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THE 1971-1972 EVALUATION OF KINDERGARTEN ENRICHMENT PROJECT
HAS BEEN DESIGHED TO ANSWER THI FOLLOWING QUESTIONS:

Lo

w

1. WERE TUE PROCESS OBJECTTVES FULLY
_ IMPLEMENTED?. ' .

&

2. WHAT WAS THE STAFF'S IMPRESSTONS?

3. WERE THE CHTLDREN LEARNING?
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KINDERGARTEN ENRICHMENT PROJECT

I.  INTRODUCTION

The 197141972 kindergartcn Enrichment Project, operated uﬁder
Disadvantaged Pﬁpil Program Fund (DPPF), represent: local efforts for the
sixth consecutive YGar to extend the concept and the philosophy of the
R . Title IACﬁi]d Dévélopmcnt Project, through the pfovision of enriching and

stiﬁu]ating experiences heyond preschool. |

A. Needs and Rationale

Gainé from ﬁreschool cxpéricnccs have been reported in the
literature to be of short-term duration unless provisions are made fgr
éxtendinglcomparable enriched expeiiences beyond ﬁrcschoola Further-
more, local. studies hgve demonstrated that a kindergarten program con=
taining the programmatic components of preschool programs was more
effective than theffraditional kKindergarten program in raising the
level of readiness skills of children with no preschool experiences. N
The goal of.the Kindergarten Lnrichment Projeét is to develop basic
readine:s skills at an optimal level which would insure sucéessful
. school 1earning cxpefiences. ‘Its immediate objective is the prbvision'

of’continuity of enriched learning experiences.initiated‘at preschool,
‘and the creation of an'enVirbnmpnt'favorable to learning especially -
‘for children with no preschool experiences.
The Project has the following uﬁiqué components: addition of
a teacher aséistant in each classroom, comprehensive program of instruc-
‘tion gnd supportiVe.services, utilization of collége male students to

serve as models of male identification, and use of other paraprofes-
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sionals to assnst the tcdfhbr in thp classroom. The Project continues

to draw skills from two main resources -- the professional and the
fémily‘a; which will make a.mcnnlnvful contri hu110nAto the total develop-
ment of the child. The Project draws heaﬁily on the professional skills
of pegsons in education, mcdicni,dcntal}‘psychélogy,‘soCial, and speech
therapy seryiccs. Tt recognizes the family as basic to the child's

total development and the critical role of parents to participate in

the educational experiences of their children at kinderparten.

The unique Project components, desirable and valuable in them-

“s¢lves, could not have been as effectivie; unicss infegrated into the

instructional component of the prosram. In an cffort to provide a

fully ‘integrated program of instruction and supportive services, the

Kinderparten Fnrichment Project continues to focus on its program OF:'

staff development, initiated during the 1970-1971 school year. A series
of staff devo]opmcnt sessions for teachers, supportive :orvnceq and
auxiliary staff have}vcen planpcd for the 1971-1972 qchoo] year to increase

staff awareness of the ongoing learning procesSes of their pupils, and

q . . s s e . .
“to provide them with additional skills for enhancing the learning poten-

tials of the chi]dren,.and to help the different staff members become

“more cognizant of the contribution of their respective roles to the

total learning process.

The process ohjectives for the 1071-1972 ¥indergarten Enrich-

ment Project werc as fnllows:
"1. Regular in-service meetings and workshops will be
, . scheduled for 12 sessions for teachers during the
school year which would be direccted at:
- Acquainting and familiarizing teachers with
different instructional strategies.

-7-
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. TFamiliarizing teachers with effective
methods of maximal parent involvement,

' ) . s . .
. Usc of new instructional cauipment.
' o
. Iffective use of supportive service
personnel such as psycholopists, social
workers, medical-dental staff, and
speech thCTﬂ)1§1.

. LEffective use of testing data-to diag-~
ose strenaths and weaknesses of children,

. Understanding of the physical, mental,
"social, and emotional development of the
kindergarten child,

» Effective ntilization of papaprofessional
Personnel,

Workshops for tcachnr -assistants will be geared -

toward: o

S Developing skills as a reinforcing
instructional agent to assist the-teacher.

. Developing skills in-assisting with
clerical and management responsibilities.

. Acquainting assistants with etliics of the
teaching profession,

.The curriculum will be modified and will be geared

at meeting both the geéneral and individual needs
of children through the use of differentiated
instructional programs for children with and with-
out preschool experiences, and use of small-group
instruction whenever appropriate. '

Classroom instruction will show evidence of creative
use of paraprofessional personnel as determlned by
perlodlc cqusroom obqervqtlons.

A teaching assistant will be assigned to each class-

“rToom to assist the teacher in management, clerical,

and instructional activities.
College male students will be assigned ner classroom
to assist teachers in providing individualized -

‘instruction and to serve as hale models for Pro;cct

part1c1pants.



7. DParents' support and involvement in the school 4
experiences of children will he encouraped and )
“reinforced by the teacher-social worker team
through such activities as periodic classroon
visitations, classroom confoxoncoq pqvont
meetings, etc.

8. Health maintenance and nputritional needs of
families of children will . bhe strengthened
through periodic meetings with supportive
service personnel such as the-social workers,

_community aides, nurscs, dontnl hynienists, etc.

Historical .Packground

The Kindergarten Enrichment Project was initiaited in September

‘1966 under Title T funding wipb 62 participating Title I schools and was °

then known as.KiHQergarten Follow-Up Project.1 0f these 62 schools,

20 were selecfcd as "target" schools based on poverty-index, achieve-
ment, and niobility index. The "térget schools”.(fefer to list in A-1,
Appeﬁdix A) received coﬁcéntrated aid in the form of teacher assistants,
supportivebservices, additional in-service %raining and instructiqnal‘
materiais. The remaining 42 sc¢hools were also given some ﬁséiStance,

but it was 11m1ted to staff in-service tralnlng and prov151on of 1nstru0e

tional supplies. During the 1967 1968 rchool year, Project operatlon :

was 11m1ted only to those 20 tar?et schools ‘as assistance to Lhe other
42 schools was dropped.
At the beginning of the 1968-1969 - school year, 11 additional

schools were included in the Project operations (refer to list in

“Appendix A-~2) bringing the total number of Kindergarten Enrichment

~ schools to 31. Criteria utilized for selection of "target schools"

1 the Project designation of klndergarten Follow-Up was changed to

Klndergqrten Enrichment in September 1968 to avoid confusion with HEW-Kinder-
garten Follow-Through Project.,

ERIC

Aruitoxt provided by Eic:



were reduced from three variables (poverty index, achievement, and

, mob:lnty index) to one variable (poverty index). In October of the

same ycar, Project oporatlon was transferred from F1+]c I to

Dqudvantqyed Pnp11 Program Fund (DPPF).

At the bcplnnnng of the 1969-1970 5chool year, PrOJect ope1a—

tion was expanded to 1nc1ude 11 addltlonal schools bringing the total

: | of Kindergarten Enyichment schools to 42. Poverty index contlnugd to

be the sole criterion for selecting these additional schools (see Appen-

dix A-3). In. dJannary-February 1970, 17 add:tlona] schools wc1e 1nclud?q

in ‘the Project,(scc Appendik A;A) bringing the tofal Kindergartgn Enrich-
_ment scHools to 59. During the 1970-1971 school year, these 59 schools
.continucd to‘operafe under the Project. During thé 1971~1972 school
year, the 59 Kindergartennﬁnrichménf schools were increascd to 64
schoolq. |
Fiﬁdihgs from past cvaluation reports of the Project are
sunmarized below:

. Kindergarten Enrichment children showed signifi-

- cantly better rcading and general school readiness
skills than those who were not in the Pro;ect at
the end of the year.

. Kindergarten-Enrichment children with preschool

"~ experiences showed higher level of reading-general
school readiness skills than comparable children
with preschool experiences in non- hlnde1palucn
Enrichment classes.

. hlndergqrten an:chment children w1th no preschool
experiences showed higher gains in reading and
general schocl readiness skills than children with
no preschool experiences in non- klndcrgalten Enrich-
ment cldsses. : :

PS 006683




. Kindergarten Enrichment participants showed higher
level of readiness skills at the end of the year
compared to initial level of functioning regardless
of the reading program (Lippincott,. Sullivan, and
Houghton-Mifflin) they were participating in.

'C. Summary of Qpéra?iohs
Approximatcly 6,000 children, attending 208 kindergarten

classes from 64 Title I Scﬁool§ were served duriﬁg the 1971-1972 school
year. Averagéldéily menbeérship Qas estimated at S,KOO-pupils" The total’
opefational cost amounted fo $939,232, repfésenting an expenditure ofu
$177 per participant. The estimated cost of $177 per participant repre-
sented an.uddtéionai*cast;%eyonﬂ that incurred frém‘regular‘fundsqwhid1
was estimated at $344 per child.l The combincd'cxpcnditures (DPﬁF and

Generéi ands)'incﬁrred by a participant of ;he Kindergarten Enrichment:

Project amounted to $521.

' 1 Based on the 1971-1972 report from educational expenditures per-
pupil cost released by the Office of the Clerk-Treasurer. Per-pupil cost '
based on average daily membership of 5,500 pupils.

-6~
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Sumnary of Kev Findines

The Kindergarten nrichment Project appeared to hnvé been
effective in modifyinq'trnditiwnn] kinderearten classroon hchavjor.
pﬂ1t01n<,.bused on staff survey responses, periodic on-site observa-
ti&ns, and intervicws with Projoct_stnff. Project narticipants evidenced

siﬁnificant growth in roadincss skills, based on rerformance on stand-

awd]vod measures of veadiness (%1wn ford Iin 1]) Scheel Achicvement and.

Metropolitan Readiness Tests).

1..” Evidence "of change in traditional.classroom proce-
dures particularly in teacher's approach towards
teaching was evident in onc of the following key
findings surmarized from staff survey and intervicws:

.« Participation in intensive staff development
which focuses on 'learning centers' in the
open classroom concept had resulted in an
understanding of its philesophy -and rationsle,
initial cfforts at its implementation in the
classroom, and a more child-centered approeach
in the classroom. ' :

. The change in the approach towards instruction
has to some extent affected the general func- .
t]OHJH? of the supportive service staff.

Changes were in the positive direction, as
dcscrlhed by supportive service staff: Small
groupings nake it oasiér for the staff to observe
children as they really are, so that observations
are generally more valid. The flexibility of the
total 1tmosphhre lends fer casier interaction not
enly awmong children, but hetween children and staff,
Seme confusi c: and the attendant feelings of irn-

PAR

securities to become less evident with increasing
the undcrqtqnd:rq of the 'open classroom,' the
"learning centers,' and with increasing experiences
in their implemertation.

. Imp]omentntipn of individunlized instruction was
Leing continued and possibly strengthencd with in-
~creasingly cffective utilization of auxiliary help
for small group instruction, individnal tutoring,
and structuring of c]u'"ru activities that would
be responsive to children's learning needs.,



«  Sessions on Learnine Conters and Jlusic Work-

cshops received very high vatines amone teachers
and teacher assistants in torms of theilr desyec
of helpfulness in the learnine-teachine situn-
tions. These scssions have resultd in - better
plannine and integration. of learning centers,
music, rhyiin, and sones with the total instrae-
tion.

. Project teaching staf? cvidenced positive vooes
tions towards the avaiiabhility of teacher con-
sultants and compreliensive supportive services
(medical, dental, paycholocical, sacial work,
speech therapy, parent inveolvement) and indi-
cated successiul dintegration of these services
with the total classroom instruction,

«  Coordination between Child Development tand | -
_Kihdérgartcnbﬁnrichmout teachers 1s continuine
in sclected schools witich have hoth Projects
operating.,  Tn schools without any Child
Development ciansses, Hinderparten knrichment
teachers cxpressed some interest in knowing
wore aboul that progrun’as well 2% some con~
cerns about the overlapping yesponsihilitics
of tcachers. ‘ . '

. Continuing  iwplementation of 'team meetings,
vhich created enportunitics for involved staff
at cach school to mect toaother for an hour
monthly, wuas welcomed by Project staff,
Although the majority commented it had been
helpful, recommendations relative to its.
schieduling, its strengthening, have been nade
to maxe it more effective.

Opinions of Project staff indicated evidences of changpes
oceurrying in the classroom. The approach towards instruction has become
more Tlexible and child-centered, suggestive of possible attitudinal

changes of tcachers and more willingness to try out newer strategics.

These findings indicated-that the 1971-31972 Hindergarten Inrichment
Prcject has been cffective in helping staff, espacially teachers become

more flexihle, more accepting of newer ideas, etc.
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. Participants showed sienificontly hicher level
- of readiness skills (p(01) at the end of the
year as compared to obscrved Jevel at ontry.

Growth in readiness skills (Fiqxrc A) appeared

™I

L to be most evident in recognition of letters and
perception of beginning sounds (Letters and
Sounds).
FIGURE A
MEAN PER CENT ACCURACY BY SUBTEST
IN OCTOBER 1971 AND HAY 1972
. -'Contrdl _
- - = Follow-Through .
\
- - J100%, _. — -
70%
\ T o ——
£ 60% ~ - -
©
O
+ 50% -
o
o :
4096 /
. 30%
20%
10% - ‘
0% — :
' - . Letters Aural
Environ- ~ Mathe- and Compre-
ment - matics Sounds hension
October 1971  51% 39% 35% - 45%
May 1972 - 67% 59% - 64% 60%
_ -9-
. O -‘
W;;ﬁw



evel of perforrence on the city-wide Mevrneolitan
Readiness Tests showed eradual hanrovenent over o
five year period amonp Title T scheols as an in-
creasing number of schools was' placsed nnder the
Kinderparten Fnrichuwent Praject,

a. Decrcasing differences in per cent distri-
bution of D-F rotings (low Nermal to Low
Reusdiness Statns) were noted over a five
year period between Title T and city-wide
5COTCS,

FIGURE
PER CENT DISTRIBUTTON OF D-il RATINGS
' OVER A FIVE YEAR PERICD

. - Title 1
- -~ ~ = City-Wide

30%

20% h ~ \\\\\\\\\““-

qu.Cent

i
!
x

—

o

o7
'

]
e
I
!

May May May Hay ay
1968 1969 1970 1071 .

Title I 39 26 21 18 15
City-Wide 28 17 15 13 .12

« In May 1968 when only a third of the

© 64 Title I schonls ware affiliated with
the Project, approximately 39% reported
Low Normal to Low Readiness Status.
Five years later, with all Title I
schocls under Project opera-
tion, only 15% reported comparable
‘ratings.

. DMifferences in distribution of D-II rat-
~ings between Title I and city-wide scores
decreascd over time, from 11% in May 1068

to 3% in May 1972. '

~10-
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b Decreasing 23 feronens in nediasn scores
between Title b oand city-wide moaian
scoes wern npted over a five voor
period. B

F1GURi C

MEDIAN SCORES OVER A FIVE-YEZLR PERIOD

- Title 1.
I L Ciy-Wide

70

" e e e
o - [
- e .
§ 60 - T
v ' / '
e 00 .
@
o
§v40
=
30
‘ May May May May May
1968 1969 1970 1971 1972

‘Title I 50.1 5
City-Wide 55.% 64,

P

. Title I median scores showed an
increase of 12.2 points as the
median score of 50.1 in May 1968,
increased - to 62.3 in May 1072,

Meanwhile, city-wide median scores

incrcased by 9.9 points, from 55.8

in May 1568 to 5.7 in May 1972,

O

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

Implications ond vaqpmonoatibnﬂ

The 1971-1972 school year represented continuine efforts  of
the Kindervarten Hnricﬁmont Project,to lnol at what has heen happenine
inside the classroom. The concern with classroon expericnces, specifi-

cally as To]ateh.{o the instructional strateny, was in{rintcd during

the 1970-1971 schoo) year and was Coﬁtinucd-durjnq the 1971-1972 school
year. ‘Intensive in-service sessions were scheduled not anly for the
teaching staff, but also for the supportive service and the auxil-

jary staff (teacher assistants, vdiuntecrs, and tntoré), and foensed on

instruction, effective utilization and intepration of the different

services with the total prouran.

Based on staff interview responses, it appeared that the
1971-1972 Project was generally successful in providing a fully intc-
grated program of -instruction and supportive services. Traditionald
classroon behavior patterns were modificd. Staff responses supgested
that they went beyond the stape of talking about new ideas, to actual
implementation of such ideas. The following represented evidences of
changes in the classroonm:
. Initial implementation of lecarning centers.
. Continuing efforts at individualized instruction
through effective utilization of auxiliary staff
and integration of contributions of supportive
service staff.
« Improving working rclationships among the different
professional involved, and gencral acceptance of

one another,

. General concern with the child's lecarning experi-
ences.

-172-
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The nujor Iimitation of this revmert 1ies in ite tetal relions

on staff's verbal reports relative to what is-peing on in the class-

-room. A sysicmatic objective observation of real teacher's behavior

along scfcctod dimensions in thc‘classroom would rcprcscqt a major
improvement on tcnchers"vcrba] repores, Such.data, for cxample, would
provide information not only about the teacher's hehavior, ﬂut also
that of the chi]df What is the child's reaction to learning conters?
llow about the child who could ﬁot function without structure? What
arce the ways in which skills of auxiliary staff could be utilized in
an open classreoom? ‘1s one morc effective thon another? Is it feasible
to provide instruction within the learning center concept for the whole
kindergarten session? O?: is there an optimal petiod when leoarning
centers could be utilized for its fullest potcntial? These represent
only_é sample of questions that a Jocally-devised objective systematic
classroom obscrvation could get ét. ' -

_Evidenccs of growth in readiness skills were noted despite
tﬁe initial implementation of new ideas in the classroom: Children
were functioning at thg 66th percentile at the end of the kindcfgarten

year, as compared to the 23rdpercentile level of performance at cntry,

or.a standardized measure of readiness skills. TFurthermore, a declinc

in per cent distribution of D-E ratings (Lo@-Normal to lLow Readinéss
Status) was noted over 2 five year period. Admittcdly,.theiabscncc of
a control group Qithout Project experiences raises questions about whether
erowth in readiness s¥ills would have occurred} he ceneral impact of
this'Project could not be ignored, howcvcf, when onel;onsiders the

decrecasing differences in readiness skills between Title I and city-

-13-



. ~wide scores on the Hetreopelitan Peadiness Tests over a five vear period.
As an cxtension of Title 1 Child Development Project, the Project nro-

vides children without preschool experiences the benefits and the advan-

es that were available carlier to children with preschool experi-

(d
=
T

i

ences.  The availability of sunpertive services and skills of the auxil-
iary staff to assist the kindergarten c¢lassroom tcuchov$ nrovides a
_shodth transition, and probably less traumatic expericnce for the child
who never had schnoj expericences. It also allows for an extension of
the benefits associoted with preschool experience, witheut nbrupf]y
terminating such positive cexveriences for the preschool child.

¥uspd,on presented fjndings, the following recormendations

arce offered:

1. The Kindergarten Enrichment Preject should be » ,
continued, o

2. Focus on staff development throuch in-service
dand workshop sessions for teachers, supportive
scrvice, and auxiliary staff should be continued.

) 3. Staff reccommendations for strenathening Project

- operations which merit consideration included
the following:

. More opportunities to obscrve actual class-
rooms' implementation of 'leamrning centers,’'
and the 'open classrtoon' concept should be
included in in-scrvice sessions for teachers
and teacher assistants.

+  In-service sessions for the different suppor-
tive service staff should he more -oriented ) j
towards their 'unique' needs: These sessions '
should not only be adupted towards ine differ-
ent professions (services) represented by the
supportive service compeonent, hur rust include
vorkshops oricnted for those with no previcus
cxperience in this Project as well as workshops

for the more experienced staff. ‘ ;
‘

§

i

~1d- ‘ o
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. Recompendations. ©o lenathen vericdic tean
meetines and to,reschedule these mectines
at o tirme vhich wonld pake it pessible
for invelved staf{ to attend wmav be con-
sidered within the realisvic francword
in which the teachers operate,

« Assimnment of additional surportive
; service staff in vnsycholony, dentul
hypiene, speech thorapy, and sunervisors
should bhe considered,

Q SR
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II1.

PROJECT DESCRIPTION

The Kindergarten Enrichment Projecct was implemented in 208 class

sessions located at 64 Title T schools. Approximately 6,000 children

received Project services. Two of the 208 kindergarten classes operated
also under HEW Fo]low-THrbugh funding with services expanded to include
a five-hour daily kindergarten session. Typiéal-Kindergarten Fnrichment
class sessions consist of either a three-hour session in the morning‘or
a two-hour session in the afternoon.

The usugl programmatic-components associated with the Project.
continued-to he in operation, but the major focus during the 1971—1972
school year continued on staff developﬁent through in-service workshoﬁs.
Teachers and teacher assistants were involved in city-wide pre-service
orientation as early as Augﬁst,-éﬂd continued to participate in workshops
during the 1971;1972 school year. Other Projecct components included:

. Addition of one or two teacher 3551stants per class-
room depending on c1q<qroom cnrollment.

. Use of college male students in the classroom.

. Addition of instructional supplies and équipment.
. Maximal parent participaﬁion. ’
. Comprehensiye supportive services.

. . Availability-of teacher consultants to teachers.

A. Participant Characteristics

Participants evidenéed the following characteristics:

P
&,
12
A

116“



. le is attending a school within the poverty--
designated arcnsi with poverty indices ranging
from 97% to 20%,

. He has a mean chronological age of 6 years and
three months towards the end of the school year.

. “le is attending a school with a high pupil turn-
over during the school yecar, aqo% on the mobility
indices ranging from 120% to 3R%,

His readiness status at entry is relatively low
and estimated to be within the first quartile,-
based on performance on the Stanford Early School
Achievement Test.

. His readiness status at the end of the school year
reflected marked growth and was estimated to be
within the second to third quartile; bhased on his
performance on the Stanford Early School Achieve-
ment Test and the Metropolitan Readiness Tests.

. His attendance was estimated to be 161.20 days,
‘representing 90% of the 180 school days.

B. Project Opcrations

The integration of the indicated ﬁfogrammatic components with
‘regular kindergarten program has resulted in the following:
. Continuing efforts at providing individualized
instruction through the use of small groups or

individual tutoring whenever feasible.

. In1t1a1 attempts at 1mplcmentat10n of 'learning
centers' in the classroom.

1 Poverty index represents a gross measure of socio-economic
- patterns of children attending a particular school. It represents the ratio
" of the number of children from Public Assistance families for a given school
to the total number of children from Public Assistance families. -
Mob111tv index represents a gross measure of how long children
stay in a given school or.the number of school transfers children make in a
year. It represents the ratio of the number of entrlos, transfers, and
withdrawals to the average daily membership for a given school.

-17-




. Instructional techniques that were responsive
to differentiated needs of the child with and
without preschool experiences particularly at
the beginning of the school year.

. Higher adult-pupil ratio in the classroom as
paraprofessional personnel (teacher assistant,
“tutor, parent, and volunteer) were actively
involved in the teaching task under the
_ teacher's direction. '

. Classroom teaching bhccoming a tecam effort as
"~ the tcacher, social worker, nurse, psychologist,
' ~ dental personnel, parents work jointly in order
* that learning will be cnhanced.

. Search for creative usc of materials with®
" availability of more instructional materials
“and equipment,

. Increase in teacher's effectiveness as an agent
of instruction with greater understanding of
dynamics of child behavior and areas of child
development. .

. Modification of teacher's teaching style towards
the direction of being more child-centered.

Teachers' questionnaire responses (N=93) indicated their posi-
tive reactions to the evolving change in the classroom, as a result of

the Kindergarten Enrichment Project. (Refer to summary of responses in

Appendix B-1). The following key findings were noted:

. ~Continuing provision of differentiated type of
instruction for children with and without pre-
school experience, through structuring of class-
room activities that would be responsive to
child's learning needs and creative utilization
of auxiliary personnel.

. Continuing acceptance of the role of individualized
instruction in the classroom through the implementa-
tion of the 'learning centers,' greater use of
observational techniques, recognition of child's
individual needs, and use of auxiliary personnel.

« Continuing acceptance of the role of parents as a
critical variable in the learning experiences of
children.
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. Integration of instruction with supportive
services and teacher's recognition of the
contribution of supportive service personnel,

. Continuing recognition of the valuable con-
tribution of services, auxiliary personnel --
teacher assistant, tutor, and volunteer -- to
the learning experiences of children.

. Implementation of new knowledge and techniques
acquired from. in-service sessions to actual
classroom teaching. :

- C.  Staff Development

The focus of the Kindergarten Enrichment Project was staff
development threough. workshops and half-day in-service sessions scheduled
for September 1971 through June 1972. Comprehensive staff'devélopment
programs.for teachers, supportive'service personnel (psychological-
social work-parent involvement, medical-dental-nursing and auxiliary

personnel services) were scheduled:

Workshops for Teachers and Teacher Assistants: A total of 23

workshops involving 73.5 hours were held during the school year. The
following topics were discussed:

. Utilization of Auxiliary Staff,
. Room A}rangement.

. Learning Centers.

. Philosophy of Kindergartén Enrichment.

. Planning - Activity Cards.

. Wbrking»in Smﬁll Groupg.'

. How to Fit it AIl in.

- - Special Ciinic Project.

. Adventures in Rhyﬁhm_(Dr. Ella Jcnkins).

. Learning Centers (Drs. David and Joseph Glad-
stone, Toronto, Canada).

- -10-




. Motor Perception,

. Program Evaluations: Suggested Stfo:gths and
Weaknesses.

The scheduled in-service program of Kindergarten Enrichment

teaching staff (teachers and teacher assistants) follows below:

Total
-» Number Non -~
_ of Profes- Profes-
No. Type of Workshop Hours sional sional
3 Pre-Service 15 209 256
4 Workshops for School Principals, | 8 265
Assistant Principals, Adminis-
trative Interns
5  Workshops for New Teachers . - 20 190
1 Schools Involvad in West Side 2 20 3
. Mental Health Clinic ‘
1 Workshop for all'Kindergarten _ 2.5 95
Enrichment Teachers Co
1 For Schools Entering Prégram 3 25
" Second Semester January 13, 1972
1 City-Wide Workshop for Kindergarten 3 - ~ 110
Enrichment Teachers '
1 Workshop for Joint Staffs of S 2.5 36
: Kindergarten Enrichment and E.S.L. N
2 Workshops for Educational Aides 5 16 - 122
1 City-Wide Workskop 3 103 100
S 4 : o
1 Workshop for all Kindergarten 2.5 102
Enrichment Teachers ' :
2 Evaluation Workshops - Total , 6 © 140 170
Kindergarten Enrichment Staff . oo o
and Aides '
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Assessment of teachers' opinions about five in-service ses-
sions indicated.thlt the Music Workshbp (Elia Jenkins) was rated to
j .
be the most helpful. "Special workéhopé (Baker) conducted for ngw'
‘teachers alsc ratcd favorable reaétions for the teachers. The work-

shops ranked in the order of their ratings from highest to lowest were

as follows:

. Music Workshops. )
R . Special Workshops for New Teachers.
' . Open Class Classroom.
. Learning with Vitality.
. Pre-Service,

Distribution of ratings for the five workshops on a four-

«

point scale of helpfulness follows below:

Extreme~. Moder- : .
ly . atcly Not No
Helpful  Helpful Helpful Helpful Response

Pre-Service 10w 13 33% 12% 52%
Learning with vitality  12% 16% 41% 16% . 15%
(Dr. Kelly)

Music workshop 65% 20% 10% 5% --

(Dr. Jenkins) ‘

Open classroom 22% o 28% 25% 16% = . 9%
(Dr. Gladstone)

Learning centers 38% 29% 14% 2% 17%
Special workshop for_v 43% 32% - 21% 4%. --

teachers (Baker)
Teachers' Opiﬁions reference compulsory attendance at Pre-
Service sessions were less positive based on the indicated responses:
. Only 19% agreed with compulsory attendance.
. Thirty-three per cent noted that compulsory
attendance should not be réquired because of
vacation schedules and other domestic respon-

sibilities.
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. Fourteen per cent noted that attendance should
be mandatory only for new teachers but opt1ma1
for the.more experienced teachers.
Participation in in-service workshops was reported by teachers
to have its largest impact on the following classroom behaviors:
. Understanding, plﬁnninv and integration of
'learning centers' into the regular classroom

act1v1t1es.

. Integration of songs and rhythms into the
kindergarten curriculum.

. Deeper recognition of children's individual
needs.

Tegéhers' opinions were varied rclative to arcas which éhdulq
be included,in,fufurg;in-service workshops.l The.topics suggested in-
cluded the following:

. . Use of new materials.

. Effective utilization of learﬁing centers.

. Effective ways of teaching science.

. Effective utilization of auxiliary Help.

. Use of music, arts, dramatics, games for
instructional purposes,

. Methods to work with slow-learners.
.- Actual classroom demonstration.
. Teaching of readiness skills.

Assessment of teacher assistants relative to three in-service

"sessions indicated that the session on Learning Centers was considered

to be the most heipful, Distribution of ratings follows:

-22- \
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1y ately _ Not
Helpful Helnful Helpful Hc]pj}ﬂ
Pre-Service workshops - 56% ' 26% ‘ 18% -
Music workshops 69% ' 14% 15% _ 2%
(Dr. Jenkins) ' ' :
Learning centers C73% 20% 7% -

(Watterson~-Lake),
Teacher assistants appeared to concur with teachers when fhey
feported that participation in in—servicc sessions has its iargest ‘
impact on the following teaching behaviors:

. Understanding of learning centers for
individualizing instruction.

. Use of music for instructional purposos..

Topics suggested by teacher assistants for future in-service
training incloded the following:

. Undelstandln? of learning. centers.

« Reasons for the "team approach "

.  Working with parents.

. Discipline. |

. Working with slow ledrners and children with
1earn1nv dlsabllltles.

Workshops for Male Tutors: A total of 17 workshops involving

a total of 51 hOUIS was held for 162 male tutors 1551gncd to the Pro-

ject. Approximately 11 klndclpartcn Fnllchment professional staff

members participated in these workshops. ' : o
The following topics were discussed:

.+ Philosophy and Rationale of-Early Childhood
Educatlon.

-23-



. Fundamentals of Child Growth and Development.
. Role of Male Tutor.
. 'Learning Center' in the Classroom.

. Use of Kindergarten Enrichment Materials and
" Equipment,

Workshops for Voluntcers: A total of 14 workshops involving

a total of approximatély 35 hours was held for 205 volunteers in the
Project. .Approximately 14 Kindergarten Enrichment brofessional staff
members participated and conducted these sessions.

The following topics were diséussed: |

. Usc and Role of Volunteers.

. Philosophy and Rationale of D1v151on of Early
Childhood Education.

. Model Classroom.
. 'Learning Centers' in the Classyoom.
. Wastebasket Workshop.

Workshops for Supportive Service Personnel: A total of 36

1n serV1ce sessions 1nvolv1np approxlmatelf 85 hours was utilized by
the 'supportive service for' their staff development. Scheduled staff
in-service session is indicated on Chart 1. (Refer to in-service

health services in a separate section on medical).

-24-
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. Supportive Services

The Kindergarten FEnrichment Project has not only provided

comprehensive supportive services but has made efforts to integratc

" such services into the total learning process. The extensive staff

development for ail componenté of the -supportive services suggests
that the Kindergarten Enrichment Project is bhoth instructional and

social-welfare oriented.

A description of services provided by four out of six compon-
. . 1
ents of supportive services follows:

Medical Services: In-service education for Kindergarten

Enrichment medical aides was made avai]ahle to regular school nurses
who provided serviées to participants. Coordination of. community health
agencies as well as other health services within the school system was
continued and resulted in prevention of duplication of services and more
effective utilization of ‘time and personnel.

Community health agencies including llough - Norwood, McCafferty
Health Center, the Metropolitan Hospital Streptococcal.neteétion Program,
and the Health Department Immunization Team were involved by the Kinder-
garten Enrichment medical services compﬁnent in the program of preven-
tion. 'Regular_schéol nurses were also utilized to assist ‘this component
in providing health education to children and their parents. Some of the
topics presented included in this program weré as follows:

. General health habits.

. Rest habits. =~ |

. Safety of self and others.

. Proper foods for growth,

. - Care of the aged.
. Illness prevention and immunization.

Data on Social Work-and Psychological Services not available.
726~ ’



The following medical scrvices were rendered during the 1971-
1972 school year: )
. 2,014 children received general physical examination.

. 928 children received complete physical
examination. .

. 42 children with diagnoscd defects (other
than vision and hearing) were given medical
assistance. ~
. 1,220 children received gencral visual examination.

. 144 children were re~tested.

. 48 children were diagnosed to have defec-
tive vision. '

y . 28 children were provided with corrective
glasses. '

. 278 children were referred to other hospital
agencies.

. 96 health talks were given to children groups.
. 64 contacts were made with othgfacommunity égencies.
. In addition, parents' cooperation was eniisted through the
following reported activities:
. 284 parents were present at the school physicals.
. 272 parent conferences were in the school.
. 30 pérent conferences were iﬁythe home.
. 868 parent conférences were held over the phone.
. 72 parent meetings were organized. |
Dental: Dufing the 1971-1972 school year, the dental compo-
nent provided the following services: | |
. Approximatély 95% of the Kindergarten Enrichment

participants received general dental screening and
examinat}on from regular staff dentists.
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. Approximately 33 of the Kindergarten Enrichment
participants were found to be in neced of dental
treatment and referrals were made to the school
clinics. (A small number were referred to pri-
vate dentists).

. Approximately 12 classes from four school build-
ings received dental education on the average of
twice per month.

Speech and Language: Services-in this component were provided
to all Project participants by tﬁe regular speech therapists assigned
to a given school. lowever, servicgs vequiring in-depth treatment and
long~term evaluation were usually referred by the regﬁlar schodi thera-
pist to the Kindergarten Enrichment speech therapist who worked with
the Project three dayg a week, In addition, she participated in some
sessions on kindergarten "Oral Communication Classes' conducted by the
~regular school speech therapist$.

The following services were rendered by the Kindergarten
Enrichment speech therapist:.

. 33 children received in-depth treatment, evalua-
tion, and diagnosis.

. 599 children were observed and recommendations
were made.

. 132 conferences relative to children in therapy
and those who were being evaluated were held with
school and Project staff (7% with the school staff
and 54 with the other supportive service staff).

_ . 31 meetings attended including six team meetlnvs,
and six parent group meetings.

Parent Involvement: Parent participation in this Project
occurred at two levels:

. At the grassroots level among parents of Project
‘part1c1pants.

. At the upper echelon level among the elected
membership of the Parents' Advisory Committee (PAC).

~-28.



Approximately 3,150 parents of Kindergarten Enrichment

children attended 357 parent-group meetings during the 1971-1972 school

year. Parent-group mecting activitics-®designed to enlist and maintain

parcnt participation were as follows:

Speakers and Discussion Groups: TFederal llicus-
ing, Consumer Information, Safety Education,
Drugs, Child Molesters, Sex Education, Child-
Growth and Development, Rap Sessions.

Workshops: Classroom learning aide and
activities, crafts, homemaking ideas, beauty
clinics, style shows. :

Special Event Activities: Bus trips, community
resource tours, exchange visits between school,
combined school activities, holiday celebrations
and parties, pot luck meetings, bake sales, fund
raising activities for specific projects, parti-
cipation in. community and neighborhood concerns
(i.e., proposal for a recreation center at the
King-Kennedy Estates).

Parents at the grassroots leve] have been encouraged to parti-

cipate in a variety of activities focusing around their own interests

and needs.

the parents

Programs in these group meetings are generally planned by

themselves. Some of these suhjeets'presentgd included:
Classroon program and educational ﬁoals.

Child growth and development.

Child rearing.

Nutrition-hememaking.

Community-related concerns,

Parents -have been encouraged also to get involved in the

following activities:

ERIC
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- Formal and. informal c¢lassroom visitations.
Conferences with teachers and other staff.
Classroon yéiunteers.

Reinforcing classroom learning at home.

.Membcrs of Planning and Advisory Commitﬁee.
Use of skills, abilities, and leadership.
Paid staff members, whenever possible.

Parent sessions at each school.

Membership in the Parents' Advisory Committee (PAC) consists

of four clected representatives per school, with two regular and two

alternate

members. The PAC is a planning and decision-making hody.

The Project's PAC representatives attended a total of eight PAC meet-

"ings, and have the following responsibilities:’

Participation in decisions of the PAC body.
Knowledgeable of the activities of the PAC body.

Responsible for sharing all the PAC information
with the local school,.

" Offers suggestions and recommendations as a parent

representative to the Kindergarten Enrichment
Project. :

~-30-
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EVALUATION

The 1971-1972 evaluation of Kindergarten Enrichment Project
focuses on the degree of imp};mcntntion of pnoccss.objectiveévand the degrec
of attainment of product ohjectives. In addifion, the evaluation will also
look at growch iﬁ level of readiness skills over a nine-month period.

The following procedures werc utilized:

. Surveys of staff impressions through questionnaire
and interviews.

. Descriptive analysis of reading scores of Kinder-
garten Enrichment schools.

. Correlated t-test measures of test data over a
nine-month period. :

A. Basic Design

1. Surveys of Staff Impressions

-Questionnaires were cbmpletcd by teaéhcrs,:teacher assist-
ants, and supportive secrvice personnel at the end of the year. In
addition, interviews with Project administrative staff were made
during the school year.

Questionnaires for teachers and teacher assistants tap
opinions on the followihg topics: in-service sessions; differen-
tiated instruction for children with and without preschool experi-
ences; éuﬁportive"sericelcomponent; Pfoject»unique components; and
recommendations and suggestioﬁs.' In addition, teachers were also
tapped for their impressioné on the present training provided for
the auxiliary personnel. o

| Questionnaires for supportive service staff tap théir per-
ceptions of the role of their respective service compbnent to the
total Pfoject, the.strengths and weaknesses of the programs, and

their general recommendations.
~3]-
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Correlated t-Test Analysis of Test Data

Obtained in Octoher 1971 and May 1972

The correlated t-test technique was used to analyze

change scores over time on the Stanford Early School Achievement

Test Measures (SESAT) subtests:

.FnVJronment - Taps child's }now]cdve of the

immediate and social environment absorbed
from his immediate surroundings.

-Mdthomag}c‘ - Taps child's knowledge of basic

arithmetical comcepts including conservation of
numbers, space, and volume, counting, measure-
ment, numeration, and classification.

Letters and Sounds - Taps child's ability to
recognize upper-and lower-case letters and the
auditory perception of heginning sounds.

Aural Comprehension - Taps child's ubility to
recognize, to pay attention, to organize,
interpret and infer, based on what he has
heard.

Descriptive Analysis of Performance of Title I

Schools . (Kindergarten Inrichment Schools) with

City-Wide

Mean Performance on the Metropolitan

Rcadincss*Tests

The, levél of functioning of Title I schools which operated
under the Kindergarten Enrichment Project wa§ compared with city-
wide mean

performance on the Metropolitan Readiness Tests over a

five year period. Comparisons were made in terms of the per cent

distribution of D-E ratings and in terms of the median scores.

%0



B. Presentation of Findings '

The following key findings were noted:

. Teachers and teacher assistants cvidenced posi-
tive reactions about the Projcct's staff
development in-service sessions.

. Teachers indicated that -the impact of the in-
service sessions was cvident in modification
of their classroom teaching hehaviors in the

< direction of becoming more child-centered and
becoming more flexible as it attempted to try
out new ideas.

. Teachers recadily recogniie the contribution
of supportive service and parent involvement
to the learning expericnces of children,

. Supportive service staff perceived their
respective professional role as contributing
to the total learning.

. The initial implementation of team meetings
was considered successful, but irlicated
potentialities have not becen realized.

. Participants evidenced significantly higheér
level of readiness skills over a nine-month
period. '

. Performance on the city-wide Metropolitan
Readiness Tests of Title I (Kindergarten
Enrichment) schools evidences improved level
of readiness skills over a five year period.

-33~
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Surveys of Project Staff

Reaction; of tcachers and teacher assistants tended to
be similar, based on responses of 93 teachers and teacher assist-
ants to questiomnaires {refer to Appendix B-1 and R-2). - The key
points are summarized below by subject content:

Staff Development

. Both teachers and teacher assistants agreed that
the major focus of the Project during the 1971-
1972 school year was directed at understanding
of, and uFilization of learning centers through
the open classroom concept. Other responses
included individualized instruction, and .
enhancing basic readiness skills.

. Classroom behaviors of both teachers and teacher
assistants were reported to be modified as a
result of intensive staff development in the
following directions: Better understanding .of
the rationale of the 'learning centers' and ini-
tial efforts at implementation and integration
of 'learning centers' into the total program;
integration of music into the total instructional
program.

-34-



< : .
Tehchers' ratings of five workshops ranked
from the highest (1) to the lowest (5) in

their degree of helpfulness are as follows:

. Music Workshop

. Learning Centers

. Open Classroom

. Learning with Vitality
. Pre-Service

U AN

A special workshop conducted for new teachers
was ‘rated to be 'Moderately' to 'Extremely
Helpful' hy 7-8 out of every ten respondents.

Teacher assistants' ratings of three workshops
ranked from the highest (1) to the lowest (3)
were as follows:

. Learning Centers. 1
. Music Workshop 2
"+ Pre-Service 3

The compulsory attendance required for pre-service
sessions elicited a variety of opinions from the
teachers:

. 33% indicated attcndance should not be
- compulsory. '

. 19% indicated that attendance should be
compulsory.

. 14% suggested that attendance should be
compulsory only for new teachers,

. 34% were undecided.

Both teachers and teacher assistants gave a variety
of topics which should be included in in-service
sessions. Teachers indicated the following topics:
Use of new materials; effective use of learning -
centers; effective ways of teaching science; cffec-
tive utilization of auxiliary help; use of music,
arts, dramatics,. games for instructional purposes;
methods to work with slow-learners; actual class-
room demonstration. Topics suggested by teacher
assistants included: wunderstanding of learning
centers; reasons for the 'team approach'; working
with parents; discipline; working with slow
learners and children with learning disabilities.,
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ygg of Teacher Consultants

Both teachers and teacher assistants appeared
to benefit from the services of teacher con-
sultants as eight out of cvery ten participants
described her to be 'Supportive' to 'Extremely
Supportive.'

The most frequent areas in which tcachers would

- like to work with teacher consultants included
the following in their order of frequency:

Planning, organization, and setting up of
learning centers.

Classroom demonstrations by teacher con-
sultants. '

Techniques to teach basic skills.

Planning for general classroom organiza-
tion. '

Integration of new materials with instruc-
tion, : '

Teacher assistants appeared to have different
ideas as they listed the following areas:
Discipline, techniques of individualized
instruction, learning centers, work with slow
learners, and use of new materials.

Preschool Experiences

Approximately seven out of every ten teachers
indicated a need for providing differentiated
instruction to children with and without pre-
school experiences at kindergarten. Of these
respondents {N=65), eight out of every ten
teachers 'indicated that they provided such
type of instruction 'Often' to 'Most of the
Time' through the structuring of classroom
activities according to the individual child's
needs and through the effective utilization of
auxiliary personnel.
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. DBoth teachers and teacher assistants indicated

a nced for more coordination between Kinder- _
garten Enrichment and Child Development Projects:
Approximately 5-6 out of ‘every ten teachers and
eight out of every ten tcacher-assistants. Such
coordination according to the teacher assistants
would allow for sharing of ideas and for exchange
of information about the children.

Teachers' reactions indicated a surprising pattern:
Those who did not see a need for more coordination
alluded to an existing good working relationship

© with their peers at the Child Development Project.
Those teachers who favored greater coordination
between these two Projects expressed a lack of
knowledge and some curiosity about the Chlld
Development Project.

Supportive Service Components

. Both teachers and teacher assistants recognized
the important contribution of the- supportive
service component to the learnnnq cxpnrlenccs
of children.

. Approximately six out of every ten teachers
indicated that team meetings which provided
opportunities to meet with the supportive
service staff, have been 'Moderately' to
'"Extremely Helpful' in helping them acquire
some understanding of some of their children.

. Teachers listed the addition of the teacher
assistant per classroom as the most positive
feature of the Project. Teacher assistants
indicated that involvement of parents in the
classroom represented the most postive FrOJect
feature.

. Parent involvement represented the most frequently
listed feature as needing modification, based on
responses of both teachers and teacher assistants.
Teachers' recommendations to improve parent
involvement included the following:

Scheduling of more parent meetings with
focuses on kindergarten classroom program.

Application of pressure from the Project
staff on parents to participate.

Scheduling of rap sessions between teachers
and parents.

37~



Continuation of the open door policy
for parent visitors.

. The other two featurcs listed frequently by
teachers included in-service training and
psychological services. Suggested modifica-
tions follow below:

"More doing than listening."

"The in-service ‘sessions should be the

type where you 'do' rather than 'listen.’

I would prefer going into an 'open class-
room' that is in session and sec the
children at work and participate in
activities instead of being 'lectured to.'"

Sessions should be "more relevant' to
needs with the follow1ng suggestions
offered:

More sharing of ideas among teachers.
""Less generalities and more specifics."

Smaller group meetings and _more teacher
participation. -

Assignment of more psychologists to the Projecct
so they would respond to the immediate need and
give immediate feedback.

Scheduling of psychological testing be made as
early as possible.

. Parent involvement in the classrogwm occurs in a
variety of ways, based on the teachers' responses:

27% Classroom visits
25%  Parent conferences with staff
18%  Attendance in parent group meetings
20% Chaperones to field tripe
% Membership in PAC boards
4%  Others

. Despite the teachers' enthusiasm over parent involve-
ment and participation, approximately five out of
every ten teachers indicated some problems in.
maintaining the level of parent involvement through-
out the year. - -
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Auxiliary Staff N

. Teachers' reactions to the availahility of the
teacher assistant, the tutor, and the volunteer
have been very enthusiastic. The additional
personnel have been utilized cffectively to

"assist the teachers 'in providing individualized
instruction through small-group instruction and
through individual tutoring of children.

.  Teachers indicated the largest degree of satis-
faction with the training and in-service develop-
ment of teacher assistants, as eight out of
every ten teachers indicated ‘*Moderate' to
'Extreme Satisfaction' relative to this year's
training of teacher assistants. They were less
satisfied with the training of tutors and volun-
teers, with five out of every ten teachers indi-
cating comparable levels of satisfaction with
their training during the 1971-1972 school year.

A survey of supportive service staff (N=45) representing
psychological, sccial work, medical-dental. and speech therapy
services, révealed positive_reaétions about the program. The follow-
ing key observations were ﬁoted: |

. Majority of respondents perceived their
respective role as contributing to the total
learning of the child.

. The concepts of the flearning centers' and the
open classroom, were welcomed by the supportive
service staff as it allowed for a more valid
observation of children, as well as for easier
interaction not only between children, but
between children and staff.

. The implementation of 'team meetings' eclicited e
markedly positive reactions. For initial '
implementation, majority commented that it was
helpful in terms of focusing on a child. flow-
ever, they pointed out that such meetings have.
not actually reached its potentialities and
reconmendations for improvement were given as
follows: ' :

Schedule a better time for these meetings.

Meetings should be lengthened.

-3q.




Attendance of all involved pcrsonnc]
should be compulsory.

Better planning and structuring of the
agenda. .

. quority of supportive service staff found the
in-service sessions to be helpful, but rccommended
the following to strengthen this particular compo-
nent: ’ :

In-service sessions for supportive service
staff be more oriented towards the respec-
tive need of the different professions.

Restructure in-service sessions to consider
staff with and without Project experience.

Number of in-service sessions should be
increased, :

. Recommendations for strengthening the supportive
-service included those indicated for team meetings
and for in-service sessions as well as for the
hiring of additional staff, especially in speech
" therapy, dental hygiene, and in supervisory staff,

Assessment of Gains in Readiness Skills
Over A Nine-Month Period

Participants showed significantly higher level of readiness
skills at the end of the year as compared to observed level at the

beginning of the school year. Significant mean score increases from

October 1971 to May 1972 (p(ﬁol) were evident on the.four SESAT sub-

tests (Table 1):
TABLE 1

CORRELATED t-TESTS FOR DIFFERENCES IN MEAN SCORES
OBTAINED IN OCTOBER 1971 AND IN MAY 1972 (N=113)

. October May |
SESAT Subtest . 1971 1972 z
Environment 21.29 28.14 11.51*
Mathematics 10.84 16.65 13.67*
Letters and Sounds 9.70 18.02 | 18.95*
Aural Comprehension 12,60 16.88 10,14*
*p <.01 . -40-



n Growth in readiness skills as graphically presénted by -
Figure 1 appeared to be most evident in recognition of letters and
~auditory perception of beginniug sounds (Letters and Sounds),
reportedly the best predictors of success in learning to read.
Figure 1 presents the level of periormance at entfy and at the end
of kiﬁdergarten experience in mean per cent accuracy on the Sfanford
Early Schbol Achievement Test (SESATY.
FIGURE 1
MEAN PER CENT ACCURACY BY éUBTEST

IN OCTOBER 1971 AND MAY 1972

_ - Control
- = - =~ Follow-Through

100% ’
70%
£ 60% T~ -7 T T = .
o .
O
~ 50%
[0}
[a %)
40%
30%
20%
10%
0% :
Letters Aural
Environ- Mathe- and Compre-
ment ' matics Sounds " hension
October 1971 '51% - 39% 35% 45%

- May 1972 67% 59% - 64% 60%
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Figure 1 indicates the following findings:

. At entry, variability in skills as measured by
the four subtests was cvident, with knowledge
of his immediate environment as most decveloped,
and skills calling for letter identification
and perception of beginning sounds, as least

- developed. '

. At the end of Project participation, variability
in skills was less evident.

. Growth was most evident in letier identification
and perception of beginning sounds and lcast
evident in knowledge of his immediate cnviron-
ment and skills involving attention, interpreta-’
tion, and comprehension.

Performance of Title I Schools on City-Wide

Metropolitan Readiness Tests

The level of performance of kindergarten classes in Title
I schools (N=64) on the city-widé Metropolitan Readinress Tests showed
improvement as an iﬁcreaéing number of Title I Q;hoéls oﬁeréted uﬁder
the Kindergarten Enrichmeﬁt Project: | |

. Per cent of D-E ratings decreased from 39%
in May 1968 to 15% in May 1972.

. Median scores rose from 50.1 in May 1968 to
62.3 in May 1972. :

Figure 2 presents pictorially the decreasing differences
in D-E ratings between-Title I-and city-wide mean total scores,

based on performance on the‘Metropolitan Readiness Tests over a

five-year period. - For example,.in May 1963 when only a third of

the 64 Title I schools were under the Kindergarten Enrichment

Project; 39% of these children reported scores which fell within

‘the D-E ratings (Low Normal to Low Readiness Status), as compared

to 28% with comparable ratings in the city-wide population. Five
years later, only 15% of Title I children reported scores which fell
at the D-E ratings as compared to 12% with comparable ratings in

the city-wide population.
: -42-



FIGURE 2
PER CENT DISTRIBUTION OF D-E RATINGS
OVER A FIVE YEAR PERIOD

) - Title I
T - - City-Wide

Per Cent
N B
2 22

/
/
////

— — — e ——
10% e
0%
May May May May May
1968 1969 1970 1971 1972
Title I 39 26 21 © 18 15
City-Wide 28 17 15 13 12

Figure 2 indicated the following findings:

Per cent distribution of D-E ratings
decreascd over a ‘five-year period for
the two groups.

Differences in distribution of D-E ratings
between Title I and city-wide scores
decreased over time, from 11% in May 1968
to 3% in May 1972.

Between May 1968 and May 1972, distribution
of D-E ratings in Title I children's median
scores -decreased by 24% as compared to the
observed decrease of 16% in the city-wide

median scores. ’
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Figure 3 also illustrates pictorially the decreasing
differences between the Title I and city-wide median scores over

a five year period.

FIGURE 3
MEDIAN SCORES OVER A FIVE-YEAR PERIOD

= Title I
- City-Wide

70 ,
n . . e — — . — ——
) - o
[l
[\

:g
5 40
-,
30
May May May May May
1968 1969 1970 1971 1672
Title I 50.1 58.3  59.3 61.4 62.3
City-Wide  55.8 64.0 64.6 66.2 65.7

Decreasing differences between Title I and
city-wide median scores were noted, from 5.70
-in May 1968 to 3.4 in May 1972,

Title I median scores showed an increase of

12.2 points between May 1968 to May 1972, as

_ compared to observed increasecs of 9.9 points

— for city-wide scores for comparable periods.
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A-1

ORIGINAL KINDERGARTEN ENRICHMENT SCHOOLS
AS OF SEPTEMBER 1966% (N=20),
1966-1967, 1967-1968,
1968-1869, 1969-1970,

1970-1971
Bolton John W. Raper
Chesterfield Joseph F, Landis
Columbia Margaret A, Ireland
.Daniel_E. Morgan Mary B, Martin
Dike Oliver W, Holmes
Punham ) Quincy
Hazeldéll : . Rosedalce
Hough Tremont
Iowa-Maple ' Wade Park
John Burroughs ' Washington Irving

* Concentrated Title I funding was granted to these schools,
although 41 other schools got some assistance with instruc-
tion and instructional supplies. Project operation -was
limited to these 20 schools during the 1967-1968 school
yvear,



A2

ADDITTONAL KINDERGARTEN ENRICHMENT SCHOOLS
" AS OF SEPTEMPER 1968 (N=11),*
1968-1969, 1969-1970,

1970-1971
Alfred A, Benesch : : George W, Carver
Anton Grdina John ﬁ. Rockefeller
Charles Oxry Maripn
Charles W,.Chesnutt Rutherford B, Hayes
Crispus Attucks . ‘ .Sterliné

Wooldridge

* Selection of schools to participate in the Kindergartemn
Enrichment Project was bascd on poverty index.
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A3

ADDITIONAL KINDERGARTEN ENRICHMENT SCHOOLS
AS OF SEPTEMBER 1969 (N=11),*
1969-1970, 1970-1971

Charles H. Lake Mount Pleasant
7 Doan Parkwood

East Madison | Stanard

Forest Hill Parkway Stephen E..Howe

‘Hicks Woodland

Louls Pasteur

* Selection of these schools for participation in the
Kindergarten Enrichment Project was based on poverty
index, ‘ ‘
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VR

ADDITIONAL KINDERGARTEN ENRICHMENT SCHOOLS
AS OF FEBRUARY 1970 (N=17),*
~ FEBRUARY 1970-JUNE 1970,

Anthony Wayne
Boulevard
Captain A. Roth
Case

Charles Dickens
Giddings

Hodge

Kentucky

Longwood

1970-1971

Miles Standish
Mill

Mount Auburn
Observation
Paul L, Dunbar
Scranton
Sowinéki

William H, McGuffey

* Selection of these schools for participation in the Kinder-
garten Enrichment Project was based on poverty index,
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A.5

1970-1971 KINDERGARTEN ENRICHMENT SCHOCLS

Anthony Waymne
Anton Grdina
Bolton

Boulevard

Buhrer

Captain A, Roth
Charles 1. Lake
Charles Orr
Charles W, Chesnutt
Chesterfield
Columbia

Crispus Attucks
Daniel E. Morgan
Dike

Doan

Dunham

East Madison
Forest Hill Parkway
George W, Carver
Giddings

Goxrdon

Hazeldell

Hicks

Hodge

Hough

Iowa-Maple

John Burroughs
John D, Rockefeller
John W, Raper
Joseph ¥, Landis

. -49-~

Kentucky
Lafayctte
Longwood

L.ouis Pasteur
Margaret A. Irclend
Marion

Mary B, Martin
Miles Standish
Mount Pleasant
Murray Hill
Ubservation .
Oliver W, Holmes
Parkwood

Paul L. Dunbar
Quincy

Rosedale
Scranton
Sowinski \
Stanard

Stephen E, llowe
Stexling .
Tremont

Wade Park

Yalton

Waring
Washington Irving
William H. McGuffey
Woodland
Woodland Hills



1971-1972 KINDERGARTEN ENRICHMENT SCHOOLS

Athony Wayne

Anton Grdina

Bolton

-Boulcvard

Juhrer

Captain A. Roth
Charles W. Chesnutt
Charles Dickens
Charles H. Lake
Charles Orr
Chesterficld
Columbia

Crispus Attucks
Daniel E. Morpan
Dike

Doan

Dunham

LFast Clark

Last Madison

Forest 1ill Parkway
George W. Carver
Giddings

Gordon

Hazeldell

Henry W. Longfellow
Hicks

Hodge

Hough

~Towa-Maple

John Burroughs

John D. Rockefeller
John W. Raper

Joseph . Laudis
Kentucky

Lafayette

L,ongwool

L.ouis Pasteur
Margaret A, Ireland
Harion '
Mary B. Martin
Miles Standish
Mount Pleasant
HMurray Hill

Oliver Wendell Holmes
Parkwood

Paul L. Dunbar
Quincy ‘
Robert Fulton
losedale
Scranton-Vill,
Sowinski

Stanard

Stephen E. Howe
Sterling

Tod

Tremont

Wade Park

Walton

Waring

Washington Irving
Javerly
William H. McGuffey
Woodland liills
Woodland-Observation



APPENDIX P-1

SUMMARY OF KINDERGARTIN ENRICHMENT TEACHERS' NUESTIONNATRE RESPONSIES (N=583)

2b.

! 1671-19072

What do you perceive as the major sinple focus of the Kindergarten Enrich-
ment Project during the 1971-1972 school year?

The focus of the Kindergarten Enrichment Project, according to teachers,
1s as follows:

. Utilization and Jmplcmcntatlon of lcnrnjnp centers in the 445
classroom.

. Techniques.of "individhalized instruction.' . 14%
. Teaching of basic readiness apd social skills. | 14%
. Open classroom concept. ' 10%
. Developing the child to his potential. . 5%
. Others. | | 5%

. Use of new materials.
. Parent involvement,

o

. No response. ' 8
Approximatcly four out of every ten respondents perceived the implementa-
tion and utilization of lcarning centers as the focus of the 1971-1972
Kindergarten Inrichment Project.

Did you see a need for differentiated instruction for childreén with and

~without preschool experiences?

o

71% Yes 265 No 3% No Response

Approximately seven out of every ten teacher respondents indicated that a
need for differentiated instruction for children with and without preschool
experience exists. :

if yes, to what degree didvyou provide such differentiated instruction to
children with and without preschool ecxperiences?

34% Most of the tJme.
47% Often. ‘
7% Don't Know.

8% Occasionally,

4% Seldom. :
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Cf these €6 respeindents who saw a need for such differentinted type of
instruction, cicht out of every ten respondents indicated that they have
provided such type of instrnction from "Often'" to "Most of the time."

3. Indicate one technique you have utilized with differentviated instructional
necds of children with and without preschool experiences.

The following techniques are listed:

. Structuring of classroom activitics so they will be move 31%
responsive to children's nceds.
: .
. Use of learning centers,
. Materials are arranced in such a way they'd he accessible
to children.
.+  Provide manipulable and concrecte materials to those with-
out preschool experiences.
; . Assignment of children.with higher level of readiness
skills to a more "advanced readiness program."
. Utilization of auxiliary pcrgonnel in small ~-group ]nStTUC— 30%
" tion, tutorial one-to-one basis.
. Small groupings based on neceds of children.
. Others. ' : 13%
. Separate classroom assignment of chjldren with and
without preschool experiences.
. More involvement of parents of these children with-
out preschool cxperiences, arc carried out.
. No Response, v 26%

Respondentsiindicated that the techniques frequently utilized were as follows:

. Structuring of classroom activities according to children's needs.
. Utilization of auxiliary personnel. '

Three of the respondents pointed out, however, that differences between
children with and without preschool experiences were only evident at the
beginning of the school yecar., Differences disappeared between these two
groups towards the end of the school year.

4. Do you sce a need for more coordination hetween Child Development and
Kindergarten Enrichment Projects?

55% Yes 32% No 4% Don't Know 9% No Response
-52-

ERIC

Aruiitex: provided by enic [l



Five out of every ten teachers indicated a need for more ccordination
between Child Development and Kindevearten Enrichment Projects. Generally,
those teachers who don't see a need for the coordination of these two
Projects (three out of cvery ten—respondents). reported enod working rela-
tionships with the Child Development teachers as evidenced from the follow-
ing sample comments:

M1 thought that these two areas worked out well together."
"Well coordinated at prescnt time,"

"Our Child Development teachers and T get along great and
often consult cach other. So in our case we shall continue
a close relationship.”

"The coordination we have between these two projects seems
to he developing very well."

Those who favored greater coordination between these two Projects expressed
some curiosity about the Child Developuent Project as cvidenced by the
following sample comments:

"Mreschool should introduce - kindergarten should teach!
Materials should be sequential.”

"1 think that the Child Development Program is too informal,
and that the tecachers are too permissive with the children."

"We should have more meetings together.,"

"This is necessary so there will be no over-lapping of
teaching.” :

"Roth teachers should get together at heginning of year
and discuss ideas.™

"T feel hoth instructors should ohserve. teaching of one
another and also get to really know how much and to what
depths different standards and basic facts are taught.”

"I would Jike to ¥now what the Child Development program
objectives are s0 that Kindergarten Fnrichment would he a
carry over.," ’

"The pre-school teather usually, does not consult or ask
the kindergarten about various activities concerning either
class." '

'""So the programs may flow into one anothe:r more casily."

-53-
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5. To what deprece were coordinatoed supportive services component (nsycho-
Jogical-social worlk-medical-dental-narent involvement efforts) helpful
to you as a kindergarten tcacher?

32% Fxtremely Helpful,
43% llelpful.

9% Can't Tell.

%% Not llelpful at All,
13% No Response.

Approximatcly eieht out of ecvery ten respondents indicated that coordinateéd
supportive service component has been helpful to their role as a kinder-
garten teacher,

6. Please check below the nature of parent involvement activities in your
classroom (you may check moré& than one).

27% CYassroom visits.

25% DParent conferences.

18% Parent group mectings.

20% Chaperones to field trips.
Paréent advisory hoards.
Cther., ’ )

SUBFAEINS

o0
30 e

Parents' classroom visits and parents' conferences represented the more
frequent type of parent involvement activities in the cliassroom.

7. Werc you able to maintain the same level of parent involvement for the
: whole school ycar? :

48% Yes 45% No 7% No, Responise
Approximatecly five out of every ten respondents indicated that they had

not heen able to maintain the same level of parent involvement throughout
the year.

8. 1Indicate by a checkmark (/) which is the most positive feature of-the
Kindergarten Enrichment Project:

46% Teacher assistant per classroom.

9% Parent involvement,
20% Additional instructional sunplies.

9% In-seérvice sessions.

6% Availability of psychological services.
6% Availability of social work services.

4% Availability of medical-dental services.

Approximately five out of every ten teachers agreed that the best feature
of the Kindergarten Enrichment Project was the addition of a teacher
assistant per classroom. There appeared to be léss agreement among the
teachers on the other Project components.

-54-
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9.

10.

Indicate by a checkmark (/) the eme feature which needs furthes modifi-
cation: :

7% chgha assistant per classroom,
24% Parent involvement.
11% Additional instructional suﬁﬁ]ics.
19% In-scrvice sessions,

% Availability of psychological services.
8% Availahility of social work services.
12%  Availability of medical-dental services.

" Teachers appeared to be different in their opiniens as to which features

need to be modified. The three featurcs listed most froquently to be
needing modifications were as follows:

. Parent involvenent,

. In-service training,

. Availability of ps YCnO]OWlCHl services,
llow would you modify that feature?

Suggestions for modification were as follows:

Parent Involvement

More parent meetings shonld be organized to help them become
more effective classroom helpers and to pive them some idea
what kindergarten covers. ' '

Technjques to encourapge 'disinterested” parents to come to
school such as:

. Pressure from the Project staff.
. Rap sessions between tcachers and parents.

. Open door policy.

In-Service Training

""More doing than listening

{1 "The inservice sessions should he the type where you 'do!
rather than 'listen.' I would prefer going intc an 'open
‘classroom' .that is in session and see the children at work
and participate in activities instead of beinpg 'lectured to.'"

Sessions should be '"more relevant" to needs with the follow-
ing suggestions offered:

. More sharing of ideas among tecachers.
. '"Less generalities and more specifics.”
+ Smaller group meetings and more teacher participation.



Availability of Psvcholopical Services

Assignment of more nsychologists to the I'roject so they

ot o . . .
would respond to the immediate need and give immediate
feedback,

Scheduling of psychological testing he made as carly
as possihle, '

Instructional Supplics

Participation of teachers in the sclection of instruc-
tional supplies,

Availability of Socinl Work Services

Assignment of more social workers to the Project.

~
.

Clarification of social worker's role.

Availability of Medical-Dental Services

Provisiocns should be made for mallnv their services con-
sistent and regular.

Availability of Teacher Assistants

- More in-service sessions.

11. Do you feel your general teaching style has heen modified this year?

86% Yes 10% No 4% No Response
) No TN
ngponse :
20% More direct or 23% 1less direct 57%
% More verbal or 43% 1less verbal ‘ 49%
% More teacher-centered or 49%  less teacher-centered 47% -
76% More child-centered or 2% 1less child-centered 22%

o . ’ : : : PR
Approximately nine out of every ten respondents indicated that their
teaching style has been mod1f1cd this yea.' in the direction of being
more child-centeved. ~
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13.

+  Techniques to teach specific skills. 9

Please indicate the degree to which the Teacher Consultant had been
supportive to you as a kindergarten teacher,

28% Extremely supportive.
49% Supportive,

12% Can't tell,

4% Not supportive.

7% MNo response,

Approxnmatelv eight out of cvery ten rc,nondcnts indicated that the
Teacher Consultant had been supportive to their.role as a kindergarten
cacher, /’//A—
4
Plcase indicate the arcas in which you would like to work with a Teacher
Consultant in the FULUJC.

The areas listed by the tcachers were as follows:

. Planning, organization, and setting up of Learning Ccnters. 22%
. Classroom deomonstrations by teacher consultants. 13%

. Implementation of opcn classroom.
« Newer techniques - creative ways of working with children.

2o

.  Readiness skills.

. Math, science,

. Sullivan materials.
. Art, music.

20

. Lesson planning for general classroom organiz atlon. -7

. For a yecar.
. For a day.

. Grouping techniques on the basis of neced.
. Integration of new materials, equipmeﬁt with.instfuctién. 6%
. "Suggestions....in dnythlng....” if she could make.more 5%
frequent visits. : R
. Share ideas.
. Other. L o

. P

.

. Classroom managcment,

. Behavior modificaticn.

. Work with parents. .

. Recording progress over time.
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. None. 7%

o Meoowwill call her if T need help....".

. "Of great benefit to the inexnerienced teachers.....
I have cnough experience....will call...."

. No Response, 27%
The five most frequent arcas in the oxder listed by teachers were as follows:

. Planning, organization, and setting up of Jearning centers.
. Classroom demonstrations by teacher consultants,

. Techniques to teach basic skills,

. Planning. for gencral classroom nreanization,

. Integration.of new materials with instraction.

14, Please rate on a four-noint scale the degree to which the following in-
service sessions have been Helpful to you as a kindergarten teacher,

Extreme- Moder- :
5 A ately - Net No
Helpful = Helpful lelnful Jlelnful DPesponse
Pre-Service 10% . 13% 33% 12% 3% B
Learning with vitality 12% 16% 41% 16% 15%
(Dr. Kelly) :
Music workshop 65% 20% 10% 5% --
(Dr. Jenkins) '
Open classroom 22% 28% . 25% 16% 9%
(Dr. Gladstone)
Learning centers » 38% 29% 14% 2% 17% .
Special workshop,for 43% - 32% 21% 4% --

teachers (Baker)

Based on teachers' responses, the workshops ranked in the order to which
they have been found helpful, are as follows: :

. Music workshop.
: .+ Learning centers.
. Open classroom.
. Pre-service and learning with vitality.

Of the special workshop for new teachers,'anproximately eipht out of every
ten respondents rated it to be '"Moderately' to "Extremely Helpful."

1 To be completed by new teachers -only.
' -58-
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15, List, if any, two specific tencking behaviors (vour own) which were
modified as & result of the in-service scssions,

Teachers listed the following teaching behaviors:

. Understanding, planning, and intepration of learning centers. 18%
. How to usc songs, rhythms as Jenkins did. - 14%

"More wclaxed in use of songs in my classes."

554

. Recognition of child's individual nceds. 13

« Observation of child in classroom, his proeress, etc.
. Greater understanding -of child hchavior,
. More child-centered and less-verbal,

. Use of small groups. 10%
. More responsibility (to explore, %o decide) given to the 9%

child in the tradition of Gladstone.

. Creative ways of using new materials. 3%
. Other. 5%

. Teaching of science in kinderearten.
. Better utilization of space.

. Understanding of open classrooms.

.+ Attitudinal change among teachers. -

. No response. : 28%

The thrce teaching behaviors which were modified in the rank order listed
by respondents included:

.

-+ Understanding, planning, and integration of learning centers.
. Use of songs and rhythms,
. Recognition of child's individual needs.
16, How were they modified?
Responses to item number 16 were simila» to item number 15..

17. How do you feel about compulsory attendence at Pre-Service?

Teachers' opinions about compulsory attendance at Pre-Service sessions
arc summarized below: ' '

. Not necessary for a varicty of reasons (vacation, other 33%
' - responsibilities.
.- It is necessary. : 19%

ERIC
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. Should be mandatory for new teachers, but optimal for 14%

older tcachers,

. Others. ‘ ‘ 11%
"Depends on . nature of meeting.'
. No responsec. : 23%

Approximately threc out of every ten respondents indicated it need not be
made mandatory, while w0 out of every ten indicated it should be made
mandatory. : :

18. List one specific area which should be included in future in-service work-
shops.

The follewing areas were suggested as being worthy of ‘in-service workshops:

. Use of new materials. ‘ 20%

. Effective utilization of learning confers. 9%
. Effective ways of teaching science. : 8%
. [Effective utili;ation of auxiliary help. ' 6%
.- Use of music, arts, drzmatics, games for instructional . 5%

purposes.,

. Methods to work with slow—learﬁcrs. ‘ _ 5%
. Actﬁal classroom demonstration. 3%
. Teaching of readiness skills. 3%
. Others. _ ' ) 6%
. No response. : . 35%

Respondents were varied in their opinicns as to areas which should be
included in future in-service sessions. ‘

19. How are you using your auxiliary help?

Tutor
. Assist with small-group instruction. 4 - 52%
. Tutors children on a one-to-one busis. ' 18%
. As a model of male figure. %
. Helps with any teacher-assigned tasks. . 10%
. No response. , 17%
oo : : -60-
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Teacher Assistant

. Assists with small-group instruction. 635%
. Assists teachers with clerical tasks. 14%
. llelps with any tecacher-assimncd tasks. 12%
. Tutors children on a one-to-onc hasis. _ . 2%
. No responsc, T9%
Volunteer

. Assists with small-group instruction. _ 36%
. Assists children on a one-to-one hasis. ‘ 17%
. Asgists with any tcacher-assiened tasks, ' 8%
« No responsc. (18 of the 19 teachers indicated they 39%

. have no volunteers).

20. Plcase indicate the degree of your satisfaction in regard to the training
of -the following: ‘ '

Teacher g
Deeree Assistant Tutor Volunteer
Extremely Satisfied 61% 33% "2R%
Moderately Satisficed 18% 19% 26%
Satisfied . 14% 22% 34%
Not Satisfied 7% 26% 12%

21. To what degree have the team meetings heen of help to you as a kindergarten

teacher?
32% Extremely Helpful
20% Moderately Helpful
24% Helpful
15% Not Helpful

Approximately six out of every ten respondents indicated that the team
meetings were "Moderately" to "Extremely Helpful' to them as-kindergarten
teachers. '

~f
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APPENDTN R=2

SUMMARY OF TRACHER ASSTSTAMNTS' GUESTICONATDE RESPOANSES (N=02)
1671-1972

1. What do you perceive as the major single focus of the Kinderparten Inrich-
ment Project during the 1971-1972 school year?

The focus .of the Kindergarten Fnrichment Project as perceived by the
majority of the teacher assistants were as follows:

. Implementation of learnine centers.
. Fnhancing rcadiness and math skills.

. Individualized instruction.
. Parent involvement.

2. Did you see a need, for differentiated instruction for children with and
without preschool experiences?

86% Yes 14% No~

Eight out of every ten respondents indicated a need to implement differ-
entiated instruction for children with and without preschool cxperiences.

3. Did you help provide such differentiated instruction to children with and
without preschool experiences?

24% Yes 16% No

Eight out of every ten respondents indicated that such differentiated
instruction is being provided now, :

4. Indicate one technique you have utilized with differentiated instructional
neceds of children with and without preschool experiences.

Majority of tecacher assistant respondents indicated that small-group instruc-
tion was the one technique employed to attain individualized instruction.

5. Do you see a need for more coordination between Child Development and
Kindergarten Enrichment Projects?

84% Yes - 16% No
Eight out of cvery ten respondents saw a need for more ccordination hetween
Child Development and Kindergarten Enrichment Projccts. This coordination

was indicated as being necessary to allow for:

.. Sharing of ideas. v
. Exchange of information about children.

w62

O

ERIC )

Aruitoxt provided by Eic:



6.

O

~ERIC

Aruitoxt provided by Eic:

To what depree were coordinated sunpertive services component (psycho-
logical~social work-medical-dental-parent involivement efforts) helpful
to you as a teacher assistant? :

32% FExtremely Heipful
56% llelpful
% Can't Tell
% Not Helpful at Al) B

Approximately nine out of every ten respondents saw the supportive service
component as being helpful to their role as a teacher assistant.

Did you help the kihderﬂnrtcﬁ teacher work with parcnts?
"68% Yes 32% No

Seven out of cvery ten respondents indicated that they have assisted the
teachers in working with parents in the following different capacities:

. Interpretation of prosrams,
. Assisting parent voluntcers in the classroom.

. Helping parents work with materials.,

Indicate by a checkmark (/) which is the most positive feature of the Kinder-
garten Inrichment Project:

.41%  Parent involvement.,
30%  Additional instructionsl supplies.
13%  In-service sessions.
% Availability of nsychological services.
10% Availability of social work services.
1% Availability of medical-dental services.

The positive features of the Kindergarten Enrichment Project listed most
frequently by teacher assistants were:

. Parent involvement.
. Additional instructional supplies.

Indicate by a chcckmqr (/) the one feature which nceds further modification:

55% Parent involvement. )
7% Additional-instructional supplies.
. 23% In-service sessions.
6% “Availability of psychological services.
7% Availability of social work services.
2% Availahility of medical-dental services.

The one feature listoed Frequently by teacher assistants as needing modifi-
cation was: :

. Parent involvement.
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How would you modify that feature?

Suggestions offerred hy teacher assistants varied accordine to the feature
which they considered to bhe in need of seme modification. Some of their
suggestions are indicated below:

. In-service sessions necd to be more practical,
. Work with parents must be initiated as ~1r]y as possible,

. Testing and identification of problem children should be made as
early as possible, '

Please indicate the degree to which the 1l scher Consvltant had been svnpor—
tive to you &s a teacher assistant?

34% FExtremely supportive.
47% Supportive.

" 14% Can't tell,

5% Not supportive.

Approximately eipght out of every tenrespondents indicated that the Teacher
Consultant had been ''supportive' to them in the1r role as a teacher assis-
'ta.nc. )

Pleasc 1nd1catc the areas in which you would like to work with a Teacher
Coneu)t‘nt in the future. ' ‘

The following areas were listed:

. Discipline, -
. Techniques and games for individualizing instruction.
. Use of ]earnlnq centers.,

. Use of new materials.

. Helping slow learners.

Please rate on a four-point scale the degrec to which the following in-
service sessions have been Helpful to you as a teacher assistant.

Extreme- ~ Moder- .
y 0 ately Rot
_Help.ul “Helpful - leipful Helpful
Pre-Service workshops - 56% - 20% 18% --
Music workshops 69% 14% . 15% 2%
(Dr. Jenkins)
Learning centers : 73% 20% 7% -

(Watterson-Lake)

A1l workshops were rated to be 'Extremely' to. 'Moderately' Helpful by
teacher assistant with the Workshop on Learning Centers (Watterson Lake)
to be the mo't heipful,
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15.

16.

List if any, one specific teaching behavior which was modificd as a result
of the in-service sessions. '

Majority of respondents indicated the following specific teaching behaviors
which were modified:

. Better understanding of learning centers for individualizing
instruction,

. Use of music for instructional purposes.
low was it modified? _ -

Teacher assistants indicated that teaching technique involved more utiliza-
tion ‘of small-group instruction.

List one specific area which should be included in future in-service work-
shops.

The following areas were listed as worthy of inclusion in future in-service
workshops:

. Understanding of learning centers.
. Reasons for the '"team approach."
. Working with parent<

-+ Discipline.

. Working \1Lh slow learners and ch:l(ron with ]oarn1nv disabilities.
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APPENDTY R-3

SUMMARY OF QUESTIONNAIRE RESPONSES OF KINDE

GARTEN
ENRICHMENT SUPPORTIVE STAF¥, 1971-1972 (=4

5.

N
\
1

N

=

" What do you perceive as the major focus of the Kindergarten Enrichment

Project during the 1971-1972 school ycar?

Majority of respondents indicated that cmphasis on 'learning centers' and

‘the open classroom concept represented the major focus of the 1971-1972

Project.

Nid changes of the curriculum affect the peneral functions of the supportive
services?

64% Yes . 29% No 7% No Response

Approximately six out of every ten respondents indicated that the curriculum
change did have some effects on the functioning of the supportive services.,

if so, how:

n,

The chanpe as described by the 64% respondents was generally positive:

Small grouping makes it easier for the staff to observe children as they
really arc, so that observations are generally more valid, The flexibility
of the total atmosphere lends for casier interaction not only among )
children, but between children and stafi. :

Some confusion and the attendant feelings of insecurities to become less
evident as teachers and their assistants began to understand the rationale
behind the ‘'open classroom' and the 'lcarning ceaters' concept.

What do you perceive as thc program goals of supportive service?

All the respondents describe the vole of their respective professien as
providing complementary services to the total learning experiences of the
child. :

Have these been met?

~Almost all the respondents indicated that. the goals are being met.
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4. How do you purceive your role in the prosram?

Respondents described their rolo relative to their rc:poc-lvc professional
identification, The psycheologists described their role as "evaluation and
planning....team member,...a teacher consultant.”" The social workers and
community aides described thelr function as invelving parents and community
with schools, hclpinw in the child's social adjustment. The medical-
dental staff, described their role relative to health services. All the
staff described their roles as contributing something unique to enhance the
child's learning experiences in kindersarten.

5. low did the other staff perccive your role?

"Majority of respondents cvidenced that the teachers and the other suppor-
. tive service-staff perecived their respective role in the same manner as
_Thby did, '

6. Have team meetings been supportive to  teachers?
76% Yes 24% MNo

‘Approximately 7-8 out of every ten respondents indicated that the teans
have becen supportive to teachers, Respondents who had positive reactions
about these team meetings indicated, however, that the potentials of these
team meetings had not actually been realized, and suggested several ways of -
improving ‘the tcam meetings:
. "...o0absence.of structured agendas and incomplete

'feedback' hampered the contributions made by teams,

The excellent potentialities never waterialized in

many team situations....' ’Rv a psvcholoo: st).

‘ . "...o.planning, coordinating and inpnt of cach team is
\\\\ o . ) inadequate....time allowed doecs not foster scorvices
- working together....'" (By a social worker).
’ . "....teams this year: psychologist-superior; nurse- S

total failure in two schools, ‘cooperative in two other
schools; dental nvwlenlst -very minor role....' (By
social worker).

. "....in some schools tecams aire supportive to a greater
extent than in others....some schools don't seem to.
achieve any effective results....'" (By a dental
hygienist). :

N

. ... teams werc non-existent or poorly functioning for

the most part .in my schools, Therefore, I made my own

inquiries of the individual teachers aqr/or social

workers about children that were of special concern to me.

It worked out well since I got the information I needed,

when I necded it, and much more quickly and efficiently than

going to munv meetings. However, good team moctlnqs are

S . interesting." (By a dental hygienist) :
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7. Has administrative stafll been helpful in your role?  lHow could they ba
more helpful?

- Almost all respondents indicated that the administrative staff has heen
helpful., lowever, they made a variety of supgeestions for making the
administrative staff to be more helpful:

«  Schednling of more in-service scssions, especially
for social workers. -

. Time neceded to set down and discuss problems encountered
on the job. (Social worker).

. More participotion en the part of administrative staff
in team mecetings. '
«  Early planning and allowing for carly involvement of
taff with classes. '

. Be more supportive, considerate, and understanding of
traveling staff.

. Allow room for creativity and individuality.

A social worker made two concrete suggestions: '"Need for more supervisory
staff,..." for more direct contact with larpe social agencies and staff,
and in the provision of aides nccessary for dealing with learning dis-
ability problems.

A psychologist commented: 'Very helpful and supportive with onc exception.
The concern for 'jabeling' or 'hranding' children sometimzs constricis
people in the performance of dutxcs. The professionals in the program are
more en]1g1fgncd than that...."

8. What arc the major strengths of the Project?

- Rcspondcnts werc almost unanimous in indicating the fol]ounnw as. TLPTGSCHt'
Jng the major strengths:

. Comprchensive supportive services and the ability of
the supportive service staff to work with onc another.

. Team approach to enhance learning.

. Parent involvement.

. Implementation of new ideas,-c.g. learning centers, open
classroon. ‘

. Leadership..
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9. Vhat are the major wenknesses of the Project?

Respondents were varied in thelr responses as to what constituted the major
weaknesses, The more frequent weaknesses listed included the following:

. Time for team meetings poorly chosen and too ]imitedw
. Limited staff for speech therapy, for supervisory
nersonnel. '

.- Release time for teachiers is not encugh,
. More in-service for supportive service personncl.

. Continucd use of Mcetropolitan Readiness Tests
inconsistent with open classroom approach.

. Bettexr structuring of team meetings.,

10. Have in-service scssions been helpful?
67% Yes 13% No 20% No Response

Approximately six to scven out of cvery ten respondents indicated that the
in-service sessions have been helpful, However, wmajority of these 67%
‘respondents, indicated that it was not really adequate for their own nceds.
Recommendaticons for in-service sessions varicd from increasing the number:
of in-service sessions for social worker (indicated by social worker and
their aides) to providing more background on the philosophy-rationale of
the open cluassroom concept:

. In-service sessions for supportive service staff should
be oriented towards their needs: '"For supportive staff
and teachers' rolecs and exnectations of working together;
on learning disabilitics-screening treatment; and for
supportive staff-working with paraprofessional, commumity,
and parents...." (A social worker). ’

. "When meetings are called they should be directed and
given for the people involved-not everyone indiscriminately..
I fecl] time is wasted in a meeting that has no bearing
on my job-especially when it lasts 3 V2 hours in a smoke
filled, ‘hot room without even a 5 minute bhreak, When cvery-
one breaks up into groups and takes notes-the notes should
be handc:d into whoever is running the program to analyuc
rather than have everyone sit for another 45 minutes and
listen to it all again." (By a dental hygienist).
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"Adequate, but with better erganization, could be more
meaningful. With the addition of new personnel cach

year, a team of representatives from cach discipline

could explain roles and functions more efficiently. At
times, teachers scem to be in doubt about nrocediurcs
and what the various professional can ar can't do,"

(By «a psycholegist), :

List the recommendations for program improvement.

The following recommendations listed. in the order of frequency given
as follows: :

Better time should be scheduled for teuam meetings.

Time for such tcam mectings should be lenethencd.
Attendance at such team mectings be conpulsory.

Planning for carlicr invelvement of supportive
service staff with classroom is needed.

More in-scrvice sessions gdapted to the nced of the
different supportive services.,

Communication with purents should he strengthencd.
The improving working. relationships among the
different professionuais, could develop more profes-

sional attitudces.

"Building on an on-going in-service and curriculum
segment on 'hwman relations' - race, group, reli-

A comment on organizing in-scevice sessions was made by a psychologist:

were

gion, nationality, etc. - to help counteract the hate.”

(By a social worker).
Follow-up of children after deficits had been diagnosed,

Increase supportive service staff in specch therapy,
dental staff, supervisory personnel.
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