - 88
Hospital Out-Patient Referrals 231
Referrals to Immunization Clinics 1,675
- School Immunization Program ‘ 1,038
Referrals to Well Baby Conference 253
First Aid Preschool . 563
Referrals . ' 42
- Speech and Hearing o 7
Free Clinic _ , 1
Podiatry Clinic ‘ 16
Reading Class Wt. Program _ ' 17

In addition, -nurses prcvided health information to par-

ents in méetings and children in the classroom,

e “




E§j¢hologica1: Approximately 265 children received
psychological services. .
Social Work: Approximate]i‘zzs children received

social wark services.
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IV. EVALUATION
The 1971-1972 evaluation of the Child Nevelopment Project
was designed to-assess the immediate impact-df Project participatidn‘

over a nine-month period and to determine the long-term value of Pro-
ject participation. This repoft will attempt to answer the following
questions:

. Were there significant changes in children's achieve-
ment at the end .of Project participation?

. Are there evident differences in groups tested over
an eight-month and over a five-month period?

. What are the impressions of Project staff?

. Are there additional factors influencing ach1eve-
ment following Project part1c1pat1on’

. What is the sustaxned value of Project part1c1-
pation?

(Fnr a detailed description of different test measures in
this evaluation study, please refer to Appéndix B-1).

A. Basic Design

1. Assessment of Chanoe Over A Nine- Month Period

Two groups of chlldren were tested on the Test of.
Basic Experiences (TDBE) General Concepts, Language, and
Mathematiqs subtests. The tiﬁe of pre-testing differed for
the two groups, although, both wereipbst-tested at the same
period. The two gfouﬁs were tested as follows:

Group 1 consisted of 47. randomly selected far-

ticipants from two centers who were tested’

. over an eight-month period (October 1971 to
. May 1972).

— &N
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Group I1 consisted of R2 randomly selected par-
ticipants from two centers who were tested

over a five month period (January 1972-May 1872).
Data were subjected to the correlated t-tests to

assess level of significance of change.

2. Assessment of Fffects of Different Factors on
Achievement and Self-Concept Measures

A three-factorial (Sex x Time x Teacher) multivar-

iate analysis of covariance cross-nested design served as the

modei: -
Sex L
. Girl
. Boy
Time
. Group I
. Group Il
Teacher 7
. A : )
R Group ;
: g Gfoup I1.

. The dependent variables included scores on these
measures administered in May 1972:
. TOBE General Concepts
. TORE Languape '
. TOBE Mathematics
. Self-Concept Rating
" The independent variables included spbres on the
: indicated_test measures obtained in October 1971 for Group I
and in January 1972 for Group II. (See list of dependent
variables), In Pddition, chronological age of phildren in the

sémple at the end of the school year was utilized .as an inde-

pendent variable.

o -29-
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Assessment of Effects of the Five independent Variables

on the Four Nependent Variables:

A multiple and sﬁep-wise regression analysis were

3

run o evaluate the contribution o¥ the five independent
varianbles to the variance of the four dependent variables.

Assessment of Sustained Value of

Project Participation
Assessment'ofllong—term value of Project participa-
tion was made by looking at the effects of Child Development
experiences in two projects:
. House Education Welfare (HEW) Follow-Through
Project from kinderga-ten through third grade,
as well as at fourth :;rade 'in trapsition’
and seven control schuols.,

. Reading Impact Project, conSisting of first
grade classes located in 17 Title I schools,

Multivariate analysis of covariance 2 x 2 x 2 x 2
(Sex x Economic Status x Preschool Experience x.Treatment)
designs weremrun to look at effects of preséhool experiences

o

in these programs.

R. Present1t1on of F1nd1nps

Findings are briefly sumﬁarized below.as-fpllows;

. Participants evidenced significant growth in
readiness skills and self-concept, regardless
of the span of time between test administra-
tions. :

. Differences in gains between children tested
over a nine-month period compared to those
tested over'a f1vc-month period were not
s1gn1f1c1nt. '

. Teacher differences based on classroom perform-
ance for either group were highly significant.
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. The best predictors of performance at the end
of the school year included scores on General
Concepts, Language, and S21f-Concept Rating
at entry. ‘ A

.

Assessment of Change Over A Nine-Month Period

This distuﬁsion‘will attempt to respond to the
following questions: Were there significant changes in hasic
readiness skills and self-concept catings at the end of Pro-
ject participation? Are.gains madz over a five-month period

comparable to those made over a nine-month period?

The Child Development Project was successful in

‘'raising the level of readiness skills -over a nine-month

period. Table ! presents the pre-post mean standard scores

for each subtest hy group. Thé'fdllowing key finding§ were

r

noted:
. Both groups evidenced significant gains
(p{.01) on the TORE General Concepts,
Language, and Mathematics subtests.

. Four classes under Teachers A, R, C, and.
* D demonstrated marked growth (p(.01) on
the TORE subtests. ‘ .

Teachers' perceptions of children's self-concept, -

. based on their self-concept ratings also evidenced signifi-

cant positive increases (Table 2),

Assessment of Effécts.of Different Factors

‘on Readiness. ard Self-Concept Measures

‘This discussion will attempt td anéwer the follqwiﬁg
questioﬁs: Afe main effects of Sex, Time, and Teacher factors
significéhtly eyident_on feadineés and self-concept measures?
Are there any evident significant interaction effecfs hetween
thgse factqr#? |
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TABLE 2

CORRELATED t-TESTS FOR PRE-POST MEAN RATING DIFFERENCES
ON SELF-CONCEPT RATINGS RY GROUP

Group Pre Post - t
Group I 3.11 3.70 |  5.00%
(0.86) (0.62) |-
A 2,66 4,00 15.10*
(0.63) (0.57)
| B | 3.58 " 3.40 0.98
" e (0.88) (0.53)
Group 1I 3.38 3.84 6.,13%
_ (0.99) | (1.02) -
A 2.7 2.96 3.36%
(0.57) | (0.58)
B 4.03 4.70, |  5.57%
(0.88) (0. 45)

—~—

. Both groups evidenced significant
increases in self-concept based on
teachers' perceptions, .
. Three out of four classes were rated
by teachers to show growth in self-
concept.
To summarize briefly, participants made significant
gains (p(.Ol), regardless ‘'of time span between test adminis-

trations and regardless of their teacher.




.« Time Factor appeared to show no signifi-
" " cant influence on- children's readiness
skills.
..« Teacher Factor appeared to have a signi-
ficant influence on children's readiness
- skills, :

. Sex appéﬁfed'to have no influence on.
children's readiness skills.

. Interaction effects between these three
factors did not meet level of significance.

Time Factor: -Differences.in performance -on the
measures between Groups’i and 11 children'weré negligible
when post-scorgé adjusted for—initial scores aﬁd chronological
-age were ﬁtiiized'in the analysis; These findings appeﬁr to
indicate comparablé scores for ho;h groups in readiness skills -
and in éelf-concept at the end of the nine-menth Projeét

‘participation. : .

Teacher Factor: Teaqher factor évidénced signifi-
- eant influences dn feadiness‘scoreS'and self-concept ratingé
for both Groupé I and II. A summary_of multivariate F-Values
for'teécher.comparisons (Table 3) inaicated differences were

~ highly significant (p (-0001Y,
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TABLE -3

SUMMARY OF MULTTIVARIATE F-VALUES FIR COMPARISONS
OF INDIVIDUAL PAIRS OF TEACHERS BASED ON

FOUR DEPENDENT VARIABLES

Teacher = |Teacher Holding | Multivariate _
Comparisons Advantage - F-Valie . ' P
GrouE'I

Teachef AVs, B

GrouE I1
Teacher C Vs, D

R 55,22  pg.0001

D 34,25 p(.0001

Tables 4 and .5 present comparisons of teachers

for Groups I

and II.

-

TABLE 4

ADJUSTED MEAN SCORES AND STEPDOWN F-VALUES:
TEACHER A VS. B FOR GROUP I

Dependent Stepdown
- Variable Teacher A |Teacher B F
- TOBE General Concepts 46,79 71.91 - 105, 89*
TOBE Language 48,17 75,05 16,59+
TOBE Mathematics 47.57 67.53 3.08
Self-Concept Rating 4,39 4 3,21 35.53*

* p(.0001

Overall group difference was highly signi-
ficant (p(.0001) in favor of Teacher R.

Children under Teacher B evidenced signi-
ficantly higher level of basic concepts and
mathematics skills than did those under Teacher
A. lHowever, children under Teacher A received
higher ratings in self-concept than did those
under Teacher B, : '



TABLE 5

ADJUSTED MEAN SCORES AND STEPDCWN F-VALUES:
TEACHER C VS, D FOR GRGUP IT

Dependent N , Stepdown
Variable Teacher C |Teacher D F -
TOBE General Concepts 59.07 60,00 0.21
TOBE Language : 57.73 57.54 0.13
TOBE Mathematics ' 60,03 54,35 8., 00**
Self-Concept Rating 3.11 ) 4,37 19,90*
) .
* p{,0001 E—
** p(.001

. -Overall group difference was highly significant
(p¢.0001),

. Two out of four depéndent variables contributed
significantly to the overall group difference:
Children under Teacher C evidenced higher level
of fundamental mathematical concepts. However,
children under Teacher D appeared to demonstrate
marked growth in their self-concept, based-on
their teachers' perceptions. - .

To summarize briefly, it appears that the most

critical variable affecting children's pérformance.was the
teacher's influence. Failure to ha#e an ohjective systematic
data representing déséription df.the*teaChing pfocéss;as
utilized within a given classroom represents a major short-

coming in this report.
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3.

Effects of Pre-Test Measures and Chronological
Age on Achievement and Sclf-Concent

This discussion will attempt to answer the following

— .

ques{ions: To what degree are the dependent and independent

vari:bles correlated with one another? Which of the five inde-

.pendent variables is the best pred:ctor of achievement and self--

concept at the end of the nihe-mdnﬁh'Projeqt barticipation?
A significant degrce of ‘~elationship was found to exist

between the dependent and independant variables: Multivariate

F.= 5,97, p{.0001, A total of approximately 18% of the variance

of the four dependent variables was found to be attributed to the

-combined effects of the five independent variables.

\‘

Analysis of the conxrlbu»lon 'of cach of the five inde-
pendent variables 1nd1catcd that only three varlables‘have signi-
ficant effects (p<$0001) on the dependent variables.

Thé following key findings were noted:

. The three significant predictors of achieve- -
= ment and self-concept measures included the
pre-test measures on General. Concepts,
Language, and Self-Concept.

. Pre-test scores on General Concepts and
Language subtests appear to be a significant
predictor of scores to each of the four
dependent variables.

. - Pre-Self-Concept ratings appear té be a
significant predictor of scores on General
! Concepts and post-Self-Concept Ratings.

\ To summarize briefly, ar overall significant degree of
corrglation exists between‘the four dependent and five independent

variables., However only three out of the five’ independent vari-

!

ablej ev1denced significant effec1s on. the four dcpendent vari-
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ables when their contrlbutlon was analyzed 1ndependent1y.

These: var1ah1es 1nc1uded pre- test scores on General Concepts,

« .
b i

Language, as well as pre-self-concept ratings.

,4;-'Assessment of Sustained Value'of Project ?articipation

S-S This discussion will attempt to answer the follow-
ing cuestions: What is the sustained value of Project parti-
cipation’ Did Project part1c1pat1on show significant inter-
acticn effects with any of the operating programs?

Assessment of long-term values of Project participa-
tion was made by look1ng at the following prOJectS° |

. Follow-fhrough PrOJect at k1ndergarten, .

1, 2, 3, and 4th grades 'in transition’

classes and seven control schools.

. Reading Impact Pro;ect in 17 T1t1e 1
schools.

F1nd1ngs were as follow5°

. Differences between children with and with-
out Child Development experiences were
.generally non-significant,

...e INn some comparisons which demonstrated signi-
. ficant differences, no consistent trends were
oo - - noted., Children with or without preschool
' ~ experiences demonstrated higher performance
than the other, depending on the subtest.

a. Project Fbllow-Throuth

(1) Kinderparten Follow-Through .

_A-four-factorial multivariate anlaysis of

_covariance design (Sex x Preschool Experience x

Teacher x School) served as the basic design:

1 1971-1972 Evaluation of Project Follow-Through
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-Sex

. Girl

. Boy
Preschool Experience

. No Preschool Experience

. With Preschool Experience
School

. Control

.. Follow-Through

Teécher
. g Control

. g Follow=-Through

’The dependent variébles consisted of
children's performance at the end of thé school year
on the followiﬁg subtests: Metropoiitan Reédiness.:
Tests (MRT).Word Meaning,~Listening, Matghiné, Alpha-
bet, Numpgrs, and Copying; Stanford Early School

Achievqmeﬁt Test (SESATj Environment, Mathematics,

Letters and Sounds, and Aural Comprehension;'Atfend-

ance and Self-Concept Ratings. The indenendent

variables consisted of children's performance at the

; beginning of the school year on the following sub-
“tests: Stanford Early School Achievement-TeSt;'
' (SESAT) Environment; Mathematics, Letters and Sounds,

. and Aural Comprehension; Self-Conéebt ﬁatings and

Chfonological'Agp.

-39-



»»»»»

Table 6, indicated that differences bé?ween
children with and without Child Development exﬁeri-

.ences were highly significant (p(.oﬂl).with thé most
evﬁdent differences noted in MRT Word Meﬁning subtest
and Attendance. !

| TABLE 6

ADJUSTED MEAN SCORES AND STEPDOWN F-VALUES: NO PRESCHOOL
VS. PRESCHOOL’ EXPERIENCE AT KI1!'DERGARTEN#*

No : Stepdovn
Dependent Variable Preschool |Preschool |  F

MRT Word ieaning . 8.43 7.70 9,01%*
MRT Listening 10.73  .|. 10.04 0.15
MRT Matching - 8.76 10.00 0.25
MRT Alphabet 12.78 13.12 0.86
MRT Numbers 12.39 11,59 o 2.21
MRT Copying ' ) 5,20 "1 5,35 2.74
SESAT Environment = o 28.490 27.88 0.83
SESAT Mathematics = . 16.73 16.57 0.05
'SESAT ‘Letters and Sounds 17.73 - 18:30 0.16
SESAT Aural COPprphen510n 17.18 - 16.58 0.40

Attendance " _ 159,80 166.50 13,99%*
Self-Concept Ratlng - - 3.53 3.22 1,13

* Multivariate F = 2. 84, -p(.001
e p< 001

-« 'Two out of 12 dcpcndent variables con-
tributed to the group difference: Children
- with no preschool demonstrated higher verbal
- - concepts (MRT Word Meaning) than did those
‘ with preschool experience. However, children
-with preschool showed higher attendance than
did those with no preschool experience.

! Multivariate and’ Gtepdown F-values were hased on mean scores
adjusted for unequal numher of cases and effects of five pre- -test mea-
sures (Stanford I subtests and self-concept rating).

EP(}C
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'2) First Grade Follow-Through

A five-factorial multivariate analysis of
* covariance cross-nested design (Sex x Economic
Status’ x Preschool Experience x School x Teacher

Nested in School) served as the basic design:

Sex
., Girl . _
. Boy : s

Economic Status
. Poor
. Non-Poor

Preschool Experience
» No Preschool Experience
. With Preschool Experience

School
. Control
. Follow-Through

Teacher

. '2 Conﬁrolvl-

. Control 2'

D0

Follow-Through

‘T oamm

Thé égggﬂggﬂg variaﬁles consisted of
children's performance at the end of the school year
on the folloying subtestsf Stanford Primary I tForm
X) ﬁaragrépﬁ Meaning,” Vocahulary, Word Reading, and

~Arith;etic; Self-Concept Rafing and Attendance. The
~indeEéndént variables consisted of the folldwing meas-
ures: ﬂetropolitaﬁ Readiness Tests Total Score; Self-
'4Conéépt Rating;_cﬁronologicéi.Age and Mobiiity}
-41- o
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biffercnces between children with and
without preschool experiences did not meet signifi-
cance.

Second Grade Follow-Through

A five-factorial multivariate analysis of
covariance cross-nested design (Sex x Economic Status .

x Preschool Experience x School x Teacher Nested in

- Schnol) served as the basic design:

Sex _
. Girl '
. Boy

Economic Status
. Non-Poor
. Poor

Preschool Experience
No Preschool Experience.
» With Preschool Experience

School
.- Control
. Follow-Through

Teacher

A
. R Control
C .

Follow-Tﬁfough

ammg

The dependent variables consisted of
children's performance at the end of the school year
on the following subtests: Stanford Primary II

(Form xj Paragraph'Meaning, Word Mehning; Language,

Computation, and Concépts; Self-Concept Rating and
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Attendance. The.indegeﬁdent variahbles consisted of
éhildreﬁ’s performance at the beginning of the school

* year on the following measures: Stanford Prihary I
(Form W) Paragraph Meanins, Word Rgading, Vocabulary

. and Computation; Self-Corncept Rating; Chronologicél
‘Age;band Mobility, | |

Table 7 indicqted that'differences.between

the two groups were h‘igh_ly significant (p(.01) with
the most evident difference noted in computational
ski_lls.1 ;

(4) Third Grade Follow-Through

A five-factorial multivariate analysis of
covariance cross-nested design (Sex x Fconomic Status
x Preschool Experience x School x Teacher Nested in

School) served as the basic design:

- Sex
. Girl
. Boy

Economic Status
. Non-Poor
-« Poor

. 3 - Preschool Experience
' ' ‘ . No Preschool Experience
. With Preschool Experience

_ ! Multivariate and Stepdown F-Values based on mean scores
adjusted for unequal number of cases and effects of pre-test measures.

.o
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TABLE 7

ADJUSTED HEAN SCORES AND STEPDOWN F-VALUES: NO PRESCHOOL
V5. PRESCIHOCL EXPERIENCE AT SECOND GRADE*

i : I No. | ~ {Stepdown
Dependent Variable : iPreschool !Preschool F
Stanfeord II Paragraph Meaning . ! 18.84 19.55 0.10
Stanford II Word Meaning 13,16 12.44 0.43
Stanford II lLanpuage 26,37 27.75 "1 1.53
Stanford II Computation 119,74 15.24 7.29%%
Stanford II Concepts : - 13,32 15.06 4,81%**
Self-Concept Rating 3.41 3.29 3.88%%%
~ Attendance : 166.30 | 168.00 0.60

* Multivariate F = 2,78, p{.01
*% p<.01
| kX p(.OS
Q

. Overalltgroup difference was highly
significant (p(.01)

. However, three out of seven dependent
variables contribnted significantly to
the overall group difference: Children

- with no preschool expericnce showed higher-
level of basic computational skills and
higher self-concept than did children with
preschool expericnces. llowever, children
with preschool experience demonstrated
significantly higher level of basic math
concepts than did children with no pre-
school experience.. '

-44-




School
. Control
. Follow-Through

Teacher
. A _ .
« B Control R
. C '
. D
* g Follow-Through
.. G

The dependent variables consisted of
children's performance at the end of the school year
on the following subtests: Stanford Primary II (Form
‘w) Paragraph Meaning, Wor:} Meaning, Language, Compu-
tation, and Concépts; Self-Cohcept Rating; and
Attendance, :The independent variables consisted 6f
the following measures: ' Metropolitan Readingss
Tests Total Score; PLR; Stanford Primary II (Form X)
Paragraph Méaning, Word Meaning, Language, Computa-
tion, and ConceptsjvSelé;Concebt Rating; Chronolo-
gical Age and Mobility. |
\ Hﬁwever,»Table 8 indicated that sipgnifi-
cant interaction effects of economic status, pre-
school experiénce éﬁd school fécfors ware signifi-

cant (p(.01)."

1 Multivariate and Stepdown'FfValues hased on mean scores
adjusted for uncqual number of cases and effects of pre-test measures.
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TABLE 8

ADJUSTED MEAN SCORES AND STEPDOWN F-VALUES FOR ECONOMIC

STATUS X PRESCHOOL X TREATMENT EXI'ERIENCES*

l

Control i follow-Through
Non~-Poor Poor ! Non-Poor - Poor
No Pre- Pre- |No Pre- Pre- 'iNo Pre- Pre- |No Pre- Pre- i Step-
Dependent Variable school  school school school : school school school school !down F
Stanford Il Paragraph Meaning 31.93 27.89 28,98 28,69 , 24.97 26.77 24,10 25,50 [0.82
Stanford II Word Meaning 16.40 15.81 16.86 14,59 18.16 16.%4 17.15 17.20 [2.26
Stanford Il Language 38.10 32.14 31.33 31.49  31.78 35.68 30.98 29,51 |6.32%~
Stanford II Computation 33.26 . 31.24 31.16 28.08  26.28 26.68 22.77 24,93 10.49
Stanford II Concepts 20.56 18.23 19.065 19.64 | 19.01 17.49 18.39 18.61 {0.11
Self-Concept Rating 3.24° 3.09 3.09 3.02 i 3.11 3.08 3.15 2.8% [1.82
Attendance ' 157.40 173.80 166.30  168.50 "165.30 163.10 162.30 169.73 | 5,95%*

* Multivariate F = 2.62,.p(.01
e P(-Ql

ERIC

Aruitoxt provided by Eic

Overall group difference ﬁas highly
significant (p{.01).

Two out of seven dependent variables

. contributed to the overall significant
Lanpuage and Attendance.

‘difference:
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(5) Fourth Grade 'In TransitiqﬁL

A five-factorial multivariate analysis of
* covariance cross-nested d2sign (Sex x Economic Status
x Preschool: Experience x 3chool x Teacher Nested in

School) served as the basic design:

Sex
. Girl
. Boy

Economic Status
.« Non-Poor
. Poor

" Preschool Experience
. ~No Preschool Experience
. With Preschool Experience-

School (Treatment)
. Control School 1

-« Control Schools 2A and R
. Follow-Through

SN\
B Teacher . .
. a Control School 1
. g Control Schoois 2A and 2B
. E Fourth Grade»Transitibnal

The denendenf variables coﬁsisted of
chiidreh's performance at tﬁéfend of thé séhool year
on the following subtests: Comprehensive Test of
Basic Siills (CTRS) Readiﬁg Comprehension, Vocabulary,
Computation,AConqépts, and Apﬁiication; Self-Coﬁcept

_ Rating; and Atténdance.' The independent variables
'ﬁonsisted of the following~héasures: Compréhénsive

~ Test of Basic Skills (CTRS) Reading Comprehensioh,

o 4 | L .




Vocabulary, Computation, Ccncepts, and,Appliééffqn;
Stanford Diégnosfic Reading:; Metropdlitan Readiness .
fTests Total Score; PLR; Se!f-Concept Rating; Chrono-
:'lqgical Age; and Mpbility. | | - .
| Differences befween children with and with--
out preschool ekperiences wvere not significant. Hdw-
ever, significant interaction éffects (p(.OS) wére
| noted between preschool and treatment experienées
'~ (Table 9).! |

TABLE 9

" ADJUSTED MEAN SCORES ‘AND STEPDOWN F-VALUES
FOR PRESCIIOOL X TREATMENT EXP:RIENCES

Control 2 Follow-Through | .
_ No Pre- Fre-  jNo Pre- Pre- Stepdown
Dependent Variable 1school school | school school F
CTBS Reading Comprchension |390.00 379,70 1398.10  386.40 0.02
CTBS Reading Vocabulary 359.90 367.30 [363.70°  360.10 0.99
CTBS Computation 390.20" 392.90 ;382.50 370.80 1.347
CTBS Concepts ' 400.50 '382.20 1372.50  367.70 3.57
CTBS Applications - 382.70 375.20 {374.40 374.90 | 0.65
Self-Concept Ratlng 2,93 . 3.18 3.29 '3.30 0.36
9

Attendance . 1172.40 ' 169.00 |160.10 '172.90 J16%*

* Multivariate F = 2.39, p{.05
** p (001 -

B Overall group difference was highly
~ significant (p-,05).

.. One out of seven dependent variaﬁles

' contributed significantly to the overall
group difference.

1 Multivariate and Stepdown F-Values based on mean scores
adjusted for unequal number of cases and effects of pre-test measures.

-ag- . .
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Pictorial illustratior of the intecraction effeets o
language skills indicated that the influence of cconomic staius.
and preschool expericnces varied for Follow-Through and control

.

.children (Figure 1),

FIGURE 1

PROFILES OF I“TFRA(?TOY EFFECTS OF LECONOMIC STATUS
' X PRESCHOOL X TREATHENT ON LANGUAGE SUBTEST

_ = Non-Poor

- - - - Poor
Control ap Follow-Through
i
" |
18]
g 3
.U‘
N
o
48]
o - )
B S~
o}
< R
~ No : ' No
. Preschool Preschool - Preschool Preschool
Non-Poor  38.10 32.14 31.78. 35.68

Poor - 31.33 31.49 30.98 29,51

. In Fo]10u-Fhrouwn classes, preschool experiences
appearcd to have a positive impact on language
performance of Non-Poor children. The reverse
was noted in the contrcl school, where absence
of preschool experiences among Non-Poor children-
tended to result in higher language Scores.

.. In both schools, i’oor childrcﬂ functioned at a
conparable level, regardless of whether they
had preschool experience or not.
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t. Reading Impact Project

Differences hetween children with and without

preséhool experiences were not significant (Table 10).1
TABLE 10

ADJUSTED MEAN SCORFES AND STEPDOWN F-VALUE:
NO PRESCHOOL VS. PRESCHOOL*

{  No | wWith . {Stepdown
Variable :Preschocl Preschool F
I
Gates-MacGinitie
Vocabulary ' 51.88 52.17 0.45
Comprchension 52.11 52.93 0.05
Attendance 165.80 169.40 3.61

* Multivariate F-Value = 1.37, p{.25

2

. Differences in basic reading skills
were not significant.

Differences in attendance hetween
children with and without preschool
experiences in favor of those with
preschool experiences, almost met

- level of significance (p(.01).

1 Multivariate and Stepdown F-Values ‘hased on mean scores
adjusted for unequal number of cases and effects of pre-test measures.
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A-1

SPRTHG 1965 CHILD DEVELGPHEMT CENTERS

Cuago-ioncland Tremont

Hicls

1665- 3666 CIILED BEVLLGHENT CLNTERS

tnton Grdina Mavgaret A, Trela
Cane-wWocaland Scranton

Doan - Prcmont
Hicks-Retiel Washington Yrving
Hough Hiliow

Louis Pasteur wooldridye
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h-3

1966-1967 CHILD DEVELOPMENT CENTERS

CAlfred AL Benesch ‘ Or-chiard

' Anton Grding ‘ . - Penl L, Dunbar
Barhwil! ' , Quincy
Bolton - Rescdale
Charles . Lake Seranton
Chester¥ield: Stanard
Crispus Attucks Suephen L. lowe
Doan Suerling
Manhan : : . 'Teemont :
Longwood Tremont-Valley View
Louis Pastcur ) wWashinpton Trving
Margaret A, Treland William N, MeGuffey
Mary L, Martin _ 1.1 ow :
Mills ' ‘ Hoodland
HMournd Hooldridre

Mount Plcasant

O
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A-4

_1967~1968;ﬁDJLD DEVELORUENT CENTERS

’

-

" Alfred A, Benesehl
Mnton Griina
Barkwill

Bolton

-

.-

Marparet A, Treland
MHary B. Maytin

Mills

Mount Pleasant

Charles . Lake Crchard
Charles Iry Faul L. Dunbar
Charles 1, "Chesnutt Cuincy

Crispus Attucks
Dondiel I, Morpan
Doen

Dunhan

East Madison
Georpe I, Carver
Glenville
Hicks-Rivervioew
Hough

John Purroushs
John D, Rockefeller

l'osedale

© Scranton

Stanard

Stephen B, llove
Cterling

Tremont

Vade Pari .
ashinpton Taving
Vilidma 1, teGuffey
WiXlow

Vioodland

Longwood . Vooldridsee )
Louis Pastcur
- o

Q ‘ - -53-
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1968-1260 CHILD DREVELOP

Al fred A. Beaesch
Aton Grdina
Bolton

Charles H, Lake
Charles Ory
Chesterficld
Crispus Attucks
baniel @i, Morran
"Doan '

Dunham

East lMadison
Georse W, Carver
Glenville
Hicks-Riverview
Hough

John Furrousis
John I, Rockefeller
“Kentucky :
Longwcod

A-5

-54.-

MENT CENTERS

- Louis Pasteur
Marparct A. Ireland
Marion - '
fary B, Martin
Mount Plensont
Paul L, Dhunbhar
OQuincy ‘
Rosedale =
Rutherford B. Hayes
Scranton '
Stanard
Stephen E. Howe
Steyriing -

“Fremont
Wade Park
Washinaton Irving
oodland -
Wooldridee



A6

1960-1970 CHILD DEVELOPHENT CENTERS

Alfred¢ A, Penesch
Anton Grdina
Poltor
Joulevasrd
Charlcs 1, Lake
_ Charles Ory
. Chestovfield
Crispus Attucks
Danicl 1. iorgan
i Doan
~ Dunhar
' Bast Fadisen
Georpe: W.- Carver
Giddirgs
Glenville
Hicks
Hough
“John Yurrouchs
John L. Rockefeller

BN N S Y N

O
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Lengwrood
‘Leuis Pasteour
Marraret A Treland
Mary R0 Martin
Mownt Pleasant

deul I, Dunbar
Cuincy
-Rosedale

Seranton

Stenard .
Stephen 1, llowe
Sterling

Trenont

Vade Park
Fashincton Trvin

cnf

hel

uffey

3
Williom -l lic
Woodland
Woolddridee



1970-1971 CHILD DEYELOPMENT CENTERS

- Alfred A. Benesch
Anton Grdina
Bolton

Boulevard

Charles 1. Lake
Charles Orr.
Charies W, Chesnutt
Crispus Attucks
Daniel E. Morgan
Doan '
Dunhan

East Madison
George W, Carver
~Giddings
Glenville

Hicks

Hough

John Rurroughs -

John D, Rockefellér '

Longwood

louis Pasteur
Margaret A, Treland
Mary B. Martin
Mount Pleasant

~Paul L. Dunhar

Quincy
Rosedale
Scranton

“Stanard
- Stephen E. Howe

Sterling

Tremont

Wade Park
Washington Trving
William H, McGuffey
Woodland

Wooldridge
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“A-8

1971-1972 CHILD DEVELOPMENT CENTERS .

Alfred A. Renesch
Anton Gudina :
Rolton

Buhrer

Captain A. Roth
Charles !l. Lake
Charles Orr .
Charles ¥, Chesnutt
Crispus Attucks
Daniel !, Morgan
Dike .-

Doan

Dunham

Fast Madison

George \!. Carver
Giddings

Glenville

" Hazeldell

Hicks
Hough
John Burroughs
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John D. Rockefeller

‘John W. Raper

Joseph F. Landis
Longwood ' _ .
Louis Pasteur L

" Margaret A. Treland

Mary B, Martin
Miles Standish
Mount Pleasant
Paul L. Dunbar

“Quincy

Rosedale

Stanard

Stephen E. Howe

Sterling\

Tremont _

Wade Park. .
Washington Irving

William H. McGuffey
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APPENDIX R-1

TEST MEASURES UTTLIZED IN 1313 LVALUATICHN STUDY

k]

.

sts of Bevic B ”““1’1P“\

Y
e s e ————— ————

Deals with basic concepts as vocaluiary, scnvemce

styv"&'u. verh vense, sound-syvibhol yeistienciains,
and Jetter recocuitien, 1t contzine itens poartoin-

ing to listendre skidlie ond veraontion of syibols,
ard meles vse of "mensgnse' voris vhere the child
derives thedyr nveaning fron the zentext of the son-
tenca, ' : _—

Hathiormntics
Aesezses child's nistory of fundanontel arvithretic
conecepts mnd his ohilidy wo see yalocionships

betveen objectvs and auentitative toras,

Gereral Coenconts

—— e -o-n-—_—..—--.—"“-—

asures nvossly child's experisices oad fdnllldrltj
eRTepts

Scicuce

13d's cuvly scicniific observations ond
extent oy his experionces with aninkzds, hunans,
) plants, nachinery, and otner phanarena,

Taps chird's kneuledue 6f the immodiate and social
evitensont wvhich is nevally zhserbed {ror his
suediate surroundings.
O
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) h[”lLqu

P L L e

Taj» child's knowledne of hasic arithuatical cnncwuu,

indiuding consorvation of puhers, spoce, and volum
cotuiting, messuraacnt, muerstion, and clessia vcutnoa.

(¢}

Lot ters ad Sowias

RIS . ity to roconaioe vaper-ond Jower-
cene letrers vhd the auditory porception of begin-
' ning souvnds,

Aucal (Coenrehension

Taps child's abilivy to rccornize, to pry attentidn,
te 0:gnn1uc,,3unﬂ~y"(b, infer, amd obtain what has
bevin heard,

Fetropoliten Rondiners

Wovrd Resodine

F i e

Heisusres the ¢hildfs level of verbal concepts.

Listenine

o the child's «bility to conprchend phrascs and

o

Measures the child's level of perceptual skills, e.gz.
iscrimination of word forms in begimming rending.

Al»habet

L T S Y

Mewsures the child's ability tc vecomnize alphabets

vhich asre verbally spolcn.

Hushers : .
Mecasures the child's stock of number concents, mumber
Kuouledpe, ability o manipulate quonvitative relation-
ships, recogznition o, and ability to produce number

sy bols, : ’

Cooying
Measures the chiid?s usual pcr(op ion and rotor con-
. tral called for in skil]s like hmadwriting.
Q . ) -59- . . )
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Stanford Prizary 1 sand 11

Verd !:_."c"w» (1-11)

: Hensures *hn abidity of a v1011 to analyze a word with-
cut ihe aid of o contvext.

I'ceaaynnh Moenina (7-71)

o mwmes wmeeees o

. IT{\L(“G a functional mersure of the child's abil
conpythond pavar vopha pouping i longpths from sis
centences 1o peragrarhs of six sentences, ond invol
levels of ceowmprohiension faon eixnlc rcco"n11101 10

maline infeyences.

..-r e

Ny
(DL
le

Vi

1._’

. ' \ocabul“rv (T] , . | .

) it s . e e

‘cosures the 'AZI s krowledoe of synonyns, of sirple
Cefinitions “Jd of rcading sssociavicas, higher level
¢f corprchension of concepis.

Lriginesic (1-11)

Meosures the ch:l"s understonding <1undard moasuYre-
neats, his obility to do 911919 crputrations and <o
Lndcxstaﬁa thc 1o 1nuug o.‘ clie wro>1cms. - :

: SCi:ﬁCu‘ﬂﬂd Sorinl S 1 i ¢ (1 ]_ o R S
| . Hcasurc 1ne ch:ld' ‘\oc:hvlurv in sciznce snd social .
_stuﬂie ‘arca 1nucp ndcnt of nla reading-Skills;‘ '
: . 4 8 . .
lunnpane (I]) .
IS ‘v=vPa<r”es the' rh;]d‘t knaulcdﬂﬂ of capd t.lizar;on and
- puactuction, snd usage of verd 1orﬁs, proneuns,
) 'adVﬂrba, adjectives, ete. g
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-+ and k2king su ire ke mnis uncer the cerrect picture.
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Aruitoxt provided by Eic:

HICH CHILD LIXZS TO RIDE A BICYCL&?

H

DIKECTIONS FOR ADMINISTERING THY VEST m' SULF CONCERYT

;h

EEOARE GOINS 1O PLAY A CAYE VTTH THE PYOIUS AND T ('(ll()..;n PAPER, ST VERY 5[0
BEILE FO9ELL YOU LOW 10 PLAY THIS GAYL:,

Hfﬂ ST SOREROLLY . LAON LT THT YLD O NOUN PARTD [redint to nicturas),. B H
THi CiX: Celtoanat o to oarahoentrdt s wugieee An o turp gL YTUY oy oL i AR
(poinl) 1S 00 DI0TULE LE CITIONL vTSn M BT A poVvn Ly et vl et
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APPENDIX B-2

* ORSERVED MEAN SCORES FOR COVARTATHS
AND .INDEPENDENT VARIABLES

) No ‘ With
* ‘ _ Preschool ! Proschool
Variable A (N=211) {  (N=72)
Covariate
V‘Metropolitdn Readiness ' 62.44 63,20
Dependent
Gates-MacGinitie Vocabulary ' 51.7%8° 52.26
Gates-MacGinitie Comprehension 52,03 53.02
Attendance 165.80 169,50
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APPENDIX C-1

SUMMARY OF CHILD DEVELOPMENT TEACHER QUESTIONNATRE RESPGNSES
" 1971-1972

1. What do you think gerc the major prioritios of the Child Development Pri-
ject during the 1971-1972 school yecar (list two to three)?

‘The threc most frchently listed priorities were as follows:
. Parent involvement.
. Individualized instruction.

. Staff development.

2. Please give an example of a techniaue you have used to provide 1nd1v1nuallzed

instruction to the chlldrcn in your classroom.

Technlques‘11sted most frequcntly by teachers as ways of providing indivi-
dualized instruction included the following:

. Learning centers.
. Use of auxiliary personnel to assist teachers.
. Creative usc of fames,

3. Havc you-and the Kindergarten Enrichment teacher coordinated your instruc-
tional efforts during the 1971-1972 schqol -year?

50% Yes  47% No 3% No Response

Approximately one out  of cvery two Child Develorment teacher respondents
indicated a coordination of instructional efforts with the Kindergarten
Enrichment tcacher. Coordination between the Child Develovment and klnder-
garten Enrichment teachers was done in several ways: :

. Fxchanpe of information pertaining to children who had been in Child
Development classes during informal rap sessions.

.. Class visitations.
. Sharing of ideas and equipment.

. Field trips jointly scheduled.
The 15 re>pondentq who responded 'No,' commented that factors such as
limited time, as well as personal attitudes prevented efforts at

coordinated instructipn. _ RN
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4. Please check (/) the one component which needs qtrun*then1ng from the
followlng supportive service compenents:

22% Psychology

31% Social work

- Medical-nursing

9% Dental-dental hygienist
28% Parent involvement

10% No Tesponse

The three components listed most frequently were as follows:
. Social work.

. Parent involvement.

. Psychology.

R05pondohts' comments alluded to the following:

. Need for more staff in order to respond more immediately to call
for help. ) . o C

. More time to be allotted to interpretation of test information,
. Need for social workers to spend more time in the classroom.

5. The activities below represent on-going parent involvement activities.
" Under the second column, please indicate with a cTeckmark ¢/} if these
parent a activities are on-goinq in your classroom.

Under the th1rd column, please renk in orﬁer of F1oannncv (5 as most frequent
if No Other activity is added on to The L1st, 6 as most frequent if Other
activity has been 1nc]uded, and 1 as lcaut Frequcnt) the 1nd1cated parent
act1V1t1es. '

Under the fourth column, please rank in order of frequency (5 as most
frequent if No.-Other activity is added on to the list, 6 as most frequent
-if Other activity has heen included, and 1.as least frequent) the 1nd1cated
parent activities.

Parent ‘Activity (/) | Frequency | Preference |

T U

| Classroom visits

Parent conferences '
Parent group meetings
Chaperones. to field trips
Parent adv1sory hoards
Other

[T
[T

mpestnsy
—r————
- on—
me—p—
———
————

1 Question 5 appearéd'to be a vaguely-worded quéstion based on teachers'
reactions. Approximately 40- 45 of the 32 respondents gave responses to
these quest1ons. ‘
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- The most anq}Lnt

parent activities in the classroom according to teachers
are listed in the followlnp rank order:

. Parents' classroom V151ts.'

-+ Parent conferences.

. Parent group meetings.

. Parents serving as chaperones on flblu trips.
. Parcnts in advisory hoards. ' )

‘Did you feel that parent involvement activities remain at the same level

throughout the year?
22% Yes 78% Nb

Approximately eipht out of every ten respmondents indicated that parent
involvement activities did not remain at the same level throughout the
year. Majority of these respondents indicated that parent involvement
was at its peak between September and December.

Please indicate by a checkmark: (/). the most effective feature of the Child
Development Project: :

69% Teacher assistant per classroom.
9% Parent involvement.

6% Additional instructional supplles.

% In-service scssiens.

-- Availability of psychological sevrvices.
== Availability of social work services.

-= Availability of medical-dental services.
13% Availability of tutors.

Apprbximately seven out of every ten resvondents indicated that the addi-
tion of a tcacher assistant per classroom represented the most effective.

‘featurc of the Progect

Please 1nd1cate by a checknark L/) the least effcctlve feature of the Child

‘Development Pro;cct

3%, TeacherAassistént per classroom.

19% Parent involvement, ‘

9% Additional instructional supplies. -
9% In-service sessions.

21% Availability of psygholov1cal serv:ces.'
6% ‘Availability of social work services.

6% Availability of medical-dental services.
6% Availability of tutors. -

21% No response. T

Teacher respondents were varied in their opinions as to what constitutes.
the least effective featnres. However, the two components listed to be
least effective by approt1mately two out of every ten respondents 1nc1uded

. . Parent involvement. :
. Availability of psycholog1cal services.
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How would you strengthen it?
Suggestions for strengthening these components included the following:

. Hiring of more psychologists and more social workers.,
. Clarification of job description of social workers.
.. More eonstructlve in-service training for volunteers, tutors, etc.

10. Have you altered your teaching style this year?
91% Yes 9% No

] Nine out of every ten respondents indicated that their. teaching style

’ ' - has been altered during the 1971-1972 school year. These respondents
indicated that the implementation of learning centers as a wqy to provide
individualized antructlon repres entcd some change.’

11. Please indicate the degree to which the Teacher Consultant has been hclvful
to you as a Child Development Teacher.

E S 35% Extremely helpful
. 44% Helpful
% Can't tell :
6% Not helpful ' ' _ ' - v
6% No response . ‘
Approximately cight out of every ten respondents indicated that the Project's
Teacher'Consultnnt has been ”Helpful”'in varying degrees.

12, Please indicate the areas in which vou would like to work w1th a Teacher
Consultant in the future.

The areas listed frequently by the teacher respondents were as follows:
e Implementation and use of learning centers.
. Assistance in the use of new ‘techniques and new materials.

«. Assistance in lesson-planning,
« Assitance in teachlnq the above average and ‘the bhelow average.

+ 13, Please 1nd1c1te the workshops whlch were most helnFu] to you as a Child
: : Development teacher (list one to two) 1nd why,

The workshops,llstcd.most“rrequently to be very helpful were as follows:

. Individualized learning workshops.
« Musis (Ella Jenklns)
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14. List one SpClelC area which should be inciuded in future in-service work-
shops :

The areas lizted most frequently included:
. Conferences Wlth parents - parent 1nvolvement efforts.
. Music
. Clqssroom materials and activities,
. Human relations._
15. How are you using your auxilliary help?
Respondents indicated that the auxilliary nelp was utilized as follows:

. Tutor - worked with boys in small group activities.

. Tcachcr Aqs:stan; - 1551ot9 the tencher in 111 areas of instruction
but especially in small group instruction.

. Volunteer - works in al] ‘areas also 1nclud1nv small- -group act1V1t1es,.
in special centers, as well as with art lessons.

16. Please indicate the dcgree of your satlsfaetlon in regard to the training
of the following: .

Teacher

Degree | Assistant |  Tutor | Volunteer
. : , I ‘
Extremely Satisficd 47% | 38%. 22%
Moderately Satisfied 25% . 22%. : 24%
| Satisfied ' - 9% 31% 38%
K Not Satisfied - : 19% | 9% 16% -

. Approximatelylscven out of every ten respondents were ''Moderately"
to "Extremely Satisfied" with the training of the teacher assistant.

E : . Abproximétély six out of every ten respondents were ''Moderately"
to "Extremely Satisfied" with the trairing of the tutor.

. Approxlmwtely five out of every ten respondeﬁts were ""Moderately”
to "Fxtremely Satisfied" in the training of the volunteers.

17. To what degrce have the team meet1ngs beer. of help to you as a Chlld
' Development teacher?

31% Fxtremely Helpful
22% Moderately HelDful
41% Helpful v

6% Not Helpful

Almost all respondents descr1beu the Team Meet1np to he hnlpful to thcm.
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APPF”DIX C-2

SUMMARY OF PARENTS'.RESPONSES ON TOY IIBRARY CINTFR%
GINDINGS AND DIKE (N=42)

How many times have you v1s:ted the Child Development classroom this
year? ,

Parents' reported v151ts ranged from 1 to 20, with the . median (avcrﬁqe)
estimated at 9. .

How many times have you visited the Toy Litrary Center this year?
Parents' reported visits ranged from 1 to 30N, with the average (median)
estimated at 8. »

Have you borrowed anything from the Toy Library Center?

Approximately-40 out of 42 parent resnondents, representing 95% indi- -
cated borrow1ng 90meth1nv from the Toy Library Centers. '

Did you find it useful? If yes, how?

A1l 40 respondent% 1nd1c1ted the y have ‘found it nseful in the following

© ways:

Reihforécs child's leafning'of shapes, numbers, colors.
. Helps child with 'naming' things.

. Helps child with coordination.

What kind of mdter1als would you like to see 1nc1uded 1n rh1s toy

- library?

Parents indicated satisfaction with the present selection availahle now.
Suggestions were made qbout increasing the. quantisy of avallwble matet-
1als

Is 1t a good idea to have a Toy L1brary Center 1ttached to the Chlld

Development Center?

‘All 42 parcnts favored the Toy L1brary Cen er to. he a good and useful

- 1dea for parcnts,

]
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6. List one recommendation to improve next yea:'s Toy Library Center.
The most frequent rccommendation was to pet more pqrpnts to come, soO
they could take advantage oF this- service.

~
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