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ABSTRACT

Presented is the report of the gifted child project,
conducted in the Decatur public schools, Alabama, from 1969 to 1970,
consisting of an inservice program for 83 teachers and administrators
and a pilot project in langquage arts for students in grades 9 and 10
in one high school. It is reported that the three teachers from the
pilot project will continue to teach English to the same students
throughout high school; also, the program will be expanded into
elementary and secondary schools. Provided is information on
expenditures, the national convention on gifted ctildren, ways to
neet gifted children's needs, and objectives for 10 inservice
neetings. Samples of inservice materials (articles, papers,
procedures, and guidelines) in areas such as the following are
included: helps for the gifted child, terms used in literature of the
gifted, problems in identification, a creativity test, dimensicns of
creative thinking (originality, fluency, flexibility, and
elaboration), activities and ideas for elementary enrichment, and
kinds of evaluation. A statement on philosophy which gives goals for
maximum training of superior students precedes a section containing
materials from the pilot project. Included are 11 short stories by
students and their evaluations by students, the assignment cheet for
the short story and poetry unit, comparisons of poetry and short
stories, original poems, assigni.:nt sheets for the novel, and
compositions on the novel. Also included are samples cf teacher
ratings and student ratings. (MC
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Gifted Child Project

Decatur City Schools

Although the 1968-69 school year produced the
first major ground work for a gifted child-program
in the Decatur City School System, interest in such
a program had been expressed for several years by
both the Junior Service League and the staff of the
Decatur City Schools.

Twice during the year, Dr. Ed Frierson, Director
of Special Education at George Peabody College, served
as consultant for initiating plahning for a gifted
child program. The work of Dr. Frierson was facilitated
by assistance from two highly capable doctoral students.
In order for teachers to be involved in these planning
se.sions with Dr. Frierson. . and administrative staff
members of the school system, the Decatur City Board
of Education allowed eight teachers to be released from
their teaching duties.

As a result of Dr. Prierson% consultations, an
in-service program was planned. Two series of meet-
ings were to be scheduled. The primary aim of the
in-service would be to acquaint teachers and other
staff members with all aspects of working with the
gifted.

The in-service program was most successful.

Attendance was good. Teachers were most receptive



to the idea of workiqg with the gifted. Many teachers
began utilizing immediately many of the concepts and
methods learned during the meetings. Teachers,also,
began to use the new materials purchased for the gifted.

As a result of the in-service program, the Decatur
City Schools began meeting the needs of many gifted
children this year. (See in-service section of this
report for further information on the in-service program.)

A pilot project for children gifted in the language
arts area was initiated in September 1969 at Austin
High School. A class of ninth grade students and a
class of tenth grade students were used in the project.

A team of three teachers worked with the gifted
project. Materials for the project were provided by
funds from the Junior Service League, Title I, E.P.D.A.,
and Decatur City Board of Education.

The project was highly successful. Both teachers
and students, were most pleased with the project. (For
further information about the Austin High School Giftea
Project, see Austin High School Project section of this
report.)

As a result of the successful Austin High School
Project, the teachers in the project are being allowed
to work with one ninth grade class of these gifted
students during the students' tenth, eleventh and twelfth

grade years. (i.e. the teachers will teach the students




tenth, eleventh and twelfth grade English.)

The administrative staff of the Decatur City

" Schools has decided to launch their main effort to

work with the gifted in the middle schools. It was
felt that the middle schools were the ideal place to
concentrate due to the flexibility and uniqueness of
the middle schbol organization. From the middle

school, expansion into the elementary and secondary

~schools would be a natural growth for the gifted pro-

gram.

By using ability grouping, acceleration, enrich-
ment activities, and self-initiated learning, the
Decatur City Schools will meet the needs of more‘and
more gifted children. Using these four ways of work-
ing with the gifted will enable the school system to
reach more children than could be reached b& ény single
way of working with the gifted. |

As time progresses, the Gifted Child Program of
the Decatur City Schools will exhibit a more formal
structure. Due to the number of programs which'exist
or have existed for the gifted, the Decatur City Schools
are in the advantageous position of benefiting from the
experience of other programs.

The Decatur City Board of Education has arranged
for Dr. Ed Frierson to conductva system wide in—ser&ice
meeting on May'S. This meeting will deal with the L

education of the gifted. On the morning of May 5, the



Decatur City Board of Education is again releasing a
group of teachers from their teachihg duties so that
they can meet with Dr. Frierson to gain further guid-
ance 1in planning for the gifted.

On May 12 and 13, three staff members of the
Decatur City Schools will visit programs for the gifted
in Winston-Salem and Charlotte, North Carolina. Plans
are also being made to have the directors of these
two Carolina programs to serve as consultants for the

gifted project of the Decatur City Schools.

Cecil E. Teague
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Expenditures for Giftei Child Project - 1969 - 1970

QUANITY L ITEMS PRIC&_
25 Creative Thinking Activities Books 316,50
4 Group 'embership = National Association for Gifted Children 50,00
2 nental for film - Meeting The Challenge of The Gifted 4,90
2 Rental f.r film - Understanding the Gifted 18,10
1 Test Set - Thinking Creatively with Words Form A 5.00
1 Test Set « Thinking Creatively with Words - Form B 5,00
1 Test Set . Thinking Crecatively with Pictures Form A 5,00
1 Test Set - Thinking Creatively with Pictures Form B 5.00
1 Norms - Technical Manual for Creative Thinking Tests 1,00
1 Examiner's Kit for Test A & B 7,50
1 Ideqbaok - Can You Imagine 66
1 Ideabook - For Those Who Wondex 72
1 Teacher's Guide - For Those Who onder .66
1 Ideabook - Invitations to Thinking and Doing .75
1 Teacher's Guide.- Invitations to Thinking and Doing .63
1 Ideabook - Invitations to Speaking and Writing Creatively W75
1 Teacher®s Guide - Invitations to Speaking and Writing Creatijvely .63
1 Ideabook - Plots, Puzzles and Plays .75
1 Teacher's Guide - Plots, Puzzles and Plays .63
1 Sounds and Images Alﬁum 1 and 2 12,00
1 Prograned Expericnces .n Creative Thinking Albums 3,4,5,6,

7,8,9,10 (8,00 each.) 64,00

Student Guides - Seek Its : 59.50
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Expenditures for Gifted Child Project - 1969 - 1970

QUANTIY ITEMS PRICE
1 Intellectually Gifted; Brumbaugh $§1.00
1. Challenge of The Gifted; Brumbaugh 1.00
1 Cognitive Domain; Bloom "2.25
1 Teaching The Bright & Gifted; Cuttes 7.95
1. Affective Domain; Bloonm 2,25

1 Psycuclogv & Education of The Gifted; Barbe 4,95
1 Caallenging Talented Jr. High School Youth; Baugham 1,50
1 Guiding The Gifted Child; Crescimbeni 2,14
1 Stretching Their Minds; Fine 4,95
1 Curriculum Planning For The Gifted; Fliegler 8.75
1 Curriculum Enrichment For The Gifted In Prim, Grades 2.25
1 Education § Creative Potential; Torrance 3.60
1 Gifted Children In The Classrocm; Torrance 1,75
1 Gifted; Educational Resources 3.80
1 Educating The Academically Able; Crow 3.56
1 Educating Gifted Children; De Haan 4,75
1 Teaching The Gifted Child; Gallagher 7.55

1 Curriculum Planning For The Gifted; Fliegler 8.75
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Expenditures for Gifted Child Project 1969 - 1970

QUACITY ITEM PRICE
__}3 Teacher Guides - Scek Its _ $102.00___
1 Set Filmstrips - Art by Talented Teen ~ Ag¢r§ ) 12,00
1 | Set Filmstrips - Photogravnhy by Talented Teen-Agers 5,00
1 Set Economic Decision Games 9,00
_ 8 __Teacher Guides - Economic Decision Games 12,00
1 Inter - Natior Sinulation Kit 53,95
35 Inter - Nation Participants Manuals 38,50
40 Poetry: A Closer Look . | 64,00
) __Sets of File Guides . 8.75
1 File Cabinet 59,00
2 Boxes File Folders 5.96
2. Boxes Thermol Stencils . | 20,75
12 Sheets Para-tone Letters 15,60
2 Rentals for film - Gifted Ones 9.50
1 Can You Imagire - Teacher's Guide . 69

Trip to Convention of National Association for -

Gifted Children (Mrs. Eaken and Mr. Teague) 377.56

Expenses for Consultant (tr, George Stump) 10100

TOTAL_ 1,228.09




Report of the National Association for Gifted Children Convention

13969

One of the best resources in our nation is daily being
neglected, and for the most part is subsequently lost. This
precicus resource is the gifted child. The National Associa-
tiorn for Gifted Children has as its goal the utilization of
this resource through identificetion, education, and motiva-
tion of the gifted child today.

The N.A.G.C. has been declared a major education associa-
tion of tre nation by the United States Department of Health
Education end Welfare. Found in 1354 as a non-profit agency.
Membership exter.ds throughout the U.S.A. and abroad.

Mrs. 0Olivia Eaken and I were previliged to attend the
sixteenth annual meeting of the National Association for
Gifted Children. The meeting was held at the Hotel Monteleone
in New Orleans, Louisiana. The meeting enabled us to meet
and talk with people involved with gifted programs throughout

the United States and abroad. We learned of the various
types of programs in existance and of the mechanics of their
operation.

Visitations to three sche~ls for the gifted were the
high light of our trip. The schools visited were the Marjorie
Walters School and Metairie Park County Llay School in Metairie,
Louisiana and the Benjamin Franklin Schocl in New Orleans.
The two schools in Metairie were private schools. Even though
these two schools are known for their interest in meeting the
needs of the gifted, we were more impresscd with the program
of the Benjamin Frankliin School, which is a public school.

The following notes were taken during visits to the above
mentioned schools. '




Marjorie Walters Prep Schocl-Metarie, La.
3870 Seventeenth St. (tuition $5(0.00 yearly)
(for gifted children only)

Binet done by a Dr. Rummage - (in school, Qtis Beta and Gammea
are given in 4th and 12th grades. (120 I.Q. or over to be
admitted)

25 to class -- 3-1/2 year olds in the pre-school classes
A &€ B -- using the Montessori Method.--

1st grade students are given oral lessons in French.

One year of organ Jessons are required of all students--
they may continue if they wish.

Ballet required for all gi~ls from pre-school through 12th grade.

Tunbling is required for all boys from pre-school through 3rd,
and then from the 4th on, they have a coach for P.E. (soccer
is very pepular) (swimming is offered from Sept. thwu Oct.

and March -~ May). UuUth grade on - a year of typing is required.

4-12 grades are departmentalized.

Lippincott Language Workbooks and Houghton-Mifflin Social
Studies books are used.

There is no programmed material used. They do not have any
kind of teaching machines.

Metairie Country Day School (started in 1929 bv parents)
(tuition $1400.00 yearly) (gr--“:s 9-12)
(+ meals and books) (8:25 - 3:3Y4)

Benjamin Franklin School
public school (10-11-12 grades only)
(for gifted children only)

PSAT (IOWA given at 11th grade) (can compare with their 9th
grade scores in the scheool from which they transferred.
Almost every family donates $15.00 through the PTA.

Integrated-but there are onl; abcut 16 non-white in the school.

Civics-American History-General History - U4 years English(State
requires only 3) 2 years Foreign lLanguage - Social Studies - 2
years math - 2 years of a Laboratory science - 4 years P. E.

(required by State)




(Languages offered are French - Russian - German - Spanish
and Latin)
(Also offered are World Literature and a Writing Lab)

Intramural sports for girls --- coripetitive with private schools.

Wednesday (2:15 - 3:15) activities period - Students may choose

chorus or band every Wed. -- Literature for a second Wednesday -
or alternate each Wednesday and co any activity they wish (other
than chorus - band or Literature)

Discipline is very good

We visited the World Literatures Class and the professor was
there as an advisor -- students were free to discuss - read -
visit library for materials - etc. Enthusiasm was obvious --

students enjoyed telling us about their projects.

We asked for comments about the program:

1. Classes should be no longer than 45 minutes.

2 More free time

3. Retention average too low--it makes you lazy

4 We should combine subject areas more (P.E. and English) etc.

RD OVER We visited a Russian class (beginners). The class was con-

ducted entirely in Russian. For students having only studied
the language for two months, they tsed the language remarkably
well.

General information on the Benjamin Franklin High School
(grades 10-11-12) Started in 1957 - 10th

58 - added the 11th

59 - added the 12th
There are now 375 students (10-11-12th grades)
Later plans call for 9th grade to be added and later a middle
school.The Superintenden®t of Schools urged the setting up of a
special school for the gifted. (The Board set up a committee
to form the school)

Admission requirements:

1. I.Q. 120+

2. Achievement on the Iowa Basic 75% - with no tests below 50

3. 85 average in grade before entrance

4. Live in New Orleans

5. Retention Requirements: (The principal does not agree with
these--thinks they are too low)

1. Soph. 3 B or better (80-8Y)

2. Jr. C overall (75-79)

REPORT BY OLIVIA EAKEN AND CECIL TEAGUE




The following material was prepared by Mr, George E. Stump, Mr,
Stump is team captian for a team teaching group working with gifted
children at Princeton Junior School, Princeton City School District,
Circinnati, Ohio, Mr, Stump served as a consultant for the Decatur

City Schools ¢n March 26 and 27, 1970,
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Problems to Consider

MO Ow>

How to select - what tests and criteria tc use

How to cevelop test for the purpose

How many students to include - how broad a coverege - at what grade lewels
What are the major goals and objectives

How to measure those goals and objectives

Procedural Problems

D.

What kind of a program to select

How to choose the teachers

How the teachers should work - move with class for a period of several
years? Stay in the program how long? Move in and out? If so, how
frequently?

Whether or not to have other "special programs" - Is this feasible?

Organizational Set-up

A.

Elementary Program

1. Major emphasis upon teachers - in-service - to identify gifted,
guide them, and work together to provide for brighter children,
To educate teachers to allow creative behavior to flourish.
2. Students
a. Special days or programs
(1) Limit to "selected group"
(2) Give to all - same program
(3) Have a variety of programs, so that there is something
for all.
K-2 - have a general exposure tr allow exploration and opportunity.
c. 3=5 - continue the general appr: ach for K-2
"Project Afternoons"
(1) Bring in people to work wi~h children - give presentations.
(2) Allow children to work wit1 "advisors."
(3) Have children working with “omnger students.
(4) Have students of various grade-levels working together.
(5) Small group activities of special interect.
(6) General "time outs."
3. Teachers develop together - canbined units to illustrate to students
how various "disciplines" relate.

o

Middle School

1. Divide selected students in areas of interest or outstanding potential.
a. Language Arts and Social Sciences
b. Science and Math
c. Foreign Language
d. Fine Arts - Art, Music, Literature
2. Scheduling
a. Morning - "regular" classes (4 hours)
b. Afternoon - "specialized" aveas (2-3 hours)
Note: Some very few - could have more than one area.



3. Other possibilities - in addition to or instead of:
a. Invite students to "project aycles" - 5-10 sessions, 1/2 day,
once or twice a week,
(1) Have all students "try'" during the course of the year.
(2) Limit to those who have "special classes"
(3) Be selective but include more than "special classes"
(4) Have in morning, take from regular classes
(5) Have in the afternoon - take from special classes -
(the variation would be a 2 or 3 hour afternoon.
b. Grade 8 and specially invited students. Project week - once
a year.
(1) Whom to include?
(2) What criteria®
(3) What plan or procedure ("Princeton Plan" - modified)
c. '"Experimental" - other students - not the brightest or specially
talented - project week.
(1) Staggered through 6, 7, 8th - or 7 § 8 - or 8,
(2) To enable all "willing" students to have such an experience.

C. High School (9-11 or 12 or just 9 € 10)

1. Expand the speciality areas

a. Science h. Art

b. Math i. Physical Education

c. History or Social Sciences j. Industrial Arts

d. English or Language Arts k. Core areas - Science & Math
e. Modern Languages 1. Core areas - Social Science §
f. ftncient Languages Language Arts

g. Music m. Fine Arts

2. Use of extended project times - as in the Middle School
3. "Scholarship" - full-year program or 1/2 year program (awarded annually)
full program cf studies in the special areas

D. Special Program (12 or 11 § 12)

1. Continuation of 9 & 10 program
2. Develop fuller specialties
a. Take "regular" subject in all but specialized and related
areas or subject
b. Extended specialties
(1) Bio-chemistry
(2) Bacteriology
(3) Theatre Arts
(4) Writing for publication
(5) Fine Avts - performing
(6) Computer Programming
c. Methods of approach
(1) Use or develop regular extended specialities within the
regular scnool framework
(2) Use "outside" resources
(a) Experts in the community
(b) Special schools
(¢) Industry
(d) University courses or advisors




3. Project Period -"wurk -study" - totally excused - 5-10 weeks
(Field study work)
a. Methods of selection for Project Period

(1) »schclarship

(2) All students in "program"

(3) By student request - have an advisor or advisors - let
students subinit for release from regular classes and
admission into project period. -

b. Work areas - in or out of school

E. Other Possibilities

1. Especially 12 grade - but perhaps 11 as wz1l

a. University classes - enrollment and cred.t

b. Special schools - attendance and credit - dance, music, etc.

c. Half day in regular school; half day in specialty

Early - semester or year admission into college

Allow studeuts who did not take Specialty in a particular area
to take specialty with 9 & 10 (would they not still be beyond
this?)

w N
.« o

IV, Value of Using all or Many of These Programs

A. It is not a "goody-goody" or a "brain" set-up -- it is a special
program and an honor to be selected.

B. It involves a number of children in various areas of interests

C. It involves rany of the staff

D. There may be considerable carry-over into "regular' classes

E. Children will have variety, continued stimulation, same early

specialization and in-depth study, and will develop in-
creased self-responsibility and independence for learning.

F. Children are pleasantly "stretched" and are more likely to
reach a higher fulfillment of their potentialities.

V. Necessary Preparation -- to colleges, commnity, industry.

A. Write to a number of colleges —~ get comnitment for acceptance on
basis of program — at least in specialty area.

B. Get advance placement

1. By test

2. On basis of program of studies prior to entrance

3. Through conferences with subject and specialists teachers

4. Through demonstrated ability to handle material at a
given level of sophistication.

Advanced credit????

Finish college in less time, because of the running start

Begin graduate work earlier -- finish masters during the first

four years of regular college work
Maintain high level of interest

s Moo

VI. Objectives

A. To provide oppoitunities for students to achieve greater depths
and fuller knowledge in some areas
B. To develop greater ability for independent study




VII.

C. To advance children in areas of special talents

D. To open deors for higher educational fulfillment

Proof

A. '"Speakers" § "reports" fran student to the public at large

B. "Regular" university evaluation of the quality of work produced
C. Publicize in a stated end-of-year report, the highlights of the

D.

E.

progran .
Exhibit -- special talents -- art shows, musical recitial, published

poetry, acclaim by university people and other specialists
Early entrance, ability to handle university Courses early,



During the 1969-1970 school year, the teachers and
administrative staff of the Decatur Cify Schools participated
in a most interesting and chélleﬁging in-service progfam.
This in-service program delt with the superior student (gifted
child); |

Due "to the large number of people reguesting to attepd
the gifted child in;éervice proéram, it was necessary to conduct
two series of five meetings. A total of.&S pedple partici- -
pated in the in-service progfam; |

The schedule which The'in;sérvice meetings followediis

- .listed below.

SerieﬁtI
.September'23——4———Identification of .the Gifted
October 7------ Creativity and Creétivé Thinking Skills
OCt@ber 28--~---Classroom Orgénization,-Materials, and

Procedures for Working

T T T~ with the Gifted .

D= : : g N\
November 29------Spacial Settings for the Gifted
December.2——f——~?Evéluation

Series IT

Fébruary 17------ identification of the Gifted
March 17--------- Creativity and Creative Thinking Skills
April 7--——-—e--- Classroom . Organization, Materials, and

~ Procedures for Working
- ey AN
with the Gifted

,Apfilf?8——¥~4¥—¥—Spéciai;Settiﬁgs for the Gifted

0 May 12---—m-mmee- Evaluation |




Objectives of the'Gifted Child In-Service Program

To promote the awareness that all children possess a capacity
for excellence in some area and that it is the professional
responsibility of teachers to recognize and develop it, thus
building good self images and self concepts.

To create respect for all talents and to build responsible
attitudes toward developlng all talents.

To gain’ knowledge of significant characteristics of intellec-
tually gifted students to: 1) Work with abstract concepts .
effectively; 2) Summarize and generalize efficiency: 3) Learn
independently; 4} Work for an extended span 'of time with
interest and attention;. 5) Inter-relate learnings from subject
matter areas.

To help teachers become facilitators of learning by using thinking
and learning processes, teaching strategies, and evaluative
techniques that are personal and positive.

To help teachers understand the need for creative individuals

in a rapidly changing society--and the place of creative in-
dividuals in making that change.

To help teachers differentiate between creativity and talent.

To help teachers recognize the components of creativity.

To provide teachers with knowledge”of,the.research in the area
of creativity .and the latest opinions of the experts.

a. To study the relationship between intelligence and creativity.
b. To study the characteristics of the creative child.

c. To study the social, emotional, physical, and intellectual
nature of creativity '

d. To develcp an understandinc of convergent thinking processes
and the need for it in learning

e. To study the creative process.

f. To study the applicatlon of Creathltj to the toctal school
: curriculum.

To develop in teachers an enthus1asm for creative teaching

a. To help teachers to explore their own creative resources.
and help them realize that all teaching materials are not
located in books. -

"b. To help teachers develop their power to engage in divergent

thinking

PR



10.

11.

12.
13.

14,

15.

l6.

17.

C. To help teachers develop an approprlate attitude toward
' creative teaching.

To illustrate to teachers how conditions may be 'set in each
classroom for the development of creativity.

a. to help teachers understand that creative teaching means

a different approach to teaching and not necessarlly/an
added xesponsibility. - .

b. To help teachers use all the materials and techniques at
their command to develop creativity in thelr students in
each of the subject matter areas.

To study and understand the basic principles underlying creative
teaching and how to apply them in teaching methods.

a. To help teachers discover ways of teachlng old, familiar
things creatively.

b. To help teachers understand the need for creative 1nd1v1duals
in a rapidly changing society.

To help teachers identify those accepted acts of teaching which
are already creative.

To develop in each teacher a sense of security and freedom:
(1) to explore creative approaches to teaching and (2) to study
ways to develop creative behavior in children. :

- To examine commercial materials designed to develop creative

thinking and to determine thelr effectlveness in our school
programs.

‘To help teachers deVelcp an understanding of the use of various

resource personnel in developing creativity in the school

(librarian, art, muslc, reading, and non- school people )

To study creative ways to evaluate chlldren ‘and -to learn about
the evaluation of creativity itself.

a. To study tests of creativity and evaluate their value.
To provide a chilosophy regarding education of intellectually

gifted students as a basis for develcglng a program for
gifted students.



‘Gifted Child In-Service Participants

Instructional Services Center 3:30 to 4:30 p.m.
" AUSTIN HIGH SCHOOL , DECATUR HIGH (cont'd)
Helen Thcmpson ‘ R. E. Henry
Kay Jones : Martha King
Mary Wilson Ronald Burnham
Allie Butler ‘Kay Blackwell
Janet Conboy : Joan Knight _
Elizabeth Hamm o
Maybelle Hammer DECATUR JUNIOR HIGH -
Iris McAnear
Gary McGill Bobby hayden.
Jean Mayer ' Virginia M. Hughes -
Charles M. Rogers : Mrs. Una Mae. Mitchell
‘Maire E. Stallcup - Tina Rushing
- Nell Clem ' A
Charles White N ’
Minta White T EASTWOOD

Diane Hogan . ,
S - Rosalie Cook
AUSTINVILLE ) _ - Ray Rosson

Sue Corbett , GORDON-BIBB
Irene Murphy _
Robbie Schaad : Mrs. Billie T. Chappell
Pearl M. Waldrop .. Laura R. Dapper
LaFonda Fleming R : .Louella Kelley
‘ : e Roberta Winton
CHERRY STREET _ : A . Anne Zakanycz
Sovola Teel _ - LAKESIDE
DECATUR HIGH ' o Joan Scoggins
' f o - Mrs. Lucille Summers
Margaret C. Brown ' : Don Parker
Frances Collier .
Bil1l Dapper : WALTER JACKSON
Alice Eaton . -
Nina Franklin Bell ‘Livingston
Harriet Godfrey . ‘ o
Charles A. Lee _ - SOMERVILLE RCAD
Irene V. Marshall . :
Fred K. Morgan y ‘Margaret Alexander
- Earl Morris ; : Elizabeth Cain
Olga. Morris - ' ‘ Julia Crawford
- H. L. Ogle : o Edith Sobotka
-Patricia Smith , Gladys Summerford,
'Paullne J. Yates ‘ Marquis B. Ward
1 Webb - -~ Evelyn Martin

Full Tt Provided by ERIC.

]:R\KZI Glover S ) - Deloris Horton



Gifted Child In-Service Participants

WEST DECATUR

Lynne Blaikie
Rebecca Holley
Sue Sudduth
Sarah Whitt

WESTLAWN
Janet B. Tapscott
WOCDMEADE
Laura Hawkins
Sadie G. Moore
Ann B. Williams

Countess Vinson

INSTRUCTIONAL S:RVICES CENTER

Cecil Teague

Olivia Eaken
Telette Littlefield
Athelyne Banks
Phyllis Stallworth
Sandi Bennett

CENTRAL OFFICE

Katie Hutson
Robert Kennedy




HELPING YOUR GIFTED GHIID
~Ruth Strang

I. Define giftedness (Something special ahout every child)
A+ Recognize there are different kinds and degrees of superiocrity
1. Prodigy (Mozart composed minuets before he was four)
2e Genius - rare (Requires expert instruction in his field of
special interest)
Hls ability must be socially useful--must contribute to improvement
to cur ways of living -~ later on, he must be able to deal with
others of different abilities.

II. Gifted Child (Many gifted children are not discovered)

A+ Academically talented.
B. Special knack with mechanical things.
C. Talent in art, music, drama, dance, creative writing.

- D. Socially gifted (leaders-think of interesting things tc do-

' good in games-~helps the group achieve and also

meets needs of 1nd1v1dua1s

Be Physically gifted.

ITI.How to identify gifted children (not alwmays easy--they'"hide their
light under a bushel"

Ae Based on a developmental record
l.. Intelligence tests (not used as sole criterion)
2. ichievement tests
3. Observation of child's performance
lie Parents! efforts to develop his abilities
5. Mathematical and reading ability
6. Hobbies and interests ~ teacher's appraisal

B.Misleading giftedness {not always easy to identify the gifted child)
1. Vavacious children give the impression of being brighter than

they are. They are impelled by outside pressure.

IV, What it takes to make a gifted child reach his potential.,
Ao Lucky--advantage of being born healthy and mentally alert, and
being well brought up
" 1. Good heredity
2+ Favorahle experiences in 1nfancy and early childhood..
- 3+ Environment that offers opportunities for the development cf
his abilities.
e WmeaM1MWWum(mmMMM1smﬂwm@bywwmm
he associates with. -mother-close friends -teachers)
B. Characteristics of a gifted child
1. Learn more-and more quickly-than average student
2. Less likely to use trial and error method in problem solv1ng,
' like& to figure things out and arrive at conclus1ons-
bored with drill. :
3. Dislikex textbookS»crammed‘w1th facts
L+ Remarkable memory--retains everything
Ge Keen desire to learn-—contlnually asks 'why?'
6. Has many interests
T« If an activity is engrosslng to him, he concentrates and stays
o with it w1thout becomlng restless. : ‘




HELPING YOUR CIFTED CHILD page 2
- TRuth Strang

8. Joins in more activities in and out of school

9. Reads well and more than average child

10. Tends to be old for his age (gets zlong well uith older
children and adults=--takes vart in adult conversations)

11, Capacity for leadership

12. Superiority in character and leadership---trustworthy--
laas likely to cheat

13. Distinguished by his originality and creativity

V. How teachers can help or guide
fie Ample opportunities to read
Be. Enrighing experiences
1. living things--farm animals~-z00=--pets--aquarium--all
stimulate cwiosity
~ Lzperiments of all kinds fascinate & help them to think critically.
Field +trips
Selected radio and TV programs
o Relationship with . .ners--especially adults
a, exper+s in special fields can share their experiences
Learn to cooperate with others-~they should not always leac
. Special projects
a. Eree to work on projects of tiheir own choice, and this
interest should be shared by the teacher
8. llaking reports to the class on special topics
9. Preparing special programs for assembly
1@.Performing school and community services
a. Red Cross. Drives - Student government elections-etc.
11.Editing or contributing to a chlass or school newspaper
12.Develop a smmse of responsibility to themselves &and others

VLETLL N
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VI, Underachievers
e PooOr wrevious preparation
{. Missed some basic instruction because of illness, etc.)
B. Too much pressure or too little encouragement at home
+e Habits of idleness
D. Poor study or reading methods
a. learns easily--later, when confronted with problemsy lacks skills.
B. Overconfidence
2. g0t by--underestimated difficulty of a new subject
Fe. AbsOrbing interest in anothcr field--neglect of given subject
Ge Lack:  of interest in a subject
H. Not enough time to study
L. Poor teaching
J. Home worries

VII. Types of programs for the gifted (in regular classroom)
(Fo group should be educated at the expense of another)
Ae Wice range of instructional material

Be Flexible curriculum
8. L teacher who has both interest and skill in individualizing

instruction {this does not exi®t in many schools, but a few teachers
are providing special opportunities within their regular clas. :.)




HELPING THE GIFTED CHILD page 3
-~-Ruth Strang

l. Forming study groups
2. "ttending werkshops and ccnferences
3. Taking courses that will increase their inderstanding of the
needs of the individual pupils in classes
D. Forming clubs and interests groups (in and out of schcol)
l. L=H - Scouts - Girls! Clubs - Camping trips
E. Scheduling & special period for gifted
1. Foreign language class begimning in lower grades
2. 4 period a day when these children study certain topice
intensively with the help of : a. The librarian
be. Member of the community who has
a special talent
€. Teacher employed specificclly
for the education of tne gifted
F. Evtending the day
1. For those who want additional instructicn. (It is better to fit
these closses into regular school day since these children cften
have time they do not use to best advantage.
Ge. Grouping all tudents into slow-moving; regular; fast-moving sections
H. Half~day programs for gifted
1. Gifted brgught together for instruction - other half work with
other pupils in clubs, (music-art-P.E.)--Do advance work in
every area of learning
I. Being moved ahead a year (K-3)
(Objectlion will be raised to any method of grouping)
1. Become snobbish-incapable of understanding and making friends
with children of different abilities
2. Parents sometimes present more-problems than children
VIII. Current trends in the education of the gified
Ae A broader definition of giftedness
Be Earlier identification cf gifted children
Cs Better preovisions for gifted in rcgular classroom
D. Mcre emphasis on the social responsibilities of the gitted
E. Formation of study grouns (teacher - parent - or both)




ARG
; \}\ {! ? _

J\L\"‘a.\ /

j.LJ.-L

4 /‘"*\7.. TN T W, W Ay
1 5 } R S A T T & SO S
I A B S N B A

LA % AN NI A
v ‘% PRGNS N AP S - iy

AN NEA SERVICE TO THE SCHOOLS OF THE NATION  VOLUME 2 NUMBER 1+ OCTOBER 1967

“During my many years of interest in the education of gifted pupils, I have noted that in
schools which provide unusual opportumtzes for the gifted, r!ze principal is often the key

ﬁgure.

Paul Wm‘y

Today it is extremiely imiportant that the principal
develop or sustain his interest in the gifted., There is
danger that in our zeal to care more adequately for
the disadvantaged, we will lessen our cfforts in behalf
of pifted stwdeats, for whom provisions are often
indequate. One of the greatest needs in education
at preseat is the inidativa of widespread cfforts to ex-
tend and enrich offerings for the gilted, |

There are certain noticcable characteristivs of school

principals wio have shown a strong interest in the
gificd: ,
* Most of tiem have adopted a bro.mcr concept of
tic term “gifted” than that which has prevailed for
many yecars. They have expanded the delimiting meas-
ures to.include larger numbers of children among the
verbally. gifted. - They have been inclined to considér
as gifted various types of creative pupils.

* Some principals regard as gifted any pupil whose

performance is consistently remarkable in worthwhile

types of human endeavor. Morcover, worthwhile en-
deavor js thought of as cncompassing a varicty of
areas, such as mwsic, wrt, creative writing and social
- ‘leadership — in which corrclations of attainment with

1.Q. have been found to be low. These principals also

- include the potentially pifted student in science and
" mathematics.

* Some prmcxpals have stressed, throughout their
schools, programs for cngendering particular kinds of
creativity, In one clenicntary school, for example, crea-
tive wriling was emphasized in every class. ‘The teachers
used a variely of approaches, including motivation
through films or filmstrips, unfinished storics, Haiku,
and other procedures. Mo further these innvvations, the
principal worked closcly with teachers, and obtained for
them special materinls, professionai literature, and

_descriptions of successful practices in other schools.

New ideas were generally welcomied in these schools.
* The same characteristics appear in many scconid-

ary-school principals with outstanding programs for

the gifted. They introduce imany approaches for the
verbally- gifted student, including acceleration, honors
classes, and advanced placement courses. They recog-
nize the creative student, and foster the deveiopment
of various talents. They cncourage the students to
enter contests, and to seck scholarships and aid from
foundations and other sources. '

All these prmctpals recognize the f'lr-reachmg cﬂccts
of efforts to improve opportunitics for the gifted. It is
to he hoped that many other school principals will be
stimulated, by these cfforts, to undertake or cxtend
programs for the gifted.

[

You Better Believe It!

Since onc consistent finding in psychol-
ogy is that people behave according o
their beliefs, it is imperative that teachers
recognize the basie truth that creative
poteatial is not limited to a few, but is.
possessed by nll people to varying degrees,

Creative
tributed tendt in the popadation, 11 teichs

poteatinl is o normlly dise

ers ave to develop all that there is withia
students, this basic premise must be ac-
cepted. Like intelligence, intellectual cre-
ativity among individuuls lics - along a
continuum, and teachers must think of
children as having more or less, rather
than as creative or non-creative.

—~[RANK T%, WILLIAMS,
©he dinienal of Creative Behavior
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IDENTIFICATION — Responsibiliiy of Both Principal & Teachers — John C. Gowan

The following is suggested as a Spccial.idc.ntiﬁca'tion
program to be modificd in spccific particulars by Jocal
requirements.

1. Sclect beforchund an approximate percentage of
the students f{or the program, depending upon
focal wishes and value judgmenis. Tt is : .ggested
that this percentage should not be less taan 1%
and not more than 10%, cxcept in exceedingly
atypical schools. Let the percentage target be
represented by P%.

2. Use a group t;st screen, and cut at & point which
will give 5P%. Tuke the top tcnth of this group
and put them into the program without moxc '1do.
Put the rest of the group into the “reser oir’

3. Circulite to cach classroum tcacher a paper in

which e or she is ash.ed to nominate the:

a. Bost studeat. ,

b. Child with ti.» biggest vocabulary,

¢. Most ereative and original,

d. Child with the most lcadership.

¢. Must scieatifically oriented ciiild,

f. Child who docs the best criticai thinking.

2. Able child who is the biggest nuisance,

h. Best motivated child. '

i. Child the other zhildlren like best.

j- Child who is most ahead on grade placement.

k. Brightcst minority ¢ wup child in the class in
case there are miore than five, and one has not
been named herctofore.

1. Child wnosc parents arc most concerncd ahout
increasing the cnrichment of his educational
progress.

4. Usc an achicvement battery and cut at a point
which will yickd 3P% . Mike a tist of all students
who are in the top tenth in numerical skills; add
butlt of these lists 0 the “reservoir®.

S, Togethier with the principal, curriculum staff and
guidance stafl, plus a few teachers, go over and
make a list of children who:

a. Have held leadership positions

b. Achieved outstandingly in any Spc.cml skill
(su.ch as arithmelic).

c. Arc the best representative of minority groups.

d. Have inlluential parents.

c. Arc cxamples of reading diflicultics but be-
licved bright,

f. Aro belicved bright but maybe cmotionally
disturhed.

o About witom any sinple individuad Teels he
nvipht be dn the progran,

Put these in the “rescrvoir™

All pupils in the “‘rescrvoir” should now be ranked
as to the number of times they have been mentioned,

All children having three or more mceniions should
be automatically included in the program.

All children haviag two citations should be sznt (o
Binct Testing.

The Binct equivalent for the P%% cut should be de-
termined and any child above this cut pliced n the
program, If it is feasible, childien with one mention
should be Bincted with the samie results, The re-
mainder of the chiidren are in the “hands of the com-
mittee”. Each case should come_up individually, and
some of them shoultd be pl.nud in the program despite
e Binet below thie cat seore,
shouid be given o ()" minority group children, ¢2)
cmotionally disturbed children, (3) chiidren wilihh read-
ing dilficulties and, (4) children with marked leades-
ship or creative tidents,

The committee should not be afraid to inctude chii-
dren in the program because of social consiucritions,
But cach child who comes up belore commitice con-
sideration should have an individual test,

It is believed that such an identification program:
1. Ts rcasonably cficctive in finding most of the able

children.

2. Is rcasonably cflicicnt in cutiing costs of individual
testing to the bonc and in conserving valuable
committec time, which necds not be spent on
consideration of children who obviously go into
such a program.

8. Provides the multiple criteria which are so im-
portant in locating all of the able.

4. 1s flexible enough to provide for special cases,

If such a program is adopted, it will be found that
the size of P will tend to grow: This should not be a
soureg of warey. Phe best answer of “where do we
stop” is not to stop antit at least one member of the
screening committee thinks the committee has gone
far in letting students into the program. At any time

Specin] vonnidesition

-in the propram there ougit to be children answering to

the following descriptions that somebody (hinks don't
belong there: (1) a minority group child, (2) a slow-
reader for his ability, (3) a “nuisance”, (4) an emo-
tionally disturbed child, (5) somchody's relative, (6)
an original creative child, or (7) a school feader, 1f
the program doesn’t do anything for any one 0f these
children, they can slways be taken out with a minimum
of cducational damape. §0 it does do something for
them, the pukdunce eonuittee has the satisfaction of
haowing, cither that (1) i Bas ovade a0 poad poes, or
(2) that it has awquired o i tant fiiead,
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THE ANATOMY OF MOTIVATION — Robert F. De Haan

Which of these two statement do you think is the
nore iaccuralte:

“The rclationship betwen the teacher and pupil is
the most significant factor in the success of -an edu-
cational program for the gificd.”

“What really counts is the enthusiasm of the teicher
for the subject matier, his mastery of the subjeet he
ieaches.”

Fritz Heider,! a social psychologist, has proposed a
theory hat both interpersonal yelationskips and en-
thusiasm for subject matter are esseniial for motivating
a gifted student. 21is theory also predicts that if a
toeacher is both enthusiastically compet:nt and person-
able, the gifted student can Tardly escupe being canght
up in the excitemnent of learning.

Consider a teacher, Mr. Johnsou, who has developed
a positive relationship with Bill Jackson, a bright stu-
dent, Mr. Johnson has taken time just to be a friend,
a person o Biil, They Jike cach other, The relaiion-
ship can be depicted simply by a linc with a plus sign
between Mr. Johnson and Bill,

Mr. Johason Bill
.{.
Supposc Mr. Johnson considers mathematics, which
he teaches, the most important and cxciting subject in
the curriculum. His cnthusiasm for math is deep and

genuine. The relationship between Mr. Johnson and
his subject matter, mathematics, is i gramed below:
Mathematics
..l.

Mr. Johason
Finally, et us assume that although Bill is brigit,
he is less than fond of mathematies. His negative relae
tmnshnp to m.uh is shown below:

‘\A.uhun.zucs

Bill
Putting the three relationships together, we have a
triangle, or what Heider <alls a trindic relatiouship,
as depicted below:
Mathematics

-!.. -
Mr. Johnson Bill
.‘.

CEite Beider, The Paychology of dnterpersonat Relution-
ships, New Yurhs Wiley, 1958,

Heider's theory states that whenever there is one nega-
tive relationship in a triad, a state of imbalance exists
among the persons and objects in the triad. You can
sense the imbalance as you cxaminc the diagram of
the trind consisting of Mr. Johnson, Bill, and mathe-
matics. Because imbalance is expericnced as feelings
of tension by the persons involved in the triad it is an
unstable condition, and psychological forces in the triad
move it in the direction of balance,

Balance can be restored in cither of two ways: The
onc negative relationship can be resolved into a posi-
tive one, or onc of the two positive rclationships can
dereriorate into a negative onc.

The most obtsvious resolution of the imbalance is
for Bill to begin to appreciate mathematics. wiich is
precisely what lic can be expected to do in the above
cxample. [t is not necessary for Mr. Johuson to work
directly on Bill's relationship to math. Fe need not
preach to Bill about the values of math, nor reinforce

r “shape” his belavior in the direction of liking math.
He needs only to continue (o befriend Bill and maintain
his own enthusiasin for math. The forces in the triad
do the rest.

As long as Bill remains cool toward mathematics,
however, the relationship between him and Mr, Jokin-
son undergoes some strain. 1€ Bill develops a dislike
for Mr. Johnson an alternatc state of balance can be
altained, but one that is cducationaliy undesirabie.
Now Bill dislikes both his teacher and the subject.
My, Johnson’s enthusiasm §»  :nath, docs not louch
Bill becausc he has disasst  .ted himscll from the
tcacher, His positive rclationship to the pupil is the
teacher’s most important assct in motivating him and
he should do cverything possible to maintin  this
positive relationship.

A third possibility is that Jhe teacher could renounce
math and disassociate himself from it. Although such
a disassociation is not likcly to occur it would resolve
Jie original disequilibrium into a balanced triad, but
with 1o educational potential in it
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If the eacher, however, continues to slrcngtlm; his
personal ties with the student and his visible apprecia-
tion for the subject matter, the ps)cholowml tension

~within the mad works.in the direction of inducing the

student also to become cxcited about the subject matter.

The beauty of Heider's thicory is that any object or
state of affairs can be substiiuted for mathematics and
e subsequent relationsiips in the triad analyzed as
was done with the above examiple. For instance, you

sy
]

can place the word “creativity' in the place of mathe-
malics, rate your own cvaluation of enthusiasm for
creativity, describe your own relationship to your
studcnts, and estimate their evaluation. of creativity.
Diagram your own triad. You will undoubtecly find
that the riccessary conditions to motivate studens to

‘develop their creative capacilies aze the warm personal

relationship between you and them and your enthusiasm
for creative thinking,

GROUPING THE GIFTED —SHOULD WE OR
SHOULDN'T WE?
IV;tlreJ' B. Barbe

Tie prachcc of grouping the g,xftcd for instruction
has enjoyed alternaicly acccpmm.c and rquchon by the

cducation commumly The past decade has scen re-

newcd interest in special classes and spccml schools for
the gilted, from ckmcntary grade: through high school,
to an cxtent even greater than that ol the’ 1920’:, Are-
examination of the cffects of thc prcsent extensive usc

‘of grouping is in order, -

Sonme Suv Y c'\
The most frequently hcard ]llbllﬁC'\LlOl\ for group-

“ing is that reducing the range of abilities within a class-
room helps :the “teacher to teach at the level of the
_atudcnta. ' '

'Sumc' Say .\'.7

“The  most t‘mlmnﬂy ineard - complaints against-
grouping the' gilted eomes not from: the students, pirs
ents or teachers” involved in' the program, Lot instead
from - {hose not fyvolved. ~'The - complaints from., the
non-involved group: are ot crysl.alhrcd but ;,uu.r.ﬂly
include such things as the nepative influcnces upon
the .\djustmu\t of those either involved or nol mvolvcd

in' tic. program, ang the plnlomnhxwl concern fm'
Jearning to live wuh ail lypus of children, - 7
New concerns .l;_,.unst special classes for the pxﬂul :

are being heard from the educational community with:

- increasing fr\,c,ucncy These concerns are (1) -that the
gifted are receiving mere than their :ah.m. of cuuc.umnai S
~attention (i.c, morg and hrllcr supphcs and cqmpmml

= better e begn, moge use “of pupil peesoanel meivices ),
_.uul PRI T T lmmv shtualionin talhitingy Htesent
”‘lwmp dmw for llw p,mul l‘mm (lm( wlm h wuuhl have

been done had lhc studcms remained- in the rcgalar
class. ;

W/mt to Da’

Spu.cml groupmb of the gifted, not unlike many
cducnlxon.d administrative procedures, is not and likely
never will be thoroughly cvaluated. There are too;
many concomitunt factors which cannot be dnsnnl-mshud

from onc another, as well as unique factors within cach

situation which cannot be presuimed 1o exist in another
cmnmumly, tw uqnct eviluition which will clewrly

answer whether special classes are right or wmnb Some

lhmz,s are known, howewver, and an eximnination of these

~factors van help provide a basis for Jocal judgment con-
ceriving the estiblishinent of speciil clusses,

| ;:;‘“‘_
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The Fucts Are: _
Research and' practice in the past 45 years have
made the following generalizations relalively safe:

1. Special classes, per'se, cannot be justificd where
there-has been no attempt to modify course con-
tent, teaching procedure and materials, - Special

~classes, where course confent, teaching procedure
and materials have been modified, have produced
measurable positive differences in many but not all
Lareas.

2., QGifted children exert an influcuce and are in-

o fluenced both academically and personally by their

classnates, whether in special classes or regular’

classes,~This indicates the need of gifted children
o be with children of thejr intellectual Ievel some
of the time, and with others at least some of the
tine, Some separation, but not isolation, scems
to be the wise course,

3. The need for special clusscs in academie arcas in-

creases as the student progeesses from clementary

“to high school, indicating that the nced for primary

- ‘grade programs may be harder— but .in some

situations not lmpomblg—lo Justxfy than righ
school programs.

The answer 0 the question, “Should we have
special classes for the gifted?™ must be two-fuld, The
question must be answered first whether or not the
pifted are being. .uh.qu.m.ly provided for in the present

L program, If not, then the question must be answered
whether or not a particular school is able to offer a
propram for the gifted which is dilferent caough, in

positive ways, from the regulie program 1o justily the

Aime and effort which it will assuredly reguire.:

We cannot atiord the negleet of the giftl which
resuits from alfernating between a policy of homogencous
grauping of the gilted and heterogencous grouping dic-
tated by the whing of popular sentiment. We nist be
sure that our program for the pifted is an integral part
of the total program aimed at the fullest development
of vvery child, and that everyone understands that the

ditTercnces ome from the implementation of a special,

program, not-from the mere establishmient of a program,

A RE'I'URN 10 I"(!NI)/IMEN'I;ALS

“If \'nu treat an- m:lnw!unl as he i, e will stay as he iy, hm lf you treat him as if he were w/mt

For Your Professional
Book-Shelf

Aschner, Mary Jane, and Bish, Charles
E., cds. Productive Thinking in Educa-
tion, N.E.A, Publications Sales, 1201

. 16th Street, N.W,, Was}ungton, b. C

20036. .

A scries of readings covering the ex-
panding vitw of inteliigence, motivation,
assessnment of productive  thinking  and

~impiications which cach of these arcas has

for classroom teaching.

Gallagher, James J., cd, Teaching
Gifted Students. Allyn and Bacon, Inc,
1965.

Excclient material dcalmg not only with
the s_cvcral costent arcas but also with.
creativity and administrative procedures.

‘Gowan, John Curtis, and Demos,
George D., cds. Creativity: Its Educa-
tional Implications, Wiley 1967 :

An excellent collection of readings cov-
cring relevant theory, curriculum, guid-
ance and rescarch,

" Goldberg, Miriam L. Research on the

Talented, Burcau of Puolications, Teach-

ers College, Columbia University 1965.

A review of current rescarch dealing
with . identification, inicllective factors,
muotivation, undur.\cl.n.vcmc.nt and group-
ing,
~ Torrance, E. Pnul. Gifted Children in
the Classroom. Macmilln, 1965,

An examination of the rnceds and
drives . that motivate  children dunm,

_grades Rindergarten through sixth,

hr wght oy Iu- aned conld he, he will heveme what he ought 1o be and could bet
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WHAT PART DOES 1.Q. PLAY IN PRODUCTIVE THINKING?

Miriam L. Goldberg

Intelligence, as delined by standard intelligence tests
and IQ's they yiclded, was viewed nol fong ago as es-
sciltiiti to high-level Tunctjoning, A high 10 was con-
siddered not only necessiny but suflicient (ot Jeast in the
inteilective realm) to enable an individual to perform
on a high level in aimost any fick! of endeaveor that
required  conceptual, relational, or ideational  per-
forimance.

The discovery that most of Terman's gilted subjects
achieved relatively high academic status but few be-
camie outstanding innovators in the avts, sciences, or
humanitics, produced some doubts about the high 1Q as
a predictor of creative endeavor, But this was o merc
chink in the armor, It was probably the impact of the
Gelzels and Jackson study, Creativity and I[ntelligence,
Wiley, 1962, even more than the work of Guilford and
his associates on which it was based, as well as the
sudies of Roe, Taylor, and the IPAR group (fnstitute
of Personality Assessment and Rescarch, University of
California at Berkeley) which brought the realization
andt high-level productive effort does not necessarily go
along with 1Q.

Then Torranee revealed that 70 pereent of pupils in
the top quintile of their group on tests of what he called
creative thinking did not rank in the top 20 percent on
tests of intelfigence. Afmost avernight, the aura which
had surrounderd the JQ was dispelled.  Its power 10
predict anything but the most mundanc and pedestrian
cognitive functici: was questioned, The [Q was out
ol Tavor.

Divergent Thinking Takes the Spodight

The new coneept of divergent thinking and the pro-
cedures by which to assesy it became the new panacea,
the new star to which to hitch our understanding and
prediction of high-evel original and mcaningful be-
havior. The individual of high IQ, with his ability to
cmploy knowledge in the service of problem solving, to
see rettions and prasp coneepts, was passé; the di-
yerpent Aldnhes Wi the new Lero, The antitheris ik
i s,

Guilford has provided the synthesis; to reunite and
reintegrate all of the cognitive operaiions as they func-
tion in the essential productive-problem solviag, wind,
by extension, all feaping. The tepatation of the sevaoui
intelicetive  operations remiains desivable for Turther
scientific inguivy but in the context of actual productive
behavior, it is their simuitancous or seguentiad involve-
nient which must be considered. Without minimizing
the importance of divergent thinking in the total process
of productive problem-solving thinking, Guilfurd abo
stressed the impuortaiice of infornation, retricved from
memory storage or derived from the environment to
providc the essential raw material 1o he restructured
and reorgrnized in the solution of a problem,

Evituation Now Stresszd

Guilford cspecially reaflirmed the central role of
evaluation in the total “hinking process, sceing its op-
cration not only in the final stages of verilication, but
as entering into all phases of productive  thinking.
From the initial scanning of the ficid o decide whether
a problem cxists, through the determination of which of
the myriad bits of information to cail upon (or scarch
out) fur the given problem, to the assessment and
consequient ageeplance or rejection of tentative solu-
iions, the problene solver s actively engaged in evalua-
tion, Guitford referred o the TOTE maodel ol “rest,
operate, test, andd exit” proposed by Mitler, Gakanier,
and Pribram as deseriptive of the produective-thinking
process. Although agrecing in part with the pioponents
of “brainstorming,” that premature evaluation can act
as an impediment 1o the generation of new ideas, Guil-
ford maintained that the evidence suggests that active
eviduation is “more detrimental o the appearance of
low-quality ideas than it is to the appearance of high-
quality ideas.” In onc terse sentence he makes the
point “From all of this there comes like a breath of
fresh air, a belief that children and others can be moti-
vaded by needs other than those o) hunper, thitrst, pain,
wend aesg il they e Barn 1o oo nnd o vishie e
swveet Binde of httelbey bl i hieveent™,
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TEACHERS' STRATEGY SHEET — Techniques for Promoting a Variety of Mental
Abilities While Teaching Subject Matter

All studenis possess, to snme degree, mental capacities which remain
virtndly aniapped in o most classraoms, 10 the full range nf students'
fearning and thinking processes s o be developed, research indicates
that teachers need to have a wide repertoire of teaching strategics which
cant be used while texciing ol subiccts,

It is posible to stinndate o hrowd range of wiental tadent, ineluding
creativity, divectly through nortad subject macter.  Often thiv iy maore
effvetive thau in isolgion from the regular sehool currictdun,

Subject mutter can be presesled v ways which cncontage stndems to
hink in novel ways, develop fhiidity ol assocmtions, nse flexitutity in
tiwir (hinking patterns, and prabe pew ¢ milis af knowledye,

This pupre it devoted Lo deseriptions of  ay-by.day strategics (call tiem
pupil assignments §f you like), which teacaers con use to expand the

To develop: Elaborc'ion
Through: Language art
Fill in the bianks in the {ollowing story:
Ship Baker was looking for old John, “Maybe

he will et I e, e HIE e
today,” he thought,  Orly lasi night John had sag,
“You can Jearn 10 cvecceeenn, ... 5001, Theaenn.....
arc coming back from the ... RO . They

will help you,”
He found John. He was sitting on the ...

“"When do we ... e ™ Skip asked. “We
WOR'E e, .uatil later,” Joha said. “To be
@ pood ... e e , you must first know somcthing
Fite7¢11 TR S

To develop: Originality
Through: Social studics

Instructions:

By now you all have some ideas about the territory
covered by the United States. Big, isnt it? You also
have lcarned somcthing about the explorers and how
some parts of the United States first-come to be cx-
plored by Europeans, Now ict's see if we can put some
of these ideas together.

Let us suppose, let us pretend, just for fun, that there
was another explorer never before mentioned 10 the
Bistory books, Lets call dim Allatot. Where was he
from? What did lie do? What did he discover? No-
body will know unless you make it up. Please use
what you know about geography and history, and tell
a few things about this *{orgotten’ explorer. What might
he have done? Don't hesitate about spelling words il
they present a preblem. If you have any trouble with
spelling we can all work together on the hard words
and leara the correet spelling by helping cach other,
To develop: Flexibility
Throuely Dramatice Play = (Drama Class)

Justouctions;
For the next period, we will e doing an exercise (o
see how we can show how we feel, Bt we will not be

mentad eapacities of their students,

The pattern is not urbihe that daveloned by Dr, Frank  Williams,
Director of e Natinn,l Sehocls Praject, ntacaiester Collewe, Saint P,
Minnesata (see Actcent en Taleat, April 1967) i Lis  research on
developing elasstoom teachieg ideas for productive-diverpent Uy wWoanyg
fickd tested with teachers in the Falb Field S<hooll Clearte.d,  Utal,
1 etiaire School, Edwardsville, Wlinpis and Qak Grove Schoul, Medlorg,
Oreeon,

The following Hems were developed 0 line with this pattern, by Paut
Lainkin, sinff member for ccucitinagl rescarch, Ingtitute for Behaviaral
Rescarch, Silver Spring, M, What is grade 3 o one schinod iy he
urade 4 in another or the range of ailties in a given school group
iay cover several grades,

using words 1o say. We will be using our bodies instead,
You have all scen how somichody acts when he s
angry, for examp'e, What il an angry person could noi
tafl. or make anvy sounds? How couid he show how T
feit while standing in onc place? How many different
ways in 2 minates?

[ shall ask you to stand in a vow ncar the walis of
the classroom,

Ready? Now 1 will tell you three situations, and you
show diflerent ways you could make movements in one
placc to reveal your fecling:

1. You arc about t¢ cat your picpic Junch and a
thicf runs off withit, You fecl angry.

2. You are being threatened by an approaching
monster or wild animai, and you feei afraid.

3. You can sce somconc who had been badly
hurt in an accident, but you can oniy sec him through
a window, and you want to fet him know that you can
sensc how hurt he is,

To develop: Originality
Llirgugh: Art

Preparation:

The top of the teacher’s desk should be arranged so
as o include various objects in the shape of cylinders,
spheres, cubes, cie., as well as some random objects
from the teacher’s purse,

Insiructions:

Draw a picturc of the top of tecacher’s desk as it
would he seen by two ditfercnt kinds of animuls. You
mity choosc any kinds of animals you like: smali ones
or large ones, wild aninals or tame animals,

Your pivtures will be stapled together, und we will
hang them from a string from the top of the black-
boards around the room, Tomorrow you will get o
chance 1o vote on the ones that are most unusual snd
uripinal,

He sure o have your pante al the wp and the kind
of aninul you have chosen at the bottom,
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Some Recent Rescarch on the Gifted

Iemonsiration of the significance of a consuliant-teacher for
the gitled to a snyall rural secondary school

Purpose:  ‘To learn cffect, significance, and importance of a
trained pifted-leacher-consultant in the education of :*fied
students in a small secondary school; 1o estublish sod evilu-
ate such a program.

Fidings:  Subjects show improved study skiils. wider reper-
tories of reading content, improved vocational and personal
goul planning, and beginnings of personal unification,

Publication: Final report available 1566, Kansas Stale De.
partment of Public Jnstruction.

Eleven-month group counseling program for gifted under-
achievers

Purpose; Vo help ialented underachiovers find w ¢ in o
more psychologically meaningful group; to improve thewr in.
terpesonal  relationships at school amd At home, and  their
classroom  bhehavior and  performance, academically  and
socially,

Findings: A parent checklist and a teacher checklist showed
significant change for the better in behiavior and attitudes at
schoo! and at honme,

Investigarors:” Mauanford Soustepard, Ph.D., Professor of Gnid-
ance and Counscling, Southern Nlirois University, Edwardsville;
and G. E. Stormecer, Director, Demonstration Center, School
District 172, 1200 Maine St., Quingy, 1

Increasing the acodemic achievement of culturally disudvan.
taged youih

Purpose:  To determine feasibility of instructing bright, low-
achieving Neero boys in skills related to educationnd achicve-
ment, and 1o deterntine whether students respond differentiully
to instructional procedures.,

Natmal Educatiom Association
1201 Sinteenth Street, NV,
Washington, D.C. 20030
Room 314

In This {ssue

1raul Witty A Word to the Trincipal

Tdentification: Responsibitity of
Both Peincipal and Teachiers

Jolin Gowan

Robert 1>e Haun The Anatomy of Motivation

Mirlam Goldberg What Part Does 1.Q. Play in

'roductive Thinking?

Waller nuc.hr throuping the Qifted: Shouk! We or Shoatdu't Wet

Fhant A% g yaup festing Nietiner {|

Wit ooy
Whinde ptoajrg Ponrbrugd
FUYR TR YN TSReTY I N1 TPTY)

Subjects: Juniov high school boys, judged by their tenchers
to be able to learn but not duing so.

Mediods:  Establishment of small groups, including control
groups, on basis of high and low achicvernent motivation:
“assessment of outcomes in terms of changes in academic
performances,

Tuvestigators:  Lawrence 11 Stewart, LEd.D., Drofessor of
Fducation, and Robert W. Moulton, Ph.D., Assistant Professor
of Fducaion, U.S, Depurtment of Healih, Edecation, and
Weilarc.

Relationships belween intelfigence and creativity in pgifted
adolescents

Purpose: To explore psychometric  charcieristics of four
groups of subjects, These groups are delized by independent
wigasures of Batcllipence amd eretivity.

\

Subjeets: Selecled fromn approaimately 1,00 high  school
students who have attended the Governor's School of NMerth
Ciaroling, a residential summer program.

Investigutor: George S. Welsh, Ph.D., Proiessor of DPsychol-
ogy. University of North Carcling, Chapel Hill, N.C,

This publication, developed with the financial
support of the Carnegie Corporation and the Na-
tional Education Association, is sent (o approxis
mately 87,000 schools (elementary, sccondary,
independeny public and parvchial) tiroughout the
United States,  Space requizements foree us {o
limit the number of words in cach articie; fecl free
to write far forther information cither G the
author or to the NEA,  For additional copics of
Ac’cent on Talent write o Charles 13, Bish, NEA|
1201 Sixteenth St., N.W., Wasbington, 1.C. 20036,

Nagil'rofit Opinrdrdion
U, 5. IMOSTAGH
PAID
Washingior, 13, G,
Permit Nu, 415
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TERMS COMMONL{ USED IN THE LITERATURE ON THL GIFTED

ACCELERATICN - )
The moving of .a gifted child from one level of instruction to another as soon
- .85 he has mastered the work of the level from which he is moving. This method
of advencement seldom presents nompllcatlons in social 2nd psychological adjust-
ment for the child, If the child is well above-average in achievement end is
developed. physically zend so2ially to the‘extert.that he is happy” W1th older
children he should be considered reasdy for acceleration,

ACH IEV’EI-’II'.NT - v
The level of student accomplishment in a particular subject~matter area,

i

ACHIKVEM.NT TLSTS =
Achievement in acedemic subject areas is closely related to general
intelligence but is not identical with it. These. tests are generally goed
for screening gifted children. They will not identify the underachiever;

. the child with emotional or motivational problems, or the Chlld with reading
dlf 1culty.

ADVANCED PLACEMENT FHCGRAM -~
Enables capable students to take courses for credit while stlll in hlgh school.
Students remain in high school for the regular number of years, but enter

- college with’ enough credit to conplete four years of college work in three years
or less. c

APTITUDE - - - ; : .
A condition or set of characteristics regarded as symptomatic of an individual's
ability to acquire, with training, certain knowledge, skill, or set of responses, .

o APTITUDE TESTS =~

- By these tests children.mey be 1dent1f1ed as heving special telent in any
one area of a combination of sreas, Most aptitude tests may be used in
identifying special interests and abilities of students at about the fourth
grade level or above.

_ AU”ILIARY EDUCATIONAL, SERVICES - '

- Services mppplementing cla ssroom teachlng using other . educotional facilities

- available to schools - partlcularly, the home and- fcmily guidance services,
and educational facilities in the communlty.

CREATIVL ABILITY -
This is generel ability hthh is b‘51c to. success in m;ny'types of enceavor.
Many gifted persons possess crestive ability of = high order. This sbility is
. based on an active imagination. Creztive minds dcvelop original approaches ’
to their own WOak deriving. grect pleasuvre from 01 scovering new procedures,




They .ee new ideas, new implications, or novel uses of an otherwise ordinary
item, Versatility of intellectual response is considered to be zn important
factor in creztive ability. Other importent factors are independent thought
and' freedom of expression. ‘ ' ' .

EARLY ALWMILSION PRCGRAMS -

Early admission to kindergarten or to college are farms of acceleration fre~
quently used in programs for the gifted. prerlmentatlon of early admission

~ of bright children to elementary schools has yielded favorable results. Mzture
four-year-olds are zdmitted to kindergerten and five-year-olds are admitted to
the first grade. Several colleges admit high school studentx at the end of
eleventh grade, and even on rare occasions, tenth grade students are edmltted
who show outstanding ability and maturity.

ENRICHMENT - '

This comacnly means providing an educsticnal dlet richer than that of the

. average student, Three general types are usually considered. [Depth;
this epproach stimulates the gifted student to probe more deeply into the

- curriculsr areas than is done in the regular program of work, Breadth;:
this zpproach enzbles the gifted child to pursue interest creas not ordlnarlly
‘touched by the cverage student,. Tempo; this aprrozch enzbles gifted students

~ to complete their group work or individual projects as rapidly as they are
able, This provision encourages the benefits of the nongraded primery plen or
the telescoping of subject and/or grade content down to meét the reedlnesa
of the students. -

EXPLRlﬂgNlAL -
A term used to describe a type of education characterized by practices vhich
are dlfferent from those tjplcal in a majority of public or prlvate schools,

GIFTED - :

" Those who demonstrate very hlgh learning ablllty es measured by an
intelligence test, The word is frecuently used to include the very superior
~or highly gifted. rany believe this classification should include only those
~students with an I... score of at least 130 on an 1nd1v1dual test or those in

the top three per cent. :

GROUFIVG - ' ’
Te fit the needs of glfted children the concept of ‘classroom grouylng for -

_subjects has been greatly expanding to include the follewing plans: full-time o

-ability grouping; part-time ability.grouping; cluster groups; nongraded
primary; and ﬂpeclal interested groups.

HIGH SCHCOL bL}IhAdS - ‘ ' o
Introduce methneds of critical thlnxlng 1ncu1ry, and discussion to smell,

. selective groups of gifted high school students, Individuel studénts usnally
‘have to.meet certaoin ability or achievement requirements, or both, to '
pgrtlc‘pgte in these more difficult academic experiences,




HOUIORS GOURSLS ~
Limited to secondury schools =nd colleges they <llowv gifted students to
develop their talenbts :nd pursue edvenced study in selected aress. These
courses stress indeperdant research and experimentation. ieny schools offer
continuing honors courses for a two- or three-year secuencsz,

INDEPLNDEUT STULY -
study which is not identified with or an integrsl part of organized courses.
It is most effective when done with the guidance of one or mere faculty members.
Invariably, it is individual work with one-to-one student-teacher relationship.
It stimulates the superior student to do more and better work than he would
ordinarily do without individusl supervision., It invites flexibility in subject
matter end encourages probing snd reflections beyond just gathering facts.

INTELLIGFNCE CUOTIENT (I.0.) -
Learning potential: the ability to learn: =2 ratio derived by dividing the
mental age by the chronologiczl age. Some tests have a plan for deriving the
I1.Q. by a deviaticn procedure. An I.Q. of 100 is average. The formula for
srriving at the I.Q. is as follows:

I.Q. = MA (Ment:l ame)
CA (Chronological Age)

X 100 (to remove the decimal)

The I.Q. is not a measure of motivetion or d:sire to learn. It is a neasure
of a mixture of inherited <(apacity and thazt which the child has learned =zt
home and at schocl. It does not indicate tre individual!s creative thinking
ability. It does not measure temperament, personality, sorial relationships
‘or character, It is not an absolute mezsure and should always be thought of
as a score within a rznge of ability. At present, the I.Q. test is the best
fnstrument we have for measuring in'ellectual talent.

INTELLIGENCE TSTS -
GROUP -~ Used best as a screening method rather thzn an identificztion instrument,
These tests do not give the same kind of measure as the individual test when
estremes at either end of the ability scale arc considered, They do :ot
identify the gifted child who is not motivated, or the one with a reading
problem, or the child who is not ;hysic2lly well at the time of testing.
These tests do not show kinds of ability and the true potential of the child.

INUIVIDUAL -~ These tests are considered to be cur best and most valid instrument
for measuring nental ability. They wrecuire specialized professional services
to administer and interpret.

IEADERSHTIP ABILITY -
The ability to lez?d otherz, to aid and guide a group in achieving desired
goals. liise learership involves the ability to meke reasonably accurzte
assessments of future development, It involves & high order of mentzl
ability capszble of interpreting past experiences and relating them to the
future.

MEDIAN -

The point of a scale which seprrates the upper and lower fifty percent of
measures made by a group.

-3



MENTAL AGhL —
The mentcl ability or intelligence expressed as the chronological age for
vhich the mental ability is typicel.

yOTIVALION -
An cuitgoing, continuous process in znd through which the lezrner becomes
oriented in a certain direction and is "moved! to expend his energy to achieve
& o2l he prrceives to be obtainable in that direction. Sometimes this direction
is cbvious and specific, Sometimes the direction is toward a grmneral area
within vhish the lezrner perceives that which he seeks, otivation is a
coznlen facvor in learning. It is an individual matter, It derives from
the learner's reacition to things-to-be learned,

MULTITTACY FHCGPA -
Mlows secowia 77 B
ability, The gift
have brought this
especially in teac

chools to offer recuired courses on various levels of

cd are in the upper track, DMNultilevel learning materials
systen into ever-wz_den'ng use in the elementery school
ing

ching basic skills and in subject areas.

NONGHADED PHIMaLY TNTT ~
an attcmpt %o meck th2 needs of the academically superior student by providlng
a progran wiich allows gifted children to progress at a rate commensurate
to théir ability. It helps in identifying and providing for them early in
their school 1life., Children move througn the rezding program at as rapid a
rate as they are able, The gifted child may thus ccmplete the three levels
of work in two years and move on to the fourth grade one year sooner.

PILOT CLASS -~ : .
" A demonstretion class that may, or msy not be experimental, but is used for
observation uy t2achers and others in a given area,

POTINTIAL ~
" The possibility of learning,

RESKARCH -
A study procedure based upcn scientific principles, used to formulate plans,
collect date, and evaluate findings.

L]

RESOURCE TisaCHER -
One who does specialized teaching or is available to help other teachers in
any designated subject area.

oCREENING PECCLSS -
A systematic search concucted in a careful well-organized way. Ideally, this
process should be a continuous overation starting in the kindergarten and
continued throughout the student-s educational career,

SPECIAL CLASSES -
Gifted pupils are drawm, either from various classes within a school, or
from varicus schools within a scheol system to form special classes in some
centrally located room within their ciwn school or a school building
accessible to 211,




SUPERIOR =
This term is usuelly used to refer to the group called the bright or talented,
Many believe this classification shoulc include those with an I.Q. score of at
least 116 on an ircdividusl test, or approximately the upper 15-20 percent.

TLEESCOPING -
Ideas are developed f{rom cor“~nt so that the materisl is presented more
Judieclously in keeping with the learner's capacities and abilities. The
concepts are contimcus and integrated. The purpose is to achieve order and
unity in the learning experiences. Tais unity is not achieved simply by
reorganizing traditionzl subject matter, or by adding new courses. The
emphasis 1s uoon integrated ideas rather than the time sequence of subjects,
This permits vaification of ideas, the optipium use of time, and a greater
opportunity for crestive expression.

UNDERACHILVER ~
A student whose academic achievement is at a level below the one ex ected
or the basis of the student's performance on general aptitude tests.

UNDER-DEVEIC(PLD CAFACITIES -
Capacities that hove atrophied beczuse of poor early environment, retarded
language development, cultural disadvantages, or emotional problems.




SUCCESSFUL TEACHERS OF Tkt GIFTED

WILLIAM E. BISHOP

Chairman, Devartment of Education
Indiana Central College
Indianapolis

Abstract: The purpose of this study was to analyze selected characteristics of

high school teachers who were identified as successful by intellectually gifted

high achieving students, and to discover what differentiated these teachers from
teachers not so identified. More specifically, the study was concerned with personal
and social traits and behaviors, professional attitudes and educational viewpoints,
and classroom behevior patterns of effective teachers of gifted high schcol students.

onclusions

‘The conclusions which are suggested by the major study findings can be summarized
as follows:

1. Teachers who were judged effective by intellectually gifted, high achieving
students did not differ with respczct to teachers not so identified, relative
to such variables as sex, marital status, type of uider-graduate institution
attend, highest degree held, course work preparation, and extend of assoication
with professicnal organizations.

2. Successful teachers of gifted students tended to be mature, experienced teachers.

3. Teachers who were successful with mentally supe~icr students were mentally
supcerior themselves. They stood in the upper 2 percent, relative to the general
adult poputation, and significantly higher than their tcaching colleagues.

4. The effective teachers tended to pursue avocational interests which werc “in-
tellectual? in nature. 'They had a significantly greater interest than their
teaching colleagues in literature and the arts, and in the cultural life of
thir community.

5. The identified teachers were characterized by high achievement necds-they at-
tempted to do their best and to succeed. This was reflected in past scholastic
achievement as well as present teaching success.

6. A significantly greater number of the identified teachers decided to become
teachers because of a desire for intellectual growt’: and because each was ad-
visad by a teacher that he would be a good teacher.

7. Effective teachers had more favorable attitudes towerd stiudents than other
teachers. They tock personal interest in their students and were sensitive
to tne students' motives and behaviors; they attempted to:see things from the
students' point of view and to understand how the stcudents felt.

8. Effective teachers tended to be more student centered in their teaching approach.
Q They encouraged students to participate in class activities and they took students'
[ERJ!:‘ opinions into consideratiomn.




9. Effective teachers were more systematic, orderly, and businesslike in thcir class-
room approach.

10. Teachers who were effective with gifted students wcre more stimulating and imapi-
native in the classroom than their teaching cclleagues. They werc well grounded
in and enthusiastic about their particular subject and about tecaching. They de-
fined their success in tex.as of how well they motivated their students to want to
study, to learn, anc to think independently. They were able to instill intcrest
in anc¢ appreciation for their subject in their stucdents.

11. Teachers identified as effective by -ifted students supported special educaticnal
provisions fcr gifted students. A significantly greaier percent of them prcferred
to teach a class of exceptionally bright students than did their fellow teacher.

In summary, these conclusions indicated that therc are unique personal and sccial traits,
professional attitudes, educational viewpeoints, and classroom behavior patterns which
characterize successful high school teachers of intellectually gifted, high achievin:
students.,

Implications

The major findings of this study and the conclusions proposed above suggest several im-
plications for educational planning and programing. It behcoves those who have the re-
sponsibility for the preservice educaticn, placement, and/or guidance to teachers to base
their policies and decisions on the most reliable information availatle.

Assuming that the identified teachers in this study can serve as a prototype, the con-
clusicns listed above suggest factors which might suide the decision making processcs

of those chargec with the important responsibilitics of educating, selecting, and guiding
teach:rs of pifted high school students. More specifically, the implications this study
suggested €ollow:

1. School administrators should give careful consideration to the proper selection and
placcment of teachers for gifted students. Teachers placed with special classes of
bright students should possess those qualities. which are common to the gifted groun.
They should also have a special interest in working with these students. The find-
ings of this study indicate that a large percentage of teachers who are successful
with these students state a definite preference for teaching students of exceptional
ability.

A recent report of the National Commission of Teacher Eduecation and Professional
Standards (National Education Association, 1965) notes that misassignment ranks

fifth among the twelve most important factors which educators cite as limiting the
quality of education. One of the violations mentioned in the report is the teachers’
failure to understand particular groups of students. The majcrity of misassignments
is reported in grades ten through twelve.

Teachers are sometimes assigned to classes of gifted students on the basis of
seniority. ’Another common practice is to assign high school tcachers to several
different types of classes (i.e., slow, avcrage, gifted) on the pretext that such
an assignment' adds variety to a teacher's work schedule and effect a form of 'di-
stributive justice.” BRoth of these practices undoubtedly result in misassignment
of teache:s for gifted studants. While gifted students may continue to learn "in
spite of" and mot ‘'‘becausc cof'’ the teacher, the results of this study indicate that
there are swyscial qualities which characterize teachers who are successful with these
students., Attempts should be made to identify those teachers who will provide the
Qo optimum educational cxperience for students of exceptional ability and then make
IfRJﬂ: assignments on this basis.




The spe-~ial qualities and interests which characterize teachers who are
successful with gifted students suggest the neced for identifying preserviee
as well as inservice teachers 'towork with these students. The problem of
attracting able young people into the teaching profession has received con-
siderable attention 1. recent years. The report of the Commission on Teacher
Education and Professional Standards (National Eduocation Association, 196%)
calls this the number one problem limiting the quality cf education today.

If teacher education institutions were to develop special courses cr programs

at the udergraduate and graduate levels which would specifically prepare able
young people to teach gifted high schcol students, more superior ccllege students
might be attracted to the teaching prcfession.

Special preparatory programs for teaching gifted students should result in
special certification in this area., The unique nature and neecs otr gifted
students call for the recognition of educaticnal personnel who possess those
perscnal qualities and professional competencies which will guarantee that
gifted students receive the optimum educational evperience which they deserve
and which the democratic ideal demands.
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INTRODUCTION

The Committee On The Role 0f The Secondary Schools
In The Education Of The Academically Gifted has had two meet-
ings to date. Both meetingzs have been primarily codcernec
with the problems of cdefinition and jidentification. Since
these concepts are bhasic to the aref& of the gifted, the
committee has done well not to gloss over the issues.

Chairman Mall, in prepara’ion for the third meet-
ing requested that the issuos be presented in the form of
a written report for the committee. This paper is an at-
tempt to fulfill his request.

The major purpose of this report is to point-up
some c¢f the issues of definition and ideutificatio:r« which
I feel need to be rer-_aized and resolved in some fashion

by the committee.
DEFINITION

The issue which the committee is currently study-
ing 18 in my view basically one nf detinition. If we could
agree who it is we wish to identify, the selection of
sriteria could be made. How shall we define an academically
gifted student? V¥Which meanings should we attach to the
labels: "academically gifted, talented, rapid or fast
learners™? A screening of the literature reveals that

many writers use identical terms with different meanings.
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Some revert to an authority - Witty, Conant, etc. But, the
authorities are not in agreement either.

One obvious approach to the dilemma of definition
is {0 determine the purpcses for which identification wiil
be made., If we wich 210 identify all students who test at
or above 130 I.Q. on the Stanford-Binet for the purpose of
groupling them for more effective instruction in 211 areas,
this 1is a simple matier. But, if we wish to provide advanced
mathematics to a selected group of nigh school freshmen, we
will need to consider more than their scores on the Stanford-
Binet.

In my opinion, a. program for the gifted is only
for selected students. For students with high potential
whose needs cannot he adequately met im a good general
instructional program. I believe that special provisions
for the gifted should not iao in lieu of a good general
program, Rather they are in addition to a sound instruc-

tional program.

IDENTIFICATION

How should gifted stude.nts be ldentified? 1I.Q.
scores alone? Or, achievement, standardized or otherwise?
Or should a combination of many factors be used?
1.9.

If 1.Q. scoxres are used, we must determine:

1. VWhich type of intelligence test to use,

Group tests or individual tests? Jf

we decide to use group tests, we must



determine which group tests, The I.Q. scores

vary from test 1o test.

If we choose to use iundividual tesis, chances

are we have an alternetive, the Wechsler

 series or the Stanford-Binet. If we select

the latter test we have the problem of
celling with brighter children beginning

with grade six.

On the other hand, 1f we select the VWechsler
series, we have a ceiling problem on the
W.I.5.C. with very bright students. It's

top score is 154. The Wechsler Adult Scale
may be a passibility for Jdunior High amnd High
School studenta, But, it is more of a clinical
test and has been-criticized because of its
poor standardization,

Following test select, we are confronted

with the problem of an arbitrary minimum
cut~off point. If we select a Binet I.Q.

of 130, in a school system with a repre-
sentative student population, about 2% of

the students will be involved., Some schoqls_

may have more., Others will have none.
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If we select a lower I.Q. score, for example
a Binet of 120, we are inc'udiag about 10%
of the student population in a typical school.

Some will have more. Others less.

At the secondary level, we have another
problem. An I.Q. score 1is global ~- it
does not differentiate aptitudes. Yet,
studies of individual differences clearly
indicate that few individuals are superior
in all areas. Should we expect gifted stu-~
dents to be gifted in ail subjects? Even
if the high school is large enough to
permit flexible grouping we are confronted

with a problem of selection,

Woltel presents a good case for the josi-
tion that individuals may be gifted in a
few areas without achieving above average
in most. In algebra, which is an highly
academioc area there are findings to in-

dicate that global I.Q. scores have only
a moderate relationship with the ability

to master algebra.z
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Possibly a8 I have su/; ested more informetion in
addition to I.Q. is needed for programming stu-
dents at the secondary level. We may considor
the use of aptitude tests. Most aptitude tests
categorize abilities in some fashion in at least
these areas: verbal, perceptual, spatial, and

numerical.

' Some of these abilities (verbal, numerical) corre-

late with certain school subjects, Others, corrc-

late with specific subject areas.

If aptitude tests are used, it is my feeling
that at least the following warrent considera-
tion:

i. VWhich aptiiude tests should be used? The
scores will vary from test to test.

2. What should +4he minimun cut-off scores ha?
The norms of the Differential Aptitude Test?
indicate a peicentile score beyord 75 to be
significant. Vhile a score at or above the
B84%ile is considered high on the Multiple

Aptituds Tests.?
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Wlien we compare these percentile scores with
T.Q. scores on a normal dietrjbution curve,

we would find that the 75%lle would approximate
a Binet I.Q. of 110. The 84%ile would ap-
proximate a Binet I.Q. of 115. Should we use
higher %ile cut-offs? If we do, will we

eliminate many gifted studenis?

Achievement

At the secondary level, achievement is of importance
for'scheduling purposes., The present structure of
the secondary schools precludes the incluagion of
icw achieving studeats of high potleontial in classes

with high achievers,

But if high achieveuwent is mandatory for placement
in a program for gifted studentis, ihe following
factors should be considered:
1. How should the achievement be mcasur2d?
Daily achievement is not necessarily the
same as achievement on 2 standardized fosi.
2, I1f standardized achievement tests ave used,
whkich tests should be used?
3. 1If achievement is the major criterron for
entrance; wé will he ignoring tnn,loh'achie§ing
gifted students, the very stvdents whose edu-

cational nceds are least heing wet.
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4, Many high achievérs of average ability will
be included in the gifted program. Our
follow-up study in Cuyahoga Fallg® suggests

that this can bhe damaging to the students.

[+ 4]
.

If students are aduitted into classes re-
gardless of achﬁevemeﬁt, another problen
arises. The under-achieving student may,
becanss of his problems, be unable to
ocompete academically,.

6. It seems that the needs of the high
achieving gifted differ from tnose needed

for the low achieving gifted. If so, what

kinds of provisions are needed?
Interests

Some authorities recommend the use of iantorests
in conjunction with ability. How should we
measure thesa interests? Which 1ntere;t invei~
tories should be used? TInterests are suhjtch to
change partieulariy with the young., Wnat should

we do when ithe studeni's interests shifi?
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Creative Thinking

Torrance and others6 have demounstrated that

creative thinking is not measured adequately
by the current tests of intellipgence. Yet,

nearly all authorities recommend its con-~

sideration.

Hdw do we measure creative thinking? 1Is a
minimum lsvel of intelligence needed in order
to possess this important abhility? Torrance
ansvers yes to this question. le suggests

that &n I.Q. score of about 120 1is neecded.

Do aptitude test scores reflect creative ability?
Do achievement tests? Rescarch has no answers to

these questions yet.
POSSIBILITIES

Obviously, the problems of definition and identi-
ficatio~ have not been fully resolved. Opinions can he founad
in the literature. But, opinions are not answers. If we

ccocept them as facts we may ignore the basic issues.

In view of the unresolved problems when attempiting

to identify gifted students, there are several alternatives
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which I see for the committee's consideration.

1. The committce may choose to speak in general
terws ‘ather than specific ones. Thus, leave
the probl.m of definition to those iiidividuals
working in various projects., They will then
be forced to develop theilr awn working defi-
nitions,

2. We could specifically define giftedness in
terms of identification jprocedures. If this
is done, it will be necessary to leave room
for future findings which may vitiate our
definition *

3. Ve could ‘ake the position that identifica-
tion proccdures should be in terms of the
educational provisions. For examnle, in
an accelerated math program, the studenis
would be selected in terms of hilgh scores

on math aptitude tests.*¥

*Research in the area of creative thinking has alreaa; de-
stroyed some notions that high 1.Q. is synonvmous with
creative thinking, and that 130 1.Q. should ke ihe lower
limit for academic giftedness,

*#Here the issue seecms to me to be, is the term academically
gifted an attribute of the person (a constant characteristic
regard)ass of the subject to ne studied) or is it gifted per-

formance by the person {achievement and/or potential)?
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Possibly the problem of relativity of
giftedness can be approached with the use
of local test norms and standard deviations.
0f course, we must then accept the notion
that a gifted student in one school may not

be considered gifted in another.

Ve could consider a variety of approaches.
One could be, progrzas for students of high
I.Q. with high achievement in all areas.
Another for students who demonstrate very
high aptitude in one specific academic aresn.
Another could be for low achieving students

who score high on tests of intelligence, eto,
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Gifted children often exhibit the following abhilities:
They use a large'number of words easily and accurately,
They learn easilv and raridlv without much rote drill,
They have a loncer attention sran on challenging material,
Thev ask meaningful auestions.

They have an active interest in a wide range of tenics.

They comprehend meanings, recognize relationshins, and reason
clearly,

Thev grasp abstract concepts,
They use original methods and ideas.
Thet are alert and observant.
They have great powers of retention,

Their ouestioning attitude makes them interested in finding out
the reasons for observed phenomena., They constantlv ask "why'?
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A PIAN FOR ANY SCHOOL
WHEN CONSIDERING FPROVIDING FCR GIFTED CHILDREN

Schools that are interested in providine a program for gifted students may find
these procedures helpfuls

1. Consider gifted children as a special project, whether you work with one gifted
child or more. '

2, Heve school parsonne) rheck their own atiitudes and goals regarding ¢ifted
students, Teachers who begin with a firm decision to do somgthing have been
the ones vho have accomplished significant xesults,

3. Find a method for identifying gifted students thet is suvitable for vour
purposzs, Intelligence and achievement tests, ard lists of recog..«ed
characteristics of the gifted are gensrally used.

4, Fxamine the present school curriculum to sce how well it 15 meeting the needs
of gifted pupils,

%, Examine various ncthods of grouping the gifted and decide which fits your
school procren bash,

6. Refer giitcd children to any special classos or other special school arrange-
ment your cchool systca or comunity may already have or be willing to
establish for thom.

7. Cheek the physical arrangements of classrooms to see that they contribute to
a creative atmosphere, :

8. Re~examine teaching methods to see how presentations can be enxiched,

9. Kegp on the lookout for materials that will add interest and encichment to
your classes,.

10, Help youngstere develon nacessary learning techniques so that they cen truly
benefit frcm the gift2d child prograom.




CREATIVITY

In recent years creativity has been of major concern to educators and psychologists,
This int.irest has grown out of the general concern for individual differences as
well &as that of the expanding concept of giftedness, A number of centers of
interest and research related to creativity have become active throughout the nation.
Each has a somewhat diffsrent approach and point of view which have created some
differences as to the exact nature of crestiwity and what should be done to foster
it, However, some general areas of agrerment are becoming evident:

1. Defintition

Creativity involves the ability to produce new forms—to conjoin elements that
are customarily thought of as independent or dissimilar,.

Some of thé. com;onents which make up sezativity are:

a, Sensitivity to problems - f. Analysis or the ability to abstract
b, Fluency of ideas and a.saociatiorm g. Elaboration

c. "Flexdbility h. Synthesis and closure

d, Originality ‘ i, Coherence o/ organization

e, Redefinition or the ability , Je Evaluation
to rearrange :

Some of the difficulty in defining creativity has been a failure to differentiate
between the various jevels of creativity which are given by Calvin Taylor as:

Expressive creativity - independent expression in wh’ ch skills,
coriginality, and quality are umimportant

Productive creativity - productior of a product through mastery
over tomne portion of the environment

Inventive creativity - ingenuity ir. seeing new uses for old
: : parts (nc new basic ides involved)

Innovative creativity - a significant alteration in the basic
foundations or prii~iples of a theory
(needs highly developed abstract
conceptualizing skilis)

Emergentive creativity -~ ability to absorb the experiences which
are commonly provided and from this
produce something new
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The process by which the creative process evolves includes preparation, incubation,
1lumination, and elaboration. '

2. Characteristics of Creative Individuals

Some studies 1ist as many as eighty-four characteristics which may be attributed
to creative individuals. Those which oceur most frequently in studies are:

Curious Flexible Persistent
Original Open Fluent
Independent Sensitive Elaborative
Inaginative Intuitive Sense of Humor
Nonconforming Energetic Caxplex
Perceptive .

The study of creative adults has indicated undesirable personality factors which
have probably grown out of the lifelong struggl . to voice their creative efforts
and seek acceptance for them. It is felt that creative children, if ide=:ntified,
nurtured, and valued, can b3 helpsd to adapt those aspects of thzir personalities
which would clash with others,

3. Identifivation of Creativity

At this timeg it is not clearly understood whether creativity is a unitary process
or made up of a composite of many processes, ObjJective mzasures for assessing
scme of the components of creativity are in the developmental stage-—some are
being validated 2t the present time, Generally, these measures explore the
individual's £bility to think of:

&, Regular or alternste uses for objects e, Words of similar meaning to the

b, Tonseguences in connection with a new given word
or unusual situation f. Vigures or pictures vhich may
¢. Things that belong in certain classes be developed frcem a merk or line
d. Sentenzes when given the beginning g. Ways of elaborating upon details
letiers of words or pictures

he. New patterrs by removing parts
of a given paitern

he Implications for the School

It is thought that creativity cannot be developed in individuals unless they al-
ready possess those traits which constitute creativity. It is felt that the
attitudes should be more one of “making it possii. for creativity to emerge,”
Many researchers fecl the environment should be “responsive" rather than just
*permissive,” E. Paul Torrance and others who have succeeded in helping children
to be more creative in their thinking and writing have suggested the following

as factors in a responsive environment:

a. Include a variety of learning tasks in the day's activities as some children
prefer to leain by aiscovery rather than by authority

b, Bring more stimuli inato the learning experiences

c. Ask questions which elicit unique or original responses

d. Accept and value unique responses when initiated by childiren

e. Develop a progressive warm-up for creative activities from the simple to the
coxplex,
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f. Break the set - make it possible for new ideas to be developed

g+ -Avoid the giving of examples when seeking creative efforts

h, Provide opportunities for imaginative activities

i. Provide time for the full development of an idea - some pupils are slow
starters - to encompass all of the possibilities snd to toy with uncommon
assoclations or eccnsequences requires some amount of time and some independent
or isolated thinking

The key to the successful outcome of helping each child to develop to his full
potential is a creative teacher working in her own individual fashion developing a
oroad base of krowledge, refining the basic skills, and creating a climate in which
satisfying interpersonal relationships and the freedom to explore and learn in
different ways is afforded each child.
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DIMENSIONS OF CREATIVE THINKING
{Torrance)

Originality is the dimension of creative thinking ability which refers to the

unusual or uncommon responses produced. A teacher who wants to be sensitive to origi-

nality in her students might ask:

Which children in my class are able to get away from the obvious and
the commonplace and break away from the beaten path?

Who sees relationships and thinks of ideas and solutions which are
different from others in the class and from the texthook?

Below are riven scme examples of activities and questions desisned to stimulate

original rasponses:

1.

The teacher might read to the class the story “'Sammy Owl Changes His Tune.” 1In

the story the Mother Owl is disturbed because her sen asks only one question:

why? Why?'"" Recause he is reprimanded, he becomes angry and flies to the branch
of 2 dead tree where he sits until nightfall. He finally comes up with the idea

of changing his question to "Whoo, Whoo, Whoo?' The teacher might ask the children
to think of an unusual and cxciting name for this story (e.s., He Whoo Says '"Who'').

After a discussion of word meanings and various ways of showing meanings of words,
the class might be asked to take a noun or an adjective and try to portray 2 mean-
ing of the word through their arrangement of the actual letters. Papcr, pencils,
crayons, paste, and scissprs might be used along with other self-chosen materials
(e.g., the word “hotrod might be designed to look like a real hotrod using the
o's for wheels and abstracting the other letters to resemble the chassis and
engine}.,

The class might listen to the tcacher read, very mysteriously, 'In the dark, dark
wood there was a dark, dark heuse; and in that dark, dark room there was a dark,
dark cupboard, etc. (h:ased on the Pecabody Lanpuage Development Kit H.I., Lesson
34). The teacher mirht ask the children to stretch their imaginations, to rcally
work at it, and to visualize and then draw a picture of what they thought was in
the box - somethine that nc cne has cver seen.

After shewing the film, "A Scrap of Paper and a Piece of String,'" each student is
given a piece of colored 9" x 12" x 18" manila paper, a piece of strins, and a
pair of scissors. The teacher could say, ‘By using just this material, devise a
technlaue for solving some arithmetic work. Try to think of semething that the
rest of the class might not think of (e.q., cut string inte bundles cf 10's and
1's}.

After reading and discussing a story about the ocean and an article about tides,
the children are asked to think of a very oririnal and unusual explanation of why
the tides come in and out and to write a “"tall tale" about it.

Usc children's drawings from a unit on the farm for story-telling on the flannel
board. Cut and back the figures from the drawings. After some practice at making
up steries, add to the farm figures onc item which does not seem te ''fit™ in a

[:R\I:arm scene (fairy, hippo, etc.). Ask children to think of many stories which usc

wll Toxt Provided by ERIC

his unusual figure.



DIMENSIONS OF CREATIVE THINKING - Continucd

10.

11.

12.

13,

-

Show the movie, '"The Fish That Turned Gold,"” and then ask children to write an
original story with a unique ending about one of the three follewing subjects:

What adventure could Goldie and Silvie have next?

What would you do if you were a goldfish?

Yhat if people had eyes which stuck out on the sides of their heads
and they could rcll them to see backwards?

.0n any Friday, the thirteenth, you might ask for a list cf all the superstiticns

students can think of. Discuss them in forms of consequences and fixations; then
together the children might develop an exciting make-believe story about one
superstition and illustrate the story in some unique fashion.

The class might watch a film called ""The Parable' and after discussion be asked to
put into writing their own reaction to thc characters or to the film itself. They
were frce to chnose the form they wished to use and encouraged to exnress ideas
that would be different from those of the rest of the class.

An older class might be asked to rcad and analyze library books for young children
which the first grade teacher folt her students like hest. %ith this background
they might be asked to procduce and write a new book on tuelr own for use by first
grade students.

-

Using the spelling words for the week (or other), students might bec asked to or-
ganize all the words in the list and make up an original, legical story, filling
in_other words as needed. Emphasis is on usin~ the words in unusual contexts and
combinations. OR students might be asked to devise some ariginal and unique kind
of game, using a prescribed groun of words.

In reviewing a prev1ous class discussion of fables, the teacher micht list at the
bcard the thrce idesns agreed upon as the major compcnents of a fakle:

They usually teach a lesson or moranl,

They concern animal experlences., ¥

No two versions are alike because they are stories that are told
over and over again in many different ways.

Then the teacher might suggest that the class use the week's spelline words and
try using them to weave an original fable with those three characteristics.

The story, "The Fox and the Geat” might be shared with a second grade: £ fox who
was on the prowl for food became very thirsty. He passed by an open wecll and see-
ing the cool water, he jumped into the well to get a drink. A coat passing by
heard the fox calling for help and he jumped in also. Then the two wondered how
to get cut. The teacﬁer, leaving the story unfinished, might ask the children to
suggest unusual ways in which the animals might get out of their predicament,

(e.g., use a rope; get in the bucket).




" DIMENSIONS OF CREATIVE THINKING
(Torrance)

FLUENCY is the dimension of crecative thinking ability which

refers to the number of responscs produced. A teacher who wants
to identify fluency in youngsters in her class might ask herself:

Which children seem to be "just running over with ideas"
(though not always the most talkative)?
Who comes up with the most ideas?

Below arc given some possible classroom activities and

questions which a teacher might use to elicit fluent responses
from students. ’

1.

A primary class had been reading the story "“The Three BDears."
T..e story had been dramatized and pupnets used. After one
performance the teacher might say, ""Pretend that Goldilocks

is knocking at the decor. She walks into the house just as

the Three Bears come into the kitchen. Think of all thec thines

you can that would happen?”

To expand the child's concept of neighborhood, community, etc.,
the teacher asked, "What might you see if you held on to a
kite string and sailed off into the air?" A follow-up state-
ment might be, 'Get as many ideas as you can of how you might
return.

Aftér a field trip to a neighborhood dairy, the teacher might
suggest that the class make a ''treasure chest” of all the

~descriptive phrases that might be used to refer to their trip.

(Ideas might be recorded and later used for original stories.)

Before setting out on a spring or fall hike, the teacher could
ask the class to list as many reasons as they could for taking
a hike (to be used as a reference for later exercises).

For creative writing projects (stories, poems, riddles, plays,
etc.) a humber cf skill-building activities also rlevelop
fluency:

a. To stimulate ideas for word choice in riddles, have
students list as many nouns as they can which might
stand in place of the proper noun being used. Then
have them list as many adjectives as they can which
describe the hero or heroine.

b. Make up as many clever or appropriate titles for the
story as possible before deciding on the one you like
best. ' '

c. How many other words could we use in our stories which
would take the place of "said' (or "run" or '“e'') and
make what we say more meaningful and exact?



10.

11.

12.

13.

14.

15.

A second grade class, working with number facts and number
processes (addition and subtraction) might be asked to find
as many ways as possible to make 9 and 10 (or others).

A group who have had oprortunity to work with various geometric
shapes (circle, square, etc.) might be asked to look around
the classroom and name all the objects that were of a circular
shapc or that contained a circular design. (Later, each might
choose one object as the.basis for a arawing.)

In 2 science discussion the question, '“Is the air everywhere?"
might lead a group to think of as many experiments as they can
te prove that air is everywhere.

In the study of nouns, a teacher may ask students to write a
paragraph zbout a unique and exciting expericnce that they have
had recently. In addition, she may suggest that students try

to “pad" the paragraph with as many apnronriate nouns as they can.

For children who are avid collectors of stamps, coins, artifacts,
etc. from foreisn countries, a teacher migint suggest: study the
pictures on the stamps. Ask as many questions as you can think of
which cannot be answered by looking at the object.

Or, in the study of current events, have ench child- choose a
story in the necwspaper that interests him. Ask him to sce how
many qucstions he can list that the stery causes him to wonder ahout.

Given an appropriate chart which presents cpportunities for a
variety of uses, the teacher might say: List all the facts which

can be interpreted from this chart: how many conclusions can you give
which would be warranted by the facts?

In 2 unit study on the early explorers, a teacher micht say:

List 2s many reasons as you can think of that may have promoted
the early explorers to brave the dangers of crossina the Atlantic
to explore an unknown wilderness. .

In group planning for a display board for current events, these

“approaches might be used:

a. How many ways could the news be classificd?
b. Make up many captions for the display.
c. How many ways can you think of for sharing news with the class?

In a reading selection, ask students to stop at a strategic point;
then ask: How many different endings can you think of for this story?

A math class might be asked to use only four 4's and the processes
of +, -, x, and ¢ and place value and to see how many numerals

~ they could make.



DIMENSIONS OF CREATIVE THINKING
(Torrance)

Flexitility is the dimension of creative thinking ability which refers to the
variety of kinds of responses produced. A teacher might stimulate her awareness of
flexibility in students by asking:

If a solution to a problem couldn't work, who in my class would be the
first to find a new way of meetinc the problem?
Yho uses a variety of strategies of approaches in solving problems?

Below are given activities which might stimulate variety in the thinkinga of
students:

1. In studying emotions and feelings a class first talked about how tears show
sorrow and pain and how smiles show happiness and pleasure. After checkins
to be sure that the children could recognize emotions in facial ernressions,
a teacher might show a picture of a little girl smiling and ask the class to
give as many rcasons as they can think of why she is smiling.

2. A class might make up sentences of comrnarison by tailsing about pairs of objects
and deciding upon a quality of feeling or touch that the two objects had in com-
mon. An example would be that a puppy and cotton :ire hoth soft. The children
could then take the quality (soft) anc try to think of an object which had not
yet been mentioned that had the sime quality. They might be given sheets of

paper to draw a picturc of their otject.

3. In order to make children aware of the difference in temperature within our
country, talk about ways which work, clothes, plants, and recreational acti-

< vities differ between the North and South. Let them discuss the ways that the
children from a wam _country would have to change their activities and clothing
upon visiting a colder climate.

4. Bégin by asking the questions: "Whauv is a hole?'' ‘'Are hnles tac¢?' *'Can holes
be good?" After discussion have them list in five minutes the ways that holes
are useful and the ways that holes are not useful.

5. After studying adjectives that describe precisely and verbs that are dynamic and

~ ~“'forceful, it would be helpful te-give a practical exercise. Have the class re-
read a favorite fabhle or short story and re-write it with different kinds of
descriptive words and phrases.

6. After reading The liole in the Tree by Jean George, the class could get involved
in some different kinds of activities such as the following:

a. Writing a description of a secret place - cither a real one or an
imaginary one such as a gopher hole or a hole in a cloud.

b. Make up a story about what happened in the secret place.

c. Make up a list of different kinds of holes.

7. During severe winter weather a teacher might ask the children to think of as many
different ways as possible that people are affected by snowstorms. The newspaper,
books, Weekly Reader, filmstrips, films on weather, and interviews with people
are sources of information. Keep a list and inclide ways that people are affected
personally, financially, polltlcally, etc.




DIMENSIONS OF CREATIVE THINKING - Continued

8.

10.

11.

12.

Aft.r reading a pnoem and before discussing it have the children write what they
think might be a "deeper meaning” of the poem. Encourage them to giv: their own
deeper meaning and to think of more than cne that might be expressed.

Have the class list as many different ard unusual words as they can to descrihe:

a dish breaking

children sliding on snow

an airplane flying over the school
a fogpy night

a haunted house

Using nonsense words in a sentence such as "'The vorpal blade splittered the lendex
borzgfully," discuss word classes and parts of speech. Have the students substi-
tute real words in the sentences for the nnonsense words.

With a poem such as "'inter" Ly William Shakespears ask the class to create a new
story or poem bty substituting a different time and nlace. Let the students use
their imagination to change the characters to the new time and place. This could
mean changes of appearance, speech, ideas, knowledge, faith, morals, etc.

Pose the followins guestion to the class: e speak of the United States as being
a Christian naticn. A part of the Christian doctrine is to love oncs neichbor.
Taking a look at history, we read that many Christian nations entered intc war,
invaded foreign soil, interfered with other nations such as the Crusades of the
Middle Ages, World War I and II, our own involvement .in Vietnam, etc....Think of
as many different reasons as you can why a Christian, in spite of his relirious
training, would fight in = war.®




DIMENSIONS OF CREATIVE THINKING
(Torrance)

ELABORATION is the dimension of creative thinking abilitv involved in building

anto a basic idea to make it more interesting and to tell more of a story. To iden-
tify the elaboration skill in youngsters, a teacher might ask:

3.

Who can take a single idea and "embroider" it to make it fancy or more camplex?
Who in the class is best at thinking of all of the details involved in working
out a new idea and thinking of all the consequences?

Below are given activities which call for elaborating on basic ideas:

At the end of the year if the children have been checking their own progress
in their written work they will be aware of their strengths and weaknesses.
Each day for a week have them write a segment of a story. Have them read
the previous days writing each day before writing the new part. Each day's
writing may be illustrated and at the end of the week they may want to make
a front and a back for the booklet.

Pose a question asking children what age they would like to change their age
to if they could change it. Let them think about and describe what it might
be like to live at that age. After they had decided, ask them to write a
story stretching or expanding upon what changes they might expect in their
lives and giving same reasons why they had chosen that particular age.

Combine a health and language arts lesson in the winter when colds are pre-
valent. Try to draw a picture of how we feel when we have a cold or how

. sameone in the family lcoks when he has a cold. The teacher might ask the

children to investigate =nd discuss the question of why children should stay
at hame when they have a bad cold.

Before or after a written Erglish lesson ask the questions "How can a sentence
give us a better picture? How can a sentence paint a word picture?”

In the book Hailstones and Halibut Bones by Mary 0'Meill, verse form is used
to describe colors in terms of feelings with which they may be associated. Be-
fore reading fram the book the teacher might have the children list as many
ways as they can that gold might be related to samething else. In using the
poem "What is Gold" fram this bock, make comparisons between associations by
the author and those by the children.

Have the children use cinquains to express their feelings about leaves and
seasons. The teacher might ask, "Could we put together a series of cinquains
that tell us about the changing seasons?” Such an cxample might be as fol-
lows:

Buds unfolding

Green leaves shading

Red leaves Lidding good-bye

Brown leaves under the s~ow

Have the children make up their own words and illustrate them. Pronounce them
with the class using rules for pronunciation. The poem "Rain" fram the book
Ounce, Dice, Trice could be used to introduce the children to this activaty.




DIMENSIONS OF CREATIVE THINKING - Continued

8. Use the news frum radio or the newspaper as a source of material for imaginative
and creative thinking. Thought about recent sightings of U.F.0.'s can be
stretched and expanded by asking questions such as:

What if it really were a flying saucer?

Hor did it get here?

what if it weren't a flying saucer?

What if you were a Martian in command of a spacecraft coming to earth?

Children may do better creative writing if thev are involved in adding on un-
usual details.

§. Using the idea of the third dimension in reading, suggest “hat the child "enter
the illustration himself and became part of the picture." This will enable him
to think of the situation in terms of all of his senses.

10. Have the students describe a familiar character fram a book or movie in a vivid
way that could show the character's personality to the rest of the class.

11. Use the follcw:my list of questions to help students elaborate on their own
imaginative ‘hought and activity.

1. How valuable is your imagination?

2. Why do you, or do you not, think it is as valuable as your
sense -of .humor?

3. In what way are these two senses related"

4. What activity requires more of your imagination than anything
you do?

5. Why don't you think about starting in on one of your favorite
imaginative activities now? You can jot down your plans in
the space below.




METHODS USED FOR THE 4
ACCELERATION OF GIFTED AND TALENTED

I, Allowing children to enter kindergarten or first grade at an earlier age
than that set for the group as a whole,
1. Implies flexibility in applying the policy of a cutoff date for school
admittance age.
2, Encourages recognition of the importance of tha mental age of a
' student,

II, Organization ¢f the primary unit plan whereby kindergarten, grades one and
"~ two, and perhaps grade three are considerec¢ to be a broad unit of learning
experiende and are so grouped,
1. The child ie allowed to progress through the unit ascording to his
ability, Gifted children may need as little as two years to complete
the urnit .
2, logleally this should be followed by another unit which combines the
next two or three grades,

III. Advancing the gifted child from one grade to a higher one because he has
given evidence of exceptional accomplishment in the grade he has been
placed, (Skipping.)

1. NMost commoily employed technique. Considered successful although there
is the danger of the loss of sore essential content.
2, This procedure would not be necessary if the unit plan were utilized,

Iv, Taking extra sub;ects
1, Usually applied at high school and college levels.
2. Goal may be acceleration or enrichmeni.

v. Credit by examination
1. Credit given for competency achieved via independent study.
2. Student not necessarily enrolled in the course,
3. Examination results qualify for the credit.

VI. longer school year: Utilizing the entire calerdar year, Reduces the
number of years necessary to complete requirements. May be practiced
at any level starting with the elementary school. 4
1. Lengthening the school day.
2, Utilizing Saturdays as a sixth school day.
a, For enrichment classes
b, For accelerating by offering gifted students two courses, each '
meeting three days a week at the same scheduled hour thereby per-
mitting the students to complete their work sooner.




VIII.

X,

4~

3. Welght-d credit plan whereby more eredit is given to "A" work than
to "R' work, . )

L. Corre.pondence courses, (Especially valusble in small schools and
rural areas,) . _

Early &dmission plan

1s_ Students in grade 10 or 11 go directl,v into college without formal
- high school graduation.

2, School has probably utilized some previously mentioned pla: to
prepare for this step.. :

Advanced placement program - '
fo Advanced courses offered to very capable high school students in
. grades 10-11-12,
2. Students ta- examinations especially prepared for thess courses,
3. High scores 'n these tests excuse students from taking certain
collsge course requirements,
4, Students may accumilate college credits while still in high school,

Swmmer School: Advanced work at a University or College during their

summer session, R ,

1. Usually taken between jJurior and senlor year in high school.

2, Take courses which are not normally avzilabie in high school,

Do May be credited for the advanced placement proerar or early admi ssions
Plan,

COncurrent college. courses (Ch-eampus) while atter’ing high school during
regular academic year,

‘Yo Usually taken during junior or senior yesr in uigh school,

2, Taks courses which are not normally available in high school.
3« Moy be credited for the advanced placement program or early admissions
plan. "



DO¥NG SOMETHING WITH WHAT IS READ
(Elaboration) -

Illustrating what is read

Illustrating what is heard

Interpreting with music, dramatics, rhythﬁie movemecnt
ﬁodifying what is read -

a. writing a different cnding

b. changing a character in some specific way and
seeing what else would change as a result

c. expanding a certain episode

Relating what is read to previous knowledge; producing
either illustrations or applications (or both).



QUESTIONS FOR CREATIVE READING
(Josephine Shotka)

I. Questions to ask before the story:

A. From the name of the story what do you think it will be like?
B. VWhat experiences dc you think the characters will have?

C. Do you think this will be a funny story, a sad story, make-believe?
Why?

D. What do you think the characters will be like?

II. OQuestions to ask during the story:

A. Where does the story izke place?

E. Have you ever been in a place like this?

C. V¥ho \are the characters and what kind of persons are they?

D. Have you ever met a person like the characters ih the story?

I11. Questions to ask after the story:

A. VYhy did you like or dislike the story?

B. %What would you have done if you werc in the same position as the
character(s) of the story?

C. How do you think they felt? Have you ever felt like this?










11.
12.

13.

14.
15.

16.

17.

18.
19.

20.

Elementary

SCIENCE
Enrichment Activities and Ideas
Consult the librarian or science teacher for help in locating 1nformat1on on
topics of special interest.
Review new sample science texts,

Read biographies of famous scicntists; repeat some of their experiments.

Study the lives and contributions of early scientists, such as Galileo, Pasteur,
Lister, Koch, etc.

Study the production of sound from a phorograph.
Study the school public address system.

Make a study of the telephone; explain its operation through diagrams and dis-
carded parts of a telephone.

Find out iow hi-fi 7ecords are made and how they reproduce sound. Develop dia-
grams and experimert to show this,

Find out how radio and television transmit sound.

Find the relationship between the tension in a string and the vibration fre-
quency of the musical note produced when the string is plucked.

Explain how the solar system is either directly or 1nd1rect1y the source of all
energy oan earth. :

Select one task which electricity does for man (refrigeration, for example) and
study about it.

Study ways of purifying water.

Read in science books to determine the amount of water contained in common foods
and in the human body. Discuss the relation between water and health.

Learn how oceans are formed. Explain why ocean water is salty. Report on the
desalination efforts being made.

Study. waves.and the tidés.

Find out about the new methods of research in oceanography, instruments which
are being used, and what new things about the ocean have been discovered.

Study the influence of season’ on plant and animal life.
Study animal tracks. "Collecf" tracks by casting them.

Make a study of ways in which animals defend themselves.



.Elementary - SCIENCE - Continued
21. Learn the functlons of anlmals tails. Include the cow, opossum, lizard, beaver,
and kangaroo.

22. Select one water bird, mammal, fish, mollusk, or water insect and collect perti-
nent facts about it.

23. Get acquainted with John James Audubon by reading about him in encyclopedla and
other books.

24. Find out how people used to interpret 'migration’® and the theories which modern
scientists have about it.

25. Read to find out which birds are the most famous travelers. Mark a map to show
their general routes and distance covered. Select a good traveler (the bobolink
for example) and write a monthly diary about its general location and typical
activities. - :

26. Read to determine the relationship between micro-organisms and disease.

- 27. Study the causes of contamination of food. Study laws and agencies functioning
to assure a safe sup—ly of food, water, and air.

28. Experiment to test the effectiveness of preservatives (heavy sugar solution,
salts, drying, spices, vinegar) in inhibiting bacterial growth.

29. Make a study of pests dangerous to man; explore ways to exterminate them.

30. Find out about the types of pesticides and herbicides, their usefulness and
the problems in their use. ;

H$l. Find out which plants reproduce by means of root-development underground ---
/ creeping wee.s, strawberry plants, etc.

32. Study some known diminishing speéies, like the elm tree, to learn what has
caused the decline in numbers.

33. Read or inquire about local enemies of trees, such as temmites, worms, Tot.

34. Learn about interesting trees in other communities -- gnarled pines along sea-
coasts, dwarf oriental trees, cypress trees in swamps, the giant redwoods.

35. Secure information explaining how a forest becomes ''petrified."
36. Find out what mountains are made of and how they are formed.

37. Select an 1mportant resource like oil and study to find out all the products
made from it. Collect all the samples possible, or advertisements about them.

38. Select one or two important synthetic materials and find out how they are made.
39. Find out about the producticn and use of commercial and industrial magnets.

40. Read about early myths; legends and superstitions; compare them with present
day science facts. :

ERIC : -2-




Elementary - SCIENCE - Continued

42..

43.
44,
45.
46.
47.

48.
49,

50.

51.
52.
53.
54.

55.
56.

57.

58.

59.

60.

Cellect local weather "sayings' and try to find out how reliable they are. Read
legends about weather beliefs of the Indians.

Read about astrology and superstitions growing out of it.

Read legends about names of constellations.

Choose a particular planet for special study and observation.

Select a planet and plan a spacecraft trip to that planet.

Find out how astronomers determine distance to the moon, sun, and the ncarer stars.
Examine the theories of the origin of the solar system.

Keep a record of man's progress in the conquest of space; e.g., sat:llites, astro-
nauts, and the like.

Make a study of our present attempts to communicate with any intelligent being
which may exist elsewhere in the universe.

Study weather reports from stations throughout the country. Using a blank map,
indicate areas of high and low pressure, cold and warm fronts, and learn to make
actual forecasts.

Differentiate between kinds of winds (breeze, gale, hurricane, tornado, calm,
storm, monsoon) and note their effect on life.

Learn the names, characteristics, and implications of different kinds of clouos
Predict weather from cloud formation seen.

Flnd out about new methods used in studylng the weather; hurricane and earthquake
detection.

Locate polar, temperate, and torrid regions on the world globe. ' Learn the names
of countries which lie partly or wholly within the zones.

Describe and compare seasonal changes in polar, temperate, ard torrid zones.
Compare water life in tropic, arctic, and temperate regions.

Use colored chalk to draw vegetation found in hot, cold, temperate, swampy, and
mountainous areas.

o -
Compare life-in-our climate with life in a radically different climate.

PR

At a given hour,--compute the time in the various time zones in the United States.
Account for these variations from region to region.

Locate famous forests on a-United States map.

aZe



Elementary - SCIENCE - Continued

61. Select some important resource, like coal or iron ore; outline its progress step-
by-step from ''in the earth' to man's ultimate use of it. Find out when it may
become scarce.

62. Trace man's attempts from early times to 'light his home."

63. Classify simple machines and their use in modern living.

64. Find out how an electric meter works and learn to read one.

65. Learn the names of animals which live in and ''around'" shells; group the animals
into families and study them.

66. Group prehistoric animals into large families.

67. Tell how to distinguisii birds from other forms of animal life. Read in order to
explain what makes it possible for a bird to fly.

68 Classify birds by several methods; tyrcs of beaks, feet, wings, song, marsh,
e oceanic, game, pet birds, or birds of prey.

6S5. Determine how to plot the sun's position and then plot it for one month.

70. Study the distances to various stars. Make charts, graphs, and scale diagrams
to show comparative distances.

71. Calculate how long it would take supersonic planes and nissiles of today to
reach various places in our universe, using the current speed record.

72. Take star photographs; explain star trails.

73. Identify other bodies in the solar system -- asteroids, meteors, comets.

74. Attempt a scientific interpretation of some natural or physical phenomenon.
75. Plan experiments to test statements found in science books.

76. Apply the scientific method to find answers to such questions as: "From what

part of the seeds do shoots come? do roots come? What foods will this cater-
pillar eat?'! Plin some ways to share with classmates.

77. Conduct an experiment on the learning process by constructing a maze and u51ng
it with small animals.

78. Observe insccts and take notes on their actioms.

79. Observe an ant colony in soil or glass container. Read sections in science
books to interpret the observation. Make a report to the class

80. Grow new plants in as many different ways as possiblé. Keep records about
their germir~tion and growth. :

-4
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81.

&2.

83.

84.

85.

86.

87.

88.

89.

90.

91.

92.

93.

94.

95.

96.

97.

98.

Discover how plants absorb water; how heat and cold, light and darkness, affect
plants.

Experiment to show why roots grow downward,

Soak large seeds to soften them; then cut them open and study vith a magnifying
glass. Learn scientific terminology for the outside and internal structure of
the seed.

Grow molds and mildews and examine them with a magnifying glass. Account for
their presence.

Prepare agar cultures in Petri dishes. Leave some of them open to the air while
others arc tightly capped and sealed. After several days, study with a micro-
scope or bioscope the micro-organisms which develop. Share experiment with the
class.

Experiment to show that water "seeks its own level.' Use a clear glass tea-
kettle.

Experiment with the pressure of water. Punch holes in a container at different
levels and note from which water squirts the farthest.

Experiment with the density of water. Using an egg and glasses of fresh and
salt weter, see which will float the egg. Explain why.

Use the scientific method to determine what conditions will speed up or slow
down the evaporation of water. Relate these findings to conditions as found in
nature.

;
Discuss and prepare experiments to show how matter can be changed.

Prove that matter occupies space and has weight.

Experiment to show the movement of air. Attach threads to a yardstick and hold
in mid-air.

Observe air "illuminated” by a shaft of sunlight. Note and try to identify the
particles.

Plan experiments to show harnessing of power; e.g., experiment with a solar bat-
tery, magnifying glass, model windmill, water wheel, and steam engine.

Plan an experiment to ascertain the speed of sound. Determine the relationship
of temperature to speed of sound.

Identify rocks and minerals through scratch test, -leavage, and use of Geiger
counter.

Build special equipment to use in explaining or demonstrating some aspect of an
outside reading project.

Make a cutaway model of the human heart.

-5
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99.

100.

101.
102.
103.
104.

105.

106.

107.

108.

109.

110.

111.

112.

113.

114.

115.

116.
117.

118.

119,

Make scale models or drawing of dinosaurs and compare with size of man.

Make shoe-box peepshows depicting prehistoric animals. On each box put 2 short
descriptive article about the animal.

Make a diorama of the luminous fishes at the bottom of the ocean

Be responsible for setting up and caring for an aquarium.

Make a terrarium representative of a desert, forest, or swamp scene.
Make a soilless garden using a sponge, gravel, moss baskct, and sawdust

Demonstrate rain by heating water, making the steam come in contact wlth ice
and condense; observe the droplets fall from the glass tube.

Build, operate, and maintain a weather station. Make simple instruments, keep
weather records, read weather maps, and use a can to catch and measurc rain-
fall.

Keep records of changes in length of daylight, temperéture, time of sunrise
and sunsect.

Write to the U. S. Weather Burecau for pictures of clouds or information about
winds.

Experiment with sceds which have been exposed to various herbicides.

Explore the effects of mutations, cross-pollination, hand pollination, hybrids,
grafting, and de-budding.

Study the data ancd experiences that led Darwin to his theory of evolution.

Compare types of food used in space travel with that served on commercial
planes.

Make a battery-powered radarscope.

Look through suggestiols for experlments (in old Instructor magazines, ctc.)
and choose some to try.

Identify tools, gadgets or procedures which are working badly and should be
replaced or improved. Try to design improved ones.

Make up invertions. Present diagrams and written directions.
Write science fiction stories describing changes which might take place.

Trace the history of some commen household appliance. Suggest improvements

‘for the future.

Create a planetarium for the classroom. Make small balls of clay, papier mache,
etc. and place them in the proper orbital positions of the planets they repre-
sent. '

-6~
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120.
121.

122.

123.

124,

125;

126.

127.
128.
129.

130.
131.
132,

133.

134,

135.
136.
137.
138.
135.

140.

Make a scale model of the solar system; adapt it to classroom display.
Construct an umbrelia plaﬁetarium.

Make a mobile showing various sources of light: sun, stars, flame, electric
filament, radium paint, a firefly.

Make a mobile of the solar system.

Make a "star box" by cutting a slit at the top of a large black box for con-
stellation slides. A flashlight inside the box will illuminate the pattern.

Make a star finder. Plot the positions of several stars for cne month.

Make an individual star map that could be used as a guide for stargazing
during various seasons.

Make a sundial.
Make a sun camera and find the size of the sun.
take reproductions to show stages in the development of an invention.

Make a working model of some piece of simple machinery of interest to the
group and demonstrate its principle to the group.

Make scale models of an Egyptian water-lifter, a water-and-sand clock, and »
water wheel. :

Make a wazter turbine, by having water falling from a faucet turn a simnlie con-
structed wheel with paddles. Explain the principle involved.

Make a steam tuibine. Attach the 1lid of a tin can to thc top of a closed
coffee can, the top of which has a few holes, and partly fill with water;
place the can over heat and the steam escaping through the holes of the can
will turn the wheel, illustrating the steam turbinc. Explain the principle
imvolved. ' -

Build a model home and wire it. (Caution: This should be checked by the
tecacher to avoid the hazard of electric shock.)

Work out and set up the electrical circuits for a science quiz board.
Wire the lights for a stage.

Assemble a small electric motor with the help of a resource person.
Make and explain an electromagnet.

Make a simple tclegraph set and learn the Morse code.

Construct a radio; .-
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141. Make a xylophone.
142. Show, through pictures and diagrams, how the body uses food.

143. Interview classmates to learn species of pets which they have. Arrange the in-
formation on a chart.

144, HMake an illustrated chart to post in the classroom, showing ways to protect and
promotc bird life. -

145. Find out the kinds and names of animals in the lowcf order of animals, such as
mollusks and protozoa. Devise an illustrated chart for display.

146. Makc a picture or word chart showing seeds used for food by people, birds, and
other animals.

i47. On a chart divided into sections labeled '"flcwer,i '"fruit," ‘''seed,” ‘'stem,"
"leaves,"™ ‘'roots,' write the names of plants and their contributionc in medi-
cine and industry.

148. Make a calendar record of local seasonal planting: spring -- corn, most vege-
tables; winter -- wheat; fall -- bulbs.

149, Make a map of the country, showing where the various types of soil occur.

150. HMake a time chart showing five billion years of the earth's age on a scale
and indicate what took place at various intervals.

151. Make a chart showing mcdern man-made materials and the former ''matural®
materials which they have largely .replaced.

152. Plan and operate a school museun.

153. Start a collection of some science material (rocks, lcaves, insects, shells,
fossils, etc.) with necessary identifying, labeling, and classifying.

154. Collect newspaper and magazine clippings, photographs, and advertisements
showing man's uses of trees. Coliect pictures of animals' uses of trees.

155. Collect and display seeds, leaves, twigs, and bits of bark from various
species of native trees; e.g., various oaks, maples, piaes.

156. Devise a plan for organizing collected seeds and arrange them accordingly;
e.g., flower, vegetable, tree, weed, grain seeds; colors; sizes; or mode of
travel.

157. Collect advertisements showing uces of seeds as cereals, seasonings, flavor-
ings, beverages, salad oils, cooking fats, and the like. '

,38. Collect and analyze sample of soil.




Elementary - SCIENCE - Continued

159.
160.
161.

162.

163.

164.

165 .

166.
167.
168.

169.
170.
171.
172.
173.
174.

175.

Collect cocoons; identify and prepare for observation and safekeeping.

Set up a prehistoric museum; make models and illustrations.
Collect and classify fossils both as to type and as to period.

Collect samples. of important materials found inside the earth: oil, minerals,
coal. Write descriptive cards for the exhibit.

Collect rocks from the neighborhood and identify them with the help of a
geologist or a book like the Field Book of Common Rocks and M.nerals. Make
descriptive cards for the coll’:ction explaining their characteristics, com-
position, formation.

Make a collection of toys'which demonstrate scientific principles; label and
display.

Keep a scrapbook of news items about the peaceful uses of the atom, develop-
ments in space exploration, or other topic of interest.

Make collections of insects, leaves, lichens, redwood burls, old light globes,
wax and cylinder recordings, fish, stuffed birds and other a—~imals, 11ve ham-
sters, pressed flowers, toads, and polliwogs.

Prepare a list of '"Do's and Dont's" to enable classmates to help prolong the
life of trees found in their yards. Use cut paper for three-dimensional
posters showing ways to care for trees.

Surround a world map with drawings of unusual birds, animals, or plants and
short articles about them. Fasten a colored ribbon from each drawing to a
country in which it 1lives.

Produce and exhibit bird models of clay or papier mache, showing range in size
and form.

Suggest and post suitable menus for feeding stations for various kinds of birds.
Set 1p a large mural showing a three-dimensional cutaway of the earth's surface.
Plac. rock samples on thc table before the mural and connect with yarn to the

places on the picture where the samples can be found.

Plan and organize a "Science Fair." Assume responsibility for publicity, ex-
hibits, and programs.

Collect or draw scenes of animals that live in water. Paste paper silhouettes
of animals on large paintings of an ocean, lake, river, pond, or swamp.

Draw sketches to show the plant and animal life and the rock formations found

in and under the ocean.

Sketch a bird's body, labeling the feathers of each part with their scientific
names; e.g., nape, crown, primaries. Use thuse terms in learning to identify
new birds by coloring and feathers.

-9-



Elementary - SCIENCE - Continued

176.

177.

178.

179.

180.

181.

182.

183.

184,

185.

186.

187.

188.

189.

190.

191.

192.

193.

Draw the stages through which a butterfly passes. In telling about them use
proper terms: embryo, larva, pupa, adult.

Sketch the branch of a tree in September, November, March, and May, to show
changes. Take notes on the changes observed. 4

Make pencil sketches to show special features of seeds which give them good
“air-borne,"” "'"hitch-hicker," and other dispersal qualities.

Be responsible for keeping a pictorial weather calendar for the class.
‘fake a sky mural.

Design and draw automobiles, planes, houses, furniture, etc., which may be
used in the future. Explain possihie changes from those in use today.

Keep a notebook on personal science study.
Make a card file of science experiments performed at home.

Make a ''question box," jotting down on cards or paper and filing under proper
categories the questions for which answers are desired.

Make a large diagrammatic drawing to explain the water cycle or write a story
of the water cycle, with a drop of water as the author. Let the story begin
in a puddle.

Make a notebook of outstanding current and pioneer scientists, including a
brief biography and chief contributions.

Write a science article for the classroom bulletin board or newspaper about
the uses of stars for following directions, surveying, navigating. '

Locate information about insects which live in colonies, like the ant, house-
fly, and paper-making wasp. !Irite stories about how insects live together in
colonies.

Describe the most common parasites which annoy man.
List some of the most common parasitic animals which prey on other animals and
write brief paragraphs about their harmful effects. Include such parasites as

fleas, lice, grubs, mites, tapeworms.

List some of the parasitic plants, name the host on which they live, and des-
cribe the damage which they. may do. Search for examples of parasite plants in

.the home and schocl area and identify them.

Give examples of both harmful and helpful fungi.

-

Write a paragraph explaining the services which roots give to the plants of

which they are a part.

-10-
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194,

195,

196,

197.

198.

199,

200.

201.

202.
203.
204,
205.

206.

207.
208.

209.

210.

211,

212.
213.

214,

Write a story in which the life of a tree is.portrayed from ''seed'’ to the pre-
sent.

Map an area near school or home. Identify the trees in the area; classify
them as ''deciduous'’ or "'evergreen.'

Identify trees in a certain area by their winter silhouettes.

Hold leaves up.to sunlight or to an electric light to see their vein pattern.
Search for dried leaves which have only their vein network remaining. Write
a paragraph explaining the function of leaf veins.

Correspond with a forest ranger for information about his work.

Report on television programs concerned with science; analyze scientific prin-
ciples, methods, and procedures shown.

Contrast the scasons in North and South America. Interview persons whec have
traveled or lived in ''opposite'’ seasons from the United States.

Plan a dramatic presentation contrasting how past generations prepared for
winter and how modern families do.

Give é talk on useful products which man obtains fror “-*er.

Explain the purpose of a basal metabolism tost and tell how it is given.
Make a study of some function of the human body, such as hearing.

Ask a doctor about the relation between health and bacteria.

Choose one family in the animal kingdom and describe many of its various mem-
bers.

Give a talk on bird-banding -- how and why it is (lone.
Study the communicatién system of various animals. Report to class.

Select a controversial science issue such as the danger of nuclear tests and
prepare arguments on both sides of the controversy.

.nguire about which insects are most troublesome, city-wide.
Interyiew‘parents about the insects which are most troublesome at home. Con-
sult science books to find out how to control these insects. Report back to
parents.

Describe the terrain in the school-home area.

Give a talk on how the earth's surface is constantly chaﬁging.

Discuss ear‘hquakes and volcanoes and their causes.’

-11-
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215.

216.

217.

218.

219.
220.

221.

222,

223.

Give an illustrated talk on how to assemble, identify, and mount insects,
flowers, or seeds. ‘

Examine different kinds of tree bark with a magnifying glass. Identify trees
by means of their bark. Prepare a short talk on the importance of tree bark
to trees -- and to man and animals.

Produce a script for a play in which the players will assume the roles cf
animals, telling how trees serve them.

Make a bulletin board, charts, and other instructional materials to accompany
a unit of study.

Organize and lead a scicnce club.
Prepare ic raise and care for small animals at home, e.g., hamster, white mice.

Observe and identify as many birds as possible. Organize a bird-watcher's
club.

Become a class "expert'' in some area of science.
Write about "what would happen if ~- pills could be substituted for food?--
everyone suddenly became deaf?--we had only three fingers on each hand?--

the oczans dried up?--all the air became radioactive?”’ (Think of other
"Science If's™)

-12-



10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

Elementary

ARITHMETIC
Enrichment Activities and Ideas

Estimate answers to additjon problems in new ways.

Discover various ways of verifying sums and Jlifferences.

Employ short methods .in solving multiplication problems.

Devise personal, accurate short-cut methods to problem-solving.

Tell time in new ways--by fractional parts of an hour, decade, etc.; according to
ship's bells.

Estimaie answers to all problems and compare computed answer with the estimated one.
5 .
Round31arge whole numbers to nearest tens, huadreds, thousands, and the like.

Solve problems . mentally by breaking numbers up into tens, hundreds, thousanus, and
the like.

Use accepted short-cut methods to solve problems mentally; e.g., to multiply by
25, multiply by 100, add two zeros, and divide by 4.

Estimate answers with mixed numbers by computing with the whole numbers involved
and determining about how much more the real answer will be,

Solve problems without paper and pencil.

Find new approaches to solving problems; for example, the sum of all the numbers
from 1 to 100.

Identify and state the arithmetical principle governing the solution to a problem.
Play number games. (Example: Wzite any number you like, multiply by 2, add 18,
and then divide by 2, now subtract the number with which you began; the answcr

will zlways be 9.)

S
Construct riddles. (An example of a fourth-grade child's riddle is as follows:
3/4 of Jane + 1/2 of us + 1/3 of Ann + 2/3 of rye = January.)

Answer '"number quizzes” and make up some. (Example: "Take the answer to 3 times
4, double it, add 1, subtract 3, take one-half of the number. What is the answer?')

Bring a new number game of one's own and play it with groups of classmates.

Learn from the teacher how to use a new classroom number game; teach the game to
small groups.

Study the directions for a new classroom game and learn how to play it.



Elementary ARITHMETIC - Centinued

20. Construct a new number game for class use. -Set up standards o play; writc out
cr explain the rules for playing; demonstratc the procecure for scering.

21. Work number puzzles such as those in children's monthly magazines and weckly'news—
papers.

22. Construct helpful homemade arithme tic aids, such as counting devices, matching™
games, ‘number charts, graphs, posters, magic s .iares, and individual sets hf’
flash cards which can be uscd in the classroom or with younger pupils.

23. Supervise the use of these homenmade devices by ycunger or less advanced nupils.

24. Construct arithmetical devices such as: meter reading chart, medel specdometer,
an abacus for classroom use, models for tcaching cubic ceontent, devices for
teaching fractions,. geometric designing--how to make string transmarcncies or
how to make window transparencies.

25. Design and carry ocut a construction; c.g. a "city building" could be built te

house community workers, which would involve making diagrammat.c plans, measuring
and obtaining materials.

26. Build a model fire staticn or: draw a plan of a city 1nvolv1nc measurement of
varicus kinds, :umbering of streetq etc.

27. Construct a scale model of a football or a baseball field, showing d.stances in-
volved.

28. Makec a weather thermometer, showing degrees, boiling and freezing peints. Compare
with clinical thermometer with its graduation into tenths of degrees. :
!

29. Construct bird houscs, kites, ctc., using accurate measurements.
30. Refer to scale drawings of cbjccts in the construction of objeccts in actuval size.

31. Keep class records of attendance, milk bills, and stamp sales. Chart progress in
Junior Red Cross werk or cther cwyanization activitics.

32. Keep statistical records of significance; c.g., number of children staying at
school for lunch for whom table arrangements and play activities must be planned;
weekly and monthly absences by cause, in order tc determine why rupils are ab-
sent and how to prevent illness.

33. Summarizc and record the tctals of figures enccuntered in some classrocm enter-
prise; e.g., sale of rlay stamps in rocm post office, circulation of bocks in a
classroom library, mcney collected from sale of class photographs, kinds of
items in a hobby exhibit.

34. Recerd daily temperatures at selected intervals by placing dots on wide-spaced
graph paper. Crnnect th: "dots” with a red line to show daily rising and fall-
ing temperature.

El{\l‘c . -2~ e -

Aruitoxt provided by Eic:



Elementary ARITHMETIC - Centinued

35.

36.

37.

38.

39.

40.

4]1.

42.

43.

44.

45.

46.

47,

48.

49.

51.

52.

Graph daily temperatures cver a long period of time and ncte the general downward
cr upward trend as the seascns advance.

Keep records of classroom experiments,

Make a chart showing weights, heights, and ages of children in the class; make
generalizaticns. R '

Keep baseball chart shéwing weivhts, lieights, batting average of players, and
nunber and per cent cof games won and lost by the “eam.

Make a chart cn which tc indicate cne's own accom)ishments in learning new
spelling words weckly. Allow cnc square per we ¢ ‘n vertical ceolumns.

Keep own or team scores in . faverite class game for several days or wecks; study
results to note gradual imprcvement, if any.

Post and explain significant charted items clipped from city ncwspapers; c.g.,
the league standing of a lecal or national baseball team.

Draw a September-to-Junc timo line ;to show heliday celebration dates. Use panrer
ruled into 1/2-inch squares, allowing one square per day.

Make charts or graphs to show the increase in populaticn and the shift of centers
of pcpulation. ' ‘

Make charts or graphs showing the increase in postal rates thrcugh the years and
the increasc in the quantity of mail handled, the increasc in the number of
postal officials needed, the cost of mair*aining this service, and thc proposed
changes which are under consideration by :he governnent.

Make a graph showing the results of a candy or other sale conducted by thc schoel.
Make charts showing the time zon:s in the United States or in the world and: dis-
cuss their effects cn travelers. Discuss cffect of International Datc Line on
time. :
Prepare scale maps useful for supplementing individual reports to the class.

Map a scalc drawing of an airport, shewing runways and appreoaches.

Draw a plan for a living room, gymnasium, or classrcom.

Make a time line of lListorical events.

Prepare a display of banking forms, insurance fcrms, mortgage forms, etc., with
an explanation of each. '

Collect illustraticas or advertisements from newspapers and magazines for the
bulletin board, centering the display around a different mathematical concept
frem time to time. -



Elementary ARITHMETIC - Ccntinucd

53.+ Display and discuss maps showing rainfall in the United States, Africa, Asin,
and other places. Make compariscns and draw conclusions.

54. Ccllect clippings from magazines and newspapcrs in which date(s} and time appear.

55. Make a "financial dicticnary” bv clipping phrases and scntences from mugazines
and newspapers--words such as security, meortgage, interest, endnwment, and ax.

56. Act as bcokkeeper for the cnllectien of werkbook money, cliass money for flcld
' trips, and similar activities,

57. Make a list of personal uses for arithmetic in everyday life. Compzre with the
llStS of two or three classmates and, with them, present a composite repnrt to
the whole class.

58. Act as leader in social studies projects (such as a market, grocery, post cffice,
circus or puppet play) which reauires the ability to make change ccrrectly.

59. View filmstrips abcut measuremcnt and counting; plan commentaries for use vhen
they are shown to the class.

60. Create story rroblems for classmates to solve mentally; have the answer jotted
down for reference.

61. Share with the class original stcry problems abcut a topic of mutual 1nte§pst'
e.g. Easter, vacaticn, pets. T

62. Make up an arithmetic story problem and illustrate it in a scries of pictures.
P P r

63. lWrite thought problems based on perscnal arithmetic experiences &t school cr
home. File thesec in a special wall pocket for classrcom enjoyment.

64.  Writc story problems abcut home interests in a becklet, Make an ansier key for
the bacl of the bocklet.

65. Make original time-distance problems cencerning jets or submarines.

66. Make original problems of any type,

67. Crcate number stories or.poems for 1 booklet for the classroom llbrary table.

68. Outline materials about the history of numbers as described in books published
for children. Insort iliustrative drawings - help interpret the outline.

Post the work on the classroom bulletin bnard.

1 ys . N .
69. Study a problem such as the cost of buildine a house--invelvine kinds cof materials,
fittures, censtruction, installation, and lavor costs.

’

70. Study the history cf numbers.

71. Study cther number systems, dyadic, duodecimal, etc.

ERIC o



Elementary ARITHMETIC - Continued

72.

73.

74.

75.

76.

77.

78.

79.

80,

81.

82.

84.

85.

86.

87.

88.

Explore the history of measurement. Preparc a talk'during.which examples of
measurerient devices are shown. '

Lead a small group in the study of a selected topic like '"'Calendars--01d and
New.” Plan with them some unique way to share their findings; e.g., cartcon-
type drawings of peaple and their cearly calendars, or a modern-day almanac.

Do research to find out the characteristics of geometric figures. Make models
for a display.

Visit a surveyor and learn about the equipment which he uses.

Study architectuvral plans to note Jimensions, are., quantitative relationships
between rcoms of various sizes, ctc.

Study the relaticaship of musical notes and fractions.
Study systems of numc~ tion with different number bascs.

An excursion to the airpert may raisc problems like these for indepcndent study:.
and rcporting: What statistics can be found to show that air travol is safe? ;
How much faster are modcrn planes than early oncs? i

Learn to count to ten (or higher) in scme foreign languages.

Read instruments-of-various kinds which mcasurc miles, degrees, angles, or other
abstractions. Note the more refined division of the clinical therxrmometer as con-
trasted with the regular thermometer.

Locate sources for obtaining data concerning the United States census; list in-
teresting facts gleaned from this. Arrange principal cities in the United States
in order cf size.

Compare the length of time needed to cross a continent, an ocean, or circle the
glcbe today, with that required at various times in the past by various mcans of
transportation,

Read and explain railroad, bus, and air timetables. Plan imaginary trips showine
cennections and stopovers.

Explain the differencec between net and gross cost; between net and gross income.
i :

: i
Learn tc use the protractor and slide rule.

3
H
I

Use an adding machine,

/ . .
Computce the per cent of discount offcred by store advertising '"1/2 off or "1/3
off." ‘

Give more than one solution to problems and examples,

‘
1
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96.
97.

08.

100.

101.
102.

103.
104.
105.

106.

107.

108.

109.

110.

Ccmpere the sizec and rate of speoﬁ of Thistor’ 1ip like the Mayflower with those
of modcrn ships.

Participate in a pupil survey of thc uses »f measurement by a number of downt-im
business centers.

Measure rainfall znd snowfall,
Make fractional measurements for buildins projects.

Measure shadows on the playground at different times ~f day.

_Use measuring devices to show comparative weights of food consumed by animals or

people.

Estinate the weight ef p ”ackages to be mailed and the cost of mailing; check by
weighing the packages and investigating and explaining the postal zcnes.

Estimatc distances in the neighborhood.

Estimatc the size of certain play arecas. Check estimaticn by accurate measure-
ment, '

Lay out a baseball cdiamond ~r basketball court.
Learn to keep a simple personal budget of allowances, earnings, and expenditures.

Compilc budsets for a pionecr family and present-day family of comparable size for
a given period of time; compute increases in percentages.

Keep a record of family buying at spccial sales versus repular nurchqses anﬂ cal-
culate savinzs made by taking advantage of snecial sales.

Record father's car expenses for a week or month.
Figure mileage and exnense for a family trip.
Compute cost of a class trip. »

Computc the cost cf traveling a given distance in the early days and at the nre-
sent, and show the findings in chart or granh form.

Calculate comparative costs of cash payment versus credit buying.

Compute the cost of buying and stockine an aguarium or purchasine other cquinment
for” the classroom.

Comnute the average cost of feeding and housing pets in the schoolrocm or at henme.

Compute the expense irvolved in taking the class, or certain individuals, to camp
for a week. ‘

[:R$f: ‘ - . -6~
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111. Ianvestigete and repoert on the cost of sending books and other packages according
to various classes of mail.

112. izke a study nf school costs and scurces of income per pupil.
y pul

113. Find out the lenpths of time and thc amount of money nceded to take trips to
various rlaces in the United States by different means of transportaticn.

114. Reduce {oreign money teo cur values.

115. Set up a fun¢ for feeding class pets.

116, Assist in setting up a scherl savings bank.

117. Compute class orders for monthly magazines, etc.

118. Scrve as leader of a small number grour which is reading and werkinz steory
picblems created by classmates.

119, Scrve as pupil helper when one's nwn grour scatwork material has heen mastered.
120. Usc prosrammed materials desipned for superier students in arithmetic.

121. Decvelop "self-teachine™ worksheets for interestec students or grouns.

O

ERIC



10.

11.

12,

13.
14.

15.

16.

17.

18.

Elementary

LANGUAGE ARTS

Enrichment Activities and Ideas
Write dramatizations and stories of historical events.

Read widely to sclect material suitable for plays, tableaus, monologues, puppet
shcws; and do research necessary for staging the production.

Participate in all phases of theater producticn (directing, stage lighting, stace-
craft, acting).

Plan a play for a particular age group and present it.
Create and stage a comic opera.
Direct and participate in creative dramatics and choral speaking.

Wirite scripts for radio programs; prrduce and participate in radio and television
programs.

Portray a character role in a monologue. ,

Tell a story through a sequence of pictures, pantomime, dance, tableaus, dramati-
zations, choral speech.

Make brief reports to the class based on more difficult reading material than
that used by other students.

In presenting the materials, use handcrafts such as puppetry, dioramas, stage
settings, costumed dolls, shadow screen, or feltboard cut-outs.

Select and prepare a story for sharing orally with another grade group or with
the class,

Read aloud various types of poetry, observing rules of poetic expression.
Give commentaries for silent movies, filmstrips, or slide showings.

Discuss a Children's Theater presentation; tell how the plot developed and
analyze character development.

Explain with clarity a technical subject, such as a factory operation or some
astronomical phenomenon.

Plan and give explicit directions for playing a game, for making an object, for
crganizing activities, or for carrying out science experiments.

Practice public speaking by giving two-minute impromptu speeches. Keep a file
of possible topics.

Participate in and lead discussions on such topics as TV progran evaluaticns,
book criticisms, group behavior, field trips, current events.



Elementary -- LANGUAGE ARTS - Continued

20. Participate in debates or panel discussions on challenging subjects.

21, Conduct committees and class meetings. Introduce guest speakers. Use parlia-
mentary procedure when suitable.

22. Plan an interview with an adult or pupils fiom an upper grade with specific
questions in mind; organize the informaticn received for later prescntation to
the class. '

23. Make appeals bcfcre another class on behalf of school or community drives.

24, Make tape recordings of your oral presentations to help in self-evaluation and
improvement.

25. Use tape recorder for speeches and repofts. Record individually, and interested
members of the class can listen individually.

26. Make oral or written reports of attendance at concerts or plays, visits to art
museums .,

27. Write book reviews and character sketches.

28. Write news stories, editorials, special columns, and advertisements for school
newspaper, class newspaper, or large wall-type newspaper.

29. Asscmble and edit material for school or class newspapers, scrapbooks, or social
studies unit.

30. Write letters requesting materials for class use on unit or topics being studied.
31. Correspond with hospitalized veterans, particularly at holiday seasons.
32. Write letters to foreign correspondents.

33. Prepare scrapbooks of information and materials to e:change with children from
other parts of the country and from other countries.

34. Design unusual invitations to class parties or programs.
35. Write letters to imaginary friends about fictitious travels.

36. Imagine yourself in another period or place and write letters descriptive of the
setting.

37. Take a character from a story such as Robin Hood or Cinderella and rewrite the
story in a 20th-century setting.

38. Write an imaginary letter from one story character to another and tell something:
which happened after the story ended.

39. Write and illustrate stories. Use local events, pictures, music, personal
friends, or favorite storybook chavacters as themes.

40. Write unfinished stories tc be completed by others.

ERIC A




Elementary -- LANGUAGE ARTS - Continued

41.

42.

43.

44,

45.

46.

47.

48.

49.

50.

51.

52.

53.

55.

56.

57.

58.

59.

60.

Create characters for a continued story and add episodes from time to time.

Place written descriptions of unusual events, animals, and people in a loose-
leaf notebook.

Keep a notebook of ideas for creative writing.
Express in writing your feelings about music, paintings, and other art creations.

Look at some objects (tree, landscape, etc.) until you see something not secen
beforc. Then put your impression on paper.

Take 15 or 20 minutes to write whatever ycu wish, or to write about something
(real or imaginary) that happenou yesterday, or that ycu saw on the way to
school.

Make up and tell '"tall tales.”

Write plays, poetry, descriptions, biographies, and autobiographies.

Cenvert a story into a short play.

Create a poem about a painting seen in a book cr gallery.

Try writing a variety of story types and verse forms such as the fable, myth,
parable, ode, ballad, limerick, riddle, or couplet.

Wirite original verses, using interesting forms cf poetry such as the Japanese
haiku (three lines with five syllables in the first and third lines and seven
syllables in the second) and tanka (five lines with five syllables in the first
and third lines and seven syllables in the remaining 11nes) Pictures or ob-
servations from the window might stimulate ideas.

Keep a diary about your memorable experiences.

Write stories about different phases of your life: ‘'Important Happenings During
My Life;' “'Important People in My Life;” "My Library" (kinds of books I like and
vwhy); "The Most Exciting Thing That Ever Happened to Me."

Write a news stcry in journalistic style, g1v1np special attenticn to the 'lead"
paragraph.

Make a magazine for the classroom by compiling voluntary contributicns.
Develop collections of colloquialisms or '"regional’ expressions.

Collect folklore such as rope-jumping rhymes, counting-out rhymes, legends, folk
songs.

Make a collection of favorite poems.

Make collecticns of myths, legends, interesting mottoes, and proverbs.



Elemuntary -- LANGUAGE ARTS - Continued

61. HMake ccllections of c¢ld original manuscripts,: old page procfs, first editicns eof
bceks, bouk jackets, taped interviews with authcrs or cthe. intcresting persons
in the community, autographs of authors. '

62. Study the history of bocks and tibraries through the ages and learn how infor-
mation has been recorded and transmitted through various civilizatiocns. Make a
time linz to show the history of written communication.

63. Study the histcery of languages.
64. Stuuy relationships amcng different languages.

65. Usc different matcrials than dc cther class members, such as supplemental books
on higher grade level, Landmark Books, Merrill Company Literature Series, ency-
clopedias, newspaners, current news magazines such as Time and Newsweek, bhook
scctions of Sunday newspapers, editorials, szts of supplcmental scicnce books,
and such magazines as Reader's Digest, Wational Geographic, and Popular
Mechanics.

66. Learn to use as research tools the library card catalogs, graphs, charts, tables,
maps, the Reader's Guide, atlasses, cncyclopedias, and the World Almanac.

67. Learn to take notes from reading or a lecture, tc outline, and to summarize.
68. Document research, using biblicgzraphies, feootnotes, and quotations.

69. Search the library card catalog and Periodical Index and list all books and
articles dealing with a unit the class is beginning.

70. Ccmpile bibliographies for several topics or events, or abcut subjects cf
interest. '

71. Make constructive evaluations of TV or school programs which the group has en-
joyed.

72. Analyze two talks cn the same énbject; try to determine why one was more in-
teresting than the cother,

73. Make a comparison between getting information by listening or by rcading. Com-
pare the devices used in the twe media.

74. 3ecome acquainted with the tcchniques o¥ propaganda. Analyze advertisements and
commercials, noting which techniques were used. *

75. Make a display showing examples of varicus propaganda techniques.

76. Learn to cistinguish between statements of fact and opinicn. By giving sup-
perting evidence, prcve that an article is based on one or the other.

77. become familiar with elementary logic. Find examples of invalid avguments in
reading materials.

78. Analyze the ways in which newspapers interest peonle in a problem and stir them
te action.
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Elcmentary -- LANGUAGE ARTS - Continued

79.

80.

81.

32.

84,

85.

86.

87.
88.

89.

90.

S1.

92.

93.

94,

95.

»
96.

author in orcder to explain it.

Bring in an article in which the author has tried tc influence you to his point
of view. Analyze the method he used to influence your thinking.

Listen for a week to broudcasts by a news reporter and a news commentator to
note differences.

Report to the class on a talk which showed bias cn the part of the speaker,
give evidence of this bias.

Make a stucy of the speeches and written work cf a particular public figure;
determine his motives and find hidden motives, if any; list any clues which in-
dicate the author’s real beliefs.

View a2 television program; check facts presented in written materials with those
on program,

L

Analyze the point of view of an auther in a particular book; read about the

Recognize words or biased terms which indicate prejudice.

Write an article persuacing people to your peint ¢f view by using biased werds
and appropriate propaganda devices,

Analyze words with similar meanings to differentiate shades of meaning.
Study the origin and derivation of words, names, places, persons, flowers, etc.

Organize a file bcex for new words, arranging them under headings such as "Des-
criptive Words" or "Words Vith Mcre Than One Meaning."

Compile a list of over-used words in class discussions, such as: woncerful,

pretty, and nice. Find substitutes for these words and make a compilation for
class reference. S

Compile a reading notebock containing excerpts which are unusually expressive,
suchk as examples of similes, metaphors, alliteraticns, and onomatopoeia.

Learn tc recognize and use figures of speech. Find examples in reading.

Develcp skill in predicting or guessing thc meaning of new, unknown words.
Check dictionary.

Create and play language games which involve new words or words with multiple
méaning, or games using the dicticnary.

Construct crossword puzzle games which utilize vocabulary.

Study the differences in style, vocabulary, etc., of different litcrary periods
or different writers.

Repert on the works and style of a favorite author.



Elcmentary -- LANGUAGE ARTS - Continued

98,

99,

100.
121.
102.
103.
104.

105.

106.

107.
108.
109.

110.

111.

112.

114.

115.

Describe a character in a story; tell ways in which the author developed the
character and influenced the sentiments of the reader.

fttempt to understand the behavior of characters in a book by analyzing possible
causes. Discuss choices made by characters and think through possible alter-
natives.

Zvaluate children's magazines. Set up evaluative criteria and make a recom-
men-ed list for the library.

Estabiish criteria for judging a beok. Choose the best books of the year or
thc '"Book of the Year.” Defend choices. :

Compare the illustrations in differemt editions of fairy tales, or in various
types of bccks.

Evaluate reading materials, bocks for library, reference materials for unit
study, free and inexnensive materials cbtained for class work.

Read and discuss fine pieces of literaturc appropriate to your interests and
maturity level.

Listen to excellent rccordings of poetry and prose.

Chair a committee to discuss a good book which all have read. Visit lower
grades and discuss to stimulate rcading interest.

Catalog your own books, or the books in the classroom library.
Plan a personal library.
Cevelop an up-to-date list relating a faverite holby or interest.

Compile a bibliography of interesting books for the class tc use for surmer
reading.

Arrange displays for beok fairs, for parents, and for other classcs in the
school. Costumed book parades, quiz shows, puppet shows, and character sketches
are examples of possible programs.

Plan new and creative ways tc present book reports. These might include dio-
ramas, chalk-talks, slides or cverhead transparencies, drawings, use cf tape re-
cordings, cramatizaticns.

Organize a junior Great Beoks Club. Several students.might read the same book
and discuss it.

Form a poetry club. Members can bring favorite pcems to discuss, memorize well
known poems, Or Compose poems.

Participate in dramatic clubs, literary clubs, story-telling clubs, and bock
fairs.

Set up a Bocok Swap Shop for either loans or trades.
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117.

118.

115,

12C.

Check reading rate. Use materials designed tc improve rate, and chart your
progress.

Keep an individual account of materials read, with notations.
If the class is tc read a story with a definite geographical locale or other
specialized subject, become a ‘'specialist" on the subject before the class

reads the story,

Keep records for class activities -- committee membership, list of jobs tc be
4one, materials tc bc used.



Elementary

SOCIAL STUDIES
Enrichment Activities and Ideas
1. Select one famous Indian chief, tribe, or topic and do intensive study on the
subject. Produce an imaginary movie based on this information.
2. Develop a dramatization or an imaginary TV program about neighborhood workers
to present to another class. !ork oa scenery and properties; write the conm-

mentary.

3. Plan dramatizations to highlight the contributions to better communication of
“inventors such as Bell, Morse, Field, Marconi, Edison, Franklin.

4. Procuce a series o¢f "You Are There' programs, such as the series tracing the
development of the English forms of government beginning with the Magzna Charta,
Bill of Rights, and Petition of Rights. Tape-record programs, with sound
effects.

5. Find and tell stories about schools in other lands and other times.

6. Pretend to be a "logger' or some other colorful worker; plan a monologue to
share your “experiences."

8. Give flannel board talks about clothing. Add bits of fur, plants, cloth, to
depict animal skins, grass skirts, togas, sarongs, and other garments.

9. Report to the class on primitive methods of land travel and transportation.
10. PReport on mnew instruments that aid safety in air transportation.

11. Show pictures of types of new airplanes, rockets, space craft, etc., by using
an opague projector. Answer questions about the pictures.

12. Write biographical ''thumbnail sketches'" of local heroes, school patrol boys,
and winrers of citizenship awards,

13. Compose biographical riddles about American heroes and heroines, real and
fictional, such as Johnny Appleseed, Paul Runyan, Danicl Soone, Betsy Ross.

14. Find pictures of famous Ohioans (or people from your state). Write a short
legend for each illustraticn and corbine all into a ‘'Hall of Fame."

15. Select one or two 'imported" foods such as coffee, pineapples, bananas, and
learn enough about them to give a good report.

16. Select one basic food and list all the workers involved in producing, pro-
cessing, and distributing it.

17. Report on former methods of cultivating, processing, and preserving food.

18. Report on processing of maple sugar. (There are many maple sugar camps in
Ohio.)




Elementary - SOCIAL STUDIES - Continued

19.

20.

21,

22.

23.

24.

25.

26.

27.

28,

29.

30.

31.

32.

33.

34,

Clip pictures of new clothing manufactured for firemen, stratosphere pilots,
arctic explorers, deep-sea divers, and astronauts. lrite short articles to
accompany the pictures. Post on the bulletin board.

Plan an imaginary air trip; map your itinerary, with stcps in important
cities. -

Give illustrated travel talks.

Write for illustrative material about possible places for the fomily to visit
on vacation.

Collect information to use in making a Bridge Book for the library table. In-
clude statistics on the lowest, highest, longest bridges in America. Us=2 otier
topics.

lIrite imaginary stories with a setting in any period of history. For example,
write a story showing the hardships that resulted from the Industrial Revolu-
tion in England, be a medieval child living in castle, accompany a great &x-
plorer, keep a journal or log for the crew of an early vessel, btz an Aztec cr
Inca.

Yrite summaries, paragraphs, or explanations of a new idea, as might be found
in a news report. Do this almost daily until the essay comes naturally.

Carry on independent study.and report on additional material related to the
topic being studied by the whole class.

Use special skills to make contributions to current group interests: e.g.,
reading difficult articles, taking notes during an interview, writing summary
materials, making computations required in a project, developing a question-
naire, corresponding with business firms and institutioms.

Read stories in cold-time books, like the McGuffey. Reader series.

Read and share stories of the adventures of early Americans who carried mes -
sages between settlements.

Do reference reading on American Flags. Discover their origins, purposes,
designs, col.ors, mneanings.

Find out about life in Alaska and Hawaii. "rite to travel and government
agencies for illustrative materials. Interpret the materials to the class.

Contrast and compare family life in country and city homes today and a hundred
years ago.

Explore the most recent sources of new fabrics; e.g., fibers of deep sea
plants, aluminum, glass, synthetics.

Compile items on charts to show relative advantages and disadvantages of land, .
air, and water travel and transportation.
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Elementary - SOCIAL STUDIES - Continued

35. Study boats around fhe world. On a large world globe or on paper disks to re-
present the world, paste small models of boats in their native waters.

36. Determine why toll is paid on some bridges, not on others.

37. Find out about products carried on familiar lakes and rivers.

38. Study the history of our alphabet and other alphabets and systems of writing.

39. Trace some contemporary American holiday customs to the nations of their
origin.

40. Collect data on a particular problem from many sources and critically evaluate
it.
41. Organize and present information and comments on world, national, and local

problems and events.

42. Collect and read published material on a current problem, such as peacetime
uses of atomic energy, or nuclear testing.

43, There are many ways in whic¢h other peoples of the world learn about us, such
as through movies, radio and TV, magazines, and books. Select a few examples
that give them a true picture and some that give them a false impression of
our daily life. .

44, Plan a "Hall of Fame' for some other country for display on the school bulleztin
board.

45, Read about a particular area; check facts with present status of the area,
noting changes caused by recent political and social events.

46, Write to local consulate, embassy, tourist information office, or appropriate
ministry of a country for information on the selected area.

47. Become an authority on the life of a famous person through reading biographies.

48, Read several books about one man or historical event; note any discrepancies in
facts; creck accuracy.

49, Read biojraphies to learn how famous people have solved problems and how this
has con?’ributed to their success.

50. Interpret the way a character in a popular book solved a personal or social
problem; compare interpretation with others who have read the book; add other
solutions and explore the relative merits of each.

51. Develop rules for school safety.

52, Create slogans to improve behavior in the school lunchromn,'corridors, and on
the playground.




Elementary - SOCIAL STUDIES - Continued

53.

54.

55.

56.

57.

58.

59.

61.

62.

63.

64.

65.

66.

67.

68.

69.

Work out a check list for qualities of citizenship. Evaluate cune's self once
a month. '

Prepare news bulletins about the school's achievements in sports events, city
campaigns, and the like,

Operate Lost and Found Center at school. .
R’E

Serve as curator of a classroom museum, helping pupils identify, classify, and
label exhibits.

Begin a scrapbook on Indian iegends, dances, poems, stories-and songs.

Make a scrapbook of period costumes; give illustrated report about interest-
ing custumes se:n in a moving picture or on television.

Prepare a scrapbook of methods of land travel in other countries and in other
times. Write captions for each illustration. Make a table of contents and a
glussary for the scrapbook.

Begin a scrapbook of postcards about interesting landmarks in American cities
and states.

Calssify favorite stories, games, songs, dances and poems according tc the
nations where they originated. Share some with classmates.

Exhibit and label travel souvenirs. Develop some code system to use for
showing on a map the places where they were obtained.

Begin a collection from each of the fifty states. Use a United States map to
star states represented in the collection. Invite friends to help with the
collection by loaning possessions.

Collect and examine building materials. Trace them to their sources and find
out how thry are processed for use.

Collect and compare pictures of land vehicles using gasoline, diesel, and
other types of engines.

Make a picture gallery of famous aircraft inventors, famous pilots, astro-
nauts, and their planes or space craft. Give a "gallery talk' about them.

Prepare an exhibit box. Label the box "What's This?' Into the box put in-
teresting nature, art, and historical materials for the class to study and
enjoy. Changce the exhibits occasionally.

Make collections of stamps, rare coins, contemporary money from various
countries, cultural artifacts from foreign countries, and handicrafts.

Post Indian messages for the class to decipher by referring to a chart of
symbols and their meanings.



Elementary - SOCIAL STUDIES - Continued

70. Find pictures of famous canals, like the Panama, Suez, and Erie. Locate them
on maps. Find out about plans for a new canal dividing North and South America.
Yhat are the advantages and disadvantages of the various proposed locations?

71. Produce neighborhood maps for use by new pupils. Shew locations of school, new
pupils' homes, and important cstablishments. Use arrows to indicate safe routes
to each of these. Include information about proper safety behavior.

72, Make 2 map of play areas for all to use.

73. Make a United States map to show some scurces of raw materials used by the
city's industries. Add symbols of trains, planes, trucks, boats, to show the
methods of transportation used to move raw materials to the city.

74. Mark 2 map to show how scme major food on the school luncheon menu treveled
from its source to the serving table.

75. Mark a map cof North America to show main Indian cultures. Include Indian life
in Canada, Alaska, and Mexico.

76. Assume responsibility for keeping a ''mews map” for the class.
77. Make a picture symbol map showing most important farm products in each state.
78. Make an elevation map to scale.

79. Examine differcnt types of maps and note their uses.

“80. Make the following suggested models: Communication -- United States mail box,
telephone system, telegraph set, or a carbon microphone; Time -- model time
gauge, or model clock; Power -- simple water wheel, or model cylinder and
piston; Earth's Surface and Astronomy -- model globe, model volcano, model
star box, model earthquake, or large scale-model relief map.

- 81. Construct modéls of main types of local bridges and interesting kinds uscd in
other localaties; includc suspension, picr, draw, cantilever, covered.

82. ifake models for a ‘‘'sea-o-rama’' of famous sailors and their vessels; e.g., Noah,
Sinbad, Marco Polo, Columbus, John Paul Jones, Lord Nelson, Admiral Perry,
Admiral Dewey, Almiral Byrd.

83. Prepare a display of model fawm animals. Prepare a report covering their con-
tributions to man's food and clothing.

84. Model in clay or papier mache the animals which man has used for land travel
and transportation. Discuss reasons for choices; e.g., availability of
animal, ease of training, physical characteristics, habits.

85. Make model; e.g., a flatboat to scale, the Ohio River system of locks and dams,
a complete Virginia plantation, a medieval castle or medieval weapons. These
models should be accurate in every detail.




Elementary - SOCIAL STUDIES - Continued

86,
87.

88.
89.
30.

9l.

92.

93,

g5.
96.
97.

98.
9g.
100.
101.

102.
103.

104,

105,

Make a doll, and design and sew authentic native costumes for it.
Prepare booklets with holiday themes to present to parents as gifts.

Conpose quiz-lists for the class bulletin board about museum exhibits:; place
answers in another spot for checking.

Illustrate original riddles, stories, and poems about ‘‘neighborhood workers"
to make a booklet for the library table.

Draw cartoons illustrating current events.
Design "Good Citizenship Insignia" to be worn on special days.

Use various art media to produce objects representative of same forelgn
nation. Display with explanatory labels.

Supervise the making of a frieze depicting same representative phase of life
in a foreign country.

Watch the construction of a house; make sketches showing stages of progress.

Use colored chalk on a wall mural to show the types of cargo and craft on
the Ohio River (or Mississippi, or Hudson) today--and a century ago.

Begin a notebook of pencil sketches of ships, with brief explanatory legends
for each. Include square-rigger, tanker, liner, etc.

Design different methods of camunication or transportation which might be
used in the future.

Make travel posters and folders for any area under study.

Plan and make a historical mural.

Make dicremas of orchard, field, vineyard, barnyard, and other farm scenes.
Arrange a bulletin board display of news articles about a particular topic.
Hold "man on the street” interviews with a "common man” during one of the
critical periods of history, such as the Civil War or the stock market crash
of 1929. Tape-record interviews.

Prepare an issue of a "contemporary' newspaper for any 1nterest1ng historical
period. Advertisements, editorials and pictures must be in keeping with the
period.

Keep a diary for same historical figure.

Make a time line. You can use clothesline and clothespins, the distance

between clothespins being a certain time. Set up for different periods under
study.



Elementary - SOCIAL STUDILS - Continued

106.

107.

108.

109.

110.

111.

112.

113.

Write a composition on "If I were President of the United States." This
might be done in diary form over a period of time to include national events
as they occur. It might be simplified to "If I Were Mayor" or "If I were
City Manager."

Make a chart showing the changes in the world time zones and explain these
variations.

Draw up a Declaration of Human Rights. Compare with UM Universal Declaration
of Human Rights.

Study cartoons for political implications that reflect beliefs of the paper.
Draw a cartoor. for the class newspaper.

Make bulletin board of geographical terms. Arrange terms in one column and
meanings in another column. Have a string attached to each word; -viewers
can pin string to correct meaning.

Learn about recent changes made by the post office (Zip Code System). Re-
port to the class.

Gather instructional materials for a unit or center of interest. Use lib-
rary; look through free and inexpensive materials file, audio-visual catalogs,
etc.

Exchange letters or tape recordings with another grade in another part of
the country.



Elementary
FOREIGN LANGUAGES
Enrichment Activities and Ideas
1. Present a series of pictures or a picturc-story to the class and tell the story
in the foreign language.

2. Show a picture to the class and tell something about the pictures in that lan-
guage.

3. Tell simple stories to the class in the foreign language.

4. Present simple dramatizations of familiar stories to the class in foreien lan-
guage.

5. Produce a nuppet show with the script in the foreign langua“e.

6. Dramatizations; which may include such activities as: FHave a music storec and
sell musical instruments. Have a flower shop and sell flowers. Have a fashien
shop and sell clothes. Have a grocery store and sell food. The family at hone.
The family at the tatle. A visit to thre doctor or dentist. Shonping. Travel.
In a kitchen. Restaurant scene.

7. Try creative dramatics in foreign languasc.

8. Learn songs in that language and teach to the class.

9. Retell an imaginary visit tc a €farm in the forcign country.

10. Prepare slides to illustrate episodes in a fairy tale. Give a brief oral des-
cription of the scene on the slides.

11. Make scrapbooks or posters illustrating: a house, rooms, furniture, family,
meals, animals, flowers, etc. Each student c¢an show his work, peinting to each
item and making a statement about it in the foreisn language.

12. Practice vocabulary by putting cut-outs on a felt board or a magnetic board and
naming the object while putting it on the board.

13. Make a different picture “menu” for breakfast, lunch, dinner, by pastine on a
sheet cf paper, pictures cut from advertisements. Tell in the foreign languafe
what is on the menu.

14. Place on the board a group of pictures or words. Make a sentence about any one
of these.

15. Paste pictures of animals on a large cardboard. Tell a story of three or four
sentences about each animal.

16. Count the number of girls or the number of boys in the class.
17. Count by twos. Count the number of children in the room, bocks on a shelf, etc.

18. Do simple additien, subtraction, multiplication nroblems in the foreien lanpuage.




Elementary FOREIGN LANGUAGES - Continued

19.
20.

21.

22,
23,

24,

25,

26.

27.

28,
29,

30.

31,
32,
33.
34,
35.
36.
37.
38,
39,
40,

41,

Choose a neighbor; say what you can about him in the foreirn languace.
Carry on telephone conversations in the foreinn language on toy telephones.

Divice into pairs and make up conversaticns on a given topic, then have cach
pair give its conversaticn before the others.

Make 2 picture dictionary in the foreign language.
Make a list of foreisn lanpuage terms apnlied to clothing.

Make a picture book of tyrical costumes with two or three sentences tc exrlain
each ricture.

Draw a map or chart of a community, label the nlaces in the foreign language,
and list occupatinns of the persons whe work at each nlace.

Assume responsibility fer labeling cbjects in the room in the foreign language.
Construct a fereign language calendar for the month., Write the month and days
cf the week in the foreign language. Use the calendar throughout the month,
when neeced.

Make up riddles in the foreign lanfruage.

Make a storybook for younger children using words of the foreipn lancuage.

Illustrate simple original stories in the foreign language and make them into a
booklet to be put in the classroom library.

Publish 2 simple news sheet in the fdreign language which is being studied.
Correspond with students cf other countries.

Read textbooks or storybooks used by children in another country.

Learn poems of suitable length and content.

Make collections of fezvorite stories in the foreign language.

Cellect simplé songs and poems of the country.

Collect postcards from the country.

Cellect pictures of the country.

Collect foreign catalogs.

Bring in fashion magazines from the country studied.

Collect and display magazines, tickets, books, etc.

~2-
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42.
43.

44,

45.

46.

47.

54.
55.
56.
57.
58.
59.

60.

61.

Ccllect foreign ccins.
Gather menus from foreign restaurants and steanmsthips.

Plan an exhibit of pictures of insects ccllected by the class. Label cach rne
in the forcign language.

Teach class members games in foreign language or using words of the forecirn
language.

Act as lcader of games in fereign language.

Play a variation nof "Twenty Ouestions,' using the classifications: 2 person, an
animal, a plant, a thing. :

ifake a picture book of the country or countries, showing scenes of mounteains,
rivers, lakes, islands, oceans, etc.

Make rictorial maps.
Prepare travel manps,
Plan an itinerary for a trip throusgh the country of study.

Make a bulletin board display nf news clippings of current cvents in the country
of study. '

Make a ‘Hall of Famé” with pictutcs of famous peonle of the given country.

Make a calendar of impertant helidays of the country.

Find out scmething about the history of the country under study.

Keep up with current events in the country of study.

Become an exnert on scme famous person from the ccuntry studied.

Find intceresting facts about towns, villages, cr regicns of the cruntry.

Learn foreign dances.

Read books with setting in the country ~f study.

Postage stamps may be used for projects. They may be used for learning the
monctary system of the given country, abbreviatinns, gengranhy, famcus buildiness,
famcus men, and important events in history. Dealers in stamns will arrange ccl-

lections under given catesories such as: animals, flowers, famous men, etc.
Each puril can keep his own collectinn and <o individual research.



Elcmentary FOREIGN LANGUAGES - Continued

62. Plan cclebrations of the major helidays of the country.

63. Listen to recordines of music ef other countries.

64. List forcion language terms that have been introduced into Anerican cookery.
65, Make change in foreign money. Experience can be cained by nlayinn store.

66. Learn names of clubs and asremblies in forecign languape (P.T.A. nrograms,
partiecs).

67. Learn names of schocl sports in the foreign lanquage.
68. Learn names of each student in its eqrivalcnf in the other language.

69. Give your own telephone number and address in the foreign language. Make a
class directory of these.

70. Prepare flash cards for vocabulary drill.

71. ma%e a '"frieze" or pictures representing the words ‘that the class has learned,
s, that it cxtends around the room.




106,

11.

17.
18.

19,

20.

Elementary

MUSIC
Enrichment Activities and Ideas
Make a listening center in the classroom for a free-time activity. PRorrow records

from school and iocal libraries.

Attend concerts. Prepare for them by lcarning absut the compesers and listeninp
to the music.

Identify musical themes when listeninr.

Interpret mood, story, and musical forms of rccorded music.

Recognize instruments of orchestra by sight and sound.

Compare the instruments of one family: tihe strings, woodwiﬁds, brasscs, «tc.

Make models of primitive musical instruments. Write music teo go with instruments
te illustrate their use.

|
Construct musical instruments and use to illustrate the principles of scund.

Tune a sct of glasses to form a scale by nutting water in them at varying lovels.
Ccmpose and play tunes on thom.

Determine fracticnal cquivalents of whole, half, quarter, cighth notes, etc.
Compose measurcs using these fractional equivalents in varying time and rhythm
combinations.

. Report te the class abcut research on such topics as high fidelity, sterophonic,
%3 1/3 rom, 73 rrm, and 5 rpm recordings; AM and FM radio. :

Make a list of musical tcrms and symbols, with meanings.

Learn to follow an orchestral scors.

Comparc different interpretaticns of the same music.

While a2 selection from an opera is played, write down what the nusic supgests.
Make a list of songs and recordings to enrich nther areas of instruction; e.o.,
sonss of a particular era, faverites of a famcus ¢rson, animal life as inter-
preted in music, sea chanteys. -

Learn about one composer. Present him to the class in an interesting manner.
Read bicgraphies of famcus composers. Listen to recordings of their works.

Work out simple dramatizations of cpisndes in the childhnod of famnus compeosers.

Organizc and make plans for miniaturc concerts given by the class.



Elementary MUSIC - Centinued

21. Crcate an original operetta, or adapt a story into an operetta.

22. Write a play using the music of ore composer or of a particular country.

23. Ccllect pictures and information nbout variocus topics related to music; e.g.,
unusuzl musical instruments; contemncrary radio, television, and concert artists;
favorite composers.

24. Compose lyrics and music of sonzs for special cccasions; set poems to music.

25. Crcate songs or meledies to express different mocds: hapniness, sorrcow, thank-
fulness, victory, mystery. ‘

26. Compose a lullaby.

27. Ccmpese 2 new melody to use with familiar lyries.

28. Create meledies or songs for favorite stonrybook characters.

28. Crcate a musical background for a familiar poem.

30. Ccmpese original songs from materials read.

31. Transpose music for accompaniment or for instrumental narts.

32, wake up a harmonizing part eor an accompanimert to go with a familiar song,
33. Add descants cr instrumental.parts to songs.

34, Ccmposc original dances suggested hy music.

35. Create rhythmic movements to go with music, from Indian dances at lower levels
to modern ballet. at upper levels. '

36. Develop original dance routines to use in dramatizations.
37.. Add square dance directions to folk songs.

38. Do research on folk dances; find steries behind them, learn to do them, and
teach to class. Make costumes for them. -

3%. Organize a club comnesed of children exrloring music.

40. Participate in various all-city festivals,
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10.

11.

12.

13.

14.

15.

16.

17.

18.

Elementary

ART
Enrichment Activities and Ideas

Study the history of architecture. Show developments by: planning wurals or
friezes, modeling various styles of architecture through a variety of media,
making dioramas to illustrate concepts of various styles or neriods.

Plan murals and friezes to accompany unit work. FExample: huntirg through the
ages, soldiers through the ages, areat explorers, flight from Icarus to astro-
nauts.

Observe murals and paintings in public buildings.

Report on art exhibits. Study art through the ages. DBegin with the prehistoric
art of the cavemen, brush paintings of the ancient Chinese.

Study lives of famous artists.

Study a particular style, such as that of the impressionists. Make a nainting
in that style.

Choose appropriate music and readings to go with the study of particular paint-
ings.

Y
Choose a poem as inspiration for art work.
ITlustrate original poems.

Make cartoons of an imarinary character.

Arrange a display of creative paintings inspired by particularly beautiful pas-
sages from a favorite book.

Analyze pictures having vivid expressions of human emotions, such as joy and
happiness, rage and fear. ‘

Keep a notebook about new paintings, artists, and exhibits, usins clippines from
newspapers or masazines.

Become familiar with paintines and artists.

Learn about the art forms of peonle of other times and wmlaces.
Design book jackets for favoritec books.

Translate into art, the fcelings arouscd by listening to music, te sounds in
naturc, or to industrial sounds.

Draw original desipns for magazine covers.

Design illustrations cf famous quotations.




Elementary ART - Continucd

20.

21,

23.
24,
25,
26.

27,

28.

29.
30.

31.
32,
33,
34,

35.

36.

ERIC
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Preparc a friezc illustrating scenes in novels,.plays, ctc.
Plan backzrounds for dramatic nroductions.

Design rrogram covers for special cccasions,

Help compile a picture file for the class.

Arrangc art objects for 2 display case or a bulletin board.

Make and display a collectien of paintings cut from magazines. Learn to distin-
quish between drawn and photeographed nictures.

Plan an cxchanee art cxhibit with children of another class or of ancther school.

pecome familiar with ond understand the meanings of new art vocabulary: c.g.,
bisque, kiln, sculpture, tint, shade,

Chscrve form and ceolor in nature: soil, rocks, lecaves, shells, foassils, rainhows,

Look for man-macde patterns suggested by nature: narble-patterncd tile, wood-
grained pnapcr, ''lecoparc’ or other ''fake fur’ fabrics, ctc.

Observe pictures and textiles to sce how patterns are reneated. Make a hooklet
of samples,

Make a design for stetloncry
Make a dcsign for wallpaper.

Model a vase out of clay (in ancient style). Decorate it with a scene from a myth.

Model clay fisures of heroes from an ancient myth,

Make nportraits of self, a classmate, or a famous perscnace, in charcnal, water-
ccelor, chalk, or cut paper. '

Find unusual materials to use in cellages and mosaics. Examnles: mnuts, chenille,
secds, stvrofoam, leaves, bottle caps, espshells, broken shells, nebbles, con-
struction paper, tissue naper, cellophane, crepe naper, tile, wood, sand, chalk,
shavings, feathers, walpancr scrans, cotton, macarcni, yarn, straws, Sﬂndnancr,
felt, balsa wood, dyed rice, naper doilies.

Organize a class collection of scrap materials for use in making punpcts, mobiles,
stabiles, collages, ctc. Sugrest~items for class members to look for and ways for
using them.

Use common materials in unccommon ways.

Use material from nature for art work. Think of ncw things to do with lcaves,
sceds, shells,



Elementary ART - Centinued

40. Experiment with different media: colered chalk and milk, craycn resist, tempera
batik, criental brush-drawing, pencil drawing, finger nainting or crayon appli-
que on burlap, crayon ctching, string drawing.

42, Experiment tc find differcent ways of using nanier mache.

43, Explore various printine techniques, lino cuts, cardbeard nrints, wocd hlocks,
innertube prints, craser prints, notato and vegetable prints, scran prints,
monc prints, silk screen prints, etching, masonite prints, cerk hullctingboard
sheeting. ’ k

44. #ake mebiles and stabiles usin; & varicty of wmaterials: vermiculite, scran
materials, pieces of wond, wire,cardbeard, tubes, items from nature, nanicr mache.

45. Experiment with transparent, translucent, and oraque materials.

46. Experiment with plastic media other than clay: sawdust and raste, flour and
salt, or wallpaper cleaner.

47. Try sculpturing with paper.

48. Make modular designs using cardbeard containers, papier mache forms, and simrle
cardboard shapes.

49, Try abstract sculpture, making unvsual and snontanecus usc of materials.

50. Makc architectural medels, using small boxes and containers, small pieces of
dowel rods. : :

51. Build an-'"Qutlandish Contrartien.’

52. Dcrict nolitical, secial, or sports events in cartoens.

53, Try cenameline on copper cr working with glass.

54, Plan art activities for class units.

55. Lelp narents plan home deccrations.

56. Look throush art activity books for idecas for art nrojects.

57. Help ostablish a junior art gallery.

ERIC -
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Part IV
TEACHING AND RESOURCE MATERIALS

The counseling-instructional program is a creative product of counselor
and teacher interaction. Materials based on individual case study data and
observations are predominantly ideational rather than directive., Teachers
and counselors have found that background reading materials are most useful
which provide information on the education of gifted students, facilitate appli-
cation of guidance principles, and develop skill in promoting creative thinking.
Monthly inservice training meetings are essential to program development,
Through discussing case studies and sharing productive classroom activities,
teachers and counselors learn new ways to challenge the intzilectual power and
to facilitate the full development of gifted learners,

Scope and sequence of program content depend uniquely on the particular stu-
dents involved, L.evel of difficulty need not be observed, since the range of
ability and achievement within grade levels may exceed the range between grade
levels. The most intellectually mature grade seven pupil can handle more ad-
vanced concepts than the least mature grade nine pupil. Investigators found,
however, that many groups in the demonstration program reconsidered topics
of the preceding year and probed into ramifications which they had earlier fail-
ed to perceive,

Small Group Discussion Activities

The following small group discussion topics are examples of interests and
concerns which were discussed by participants in the demonstration program.
Although most groups enjoyed the independence of proposing their own topics,
they occasionally relied on the counselor to suggest an idea:

1, Orientation of the discussion groups involved viewing objectives of the
program, Some groups spent several sessions in evaluating program
objectives, while others accepted them as indisputable. Growth in the
following behaviors was discussed.

a. Understanding of self~-perceiving strengths and weaknesses and
feeling a sense of personal worth,

b. Love of learning~-finding valye inlearning and feeling a ''need to
know, '' not just a "need for grades, '

c. Social conscience--developing sensitivity to feelings and needs of
others and having regard and respect for others,
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d. 'Tolerance for ambiguity --learning to consider more than one solu-
tlon to a problem and accepting those situations which do not have
"right" or "wrong' answers,

e. Creative thinking--working for originality and using imagination,

f. - Quantity and quality of production--working productively but striv-
ing for quality.

g. Response to challenge--finding excitement in difficult tasks and
persevering on problems.

h. Use of teacher--sharing opinions and theories with teachers and
regarding them as resource persons,

What is a philosophy of life? Do we always have one whether we are
aware of it or not? Does being aware have advantages? What are some
of our basic beliefs? What are some of our guiding principles?

In writing about education, Schopenhauer said, "Maturity is the work
of experience alone; and therefore it requires time. Youth, therefore,
is the period for storing knowledge until such time as the faculty of
judgment maxe% its appearance later on.'' How do students learn? Is
judgment a "faculty" which "appears, ' or should youth practice use of
judgment?

Dependency on parents: In what areas should teenagers be able to make
independent decisions, or should teenagers follow adult decisions until
about age 217

Conformity: Americans have besn described as showing an increasing
tendency to go along with the crowd rather than maintain individual judg-
ments, Since the democratic way of life requires independence in mak-
ing judgmentg, the problem of conformity has great social importance,

a. What is a definition of conformity? Is conformity good or bad?
b. In how many situations is conformity an advantage ?
c. -Does confornnty indicate lack of independent thinking?

d. Why do some people tend to be nonconforming in situations where
most people go along with convention or traditions?

e. What factors influence persons who yield readily to group pressures,
who easily change their own opinions, and who go along with the
ideas of those around them? : .

f. Can the students give examples of having trouble deciding whether
to act on their own judgment or of doing what seemed to be expected
by others around them?
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g. What coaciderations arsz usuaily involved inmaki g a d(“ClblOl" on
¥
whether to conform or to be "independent?"

6. Plato .speculatod on the nature of an ideal soai{.ty in his Republic, If
the students were assigned the task of describing a m:del for society
today, what would be included in thm" outline?

7. Arislotle said, "We may dei‘iae happiness as prosper: 'y combined with
virtue; or as indzpendence of lile; or as the secure er oyment of the
maximum of picasvre; or as a geod condition of propecty and body, to-
gether with +Iﬂc power 21 gunrding one's preoperty and body and making
use of them.

a. Would the ztudents odd to his definition , or would they delete
somethins?

b,  What makes a nersca happy?
¢, In what ways might happiness depend on others?
d. Is hap ss montly In or outsida of our control?

8., Benjamin Franklin. in "Propnasals Relating to the Education of Youth,
staied that, "The ;'“""t aim and end of all learuing should be the devel—
opment of ability to serve muanhind, oune's country, friends and family.'
Why wouid the studeats! sirva for educzlion be the same, or how would it
differ?

9. Does man make history, or do the times maoke the man?

10, Thomas Macaulay, a nineteenth century British writer and reiurmer,
in his essay on Machizvelli, criticized Machiavelli's idea that a good
of the state exists distinct from the good of its members. Do the stu-
dents agree or dlswrce with Macaulay that society an(’ laws are justified
only if they promotm “the sum of private haopmcss?

11,  When character building is spoken of, what is meant? Why is character
development important io the individual and to society? Should the pri-
mary aim be development of the individual for the good of the individual
or for the good of society?

12, John C. Calhoun in the "The Concurrent Majority" (an essay on govern-
meni) stated:

Linerty, indeed, though among the greatest of blessings, is not
sO great as that of protection; inasmuch as the end of the former.
is the progress and improvement of the race~-while that of the
latter is its preservation and perpetuation. Aund hence, when the
two come into conflict, liberty must, and ever ought, to yield to
protection, 28 the existence of the race is of greater moment than
its improvement.

ERIC’
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13.

14,

15.

16,
17.
18,
19,

20,

21,

22,

23,

24,

25,
26,
217,

28,

29.

!

What did Calhoun mean? If "liberty" versus "protection, ' were to be

debated,which side would you take and why?
Is man born "human? "

Define liberty. Defend the statement, "The greatest liberty is within
the law,"

Is anyone ever free from social control? What are ''social controls”
imposed by folkways? From ceremony and ritual? Others?

Can group influences be easily put aside?

Can human personality develop as well in isolation as in groups?

Are inventions usually the product of a single man of geinius?

Is prejudice an instinct?

What is the advantage of makiog actious habitual? Can someone be too
much regulated by habit? s it harder to acquire new habits or to break
old ones?

Would a hermit have a "social self?" Does a2n element of self exist

which remains the same in all relationships? When the role changes from
"student" to '"'son'' or "daughter, " does the self change too? Can a per-

son maintain the same self in all situations? Should people try?

Is self-esteem the same as self-confidence? What are the relationships
to selfishness? .low can we distinguish ''selfishness?"

How do people think? Are there different kinds of thinking" Can peopie
think without feeling or feel without thinking? Is believing a form of
thinking ?

If you had a choice, in what order of importance would you place the
following: being a good athlete, being a good student, being popular,
being one who understands and accepts other people? How would you
like most to be remembered when you leave school?

What is an "in'" group? What makes a person 'popular?"

What starts a fad? What purposes do fads serve?

What are major influences on hurman behavior?

Is man's nature basically "wgr-like ?" Is the human bein’g born with
a need to battle, or do wars "'begin in the minds of men?

Is it the nature of man to "do the right thing" or the wrong thing? What
determines choice between right and wrong? Why do people do wrong?
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36,

37.

38.

39.
40,

44,

45,

46,

Are the wise always good?

What would happen if hisfory were eliminated as a -ubject in school?

Cheating: Why do people cheat? Is cheating a serious problem in our

gschool? What should our responsibility be?
How would you assess the civil rights problem in this locality ?

If you could be someoae other than yourself, what person (a) in the past
and (b) in the present would you like to be?

Whnat would happen if no one had to work for a living? How would people
prepare for such a life?

Why do we tend to make "socially acceptable' rerrarks to each other?
Do our reasons change as we grow older?

What do we mean by ''freedom?'’ What do we mean by "~esponsibility?"
Are {reedom and responsibility compatible ?

What is your reaction to the following statement? All behavior is aimed
at meecting two basic human needs--the need to feel worthwhile to self
and others and the need to love and be loved,

What 1s your reaction to the following statement? All problems center
around one hasic problem, the feeling «f aloneness.

Do people have the right to demonstrate against constituted authority?
Is too much emphasis placed upon preparation for the future and not
enough on rnaking living today worthwhile and fuli (i. e.,clementary
school is preparation for high schooi, high school is preparation for
college) ? - Approximately one-third of the life span is spent "in prepa-
ration, "

How can we ''change' other people?

How do people develop a concept of self? '"Who am I?"

What 1s school spirit? What makes it good? What responsibility has
the individual ?

How would you set up a cvivilization on another planet?

Do we do what is ""the greatest good for the greatest number, '' or do
we start with the individual and his freedom?

Discuss grades in terms of the difference in meaning and value to par-
ents, teachers, and students.



47, Discuss teacher-pupil relationships in terms of differences and sirnilar -
ities in expectations, perceptions of standards, and attainment of goals.

Classroom Activities

The foliowing activities in English and social science classes are examples
of lessons which were based on accumulated data in individual case study re-
cords. These activities were designed to (1) meet educational and guidance
needs; (2) promote ecucational and developmental goals; {3) promote more effect-
ive learning of English and social science; (4) to advance communication skills;
(5) encourage development of a set of values and a philosophy of life; and (6)
emphasize creative behavior in areas of creative thinking, associational fluency,
adaptive {lexibility, and sensitivity to problems. Many of the sample lessons
might be included under more than one of these categories. For example, a
lesson planned to meet one individual's guidance needs might also promote more
effective learning in English.

Activities for Education and Guidance

1. An inventory sheet including the following should be made at beginning
of « "hool: What is your favorite schoo! subject? Why is it your favorite?
In waat subject do you do your best work? Why do you think you do best
in this subject? In what subject do you do your poorest work? Why do
you think you do poorest in this subject?

2. Stimulus stories should be read to show examples of personality traits.
The class should be divided into small groups for this discussion.

3. What are your strengths and weaknesses? Each student in the program
was assisted in evaluating his strengths and weaknesses in individual
conference with {he teacher.

4, Committee assignments should include the following: How can we solve
the prohlems created by the size of our school? flow can we cope better
with problems arising from differences in the background of students
here?

5. a. After astudy of the phases of character and the techniques used
to portray a character in literature, a character sketch should be
assigned to be written as though one of the parents of each student
had written the sketch.

b. A character sketch should be written by the student as though his
best friend had written the sketch,

c. . The culminating activity includes "Who Am I1?" (capabilities, per-
snnality, emotional makeup, physical makecup and so forth); '"Where
Am I Going?" (educationally, vocationally, and so forth); "How Will
I Get There?"
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10,

11.

12,

13.

14,

Select three of your friends to be interviewed. You should choose three
people who, you believe, will be frank and honest in giving their opinion,
Interview one at a titne., You are more likely to receive more thou~htful
responses in private,

a, Explain that vou are taking a survey of what teenagers (or grade
seven students) think arc the most liked and least liked character-
istics of people they know.

b. Ask them to name characterisitcs only, not people by naine. Re-
port by comparing and contrasting the three responses objectively.
Then summarize your own opinion of the responses from the inter-
view,

Define misery., Write a composition beginning with, "Misery is, . .,
Make a list using the following topics:
a. ''What I Expect From My Parents, "

b. '"What My Parents Should Expect From Me,"

Keep a diary about "'school and you, "

two weeks,

Write one paragraph daily for

If you could choose any occupation you would like without regard to re-
strictions involving talents, education, age, money, or social status,
what would you be and why?

The teacher should select a current controversial issue in the school,
community, or nation and assign a student to gather and report opinions
from the student tody, teachers, and parents.,

The class should be assigned for discussion: What would be the charac-
teristics of an "ideal" student?

List in order of importance the qualities you would look for in choosing
your congressman,

In several schools students discussed the question, ''What influences
people's behavior?' General agreement existed on the subjects "People
determine the behavior of people, " and "A person's behavior is related
to expectations of the group.' The following kinds of influences were

suggested,

habit will power

moods  _ family training

laws con€cience

fears needs

custoins moral standards _



15.

16.

17.

18,

19.

24,

a. Add your own idess to the above list,

b, Number each idea according Lo your opinion of their order of im-
portance in influencing behavior,

¢c. Write an explanation of why you chose the one you did as most im-
portant,

Mauy people act differently in the same kind of situation, What are
some ways in which people can and do find relief in a tense or uncoimn-
fortable situation?

Use the {ollowing sentence as the first sentence of a character sketch:
"Everyone turned and looked as he walked by, "

In your opinion, who was one of the greatest persons who ever lived?
Justify your choice, -

Choose a dramatic incident from history, or a fictional situation from
literature, and write down your thoughts about it, Try to select one to
which you reacted strongly. ' '

The teacher should keep a question box and should invite students to

propose significant questions for discussion and study. These zhould
e . ; .

come under, "'Things I'd like to know."

The teacher should also keep a suggestion box in which "gripes” or

problems may be dropped anonymously.

Write a one-page essay beginning, 'l get mad when. . .".

The teacher should develop, with students, a list of inleresting activi-
ties and hohbies.

During class discussions, the leacher should give one studeat a class
list and reqguest a tally of times each student contributed to the discus-
sion, These ''participation polls' offer objective evidence to those stu-
dentg who may need to be more aware of their lack of involvement.

The teacher should put on a mock trial in which a hypothetical student
is tried for wasting tiine, not completing assignments, aol doing home-
work, and so forth.

Activities to Promote Englich and Soqial Science Learning

1,

ERIC
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The following can be used as independent projects for research:

a. Search for culture bias in food, sunerstition, charms, taboos, and
so forth,



b. Select some phase of culture, and trace its developm :nt from pre-
historic time to the present; this can include areas s:.ch as disease
control, law and government, or education, Note im,ortant con-
tributions to our social heritage,

¢, Investigate culture traits that have heen borrowed frcm other na-
tions, material and nonmnaterial,

2, Inthe novel Great Expectations, what do yvou think were the contribut -
ing factors in Pip's changing values? '

3. Prepare one newspaper i=sue which would have been appronriate for a
weekly publication in Babylon, or fifth cen‘ruzv Rome, during the Cru-
sades, and so forth. Sections could include ''Letters to the Editor, "'
"C.lassified, " "Personals, " ""Cartoons, " "Editorials, ' and so forth, as
well as news items,

4. Compile a dictionary of interesting words, entitled, "How Did That
Word Get Into Qur Language" " The followmg references contain many
interesting expressions that may be used in compiling the dictionary:

Charles E. Funk and Charles E. Funk, Jr., Horsefeathers aud
Other Curious Words. New York: Harper & Row, Publishers, Inc.,

1958,

Charles E, Funk, Heavens to Betsy and Other Curious Sayings.
New York: Harper & Row, Publishers, Inc., 1995.

; Charies E, Funk, Thereby Hangs a Tale: Stowies of Curious Word
Origing, New York: Harper & Row, lac.. :950.

The following words, together with their definitions, are interﬁséting
examples of what a student may find in these references:

cardigan: This buttoned sweater got its name from the Earl of Cardigan,
commander in the famous Charge of the Light Brigade at Balaclava
during the Crixnrean War. The loose, swinging raglan overcoat is also
named for a figure in that war, Lord Ragxan

dunce: By a strange twist, the name of a learned theologian a 4 philos-

opher of the thirteenth century, John Duns Scotus, has cecme to mean
"simpleton.' Opponents of his doctrines called his foilowers Dunses

in derision; the name stuck,

5. Either project a picture on the screen or distribute a different one fcr
each student as stimulus for writing a story., Choose pictures of people
whose ages differ from the age levels of the students.

6. Request each student to submit five test questions un a unit, c,hapter
and so forth. Use the questions for a class test,
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Under the heading of "man and society, " the philosophies of the fullow-
ing people shouid be introduced:

Marsilius: The group is more important than the individual, "Every
whole is greater than its parts, "

Hume: The first philosopher to present the idea that there never
was a frce state of man.

Locke: People hound themselves togciher to ¢reate an ordcred
society; but when the governmeni becomes irresponsible,
the people have the right {o revolt,

Rousseau: ''Man is born free and everywhere he is in chains,'" He
saw growth in personal possessions and concentration of
population as yielding vice and crime. "Finally, eack mau,
in giving himself to ali, gives himself to nobody."

As an assignment, select one of the above writers and read about his
philosophy. Answer the following questions using your own philosophy:

a. What is man's relationship to society? Does the individual exist
for society, or does society exist for the individual?

b. How can the individual be most effectively controiled? What is the
social control which ensures the existence of society?

Under the general heading "social change'' may appear iopics for written
reports, debates, open discussion., These should be related to the his-
torical period being studied as a basis for review of the semester's study
or as focal points for interpreting great personalities and their effect

on history.

a. Plato said man can m..3 society to his rational will, Is hurnan
will ever a factor in social change? Is social change largely a
uatural process? Is group interaction the major cause of social
change?

b. What is the aim of society? If it is "the good life' as Plato said,
is justice the basis? Do you believe, as did Machiavelli, that the
end justifies the means? Is individual interest or group interest
move influential in effecting social change? Are people more re-
sponsive to ideals or to personal interest in working toward social
change?

Alexis de Tocqueville was only twenty -six years of age when he wrote
Democracy in America., Wri'ten by a Frenchman over 130 years ago.
this document is still considered onc of the best descriptions of the
democratic way of life in America. Dc Tocqueville concluded Volume
I with an interesting comparison of Russia and America, He wrote:
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There are, at the present time 1835, two great nations in the world
which seem to tend toward the same end, although they started
from different points: I allude to the Russians and the Americans.
Both of them have grown up unnoticed; and while the attention of
mankind was directed elsewhere, they have suddenly assumed a
most promiinent place among the nations . , . All other nations
seem tc have nearly reached natural limits, and only to be charged
with 1naintenance of their power; but these are slill in the act of
growth: all others are stopped or continue to advance with extrerme
difficulty; these are proceeding with ease and with celerity along
the path to which the human cye can assignno term. The American
struggies against the natural obstacles which oppose him; the ad-
versaries of the Russian are men: the former combats the wilder-
ness and savage life the latter, civilization with all its weapons
and its arts: the coaquests of the onc are therefore gained by the
plowshare; those of the other by the sword, The Anglo-American
rclies upon personal interest to ac comphsh his erxds and gives
free =cope to the unguided exertions and common sense of the citi-
zens; the Russian centers all the authority of the society in a single
arm: the principal interest of the former is freedom; of the latter
servitude. Thelir starting point is different, and their courses are
not the same; yet each of them seems to be marked out by will of
Heaven to sway the destintes of half the globe.

a. Considering that de Tocqueville was only twenty-six years old and
that he remaiuned in ilie United States only for nine months, write
your rcactionto soine of his statements and conclusions in the fore-

' going paper. Be specific by stating to what you are reacting and
by including the statemment i your report,

b, De Tocqueville was convinced that domocracy was the "wave' of
the future. Do you fcel that he was correct? Support your state-
ent with specific details. At various timies in history, various
tor'mb of gnovernment likc monarcnv deinocracy, communism,
have been prominent. What "wave' do vou feel might be the next
one of the future? Tell why you feel this way.

¢. De Tocqueville says that, to those who have fancied an ideal demo-
cracy to be abrilliant and easily realized dream, be has endeav-
ored to show that they had clothed the picture in false colors. These
persons might be {er med "idealists. ' Define an idealist. What
basically is difficult about being an idealist?

d. Interpret tne meaning of the following passage:

Tre Anglo-American relies upon poersonal interest to accomplish
his ends, and gives free scopoe to the unguided exeriions and com-
mon scuse ot the citizens: the Russian centers all the authority
of socicty in a single army: the principal instrument of the former
is frecdom: of the latter, servitude,

Q
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10.

i1,

12,

13.

e. One hundred and thirty years have passed since de Toquevilie wrote
the words quoted in the question above. What do you feel he would
write were he to write about the same two countries today?

f.  What do you think w111 happen when Americaus no longer have "the
natural obstacles'' to struggle with?

Plato’s philosophy was closely linked to the conditions of Greek civili-
zation, Although his thinking corresponded to the teachings of Socrates
and reflected a practical idealism, his point of view has also been des-
crived as "radical pessimism,' This pessimism is noted in his pre-
diction of the sequence of government from aristocracy to timocracy,
to oligarchy, to democracy, and finally to iyranny, !f I’lato could be
here to study democracy in the U, §,, wha' evidence would he find that
his prediclion would not hold true iz our present civilization? (As an
individual enrichment project to be conducted during study of ancient
civilizations, define terminology, and find examples of each to deter-
nine whether Plato's prediction of sequence was accurate.)

Benjamin Fraunklin in a let{er to Josiah Quincy said. "Thers never was
a good war or a bad pexsce,.' Explain why you agree or disagree with
his staternent. This statement could be tested by doing rresearch on
various wars. The outcomes or gains of wars should be weighed and
compared with the extent of destruction and violence; for e.:ample,
World Waor I and the subsequent degradation of Germany can be com-
pared with Germany's acceptance of Adolph Hitler and the National-
Socialist Party with all its ramifications, The studeats could present
the results of their inquiry in the form »f a written assignment or in
discussion form.

Aristotle taught that the state was natural and that man was naturally
a poiitical being. If Arisilotle had had the power to know what would
occur in the centuries which followed the goiden age of Greece, do you
believe he would have changed this teachitg? Why? Or, wl not 2

Assign the question for consideration by small committees during cul-
mination of the study of ancieut civilizations. The same technique could

be used in investigating the city statcs of apcient Greece, the guilds
of Mudieval Europe, unification of Germany, the dev ¢lopment of the

Magna Carta, the Russian Revolution, and the American colonies.

In the late eighteenth century St. Jean de Creveoeur, author of Letters
from an American Farmer, wrotes

itere individuals of all nations are melted into a new race of men,
whose labors and posterity will one day cause great changes in the
world, . . . The American is a new mae, who acts upon new pirin-
riples; he must therefore entertain new ideas and form new opinions,

a, What ""great changes in the world" have Aumericans occasioued?
How have they affected the world?
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b. Do you think that the social and moral values of the twentieth cen-
tury differ fromn those of the eighteenth century American? In what
way? What are your basic social values?

c. Have all people been inciuded in this "'melting" process? Do you
think that a new race has been created? If so, how does it differ
froni the previous race? :

d. To what extent do you feel de Crevecoeur's predictions have been
fulfilled during the past 200 vears?

More than 600 years ago Dante (1265-1321) wrote in ""On World Govern-
ment, " "Human frecdom consists in being ruled by reason and in living
for the goal of mankind. Such freedom is possibie only under world
government,

a. Do you think that during the years since Dante lived history has
tended to support or to contradict his statement ?

b. How would world government help oir hinder man's progress?

¢, Is human ireedomn possible in a world organization which has indi-
vidual countric: practicing different sets of values?

During the {irst half of the nineteenth century, Francois Guizot, the
Frenci statesman and historian,wrote,

We, of the present day, are content with our condition, let us not
exposc it to dauger by indulging in vague desires, the time for
realizing which has not come, Much hLas been given to us, much
will be required of us; we must render to posterity a strict account
of our conduct; the public, the government, all are now subjected

to discussion, examination, responsibility. I.et us attach ourselves
firmly, faithfully, undeviatingly, to the principles of our civiliza-
tion - justice, legality, publicity, liberty . . . ,

a, Be prepared to discuss and define the following in class: justice,
legality, and liberty.

b, Do you think a statesman in the United States today might make
those remarks of Guizot? Explain which ideas you feel niight apply
to the nation's situation today ancd which ones would not,

The Roman historian Tacitus said history can do no greater good than

"to let no worthy action go uncommemorated' and to condemn "evil words
and deeds in the eyes of later ages.'' If you were assigned the tusk of
writing about a great man who has been rmentioned, what worthy actions
and what evils would you include in your reporting? Using the names of
men from the social science material (Julius Ceasar, Napoicron, and
others), assign a research team the task of evaloating evidence for
worthy actions and for evil words and deeds. Select a panel to study



the findings of the research team and to present these findiugs for class
discussiou. Does history condemn or does history romanticize the
great accomplishments and play down the injustices? Does history
make heroes out of opportunists?

17. The following cvriteria should he used for judging the importance of a
current event:

a., Does this event affect large numbers of people?
b, Does the event involve some major action?

c. Does this article on a current event give useful information, such
as scientific information?

d. Does this article on a current event clarify or solve some problem?

e. Does this article repert the latest step in some aciion. such as a
war or a political campaign?

f. Does this article tell about future trends or possible future trends
such as automation and so forth? :

g. 1Is the article a report about the unique achievements of some per-
son or group, or is it about some famous person?

“h. Does this report tell of art, literature, or some other creative
activity?

A person should ask himself these questions concerning each current
event:

a. What is the {inplicacion to you of this happening in relation to your
being a cilizen of the nation?

b. What is the personal implication as far as you as an individual are
concerned? ’ '

A student should be prepared to answer the following concerning current
events:

a. Defend your selection of each current event in light of the above
criteria.,

b. Make predictions as to what may happen in the fulure under certain
conditions,

Activities to Advance Communication Skills
1. For onc week as you go ahout your horme and school activities, look

-
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for some act of others that you can sincerely praise, Note the cifect
on the person and on voursmlf Record your impressions; and using
this data, write a theme on ""I'he Value of Praise as a Device to Influ-
ence Behavior." (Be sure to distioguish between praise and flattery,)
Prepare a chart with six columas titled: "Love of Family, " Self-In-
terest, ' "Thrift, " "Healtk, " "Fear," and "Keeping up with the Joneses.
Study advertisements on television and radio, in newspapers, in maga-
zines, and on billboards, Record cach advertisement in the u:olumu of
the category to which the advertiser is appealing.

[}

Purposefu]ly listen for gossip and rumor for one week. [BEach lime ycu
hear gosgsip, try to deiermine whether it is malirious, idle talk, or
simply an attempt to raise onc's own prestige by lowering another

and so forth, Write a theme on "Gossip as a Form of C ummumcahon.

The following can be used for class discussion: We communicate in
many ways other than by ilanguage; for cxample, la.whtcz can have sev -
cral messages. How many can we name? Compere 'laughing with"

and "laughing at, " How do people feel ancut ridicule and laughter direct-
ed at them?

The essence of communication lies in the accuracy with which it is”
understood by the receiver and the accuracy with which the sender ex-
presses his meaning, It is important to perform all of the following:

a. Develop a critical atfltude and investigate facts before making
decisions. . '

b. Learn to recognize fallacies in thinking and to detect devuev that
hinder str aight thinking.

¢. Acquire skill in applying the scientific method of thought to indivi-
dual and social problem_,.

d. Above all, respoad with respect for ideas, feelings, and rights of
ofheru.

e. The teacher should discuss wishful thinking, raticnalization, false
- analogy, assumptions, double meaning, hegging thc question, super-
stition, and prejudice,

.  After compiling a list of superstitions of class mambers, the teacher

should discuss how each might have originated,

g The teacher should show how prejudice is revealed in stereotyping,
"scapegoating, ' aud labeling.

. The teacher should assign one night's television programs to moni-
tors who will record examples of fallacies in thinking and report
to class,



6. ‘The following propaganda techniques and devices shou’d be taught to
and well understood by gifted students:1
a. In using "'name calling, " as we know, people tend to summarize
whole areas of their experience under labhels, Wnaen the listener
hears them, he is flooded with emotion; his mind stops working on a
logical basis; and he may, without giving his decision careful thought,
take the action desired of him by the persuvasive talker. Using name-
calling labels, the speaker hopes te produce a negative reaction
to the listener awdmst some thmg cause, or person. Jor ox-
ample, the term "Communist" is an emotion-~laden label in America
and has sometimes been devastatingly applied to people who have
not been Communists. Similarly, the speuaker may refer to those
who have difierent views from his as "crackpots, '" "radicals, " and
so furth,
b. Many speakers use ''glittering generalities.'' This technique works
in a fashion similar to the name-calling, but in this case the labels
are likely to illuminate the speaker's cause and to place anything
or anybody supporting it in a favorable light, Examples of such
labels are: freedom-loving, democratic, American, Christian,
efficient, patriotic, and friend., Such words often fill the listener
with good feelings so that he accepts -the speaker's pI‘ODOSLthl’l ‘wiih-
out reasoning it out, A political candidate may be introduced as
“that great, democr at:m, freedom-loving, patmotlc Amervican, "
In the face of these "glittering generalitics, ' a listener can scarcely
believe otherwise,

c. Using "transfer" as a device, the speaker frequently refers to
sources of authority, prestige, or reverence that his listener re-
spects, He does not explicitly say that the sources support his
cause, but he gives the impression that they do. Such sources
might include a church, a highly respected civic organization, the
flag, the will of the people, or public educution, As the political
candidate speakss, he may tell about atlending chuvch, belo~ging
to civic groups, attending local schools, and having respect for the
w111 of the people. Hearing this, many listeners are likely to make
a "transfer.'" Assuming that the sentiments expressed by the candi-
date are geunuine, they rally behind the man, people assume that
these groups whose names he reciles support the candidate, even
though he has not said so specifically.

d. Using "testimonial" in support of his cause, the speaker cites tes-
timony {rom respected well-known people, or he may call on them
to give the testimony personally, A famous movie star iay appear
on television and testify to the favorable mechanical feature of a
new-model car that is being advertised., Because the star is well-

1 Ralph G. Nichols and Leonard A, Stevens, Are You Listening? New York:
McGraw ~-Hill Book Co., Inc., 1957, pp. 134-37.
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known, the noacritical listeners fail to question whether the actor
is qualified to talk about technical factors in a car, Instead, the
actor's words may persuade uncritical listeners to buy the vehicle
without question.

Through the "plain folks'' appeal, listeners often readily accept the
word of a person who seems to be very much like them, On the
other hand, people sometimes are suspicious of other people who
are different from themn. The persuasive talker may take advantage
of this fact in human nature and try to sway his listeners by doing
things to make himself appear to be one of them. A weli-dressed
salesman visiting the foreman of a marhine shop may remove his
coat and necktie before eniering the shop. Inside, he practically
forces handshakes out of the grease-smeared workmen to show that
he, like them, does not mind dirty hands; and be may use bad gram-
mar, mixed with considerable cursing, because he thinks this is
how the average shophand talks, If his outward change of character
is accepted by the {oreman, the salesman has a better chance to
gain acceptance of what he says in his sales talk,

When a persuasive talker ''stacks his cards, " he edits his oral ma-
terial in his own favor. Any evidence that supports his proposition
is spoken, but adverse cvidence will be shrouded in silence. "This
vacuum cleaner, " says the salesman, "has nine wonderful features. "
He enumerates them, but he makes no reference to the poor features,
of course. The noncritical listeners accept what they hear, failing
to look beyond the spoken words for the {full evidence,

The "band wagon' device appeals to follow-the-herd instincts that

~are strong in most of us. A persuasive speaker, poianting out that

many people have accepted his proposition, tries to leave the lis-
tener with a feeling that he too should join the crowd. A television
announcer appears on tlie screen holding a package of cigarettes.
""Two-billion of these were sold last year, " he states, ''Everyone
is buying them.'' He may say that the makers expect to sell three
billion this year. The annoivncer may give no solid evidence re-
garding the quality of the cigarettes, but the listeners, not exercis-
ing their critical abilities, .may buy the cigarettes simply because
they think everyone else is buying them,

Alleged scientific or ''pseudo-scientific' proof is offered to coavince
a television audience that a product .3 superior. Examples are the
“slass stomach, ' "tooth paste tests, ' and so forth,

Using "reiteration " as a propaganda device, a speaker repeats a
statement over and over, People have a tendency to believe what
is familiar to them. If people hear a statevnent often enough, they
accept it as truth.

Speakers often use "volume control'' as a device. Certain statements
they speak more loudly than others because many people have a



tendency to accept as truth those statements that are emphasized
in this manner. Examples are the innumerable times that commer-
cials on television come in with an increase of volume.

7. The following should be prepared by the studeats as written assigoments:
a. Write a definition of propaganda.

b. Find two examples of each of the propaganda techniques discussed
above. Write out the examples, and label them as to which tech-
niques they represent,

Activities to Encourage Development of Values and a Philosophy of Life

1. The following activities are designed to encourage development of sound
values and a worlhwhile philosophy of life based on the best thinking of
writers and philosophers:

a, Compar'c'z the traits ot two characters, respons and irresponsi-
ble, in "Mr, Brownlee's Roses' by Elsie Singmaster,

b, Consider the values of basic honesty and truthfulness when reading
'The Necklace' by Guy de Maupassant,

c. Consider man's greed and similar evil characteristics when study-
ing the "incorruptible man' in "The Silver Mine" by Selma Lagerlof.

How did any of these stories change, contradict, or affirm a value,
principle, or an idea that is important to you?

2. Write a play about a small community of good people, and show the
excellent qualities of each character you include, Make clear what
values they hold, Assign ihe vole of one of them to yourself, A big
city ""confidence man' is just about to take over ihe town. What will
you do to save it?

3. Aristotle saw man as a social animal and society as a natural extension
of human relationships. Hobhbes, a seventeenth century philosopher,
described society as an unpleasant nec=ssity organized by men for self-
preservation. Hobbes viewed man as a ~reature who could not endure
the state of nature and who coaseguently organized society through a
contract in which rnan relinquished certain rights in return for protec-
tion from his fellow men, thus giving unlimited power to government,
Aristotic seems to have held a more kindly view of man's nature than
did Hobbes, who saw man as a creature who ‘was moral only to avoid
punishment and who joined with others only from ''fear of pain and a
desire for power, "

a. Read Ralph Waldo Emerson's essay, ''Self Reliance.'" With which
of the three philosophers discussed do you agree?
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b. Present a panel of six members representing the three philosophies;
this should be foliowed by class discussion,

¢. Assume the role of Aristotle, Hobbes, or Emerson, and defend
your philosophy against one of the others,

4., What is a philosophy of life? Do w2 need one? Do we always have one
whether we are aware of it or not? Any advantages to being aware of
having a philosophy of life? What are some of our basic beliv.s? What
are some of our guiding principles? What kind of person would an "ideal"
mature adult be? What would you like to contribute to our society?

5. John Ruskin, a nineteenth century critic of art and society, deplored
the loss of certain values which he viewed as being destroyed by the
advance of science, technology, rapid communication, and rapid trans-
portation, He wrote '"'An Idealists's Arrangement of the Age, " in Fors
Clavigera, for the following purpose:

To talk at a distance, when you have nothing to say though you were
ever so near; to go fast from this place to that, with nothing to do
either at one or the other -- these are powers certainly. Much
more, power of increased production, if you indeed had got it, would
be something to boast of. But are you so entirely sure that you have
got it -~ that the mortal disease of plenty and afflictive affluence
of good things are all you have to dread?

a. Write a letter addressed to Ruskin stating what advantages man-
kind has gained through scientific advances of the twentietu cen-
tury, or take the stand that you agree with himi and tell him in what
ways his fears were justified,

b. Debate the above topic.

c. What changes might take place in the next 20 years? How will these
changes atfect the life of the next generation?

d. What might man do with his leisure time?

6. ''Liberty is a boisterous sea. Timid men prefer the calin of despotism." -
Thomas Jefferson, What did Jefferson mean by this statement? What
are the implications for people today?

7. In what ways does [this book_] give the reader any special understanding
of how people think and act? Are forces like ambition, greed, hate,
love, the will to serve others, and so forth, seen as influences?

8. Why do you approve or disapprove of pecople's behavior and of their at-
titudes toward life as seen in [this book] ?

9. The good or evil in a person's life sometimes grows out of the strengths
and weaknesses or the virtues and defects in his character., How is this




true of any character in [this book] ?

10, What are the causes of students dropping out of school? What might
be done to help the dropout situation?

11, Man's greed and other evils can get the best of him, e¢ven if he does
take precautions. Other people are incorruptible, as was the parson
in "The Silver Mine" by Selma L.agerldf. This story aiso provides the
basis for a discussion of the people's needs versus governmental needs,

12. A discussion of loyalty and other values can be based upon Eric Knight's
Lassie Come Home,

13. Each student entering high school seeks his own particular niche or
goai. A comparison of the right way and the wrong way of achieving
this goal and a study of parental values and attitudes toward achieving
the goal are provided in "Trademark' by Jessamyn West,

14, Read The Thread Runs So True by Jesse Stuart; :ompare education to-
day and education yesterday in terms of individual needs.

15. Discuss the making of a great man, Abe Lincoln, and ask whethetr or
not today's children could adapt themselves to his eacly environment,
Discuss the pioneering spirit and pregress of a nation: what are the
capacities of today's people? The influence of timne and necessity are
also factors for discussion in Abe Lincoln Grows Up by Carl Sandburg.

16, Discuss the valves of courage and judgment, as reflected i Mark Twain's
t . .
"A Pilot's Needs. "

Activities to Develop Associational Fluency

Associational fluency requires skill in seeing connections, understanding re-
lationships, making relationships, making synonyms, analogies, wund so forth,

1. Different things bring a feeling of happiness or pleasure to different
people. Happiness thus can be expressed in a number of ways: For
example, happiness is the sound of a silvec dollar clanking in a piggy
bank, or the smell of a rose on a spriug breeze., How many similar
expressions can you make regarding things that give you pleasure?

2. Preiend that you are alone on an island, You have been washed ashore
with nothfng but your clothes and some paper clips which you found in
your pocket, How many ways can you think of to use the paper clips to
help you on the island?

3. How many ways can you think of to improve the succession of -office of
President of the United States?

4, Iist as many topics for five-minute speeches as you can thing of in [ive
minutes, .
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If Charles I?ickens lived today what questions would you ask of him?
List as many as you can,

When you see a raven or read about one, the idea called to mind by feath-
ers, ebony, ncisy, or gloom may come to your mind. List all the ideas
that come to mind when you think of symphonies, magic, rain, coconuis,
feet, daisies, football, and horses,

What are the new froutiers that modern pioneers might conquer? List
as rmany 4s you can.

Rewrite each of these statements in as many different ways as you can
without changing thc meaning,

a., The chains of habit are seldom heavy enough to be felt until they
are too strong to break.

b, The first step to failure is the first doubt of yourself,

c. Honking your horn does not help as much as steering wisely,

d. A chip on the shoulder usually indicates a block of wood nearby.
e. There is more power in the open hand than in the clenched fist.

f. We may not always be rvewarded for our deeds, but we are sure to
be judged by our misdeeds.

g. Winners do not quit; guitters do not win,

Complete the following phrases., Use your imagination in choosing a
relaticnship. No responses are to he considered right or wrong, but
you must be able to explain your association of ideas,

a. Weed is to seed as is to _ .

b, Dog is to man as isto _ .

c, Fear is to love as ) is to .

d. Work is to play as is to .

e. Knowledge is to education as is to .
f. Man is to earth as is to .

g. Moon is to sky as is to .

h. Foot is to travel as is to .
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11,

Substitute synonyms for the underlined words in the following sentences:

a, [bought the prettie‘st blue zhoes I could find in the little old town
near the border,

b, We made slow progress over the twisting, rocky path to the house
on the mountain, )

c. They went rapidly into the huge enclosure to meet the returning
travelers.,

d. The elegant feast was a {itting end to the ceremonial,

List all the words yuvu would use to describe a happy thing, & beautiful
sunset, a quarrel, a victory, an ocean storm, a million dollars, or
shoes that pinch,

Activities to Develop Adaptive Flexibility

Adaptive flexibility involves the number of approaches or strategies the student
uses in seeking solutions, the number of changes he makes in interpretations,
or the number of changes he makes in the direction of his thinking.

In Dicken's novel Great Expectations, how would the story have been

‘different if Miss Havisham had been Pip's benefactor?

In Shakespeare's Romeo and Juliet, how might the play have ended if
Romeo had not killed Tybalt?

What would he a good title for the following works?

a. A magazine about big game hunting

b, A book about a high school student who was captured by a Martian

c. Atelevision series about a man who can read other people's thoughts
d. A short story about a "'teenager'' who made the Olympic team

e. A poem about sailing in a strong wind

We are going to reorganize the world to make it a better place in which
to live, You are appcinted as chairman of the committee for this re-

organization., What will the world be like when you have finished?

How else could Germany have recovered after World War I except by
a dictatorship?

On the basis of what we know today, how could we have prevented Worid
War 1?
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7. What alternative solutions do you have to the Umtcd Nations to obtain
and keep world peace?

8, Defend the following statement: Imperialism is good because it has
brought culture to the savages. .

9. If man could foresee that ithe carth would be without any type of mois-
ture in 20 years, what steps should he take?

10, What would happen if all mankind were to live to the age of approximately
five hundred?

11, Suppose that the hamsters have so increased in nurber that they have
taken over the world, What is the part played by man in this new world
he no longer controls?

12, What might have happened if the Russians had remained for another
seven years at Fort Ross?

13,  What might have happened if Sutter had not had $30, 009 to buy the cannon?

14, In what other ways could Steinbeck have exposed Jody in the fled
Pony to the cruelties of nature and man in hig education for adulthood ?

15, What other explanations could the Greeks have made for the world a-
round them than the explanations they did mmade?

16, Using the knowledge you have gained from the study of mythology, write
an original myth which explains something in the world around you.

Activities to Develop Sensitivily to Problems
1. Conduct research on the problem of starting a small business., After
cempleting the research, organize a business and set up its manage -
ment. List the difficulties which you expected, How were these diffi-

culties resolved in your planning?

2., Study the problems confronting the American immigrant at the beginning
of this century.

a. In what ways do you feel that living in large cities has chdnged?

b. What still needs to be done to improve working and living condi-
tions for the urban poor?

How has the attitude of society changed toward immigrants? What
reasons can you give for this change, if any?

o]

d. How many ways can you think of to improve living conditions in slum
areas?
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lead a stimulus story or an article from Life magazine on the American
Negro. As an assignment, take one of the minority groups (Jewish, Negro,
Mexican, American Indian, and so forth), and find what you can about

the life and treatment of these people in our American culture. Assume
the role of one of these pevple, and write how you feel about your place

in the culture.

Using a picture stimulus, a theme, covering the following points, should
be assigned:

a, What has happened just hefore the events shown in the picture?
b, What is happening now?
¢. What will happen next*

Pretend that you are an illiterate native in Africa., Your country has
finaily overthrown the European power which had owned if for centuries.
Now that your country is independent, what is the best kind of govern-
ment to set up if most of the people are 1111terafe like yourselt 3 Give
reasons for ycur answer,

In Egypt after the period of oppression under the Hyksos, the Egyptians,
wanting the security of a strong central government, accepted a pharoah
with complete power, This pharoah demanded complete loyalty to Egypt.
The Egyptians had no freedoim of speech, of governinent, or of religion,
BEach man had to be like every other man., What dangers would have
been present, and what stifling effects on the spirit of man would this .
totalitarianism and conformity have had?

On the Tell-el-Amarna tablets was recorded the diplomatic correspond-
ence between the Egyptian king and the Babylonian, Assyrian, and Hittite
hations. What problems do you think might have heen discussed? Do
similar problems exist today?

Jack or Jacquelyn is a student in grade eight at an intermediate scliool
in a large suburban school district. List some problems or factors that
he or she might need to be thinking about in terms of: what kind of a
person is he or she, and what kind of pergon does he or she want to be? -

In view of the type of government the Russians had under the Czars and
Bolsheviks, what chance of success would a Russian goverament have
after the Russian revolution if it were based on democratic ideals, such
as the United States government., Why?

Imagine that you are a inember of the Peace Corps and are being sent
to a country in Europe. Pick the country which vou think especially
needs your help, and tell what you would do in that country,

What would happen if people could become invisible whenever they wished?
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Imagine that you are interviewing people on television. What three
questions would you ask each of the following people ?

a. A cuban refugee who just arrived in this country

b. The man who was awarded a medal for saving the victim of a mine
cave-in

c. The inventor of a magnetic control for highway safety

d, A fireman.who refused a contract with the Metropolitan Opera
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EVALUATION OF LEARNING

Without eveluation, the Qualigy or the effects of curriculum change or modifi=-
cation canno’ be measured, When anyone guides learning -~ 1.e.,, makes decisions
elther about curriculum or instruction —— he needs to know: (a) what kinds of
learning to foster or encourage (his goals or objectives); (b) where the learner is
at a particular time with respect to his achievement of gosls and therefore what he
needs to learn; and (¢) what progress the learner makee. |

What do we mean by evaluarion?

Evaluation i:'a process of gathering, interpreting, and using evidence on changes
in thz behavior of léarncre as they progress through school., Xt is the means by which
goalﬁ are verified and clarified, needs are diagnosed, and progress is assessed; This
means that:

1. Evaluvation is concerned with gathering evidence on growth, not just on

growth in knowledge and intellectual development, but in all the objectives
with which the school is concerned. If the schools are concerned with the
pupils’ ability to think c¢r’tically, to cooperate, to assume responsibility,
to be self directing and self Aisciplined, to make satisfactory adjustment
in face-to-face situations, to express themselves clearly and logically
orally and in writing, and to Qpptecénte the good and the LYeautiful in the
arte, literatur®, and nature; if schools are concerned with the values pht~
terns pupils are'developing, their interests, their health, and their work
habltg and study skills -~ then evidence of growth in tﬁese behaviors and
aspects of personality development must be gathered along with data on growth
in knowledge. This means that teachers and pupi#; must have participated in

formulating the goals, must understand the specific behaviors involved, and

must accept these as worthy goals for achievement at school.
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REFINEMENT OF PROGRAMS FOR GIFTED CHILDREN
THROUGH A PROCESS OF EVALUATTON

by
Paul D. Plowman

December 20, 1967

The baslc purpose of evaluation is to assess strengths ani
weaknesses and provide information necessary for the improvement
of cnildren and programs.

Listed here ere & number of questions which might help persoas
design suitable procedurcs and instruments for assessing crucial
aspects of behavioral change and program development.

XES | WO

b nee-

1. Are procedures and instrumenis pertinent with respect
to program goals?

2. Vas the evaluation procedure designed prior to
involving children in special programs?

!
|

3. Are the evaluation design and procedures
comprehensive to the extent that they lead to
essessment of growth in cognitive, affective
and psychomotor domains?

|
|

k. Does the evaluation plan lead to assessment of
strengths and weakness of a program with respect

to its

4,1 effects on children and youth

L.2 effects c¢n teachers

k.3 effects on the total educational program
b4 effects on the local community

1

5. Can we show prozress in the development of
5.1 1intellectual skills:

5¢11 Translation
5.12 Interpretation
5.13 Extranolation
5.1% Application
5.15 Analysis
5.16 Synthesis
,5.17 Evaluation
(from Bloom Taxonomy)
5.18 TForceful Convergent Thinking
919 Productive Divergent Thinking

A

T

|

{from Guilford Structure of
the Intellect)




6.

7.

3a

9.2 Tiraits of Creativity:

B

Senzitivity to Problems
Adaptive Flexibility
Expressional Fluency
Originality

¢

wmvauran

2
2
2

£ N

Do the educaticpal objectives of the school district
stress the importance or developing each of the
sforementioned skills and traitsy

Are the aforementioned traits and skills used as
eriteria in

L Establisning inservice education programs
2 Appointing teachers

3 Selecling curriculum waterials

b Developing curricwium materials

5 Planning classroom dialoeg

6 Giving assignments

7 Preparing examination questions

Hes the pregram

8.1 exposed children to and involved them ir an
encounter with a wide variety of engaging
ideas in & nuniber of areas of human thought?

8.2 helped these children sink deep intellectual
shafts into a subject or into a number of
subjects?

8.3 ridded the underachiever of inhibiting emotions
and cultural and educational deprivations; and
restored or built within him the desire to
develop academic, creative, kinesthetic, and
leadership talent?

8.4 provided children with a highly developed
talent or unusuwal interest opportunities
for further development?

Can we say that as & result of gpecial programs,
teachers, and materials, participating mentally
gifted winors

9.1 are more knowledgeable, rationsl, and humane?
9.2 are guided by & set of theroughly considered and
internalized values?

Yes

o

5

Hl
H

|
|

|
|

i
i

|
|
]

[
|

|
|

|
|
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have fairly realistic image of themselves

and are aware of boih positive attributes

and areas in need of improvement?

9.4 are willing to play with ideas, withhold
closure, and explore slternate ways of
golving problems? .

9.5 are interested in finding out wBys to
ioprove themselves and their envirorments?

$.6 are innovative in thinking, in organizing .

facts and ideas, and in using tools and

waterials?

O
L]
L

10. Do the counseling and/or instructional programs
promote a thorough understanding of the nature of

10.1 symbols

10.2 motter

10.3 structure .

10.4 relationships among ldeas, principles, people,
things, structures, and governments

10.5 functions

10.6 structures functioning to echieve certain
purposes

X0.T pwrposes

10.8 meaning--related to concept of self and/or group

0.9 existence and being

1. Is an attempt made to sssess the extent to which
gifted children are motivated toward *

seeking pleasure

seeking power

seeking & basic understanding of the
meaning of existence

L3

.

EEE

12. 1Is an attempt made to assess the degree to which
the gifted are oriented toward

theoretical values
econonic values
political interest
practical mindedness
religlous searchings
aesthetic values

BEEERE

L4

*See alternate No. 11 on p. 6

Yes No
———
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As A resuwlt of their particlpation in efforts to provide
cuitable educational experiences for gifted children,
are teachers

f’
13,1
/
13.2
|

d
o~

3

13.%

making increased use of case study record data as
8 basis for individvallzing instruction?

more deliberate in developinz higher intellectual
skills and specific traits of creativity?
demcnstrating improved attitudes toward gifted
children?

more creative use or content, materlals, teaching
8kills, and equipment?

Have programs for gifted children influsnced lcprovement
In the total educatioral program by

FRI]

W2

4.3

L
1,5

1.6

putting teachers in a more vital disccovery role
with children?

employiag various taxonomle approaches in developing
higher intellectual skills and specific traits of
creativity?

liacreasing interest in and respect for hipghly
intellectual and creative behavior?

upgrading expectations in academic work?

raising the sntire level of achievement of classes,
grades, and schools? '

renewlng interest in

k.61 curriculum improvement
14.62 learning theory
1,63 guidance aspects of teaching

Do the written policies the Boerd of Education show
that the program for the gifted is:

5.1

15.2

15.3

pexrt of the cdistricts total responsivility for
maving special educaticnal provisions for all
children with special learning needs?

consistent with the concept of equal educational
opportunity?

a natural %ransitional step between generalized

presentations o all children and truly individualized

instrection?

‘

-

-

Yes
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16.

180

19.

14
Are progrem objectives phrased in behavioral teruas?
Ara they unique to the typology of the gifted?

1IaLs a currciculun and instructional program bf‘en
developed which makes provision for the development
of highcr inteliectual skills and specific traits of
creativit y‘z

Have val.id criteria been established for identifying
and for placing gifted students in programs?

Has the district located responsibility for program
development, in one person?

Hes o definite plon been developed for orienting all
teachers and administrators in the district to tne
uciques, characteristics and needs of gifted children
and youth? '

Has a survey been ccnducted which assessed special
human and meterial rgsources that might be used to
improve the program fjor glfted childrent

20.1 sSurvey of specicl interests, hobbies, travel
experience, acad2mic specialtles of faculty
members?

20.2 Survey of co:mnuni".f:.y resources?

Does your district use dommunity volunteers as

special resource personsyor teacher aides?

No

A e e e et g,

e o




11. JIs an attempt made to essess the extent to which gifted children are
motivated towerd seeking:

11.1 Knowledge

1l.2  skill

1l.3 Full development of his capsbilities
11.4 Participation in meaningful activities
11.5 Self-enhencement

11.6 An improved concept of himself

.7 Security

11.8 Status

11.9 Power

J1.10 Pleasure

1i1.11 A basic understanding of the meaning of exigterce

-6~




EVALUATD'G ECUCATIONAL AID COUMSELIMG FROGRAMS FOR GIFTED CHILDREN

by
Paul D, Plovmen and Joseph P, Rice, Jr.
Consultants in the Educaticn of the Mentally lJifted
Division of Instruction

The basic purpose cf evaluation is to assess strengths and weaknesses and
to provide informztion necessary for irmprovement, To be of maximum value,
evaluation of educational and counseling programs should be pertinent with respect
to specific goals, I% should be started early, be continuous, and be comprehensive,

Comprehonsive plans for evaluation might be developed to show strengths and
weaknesses of a program with respact to effects on children, effects on teachers,
effects on the total educational progrem, effects on the local comrmunity and
effects on parents,

Some of the dimensions important in assessing effects on children are:
growth in ability to relate ideas end to note the significance of data, ideas, and
events; extent of knowledze; refinement of skills; attitudes; interests--breadth
and depth; motivation; fluency of ideas; degrse of concentrationj constructive
discontent; and ability to assecss behavior and accomplishments of other students
and of teacliers,

Jome of the dimensions of assessment showing effects on teachers ave:
Foting the exten’ So which teachers use data from the case study record in
individualizing instruction,

Indications of professional grouth are:
Inproved feelings of competence, degree of preparedness, and attituces toward
gifted children, B :

Important too, is involvement in curriculun development, in college courses, and
in creative use of materials and equipment,

A nurder of schocl districts have reported that their programs for gifted
children have Had positive effects on their entire educationsl program. Sore of
these cffecis might well be criteria useful in evaluating other programs,
Teachers, consultants and administrators might ask: "Do our programs for the
gifted result in upgrading of expectations; increasing interest in and respect
for intelligence; pnutting teachers in a more vital discovery role with children;
raising the general level of achicvement of classes, grades, and schools; and in
reneving interest in curriculum improverent, learning theory, and guidance
aspects of tcaching?®

Finally, to ascertain effects of gifted-child programs on parents and on the
comrrunity, one might ask, "Wnat questions do parents still have about the program?"
Crucial, too, is the willingness of pzrents and members of the general community
to support the program and to serve as resource personnel.

N



Five principles are suggested regarding methodology employed. Evaluation
methods and devices should:

1., Focus on changed behavior of individuals,-
2, Bmpioy processes and result in data useful:
&, In improving instructional procedures,

b. In improving attitudes, insight, motivation, willingness, and
ability of teachars, consultants, and administrators with respect
to educating montally gifted minors,

¢ In interprsting the program to and in gaining the support of parents
and the local community.

3. Reveal how the purposes of the program have bsen realized.

4, Reveal the extent to which individuals and groups of pupils have achieved
general and specific goals.

5. Be uniquely suited to assessing creative thinking, critical thinking,
and social ieadership.

- In a letter dated February 8, 1963, Dr. James Gallagher gave us permission
to duplicate a portion of his publication, "Analysis of Research on the Education
of Gifted Children." This very useful statement on evaluation is included here
a5 guldelines to perscnnel charged with the responsibility for evaluating edu-
catlonal and counssling programs for mentally gifted minors.

EVALUATION OF SPECIAL PROGRAMS
By James J. Gallagher*

The problem of evaluating specizl programs for gifted children, or
special programs of any sort, in the public school system is fraught
with many unusual difficulties for the research person. In the first
place, he is often required to evaluate a program already in progrsss
and will have had little or no opportunity to act as a consultant on
policy decisions at the time the program was initiated. His partici-
pation or consultation in the formulation of tb -9 policsy decisiors
could aid tremendously in the validity of the : ..al evaluation of such
.. program, Also, the rosearch person often doss not have the authority
1o meke certain changes in the school structwre vhich would enable him
to make a moro effective evaluvation of the program. There is no easy
road to travel for a proper evaluation, The many programs for gifted
childron now being initiated in ths country will eventually be called *o
account and asked to justify their exponso by demonstrated results. How
many will be able to provide these results? In tho past, a number of
these pragrams have attempied evaluation in a way which has been less
than satisfactory and which has given equivocal results., It is the pur-
.pose of this section to point out some of the problems involved in
*Gallaghey, Janes Jde., WAnalysis of Hescarch on the caucation of Gifted

Children" (Urbara, I1linois: State Dopartment of Education, 1960).
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evaluating programs for gifted children by first poilnting to some of
the problems and then suggosting some solutions.

1. It is not possible to dcmonstrats the effectivenoss of a given
program by showing that tho gifted children in the special group will
scoro two, three, or four rrode lcvols above thoir o:m chronological
age on achicvement LOSLSe

Reason: Gifted children in the regular program are already performing
exEremely wall frem an achievement test standpoint. This has beoen shoun.
by Terman (1925), Vitty (1930), Gallagher and Crowder (1957), and many
othors. Test results that favor the special group do not answer ihe
question of what these youngsters night have done if thoy had been in
the regular program, There is every roason to believe that they would
be woll above thoir own chromologicel age lovol in achievement whatever
the progrenm,

2, It is not possible to prove tho effectivensss of a program for the
gifted by eiving acnievensnt tests toiors the prozcam bszins and alier
it ig completsd,

Reason: This double administration could show, for exsmple, that
the girted children in the special program have gained two or two-and
a-half years in reading during one school year, However, we know that
in the regular progrem, gifted children often gain in achievement well
over the expsctsd rate ¢f growth of the normal child, Thkis merely shows
that accelsrated educational growth can happsa in the special program
but still does not answer the question as to whethor thase youngsters

might not have done Jjust as well if not, indeed, even better in the
regular program,

Je Ws cannot demonstrats ths effectiveness of a prosvam for gifted
children by oblaining tas opinions ol P3ODLs COrnoCood Vich the prosrams,

" .y A BB 0 Wt g e Srwenas L ~w ’ 2 <!
1,6., tezchurs, parents and chilarsh, vhsn Uihass opinions have not baon
[rie-eorpg s v toa

supported by objectlve measurss Of scmo SO>be

Reason: Subjective evaluations or opinions have bsen shown in many
experinents in psychology to be subject to conscious or unconscious
bias, 4s a simpls exomple, many of tho parents may be happy that the
school sysic. is providing a spccial program for their youngsters and
will give a favorable evaluation in order to see the program continue,
Teachors not previoucly aware of the special characteristics or virtues
of theso youngsters bscauso they had bsen subdusd in s classroom of 35
or &) children now pay more special attention to them and see thoss
favorable charactoristics which might have been prosent all long. They
may risintorpret thair own changed porcsptions of the childrsn to the
advantage of tho program,

Fipally, thore is the phenomenon called the "Hawthorns cffect! in
which there is the strong suggestion that people will roact favorably
to any program whilch evidenced a greater interost in the parents and
their children,

_ Ome frequently used method of obtaining information about a program
that can be called into spezlal question is the questicmnaire approach.



Questionnaires about programs almost invariably get a positive response
partly bscause poople-~~parents and oth2rs--dontt wish to respond
negatively when pecple of good faith are trying hard to do something,
Secondly, the most disgruntled of the recipients of ths questionmaire
often do not answer the questionnaire, so the only answers that the
researcher goets back are predominantly positive and favorable,

The central question as to what the gifted youngsters would have
done 1f they had not been in = special program is onse which points up
the necessily of a EPntEEE.EEEEB' This is a group of youngsters pre-
sunably equal in important respocts to the special group., The control
group enabios the investlgator to evaluate what the special group might

have done under ordinary circumstancss,

by The honefits of a special program for glfted children will not be
demonstrated bf comparing thase gpiftod children with the rest of the
children a2t toeir grads level,

Reason: CJ'¢cley, if one takes the brigbtest children in the group
and puts them in one group and keeps all the rest for N"controls,m then
the achievement obtainsd by the special group may be due, not to the
speclal educational program, but merely to the large difference in
intelligencs botween ths two groups to bagin with.

5 It is not possible to demonstrate the benefits of a special
program for giitsd childrsn by showing that children in the special

group, even when matched for iQ, &ra superior if they have not been

matcnad Ior otaer amporbant factors also,

Reason: Level of intelligence, obviously, is not the only characterw
1stic ol closely related to achievement. For example, anothor importent
knovn factor is motivation. Most of the programs which are evaluated
after the fact, That is after the program is weoll in progress, will
often be compurin gifted children of high motivation (for that is the
reason thoy were placed in the special program in the first place)
with gifted children who might bs of the same intellectual ability but
who have miscellaneous motivational or attitudinal or family problems

which kept them frem being selected for the special group. Obviously,

4 comparison of ths achievement of the two groups does not give us a
clear picturs upon which to base the evaluation of a specisl progvam.
The difference between the two groups mzy be mersly reflecting the

difference in achisvement that is related to good motivation vs. poor
motivation,

6. A program for gifted children cannot bo adequately evaluated if
measuring 1nsteraq£§_ars not adequate Or appropriabo tO measure the
unious nature of the program,

Reason: The wse of improper or inadoquate moasuring instruments could
result in not giving full c¢redit to the difference which the special
program may have really brought about in the children, Most programs
for gifted childran put a high premiun on the development of such
charactoristics as creativity, originality, ability to do critical
think!ng, leadorship, ete. Unless the measurements which are to evala.
uate changes in the children includo measures of theso charactoristics,
then the cvalvation is inadsquate,

L



Administering a standard achievement test before and after the program,
oven if the studsnts have been selected with care, will not tell you
what you want to know, since there is very little un a standard achieve-
ment test that is related to tho ability to be creative or to show leader-
ship. Unfortunately, these characteristics are ameng the most difficult
to measure. This fact, in turn, calls for someone with some knouledge
and sophistication in the area of measurement to help plan the evaluation.
School systems that do not have staff members who can help in this area
should seek adequate consultant help before embarking on such a2 progranm,

Effective Research Dasigns for Program Evaluations

The most commonly used resoarch designs to solve the above stated pro-
blems is that of matched groups with one group receiving the special
treatnent while the other, presumably equal, group is recelving the regular
program. To be truly equal, these groups must bs matched or ghoim equiv-
alent on &1l of the variables that you belisve might exert an untoward
influence on tho final result. This means that such factors as motivation
end emotlonal stability will have to be matchod for as well as intelligence
and aclievement, No compsrison between highiy motivated groups of children
in spoclal class programs and an unmotivated group of gifted children in
the regular program can be of much use in evaluating the effoctiveness
of the special progran,.

This procedure is most difficult to effect whsn the research person is
acked to evaluate @& program already in progress. The speclal group has
already been determined; tihey are the children in the special program.
Who is left for the control group? If gifted children are found in the
regular class, then a portinent question to be answered is, "Way aren'i
they in the special program?® If the answer is that they can't achieve
to the level of the special 'group or dontt want to learn or are emotion-
ally disturbed, tlen thoy cannot bs members of the control group. Only
those children who would be eligible on all imcortant characteristics for
ths_speulal group sheuld be ured in Lhe control. aroud. [his means that
yourgaters would be ascuptable for eontrol group membarship altlough not
able to «ittend the spenial program by reascn of geography or other
reasons not connected with ability or interest in the program. The
easiest way to match children without bias is to select them prior to
entrance in the program although that is not aliays possible.

Another variation of the matchsd groups approach is the use of the
children in the special program as their own control group. This is
done by comparing their rate of academio or emotional or social growth .
during & time interval when they aro not in a special program (control
period) with thoir rate of growth in these various cliracteristics while
in the spscial program (oxperimental period). "This has the advantage
of avoiding tho assumption that Child A is rcally equal to Child B on
all important characteristics since the same child would ke used in both
control and experimental situstions. It does have the disadvantage of
assuming that no factor rolated to maturation or growth will interfere
with ths results, If, for example, a child has baecens physically mature
during either tho control or experimental pcriods, thon this might have
an offect on his social accaptance th:t is not really associated with
the special or recgvla:r prograrie If the program evaluator is sufficiently

O _vare of thesc possible extraneous faetors that night influence ths re.
EMClltS. this "oun.control anrroach has mish tn ronsmunand 44
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Another and psrhaps more defensible method is that of random selecticn
of oxperimental ani control sampless In this method a pool of potential
caniidates is mac-. In thls pool are placed the children that are
eligible for the special wrogram on the desired charactoristics. The
.4%s8 of tho pool should be at least twice that which will attend the
special program. Then the choice of the experimental group is made on
the basis of a table of random numbers, the scientific equivalent of
picking names out of a hat, In this way you can be reasonably sure that
the two groups are essentially equal on important characteristies prior
2 the bezinning of the special training. Therefore any differences
which ars obtained at ths end of the precgran czn be confidently stated
&s resulting from the special training situation,

Porhops even mors important than the cumparisor bstuwesn these two
groups is a comparison within the special group to detormine why the
speclal progran worked with some of the childron and rot with othars,
This case.study apprcach is a crucial step in evaluating the program.

If you find that only certain kinds of children (introverts, for example)
respond to the program it means either that the progrom should select
only introverts or that the dirsctors should try to broaden the program
s0 that it becomes more effactive with extroverts also.

Smarz

A propor evaluation of programs for gifted children must answer two
questions: (1) What would the giftod group in the special program have
dono if they had not receivad this special treatwent? (2) Fave tkoso
fsatures which you consider ths key elements of the spacial program bsen
adequately measured? The first question can be answered either by having
two groups of children, experimental end control, who are matchsd on all
possible pertinent variables, or by making a random selaction of expsr-
imental and control groupstfrom a pool of approved applicants to the
program, Tho seocond question can be answared by looking at the avoired
purposes of the program (i.e,, critical thinking, creativity or develop-
ment of lozdership) to see if the measuring instruments really do
measure the particular characteristics that the progeaom is attempting
to develop,

The person in charge of an evaluaticn prezram should have a thorough

| knowledge of rescorch design, a good acquaintance with the availability

of measuring instruments or techniques to develop such instruzents, ond
a goneral knowledge of the distinetive characteristics of giftod children.

The time required for testing, analysis of data, and orgenization of
results of evaluation is vsually underastimzted and must includo more
personal time than is often considered by educational administrators.
Unless the porson in charga of the program bas the above characteristies,
a school svztem would be well adviszod to hire sufficient consultant help
12 1. ohat its evaluation program does not fall into the many booby
traps doseribed above, : '

b
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Evaluation includes all the means of collecting evidence ¢ chaunge in

student behavior (learning), informal &s well ae¢ formal. There are many

vays of getliering cvidence on student behavior besides standardized and
teachetam;de achievement tests. Valuable evidence on the needs and pro-
gress of students can also be obtained by sociomersic techniques, check
ligts; analysis of art work and of things constructed or made; anecdotal
records on observed behavior in classroom and playground; records of books
read, projecFa made, aﬁ§ activity participation; anal}ais of written work

for originality, social sensitivity, expressed values and appreciations ss
well as for correct use of mechanies of expressiou; andihv questionnaires and
discussion records. New techniques in construction of tests make it possible
to evaluate attitudes, work skills, aspects of critical thinking, social
sencitivity, interests and apprecf{ations fin more objective and valid ways
than formerly,

Evaluation_is'primarily concerned with the progress or change which the
léarner has made rather thaﬁ with his status in the group or the status of
the group in terms of some national notu, Evaluation stresses the progress
each student makes in terms of his own interests, attitudes and goals vather
then in terms of how he ;ompareg with other students in the group or in terms
of some rational notm.l 5ur evaluation procedures must allow 4 wide range of
talents and skills to be detected, encouraged and appreciated. They should |
ancourage each individual to make miaximum progteaaiin tefms of his goals,
talents and attitudes. While it ofteh is necessary to see the individual's
score on e test in teras of a norm in order fo interpret it intelligently,
the emphasis shauld always be on the individual'e own growth and progress,
Evaluation is an integral part of all teaching and learning; it should go on

all the ﬁime end ghould not be confined soclely to oseessing the product of
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any learning period such as a unit or a.semester. Evaluation is not an
end-product or a goal in itself -- a gest to be studied for, taken, and -
forgotten, It,iq an integral part of ail lgarning ind‘Qeaching in order
that needs may be diﬁgnosed, instruction modified and adapted, and curri-
culun ravised 80 that more effective learning will take place, For this
reason it is often more important for a teacher to diagnose strengths and
inadequacies at cﬂe beginning of the year or at the start of a unit or pro-
ject than it is at the end of the yéar when it is too late to ﬁodify the
ecurriculum Sr adiuat teacﬁing procedures in terms of the strengths and
weaknesses of his students &8s revealed by the evaluation data. |

Evaluation makes use of qualitative descriptions such as the kind of

' Yesponses made to a story or ides as well as precise quantitative evidence

such as scores on a test. Some evaluation fmstruments yield data which can= -

ho: berinterpreted as right or wrong, For example, tests which are designed

. to appraise gtudent attitudes, interests, or sppreciation of music or l;tera-

ture cannot be scored in terms of what is correct or incorrect, It 15
{mportant, however, for bothf%égcher and students to have qualitative evidence
1n't;rms of the students® attitudes, interests and appreciations. It is |
important to know, for example, whether a student ;s democratic or undemocratic.
tolerant or intolerant, consistent or inconsistent in terms of thf items in a

particular test if the student is to be helped to develop a consistent phild;
‘ .

.sophy for living. Quantitative scores are impossible from such evaluation

" instruments as a soclometric teat and are contrary to the purpose of aothers

and even conceal their value, Open-ended questionn'arc often more rebealiﬁg

. than check lists for understanding a student's insight jnto human behavior or

of issues involved in .a situation; records of the kind of reepbnsea a student

|

\
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~makes in a discussion are of more value than the number of times he partici-
pates,

6. Evaluation is a cooperative broceae involving students, Cehchera, adminiﬁtte-
tors, supervisors, parents, and everyone concerned with the students’ progres
sﬁould help formulate the objectives, aﬁd participate in collecting evidence
of'grbwth. More effectiye learning takes place when students participate

'in defining ghe goals and when they are znvolved‘tn gathering evidence and
1p making, individual profiles and keeping a record of their progress. Both
parents and students ghould be apprised of test results and the streagths
‘and weaknesses revealed by the evaluation data, Data gathered in school wide
testing programs have no value unless they are internreted and used by the
classruom teacher to improve the téaching-iearning eituation an& to help him
understand better the individual studepts in his cless and the wide range of
individual differences in members of his group. Administrators and counselor:
must see that these data are qué available to classroom teachers in usable
, form; .

Whatrghodgérbe considered in setting up an evaluatioﬁ_gzogggﬁ? _

. An official program of evaluation is possible only if that which is being evaluated
is cleutiy understood, The firﬁ: step, then, in setting up an evaluation progrem is
lfot the scheol t§ formulate its objectives or goals in behavioral terms. Before any
evéluation instruments can bg developed teachers and idminiatrators must determine not
pnly uhqt‘it_is they hope ta achieve but the specific'behaviors involved. qu example;
if the objective is "to cooperate," what do fifth g;ade_chi%dgéh do vhen they cooperate?
If the objective 1s “to think reflectively,” what Qpecific behaviors are 1nvolvé5:1n |
reflective thiﬁking? '

: Tﬁe second steplis to provide situations in which thg dés;red behavior can be

Lxhgervgd and evaluated. Unless children have an opportunity to develop the desired
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behavior, observations cannot be made and'téntu'uill not be valid, If the behavior is
"to cooperate," students ahﬁuld have dpportunitins to work together in small groups, to
accept the role of leader in some sitﬁationa and of follower in others; to abide by the
eules of :hin'groub, to contrtibute to the welfnrg of the grth in terms of their own
#bilities and resources, and to put the welfare of the group above their own interests,
1€ "to think reflectively” is a goal, they should have uuny opportunities to solve pro-
Ylems, to welgh evidence, to diléi;ghish beewcen facts and opinigus, to recognize assump~
~ions, to reason logically, and to raach conclusions and gencralfze so that these
sehaviors can be cbserved and evaluateé#
| The third step ia for the schoql to collecc'and recgtd-tha'evidence in uaable_form.
Lt is neither feasible nor expedient for each teacher to gather evidence on all the
ijectivea that the school considers important, Faculties need to decide ccoperitively
hich objectives are common to the wholé school and hence part of a general evaluation '
_:rogram nud uhich ones are not. The reaeareh office ahould collecn and analyze a@idencc
m grawth in the achool vwide objectives and furnish thece data to the teachers. The testr.
%0 be used and the time of giving the tests..too, should be determined cooperatively, so
that the program will be continﬁoua and well balanced,. .COunaelors_oﬁou;d also make
wvailable to the teachers concerned any information collected by their office that is of
Jalue in understanding the needn of individual children. These data need to be supple-
'nented by the evaluation carried on continuously by teachers and studoncs in the claas-
‘aon. Huch of the data collected by 1nd1vidua1 teachers can also be tecotded on tha '
s;udeu; a cunulative record card in the counselor': office so that better guidance can .
e given :he'itudents. 1f chase data are to be useful to teaahlrl in planning leatning
xperiencea to weet the individunl needs of thu students 1n their clasaeu, they ought to
,ava in their posaesa.on all pertinent information about the_ntudents they_qan;possihly

btaine  Cumulative records must, therefore, be avai’abls to teachers at all times.

.\)
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Fourth, the school ﬁusé interpret and une the data to dlagncse needs, modify or
change the curriculum, analyze methods of 1nstruct1§n and school poliéiea, and make
.neéded_changeu. An eveluation progrem 1s no better than the use made of it. When data
nre collected, the staff needs to look at the total pictuzg and usk what these facts

mean for the schéol’a program and what they mean in tétms bf the needs of individual
children, Teachers often naed the help cf ccunsolors and of te:: technicisnz in analyxzi
and interpreting test scorea.‘ Often data from vﬁrious'évaluaticn Instruments need to be
atudied before a clear plcture of the atrengths &nd weaknegses ¢f the gzonp or the indi-
vidual 1earner can be seen,

Finally, the school must davelop satiafpctory procedurea for reporting both to
parents and students evidence of the learners' progress, To bo consistent ﬁith the whol:
concept of evaluation, the repé&ting to pareats ehouquge dens {a tezms of the ctudent's
progress.»accotding to his own ability, in the scrool's objestives, It should point out
his strengths and woaknesees ahd meke recormendetions about how the school and perents

_can cooperate in meeting his needs, Manf srhool systems are trying to communicate with
parents im batter Qaya that the single grade or the five-point letter system. Letters,
parent-teachpr conferenges, check liers vhich p?ovtde inFormatién about progress in all
the objectives, progrese renorts with symbols defined to show the amount of propress
rather than status are some of the neower weys of reporting used by school qyatems.

What_can state and local ASCD units dn?

State and local ASCD units cen in many ways help schools improve their evaluation prograr
Some states have active evaluation committces or commissions ard uvre already formulatlng
policies and developing effective programs, Several upits, however, apparently hold thav .
other portioits of the CAPCI program must precede the evaluation pare, The basic asepmpé
tion underlying this working paper i@ that effective evaluatrion program is nececsarxy

_before rational and effective cuirigulum'cﬁanges'can be made, Attempts to build a

_ o : !
- -pzlanceéd curviculum and individualize instruction must be buttressed by an avalugt@on

Q
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program which verifies anq'clarifies goals; diagnosea_needu;'allows for the identifi-
cation, encouragement and appreciation of individual talents and skille; and helps
teachers to look clearly at what goes on in their classrooms and achooi in rela:ion.

to individual children and to adjust their teaching so that better learning results.

' or'e gome of.thé immediate things that ASCD local uﬁits'can do:-

Scate ASCD Units can .
l. Form & state evaluation cormission or committee, if ihe unit does not have ona, to
formulate policies regarding evaluétioh, evelop evaluation techniques, collect data
about pupil growth ané the success of the school's programs.
2. Local and state ASCD units can work with the State Department of Education and with
colleges in their areas to set up summer workshops to plan comprehensive evaluation
programs, |

3. Local school districts can developZin—sefvice programs for teachars to help them
. .develop eﬁaluation techniquesvand interpret and use evaluation data for'disgnosing needs
gﬁiding students, and adjusting curriculum an& classroom procedures to meet the pceds of
their studenté.
4. Local evaluation committees can be formed to develop & philosophy, work out a com-
prehensive evﬁluation program, and deveIQp'ngg ways of feporting pupil growth to parents
5, State ASTD evaluation committees can aet;;'aa c;earingh&hses for collecting end &is-

seminating information about gnod evaluation programs deveioped within the state, pro-

mising new evaluation techniques developed by school systems and indfividual teachers and -

the results of experimental programs carried on by school districts,

. N . :' .. .
6, Schools may want to use this working paper and check list, adapt it to their needs,
or build a new device to appraise their eveluation procedures and to change them as

" needed,

4
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EVALUATION OF LEARNING: A QUESTIONNAIRE

Are your ohjectives*defined in cledr emough terms that evidence of growth can
be observed and evaluated? ~ |

- Do you use the evaiuatign process to extend and clarify your objectives? For
exawpla, if tha objectlve is "to think reflectively,”" what specific behaviors
are involved and haw'do you gather evidence as to grovthlin thesa behaviors?

I8 your evaluation program as comprehensive as your gosls or objectives and as. .

- all the conditions that go into realizing them, or 1is it confined only to those

~amm——

aapeccs‘of growth which are easy to define and evaluate?

Does your evaluation program include gatheriné eQidenca on many kinde of learning -
how fhe gtudent feexé, how he thinks, what he understands, whut he respsnds to in
terms of concerns and associates, what. skills he haé,’and what values he holds?
(Somé'of these are direccly related to goals or objecti§ga of grewth or leérning;
others can be considered either as important aspects of permonality devglopment

or as‘cénditions for learning, 1In light of Egrten: thinking about te@ching end
learning; both gre of equal importance for evaluation,)

Does your evaluation program include gqtbf;iug'ind interpreting evidence by neans
of aocib—metrip techni ues, anecdotdlﬁféééfas, :ime charts, check lists, analyses
of studente’ products ox work; questionnaires, rating scales, free-response pro-
cedurgs and taeacher-made tests, as well as by standardized tests of various kindnl
Are decisions ebout the nature of goals and the relationaship of the evaluation
program to themn (g;gfjfEhe selection of the tests apd the vther evaluation tech-
niques) made coopefatively by the ataff? [

Is the technical work of qcoring the tests and preparing statistical analysis of
data done by-teat technicians?

Are the data interpreted to parent® and students?
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Are atudents involved in estebliching soals and gatbcrinp data?

Are parents invslved in formulating goals and ccllecting dafa?

Is the use made cf cvaluation dnta determined cooperatively by the etaff?

Are your means for gathering evidence broad enough to gather quelitative despcrip-
ticns of vital oopects of behavior as well as quantitatis» measures of progreun?
Do you plan activities and learning situations to achieve specific goals?
igroﬁher words, is there connistency botween the goals and what 45 evaluated?
Do teschare uco cvaluation dutn to improva or chanpe their elassreom procadures?
Are situstiors roovided wherahy tha desived behavier cen be observed in informal
a8 w2ll £z undor conczellcé esnditiens?

Are the lasrners given coroortunity to dovalep the gpecifiec bohaviors staoted as
gbals‘or chjeatives?

Do :eachafs avaluste whare students e_u, their lacks, inzdequacies, knawlédge,

skille and conceras at ti:a beginaing of a 1catning period os well as af the end?

1s evaluation made en integral part of the cnachivg-1earnin procese?

‘Aze studenta enccu"a;sd to evalucte centinuously thelr progress in terms of thelr

goals?
Are evaluation data used centinvously to mzke needed changes in the curriculgm

and in metheds of instruction? - J

Have ways been provided for collecfiﬁg'ecd recording in uszable form date froa

_ observaticns end data. about studest work and products = e.g., themes, projests, .

notebooks, ert work, dresses? |

Do you collect and recerd data chout progress towa;d gome goﬁla but neglect othe
Is there a balance in your evaluation program?

Are the standordlzed tests ysuvuac valid in terms of your goals?

poes the progrem provide §c: a croso=vine use of date, chat‘;s, eseeing reletion-

ships omong the data?
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Are éroviaians made for getting meaning from all the data rather than surface
meaning from the obwvwious? ' .

18 there any in~service prngraﬁ to.help teacherﬁ have eome sophistication about
evaluation and the interpretation of data?

Are the dangers in misinterpretation of evaluatioh data explained to teaﬁhara,

parents, and the community?

Are-national norme used to standardize teaching orx to help learners tske advan~

tage pf thelr differences or achieve optimum development?
Does your evaluation program gtress grades and competitioh or emphasize indivi-

dual progress and help students diagnose their own needs?

" Doas your school system keep a satisfactory cumulative record of studént progress .

Does your cunulative record inclu&g only scholastic achievement or does it record
evidence of progressvﬁoward all the objectives considered important by the achool-’
Does your method of teportiﬂg progress really inform the learner and his parents
about the student's strengths and weaknesses?

Is your method of'gtading and reporting based on progress vather than status?

Is your grading and repofting’gyaggg of a kind that would consﬁitute wental
healtk hazards - e,g., does if:;é;eés competition and produce feelings of
supériorit} or inadequécy among teachars or students?

Is your zeport to parents in termﬁxéf all tﬁc objectives considered importan;
by the mehool? | |

1s your evalpation program used to gain community support for the school's

- program?

Do you use avaluation to assess the successes and failures of aﬁpe!iupntal

programs?

Do you report trase_findinga to parents and the comaunity?
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Philosophy

All students have the right to an education which recog-
nizes and meets their personal and educational needs. Among
these needs are the recognition and development of individual
talent, creativity and capacity.

Each individual should be challenged to the limit of his
potential. The acquisition of knowledge in a wide range of
fields and the development of a broad range of skills and de-

sirable attitudes should prepare each individual for successful
11v1ng

The school must be concerned with the maximum training of
of the child of superior ability since his grgup will be ex-
pected to furnish much of the future exploration, creative
activity, and leadership in the various fields of human endeavor.

The talented ovr gifted is one who shows consistently re-
markable performance in any worthwhile line of endeavor.
(Havighurst, Hersey, Meister, Cornog, Terman)

90% of the children in any classroom are highly talented
or gifted in at least one area and thait 50% are highly
talented in two or more areas. (Taylor)

Students of superior bapacity.should be homegeneously
grouped to realize the fullest development of academic
skills and understandings.

Emphasis should be placed on methods which provide challeng-
ing experiences and promote intellectual curiosity rather
than mere insistence on quantitative performance.

A continuity in program should be maintained from the time
a child enters a special program until he completes his
education.

Counseling, programming, and teaching procedures should
provide for individual differneces among these students.

Intensive counse1ing service should encourage studants to
experience or seek the satisfaction of working, to the limits
of their ability. :

Enrichment through broadening and deepening experiences
should be of primary importance.

Special talents in the arts should be'encouraged and
directed, but not at the expense of basic academic knowl-
edge and skills.,

"
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Teachers of gifted children should have thorough pre-
paration in subject content and have interest and ded-
ication to the purpose of the educational program.

‘Many unusual capacities in children, not presently
classified as talent in the commonly accepted definition
deserve careful identification and development as legiti-
mate talents. "



We have found working with gifted students to be
stimulating and challenging. We find they like to discuss
in small groups, have some choice in assignments, to have
enough materials for a selection, to have a free reading
day each week, to discuss current events, to work to-
gether on assignments, to have a relaxed, not formal,
type class, and to have more than one teacher.

We find they can handle material that is two or thrée
grade levels above their grade assignment. They work hard
to be able to contribute to the class in a way to get rec-
ognition from their peers; thus they stimulate each other.

We have learned some things this year that will en-
able us to better identify students for this type class in
the future. We feel that a student, no matter how capable,
should desire to be placed in the class; for if he does
not want to work, he will resort to cheating to keep up.
Too, the attltude of the student toward learning is im-
portant. Students who feel they already know more than
the administrators, etc. do not help the class climate.

- It should be understood that all students will make
elither an A or B in the class to remove some of the
pressure connected with grades. This will remove any
resentment regarding the use of more difficult material.
The work load should not be greater than that of other
students

¥

Mrs. S’calléup‘r
" Mrs. McAnear
Mrs. Knight



The following materials were utilized in helping
identify students for the Austin High School Project

for Gifted Students.

1. California Reading Tests
2. Otis Quick Score I. Q. Tests
3. Achievement Tests

L. Teacher Judgments

[¢2]
.

Previous School Records



SHORT STORY AND POETRY UNIT

We spent five weeks in a study of the shorf story and
poetry. Studeats were givén assignment sheeté sfating the
minimum requirements for the unit. A copy of the assiznment
sheets and some samples of student accomplishments are included
with this report.

During the five-week-period each student spent six class
periods in the library securing information about the short
srory writers and poets he had chcsen for special study. Other
class time was spent (1) studying the structural elements of
the short story, (2) considering the step-bv~-step procedure
for writing a short story, (3) reading short stories by English,
American, French, Russian, and Chinese authors, (4) discussing
short stories in small groups of ten to twelve students, (5)
learning how to write a critizal paper about é short story and
writing a critical paper about the story "Shredni Vashtar',

(5) reading and evaluating the short stories written by students,
(Students were grouped in clusters of approximately five or six.”
After each student read the stories in his group, the group

seiected the stofy it thought the class would most enjoy hearing.

This story was read to the entire group and criticized by the



Short Story and Poetry Unit 2

group. Some Qf these student-selected stories with comments
made by students about them are included with this report.)
(7) listening to tapes and records of biographical information
and selected works of short story writers and poets, and

(8) considéring two poems in depth study, using the programmed

material Poetry, A Closer Look.




TYPE LEARNING EXPERIENCES PROVIDED
SHORT STORY A;B POETRY UNIT

1. Studying independently
2, Using liﬁrary in research
3. Selecting and organizing material
4, Writing factually
5.. Writing critically
6. Writing creatively
7. .Listening for information, enjoyment, and appreciation
8. Reading for information, enjoyment, and appre:iation
9. Analyzing critically
10. Experiencing group procedure
11. Experiencing life vicariously

12. Understaading self




TOMMY
MEETING TOMMY WAS NOT AN UNUSUAL COINCIDENCE, HE MERELY
CAUGHT MY ATTENTION ONE MORNING IN GEOMETRY. THERE WAS SOMETHING

1

ABOUT HINM I LIKED, SO ] DECIDED TO WAIT FOR HIM AFTER CLASS AND
INTRODUCE MYSELF. |

HestTaTiveLy I spoke, “Hr, I’M JEnny O‘Connor. YOU'RE NEW
HERE, AREN'T YoUu?”

He STARED AT ME AS IF SURPRISED I SPOKE. HE THEN REPLIED,
“YES, THIS IS MY FIRST DAY. ['M Tommy Monroe.”

HE ASKED ME IF | MINDED FOR HIM TO WALK WITH ME TO MY NEXT
CLASS. | ACTUALLY WAS FLATTERED, FROM THAT DAY ON OUR RELATION-
SHIP BECAME A CLOSE ONE AND, OF COURSE., AN OBVIOUS ONE,

TOMMY WAS A UNIQUE TYPE OF PERSON. | ADMIRED EVERY ASPECT
OF HIS INDIVIDUALITY, HE ALWAYS TOOK THE TIME TO THINK THINGS
CUT, AND HE GAVE THOUGHT TO BOTH SIDES OF ANY SITUATION., [ NEVER
ONCE DOUBTED HIs KEASONING, BECAUSE HE BELIEVED SC STRONGLY IN
HIS IDEAS AND ABIDED BY THEM DAILY. HIS GOALS AND ASPiRATIONS
WERE BEYOND REACH, BUT HIS MOTIVES TOOK HIM CLOSEX AND CLOSER.

As A FRIEND TO ALL., HE ALWAYS HAD TIME TO HELP ANYONE AT ANYTIME,
BUT HE WAS MORE THAN A FRiEND TO ME--HE WAS EVERYTHING.

OUR SEEING EACH OTHER WAS NARROWED, OF COURSE, WE OFTEN
MET IN THE LIBRARY, FOR IT WAS TOMMY'S FAVORITE PLACE. HE
LOVED TO READ, AND HIS KNOWLEDGE ON SUBJECTS WAS FAR BEYOND




ANYONE’'S 1'D EVER KNowN. WE TALKED OF1EN ABOUT LIFE AND IT's
COMPLEXITIES. TOGETHER, WE DECIDED THE WORLD IS REVOLVING ON
A TREMENDOUS TURNTABLE. [T IS CONTINUOUSLY PRODUCING AN EXACT
GENERATION AS THE PREVIOUS ONE, WHICH, IN OUR OPINION, WILL
NEVER TERMINATE. PEOPLE ARE AFRAID TO STOP THE TURNTABLE AND
ASK TO GET OFF. THEY SHUN THE IDEA OF NON-CONFORMITY AND ARE
IGNORANT OF THE SOCIAL CHANGES TAKING PLACE.

"ToMMY WANTED TO CREATE A WORLD OF TRANQUILITY, HUMAN TRUST,
FREEDOM, AND EQUALITY TO ALL--AN UNBIASED SOCIETY COMPLETELY
FREE FROM ALL PREJUDICE WITH EVERYONE WILLING TO LEND A HELPING
HAND TO HIS FELLOWMAN, WHETHER HE BE RiCH OR POOR, BLACK OR
WHITE. YOUNG OR OLD. |

WITHIN MONTHS, MY WHOLE LIFE WAS CENTERED AROUND TomMy. I
KNEW | LOVED HIM AND HE LOVED ME. QOUR BEING TOGETHER MEANT SO
MUCH TO BOTH OF US. As I HAD QUIT SEEING MOST OF MY OTHER
FRIENDS, TOMMY WAS REALLY ALL I HAD LEFT.

OUR TEACHERS BECAME TOTALLY AWARE OF OUR RELATIONSHIP, |
WAS ASKED TO STAY AFTER SCHOOL ONE DAY FOR A CONFERENCE WITH
THE DEAN OF GIRLS. EVERYTHING SHE SAID TO ME MADE NO SENSE. I
COULDN'T UNDERSTAND WHY SHE FELT IT WAS HER PLACE TO INTERFERE
IN MY PERSONAL AFFAIRS. AFTER A LONG, MEANINGLESS DISCUSSION,
SHE CONTACTED BOTH OF OUR'PARENTS, [ HAD NEVER TOLD MY PARENTS
ABOUT TOMMY, SO THEY HAD NO IDEA OF WHAT HAD BEEN GOING ON FOR THE
PAST THREE MONTHS. TOMMY’'S PARENTS WERE NOT AWARE OF THIS
SITUATION EITHER.
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My MOM, OF SOCIAL STATUS, PUT SOCIETY'S JUDGMENT FIRST. SHE
FORBADE ME TO SEE TOMMY ANYMORE. ALTHOUGH SHE MEANT WELL, [
RESENTED HER DECISION: BUT | HAD NO WAY OF PURSUING THE PROBLEM
ANY FURTHER., | WAS SICK OF EVERYTHING. My MIND WANDERED ALL
NIGHT, THERE WASN'T ANYTHING LEFT, AND [ COULD HAVE CARED LESS.

THE NEXT DAY AFTER SCHOOL | WENT TO THE LIBRARY. MORE OR
LESS HOPING TO RUN INTO ToMmy. HE WAS THERE, READING A BOOK ON
RACE AND EQUALITY. HE SAW ME WALK IN, AND HIS GREAT BIG EYES
GLARED AT ME. My WHOLE BODY ACHED AS | STOOD THERE SPEECHLESS.
TEARS CAME TO MY EYES: I TURNED AND RAN OUT THE DOOR, -HE CAME
AFTER ME AND GRABBED ME.

“JENNY,” HE SAID, “I‘VE 60T TO TALK To You. 1 . . . I'M
LEAVING IN THE MORNING., MY PARENTS HAVE DECIDED IT BEST To
SEND ME AWAY TO SCHOOL. 1’M CATCHING A TRAIN To NEW YORK AT
SIX IN THE MORNING,”

AT THAT MOMENT ] KNEW IT HAD TO BE OVER. My HEART was
BURNING, HE ASKED ME TO COME TO THE TRAIN STATION THE NEXT
MORNING, AND [ PROMISED I“D BE THERE.

I DIDN'T SLEEP ANY .THAT NIGHT. ALL I COULD THINK OF WAS
HOW CRUEL LIFE SEEMED TO BE TREATING US. [EOPLE WERE SO STUPID.
WHY COULDN'T THEY LEARN TO GET ALONG WITH ONE ANOTHER?

THE NEXT MORNING I ARRIVED AT THE STATION ONLY MOMENTS
BEFORE THE TRAIN WAS SCHEDULED TO LEAVE, WE HAD JUST SECONDS
TO TALK., HIS GREAT BIG HANDS TOOK HOLD OF MINE AND HELD THEM
TIGHTLY. [ KNEW THIS WAS HIS WAY OF EMBRACING ME. AS HE LOOKED




INTO MY EYES, HE SPOKE SOFTLY.

“L1FE ‘HAS MANY DISAPPOINTMENTS, JENNY, AND | BELIEVE THIS
IS ONE OF THE GREATEST YOU OR | WILL EVER HAVE TO FACE. ['VE
LOVED Y~U EVER SINCE [ MET YOU, BUT BECAUSE OF THE CIRCUMSTANCES
WE CAN’T STAY TOGETHER. IT'S BETTER THAT I 6o AwAY. HoLD YGUR
HEAD HIGH AND NEVER LOOK BACK. SOMEDAY WE'LL BE TOGETHER . . .
KEEP THE FAITH.” |

A TEAR FELL FROM HIS EYE, AND | KNEW THEN THAT I WOULD
NEVER SEE HIM AGAIN, HE TURNED SLOWLY AND WALKED AWAY., As
HE BOARDED THE TRAIN, HE DROPPED A PIECE OF PAPER., | PICKED
IT UP, THINKING IT MIGHT BE OF IMPORTANCE. | GLANCED AT THE

PAPER, THEN CRUMPLED THE WORDS, “BROOKLYN ACADEMY OF NEGROES.”

%iuuﬁa /6




Some

"How Can I Tell Him?" appealed particularly to the girls.
of the student comments about the story were

"I think the story is realistic as far as the delima in which
Jamie found herself."

"I think the ending is so shocking that one might have to
read it twice to understand the full impact of Chris's
sacrifice. The unusual outcome was well accomplished through
the close network of emotion expressed among Chris, Danny,
and Jamie.''

"I loved this story. Chris's actions are just how I'd want
a guy to act--the big sacrifice. If this story were expanded

-a little, I think it would really make me cry.

"The dialogue is good. I particularly liked her wording
"...to the shocking realization that... I love you, Jamie.
I love you, too, Danny."

"I liked the surprise ending. I think it could be interpreted
in two ways. An idealist would think of Chris as a person

who really loved Jamie and made a big sacrifice. A more
realistic person would see the immaturity of the characters
and realize they didn't really love each other.



How Can I Tell Him?

Jamie had loved Chris all her life,aé long as she could
remember, and he had always loved her. She remembered their first
kiss. It wasn't much of a kiss. After all, it was at her birth-
day party when she was eight, but it was the first one from a
boy and shé never forgot it.

The Years passed and every yoear brought them closer to-
gether.

"It sounds kinda stupid maybe," he said oneday, 'tut I some-
times wonder what interest I'd have in life if I woke uj in the
morning and couldn't look forward to seeing you, Jamie."

"I feel the same way,'" she said.

What's more, both of them refused to let anyone stand in

their way or separate them. Like the time Jamie's parents wanted

" to spend the week in Florida, but Jamie wouldn't leave Chris and

they couldn't go without her.

Jamie and Chris made all of the plans other young people
in love make about houses and children and everything. And then
came the time one summer at her parent@ lakehouse, that their
true happiness was just around the corner, when Chris told her
that he had some bad news followed by some great news.

"First,' he said, ''the bad news. . .I've goc to go to the

coast with Dad. He's buying a plant out there."



"B...but that will take the rest of the summeg)won't it?2"
she asked.

”Sure; but here comes the great news., My folks said that
when I get back here, we can start making definite plans for our
wedding. . .if we want to."

"If we want to! Are they kidding?"

Yes, their real happlness was just around the corne>r, yet, she
could still feel the empty loneliness of the first Qf their sepa-
ration. She moped around the lake and house for days feeling like
she'd been cut in half and the best half was a thousand miles away.

Ther about two weeks after Chris left, Jamie was sitting on
the boat dock sunbathing when a voice said, '"Hi! My name is Danny
Ropérf I just moved into that house across the lake."

She looked up and saw a boy rowing up to the dock.

"Oh, really? We were wondéring wvho owned it., It's really
beautiful!'' she said.

"Thank you. Er...I...I haven't any friends around here, so
would you mind if I sort of came across once in a while?' he asked.

'"You poor thing! Come over wheriever you like.' she said.
Little did she know where that simple little invitation would lead.

It led to lovely evenings on the lake, to dreamy nights on
high roads, the air filled with the scent of mountain flowers, to a
wild beating heart at the first touch of hez hand in his, to the
shocking realization that. . . | \

"1 love you, Jamie," n

"I love you,.too, Danny."

2



Yes, and it lead to the first time she realized that ecstasy
and agony could walk hand in hand the way she and Danny walked
along the beach every day. |

"Oh Danny! I love you very much, but what about Chris? How
can I tell him?!'" she asked Danny cne day in late August.

"What can you do, Hoaey? You'll just have to tell him.'

"Just like that?! Do you realize what will happen to him when
I tell him?"

"No. What?"

"You don't understand, Darling. Chris and I have been goi.g
together ever since we can rcmember!' she pleaded. "We were going
to be married!"

"I know all that, baby, but what else can you do? Surely you
realize that you can't marry Chris now whils you're in love with me!
Besides, it wouldn't be fair to him, Jamie."

"I...I guess you're right. Oh, gosh, I can just see the look
on his face when I break the news to him!"

Chris' wire came two weeks later and when the day of his
return arrived, Danny offered to go with Jamie, but she refused.
This was something she had to do by herself,

Jamie nearly went crazy iIn the short time that it took Chris
to walk up the lane in front of hei house. How could she tell him?

She couldn't! But she had to! But before she could say anything,

Chris said. . .




'"Oh, J. mie I...I don't know how to tell you this. I've
been trying to figure out a way to tell this without hurting
you."

"Tell me what, Chris?"

"Jamie...I...I met this girl on the coast. I can't ex- -
plain how it hagreued, after we've meant to each other, but...
but I...7 was even going tc marry you anyway and try to forget
my love for her, but I can't. She told me it would be unfair
to you."

"Your girlfriend must be very, very wise. It wculd have
been unfair to both of us. Don': worry about me, I1'll be all
right,"

Yes, she thought, I'll be all right, everything will be
all right in a world that can produce th such beau**{ful people

as Chris and Danny.

That was Jamie's story, but it wasn't the end of Chris and
Danny's story.

"Thanks, Chris, for making it easier for Jamie. I know she
could never forget having to break your heart,"

"My iie is the last thing I'l11 ever be able to do for her,

Danny. Take good care of her."

Darlene Xeenum
Tenth Grade
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"The Last Voyage of the Morning Star was chosen by students whn

enjoy science fiction, They thought the technical jargon was good
and that the dialogue was realistic.




THE LAST VOYAJs OF Tild MORNIHG STiR

By Charles B, Store

Their ship, the Morning Star, was moving at arproximately warp
factor 5 - ~ - eighty times the speed of light, They were not in normal
space, space as we know it; rather they were inclosed in a sort of bubble,

pseudospace, a diminsion between gravity and .ime.

From their acceleration couches, Commander Christopher Scott and
Lieutena:nt James »#-:ams could only see rows of telltales glowirg eerily

in the sheer blackness of hyperspace,

»“let% have a look at the curve-time telemetery readout as =Foon as
the céﬁputer's finished detérmining it) Jim," - The man who had spolzn
was Comarnder Christopher Séott, a éhort,'stocky, powerfully built. ard
intelligent looking pefson in hié earlj thirties, He was wearing a drab,
silver-gray flight suit with a name patch over the right breasit nocket,
The man he had spoken to waé Lieutenant James Atrans, a.man very similar

to Commarder Scott, in uvild and apparel,orly youn:er.

"Here it is,Chris," answered Jim,
: [
The Gomman?er took the data sheet and rondered over it for quite

some time,

—————
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"Iverythingb. CK so far," he said with - .eerful smile returning the

sheet to Jim,

~

"I better check in with home base to have it verified," said Chris

reaching or the transimission button,

‘,,_._'_,—"‘

"This is Morning Stur Calling ilission Control, Come in please,
Mission Control,."

A voice came over ﬁhe receiving unit after a brief pause,

"This is ilission Control;'feceiving you ilorning Star,"

"Mission Control, I'd like an affirmaﬁion orn some curve-time data,”

ﬁﬂh, roger Hbrning Staf. Begin readout,™

Chris began a lon, monotonous, list of coordinates, equations and
figures. After aboﬁt.20_minutes of waiting, a voice came over the
receiver.

"This is Mission Control calling;ﬁg}ning.Star. Come in piéése,
Morning tar.g |

"Go ahead Control,"

‘Mje have an affirmative on the curve-time data, You should be
coming qut of hyperspace in L hours, 27 minutes,"

Both Chris and Jim gave a sign of relief at hearing this,

"Very good,iiission Control," said Cﬂris.

. If the data had teen wrong, it would have meant that the data

control system was malfunctioring.

Wiow you guys up there get some rest arnd leave the driving to us,"

o

O
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"Very good)ﬂission Control," said Jim suziling to himself,
Chris switched off the tranceivirg unit arnd fell back in nis couch,

wondering about what would happen four and one half hours from now,

For the duration of four hours, neither Chris nor Jim had gotten much
rest. Instead they had oeen wéighing mentally what would happen when
their craft left hyperspace and injected into an upcharbed galaxy,

"This is ilorning Star calling fiission Comtrol, I'd like firal
c-ordirates and telemetry reading,”

"Roger, 2‘£opriin1 Star,"

The man on the tranceiver then be-an to read out the firal coordinates.
This took the bstter part of a quarter of an nour., The last minute stuff
is always the worst, sach second seeming like an eternity,

#This is iiission Control, We read you green all the way."

el »

1eah, green with fright, thought Jim,

"This is ission Control., Five minutes and counting,m

Jim became aware that he was shaking.

"Three mi utes and counting,”

"Roger,Control,"

Back home, millions of people-were waiting for that roment when two
men woull be lost for a period of time far away,

"One minute and counting,®
({4 It

3
Here we go, thought Chris, UNo turning back now., Zverything's locked

ERIC .
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. ?)
in the guidance control mechanism,

)

"Ten seconds and counting, Si::seconds.gc.B....2....l.)

All of a sudden Chris ard Jime were in rnormal space again., Millions
of stars shown like diamonds azainst black velvet; each one crystaline
ard imdividual, like a sky full of snowflakes.,

They were heading towards a large disk-shaped galaxy, rapidly
approaching it ét their tremendous speed,

"“ission Controll Come in please,Control,"

There was rothing but a crackle coming over thz receiver,

Chris reached out and turned it off with a quick flip with his
finger,

"They told us we wouldn't be able to reach them once we came back
into normal space," Chris said disgustedly.

"ilell," said dJim, "looks like they wers right,"

The Hyrring Star had just reached thes outer sdse of thé galaxy, It
was & hignly; discoidal systém of stars with a raiius in the order of
2000 parsecs, The plane they were hended for was from the center of
this great galaxy. As soon as they hail entered the system, their scarners
had picked out the hatital planets; the one they were hesading for being
one of the closest and most likely nabited, Tha2 two men were approaching
it yapidly,

"Switch off warp drive and switch or ion propulsion system," Chris

said, breaking the silerce,

ERIC
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"land

“Ion'propulsion now in operation,”

The planet was coming into view, It was a huge blue-greer globe
clearly distinct land masces,

"Switch on the Ifra scarrers,”

"Your slightest wish is my command,"

"Hey , lianl Get a load of this,” Jim said wildly,

On the scanner screen, millions of bright blobs had appeared on the
masses of the planet,

"Get ready for oryuital injectior,! said Chris as the retro!s automat-

ically firsd.

"Set the larding coordinates fer the largest light on the scarner

screen, Yeah, the one on that coast,!

"Anything wou say, Commander," said Jim,

‘)

Slowly they began dsscending, thieir ship glowing from tha heat of

sntry.

3000

made

Jim called out their altitude., "One mile, 4000 feeb, 3LOO feet,
feet, 2200 feet, 1000 feet, then with a jarring thud, the florrnin: Star
corbact with the alier nlanet,

"Air pressure is 1L,69l pounds per square inch, Atmosphers, every-

thing OK except the carbon content is a little high,"

Througn the viewrorts, all the two mer could see was a wet, haszy,

Jim continued readinx out the characteristics of the planet,

fu
o}

smooth surface with a bright star just over thes horizon. As they zot into



the pressure cabin, wtoth ren were wondering what they would find,

In a back alley of Los Angles, a small, rumy-nosed kid was running

to a red-hot cylinder about six inches high witich had fallen burning from

the Skr.nllinllltttllln

—J
=
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"The Windshield" was ‘:onsidered to be a very well-written
story. I am quoting some of the student conments:

"I thought the use of picture-forming words was good."
'""The ending created a feeling of sadness and remorse."

"I appreciate the fact that the author said what he had to
say in few words. The theme could have beer wrecked with
too much melodrama and wordiness, but I feel the author

contained himself admirably."

"The author evidently shows he cannot stand violence and
that he has a sympathetic heart for those innocent people
who are injured through misunderstanding. The plot of
the story is very effective as far as the affect it has

on the reader."



ThY WINDSHIELD

The sun was hot and steaming, and the few small boys
who could stand the heat werc walking on down the narrow
ghetto street in Detroit. On either side of them were huge
piles of cracked, blackened bricks, once buildings until
last year's riots. The boys often talked of this, and told
tales of their big brothers' exploits and bravery during
those long, humid nights,

But one of the boys, Charlie, did not talk of these
times and tried to forget them. He remembered the sight of
his brother covered with a sheet peppered in red spots,
being carried down from the roof of their apartment building.
He had gotten a rifle, and while sniping at a riot police-
man, he was pinned down with fire from the opposite building
and tear gas was up to his level. When he stood up blinced,
they shot him with riot guns.

Even through his grief, he saw the hell he would have
to live through the next few years. His brother, like all
other big boys in the ghetto, was in a gang. The only reason
Charlie had led an unhampered life was fear of retribution
from his brother's gang upon his attacker.

But now his brother was gone. Charlie had sidestepped
being harrassed through the winter by staying home indoors,

but he couldn't resist going out with his friends every once



brick. '"Stand back,'" he yelled, 'Here comes Big Bertha.

in a while. He was relatively safe if he stayed with his
friends in the group.

| One of the boys picked up a fragment of brick and
tossed it at a can laying on its side across the street.
They all started throwing rocks, but the can led a charmed
life and refused to be hit. Charlie heftéd a full sized

' tn
Just at that instant, a car came skidding around the corner,
almost hitting the far curb. Charlie couldn't have stopped
the brick if he had wanted to--it was leaving his hand. It
crashed squarely into the center of the windshield, causing
chunks of glass to fly in all directions, landing like hail-
stones around the boys' feef.

Charlie was halfway up the hill of rubble by the time
the driver ‘applied his brakes. Six husky white boys piled
out of the car, appearing almost comic in their efforts to
exit first. Soon the Negro boys were surrounded. 'Who
was he?" . the biggest onespat out. Silence. 'Who was he,
boy?" The last word stung. This time the question was
backed up by the soft, menacing click of a switch-blade.
Big brothers suddenly seemed far away.

'"Charlie Brothers.'" Came the feeble answer.

"Where does he live?" Silence. 'Look, boy," said
the large one stepping forward.

"174 Sherman Street." The child half screamed.



"For two cents, I'd cut your blaék throat,' he said
walking off. One following another, they piled back into
the car. Tires squealing, the stench of burnt rubber
marked their departure.

Charlie ran over the huge pile of bricks as if it were
level ground, TFence melted into fence, alley‘into alley.
He didn't know what he would do when he got there, bul any-
thing was better than going home. 'He wondered when it weould
be safe to go back home. "Two or three days at the least,"”
he said aloud to himself, trying to look casually ztaund a
corner before proceeding further, Not cautiously ewnough,
though. A sea-green car came cruising from the opposite
direction, tape covering the center of the smashed wind-
shield.

"Keep walking," Charlie said to himself. His body
exploded with sweat. The car pulled close to him. He
could stand it no longer, and burst into a.sprint, twisting
among the crowd, and ducked into an alley, still running.
The car accelerated, then braked. Five white men

jumped out, and shot across the street into the alley. The
driver watched the car. "Run, O my Ged, run!'" Charlie
wheezed out, thinking of future routes. He made a.sharp
cut around a corner and hit some loose gravel. His feet
left the ground, and His left side hit the sharp stones. He

was up the next instant and looked straight at a twelve-foot-
Q B




high chain link fence topped with barbed wire. Charlie
stared at the fence, his mouth hanging open, his breath
coming in great gasps. Faint footsteps far behind him
made up his mind. In only & few seconds he was up the
fence and contemplating the barbed wire,

His hand found a smoo;héf pé}t of wire, énd he swung
a leg over. The pain sﬁakrthrough his body as if he had
been stabbed. He grunted, swung his body clear, and dropped
the full twelve feet to the ground. His slightly bent knees
took part of the shock; the rolling motion and his side re-
ceived the rest. He got up, stumbled, picked himself up
and ran off, casting a glance over his shoulder, looking
into the astonished faces of the three fastest boys who had
arrived at the fence.

"Got away,'" the largest one gasped, after a stream of
curses.

Just then, a sharp-eyed blond boy spoke out, ''Blood."
He bent down, squeezed his hand through the fence, and put
his fingers into the liquid. "It's his," he laughed, ''that
will slow him down!"

Charlie'limped for an hour and a half before he thought
it was safe to rest. He pulled himself behind a group of
garbage bins and sat on a cinder block that had been used to
keep the 1id on top of one of the larger bins. His back

resting on a brick wall, he produced a long knife from a



pocket and proceeded to cut away the material around the
rent on the inside of his right thigh. The cut, about
four inches long, was ugly, but what mattered to Charlie
was that it was bleeding badly. Cutting out the lining
of his jacket, he pressed it into the wound,

It was night. Charlie had spent the rest of the day
thinking of food and water and how much his leg hurt.
Convincing himself, he pulled himself up aad limped toward
home. He found his way out of the alley and crept down the
gstreet.

"They won't be watching the house,'" he thought, as he
sat down to rest.

A quarter of an hour later, he rose and started off
again. Vhen he came in sight of his building, he crouched
behind some steps. All clear. Slowly he limped.to his
steps, chuckling over his victory. Thec bullet penetrated
his neck, the wicked crack of the rifle reached him a split
second later, but by thet time his limp, dead body was falling
toward the steps,

As the lights flicked on in the apartment, a car with a
smashed windshield sped dowﬁ the street and around the corner.

Grade 10
Student prefers name withheld



TAWNY

Ever since Tawny had become part of Bill Conrad's sled
team, he had hated Satan. Many times he had planned his revenge
for his ill treatment from this lead dog.

Tawny was a large sled dog with rather heavy paws. His
mother was a Husky; and his father, a full-blooded Alaskan Wolf.

Tawny remcmbered when Bill first bought him. He could
recall the fear of this terrible lead dog, who was always ready
to fight for his place at the head of the team. Once during his
training, Tawny had stcpped on a thorn. He recalled how Satan
began to snarl and snap at his heels when he noticed his limping,
forcing him to pull, thus driving the thorn farther into his foot.
His paw had become so infected that even now, over a year later,
it occasionally hurt him. He recalled the many times Satan had
eaten his share of the meat Bill passed out each evening. Satan
had stolen rabbits and other prey which Tawny had stalked and
tracked diligently for hours. ’

Tawny hated the way Bill would always praise Satan and make
a fuss over him, paying little attention to any of the other dogs.
Many times Satan had embarrassed him by tantalizing and challenging
him in front of his master and fellow dog companions.

Several times he tried to take up for himself, only to be
chewed up and made a fool of in front of the female dogs.

He still had a few scars on his ears and hind quarters
from the fights,

Now, hcwever, Tawny was older, stronger, larger, and much
wiser than before. He had watched Satan zlosely and knew his
habits, the way he fought, and could pretty well predict his
moves .

For many months he had been avoiding fights with him,
watching, and waiting until he thought he was truly ready to
challenge Satan's superiority and seek his revenge.




-

During the last several weeks, now, they had been fur
trapping about twenty-five miles out of a small village in
the Yukon province. They were camped in an old cabin there.

They had just returned from checking the traps one evening
when Tawny decided the time had come for him to challenge Satan.
He waited for Bill to pass out the meat for the pack as always.
Tawny gobbled his down in a few gulps of his large jaws.

He had picked this time for the fight because he wanted
Bill and the rest of the team to see it.

After Bill laid Satan's larger piece of beef down, Tawny
dashed over and jerked it straight from the jaws of Satan. He
laid the meat down and stood between it and Satan.

Both Bill and Satan were a little surprised.

Soon, however, Satan realized what had happened and -
became a huge mass of pure anger. His hair on his neck stood
bristled, his battle-torn ears became erect; and his large
white teeth let out a fierce snarl. Tawny kept low and with
every muscle tensed and alert, returned a low growl. This
enraged Satan, and he leaped for Tawny's throat in a large
bound. Tawny, after watching several of Satan's fights,
was expecting this, and dodged to one side sinking his teeth
deep into Satan's shoulder. Satan let out a loud yelp, and
toth dogs twirled around to meet again.

Bill was still surprised with Tawny's brave challenge and
was completely intrigued with the fight.

Meanwhile, the dogs were still circling, Satan limping a
little, This time Tawny made the advance, observing that Satan,
while guarding his wounded shoulder, was holding his head much
too high. Tawny advanced slowly and cautiously. He made a
quick faint toward Rfatan's shoulder, to throw him off guard,
then lunged straight for his throat. As his teeth ripped into
Satan's throat, Satan stumbled and both dogs rolled to the ground.
Tawny was on top yanking violently at the flesh on Sfatan's throat
when Bill stepped in. . '




With a swift kick, he separated the two dogs. Satan
jumped up and limped under the cabin with his tail between his

legs.

Bill laughed and looked down at Tawny and said, "Well,
it looks as though I have myself a new lead dog!' Tawny gazed
at him, wagging his large bristled tail. He knew now he was
king of the pack. And he would be a good one too.

Ricky Edwards
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Stephie quickened nis pace as ne
apidated slun in which the doctor had set up his

free-service office. He knew he hnad nszrly hal

~a nlle to run in the cold, December weathner. With-

‘tne bite of the icy wind, cubtting his reddenad
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out a heavy jacket or top coat ne could Xesp warm
only by jozzing.

Any other tinme he'wauld have tried to nhitcen =2
ride.- Yow re was in To0 oig 2 hurry to wait so
long. It could oe nalf on hour, an hour, even Lo
nours nefore scme Sympoat
piclk him'up and let nim ride a2 few blocks. And the
doctor s2id he had to harry. He nad to get the mes-
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to warm them, but his shakinyg, sloveless hands

s

soon as nume as was nis frace. At last, ne ducled

w

into a shabby corner boutigus To seei a moment's

shelter. - : o .
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Stephie had veen in ¥Mew Yorlh for almost Lnrze
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years, now. e wisned at times that he could go
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home, but it wig ton late Tor that. Se was too in-
volvad in the pfesent.

“ud he. followad his parsnts’ orders to tecome
aﬂ attornsy, he would oe in 2 safe, warn classroon
ab some oig university rignt now. Then wner would
Darby be? Poor Darby, she workad so nard to.recieve
so little in rsinra. Steuphle wished ne cquld get

27e2n & 1little nmoney or 2 job
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would. .be 2 dlessing. He would never understand nis

Tather’s dis=opproval of nim, his wile, znd their
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DAoy oirl. 01! Tne oabyl Yo wes sudienly shockad
.
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bacls to ths present =nil guickly left Tue snon and

nimsel? agnin., de loovﬂ1 xround at the collecceion

of second-nand zoods, rummaziag throuyh the rows of

shelves of dinnerwars, of children's toys, and of
closning. At 1ush ne sbtopsed by A srean wool dress.

Its avpearance revealed its age, Tor if had neen

carelessly mended im pluces. weverthaless, 1T wns

so much batier than anything he had evir oeen abla

to buy Durby hefore. Qh! how thrilled she sronld De
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Someday he wol

11d

buy her nice thinws. Someday

he wonld have th2 mouney to spend o1 anything they
wanted. Seowmeday ne would give rgv Jurs 2nd dia-
monds and ner own c=r anl all thos= other Lthings
his mother nad baen QJV,.. Somaday he would get
out otf that ovar t of Tovn éeven withcut This féther's

nelp.
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had

He

sch901; so ne knew he couldanft g2t a regular job,
ouc-ne had talent. He knew hz conld zci! Someday
ne would Zetv 2 sart, a really zood part, in a
Bfoadﬁay‘pl€v. Hls name would be in =il the dig-
name critics’® coluwnas au@ nis picturs oﬂ the covar
of evary actor®s 3 ournal in A. rica., Zis fataer
woulu oe ocezging nim for monsy, ah” it would b2
nis turn to pretend he didntt Eear. :

?o* the oresent, he would keep éeWT ing the
Souven;ers ne displayed on an orange-crate stand
in the ourk. They ware silly things. e soli_but-
tons wich Tunny slogans, plastlic dolls, and vhe
flaffy étuf?ed imals that were idolized oy small
children and teen—qbé girls. Hicl culous 28 it all
was, it wis all fne had. Zven Job Corps wouldnft
take hiﬁ.with & wire and child.
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saze to Larby. Steonie dasned out of the duilding
e Tilthy streets, crowldad with the
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city's last-minute Christbnns Shiouaers.

Lo
vlanedy.

_motorcyecle wnen ne was Tive years old. His grand-

parents wond two sisters nad died in za airnlane
crash, ancd only a year later he had falien from a

oad-story window tne day oefore his birthday.
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nim, Tne next Christmas ne was 2lon2 in cold-heart-

was Christamns Day. If the barby weren't betier the

ed New York. Then he metT. Dardy.

Christmﬁs a year ago nnd szemed the oezinniag
of a‘wholé new world. Thare wwé no mnonay Tor pre-
th Dzrovy, and that was all
that really mattered. The davs of miserabie Christ-
meses wers ovar.

Buc that musf nave bean only a drean. Tonorrow

-

drzat bubnle would burst, and the old pattarn

‘would be reinsitated.
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Oh! now his Tingers. hurti Unbenrable nain

-raced througn his boly. In tears, ne forced nim-
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‘'s2lf to s=ek shelter onca mowre.
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crib in the cornasr of thelr nane-ro~m apariment

Jow tne past nighit sasmed teo have desn more

his imamination than fact, 2nd jyet the cold Teal-

ity of it conld not be prsssed oult cf his nind,

\
de would never Tormet waking suddenly to hear
the child screaming or rimming to the mskeshift

-

se2 what covld he The mztitar, The horror of the
siznt of the swl rat was only surpasssed by tne

1wl
picture of the tiay face, torn znd blead
hare the rat Mmad bitten. 3ot would remaln in nis
mind Torever. | ////
- Almost asfhurtfﬁl w23 poor Daroy. She loved
that baby so wiehi All ner vime, enerzy, and wnat
little money Stephie could give her were spent To

give ner precious infant as full a 1i

crete city around it. The badby had to de okay! Zow
could Darxrby ovear The »nain i

Tt had hesun to snow, and Stevhie still nad

‘geveral blocks to zo. He traveled at i steady joz,

to keep Trom srowinm so tired that he would nzve

to stop =wgzin.,

If only they had been able to find someone who

’

n.ve d&gn So much bhetter IT They could have talkesn
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the baby to the doctor?s office. S0 much Tima could

have bcn% saved in Tivnding oubt wnat to Lo and 2o0iag

1

It was almoat useiess to nopne *or that anymore,

“

thouzh. Tobody waanbted to get involved in such

5

thing. The worlid's way was do Tor yourssli ox die .

‘for yourself-- even for two moanth 0ld babies.

O
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‘througn Tor Thrse years. YNow death was too mucnh

Stepnie finally reacrned the old apar
ing and raced un vo the third floor, zlmost tri

ping on_ = broXsn stilrstep on his way. Ze sped

S M"Daroy!l The doctor s=aid ne will come 2s scon

Stepnie stood listless for 2 momeat, unabls to

‘believe i% nad really ndppened. Had the loang run

His Tather had promised that if he would leave
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Caroy and <0

s ree

¢ to schrool., ne could come nome.

1 ey de Va2 )
A0 N1l

Darby would he netter ol wit He had only
caus=d Lroudble Tor har since the day B2 had met
her. Without him, aayoe she would mesh someones who
i P~ - 'I‘ , e e - e
conld take her ouv orf Tthat place.
In nis pockebt mas Tiftesan csubts. Fe pullied out
and walked oub intc the nsll and dovwin the

stairs to the strent.

oo
Lat

telennnone.

O
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. ""That Worm Wore Army Boots' appealed to the students because
it was original, humorous, and realistic. Some commented that the
story really "says something in the part about grades." However,
tley observed that it is the parents who are more interested in the.
grade than the learning, not the students or the teachers.

Students thought the satire in the story was very good. Some
commented that the author didn't go from the worm to the grades

-too smoothly., Some did not think the ending was realistic.

-
e
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That Worm Wore Army Boots

~ 1-was like a 1émb in the lion's den, a captain on a
sinking ship or Custef at Bull Run, as ; unsuspectingly
walked into first period biology.

‘-I knew we were going to dissect Qofms and I wasn't
a bit upfight;l'l wasn't worried about cutting a little
0ld worm because 1 thought that was just a simple case
of mind over matter.

'Simple! That turned out to be the understatement
of the:century. Evén wh§n our exalted teacher of wi;dom
started slinging worms around the room, I still kept ﬁy )
cool, although a few other kids were making a scene.

" When Beaumont (incidentally.thaf.is what I-named my
worm,ryou know after the rich guy ‘in David Cfane) Ianded

unceremoniously on. my poof operating table, I kept telling

myself this would be a bréeze.

Boy, did T éver need Marcus Welby, M.D., but dqcfors
are never where they're needed.

Beaumont must’have ;aten Wonder Byead, because he
ﬁaé the longest worh I had ever seen; _- '-~

I cautiouslypinned Beaumontddwﬁ and picked up the

scalpel. I slit him down the middle, or rather, I tried. .



The object was to slit the worm but not to cut his little insides.

I picked up the scissors and started to snip the little fiend
down the niddle. I cut the skin with a little extfa you-know-what
on my‘scissors. o

Finally, I tried to pin Beaumont's ékin back, but I ran into
a few minor setbacks. First, the pin at his head came out and
he was mo&ing all around. To make matters worse, I had to pick
the little troublemaker up in my hands. I got back down and
proceeded to pﬁll the skin back once again. After many unsuccess-
ful attempts,'I finally got his skin back on one side and put
a pin through it. Then as I stuck a pin in the other side, the
first pin came out! I stuck the pins back and they bent double!
At this time, I was ready to take a hammer and spread a little
worm arocund.

But like a true studen. of learning, I gritted my teeth and
went under for the third time. I was determined no ignorant
overgrown fish-bait would get the upper hand with me.

I éinned Beaumont's skin back; and this time it held.

But my elation was shortlived for even as I sneered at Beaumont,
the pins fell in and Beaumont flipped out.

The teacher was calling fbr finished, labeled ﬁorms, and,
well, Beaumont just wasn't ready. As I started up, I wondered
if Beaumont would be back before the period ended, should I send
him to Medical Center marked Rush. But I didn't know the zip
code; and with my luck, if I sent Beaumopt air mail, he would
probably get hijacked to Cuba.

ERIC
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I knew when I saw all the other kids' worms, that I had a
flat "F" on my worm. I felt like making a scene then. I have
since declared war on every worm that crosses my path.

Aftexr the first feelings of hate, remorsefulnésé, morose-
ness, discontentment, mild fury, and tempest in my mind subsided,
I found I was still pretty angry.

The next day we were granted the privilege of having a
test. It was pretty hard, but I knew the answers and thought
that I probably made a hundred on it. When I finished, I was
still at a pretty high boiling point over the "F" on my worm.

I thought it over and picked up my finished paper and mark-
ed ﬁhrough the answers. o

"What would one more "F" hurt? That's the whole system
isn't it? I thought. "I mean grades and everything. WNobody
cares whether you learn or try. What is marked on a little
white sheet of paper is all that counts so why not flunk a'test?"

- That afternoon, when I went to mr locker, ny teaéher
called me into the room. )

“What do you mean by deliberatély flunking a test that
you had an easy hundred on?" He demanded. -

There I was, "rebellious youth against the establishment."”
I blew up like Mt. Vesuviﬁs.

"Wﬁat do you or anybody else care if I make an "F" on a
test? All yoﬁ care about is whether I wear a halo and make
straight.él§_and'walk the straight line of the model student.
Cne "g"'is just as bad as anothe;, isn't it? I didn't.waﬂt nmy

other "F" to be lonely, so I gave it a companion."

.




"Your other "F"?

"Oh, don't pretend you forgot abcut the "F" I got on my
worm:" I said sarcas£ically.

My teacher looked as if he wanted to give me a whipping.
He answered, "You little nut, I gave everyone an A on his worm
who tried."

"Ch, well, better luck with my frog," I thought as I

walked out the door.

Nancy Hunt
Tenth Grade




Some student comments about "Down With the Red Balloon'" were

"The story is realistic in that this young girl is
- confused and mixed-up. Other parts seemed a bit
contrived."

"Parts of the story were amusing; for example, "I gave
the driver a dollar seventy-five and a dirty look.'"

"There is good use of dialogue."

"There is good forechadowinz in the sentences '. . . the

- people look like this is their last journey. Maybe it
is for me, too.'"

'""The ending seems a little unrealistic to me. Usually
an adolescent will resort to going home before he ends
it . all."




Down With the Red Balloon

It took more money than I'd planned. Fi&e whole
dollars and I had only seven, but I picked up my guitar
and smiled‘at the porter.

There were two men across the aisle. They looked
like businessmen, but they'd been dfinking.

_"Sing us a song. Do you know 'Gentle on My Mind'?2"

I stared out the window, embarrassed.

"You know, Bill, there are a lot of inhibited girls
like that in the world."

I smiled at them and hated it.

Union Station in Nashville, is the biggest, most
beautiful station you've ever seen. It's a big cathedral
with a few people; and God gone home. It makes you-want
to cry because it's lost its glory, and thé people- look
like this is their last journey. Maybe it is for me, too.

I'd never ridden in a taxi before. Seems like if you
could ride the train all the way from east of Chattanooga
for five dollars, you ought to be able to ride downtown for
fifty cents. You can't. I gave the driver a dollar and
seventy~five cents and a dirty look.

Walkin' down the street, you had never seen so many

folks carryin' guitare and wearin' jackets just drippin’



with glitter. I thought I recognized one of the big stars
and smiled, but he just kept lookin' straight ahead, so
maybe I was wrong.

"There are thirteen-hundred and fifty-two guitars in
Nashville," and with me that was one more. 'I.couldn't play
much--just a few chords--but i had a voice that kig!

There were more people than I've ever seen, and they'all
walked on the same sidewalk and brushed shoulders and never
saw each other. I wondered what they loocked at.

I went into a dimestore and saw a big, red balloon. I
liked it, so I bought it. It was just a gquarter. I didn't
have enough for the tax, but the man at the cash register
winked and said it didn't matter.

Walkin' down the street with that balloon way dp in the
air, made people notice, but they loocked at the balloon, not me.
I started gettin' hungry, but I'd run outvof money. I
walked into a little restaurant just to look at the food. The
man at the cash register said, "Go right in, ma'am. You want

to tie your balloon to the hat rack?"

"No, Sir, where I go, it goes; and where it goes, I go."
I smiled and went on in because I didn't Qant to disappoint
the man and I was hungry.

I ate my fill and got up and left. I never seen nothin'
so easy in my life. Like they was. just giviﬁ} food away only
they didn't mean to. I guess a girl with a red balloon and

a smile don't look guilty; I never stole nothin' before.
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I Qas hopin' somebody'd look at me so I cculd ésk the
directions, but nobody did. Plenty of people stared at the
balloon, and I was glad I had it. "Balloon," I said, "I
ain't never lettin' go of you."

I saw a man with a guitar case and f[ollowed him. Sure
enough, he went to one of the record companies. "Man," I
séid {and he didn't much want to listen, but with me starin'
right at him and that red balloon bobbin' around his head,
he didn't have much choice), "You goin' to the audition?"

"No, but those who HAVE AN APPNINTMENT go in at that
door." He pointed, I smiled and thought, "Man, someday you're

gonna regret that appointment bit!"

.That room was packed to the corners. All sorts of
people were sittin' 'round hbldin' big guitars and hopin:

Next to me was an old man. He looked like he'd been
waitin' and hopin' for a hundred years.

I must've stood there nearly three hours. People came
in and people went out, but it stayed packed. Me and that
0ld man never moved.

A lady came in and told us to go home 'til tomorrow
because ‘it was now five o'clock and the boss was going home

for the evening.

"Ma'am," I said. "I can't come back tomorrow. I gotta
try today."
"I'm sorry, dear." But she wasn't and she didn't look




The old man shuffled out with the rest, and I knew he'd
been hopin' a hundred years, hopin' so long he'd almost
forgotten what he was hopin' for. -

I‘wasn't sure where to go. I smiled at all the people
on the street, and one man smile back,; but thén he said
something nasty and made me walk on afraid.

Even cryin' isn't noticed in Nashville. I walked on,
cryin' so hard I couldn't see. I sat down at the pattern
counter of a big department store. The woman there looked
nice, and I expected her to ask what was wrong, but she didn't.
Maybe strangers are ihvisible.

I went to the music department and carefully propped
my guitar up on the rack with the new ones. They'd wonder
where it came from. I felt good givin' somethin' ('specially
after stealin' the dinner), and besides, I couldn't play but
five chords.

SQ I walked, me and the red balloon,-‘til we came to the
river. I forget the name of it, but it's big and without it,
I guess there wouldn't be no Nashville, then no country music.

The sun was settin' over the river and I don't think I'd
ever seen anything prettier. I kept lookin' at that river and
lovin' it more and decidin' what to do.

Mom'll cry, and they'll wonder why.

And there was one red balloon floating in the sunset.

Pat Cooper,
Tenth Grade
Austin High School




The First Day of Spring

Alice sat on a bench in Shadygrove Park, a very pretty
young girl with long brown hair, gazing arouna her at the
bright scene. The blue sky was sprinkled with bits of gold,
and the sunlight streaked across the giant apartment buildings
in the distance. It was Saturday, and the little paths were
crowded with strollers. But no one around her seemed to
notice the specéacular phenomenon that had taken place over-
night. For today was the first day of spring. The air seemed
to Ereathe with a life of its own. Yet the women and children
sharing the bench with her didn't seem to pay any attention.

. 8he inhaled deeply again. Spring was a mixed pleasure
and pain to smell. Yes, pain. Spring was a time for young
people in love. Spring was for lovers and sharing, and she had
no one. She was a stranger in Berkley, 22 years old, and she
had né one to share all her love.

Gazing at the archway ahead, she closed her eyes. The
fourth man, she thought. The fourth man coming from the right
will be The One. It was a crazy old game she haa played since
she was é child, and now the game seemed foolish.

She opened her eyes. Pairs don't count, she told her-
self. Only singles count. And here comes Number One. She

was elderly. with an old bulldog. After she was gone, couples

passed, children and more old ladies. Then —-- Number Two.

A boy of about fifteen, with a furious look on his face.




Next, came Number Three. But he wasn't very good either.
Just a little boy of about four, who had run away from his
mother, no doubt. It was ridiculous, but her heart began
beating wildly. Concentrate, she told herself. Then she
heard a rustle. ©Oh, no, sh: thought, Number four. Now he
appeared. A stout little bald man. He scurried past her;
she gazed mournfully at his back. Although the whole silly
game was based on foolishness, she couldn't help feel let
down.

But something made her look right again. She stiffened.
a young man nad appeared. He was medium height, quite hand-
some, in a funny.sort of way, about twenty-five. He was
wearing an expensively cut suit, and he was coming-toward her.

She thought in. amazement; I was only one number off.
Would he sit by her? If only the two ladies on her bkench
would just go away! Suddenly, she closed ﬁer eyes again.
There was a rustling beside her; the bench heaved. She open-
ed her eyes. The two women wexe rising, still talking as
they walked away. Alice thought wildly, "Did it really
happen be;ahse I willed it?" But now she was confrontedlwith
the biggest test of all. He had to see her, and sit down
be;ide her.

He was coming closer. She stared straight aheaa pretend-
ing not to notice. He sat down. She was so dumbfounded,
she couldn't move. They both sat silently, watching some-
pigeons éating popcorn.
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“Pigeons", he said, "must get terrible indigestion
eating like that."

She looked at him. Then she knew he was waiting'for an
answer;

A"Actually," she said, "I've never thoughf about it that
way. But it's an interesting observation."

"Do you often come to the park?" he inquired of her.

"Not“tqaﬁoften."

"I'm here because of a leaking crank case, myself.”

"A leaking what?"

"My car," he said, "it's being fixed."

They began to talk - at first about things in general,
and then about things more personal. Facts emerged gradually.
He was an architect and loved his work. 'But he loved a lot of
other things, too, He liked reading, above all; and sunny
days. |

"It sounds," she said, "as if you don't leave too much
out of your liife."

"How about taking a walk?" he said.

- She hesitated. After all, he was :‘ stranger. 2and they
had only met. |

"Come on, we'll go to the zoo."

They exchanged names as they went along. His was Steve
Rocker‘ When 'they reached the zoo, they laughed at the monkeys,
admired the lions, and sat down again on some stone steps.

. They couldn't seem to stop talking. They talked of books

o~nd jobs and famous people and-movies. He was a man of deep
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sensitivity and honesty, she decided. Perhaps he was a
little too serious about life.
Sometimes, right in the middle of a conversation, they
would fall into an abrupt, strange silence, as if on cue,
looking at each other. BAs they got up and began walking,
she again felt the thump in the center of her chest. Each
time his sleeve brushed againét hers, a little current went
through her body.
And then she ngticed they were on Main Street.
"Look," he éaid, as he gazed at his watch, "with my
car laid up, I promised this morning, to meet some people
right here; I've got to go to this party," He looked up, "But--"
Suddenly, from theucurb, came the blast of a horn.
"Steve!" someone was yelling. "Hurxy up!" BAnd, as Alice,
dazed, looked that way, she saw in a bright red convertible,
two young men and a woman. "We've been waiting!" "You're
lat:z. Hurry up while we have the light:" They all seemed
to be shouting at once. The car door was being opened for him.
"I'm coming!" He turned to Alice.
"I wish I could ask you along, but I'm going as an extra
man."
"Oh, it's all right," Alice answered. "=« ¢ily, it's
fine. You runialong -t
"Comé on:", came a shout from the curb.
He ran to the car. "Where do you live?"
"East twenty-sixth street!™

The car was already on its way.
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"I'11 call you:"

She stood and watched the car drive away. He's gone
she thought, I'll never see him again. How could he phone her?
Her furnished apartment was a sublet; not listed under her
name. And she couldn't remember his. —*Bakef?, Barnes?
It had seemed so unimportant at the time.

She was still walking along Main St. He was The One,
she thought. And I let him get away.

Very slowly, she began walking, walking toward home.
Then she stopped. No she couldn't face going back to her
dark little apartment.right now. She turned around and
reentered the park. The sun was low in the sky now, it was
growing chilly. '

Without knowing where she was going, she walked down
the curving paths. Then she paused. LoQking up she xealized
she héd come back to the bench where they had first met. It
was deserted--only a few people around now. Even the pigeons
had gone home to roost for the night.

She sat down slowly, and wept. Wept at the thought of

- not seeing Steve agaiun. She had had someone to love, and

someone to love her for one afternoén. Just like everyone
else. And then he was gdne.

She would never be able 'to see Steve again! Never! Spring
féver had struck her!

Again, she thought --'Opring was a time for lovers and -
sharing.' And she had no one. |

By,
Fran Thompson




THEE BOX

by

Carol Ackley




THE BOX

It was snowing outside, . Everything looked distant .and quiet, Yet,
it seemed as though the life and death that had once thri'ved there would
appear before my eyes any minute, I looked from the barn, where the tools
still stood in their proper places, to the broken dowm viagon. I then saw
.the corral and the fields that looked as though they were just resting
until spring. Ny mind wandered back_to a nigh.t Just like this vhen my
family sat around the fire.

Grandfather Sheleck limped to his rocked chair and stared into the
flames, Then he locked at the box on the mantle, Grandfather had alvays
taken great care of the box, but he seemed to dislike it, He looked at
the box with contenpt.

"Grandfather, tell us a2bout the box., ¥You promised you would tell
us the story."

A1l my brothers and sisters chimed in, pleading for the story.

"I suppose it's time you found out,."

Everyone from Dan, the oldest, to Terry, the youngest crowded into
a circle at Grandfather's feet, '

1

"Many years ago," began Grandfathei, 'when people were just beginming

to settle this land, your great, great, great, great grandparents, Tom

and Jess sair this f)iece of land and decided to- settle here. But when they
LS .




arrived they found an 0ld man in & cabin living here. The old man asked
what they wanted. They told him they wanted the land and would like to
buy it from him, But the old man reiused and said they could stay the
night and go the next day. T.'Ieil, during the night a thief broke in and
stabbed the old man, Tom and Jess found him and tried f.0 care for him.
The old man cursed them end said, "I'11 haunt this place and one day

kill off all of the Shelecks. But I won't do it soon. For yezrs and years
I'11 kill one child in each family to remind you., Finally I*1l kill off
the whole family forever." Then the old man died., Tom and Jess buried
the man, They took over the land and cared for it. It became the most
beautiful place in the valle:,»'.' Soon children were vorn and the curse

long forgotten. Many happy days and nights passed and then the tragedy
came., 1t Was a cold and znowy night just like this when_the first Sheleck
died by the curse, Jess was sitting by the fire rocking and holding the
" baby. Suddenly the room grew cold and in front of her appeared the old
man, white and oleeding from the stab wound., He said, "I've come to keep
my pronmise." Jess screamed and Tom ran in. He grabbed Jess and the child
knowing oy the sight what was to occur. The ghost ran at them, stabbed
the child, and disappeared into the cold night laughing, dJess cried and
Tom tried to comfort her. The bé.by died and was buried under the old oak
tree. One nighi: as Tom and Jess went out to the grave, an old rovoden box
appeared. They heard the old m#n's voice, "In here is a drop of ovlood
from that child. E#ery time I ki1l a child a drop of blood will appear
in the box. As long as this box is never harmed the gfeat messacre will
~not occur."” Tom and Jess got the vox and cared for it. Soon the children

began to grow up and the story of the curse was told to them, The child-

,ren got married, Time passed and Tom and Jess died. The box was given to
LS




the oldest member of the family. As soon as the new Sheleck families
héd children, one child in each family died just as the first one had.
But the rest of the family went unharmed. This has happened year after
year. The curse has been passed from generation to generation just as
the box has been passed from oldest child to oldest child. You, my
children, are the only Shelecks alive today and the curse has not yvet
occured in this family."

-Grandfather then rose and turned toward the fire and the box.

"Why?" asked Dan, "does the curse keep going if Tom and Jess didn't
really kill the ©ld man?"

-Grandfather turned and started to walk away and said, "I don't know,
I just don't know."

We all looked at one another. Dad said, "You remember asking why
Grandmother talked about Jeanne before sﬁe died and you asked who she
was and no one would answer you? Well, I had one sister and two brothers.
Your Uncle Ben and your Uncle George, &s you know, died .in an avalanche
when they tried to leave the valley. Jeanne_Was‘my sister; One night
after my brothers and I had gone to bed, we heard Mom screaming and we ran
to see What was wrong. Mom sat on the floor holding the baby. We ran
over and Jeanne had a knife wound in her. %he was a2ll bloody. My father
sat looking stunned and not saying anything except, "She's dead, she's
dead." That's what happened in our family. That same night my Dad's
brothers and sisters all had one child killed in their families, Yoﬁ
wonder what happened to the others in the family? They tried to leave
the valley and werr: killed even though the curse had already occured-

in their families. Only your grandfather stayed."
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All of us were scared as we should have been. We all knew that one
of us was to die and thét none of us could ever-leave the valley.

I locked at the horrid box. I wondered how much blood was there.
How many people in all had been killed for nothing?

Dad got the box doﬁn of f the mantle. He toid us all to come to hiﬁ
and look. In the box we could see many drops of blood on the satin
lining. All of them looked as though they had just been dropped theré.'
We all shuddered. Dad closed the box and put it back. |

Time passed and the winter came. The horxor of the story was

dimmed in our young minds. Then one cold snowy night after everyone had’

said his goodnights and hopped off to bed, a scream from Mother chilled
our souls as we ran to see what had happened. There was Mother holding
fhe new baby who was dripping'with blood. We all were too scared to
move. The péin in our hearts was too great. My father doubled over.
érandfather suddénly dropped dead to the floor of a heart attack.

We buried them under the oak tree wiﬁh the oéhér Shelecks before
them.

Three days passed after the funeral. Dad stood in front of the
fire. He began to reach for the box. He got it and squeezed it.

- Suddenly he threw it into the fire and yelled, "Not another generation .

-will go through this torture!"
We all sat waiting for the worst to happen, but nothing happened.
Eight days and nights passed'before_the plague of death began.

1S

Each night at eleven o'clock one child died of a knife wound. It wasn't

a quick death. It was slow and painful. Within nine days I was the only.

child left. Then Mother died. Two days latér-Dad died. The next day T

s




buried him beside the rest of the family.

Night came quickly. I stood by the fire, waiting for death. A
month passed and nothing happencd. I was 18 years old. I said I would
never marry. I wasn't going to carry on the curc: my father had watch-
ed all his family die.to stop.

I decided I was going to leave the valley. I packed my belongings
and started to leave. I kept waiting the whole way for something to
happen. I couldn't understand why sbﬁething hédn't happened. Why hadn't
I died as I left the valley? As I 1ookedvdown into the valley, I had
the horrible urge to go back ; like someone, was caMing, but I went on.

Now here I am back in this God forsaken place. Here, after forty
years have passed, I had to come back. As I look again.at the place
where all my ancestors had lived and died, I feel a terrible chill.

~ There, covered with snow, is the oak where all the Shelecks have been
buried. Look, I wonder what that is over there on Father's head stone?
Why it's a box. It;s the box that Father threw into the fire. Bloda
is running out of it.
' "Sharon. "

"What? Who is it?" )

"it is I, the old man. I have come to end the curse. I have come
to keep my promise."

"No. I didn't kill you. Tom and Jess didn't kill you either. It
was a thief." | ) |

"No, tﬂatfs what Tom said. He killed me. He came that night to beg

~me for the land because Jess loved it so. When I refused again, he stabb-

- ed me. When Jess heard ﬁe yell, éhe ran in and Tom sneaked around and

.
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acted as if he had just gotten there. Tom then yelled, "Thief," and
shot out the door as though he'd seen someone. Jess tried to help)

but because of Tom's lie I put the curse on the whole family. ivhen

I died Jess said now the land was theirs and suggested they should

get my body outside thz valley. That's when all pity left me. So

.now here's the knife that I was killed with and your ancestors were
killed with." |

"Ah~h-h-h! My side. ©Please help me. I'm dying. Please help--."

"Now the curse is endea."




" "The Little 01d Lady from Crystzl Creek" was thought amusing

but not very realistic. One student commented, 'Would Mr. Cooper
really say 'Hi, Mom!' to his mother? I got the impression that

he was about thirty-five, and this greeting doesn't seem realistic
to me." ‘

Students commented that they liked the surprise ending.

"
NE
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The Little 0ld Lady From Crystal Creek

Art Gordon and I werelfrying to work on performance
evaluation when Madge, my secretary, walked in.

"What's up, Madge?”.

er. Cooper, there's a woman here to apply for a file
clerk's job." Madge walked over and laid the application
on my desk. |

'"Good, I hope she's not one of those high school drop-

outs we've been getting--- I stopped to look at the form.
"Age fifty-five!" I roared. 'What are we running here? A
playground for old ladies?"

Then Art put his nose in. ''Now,Bob, maybe she's a good
worker, We can at least give her an interview.'

”Sufe, why not." I said. 'Send her in, Madge."

She came shuffling into the office in a pre-World'War I
outfit with a purple hat with pink piastic flowers on it.
She reminded me of my housekeeperJWhose main hobby was run-
ning over stray cats in her yello& Packard.

"Hello, there." Her voice was aimost a bellow.

"Uh. . .Mrs. Jumpstone?"

''Mable, please."

"Okay, Mable, this is Mr. Gordon, my associate. This is

LY




a very nice application. It says here that your home is
Crystal Creek, California."
"That's right, young man, home of John and Mary

Jackson."

Art glanced up and snapped.
."You'worked for ten years at State Farm? Why did
you quit?" Art was always trying to catch someone off
guard,
"It's the weather there, always raining and smoggy.
I just couldn't stand it."
Art looked as if he wanted to hide.
"Uh., . .can you.type?"
"Oh, heavens yes! Would you like to give me a test?"
"Yeah! Let's go find a typewriter.'" Art whispered iﬁ
my ear.
'"Maybe she can do ten words a minute.'" It turned out
to be more like ninety.
Later that day we~decided to hire that litt1e~old lady.
Two months later, Mable was the most important employee
in the building. She anmnounced all important benefits. People
came for her adviceiand)most important, she was the pést secre-
tary in the building.
One day Art sort of stumbled in. '"What's the matter?"

I asked.

"The cash mail.' We received a lot of cash through the




"Mable asked John for a lift to the bank and while he was
stopped, Mable knocked him out and.tbok the money and the car.™

"You're kidding, Moble?" |

"It's true."

I snapped my fingers. "Come on, the application!"

We looked under employees--gone, just as we had expected
" and in its place, a typewritten note~~'I resign, Mable." During
all this time she didn't sign one thing or 1eavé any mark. We also
checked on Crystal Creek, no such place,

All in all, the police were pretty undefstanding. They didn't
even laugh when we told them about Mable.

I finally got home to my apartment and there was Mable
sitting on my bed counting out the money, all $14,251.00 of it.

"Hi, Mom." I said.

Jane Beasley
Tenth .Grade




SHORT STORY AND POETRY UNIT

Assignment sheet

1. Choose two short story writers and two poets. Using at
least three reference sources for each, secure biographical
- information, organize this information, and write a short
biograppical sketch of each. Include a bibliography.

2., Read at least three short stories by each of the short
story writers and five puems by each of the poets. Compare
the short story writers as to point of view, plot,
characterization, and theme. Compare the poets as to tone,
figurative language, and sound devices.

3. Define the following terms:

poetry short story
ballad setting
blank verse . plot .
elegy ‘ conflict

‘ epigram climax
figure of speech characterization
_imagination ‘theme
meter '  point~cf-view
ode ' style
sonnet irony
verse ' -
stanza
haiku

4. What are the four kinds of conflict? the two types of
characterization? :

’ *
5. What is the dlfference between a type character and a

developing character?

6. What are the six broad categories into which themes can
be separated? :

7. Define these figurcs of speech and give an orlglnal example

of each.
simile personification spoonerism ,
metaphor Goldwynner .. malapropism
hyperbole oxymoron meiosis
Q", Define narrative, lyric, and dramatic poetry.




Debbie Mack

Comparison of Poetry

Tane:

Masefield - he employed a wide variety of tones. In "Burial Party,"
his tone is rather jovial, while the tone of "Fever Chills" is sympa-
thetic. "Sea Fever'" has a lofty, forceful tone, while "They Closed

Her Eyes" is serious and solemn.
Nash - tone is camical, jovial, easy, friendly.

Subject:

Masefield - writes on a wide variety of subjects. Many of his poéms
are of the sea, ships, and sailors' lives. . Others are of death and

‘nature.

Nash - writes on every conceivable subject (and cuite a few in con-

ceivable ones.) He manages to ‘fi_nd humor in almost anything.

Figurative Language:

Masefield - makes mcderate use of figurative language. Of the poems

I read, many contained metaphors, similes and personification:
Nash - uses a great deal of figurative language, especially similes.

Sound Devices:

Masefield -~ Most of his pcems have a definite rhyme scheme, although
sane were written in blank verse. This poet mekes much use of ono-
matopoeia, some examples of which are: "the mewing of the gulls,"

and "ripples lisp and purr." He also uses a great deal of allitera-

1. tion, same exémples of which are: "day's done," "s_pa-t- straight,"



"rumy rit," swim the sea", and "right as rain.®

Nash = All of his pcems rhyme but they definitely lack rhythm

(the great majority, that is). He uses alliteration a great deal.




Detbie Mack

Canparison of Short Stories

Point of View:

Saki - third person omniscient.

Chekhov ~ most are written from third person central character.

Plot:

Saki - stories lack conventional plot structure.
e
Chekhov - instead of plot, he tries to show the essence of a partic-

uluar character's life, and through that, the typical nature of that
life.

Method of Characterization;

Saki - uses indirect characterization. He portrays the characters
through what they say, think, and how they act. Most are type char-
acters.

Chekhov - uses indirect characterization. He portrays his characters

by what they say and do. His characters are individual characters.

There:

Saki - his stories have humorous themes; they satirize the seli-
righteous and dull. He shows a flippant disgust for adults, but sym-
pathy for children. 7

Chekhov - his stories have themes that would be classified as "the
individual." Although his stories tell of life in the Russia of his
tlme, they are really timeless. They reveal the dep‘ths and helghts of

EKCSen'tlal human (and animal) nature.




Diane Marks

Comparison of Poetry

Tone:

Lord By.ron wrote in a way which has powerful appeal for us; yet

his best friends urged him to stop writing poems that give us scme
instruction anc much delight.

Byron used a satire as a result of rage in severai of his poems.
But scattered among his early poems are quite a few pieces in which
light, good—-natured ridicule replaces a strong verbal attack. Byron
himself wrote, "I intend to be a iittle quietly facetious about

everything.'

Robert Frost writes with a lot-of meaning because he has a lot to
say., Lven when he is fooling, there is still plenty of meaning in
it. Frost has stated that the writing of a pcem and the reading of
it have this in camon: they are both little voyages of discovery.
He says that for him a poem begms in dellvht, and this delight is
like the delight of discovéry. This doesn't mean that the poems
are all happy, or that the writing of poetry is simple. Frost
believes that the delight lies in thae doing. If there is no delight
in the writer, there will be no delight in the reader. Eventhough
his poetry ends in wisdan, he would like his poems to be read in de-
light.

Frost uses an informal tone.

Figurative Language:

In the writings of Lord Byron, there are several occurances of the

EKC s:urulle, hyperbole, and personification.




Example;s:
similie-
She walks in Beauty, like the night
hyperbole-

Or else this heavy heart will burst;

personification-

So the spirit bows before thee,

In the writings of Robert Frost, thére occurs personification, similie,
metaphor, and goldwyner .
Examples:

personification-

The blue's but a mist from the breath of the wind,

similie-

And hard to explain as a conjuror's trick.

~metaphor-
And less than tan with which pickers are tanned.

goldwynar—

T saw no window but that was black.

Sound Devices:

The poetry of Lord Byron has a definite rhyme scheme. Alliteration
is present, but T could find no évidence of onamatopoeia.
Example:
And the Midnight Moon is weaving 1
Her bright chain o'er the deep; 2
Whose breast is gently hearing, 1

As an infant's sleep: 2

~ " Frost. uses iambic pentameter as his means of beat.. Alliteration



is present and the use of oncmatopoeia can be found.
Examples:
When I see birches bend to left and right

 They click upon themselves




I'lane Marks

Comparison of Short Stories

Point of View:

Most of Chekhov's stories are written in third person onmis-
cient. This means that the narrator knows the thoughts of all the
characters in the stgfy.

Most of O. Henfy's stories are written in third person ordinary.

The narrator tells the reader only what he perceives.

“Type Plot:

In the short stories of Chekhow, he would gradually build up
'Ehe action and at the end the action would be campleted, sametimes
without expectation. In some of -his stories, he would let you
figure out the result of the action.

In the short Storiieé of 0. Henry, the main climatical action
would occur either in the middle or near the end of the story.
His endings would end in very ironical ways. You would think that
y.olu knew how the story was to turn out but as a result you would

be entirely surprised.

Method of Characterization:'

Chekhow uses direct‘ characterization. He tells how a cerrtéin
character will act in 3 particular situation.

0. Henry us®s indirect characterization. The character's

appearance znd how he acts in a particular situation are his main

use of this form of characterization.




Theme:

Anton Chekhov uses social relationships which do not
cancentrate on economics and politics but put emphasis on
relationships among persons in small groups. The focus is
on emotional and personal factors. Focus is also on the in-
dividual whose themes deal with one or ﬁ1ore persons. The
individual's character, motivations, strengths, and weaknesses

are scrutinized.

0. Henry uses the individual whose themes deal with
one or more persons. The individual's character, motivations,
strengths, and weaknesses are scrutinized. The theme is de-

pendent on time. The stories could only cccur in certain eras.



Patty Cooper

Comparisons of Poetry and Short Stories

T.S. Elliot ~ His poems deal with life in general and search for
religous truth. Thev often rhyme, but in unconventional ways. He
makes strong use of similes and metaphors.

. Langston Hughes - His poems are direct, nard, and often almost
painful. They have a strong rhythm making them easily adaptable to
music. They strongly resemble blues' style music. They are written
in an extremely simple, informal and often ungrammatical style.

Richard Wright - His stories are often written from the first person
point of view. He examines the character's mind in detail. His
‘characterizations develop indirectly, largely from the character's
thoughts. Since his stories deal largely with racial problems, the
most common conflict is social. .

J.D. Salinger - I like Salihger's stories because they have no ob-
vious '"beginning" and "end'". The characterization is indirect.
His characters are very realistic and seem to be real people with
complex personalities. Many (most) of his stories are told in the
first person minor. "“‘ '




The following papers are critical essays written about

the short story, Shredni Vashtar by Saki.




"He has a choice of words, a
"way. of putting things" which
is as inevitably his own
vintage ..."

A.A, Milne

H. H, Munro, who used the pen name Saki, wréte the story "Sredni
Vashtar." It is as unique as the author himself, Saki used words in
a way that was truly his character. He ‘expressed ideas in his own way,
This can be illustrated in the foliowing lines, 'She might have been
dimly aware that thwarting him "for his.good'" was a duty which she did
not find particularly ifksomé +s« "In otherwords, she hated the child,
but she didn't want to make it so obvious: This passage was referring
to Mrs, DeRopp and how she felt about Conradin.

"The doctor was silky and effete, and counted for little, but his
opinion was endorsed by Mrs. DeRopp, Qho_counted for nearly everyfhing."
Perhaps Mrs. DeRopp thought the doctor to be low in the sccial level,
but yet she wasn't foolish enough to deny the diagnosis of thevdoctor,
Mrs, DeRopp probably was one of these "high society" women that felt
that they are 'capable of solving the world's proﬁiéms with a flick of
their finget. ’

ughe repreSented.fhose three - fifths of the world‘that are
‘necessary and diéagreéable and real; and other twop - fifths, iﬁ perpetual

antagonism to the foregoing, were summed up in himself and his imagination."
o , _ R " _
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Three fifths of Conradin’s life seemed to be dom:‘;nated by a selfisH old
lady while the rem.aining life was full of what he did 1’ th his abilities
and talents and what he allowed his imagination to perceive, Saki used
his "way with owrds" as he divided Confadin's life in this prsportien,
"And while they debated the matter among themselves, Conradin made
himself another piece of toast.,' Saki used a way of expressing the death
of the guardian as just someth'ing that merely happened, Usually in a
story when death sccurs, there is a big scene, 'but in "Sredni Vashtar"

it just seemed to happen and you had little pity for the guardian at all,

Dianc Marks

Grade 10




"There are certain writers ... who never shake off the burden of

their childhood,"”

The character Conradin is a near perfect likeness of Saki himself,
Both were left in the care of guardians who fancied they knew the best
proéedures for the boys' upbringing., Actually their disciplinary
measures did much more harm than good. So much hatin, in fact, as to
permanently blight the boys' childhoods.

The fictional Mrs. DeRopp, Conradin's "'respectable" cousin and
guardian, énd the strict, sﬁinster Aunt Augusta, Saki's despicable
aunt,_wbuld have been perfect companions, Both believed in the old
adage: . "spare the rod and spoil the child," and for some unaccountable
reason, they believed that the less freedom a boy had,wthe better off
he was, And so, one can ;ee that the_ﬁatures of these two women are
very much alike; and one can better understand why Saki and Conradin
were wont to despise them with all their Being, and to seek some sort
of_defense or revenge,

Perhaps, through the charaéters in his short stories, Saki has
struck out at old Aunt Augusta, His characters may scem heartless or
unfeeling, but they are only being defensive, Saki has certainly well-
~armed all of them against the Aunt Augusta's way of life, |

| Through Conradin's exploits over Mrs, DeRopp, Saki is,ﬂin some
self-satisfying way, victorious over his 6wn aunt, It is almost as if
he wore: sitting back enjoying the show while he watches Conradin finish

off Mrs, DeRopp (in S%ki's eyes, Aunt Augusta),

i




Sredni Vashtar becomes Conradin's means to an end, his cousin's
end, that is, Saki's.grim account of Conradin's devoted worship of
Sredni Vashtar shows one the godly regard in which Conradin holds the
ferret, When Conradin prays that the ferret will destroy Mrs. DeRopp,
somehov it i§ Saki's prayer, too. He is counting on the ferret carrying
out his mission just as much as the bﬁy Conradin,

Wheh Sredni Vashtar grants their wish, both Mrs. DeRopp and Aunt

Augusta have been vanquished,

Debbie March
English
Per, 3
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Saki's method of writing includes making the conclusion satisfying
to at least one charactér, while thé others aren't content or aré in the
dark., A good example of this is in "Sredni Vashtar," Conradin is silent-
ly happy about the death of his guardian, The maid and Mrs, DeRopp's
friends did not know Conradin hatéd her,

The author builds his story on the everyday lif; of Conréd;*: his
dislike of his guardian because of the way she treated him, I think it °
is slightly suggested that the restrictions placed on Conradin affected
his health, Mrs, DeRopp secned to want to irritate him. Examples of
this are: the fruit trees planted out of his reach even though they
didn't produce enough to'ﬁé;igt; and toast which Qas usually forbidden
to him, These didn't hurt him as‘muchxas having his pet hen taken away. -
It seemed- that Mrs, DeRopp did this to take away Conradin's only friend
and to make life duller for him. She usea the excuse that he spent too
much time in the tool shed with his hen,

Conradin was a physically weak, ill boy, but mentdélly he had 'a great
imaginétiqﬂ. This probably kept him‘élive and didn't alloy him to submit

-
£

to his guardian,

A great partf;;whis imagination derived from the'ferrgt which a
friend had sold him., For here was a gbd, an idol hénéduid~w0fship; To
Conradin, the ferret opposed the woman aé he referred privately to his
guardian.. It conflicted with her religion, the authority she had over
him, and the strict rmies placed on him,

ERIC
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Conradin gave the ferret a great name, Sredni Vashtar, He worshipped
him every Thursday setting red flowers before him. Once when the woman
hadla toothache for three days, Conradin, sure that his god had done this
for him, stole nutmeg and had a festival for Sredni Vashtar, In return,
Conradin asked, ﬁDo one thing for me, Sredni Vashtar,"

Mrs, DeRopp had noticed the frequent visits to the tool shed had not
stopped, She helieved this was bad for Conradin's health and searching
the tool shed found the locked hutch which housed the terret. Not knowing
what was in store for her, she made the boy give her the key. Thinking
his pet was a gtinea pig, she decided to clean it out and get rid of his
beloved friend.

Conradin waited at his wondow sure the ferret was doomed. He sang
his hymn about Sredni Vashtar expecting the woman to appear in triump@.
But to his astonishment his god céme out the.victor,

Even though grim horror hits the reader, a sense®of happiness for
the confined, lonely boy is felt, The reader knows the death of Mrs,
DeRopp is partly justified because of her cruelAtreatment to Conradin."
Not much sorrow is felt for Mrs, DeRopp.

Ih this story Conradin is the one who is content in the end while
the maid and investigators are in the dark., They know nothing of Conradin's
hate for hié guardian or what he wished or the god he: asked helﬁ from,

Saki writes as if the death was fortunate, yet adds a hint of it
being terrible. Indeed, it was fortunate for Conradin even though he
shouldn't have thought of her death as a jdke.

\
. Glida Hendriks

3rd Period English
Mrs, Stallcup’




Conradin's World

"Sredni Vastar" is a sickening story about a sad and doomed boy,
Conradin, The story I did not particularly like, not because of the
style, plot, or any of these things, but because of the feeling it
left in my stomach. |

The quiet horror preseﬁted in this étory is bccause of the boy's
thoughts, his world, and knowing he has no future. The surroundings
of Conradin, indeed, tend to make this a believable world,
| If there.were one word to describe Conradins World, it would be
the word "sad'", His grief was caused by his eﬁvironment, and Mrs.

DeRopp seemed to be a major part of that enviromment, The stofy says

that she represented “thoﬁe three fifths of the world that are necessary

and dlsagreeable and real', We can notice from this that the reality in

his 11fe was what he disliked., Thus, it is easy to see that he was dis-
satisfied with life, The other two fifths of his 1life, which was his imagina-
tion, Qas the only thing he could find happiness in,

Now,‘back to Mrs, DeRopp. All she had to offer Conradin was a world
of festrictions and instructions, He needed a little love, knowing his
fate. |

I think tﬁe hen blayed an important role in Conradin's life, The
hen represented a friend, sciieone to be truSted;'foved, and cared for,

The hen wés.dependent on him, fhis gave him a féeling of responsibility,
ﬁossible the only one heﬁhad. His atitude toward.life was again revealed .

"when the hen was taken away “He didn't seem to care, and had lost all

[:R\f:e of values. | - . o o
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When the things that are most important in one's life are repudiated,
life becomes worthless., As the story progresses, his life seemed more

e

and more worthless,

Conradin's religion revealed something of his character, The -
worship of the strong, domineéring polecat - Ferret represented Conradin's
need for some to look up to. He could not look up to Mis, DeRopp because
of what she was to him, nor to her God because it was something that "the

~ woman" worshipped. He wanted a god of his own, thus signifying his need
for guidance and love.
The most important part of Conradin was his imagination, All the
good from the story came from his imagination., He imagined the hen was

his true friend, His imagination permitted the small beast to be a god.

I have no doubt that he imagined.that he wéuld soon surely die,

~

Greg Fuller




In my opinion, Conradin was a little brat who had no concern far
anyone but himself, He had his own world to his own self, not caring
for anyone else, He just wanted to see that he had a sort of revenge,

Conradin hated Mrs, DeRobp with all his heart, and hoped for some
type of revenge in the end, Maybe he needed to be locked in his room
with no friends or visitors, Maybe he knew he had five years to live,
and he was going to be as mean and spiteful as he could while he had
life in him,

Mrs, DeRopp ﬁanted only the best for him, He resented this in a
way, because he didn't get to do everything ﬁe wanted to do, He escapéd
whenever he could to his hide - away in.the old tool shed, He worshiped
his own god - the ferret, This jg anothér thiﬁg that makes Conradin seem
a little crazy and mean, He had no sense of judgement at all in matters.,
He tried to live his own life outside the life of the people around him,

Mrs, DeRopp found that there,was a chicken in the old tool shed as
a reason for his many trips to the shed, Mrs, DeRopp had no knpwledge
of the.ferret as Conradin had hoped, He wanted the ferret to harm her
.or scare her to death, But, instead it.killed her. Mrs. Delopp's hor-
rifying screams had no effect on Conradin at all, The maid and the other
people were horrified when they heard the screams and saw the ferret
emerge victorious, Conradin actually enjoyed the death of Mrs. DeRopp.

He could have planned hér death with the ferret to some extend, Maybe

he had hoped she would be killed because of the strict ways she treated
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‘ Mrs. DrRopp could have helped Conradin by giving him some freedom,
But she limited him to the things she thought best for him, But this
was apparently the worst she could do for him and his personality.l
Conradin had a hate that grew to the want for Mrs., DeRopp to die.
Finally as though the ferret knew Conradin's wish, Mrs, DeRopp was

attacked and killed by his small god.

Randy Bice



The Plot of Saki

The plot of "Sredni Vashtar" is the type that everyone enjoys reading.
It is easy to follow and yet still leaves questions in yoﬁr mind so that you
can not predict ahead of time how things are going to turn out,

H. H, Munro or Saki begins the story by giving us a short characterization
of Conradin and Mrs, DeRopp, Conradin's cousin, This characterization gives us
a ﬁump into the conflict of the story, We find that Conradin, a boy of ten yesxs
who is about to die, is constantly watched and restricted. He hates his cousin
and fecls certain she hatcs him and thus enjoys every time she has to correct him,

Another part of the plot is Conradin's worship of a polecat- ferret, Sreani
Vashtar, Conradin's only escape from his cousin's drecary reproaches was his
imagination, Through his imagination he took himself through different times
with may different people, The place where his imatination reached its greatest
height was in an old tool - shed, Here these many people staved along with the
only two things in the world he loved, his hen and Sredni Vashtar. Because of
his cousin's great '"care" of hin, Conradin didn't have much of anything to do.
So he and his imagination along with his hate turned Mrs, DeRopp into the
"Woman," an enemy of his god Sredni Vashtar,

~As time passed, the hen and Sredni Vashtar became a greater and greater
par. in Conradin's secret life, Rituals were performed to his god and his one
prayer was anhw3dred.

When Mrs, DcRopp found Conradin spending so much time in the tool sﬂed,
she decided it would be better to get rid of the hen so he wouldn't have an

excuse to stay in the danp air,

O
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When ‘this feat was accomplished aﬁd Conradin's heart broken, the hate of his
cousin grew to its height,

When Conrédin still visited the shed to see his hidden god, Mrs. DeRopp
decided she was going t¢ find out why he still went,

At this point in the story there is a sense of expectation. We're sure
something is going to happen. This is where we realize how easily we have
been swept into the situation ahdthow we have followed the events with eager
anticipation, This unique characteristic of Saki's plot makes the plot almost
believable in our subcunscious mind. | |

When Mrs. Deﬁopp goes to look in the shed, we are taken back into mind
of Conradin., The climax is suspended in time vhile we feel the terror of vhat

“he hopes will happen. As time pésses in the story, Conradin's hope$ are built
up more and more and are finally triumphant as :he "yellow and Brown beast,
with éyes a --Blink at the waning daylight" crept o;;zdg the shed and then
slowly out of sight,

The end of the story leaves us with many questions as to vwhat exactly
happened to Mrs, -DeRopp, even though we realiy"don't feel sorry for her,

This islsurrounded‘by the unperturbed way Conradin takes the whole situation,
The air in which the story ends intensifies the climax'and itsuoutcome.

All these elements put together creates the unforgetable plot of Saki.

-




SAKI'S REVENGE

"Munro's characters cannot disgquise, in spite

of the glint and the sparkle, the loneliness

of the Parnstople years - they are ouick to

hurt before they can be hurt."

Graham Creene

Hector Hugo “funro, who used the pen name Sa2ki, reveals
an interesting parallel between the characters in
"Srédﬁi Vashtar" and the people and experiences in
his chilchood. #fter the death of Munro's mother,
he was raised by his Aunt Augusia, who was quite capable
of making a childs!' life miserable.

Mrs. De Ropp, Conradins' cousin and guardian,
was in his eyes, "those three-fifths of the_w;rld.tnat
are necessary and di sagreeable and rezl, and the other
two-fifth::;n perpetual antagcaism to the foregoing.™
He regarded hér as an unclean thing not to be touched.
Her religion als was repulsive tc him, and his worship
of Sredni Vashtar was fb ﬁim a much more sincere, pura
worship, It is auite reasonable to belive that these

traits were possesed by Saki's own Aunt Aldgustae.
Sug



He also descr‘ibed Yrs. De Ropp as "the ground on
which he based and detested all respectability.” Such
ferceful words could only have come from a person who
had been aquainted with scmeone like this,

Sceing the parallel between lirs. De Ropp and Munro's
Aunt Aﬁgusta, it could quite naturally be supposed that
Munro fitted himself in the character of Conradin, |

Conradin was engaged in a cold war with Mrs. De
Ropp. He never resisted her physically, but mentally
he rejected everything gbout her. Even when _1She got
rid of His Houdan hen and threatened to get rid of his
férret, he did nothing except to ask ‘Sredni Vashtar for
revenge, Munro might have rerarded his aunt with the

AL £t @ fs

same coldness anc unviclent nature,

Coﬁradbu’v prayer was answered When Mrs, De Ropp
was killed by his god. He was now nappy, free, and
unoppressed. Saki, thrtugh the charact_ers in ‘Sredni

o
Vashtar had . realized his revenge over Aunt Augusta.

Jaye Pruett



Sreani Vashtar

I do not believe Saki's short story "Sredni Vashtar! is a
very good story. The way he dPresents the story does not seem to
involve the reader very much. For instance, when I read the story,
I didn't really cere how it turned out because it'didn't urge me
to become involved. He does not supply engugh examnles of cruel
treatment by Conradin's guardian to make you want him to get his
wish of murdering her. And on the other hand, he does not bring
you to think Conradin wrong or %o think him mentally disturbed.
The story seems completely too contraversial to me, It failed .
tb keep vou interested enough to make you think z2bout it until you
could see¢ through it. WMaybe Conradin wes mentally disturbed or
meaybe he wes treated cruelly enough to get you to feel him right
in wanting his guardian's death. It seems it could have been taken
either way easily, thus vresenting different feelings and points-
of-view. If the author was trying to oresent a certzin ides or
morzl ‘he has failed to make it clear. He should have led you +o
be either pleased or disgusted by the guardian's death, not in
indecision. Since the story lecves you undecided you seem to have
orofitsd nothing from resding it. Also, the story is too general
and seems to lack excitement which could be put in. The story also
seems 2 1little hard to believé in some resvects. Many children
who are lonely do. take to animals for~comnanionship, butlfew
worship them as an actual'god and form'fheir orn reliéion around
them. And that Canradin would pray'to this animel is very strange.
Most children of this a=ze knbw Tittle of idol worship, or would
be capable of making and learning a chant. :The story 1is too
" unreal. The plot is conveyed in a very meldhcholy manner, creating
very little interest. This helped to slight the horror aspéct,in
A+3a'1ast of the story. Saki's characterization is kind of vague
EBiqb. The charecterization is conveyed by Qescription_and actions,

r
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but is not very clear. More details and actions of the characters
should have been given. These are some aspects of the story I
believe need improving.




Saki's Characters

Saki's character  are completely and insanely unique.

Théy each demonstrate oﬁe particular frait to a horrifying
extent. _ .
We are made suffocatingly aware of Mrs. DeRopp's domi-

nance. Although we are not told gxactly what Conradin is -
dying of, we vaguely suppose that he is dying because Mrs.
DeRopp subconsciously wis’ s it so and she ”couﬁtéd for
nearly everything."
She considers herself a Christian ("The Woman indulged
in religion once a week..."), yet finds an unadmitted sadistic
pleasute in depriving Conradin ”fo;”ﬁis good." Perhap, Cruaradin's

wership of Sredni Vastar is not only an attempt at belenging

-

and loving, but also another rejectioh of Mrs. DeRopp and a
form of a revenge.

In Mrs. DeRopp's one expressien of'human emotion--hér
offering of the toast at tea--Conradin has another charce to
reject her.

- Mrs. DeRopp's thwarting of Conradin cannotlcomparé to
his hatred of her. He is_deiighted at Mrs. DeRopp's toothache
and uses the opportunity for a three-day'festivali

We cannot bé sure exactly what Conrédin wanted Sfedni

<

Vashtar to do to Mrs. DeRopp, but his final acceptance and
\‘1‘ . :
_-ERJ(ﬁoyment of the toast shows that he is well satisfied.
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We are left to wonder, however, who is insane--Conradin?
Mrs. DeRopp? ~Saki? Or perhaps me?
| Pat Cooper

Tenth Grade
Austin High School
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Expository Theme: Sredni Vashtar

"Sredni Vashtar went forth,

His thoughts were red thoughts and
his teeth were white.

His enemies called for peace, but he
brought them death.

Srendni Vashtar the Beautiful.'

The paean sung by Conradin describes his philosophy about
life. Although he is singing about Sredni Vashtar, he is explaining
his own actions during the story.

The reason he admired this beast so much was that it had his
characteristics. It became a god to him, therefore enforcing his
very weaknesses. Being cruel to someone before they are cruel to
him became a way of 1life and means of existence for him.

For his feeling of hate towards mankind, the beast seemed a
form of revenge. ‘

In the first paragraph, it is stated that Conradin only has
five years to live. That gives him a limited time to seek revenge
to the world he is sure will harm him.

In the second paragraph, his hate for Mrs. DeRopp is very
clearly defined.

In the third paragraph, his god appears. His fear of the
ferret is made clear. His unusual care for this beast is because
of the danger it offers. This danger is what Conradin admires so
much. The danger he wishes was his is caged behind bars in a tool
shed.

Anything that is not respectable is admired by Conradin. In
the fourth paragraph, this point is accented, Mrs. DeRopp, to him,
is the symbol of all honorable doings. The reader begins +» realize
that Conradin has a very immature moral character. When cruel acts
enter into the story, there is no suxrprize.

. The fact that Mrs. DeRopp expects to find guinea pigs in the
tool shed is a symbol of the peace she is searching for, as described
in the paean.

"But he brought them death'" sums up the climax. This, the dream
of Conradin, becomes a reality. He sees the revenge he wants for his
aunt in the killing of his cousin.

Saki has a special talent for using symbolism. For the reader,
this helps greatly to get the true meaning of the story. In Conradin's
mind the beast was "'Srendni Vashtar the Beautiful''.

[y




Friendship Loss

When we were-young, we use to romp,
through trails we made together,

We'd find the craziest things we could’
And keep them all forever.

We's climb the highest trees around
_to peek into a nest,

We did so many otlier things

it's hard to name the rest.

But now the years have slipped away
Our roads they never cross

Because the colors of our skin

have caused a friendship 'loss.

Donna Burnette



WHAT IS LIFE?
What is life, but the understanding of the soul?

Is it a state of being, within ren's minds,
Or is it greed, which makes them blind?

Is it the story of loving hearts,
The story of hate, tearing men apart?

Is it a sky full of emptiness, signless and free?
Is it something tangible, that men can grasp and see?
To ask all these questions, Oh we should be so bold !

For life is that which makes men old,

Charles B, Stone




A DOLL'S HOUSE - MOBY DICK
DAVID COPPERFIELD : ANNA KARENINA

A TALE. OF TWO CITIES TREASURE ISLAND

Drawing from the above films that you have seen, develop a composition
using one of the followirg topics:

1, Which is stronger--love or hate?

2. Discuss choices made by three characters. Tell why you think they made
these decisions, Include the results of their decisions.

3, Discuss the ending of at least two films. Are the good rewarded and the
evil punished? How would you change the endings if you could?

4, Life will and must go on in spite of personal tragedy,

5. 1If he could have seen h1mse1f as you saw him, which character (s) might
have made changes?

6. What incident would you most be likely to tell if this film (or films)
were to come up in conversat1on7 (At least two films), ... , s

7. Discuss a character who is both admirable and pitiful,

8, Discuss tzhe character that you feel that you have most in common with,
' Be complete. '

9, Every man and woman has to decide many times whether or not to bscome
involved with others and their problems, Explaln the approaches taken
by at;least three of the writers you have read and give your reaction

to them, :




A Tale of Two Cities

Discussion questions:

1, Is love really stronger than hate? Prove your position by examples
from the novel,

2, Describe the.conflict between duty and desire or between honor and
dishonor as it is revealed in the novel,

3. Discuss choices made by three chaxacters and tell why you think they
made these choices., '

4, Suppose

a, How would Dickens have brought the story to a dramati: close if
Lucy had chosen Carton over Darnay?

b. What if Dr, Manette's record of the reasons for his imprisonment
had never been found?

c. What might have happened afterward if Darnay had been executed?

. do If Gabelle's note had never arrive in England, how else might
the Defarges have lured Darnay back to France?

4, What might ;ha{re happened if Miss Pvoss had been killed by Madam
: Defarge?

f. What if Darnay had recovered consciousness before he was spirited
ont of the prison,

g. What if Jerry Cruncher had never found an empty coffin?
5. Relate the universal paradox "evil generates good" to the novel.

6, Relate the word resurrection to the novel in every way you can,




David Copperfield

When you complete the reading of the novel, you are to do as many of
the following as you have time,

1,

2,

Write answers to the questions in folder Number 1, Return question
sheet to folder,

Identify the speaker of the quotaticns in folder Number 2. Write
the answers on your own paper and replace the quotations sheet in
the folder,

Show how David Copperfield is the story of the betrayal of friend-
ship and love and trust in a written discussion, Relate this theme
to as many characters and incidents as you can,

Discuss the use of contrasts in this novel; for example,
Mr, Creakle's School vs, Dr. Strong's
Dora and Agnes as wives
Steerforth vs., Ham
Mrs. Steerforth vs., Mr., Peggotty

Comment on the autobiographical elements in David Copperfield, Ih
order.to do this you will have to look up the life of Dickens in
an encyclopedia or author reference book.

Discuss Dickens' humor in David Copperfield; for example,
Lumor of personality, ~hiefly in Mr, and Mrs, McCawler,
but 21so in Mr, Dick, Betsy trotwood, and Tommy Waddles
humor of exaggeraticen (caricature), Dr, Chillip, Barkis



—
e

DAVID COPPERFIELD

I, How do you like the ending of this story? Are the zood rewarded and the
evil punished? . -

II, It has beén said that in a Dickens novel there are always several stories.
What separate stories can you identify in David Copperfield?

111, Many characters in Dicken's novels make repeated use of remarks which are
characteristic of them, Name five characters together with their identify-
ing remarks, :

1v, Below is a list of features that appear with notadle ‘frequency in the
novels of Charles Dickens and are found in David Copperflelde By mention-
ing specific details, show how each of these feattres is used in this
novel, Use this opportunity to show your knowie.ge and appreciation of
the story.

1. A child or a young lady in distrss, usually early in the story,

2, A horrible, grotescue character, playing the-part of the villain,
- usually getting someone under his power

3. A humorous character, usually one very pompous in manner and
speech _

4, A character whose mentality is not normai

S. A man and his sister or sisters, playing a significant part in
the story

6. A love affair between characters of unequal social ‘rank; for
example, a servant in love with his mater's daughter

7. An animal which figures prominently in the story

8. Rainy or stormy nights as the setting for important happenings,

9. A prison from the inside
10. A death scene, usually made as pathetic as possible

11, A realistic description of a journey by coach
Notice thc names Dicker s gives peoplei Murdstone has associations with
nurder and stone suggests hardness, firmness, hearflcssness, etc,

Not1ce that when David. rebelves theé news of hlS mother's death, he is truly
broken-hearted, and yet is aware of the sense of dlgnlty and imnortance he -
[:R\f: has among the other boys at school, -

wll Toxt Provided by ERIC
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Have you had such objective and subjective feelings at the-same time?

Do you believe it possible? One might assume it is essential for a writer;
such as bickens was, and David Copperfield becoﬁes. Anéther instance of
this double awareness is shown in the scene at the tailor shop, where David
feels intense grief and at the same time is aware that the hammer he hears
is making his mother's coffin, And ;ha;.Omer's daughter is romancing with
Jorman,  the carpenter, It is part of the awarness that life must and will

on in spite of any personal tragedy.,




COMPOSITION

Which is stronger -410ve or hate? This is a question that draws a
great deal of discussioun, People most likely vary in their answers. In
my opinion, loye is stronger than hate, Love is represented by peace,
Hate is represented by war. As I can see it, there never was a bad peace
or a good war, |

In reference to the movies we saw, one incident which shows iove is
stronger thah hate was that of Anna Karenina's case, As I reéall, she
was faced with the choice to leave her husband and marry the soldier she
was in love with or to stay with her husband, whom she hated., What made
the decision difficult was the point that if she left her husband, she
would also have to -leave her son, whom she loved. So then shb was faced
with the prbblem of which love was the stronger - the love she had for the
soldie? or the love she had for her son., This aspect igannot be really

: < -
judged. Let's look at this from another angle. If she left her husband
itiwould be because of the love she had for the soldief. If she stayed
with her husband, it would be because of the love she had for her son,
.So either decision Anna made would ve because of love, Hate had little
to do in hér mgking sz decision, Therefore love is stronger’than haze,

Another occurrence in one of the movies we saw that proves love is
stronger than hate was that of Sydney Carton in Charles Dickens, A Tale

of Two Cities, Carton posed as another man, Charles Darnary, and died

in his.place. Carton took Dafﬁ;ry's'position because of the love he had
for him., He gaverhis life for something he loved. As he said before he
died - "It is a far, far better thing that I do, than I have ever done;

Q : o
Eﬂﬁég; is a far, far better rest that I go to than I have ever known,"
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Many pqopie would give their lives for something they love, but
would they give their lives for something they hate? i think not.
Love is strongér than death for death can not kill what never dies.

In personal.life, I give my attention and care for those I love
rather than those I hate, This aspect in itself shows that love is
stronger than hate,

Love is the only iight on life's dark cloud. It is the morning
and the evening star, It is the sunrise and tie sunset, It is the
mother of art, the inspiration of a poet, pacificator, and patriot,

It is the special feéling deep in every heart, It is the tears people
shed for one another, It fills the world with melody, for music is the -
voice of love, Love is the life of the flower - the heart - and without
that sacred passion, we are less than beasts; but with it, we are gods. and

earth is heaven,

Randy Wright
Grade 10




Which is Stronger ,,. Love or Hate

A character which illustrates thg quéstion. Which is Stronger ,..
Love or Hate, rather well is Mrs, Clara Copperfield, After her husband
dies she is leff alone with her ohly child, David, While she is un-
married, she ddes some thinking as to_whethér she will remarry again when
her child gets old enough to where he misses Haviﬂg a father., As David
grows older, he does not miss having a father and would rather gone as he
is. Butihis mother would rathe;fremarry. She -does, and the mam she marries
is a'pétyless and strict man, His name is Murdstone, I believe he has a .
deep.résistance to all.children as-he never was kind to Davy,

Murdstone was always looking for faults in Davy and his work, and this
made Davy terribly nervous. Davy could not do his lessopsibecause of this.
Murdstone would beat him when he messed un, Davy's moéhér could see what
this treatment was doing to him and tried to kéep Mufdstone from.behaving
thus. He would not listen to her., Everytime he beat Davy, she Qould be-
come emotionally upset, Finally, Murdstone's hate for Davy won out over
her love for ﬁim, and she{became so spiritually iveak, she died. Her death
aroused Davy to have moré hate for Murdstone,

In this case I believe hate was stronger than love.

Tommy Mullican
Grade 9




The character whom I chose to discuss because of his beiﬁg both
pitiful and admirable is Captain Ahab, from the novel Moby Dick.

Captain Ahab was a "mean ole goat" who seems to have all of
life's misfortunes taken out on him, It seems that he lost his leg
to an enchanted white whale and from then after devoted his whole
life toward‘the catching and killing of this monster of maddness.

Captain Ahab was a man of courage and determination. These
are admirable characteristics among men,

His hatred toward the white whale and compulsion to see it dead,
drove him to total madness, until day by day, little by litt;e, this

once brilliant mind was eaten away by the ruthlessbdiseasg of hate,
until he had no thought for his own life or that of his crew,
It is truely a pitful sight to see a man with such great leadership

abilities like Captain Ahab's completely destroyed by hate.

Brad Mooney
Grade 9




I,
~..

When a person reads a book or sees a film., what incident usually
sticks in his mind? The events from a film or book that I remember most
are the ones which stand out-or shock me. The events I remember arouse
my feelings and emotions,

In the movie David Copperfield little, innocent David tries hard to

ge% hif lessons, but because of pressure from his step-father, he fails.

His enraged step-father takes David to his rcom and beats him unnmercifully,
The incident stands out because it is so violent and cruel. The incident
arouses one's emotions, It makes a person mad to think that a“yone could

be so unjust towards such a good little boy, This stays in my mind because |

it makes me mad or, should I say, furious! People remember violent and cruel

Ser
~

‘things because they are so obvious,

If the play, A Doll's House, came up in a conversation I think the in-

cident that I would talk about would be the one where Nora's husband finds
out about her :forging the note. In this scene Tor blows up, He yells and
threatens Nora with rediculous and cruel things, This scene comes t; ny
mind first because it i5 the climax of the story, and it determines ‘the
end. In this incident Tor destfoys all of Nora's illusions.of a happy hone,
happy husband, and hapﬁy wife, He destroys all of Nora's pride which she
had because she had saved hgs life, Tor also shows his real self in this
part. We now realize that deep inside he is a sel@ish fake, The incident
itself{ taken in physical form, stays with me becéaée of the harshness and

cruelness in it, It is strong and dramatic,

While in a conversation about A Tale of Two Cities I'm surc the incident,

‘where Charles Darney's uncle runs over the little boy, would be brought up,

‘This uncle of Charles Darney is an almost unbelievable character,

IToxt Provided by ERI
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This ruthless, inhumane man goes through the crowded street of
a city in a speeding horse and Earriage. A smaliwboy dosen't move
quickly enough and is killed by thg moving carriage. The high and
mighty man steps from the carriage and says the boy should have known
better and that it was the boy's fault for getting run over. This
arouses the madness and hatred in anyone who sees it, The scene is
so violent and inhumane that it seems almost unreal., A person thinks
and debates on the incident, It stayed’with ne for this rrason,

The dramﬁfic and emotional incidents in books and films 11y
are noticed more and mre remembered by the reader and viewer. The
violént and extradionary is brought up in converstation because it

is interesting and can be talked about easily.

Karen Fenner
Grade 9
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Decisions

Would you méke an&ther choice if you could forsee the outcorie
of your decision? Most people would stick with their original
decision although it might not be the best one, Decisions can bring
happiness or they can be regretted causing much unheppiness.

In the tragedy,‘Anna Karenina, a character regretted her decision
enough to tike her life, The decision to leave her husband and young
son brought Anna much-unhappiness, She'expected a new, and better %ife ;
with Count Vfonsky, who loved her, Although he loved her, he reg%ettqd
their decision, This brought her more unhappine;s. Because her %orld

became so very lare and dreary, she didn't want to live, She committed

suicide,

In the'movie, A Tale of Two Cities,lSidnpy éarton nade a@yerf
important decision.

In making his decision he was dealing with his very life, He saw
himself as a worthless drunk who would never amount to anything, His
love for Lucy influenced his decision, Sidney knew‘that Lucy could

-never love anyone with such a forceful habit, The only way he could

~ retain his self - respect was_to die at the guillotine in place of
Charles Darnéy the person Lucy loved most in the world. He died with
the safisfaction knowing that he had done one decent thing in his life-«
I don't think Sidney Carton regreted his decision for cne moment.

Nora's decision to leave her husband, in the film, A Doll's louse,
was not regretted by Nora, but it brought her much unhappincss, Nora's
‘illusions about her home and herself werec shattered by an unexpected

Q A
ERIC turn of events in her life.
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. She finally realized th#t she was a unique person and that to respect

_herself she must discover who shc really was, To acéomplish this she
had to leave her husbaﬁd because of his tyrannicai personality, Leaving
her ﬁusband,ﬂhér children and her comfortable home wouldn't be easy nor

would she be happy, but she knew she must leave or never know who she

. ‘\‘i
/‘
I have tried to summarize three people's decisions. I think only

really was.,
Anna would have made another choice if she had ‘another chance, The

other two would hLave stuck with their decisions., They would never have

been content and ‘self-satisfied if thcy had made a different decision,

Lynn Smith
Grade 9
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Every da; a person is faced with a series of choicys, Many‘of them
are §imp1e and unimportant, many are gcomplicated and have long‘- lasting
effects, Often one is not aware of the significance of these decisions,

Nora wos such a person, She ﬁgs naive, pampered and very unrealistic
in her attitude toward 1ife. When the doctor told her-that Tor, hexr husband,
would die if he did not-havé a vacation in a warm climdate, to obtain the
necessary funds, Nora forged her rich father's name as a co-signef to a note,
She rationalized that she was doing this to save Tor's life. In reality,
she was insecure of his love for her, Her motive was to obligate Torlfor
later years when she was afraid that she would be unattractive to him.

Nora's decision of deceit resulted in blackmail, the shattering de-

-struction of her marriage, and the loss of her children., She went on living

in her unhappiness, but outside'her "Doll's House," On the other hari, Sydney

Carton in'A Tale of Two Cities gave his 1ife in a deed of deceit, He was a

brilliant man, living in a manner unworthy of his abilities, underestimating
his worﬁh. |

‘FromJthe first, Sydney was in love with Lucie Manette, Fe told her once
that he would do anything for her - even risk his life; Khen Lucie's husband,
Charles Drrnay, was put into prisor and sentenced to death oﬁ the guillotine
Sydney conjoured up a plan to get Charles oﬁt of prissn and out of France,
Making his plan work involved Sydney's taking Charles' place, Sydney was
able to do this because of their likeness in«physical appearance,

" Sydney met his death with these words: "It is a far, far better thing
that I do than I have ever done; it is a;far,-far better rest that I go to

than I have ever known," He lived smallg he died great,
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Anna Karenina made a foolish and self - centered decision, in ieaving
her husbaﬁd and child, she was thinking only of herself and her own pleasures,
Unfortunatley for Anna, the man of her affections proved equally selfish,
When his moment of decisiqn came, he chose his career raiher than Anna's
love, With her iove rejected, there was nothing left for Anna but self- _
destruction,

Decision - making is a difficult part qf life, Accepting the conse-

qdences - good or bad - is a mark of maturity,

Nell Wallace Clem
Grage 9
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Choices Made by Three Characters

Three characters who made important choices were Nora in in A Doll's

House, Captain Ahab in Moby Dick, and Anna in Anna Karentina, Each of these

people made drastic decisions vhich changed their lives very much,

Nora, in A Doll's House, found herself very much'digillusioned about

her husband and her way of life, After she found out Tor cared more about
his image to the people and about his money, she decided she couldn't live
with herself in the same hLouse with him, So, with a final slam of the door,
Nora laft Tor to find a life for herself,

~The desire'for revenge brought about the decision of Captain Ah?§~tq
‘hunt down Moby Dick and try to destroy hinm, He got his hate from tﬁsitime
he lost a leg because of Moby Dick, After enlisting the aid of étwhaling
ship, the search began, After many months Moﬁy Dick was feund, but in the
baftle that followed, the éhip was destroyed and all the mepbers of the crew

except one were kiiled.

Anna, in Anna Karentina alco madera poor and co;tly decision., She met
a man whom she thought she loved more than her husband and family, so after
much thought she decided to leave her family, Everything seemed okay for
a‘while, but Anna wished to see hox little koy, and fhe man longed for his
career in the military, An arguentent ensued and they plit up. The man
got back into the army, but Anna's fofmer hpsband would not take her back
and refused to let her see her son, She was so heartbroken she threw her-’
self in front of a speeding train,

These three peopl?; Nora, Captain Ahab, and'Anna; if given another .

charce, would probablemake‘different decisions,

Bl
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DRAMA UNIT

The concentration on this unit for the gifted students
was as follows:

Julius Caesar William Shakespeare
A Doll's House Henrik Ibsen
The Miracle Worker William Gibson

Objectives

The primary objectives for the unit were for the students
to learn

(1) A brief history of drama as a literary form

(2) The elements of the stage as a means of

‘ communication )

(3) Terminology used in dramatics

(4) To analyze literary characters as to their actions,
‘decisions made, effect-on-other characters,. their
physical and moral strengths and weaknesses. ..




PROJECTS
Choose 1 of the following questions as a basis for writing your
project, This is a long-range assignment, therefore, good planning
and thorough development will be expected. The project will be
evaluated on the basis of content, organization, thoroughness in de-

veloping the topic chosen, and neatness.

The project will be due on Novemeber 6 1969, Any work turned in

~ after that date will be penalized as- late,

All papers should be in a folder, stapled or some suitable method

—

other than loose pages. All must be in ink or typewritten: e

TOPICS

g at——

1. Analyze Julius Caesar as a man and as a leader, Do audiences
generally have sympathy for him when he is murdered? What
détails from the play support your opinion?

2, In an essay discuss the women of the play, Portia and Calpurnia,
What specific traits do they reveal, . What, if any, éffect do-
they have on the action? What is their importance to the play
as a whole?

(5]
L]

Compare the speeches of An?,ny and Brutus. How does each character
appeal to the mob after the assassination of Caesar? Does eithe-
orator really put the issue honestly? Antony's speech is in
poetry; Brutus! is in prose. What might be z reason for his
contrast? :

4, Compare and contrast Brutus and Cassius, Evaluate their decisions
made in the play., How do they differ in their philosophy? Using
details from the play as evidence, which is the more believable
character? :

5. Show how the saying "Power corrupts, and absolute power corrupté.
absolutely" may be applied to this:play.
6, Who is the real hero of thzs plav” Use as many details from the
play as possiblc to support your answer, What heroic qualities
O does he possess? Does he have any flaws?




An Essay On Calpurniz and Portia

In Julius Caesar

It is said that there is a woman behind every great man. This
holds true even back in times Before Christ when Juliué Caesar reigned
over Rome, |

The woman behind Julius Caesar was Célpurnia. She was his fourth
wife, young for him, and tried to have persuasive means with him, She
was very much in love with Caesar, and when the time came, she feared for
his life,

Her most dominating characteristic was sﬁperstition. A believer in
dreams and omens, she, at least superficially, infected the hard headed
skeptical Caesar with some superstition, The night before Caesar was to
to go the senate, she had a premonition of hin being murded, She begs
Caesar not to leave the house on that day, also because she has heard
abcut all the prodigies that have appeared in the streets and in the sky.
Contrary to -her habit;, she is frightened even more for Caesar. Her words
to him sound domineering and somewhat scolding, but that comes from her
fright. She explains her wmgasons most impressively to Caesar, and finally
throws herself on her knees to him. For once she would like, for his own
good, to have Caesar do as she so desperately wishes, Her concern is for
Caesar's life, not his mental welfare or his projects and problems. She
is willing to have him lie if the will stay out of danger until it's past.
At first Caesar decides to stay home but his miﬁd changes after onc of
the; to be assassinators, scorn him for believing in Calpvrnia's dream,

or premonitions,

O
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When. Cacsar reverses his decision and makes up his mind to go the Senate
House, Calpurnia is beaten, and relapses in dejected silence. Caesar
proves to easily shake off the superstitious happenings, but to Calpurnia
they were 211 very real,

Next, we come to Portia, Brutus' wife, She was the daughter of Cato,
a noted»Roman, brother of Brutus' mother, therefore Portia is acutally
Brutus' cousin,

Portia, a follower of the stoic philosophers, is a devoted wife,
tender and loving, and proud of her husband's character and conduct, 1In
many ways her character is a gentler edition of Brutus' cun,

She first appears in the play as a very concerned wife for her hus-
band's mental state, as well as his physical, She complains of being
left out of Brutus' confidence, He not being himself, preoccupied, moddy,
silent to her, and sleepless, worries Protia to the extent that she stabbed
herself in the thigh just to prove that she can stand pain and exercise
self-;ontrol just as a man, The she argues the right of being his wife,
to know what is in his heart and mind, She argued further that since she
was the daughter of the noted Cato, that her husband's confidence woulda't
be betrayed by her., Her sweet insistence that she is worthy of confidence,
and can keep a secret, print an indelible picture of the highest type of
feminine charm upon the audience's mind, as far as the play goes. Brutus
is moved by such loyalty and promises to share his secret, .

When we see Portia again in the play, we feel that Brutus has told
her the details of the conspiracy against Caesar, Her nervousness, and

" over~-mastering excitement on account for her husband, is so acute that

Q . .
IERJf: shé cannot sit still, |

IText Provided by ERIC
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So she decides to send a messenger to see how things are at the Senate
Housé. In explaining to her messenger his purpose, and eagerly questioning
a soothsayer, she feels she has almost let the secret.out, so she returns
to the house,

The last we hear of Portia, in the play, is that the terrible in-
tensity of excitement in her mature eventually leads to her suicide,
The way is not clear, but some say it was by swallowing poison,

As you can see both women showed very much love, and concern for their
husband's welfare, And.had it not been so, I think that history would have

been changed.,

‘Sally Holloway
Tenth Grade
Austin High School




A Comparison of the
Speeches of Brutus and Antony .

Julius Caesar is the most rhetorical of'Shakespeare's plays, .

It contains the great persuasive orations of Brutus and Antony, The
contrast of their speeches illustrates the contrast between the charac-
ters themselves; Brutus, the idealist and scholar, and Antony, the
practical politian,

After Caesar's tragic death, the excited populace of Rome angri-
ly demands an explanation of his assassination, Brutus promises to
make known publicly his reasons for killing Caesar,  He also promises
Antony the right to speak to the people afterwards.

Brutus begins his speech in his dry, formal naﬁmer. His appeal
is to reason and not to emotion: 'Censure me in your wisdom, and awake
your senses, that you may the better judge," It is a noble, cold,
stern appeal, He tells the citizens that he is an honorable man; there-
fore they should believe him,

Even so, Brutus does not put the issue completely honestly, The
real issue is: yere Brutus and the rest of the conspirators justified in
killing Caesar" By the end of Brutus' speech, he has distorted
this to the issues of glavery and country,

Brutus' main defense is that although he loved Caesar, he loved
Rome more and the freedom of her citizens more: '"Not that I love
Caesar less, but that I love Rome more," He then asserts that Caesar
was too ambitioué and would have made all Romams slaves, so it was
necessary to kill him: "llad you rather Caesar were living and die

all slaves, than that Caesar were dcad, to live all free men?n
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The effect of Brutus' o;étory on the citizens is that they are per-
suaded to take his side and suggest that he_take Caesar's place,

‘The crowd is mildly hostile when Antony begins speaking to them.
But, he skillfully draws on Brutus' speech to turn the crowd againsf
the conspirators. He uses irony very effectively, repeating several
phrases from Brutus' speech. Seven times he repeats the phrase, honor-
able men;" (used by Brutus to describe himself) until the crowd declares
of the conépirators, “"They were traitors! Honorable men!" He uses the
word ambitious to the same effect., He reminds them that Rome's wealth
and the many foreign captives serving as slaves were visible results of
Caesar's ambition, And yet, he points out; his ambition was not direct-
ed toward personal gian, as shown_by his steadfasﬁ refuals to be crowned
king.

H&wever, like Brutus, Antony doesn't put the the issue entirely honest-
ly. He ignores the basic issue in favor of an irrational pleading, But,
there.is a meaningful appeal in Antony's words that is missing in Brutus',

Antony's oration is an emotional appeal to the people., Where Brutus
looks down on the people and speak; to them in texms of principle, Antony
appeals to them in terms of love, He pleads for his own love for the
people saying, '"You are not wood, you are not stones, but men.'" He assures
the citizens Ef Caesar's great love for them by hinting at the cbntent of
the will which Caesar left. |

The most dramatic and direct appeal, the appeal to the body, is made
by Antony as he throws back Caesar's mantle to reveal his pierced and

@ bloody corpse, This has more effect upon the people that any words which

Eﬂigg;could possibly be spoken. oo



Antony's speech thoroughly rouses the crowd; turning it into a mob,
ready to burn and plund.er_

The different methods of delivery used In the: speeches of Brutus and
Antony can be contrasted as follows: the very nature of Brutus' speech
does not lend itself to poetry., It is cold, reasoned, and clear, He
avoids emotional appeal, Antony's speech, on the other hand, is and
emotional appeal, much more effectively spoken in poetry than prose.
Antony is a practical politician and the ringing verse of his speech
inflames the citizens and turns them into a mob capable of violent action,
After showing Ca4esar's body to them, they cry, "Reveng-le! About ! .Seek!
Burn! Fire! Killl Slay! Let not a traitor live!" Aroused to fever pitch,

v,
the mob encounters an innocent poet, who bears the same name as one of the

Prose would not have been nearly so suitalbe in accomplishing Antony's

purpose,

Debbie Mack
Tenth Grade
. Austin High School




Comparing Marcus Junius
Brutus' and Mark Antony's
Orations to the Pecple

Marcus Junius Brutus and Caiﬁs Cassius, both of whom thought that
Caius Julius Caesar, at his peek of power, would be crowned king of all
Rome, led a group of aristocrats in a plot to kill the dictator. On
the ides of March (fifteenth of March), 44 B C., they stabbed Caesar
to death as he entered a senate meeting, Caesar was stabbed, some say
over thirty timeé, by those men he had thought to be his loyal friends.,

Mark Antony, a close follewer of Caesar, was made consul and
allowed to speak at Caesar's funeral, only through the grace of Brutus,
and only after Brutus had talked could Antony give his speech,

This is where the report really begins. Since this is a public
funeral, everyone in Rome is allowed to attend. Since Brutus nust
defend the cause of killing Ceasar, he hasto go to the idealistic
point of view, This is true because he killed Caesar for what he m.-ht
become, not what he was,

"Romans, countrymen, and lovers! ~Hear ne for my cause, and be ﬁi-
lent, that you may hear. Believe me for mine honor, and have respect
to mine honor, that you may believe,"

Words such as '"cause'", "honor," and "respect" are examples of being
abstract and general in his thinking as érutus opened his oration with
this statement, Brutus put aside personal feelings when he was deciding
to kill Caesar, just as he éut aside his personal feelings in his oration.
He tried to appeal to the public by a'pﬁblic point of view of Caesar.

At the height of his oration Brutus said this. '"Not that I love Cacsar

less, (why he killed Caesar), but that I loved Rome more,
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Had you (meaning the public) rather Caesar were living and die all
slaves, than that Caesar were dead, to live all fyec men.," Later he
said, "There is tears for his love; joy for his fortune; honor for

his valor; and death for his ambition." As you will see later the
word "ambition' will play a major role in Antony's oration, Ambition,
of course, is meaning thé fact fhat Caesar wanted to be crowned, at
least in Brutus' thinking.

Brutus' oration, unmistakably went over well with the crowd at
first. They even talked about making Brutus another Caesar, yet after
Antony finished his oration, things changed beyond belief,

Since Antony had no cause to defend, except for Caesar's honor,
as ﬁrutus did, he could play "offense" against Brutus. Antony chose
the physical, concrete phrasing over the abstract and general that
Brutus used, Antony began with: |

"Friends, Romans, countrymen, lend me your ears, I come to bury
Caesar, not to praise hirﬁ,"

Antony'speaks of Caesar ir personal terms rather than public as
Brutus did, Brutus' oration speaks of generalizations about Caesar
begin ambitious, yet Antony handled these generalizationé by statements
like this:

“Was my friend (meaning Caesar), faithful and just.to me., But
Brutus says he was ambitious; and Brutus was an honorable man,"

Antony makes Brutus' word ambitious sound cold and unfeeling., He
states in later pnarts of his oration that Brutus says Caesar was am-
bitious and then Antony goes on to list concrete examples to disprove

this generalization. He also constantly plays on the'word "honorable,"

as in "honorable men," meaning Brutus and Cassius,



There were two highpoints to Antony's oration., The first was
Antony introduéing Caesar's will, In the will Caesar stated that most
of his fortune would be given to the public, By playing on the crowds
emotions, Antony tricked the mob into begging him to read iE to then,
After realizing what the will said, the mob rejoiced on Caesar's namec.
Probably the truth highpoint in his speech, was when Antony showed the
mob Caesar's body, scarred with the wounds made by the conspirators,
This truly sets the mob into a revengeful and crazy attitudes. They
burst off intent on destroying Brutus and Cassius, You can see that
Antony initiated exactly what he wanted by his speech,

Brutus in my belief, for the most part said what he felt was
right. His actions, to his belief were justifiable so he felt no need
to spice it up by making it poetic. He had ' one purpose and that was te
tell his reason for murder, Antony, on the other hand, had to appeal
to the crowd in such a way so as to excite them, and make them feel that
the conspirators were traitors, He had to put that extra spice, mean-
ing the poetry, to really excite and stir up the peoprle. He accomplished
this with ease for the crowd was terribly fickle and no true opinion
was made by any of the people in the mob,

Summarizing this report, Shakespeare chose the words.of Brutus and
Antony in such a way that the two orations have a definite contrast
between each other: Between the concrete and abstract, the specific and
the gencral, and the personal and public, He truly was a brilliant man

and used his mind and language to the utmost degree.

Herb Baker
Tenth Grado



Orations of Brutus and Antony

Shakespeare complied most of the information used in Julius Caesar
from history books, but he wrote the two famous orations of Brutus and
Antony from his imagination, tle had the freedon to chqose the wording
in both of the speeches and could invent anything that was said,

Brutus appealed to the mob's abstract recasoning in his oration.

A good example of this is what Brutus said: "Hear me for my cause and
be silenty that you may hear. Believe me for mine honor, and have re-
spect to mine honor, that you may believe," Antony appealed different-
ly in his oration, he appealed to the mob's personal knowledge., An
example of this is when Antony said: "I tell you that which you your-
selves do know," Therefore, Brutus' and Antony's way of appealing to
the mob is quite different,

Brutus emphasizes abstract and general language., A sample of the
oration that proves this is when Brutus savs: 'Hear me for my cause."
The word *cause'" is general and abstract., Antony says, 'Lend me your
ears,"” His phrasing is physical and concrete; Brutus' phrasing ruts
aside the physical in favor of the abstract and geﬁeral. Also, Brutus'
speech was not very concrete because it relied on what Caesar might
have become, Antony's speech was the opposite, it was based on what
Cacsar did do., The showing of Caesar's body by Antony in his oration
shows physigal emphasis, Brutus shows spiritual emphasis. ¥hen he says:

"Not that I love Caesar less, but that I love Rome more,"

Here is a part of Brutus' oration: "If there be any in this assem-

bly, any dear friend of Caesar's, to him I say, that Brutus' love to

Caesar was no less than his,
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If then that friend demand why Brutus rose against Caesar, this 1is

my answer: Not that I love Caesar less, but I love Rome more," Loving
Caesar is part of the public and spiritual side. This is the way.Brutus
divides the spiritual and physical orders, When Antony showed Caesar's
body to the mob this sent Caesar's body raging for revenge. Then, show-
ing Caesar's body raging had a physical and a spiritual effect, Antony's
oration, then, suggests that the way to reach the spiritual is through
the physical, In a sense, Antony's speech thus unites the spiritual

and the physicalhorders in this fashion,

To draw a conclusion from the two orations, Antony's speech appeal-
ed to the physical, concrete, and particular, while Brutus' spe«¢h was
appealing to the ideal, abstract, and general. 1In short, Shakespeare
chose the words in such a way that the two speeches express a series of
contrasts: between the concrete and the abstract, the specific and the
general, the personal and the public., But most important, the two
speeches deal with the play's main idea: the division between the
spiritual and physical, |

Neither of theorators really put the issue honestly, Brutus re~
lies on his known reputation and honesty to make his crime seem justi-
fied, Brutus was so ignorant that he could not put the issue honestly.
He believed that all the other conspirators killed Caesar for the same
reason he had--for the good of Rome, Antony relied partially on the
emotions of the mob, he also used sarcasm, little white lies, and exag-
gerated parts to make the conspirtator's crime seem more horrible than

it really was,
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The reason Antony's speech is written iﬂ poetry and Brutus' is
written in prosc is probably to express the contrast betweeﬁ the two
characters more shaiply, Thesc two different types of writing accomp-
lish this by helping to better emphasize that Antony's speech dealt
ﬁith the personal knowledge of every individual in the mob and was
flowery and figurative, and Brutus' speech dealt with abstraCt-réason—
ing and was more factual, Also the contrasts between the two writings

are much like the contrasts of Brutus and Antony,

Barry McEahan
Tenth Grade
Austin High School



Rating Scale for Development ofgntellectual

' Abilities and Skills
.Name / ' Birthdate Grade ﬁ
Teacher _( L1l gx/wvw ﬁ & - District _ ' Date

Rate ea{:h statement by puttitrjxg an (X in the approprinte square afier the statement. The
aquares are numbered 1 to 5 dnd sepresent the degree to which you have noticed the
described i;s*euectual ability and az»m The bases tfor making a judgment are given es
follows: ‘
’

.1, You have not noticed this intellec.’tual ability and skill.

2. Yeu have noticed this intellectual ability and skill to a slight degree.

3. You have noticed this intellecial ability and ski!l to a considerable degree.

4.. ‘You have noticed this intellectlhal ability and skill to a large degree.

$. You have noticed this mtellectuf,xl ability and skill to a very large degree,

.

Intellectual Abilities and Skills

. , Rating scale
Item to be evaluated N 1 ]2 3 4 5
1. Knowledge {5 finding in a task or problem the aporopriate
" algnals, cues, and clues which will bring out stored .
knowledge. /
a. Knoivlcdge of spezifics /To recall specific and isolable
bits of information--very low level of abstraction) /

b. Knowledge of terminology (T'o know the referents most
. appropriate to a given use of specific verbal and
nonverbal symbcle)

e. Knowledge of specific facts ('fc know dates, events,
places, and the lilke, with precision or
epprozimation)

L]
.
Y

d. Knowledge of ways and means of dealing with specifics
(To be aware of organizing, studying, judging, and
criticizing patterns of organization) ’

*

e. Knowledge of conventions {To be conscious of the
characteristic way of treating and presenting
ideas and phenomena)

e

f. Knowledge of trends and sequences (To know the
processes, directions, and movements of
phenomena with respect to time)

NN YA NANAN

-




Intellectual Abilities and Skills (contmupd)

Item to be evaluated

1 2

Rating scale
3

4

g. Knowledge of classifications and categories (To know of
the fundamental classes, sets, divisions, and arrange-
ments of a2 purpose, a problem, and the like)

h. Knowledge of criteria (To be aware of the criteria by which
facts, principles, opinions, and conduct are tested
or judged)

i.. Knowledge of methocology (To be aware of the
methods of mqu.ry, techniques, and procedures
employed in investigating phenomena) N

j. Knowledge of the universals and abstractions in a field
{To know the major ideas, schemes, and patterns by
which phenomena and ideas are organized--highest
form of abstraction and complexity)

k. Knowledge of principles and generalizations {To recognize
the abstractions which are of value in explaining,
describing, predicting, or determining the most rele -
vant action or direction to be taken)

1. Knowledge of theories and structures (To know the body of
principlea and generalizations together with their inter-
elations chh present a clear, rounded, and aystem—
atxc view of a complex field--most abstract formu-
lations)

Comgrehension is knowing what is being communiéated and
uging the idea even though not percewing the fullest
lmpucationn.

a. Translation (To paraphrase, to }ender, or to alter the
form of the origiral communication with accuracy)

b, Interpretation (To explain or summarize the communica-
tion by reorganization or rearrangement) .

c. Extrapolations (To extend the given data to determine
implications, consequences, corollaries, effects, and
the like in accordance with the original communication)

3.

Analysis is breaking down a communication into its elements

T or parts to clarify the hierarchy or the relation of ideas. W/
¥y
8. Analyeis of elements (To distinguish between facts and /

hypothesea and to recognize unstated assumptions)

—



Inteilectual Abilities and Skills (continued)

. Rati 1
Item to be evaluated 1 2 : gg sca‘te

b. Analysis of relationships (To recognize the connections
and Interactions between elements and parts of a
communlcation) /

c. An;.lysis of organizational principles {To recognize the
form,’ pattern, and structure, both explicit and implicit,
which make the communication a unit) \/

4. Synthesis is putting together elements and parts into a whole
pattern or structure not clearly there before. . /

a. Production of a unique communication {To communicate
ideas, feelings, and experiences of others)

AN

b. Production of a plan or proposed set of operations (To
develop a plan of work or a proposal of a plan of
operations that satisfies the requirements of the task) /

¢, Derivation of a set of abstract relations (To develop a set
of abstract relations either to classify or explain
phenomena, or to deduce propositions or relations from
a set of basic propositions or symbolic representatives)

—

5. Evaluation is judging the value of purposes, ideas, methods, .
and the like, involving criteria as well as standards of /
sppraisal, /

a, Judgments in terms of internal evidence (To evaluate the

accuracy of a communication by the logical relation- /
ships evident in it) /
b. Judgments in terms of external criteria (To evaluate ) ,
the material Wl‘th reference to selected or remembered ’
criteria)s /
. LY =
Subtotals {number of Xs in each column) ‘ . @ ' / / / /
i ’ fei

Totalforallcolumns . . « + & « s ¢ o o« ¢ o o ¢ 2 + o o s o o ¢ o & »

Section totals Final
Knowledge Comprehension  Analysis Synthesis Evaluation Total




Intellectual Funttioning.-

Disregarding test results, would you rank this pupil in the upper 5 purcent of his class in
academic performante? In your opinion, is this child "mentally gifted"? Is classroom per-
formance consistent With results of standardized tests?

Performance consistent
with tests?

“Mentally gifted” ?
{by state criteria)

Yes No
P

Upper 5 percent?
Yes
\/

No Yes

-

No

.

?h.ibk the column which best describes the child's intellectual furctioning. These items
nc

de a range of pussible characteristics or objectives. A child is not expected to be high
on all of them,

-

~

Item to be evaluated od%rate

Much
4 5

. Knowledge and skills (Possesses a comfortable

kiiowledge of basic skills and “actual information)

Concentration (Has ability to concentrate; is not )
easily distracted)

e

Enjoyment of school (Enjoys academic pursuite and
assignments; likes school)

. Persistence (Has the ability and desire

In own

to follow through on work; concerned interests

with completion; able to see a problem
through) .

In assigned
tasks

Responsiveness {Is easily motivated; responsive to
adult suggestions and questions)

Intellectual curiosity (Pursues interests primarily
to understand or satisfy curiosity; questions
the common, ordinary, or the unusual; wants to
know how and why; generates questions of his own,
in connection w1t% personal interests or group-
concerns)

1.

Challenge (Enjoys the challenge of difficult problems,
assignments, issues, and materials)

8.

Perceptiveness (Is alert, perceptive,. and observant
teyond his years; aware of many stimuli)

Verbal facility (Shows marked facility with language;
uses many words easily and accurately)




1

~

9

Item to be evaluated

Little
1

Moderate
3

Much

4

5

10.

Fluency of ideas {(Produces a large number of
ideas or products, often very quickly)

11

Flexibility (Is able to approach ideas and problems
from a number of perspectives; adaptable; able
to find alternative ways of solving problems)

12,

Sensitivity to problems (Perceives and is aware of
problems that others may not see; is ready to
question or change existing situations and suggest
fmprovements)

13,

Originality (Often uses original methods of solving
problems, is able to combine ideas.and materi-
als in a number of ways, or creates products
0 unusual character or quality)

14,

Imagination {Can freely respond to stimuli with the
production of mental images; may '"play” with
ideas or produce remote, fanciful assocjations
or insights)

15.

Reasoning (Is logical, often generalizes or applies
understanding in new situations, expands
concepts into broader relationships, or sees
parts in relation to the whole)

16,

Scientific method {(Can define problems, formulate
hypotheses, test ideas, and arrive at valid
conclusions)

17.

Independence in thought (Inclined to follow his own
organization and ideas_rather than the struc-
turing of others)

18.

Independence in action (Able to plan and organize

activities, direct action, and evaluate results)
19, Independence in work habits (Requires a minimum of
. adult direction and attention; possesses research i
skills to facilitate independent work) V" :

20.

Elaboration (Concerned with detail and complexity;
often involved with a variety of implications
and consequences)

S

21,
Q

Acsthetic apprgciatiori (Enjoys and is responsive to
beauty in the arts or nature)




Evaluation by Teacher
Pupil / ' Date

School /1. .. 3l L Teacher } o 7<‘ ) {.’}.(’

Grade (\ _ - J

Check according to your rating of growth during the school year.
1. Not at all; 2. Somewhat; 3. Average; 4. More than average;
5. Exceptxonal

" Understanding of self

a. 1his student is able to estimate his own strengths and
weaknesses realistically.

b. He feels a sense of personal worth.

c. To what extent would you describe him as
“self-accepting?"

Love of learning
oes he place too great a value on dbtaining high grades?

e. He seems to have a ''need to know.'

f. Does he seem to value learning for its own sake?

Social conscience
g. He shows regard for less bright, yOUnger, or otherwise

"different” children.
h. He treatd others with respect rega.rdless of thelr
. status, color, or creed.

i, Is he sensihve to the feelings and needs of others?

Tolerance for ambi _ ‘
j. Does he seem to feei comfortable with situations which

may not have right" or "wrong" answers?

k. He is willing to make up his own mind.

1. He is willing to cons1der more than one solution to a.
problem.

Creative thinkin
m, Griginah’ty is frequently characteristic of his ideas.

n. There is an imaginative quality in his work

Quantity and quality of production
0. Do you consider his intellectual productivity adequate
in quantity?

p. Disregarding the amount of work produced, do you
consider it adequate in quality?

Response to challenge
gq. He seems eager to perform difficult tasks.

-

r. He is willing to persevere in a problem situation,

Use of teacher
s.” He seems to gear his responses to what he thinks is
expected.

R RY

t. He seems to fecl free to express his own opinions in the
teacher-pupil relahonsth

u. Does he use you as a "sounding board" for his own theories?

~ v. Does he seck you out for individual 1nqu1ry or discussion?

N

Q




Emotional Development

Check the column which best describes this child's emotional development, Please note that
a high score may not be desirable on all of the items which follow.

— = - = 0 e

Little Moderate Much
Item to be evaluated 1 2 3 4 5

1. Emotional staﬁiht,; {Is able to cope with normal frustra- '
tions of living; adjusts to chanﬂe with minimum of /
difficulty) . v

2. Emotional control (Expresses and displays emotions /
appropriately; emctiional outbursts rarely occur) v/

3. Openness to experience {Appears to be receptive to new
tasks or experiences; seems able to take reasonable
risks; can respond naturally to unusual or unexpected
stimuli} \

4, Enthusiasm (Enters into most activities with eagerness
"and wholehearted participation; maintains enthusi- )
asm for duration of activity) ) : L

5. Self-acceptance {Seems to unde rstand and accept self;
able to view self in terms of both limitations and
abilities) . v

6. Independence (Behavior usually is dictated by his own
set of values; i3 concerned with the {reedom to
express ide 2s and feelings)

~

.7, Conformity (Behavior is m‘luence’\ by influence
expectancies and desires of oihers) of adults \

: influence
of peers

8, Anxiety over achievement {Seems anxious about achieve-
ment; worricd or cencerned about schoolviork or
the impresgion any performance makes on others)

9, Competitiveness (Has high standards for performance,
psually desiring to do as well or better than peers) [

10, Dominance (Asserts self with influence in a group
situation) _ , %

11, Aggressiveness (Acts with apparent intent to hurt others) Vr'

12, Describe any emotional immaturity or other personahty characteristic which could
hinder this child's development: ‘ .




Physical Development

. d Little Moderate Much
Item to be evaluated 1 | 2 3 4 5
1, Physical expression (Indicates that physical activities are |
a comfortable, enjoyable area for self-expression) ,/
2. Physical ability (Coordination, timing, agility, and ability
' to participate satisfactorily in orgamzed games) \/
3. Eunergy level (Has available resources of pep and vigor for
carrying on most activities) | - ‘/
4, Physical appearance {(Appears neat, {vfell-groomed; has . : l/
appropriate clothes for age and group) : «

5, Check the spaces which best descmbe the child's physma.l build and posture as compared
with the rest of the class:

Physicel build: . . Posture:
A /
Small stature _ Good Vo
Medium build .~ - Average )
More physically developed than most Poor __

6. Describe any important aspect of the pupil's health or physical development which might
affect participation in a challenging educational program:




) Social Development

Check the column which best describes this child's social development.

Itern to be evaluated

Little
1

2

Modersate
3

Much

Popularity (Others seem to enjoy and want to be With same

with this child; frequantly seen interacting sex

Bite sex

' Accei;tance of others (Relates to others with genuine

vit?-’others in a social, friendly manner) With oppo-

interest and concern; enjoys others; seeks
them out; shows warmth) .

3. Status (Assumecs public roles and leadership positions .
or enjoys considerable status in peer group) v"/
4. Social maturity (Able and willing tc work with others;
can "give and take'"; i3 sensitive to the needs
and feelings of others; shows consideration;
observez rules of social conduct)
5. Sense of humor {Ability to laugh at himself; gets
" enjoymeat and pleasure from lighter moments _
in school day; laughs easily and comfortably) v
8. Sense of well-being {Seems self-confident, happy, and
.comfortable in most situations)
7. Rapport with teacher (Two-way communication which
seems to bring enjoyment to both child and
teacher; relatively open and relaxed)
8. Describe any characteristic of social behavior which you feel could interfere with this
child's educational progress;
9. Comment upon the child's apparent capabilities for forming friendships and identifying
with groups such ag Boy Scouts, YMCA, and the like:
o . . I . ey - ’ . N '/
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Radng Scale {or Development of tellectual

! Abﬂit‘m and Skills
.Name 3 Birthdate Grade /O
Teacher / / A~ " Al S ' " District ‘ Date

i

Rate each statement by putting an X in the appropriate square after the statement. The
sguares are numbered 1 1o 5 end represent the degree to which you have noticed the
descrihed i/ntellec.ual ahility and skill. The bases for making a judgment sre given as
follows: -

/
1. You have not noticzd this intellectual ability and skill.
2. You have noticed this intellectual ability and skill to a slight degree.
3. You have noticed this inteliectual ability and skill {0 a considerable degree,
4, “You have noticed this intellectual ability and skill to a large degree.
5. You have noticed this intellectual ability and skill to a very large degree.

Intellectual Abilities and Slkills

s o

_ Rating scale
Itemn 10 be evaluated 1 2 3 4 5

1. Knowledge i9 finding in 2 task or problem the appropriate
-signals, cues, an clues which will bring out stored
knowledge,

bits of information--very low level of abstraction)

b. Knowledge of terminology {To lu:ow the referents most
" appropriate to a given nse of specific verbal and

nonverbal symbels) . A\

e, Knoivledge of specifica (To recall specific and isolable )&

¢, Knowledge of specific facts ('To know dates, events,

places, and the like, with preciaion or \
gpproximeation) :
d. Knowledge of weys and means of dealing with specifics ;
(To be aware of organizing, studymg, Judgmg, and )\
criticizing patterns of orgamzauon) /

-

e. Krowledge of conventions (To be conscious of the

characteristic way of treating and presenting \/
ideas and phenomena) A\

{. Knowledge of trends and sequences (To know the
processes, directions, and movements of i/
phenomena with respect to time) A\




Intellectual Abjlities and Skills {continued)

Item {0 be evaluated

Rating scale
3

4

g. Knowledge of classifications and catepgories {To know of
the fundamental classes, sets, divisions, and arrange-
ments of a puirpose, a problem, and the like}

h. Knowledge of criteria {To be aware of the criteria by which
facts, principles, opinions, and conduct are tested
or judged)

i. Knowledge of methodolocry {To be aware of the
methods of inquiry, technigues, and procedures
employed in investigating phenom ena)

j» Knowledge of the universals and abstractions in a field
{To know the major ideas, schemes, and patterns by
which phenomena and ideas are organized--higheat
form of abstraction and complexity)

k. Knowledge of prirciples and generzlizations (To recognize
the abstractions which are of value in explaining,
describing, predicting, or determining the most rele-
vant action or direction to be taken)

1. Knowledge of theories and structures (To know the bocy of
prirciplcs and generalizations together with their inver~
relations whxch present a clear, rounded, and sysicm-
atic view of a complex field-~most abstract formu-
lations)

N el =l P

2. Comprehension’ %nowing what is being communicated and
using the ide:  sen though not perceiving the {ullest
implications,

a. Translation (T'0 paraphrase, to render, or to alter the
form of the origiral communicaticn with accuracy)

b. Interpretation (To explain or summarize the communica-
tion by reorganization or rearrargement) .

¢. Extrapolationa {(To extend the given data to determine
implications, consequences, corollaries, effects, and
the like in accordance with the original communication)

Analysis is breaking down a communication into its elements
or parts to c1=nfy the hierarchy or the relation of ideas.

a. Analysis of elements (To distinguish hetween facts and
hypotheses and to recognize uistiied assumptions)

ERIC

Aruitoxt provided by Eic:




Intellectunl Abilities and Sikills {continued)

Rating scale
Item to be evaluated 1 2 3 4 5

b. Analysis of relationships (To recognize the connections
and interactions between elements and parts of a
communication)

¢, Analysis of organizational principles (To recognize the
form,/pattern, and structure, both explicit and implicit,
which make the communication a unit)

4, Synthesis {3 putting together elements and parts into a whole
pattern or structure not clearly there before,

a. Production of a unique communication {To communicate
ideas, feelings, and experiences of others)

T2

b. Praduction of & plan or proposed set of operations (To
develop a plan of work or a proposal of a plan of
operations that satisfies the requirements of the task)

¢. Derivation of a set of abstract relations (To develop a set
of abstract relations either to classify or explain
phenomena, or to deduce propositions or relations from
a set of basic propositions or symbolic representatives)

5. Evaluation is judging the value of purposes, ideas, methods,
and the like, involving criteria zs well as standards of
appraisal,

a, Judgments in terms of internal evidence (To evaluate the
accuracy of a communication by the logical relation-
ships evident in it)

b. Judgments in terms of external criteria {To evaluate
the mnaterial with reference to selected or remembered
eriteria) .
. :‘ . ) N =
Subtotals {(number of Xs in each column : - ¢ s o,
_ RIVAR/ANR Y,
Total for all columns ¢ o« v v ¢ o & = o o « o o o o o « 8 o o 5 ¢ o o o
Section totals ) Final

Knowledge Comprehension Analysis Synthesis Evaluation Total




Intellectual Functioning-

Disrcgarding test results, ‘would you rank this pupil in the upper 5 percent of his class in
academic performance? In your opinion, is this child "mentally gifted"? Is ciassroom per-
formance consistent with results of standardized tests?

——

Upper 5 percent? "Mentally gifted" ? Performance consistent
{by state criteria) with tests?
Yes No Yes, No Yes "No

A A - X

7 ~v —

Check the column which best describes the child's intellectual functioning. These items

include a range of possible characteristics or ohjectives. A child is not expected to be high
on 2ll of them, .

~

—

Little Moderate Much

$.  Responsiveness (Is easily motivated; respeonsive to
adult suggestions and questions)

Item to be evaluated 1 2 3 4 5
1. Knowledge and skills (Possesses a comfortable - f 4
knowledge of basic skills and factual information) l/
2. Concentration (Has ability to concentrate; is nc;t ) { ' 5
easily distracted) ) U
3. Enjoyment of school (Enjoys academic pursuits and /
assignments; likes school) /
4. Persistence (Has the ability and desire Ininct):nests (/
to follow through on work; concerned r r
with completion; able to see a problem
through) . Ir:aaéskssigned ‘/

6. Intellectual curiosity (Pursues interests primarily
to understand or satisfy curiosity; questions
the common, ordinary, or the unusual; wants to .
know how and why; generates questions of his own,
in connection witn personal interests or group- '
concerns)

7. Challenge (Enjoys the challenge of difficult problems,
assignments, issues,. and materials)

8. Perceptivencss (Is alert, perceptive, and observant
beyond his years; aware of many stimuli)

8. Verbal facility (Shows marked facility with language;
uses many words casily and accurately)

NI




139

item to be evaluated

Little
1

Moderate
3

Much

10.

Fluency of ideas (Produces a large number of
ideas or products, often very quickly)

11.

Flexibility {Is able to approach ideas and problems
from a number of perspectives; adaptable; able
to find alternative ways of solving problems)

P
/

12.

Sensitivity to problems (Perceives and Is aware of
problems that others may not see; is ready to
question or change existing situations and suggest
improvements)

13,

Originality (Often uses original methods of solving
problems, is able to combine ideas and materi-
gls in a number of ways, or creates products
of unusual character or quality)

14,

Imagination (Can freely respond to stxmuh w:th the
production of mental images; may ''play' with
ideas or produce remote, fanciful associations
or insights)

15.

Reasoning (Is logical, often generalizes or applies
understanding in new situations, expands
concepts into broader relationships, or sees
parts in relation to the whole)

16.

Scientific method (Can define problems, formulate
hypotheses, test ideas, and arrive at valid
conclusions)

17,

Independence in thought (Inclined to {ollow his own
organization and ideas rather than the struc-
turing of others)

18.

Independence in action (Able to plan and organize
activities, direct action, and evaluate results)

19.

Independence in work habits (Requires a minimum of
adult direction and attention; possesses research
skills to facilitate independent work)

20,

Elaboration {Concerned with detail and complexity;
often involved with a variety of implications
and conseguences)

C

Aesthetic appreciation (Enjoys and is responsive to
beauty in the aris or nature)




3

Emotional Development

"Check the column which best describes this child's emotional development, Please note that
a high score may not be desirable on all of the items which follow,

Little Moderate Much
Item to be evaluated _ 1 2 3 4 5

1. Emotional stability (Is able to cope with normal frustra-
tions of living; adjusts to change with minimum of
difficulty) ‘

2, Emotional control (Expresses and displays emotions
appropriately; emotional outbursts rarely ocgur)

ANIAN

3. Openness to experience (Appears to be receptive to new
tasks or experiences; seems able to take reasonable
risks; can respond naturally to unusual or unexpected
stimul{)

N

"and wholehearted participaticn; maintains enthusi-

4. Enthusiasm (Enters into most activities with eagerness 4 /
asm for duraticn of activity)

5. Self-acceptancz {Seems to undarstand and accept self;
able to view self in terms of both limitations and
-abilities)

6. Independence (Behavior usually is dictated by his own
set of values; is concernad with the freedom to
express ideas and feelings)

NN

7. Conformity {Behavior is influenced by Influence
expectancies and desires of others) of adults
Influence
of peers
8. Anxiety over achievement {Seems anxious about achieve- /
ment; worried or concerned about schoolwork or /
the impresaion any performance makes on others)

8. . Competitiveness (Has high standards for performance,
' usually desiring to do as well or better than peers)

AN

10, Dominance (Asserts self with influence in a group [’
situation) .

v

11, Aggressiveness {Acts with apparent intent to hurt others) ] /

12, Describe any emotional immaturity or other personality characteristic which could
hinder this child's development:

—




Evaluation by Teacher

Pupil 3. Date

School ,{/ ,',!,{/le—/w\«, Teacher /_///y / / 1LL 0.

/
Grade Zﬁ

Check according to your rating of growth during the school year.

1. Not at all; 2. Somewhat; 3. Average; 4. More than average;
5. Exceptional

" Understanding of self

(32}

a. 1his student 1s able to estimate his own strengths and
weaknesses realistically.

b. He feels a sense of personal worth.

c. 'I‘o what extent would you describe him as
"self-accepting? "

Love of learning
d."Does he place too great a value on obtaming high grades?

e. He seems to have a "need to know. "

f, Does he seem to value learning for its own sake?

Socjal conscience
g. He shows regard for less bright, younger, or otherwise

“"different'’ children.
h. He treats others with respect regarcﬂesq of their
. status, color, or creed.

i. Is he sensitive to the feelings and needs of others?

U TN

Tolerance for ambiguity
J. Does he seem to feel comfor‘cable with situations which

may not have "'right" or "wrong" answers?
k. He is willing to make up his own mind. -

1. He is willing to cons1der more than one solution to a
prablem.

Creative thmkmg
m. Or1g1n€l1ty is frequently characteristic of his ideas.

n. There is an imaginative quality in his work.
Quantity and quality of production :

- 0. Do you consider his intellectual productivity adequate
in quantity?

p- Disregarding the amount of work produced, do you
consider it adequate in quality?

Response to challenge
q. He seems cager to perform difficult tasks.

r. He.is willing to persevere in a problem situation.

Use of teacher
s.” He seems to gear his responses to what he thinks is
expected.

t. He seems to fecl'free to express his own opinions in the
teacher-pupil relat1onsh1p

u, Does he use you as a "sounding board" for his own theories?

RE Does he seek you out for individual inquiry or dlscusmon'?




Physical Development

. ' Little Moderate Much
Item to be evaluated 1} 2 3 4 5
1. Physical expression {Indicates that physical activities are
a comfortable, enjoyable area for self-expression} i

/
2, Physical ability (Coordination, timing, agility, and ability /
to partic.pate satisfactorily in orgamzed games)

3. Energy level (Has available re ources of pep and vigor for /

carrying on most activities) ; .

. i
4. Physical appearance (Appears neat, well-groomed; has :
appropriate clothes for age and group)

5. Check the spaces which best describe the child's physical build and posture as compared
with the rest of the class:

Physical build: . . Posture:
Small stature Good _|/
Medium build ‘ Average

ma—

More physically developed than most Poor

6. Describe any important aspect of the pupil's health or physical developmant which might
affect participation in a challenging educational program:




, Social Development

Check the column which best describes this child's social development.

Little Moderate Much

o Item to be evaluated 1 2 2 4
1. Popularity {Others seem to enjoy and want to be Wit: same
with this child; frequently seen interacting Bex
wil?’others in a social, friendly saanner) With oppo- \/
: site sex

2. Accei.;tance of others (Relates to others with genuine
interest'and concern; enjoys others; aeeks
them out; shows warmth)

3. Status (Assumes public roles and leadership positions
or enjoys considerable status in peer group)

4. Social maturity (Able and willing to work with others;
can "give and take"; is sensitive to the needs
and feelings of others; shows consideration;
observes rules of social conduct)

5. Sense of humor (Ability to laugh at himself; gets
" enjoyment and pleasure from lighter moments
in school day; laughs easily and comfortably)

8. Sense of well-being {Seems gelf-confident, happy, and
.comfortable in most situations) :

1. Rapport with teacher (Two-way communication which
seems to bring enjoyment to both child and
teacher; relatively open and relaxed)

SRR

8. Describe any characteristic of social behavior which you feel ;:ould interfere with this
child's educational progress:

8. Comment upon the child's apparent capabilitieé for forming friendships and identifying

with groups such as Boy Scouts, YMCA, and the like:
Y R0 N VY O T IR ST NS SN
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Czed

Rat. Scale for Dave'opment of Intellectual
! ing Abilities aﬁd Skilbs2In

.Namg< ' ,Z Birthidate ' Grade /O
Teacher )71 ¢ raay ' ___° _ District ___ ' Date

Rate each statement by putting an X in the appropriate square after the statement, The
squarea are numbered 1 to 5 and represent the degree to which you have noticed the
descrihed iptellectual ability and skill. The bases for making a judgment are given as
follows: .

. / :
1. You have nct noticed this intellectual ability and skill,
2. You have noticed this intellectual ability and skill to a slight degres.
3. You have noticad this intellectual ability and skill to a considerable degree.
4.. You have noticed thig intellectual ability and skill to a large degree.
5. You have noticed thic intellectual ability and skiil to a very large degree.

Intellectual Abjlitizs and Skills

) . Rating scale
Item %o be evzluated 1 2 3 4 5
1. Knowledge i3 finding in 2 task or problem the appropriate
- 8ignals, cues, and clues which will bring out stored .
knowledge. Vv
a. Knoivledge of apecifics (To recall specific and isolable
bits of information--very low level of abstraction) Vv

b. Knowledge of terminology (T'o know the referents most’ .
: apryopriate to a given use of specific verbal and v
nonverbal symbecle) .

c. Knowledge of specific facts (To know dates, events,
places, and the likke, with preciaion or _ ~ "4
epproximsation)

-

d. Knowledge of ways and means of dealing with specifics
(To be aware of organizing, studying, judging, and v
criticizing patterns of organization) : .

b3
<

e. Knowledge of conventions (To be conscious of the
characteristic way of treating and presenting : ‘ Vg
ideas and phenomena)

f. Xnowledge of trends and sequences (To know the
processes, directions, and movements of v
phenomena with respect to timie)




s : | . | | CQ_

Intellectual Abilities and Skilig (continued)

Rating scale
Item to be evaluated 1 2 1 3 y

g. Knowledge ol classifications and categoriea (To know of
the fundamental classes, sets, divisions, and arrange- ‘/
ments of a purpose, a problem, and the like)

h. Knowledge of criteria (To be aware of the criteria by which

facts, principles, opinions, and conduct are tested
. or judged) . 4
i, Knowledge of methodology {To be aware of the 4 V

methods of inquiry, techniques, and procedures
employed in investigating phenomena)

j. Knowledg= of the universals and abstractions in a field
{To knovr the major ideas, schemes, and patterns by '
which pnenomena and ideas are organized--highest l/
form of abst.action and complexity) ‘

k. Knowledge of principles and generalizations {To recognize
the abstractions which are of value in explaining,
describing, predicting, or determining the most rele - L/
vant action or direction to be taken) .

—_—

1. Knowledge of theories and structures (To know the body of
principles and generalizations together with their inter-
relations which present a clear, rounded, and system- '
atic view of a comnlex field-~most abstract formu- V

lations)

2, Comprehension is knowing what is being communicated and
using the idea even though not percexving the fullest I/

implications,

2. Translatior (T2 paraphrase, to fender, or to alter the
form of the original communication with accuracy) ‘ ‘/

b. Interpretation {To exp_lain or summarize the communica- ‘/
tion by reorganization or rearrangement) .

¢. Extrapolations (To extend the given data to determine
implications, consequences, corollaries, effects, and ‘/
the like in eccordance with the original communication)

3, Analysis is breaking down a communication into its elements ’
or parts to clarify the hierarchy or the relation of ideas, \/

&, Analysis of elements (To distinguish between facts and ' 4
hypotheses and to recognize unstated assumptxons)




Intellectual Abilities and Skills (continued)

. ) _ﬁat‘ scal
Item to be evaluated 1 2 ‘gg a4e

b, Analysis of relationships (To recognize the connections
&nd interactions between elements and parts of a
communication) /

c¢. Anmalysis ot organizational principles (To recognize the
form,/pattern, and structure, both explicit and implicit,
which make the communication a unit)

N

4. Synthesis is putting together elements and parts into a whole
pattern or structure not clearly there before.

a, Production of a unique communication (To communicate . .
ideas, feelings, and experiences of others) /

b. Production of a plau or proposecd set of operations (To
develop & plan of work or a proposal of a plan of /
operations that satisfies the requirements of the task)

¢. Derivation of a set of abstract relations (To develop a set
of abstract relations either to classify or explain .
phenomena, or to deduce propositions or relations from
a set of basic propositions or symbolic representatives) L/

6. Evaluation is judging the value of purposes, ideas, methods,
and the like, involving nriteria as well as standards of

appraisal, l/

a. Judgments in terms of internal evidence (To evaluate the
accuracy of a communication by the logical relation- [
ships evident in it)

b. Judgments in terms of external criteria (To evaluate
the material with reference to selected or remembered

criteria) : v

' 3
Subtotals (number of Xs in each ¢olumau) ’ , & & g /\:( 4/

Totalforallcolumns . . « ¢ ¢ ¢« 4 & ot & « o 2 s ¢ o o & 6 o o « « o« o ‘i‘F

Section totals Final
Knowledge Comprehension  Analysis Synthesis Evaluation Total




Intellectual Functioning-

Disrcgarding test results, would you rark this pupil in the upper 5 percent of his class in
academic performance? In your opinion, is this child "mentally gifted"? Is classroom per-
formance consistent with results of standardized tests?

Upper 5 percent? "Mentally 7gifted”? Performance consistent
{by state criteria) with tests?
. Yes No Yes No Yes No
v % - %

Check the column which best describes the child's intellectual functioning. These items
inchl:;ie f.'=1ﬂx;zmge of possible characteristics or objectives. A child is not expected to be high
onallo m. .

EY

L.ittle Moderare Much

Item to be evaluated 1 2 3 4 5
1. Knowledge and skills (Possesses a comfortable -
knowledge of basic skills and factual information) o Yy

2. Concentration (Has ability to concentrate; is no. : . .
easily distracted) L Vv

3. Enjoyment of school (Enjoys academic pursuits and
assignments; likes school) : 74

In own

4, Persistence (Has the ability and desire interests 1/

to follow through on work; concerned
with completion; able to see a problem In asslgned

through) ) tasks vV

5. Responsiveness (Is easily motivated; responsive to _
adult suggestions and questions) \/

6. Intellectual curiosity (Pursues interests primarily
to understand or satisfy curiosity; questions
the common, ordinary, or the unusual; wants to
know how and why; generates questions of his own,
in connection th% personal interests or group- \/
concerns) :

7. Challenge {Enjoys the challenge of difficult problems,

assignments, issues, and materials) Vv
8. Perceptiveness (Is alert, perceptive, and observant
beyond his years; aware of many stimuli) v

9. Verbal facility (Shows marked facility with language;
uses many words easily and accurately) Vv




Item to be evaluated

Little
1

2

Moderate
3

Muc
4"

h
5

10'

Fluency of ideas (Produces a large number of
ideas or products, often very quickly)

Vv

11,

Flexibility (Is able to ,épproach ideas and problems
fréth a number of perspectived; adaptable; able
to find alterhative ways of solving pfoblems)

12.

Sensitivity to problems (Perceives and is aware of
problems that others may not see; is ready to
question or change existing situations and suggest
improvements)

13,

Originality (Often uses original methods of solving
problems, is able to combine ideas and materi-
als in a mimber of ways, or creates products
of unusnal character or quality)

14,

Imagination {Can freely respond to stimuli with the
production of mental images; may !'play' with
ideas or produce remote, fanciful associations

_or insights)

15.

Reasoning (Is logical, often generalizes or applies
understanding in new situations, expands
concepts into broader relationships, or sees
parts in relation to the whole)

16,

Scientific method (Can define pr oblems, formulate
hypotheses, test ideas, and arrive at valid
conclusions)

17.

Independence in thought {Inclined to follow his own
organization and ideas_ rather than the struc-
turing of others):

180

Independence in action (Able to plan and organize
activities, direct action, and evaluate results)

19,

Independence in work habits (Requires a minimum of
adult direction and attention; possesses research
skills to facilitate independent work)

‘ 200

Elaboration {Concerned with detail and complexity;
often involved with a variety of implications
and consequences)

21.

——

Aesthetic appreciation {Enjoys and is responsive to
beauty in the arts or mature)




Evaluation by Teacher

Pupil 2/ Date
School ' _ Teacher
Grade

_Check according to your rating of growth during the school year.,

1. Not at all; 2. Somewhat; 3. Average; 4. More than average;
5. Exceptional

" Underst andulg of self

B

a. This sftudentis able to estimate his own strengths and
weaknesses realistically. :

b. He feels a sense of personal worth.

c. To what extent would you describe him as
"gelf-accepting 2"

Love of learnin
d.” Does he place tos great a value on obtaxnmg high grades?
e. He seems to have a "need to know. '

f. Does he seem to value learning for its own sake?

N

Social conscience
He shows regard for less bright, younger, or otherwise

“different'' children.
h., He treats others with respect rega.rdles.a of their
. status, color, or creed.

i. Is he sensitive to the feelings and needs of others?

Toleranee for ambiguity
J. Does he seem to feel comfortable with situations which
may not have "'right'' or "wrong" answers? :

k. He is willing to make up his own mind.

1. He is willing to con51der more than one solution to a
problem.

Creative thinking
m. Or1g1n§f1ty 1s frequently characterxstm of his ideas.

n. Thereis animaginative quality in his work.

Quantity and quality of production
- 0. Do you consider his intellectual producthty adequate
in guantity?

p. Disregarding the amount of \vork produced, do you
consider it adequate in quality?

Response to challenge
q. He seems cager to perform difficult tasks.

r. He is willing to persévere in a problem situation.

Use of teacher

s.” He seems to gear his responses to what he thinks is
expected.

t. He seems to feclfree to express his own Opll’llO"AS in the
teacher-pupil relatlonshlp

u. Does he use you as a ""sounding board" for his own theories?

v. Does he seck you out for individual inquiry or discussion?




Emotional Development

Check the columa which best describes this child's emotional development, Please note that
a high score may not be desirable on all of the items which {ollow.

. Little Moderate Much
Itzm to be evaluated 1 2 3 4 5
1. Emotional stability {Is abla to cope with normal frustra-
tions of living; adjusts to chaage with minimum of 4
difficulty)
2, Emotionel control (Expresses and displays emotions v
appropriately; emotionaj outbursts rarely oceur)
3. Openness to experience (Appears to be receptive to new
tasks or experiences; seems able to take reasonable
ris™ 3; can respond naturally to unusual or unexpected . v

sti_..uli)

4, Enthusiasm (Eaters into most 2ctivities with eagerress
and wholehearted participation; maintains enthusi- V4
asm for duration of activity) ’

5. Self-acceptance (Seems to understand and accept self;
able to view s21f in terms of both limitations and V
abilitieg)

6. Independence (Sehavior usually is dictated by his own
set of values; is qoncernsd with the freedom to V
express ide:s and feelings)

7, Conformity (Bshavior is influenced by | Influence
expectancies and desires of others) of adults v
Influence
of peers l/

8. Anxiety over achievement (Seems anxious about achieve- .
ment; worricd or concernsd about schoolwork or v
the impression any performance makes on others)

v

9, Competitiveness (¥as high standards for performaace,

usually desiring to do as well or better than peers) Vv
10, Dominance (Asserts sz1f with infleencc in a group v
situation) .

11, Aggressiveness (Acts vith apparert intent to hurt others) v

12, Describe any emotionzl immaturity or other personality characteristic which could
hinder this child's development:

ALY e N




Physical Develcpmeut

. o Little Moderate Much
Item 1 be evaluated 1 2 3 4 5

P

1. Physical expression {Indicates that physical activities are
a comfortable, enjoyable area for seli-expression) Vv

2, Physxcal ability (Coordination, timing, agility, ad ability l/
to participate satisfactorily in orgamzed gamevy)

3. Energy level (Has available resources of pep and vigor for V’
carrying on most activities) ] .’

4, Physical appearance (Appears neat, well-groom<d; has ‘ R '/
appropriate clothes for age and group) :

8, Check the cpaces which best describe the child's paysical build and posture as compared
with the rect of the class:

Physical build; . : ~ Posture:
Small etature Good .........‘/
Medium build ~ Average
More phygically developed than most Poor

8. Describe any important espect of the pupil's health or physical development which might
affect partxclpatxon in 3 challenging educational program:

oot Koo
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. Social Development

Check the column which best describes this child's social development.

Little Moderate Much
Item to be evaluated 1 2 3 4 5

1. Popularity {Others seem to enjoy and want to be Wit;'eiame | v
with this child; frequently seen interacting -
with'others in a social, friendly manner) With oppo- . )
site sex 4

2. AcceiStance of others{Relates to others with genuine
interest and concern; enjoys others; seeks ' v
them out; shows warmth)

3. Status (Assumes public roles and leadership positions
or enjoys considerable status in peer group) 4

4. Social maturity {Able and willing to work with others;
can "give and take"; is sensitive to the needs
and feelings of others; shows consideration; v
observes rules of social conduct)

5. Sense of humor (Ability to laugh at himself; gets .
enjoyment and pleasure from lighter moments \/
in school day; laughs easily and comfortably)

8. Sense of well-being (Seems aelf-confident, happy, and
.comforteble in most situations) _ - : \'4

7. Repport with teacher (Two-way communication which 1. ' v/
secems to bring enjoyment te both child and
teacher; relatively open and relaxed)

8. Describe any characteristic c¢f social behavior which you feel could interfere with thia
child's educational progress; .

A AR

8. Comment upon the child's apparent capabilities for.forming friendships and identifying
with groups such as Boy Scouts, YMCA, and the like:

. et I o LQWW4 J&Mkﬂxw
'/g'lL rQ.L:uu,\A) \A—‘—‘@UQJ Q«&g Ao omend ) MQ&AM%M:“O

'___,.L’.A-); G.Aw;g LJ Q 9~ 1.2 J“'M'::M_A;._) &1 A J‘.A oy };\ful.ﬁ.t A{_
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Preferences for Working Conditions

Check the following items to indicate your preferences for working conditions. Cive the
reasons why you checked the columns as you did, :

Little Moderate Much ‘
1 9 3 4 - 5 Reasons

/ e f WK Uy ot uld A lye f Tl 2hely
Alone {inen Lleg e &4 Ehllf | Obues "‘“"C‘“«f”’“’f’* A Ll

23 N
. L. dfr‘LLM.CL:) Ay e € AL g fcgﬁ?mf‘/:“
v ot O o §ed  Co Mool or Qg

, WA G gaie, ngate b dax oo Ao Covaaine.
\/ Jiees Q/C?’u&/(.folﬂu o2 7T Leede v(/‘(.tt‘-", ()=

Working condition

With friends

In small groups

kLt s foo mel o ¢l g eld aed
In large groups \/ ALbie  EHo z"..l?"cgdx,-,'o(c:}q ¢ agt—tud;;ayj«

Jeo dows X w B mood LA Tt
Long work periods 4 oo 3 pfer A Tleac c-.{.j’u 1Tl {2 Brglc .
: \/ /Q/LT';W@_LU? clopiincle copenn Cboe @elycet

Short work periods :.} Sene QAfa 8Ly Oy G%Q-Omu,t tren g_ﬂt lele )y
At home v/ 7)7!_7_ beenmne i,o—z.ClJ’rlﬁ.LL‘ﬁx;} 5 @rowelid foratay,

Lol Lt~ fuel peu Uyieledd, ’
At library v G e ”»wavﬂvﬁ:j o¢eredd et el (eier) >
. iy (o EL D.6cce. ULl
At school \/ Jto & <o anlsg pbac -V

10 _Qfee cL;.. t L b~ (nq_éq\a, ( per) > '

My Ideal Classroom

If you had your choice and could set up an ideal classroom, what' would it be like? (Include

how it would be organized, the way people would behave, kinds of materials and equipment
available, ideal teacher, special activities, etc,) :

\7@ C[Og,Q,Q/rOJM A g e Pl o VLL@‘;{@ v Celea
Ohtler solead elaasr o C(.U;(Lo‘u.ajé» tUin @ Gl Lt daﬂc/j(—
morm LK lteu (oo R0 foos, thenie e AESLII R

ol al L,é:/ft (lo el pure ¢ o QAaldl, ,
e { 2yt o Wog/faﬁdk elars WM “ ?HML' Wﬂl&g/j’(
ONL, (L }g_b/-& 620 ML Gl pk‘{a"’&’w\ia’e’k efans. (o
QA é{/Luu., /Jc«loi)(ﬁ 200t fol e au. D G JM[&‘__,_O/7UUIV
/T%LL;U{ '6514. OO O./ru.cf?x_mtjl" o—d W dore o -&&‘ CLG"(/{’N
"M// dﬂ&?\( e “YiLa c \?fu? Ome "’"’L") wter g7 d‘-—éj—‘n"j—'
. d QUO?’JJ Nold fF—L.(jO (&OL:LL? ’&J_ Olrme t’bC(’OG[YJ) U _('éi’(’
écm:;. tf qocrnld (e ao Thasy éé%c/muj' Dot Ceo OZ,< L“—dd"’ -
o L'w,v( Dwcl arn 220 ' - acdd madr(»(o) “an
-ﬂﬁma_i,é.av . 25’19,0”%) bL«/‘/’WJ, _. , .
. dégl_ ﬁg CUWOUYV\.” M ﬂ C'«(.'h.—!c/ (1 a/l/‘( QOUW"’LLg 5
N Wit crwn (i a ok ﬁf«é\/‘t& v@—'%‘)'(tj 9:'“3)) Cened fajig -
Lo C"'«'u')ud 0,(,{, Ao T g’ k
T Uadlcr Ol td Ax aldly Lo
Uetin, bo ot pogpih R otias
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Pupil Interest Survey

. Name r RSt o ai - W it

School®, st i iigess

Grade f L*"eacher Wﬁﬂw

1, What are your favorite subJects in school? List them in the order

of your preference. A o

2. What kinds of books and storles do you prefer? 4

—Q%MM_M G N8l Ao @G‘,CM

What m ,.'zines do you read? &UK/A,\
What radio programs do you prefer? ]”W Ma@frcz/mo /

What is your choice of television programs? -G n Q0 5 ﬂ@,ou.gu&

/ i
7. List class or club offices that you have held. ‘3qpue_ /

o o o

List organizations to which you belong. Vs

8. List offices you might like to hold. ‘27, /»

/

/
9. List any lessons you take in adition to your schoo]/’work. 4L

10. What do you usually do after school? . 4 . ,/g 4 QZEIQ Dlag pw
anr % 'j

11. uud%ﬁ/ha e'““ﬁobbyo % Lo What is it? m'fwmf £ fn e e oic

o o»f
12. What spec1a1 activities do ynu take part in af/school'? C Zﬁ@s aaa(,w._a

_/

13. What is your favorite recreation? ;/Zzu[ma_ : -
14, What is your vocatlonal chowe" ,j (,(,u’@[lu/( Ale ol

[ YR

15. What is your parents!’ choxce for you?/ ﬂ% ZLQ/U*( 710 /I_f(}’f./bb L
*zda,u A ot éo do, |7 7




Student Self-Evaluation Scale

Name

Grade 9""& Teacher-

Check according to ycur rating of growth in the following areus: 1, not at all;
2, somewhat; 3, average; 4. more than average; 5. exceptional.

a

: ' 17 277 3 4 5
a, I:thi:k Ican estimatz my own strengths |
al'ld W flnn eE8es, i 2 : )
b. 1 feel a sense of personal werth,
¢. I place too great a value cn obtaining
high grad-.,, w
d. Ifeel a "need to know."
e. I wvalue learning for its own sake,
f. I_',.are abc:u+ less br1¢,rnt, younger, or
"~ otherwise "different” children,
g. Ihave respect {or others regardless of
their status, coler, or creed,
h. Iam aware of the feelings and needs of i
- others, _
i. I feel comfortable wi'th situation‘s which
may not have "right" or "wrong" answers.
j. 1am willing to make up my own mind.
k. Iam willing ng to consider more than one
solution to a protlem.
1. 1think I come np with original ideas,
m, I think I have a strong imagination, : ><
n. Iproduce an adequate amount of work at
school,
: /
o. Iproduce work of high quality.
p. I enjoy performing difficult tasks., A
q. Itend to ctay with a problem until [
can solve it, '
r. lgive the responses teachers expect
of me, : o
s. lam w111mg to e:mress my own 0p1mons |
, to teachers, . : , )
Q . - o« . . . : R
‘EMC’ I like to have tea.cncrs rzact to my 1deas_.« ‘ ><h




Value Rankings

School (Zga Y z&dm Q{é[wadf' .

draﬂé Z](/e KA

One of the ways in which people differ is that they may have different values. The things
people feel are important in life are their values, What do you value most? And why?

Rank the following sections in order of their importance to you: (1) first choice; (2
second choice, and the like. Try to give reasons for your highest choices (e, g., what bene-

- fits you may receive. what you particularly enjoy). Remember that there are no right or

wrong answers, Order them as you really feel, not just as you think others might expect you
to respond.,

Items Rank Reacons
1. Being a good athlete Y % W 6(/((/710& 20 e
Being a good student 2 mﬂ@-"oﬂ‘ L et
Being popular \9 T tn ot G 4 ey
Being one who understands an;! - Ve io 4 wad 00 Plcte
accepts other people /

I 1 e 7 uie C&u‘éﬂ?‘* .. '

dng g tte & e dad 3
<

1

. N : [~ R 7 7, v 2
2. Having others know you are very D fa.. s,
sociable and know how to get : kjlpw o et </>V7OJ)~, 1 g
along with people F 1% M dxe tucar Elet 0 wbag
Sfxowing others how intelligent td 2 Gacd _ éo L,Z"Q«./}Q%Eﬁ#geéx .
yousare 0ok, utlli goncs, %nd
Having others know you are es- ' Gr Cre - T
pecially understanding and have / p OAOLJ <
deep feelings / ’ta,% QL mpﬂ‘?"@d o
o ’ :
Having others know you are out- | m{i! W‘ﬁ @A co 7,
standing in some physical ability i ¢ Ol s Ater /Q,zoﬂa
3. Being warm and understanding / @)_ </( ool en tlee M/'ﬂt
Having above-average intelligence 2 C_z/&cf)ﬂ/ ‘téb{ﬂ LD ('/['l-i %vlf
Being attractive or good-looking C’WL‘;'fO ] Gt téw‘“% s %
(build, features, and the like) \J CL?L C/ Gtan LZ' el C S A€
' ey . “ R andt, e Z«'/”J
Being easy to get along with '\[ :\'O\,‘,.»;JQ;UM C L/;]L.J,o /)\j}(ﬁil fL'/d w()r))?
4, How would you like most to be re-

membered after you leave school?:

As a good student
As an outstanding athlete
As & school leader

As a kind, unde‘rstah‘ding persbn

Lo o LD M LU yore:>1

%Lnjc/w oadd 07/ LZ(Z(MU&/J

DlUox '// é( O_OLQ/;/‘?) ?M.Ot' Q;/("j-_,c«&j&o
ot am memnemdacred oI .
i p@baads Mad AP |

st Oéi‘wu BIriean (o

Trrcrdrere A for ey Kiwd =2




Items ' Rank Reasons

zf'o A Lo acerpt
? (. C/,u- téwf‘?/)
&@lﬁﬁi/) I hbrccanaly

ad
éfﬂ%%%a&

Jlu. Inare %Ju cQJ'LLO&.ﬁ_

5, Doing what adults expect

vy |
M\

Deciding for yourself what you
will do

Geiting apprbval from adults
for what you do

Deciding for yourself how well
you have done things

Getting approval from your
friends in what you do

6. Enjoying working with mechanical
or scientific things

Enjoying abstract or mathematical
problems

Enjoying nature (e. g. , stars,
rvocks

Enjoying living things {e. g., insects,
butterflies, animals, pets)

Enjoying "losing yourself' in a
good book or in imagination

\*’\’\("F‘?—&\Q(“N%E\“

Enjoying being with your family

Enjoying studying about people
what they are like and why they
are the way they are) {

7. If ou could have a real friend of ideal quahtxes and values, what would this person be

like? L? T Alatinr V/?a» o MLy Jiakirno to ra, Tréen
Crn d "’«)Lu,-«- : ‘J. 0( auNH TCL(f&d“—M 6’5 2 MG f;og ’)w.x e f
What ge ‘would fhls person be? 2 ;1. 2 St 410#&,*( Ou»::,t(’.w-f'&w @ac 57

Would this person be male or female? £a’u10( At ol

Whom would this person be most like that ybu now know? ' - -

What would be the most 1mportant -qualities thza person would have?
(List these in order of importance.)

\_/Zu.fﬁ adou V(I,LOZ{L/M f‘c)-fn/u_ _ '
(/&,c qundel gl adaies wdi&mJ W'nm?éo

J/L? wWondal 7o mué,c._j Jvd,w* j el ?«JCD)

R g,
'V Lﬁutg Wc’zJ@ .7c:f N fa % t// wao MWLWaj.
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Preferences for Working Conditions

Check the following items to indicate your preferences for working conditions Give the
reasons why you checked the columns as you did.

- Little Moderate Much

Working condition 1 2 3 § 5 Reasons

Alone './ 2 C N T Li//é/ "/udé/l‘_f[[(ﬂu ’

. . .

With friends A e J/L 12 Veidly 22 2vicd &umw-“
/1 -

In mall groups Lo Wt had Th tene Tl

In large groups I Lo u(L; 0,2 Sle Tl Lo MW L ‘

* A 3\.1.\

Long work periods L/ 1 { e )J_(j Fomet e na }CL‘;Q ok ¢

Short work periods v/ { { ( ¢t oo A2 Iu (\ ‘"gmu

At home ./ \EIIL A 1: {\ 77 LY f 'I['\L—CP,-

] - . / L W o, L )

At library v | L Dipd J7 i LD AT

At school '.--"/ ] \x('i’\( AL LS {c( el h Qf(,na

L]

eN e cenee T e .
My Ideal Classroom
If you had your cheice and could set up an ideal classroom, what would it be like? (Include
how it would be organized, the way people would behave, kinds of materials and equipment
avajlable, ideal teacher, special activities, etc.)
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Pupil Interest Survey

4.
5

6.

(f

10.
1
1.

13.
14,
15.

School [,/// )// ,(/ 9:/(/”

Grade ?i— Teacher (//7//7/74/;9

What are your f:.vor:te subjects in school? List them in the order N (U '
of your preference. ) fvint{n ,dmminh Ba fn(L/ /’“” e,
‘What kinds of books and stomes do you prefer? ruc. MCLHLL ( ,Qui‘:} x ) '
mewels N ’i e~ hn’\@ St mn\f) -0 1/’\u(.‘ '
i af ’ “ p
What magazmesldok);‘cl)u%‘ ldld & - y({\ ;«[(’ YNeNe (’ftﬁl hf\ j}(
What radio programs do you prefer" !2 an \mLf {){L,QHCQ/) ﬁ”ﬂj;,&(,@/
Loz
What is your choice of television pr%gréﬁ;s( {,ﬁ“n(}(\ Iy n_h } Ftyre 222
vl helena ( \
L.ist organizations to which you belong \ 1 LJ NG (}('1( t . l)ﬂﬂ LCL_I

| .}}P(ulw 1 (\(4 b qul*\ Lc(c P Ct at C}mugh (v Lm)

List class or club offices that you have held. ,I') LMD D’:U CC

Juncti i Seerite,, alnn punydeart a7 thinch

List offices you might like to hold. PTL ’”ﬂi CBUM 04 17 M’? ,Q,L,Q/,(,LC«,L‘,Lv
1'
£l fx.u U the

CJ

List any lessons you take in addition to your school work.Y;

Fand (fﬂnf?l *ﬁ)

‘What do you usually do after schoolt" D 1ae tLC. LQ‘dh ( (1 }’lc(

Do you have a hobby?!!s /| What is 1t'P ﬂ{i(l(}i[ t{qu . 'H’U ,p,\j
- <) )

What special activities do you take part in at scheool? ¢ E 0171
am the Snee Laaa N band ot esl

- What is your favorite recreatlon‘? b i’ A’LVL 15 q[‘( Uﬂ a0 (‘7 ) Lh,nmu’nf'

What is your vocational chome'v" \/ih !ﬁ,‘1)g7ﬂj U) \\\h; ? ( }\(Hftb fz&
What is your parents' choice for you? D/h! {\m Jem L) uw,ﬂ ((Q |

,[/l/!vu S Tb @L L
LC“{L% NliyP LAy

b .



Student Self-Evaluation Scale

Date { _ }
-:'_M Lo R

Grade (7% Q///?//(?, Teacher ’7/7 /( /‘///7
— 7

Check ﬂccordm'f to your rating of growth in the following a.eas: 1, not at all;

2, somewhat; 3. average; 4. more than average; 5. exceptional,

Name !

1 2 3 4 5

W

a, Ithink I'can eztimate my own str'engths
and weakrezses,

-

b, Ifzel a senze of personal worth, e
¢. Iplacetcoyg 2 value on cbtaining
hlgh grogf: , ) /
d. Ifeela "need to ?:‘-:aav-.r. " ol
e. Ivalue l2arning for its own sake, . ' L
f. Icare about less bmgat younocr, or Pl
* otherwise "different” children, |2
g. Ihave re*nect for cthers regardless of A
their status, color, or creed, _ L
h. Iam aware of the feclings and needs of -
others, v
i, Ifeel ccmforta‘ne with s'itua.tions which - |
may not have 'right" or "wrong" snswers, ;/ (
jo lam willing to make np my own mind, v
k. Iam willing ¢ censider more than one -
solution to a pro"ﬁom. v
1. IthinkI come up with origical ideas 1
m, Ithink I have a strong 1maqmation. Ny
n, Iproduce an adeguate amount of work at A /'
school, N 1
o, Iproduce work of hizh quality.
p. lenjoy performing difficult tasks, 1//

q.” Itend to stay with a problem until I L /
‘can solve it, .

r. Igive the responses teachers expact
of me, ’ \

NEIAN

s. Iam willing to express my own opinions
' to teachers. .

~Ilike to have teachers react tb my ideas. . e
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School &L( 51;’& k\\( 4 41\
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Date [ : g L Grade (/{ L { l:"l/,‘t[(.{} i
M st ey e b el . ("‘

Value Rankings '

One of the ways in which people differ is 'that they may have different values, The things
people feel are important in life are their values, What do you value most? And why?

Rank the following sections in order of their importance to you: (1) first choice; (2)
second choice, and the like, Try to give reasons for you: hilghest choices {e. g., what bene-
'its you may receive, what you particularly enjoy), Remember that there are no right or
wrong answers. Order them as you really feel, not just as you think others might expest you
to respond,

K

Items Rank Reasons

t by that vl
Dheute Juat of adl
Lo {JlMUQ @ £thenn .

1, Being a good athlete

Being a good student

Being popular

Being one who understands and

accepts other people {
. 2. Having cthers know you are very ' I O A o -~} . . o
< sociable and know how to get |8’ Jf—“"-—{'t‘*l”“’ t)’\{J P‘L'é’P‘E‘" A
along with people ) e . N
§ with peop Vekingo odwrane Beme
Showing others how intelligent - ‘{4 : ' .
you are 3 AT
b
Having others know you are ea~
pecially understanding and have
, ~ deep feelings ‘
' Having others know you are out- |
standing in some physical ability "{‘
i ) A : * . - .
3. ‘Being warm and understanding | ¢! Q, UUJ']LC« f&wlu D/YY\;,UL’( .l;'D
Having above-average intelligence 2 J\,"\_C:f_ Um oyl C:C.,ﬂ't thong 0w
Being attractive or good-looking t N w{-;"bt(,é-(‘h-o’ e Al
" ({build, features, and the like) H T POW IS ; C\J
| » e , 1 )(")/U.L/'r\u.‘:-"/j?/ Lot (7 elevecno
Being easy to get along with =< L \LC}’Q/’) .
4, How would you like most to be re- b othooadle et e LAV .
 membered after you leave school? - Ll UMLL Th LLM l

o aced phudent oloo
nhetwo That v vfxa_@,
Loncd mttwwr\,@ Ctﬁ
I Cd‘wb, : ‘.’l:-“tcé\i@b»;}\uf_).

As a good student

As an outstanding athlete

As a school leader,

o [ | -

As a kind, understanding person




Items A Rank Reasons

5,

Doing what adults expect 2, CL '(:)lb | d’/ D/}\G LLBCC
Deciding for yourself what you

will do i ’;\,CL/U‘«— _/)M ELre L(,(Luﬂuii
Getting approval from adults JJILCC tL Ci{) UU.,O X

for what you do 3

j\’“y’LLL.’J/{ SN LC’_ mu\i
Olun C/\:LQUJ,L 0 .

Deciding for yourself how well
you have done things

Getting approval from your
friends in what you do
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Enjoying working with mechanical s ‘ 1 ,
or scientific things fﬁ 7 ‘t{)/ MCL’% C( 'S} _OG'L.UZ,

Enjoying abstract or mathematical : i DEonD E[)
problems 2 _ZD S d )

Enjoyli‘n nature {e, g., stars, : /)) C UL"‘Z/ Vaast” ac ﬂ AL
TOCKS b

o . . . ) C' / m\(l,p,bLQ v \,Lf‘ /L..J LODL
Enjoying living things (e. g., insects, /
butterflies, animals, pets) i 2 J,,O mc\i' ML:\C(j
Enjoying "losing yourself” in a ' n
joy [ Lo }Qérylg, Lu-{,th )11.&[',/76. ”(( éf

good book or in imagination

Enjoying being with yo_irr fa.mily )“} ﬁt}u:}'\c 5
Eu“oying studying about people i \3 )
what they are like and why they e
are the way they are} ' @,
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If you could have a real friend of ideal qualities and values, what would this person be
like?

What age would this pex:sc:—. be? ( i G M CLbL D ALG dvtﬁvLJ\L>Lu‘_, N

o Ny
MO

(4

o
Would this person be male or female? i/ {\ACLL-’-

Whom would this person be most like that you now know" (w ;u . nme. ,’J' Ny &U
éi( St <.>Jhu:t‘u

What would be the most important qualities thla person‘would hav
(List these in order of importance.)
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