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. Revised September, 1971)

PART 1
STATISTICAL REPORT

Elementary and Secondary Education Act, Title II1I, P. L. 89-19, /s Amended
I .

SECTION A - GENERAL PROJECT INFORMATIOQM GRANT NUMBER__ _ (Sia.e Use Only)

B

5. TITLE 111 FUNDS REOUESTED

. NAME AND ADDRESS QF LOCAL SCHNOL DISTRICTI 2. REASON FOR SUBMISSION OF TH-IS FORM-check one
Spartanburg County School District '
Number Seven o :

P, O. Box 970 |

- Spartanburg, §. C. 29301 b. () APPLICATION FOR CONTINUATION GRANT
| | PROJECT NUMBER_

a. ) IN ITIAL APPLIFATION FOR TITLE III
GRANT

o
' c. (X)) END OF PROJECT REPORT

3

PROJECT HUMBER . 09-(810: LI.QAQ”_~'

3. PROJECT TITLE (5 wnrds or less)
_ In1t1at1ng Instructional Change Through Modified Arlmlmstrahve Behavior by
Flementary Principals

£ CRITICAL NEEDS DESCRIPTOR

(a) ‘ELEMENTARY (b) SECOMDARY .
(x) First Grade Failures ( ) Lanauage Arts
(x)- Lanquane Arts { ) Math ~
(x) Math ' ( ) Dropout Prevention
(x) Dropout Prevention . { ) Handicapped -

(x) Handicanped

.Beginning Date | Ending Date ; Funds Requested

Ty

Initial Application (July 1, 1969 [ Nov. 30, 1970 $78,000

Application for First ContinGation Griant ! Dec, 1. 1970 une 30. 197 41 274

Application for Second Continuatfon Brant{ priiy ) 1971  June 30, 19720 49 745

6. NAME AND ADDRESS OF PERSON AUTHORIZED

Total Titje [I1 Funds I | L L. $169,019.

L lejo jole

;I.’/'. LIST SCHOOL DISTRICTS TO BE SERVED BY PROJECT

10 R_ECEIVE‘GRANT Cherokee County School District No, 1

J. G. McCracken '- i~ School District of Greenville County
P. 0. Box.970 : lLaurens County School District Nos, 55, 56
- P 0. Box.9 Newberry County School District
. Spartanburg, S. C. 29301 - Spartanburg County School Districts 1.7
“TITLE: Superintendent : School District of Union County
PHONE: 585 _2231 TOTAL DISTRICTS SERVED 12
3. NAME OF PROJECT DIRECTOR . G,  ADDRESS (Number, Street, City, Zin Coda
John H. Tillotson 7- P, O. Box 3124 ‘

Spartanburg, S. C, 29302

PHONE: 585-8756

I hereby certify that the information conta1h§d in this application is, to the best of hy
- tnowledge correct, and the local educational agency named above has author1zed me as its

' ““*ia 001-00 - South Carolina Department‘—?fEducat1on

3gpresentat1ve to file this application.

10. SI@Y OF PERSON AUTHORIZED TO RECEIVE GRANT ~ 11., DATE

thc% 74~—-*‘

June 30, 1972

L
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N.ME OF SCHOOL DISTRICT: * Consolidated Surmary Sheet

S_CTIONS B AND C MUST BE COMPLETED FOR EACH DISTRICT THAT IS TO BE SERVED LY 7.2
LCQMPOS,_ITE PAGE MUST BE INCLUDED FOR MULTI-DISTIRCT PROJECTS (SECTION C CNLY;.

SECTION B - FISCAL INFORMATION

oo
'1. PER PUPIL (ADA) EXPENDITbRE OF NON- FEDERAL FUNDS
' a. FISCAL YEAR ENDING JUNE 30, 1970.

. ,~b. FISCAL YEAR ENDING SUNE 30, 1971

'c.'.ESTIMATED EXPENDITURES FISCAL  YEAR ENDING JUNE 30, 1972

.

2 ASSESSED VALUATION AND TAX L-VY
~a. TOTAL ASSESSED VALUATION

b. ASSESSED VALUATION PER PUPIL

ASSESSED VALUE AS PERCENT OF TRUE, VALUE ——

d. NUMBER OF MILLS LEVIED FOR OPERATIONS

e. NUMBER OF MILLS LEVIED FOR DEBT SERVICE *°

1

SECTION C - TOTAL 'SCHOOL ENROLLMENT AND PROJECT PARTICIPANTS (FOR CONTINUATION REthSTS THIS :

DATA SHOULD REFLECT STATUS DURING THE GRANT PERLOD CURRENTLY IN EFFECT).
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N.ME' OF SCHOOL DISTRICT: . Cherokee County S
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SECTION B - FISCAL INFORMATHON
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" a.' FISCAL YF"R E\.J \u \Ju \L.. 1970 T ! ' '
b. FISCAL YEAR ENJING JUNE 30 197 ' - . -
c. ESTIMATED EXPENDITURES Fi:SCAL YEAR ENDING Jb\E 30, 1972

.- ASSESSED VALUATION AND TAX LEVY
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SECTION C . TO%AL SCHOOL EﬁROLLMENT AND PROJECT PARTICIPANTS (FOR CONTINUATION REQUESTS, THIS
. . DATA SHOULD REFLECT STATUS DURING THE GRANT PERIOO CURRENTLY IN EFFECT).
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NJIE OF SCHOOL DISTRICT:
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SECTION B - FISCAL INFORMATiON
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N+ € OF SCHOOL DISTRICT: Laurens #55 e
SELTIONS B AND C MUST BE COMPLETED FOR EACH DISTRICT TRAT IS TO BE SERVEL BY .7 PRIGEC
COMPOSITE PAGE MUST BE INCLUDED FOR MULTT-DISTIRCT PROJECTS (SECTION C ONLY;.
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SECTION B - FiSCAL INrORMATlO\
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1. PEK PUPiL (ADA) EXPENDITURE OF NON-FEDERAL FUNDS
a. FISCAL YEAR ENDING JUNE 30, 1970
E. FISCAL YEAR ENDING JUNE 30, 1971 '
c. . ESTIMATED EXPENDITURES FISCAL YEAR ENDING JUNE 30, 1972

:
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2. ASSESSED VALUATION AND TAX LEVY
a. TOTAL ASSESSED VALUATIOX |
" b. ASSESSED VALUATION PER PUPIL - o '
_C. ASSESSED VALUE AS PERCENT OF TRUE VALUE - | " —
d. NUMBER OF MIL.S LEVIED FOR OPERATIONS *
"e. NUMBER OF MILLS LEVIED FOR DEBT SERVICE
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-SECTION C - TOTAL SCHOOL ENROLLMENT.AND PROJECT PARTICIPK~TS (FOR- CUNI]VUK!IC N REQUESTS, THIS

P DATA SHOULD REFLECT STATUS DURING THE GRANT PERIOD CURRENTLY IN EFFECT)
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. KINDER- |  KINDER- ! 1-6  : 7-12 |  OTHER |
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N/ E OF SCHOOL DISTRICT: Laurens #56 . e
SECTIONS B-ANJ C *uST BE COMPLETED FOR EACH.DIS.RICY THAT IS 70 BE SERVED 0¥ I 5:0CECT A

COMPOSITE PAGE MUST 5E INCLUDED FOR MULTI-DISTIRCT PROJECTS (SECTION C ONLY;.

_SECTION B - FISCAL INFCRMATIGN

1. PER PUPIL (ADA) EXPENDITURT GF NGN-FEDERAL FUNDS
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ASSESSED VALUATION PER PUPIL

ASSESSED VALUL AS PERCENT OF TRUE VALUE
. . NUMBER OF MILLS LEVIED FOR OPERATIONS
NUMBER OF MILLS LEVIED FOR DEBT SERVICE
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SEATION Cl- TOTAL SCHOOL ENROLLMENT AND PROJECT.PARTICIPANTS (FOR CONTINUATION RéQUESTS, THIS
DATA SHOULD REFLECT STATUS DURING THE GRANT PERIOD CURRENTLY IN EFFECT).
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N 4E OF SCHOOL DISTRICT: Newberry - unty : o
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COMPOSITE PAGE MUST BE INCLUDED FOR MULTT-DISTIRCT PRCJOECTS (SECTION C ONLY,. '

SECTION B - FISCAL INTOKMATICN
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c. ESTIMATED EXPENDITURES FISCAL YEAR ENDING JUNE 30, 1972

ASSESSED VALUATIC, AND TAX LEVY
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b. ASSESSED VALUATION PER PUPIL . '
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‘MME OF SCHOOL DISTRICT: Spartanburg 41 e
1$ECTIONS B AND C MUST BE COMPLETED FOR EACH SISTRICT THAT 15 70 BE SERVZD &v © .5 pdluity A
- $CPMPOSITE PAGE MUST BE INCLUSED FOR MULTT-DISTIRCT PROJECTS (SECTION C CiLY,.
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{SECTION B - FISCAL INFORMATION
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1. PER PUPIL (ADA) EXPENDITURE OF NON-FEDERAL FUNDS
a. FISCAL YEAR ENDING JUNE- 30, 1970

b. FISCAL YEAR ENDING JUNg 30, 1371 .
¢. ESTIMATED EXPENDJTURES FISCAL YEAR ENDING JUNE 30, 1972
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NUMBER OF MILLS LEVIED FOR DEBT SERVICE
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(Revised September, q971)

f\HE OF SCHOOL DISTRICT: Spartanburg #5 T
SECTIONS B AND C MUST BE COMPLETED FOR EACH DISTRICT THAT IS TO BE SERVED B8Y .2
@ﬁMPOSITE PAGE MUST BE INCLUDED FOR MULTY-DISTIRCT PROJECTS (SECTION C QONLY).

SECTION B - FlSCAL INFORMATION
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PER PUPIL (ADA) EXPENDITURE OF NON-FEDERAL FUNDS
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-(Devised September, 1571)

NAWE OF SCHOOL DISTQICT . Spartanburg #6
SECTIONS 8 AND C “UST BE COMPLETLL FOR EACH DISTRICT THAT 1S 70 BE SERVED &7 T I FiluflT i
CC POSITE PAGE MUST 8E INCLUDED FOR MULTI-DISTIRCT PROJECTS (SECTION C G“LY)
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. (Revised September, 1971)

1 ME OF SCHOOL DISTRICT: Spartanburg #7 . ~
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PART II | -

NARRATIVE REPORT

I.: PROCEDURES AND PROGRAM CONTENT

A,

| During the éurrent project period, the basic format for
the structure of pro ject activities remained the same as that
used duriﬁg the two pfevious periods. A core:-of meetings, cover-
iﬁg twelve di?tinctftbpiCS"providea a vehicle for conﬁinuing
involvemeﬁt Qf princi?alé in -group develomment. Project staff
members contihued the practice of visitation~to schools of parti-
cipating principalslto provide needed assistance, support; and
eﬁcouragement in changé and/or program evaluation efforfs.
Staff members also prbvided support by éérving as a reference

or infommation source for mény of -the participants and their

-school sﬁaff.

The topics fgr the'meetings held auring‘this fihal‘year of
the projéct‘&ére determined in large measure, by the participapts
themselves. At the request of the participants, anothér activity
waé written into the project for the first'fime during the
Acurrent periad - visitation to schools with innovative programs.
A very limiﬁgd number of ;ar%icipants.actually'ﬁere ébié to take
advantage of the opportunity for visitation. A more detailed
description-éf thesé,activitiéé is givén'in tﬁe'following-para— .
graphs,-

 Twelve distinct areas of study were considered in the group

¥ .

sessions.' Eight of these areas of study were considered in

single sessions only while four areas of‘studyfwere divided for

16
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convénience' in£o fwo:sosoions each with participants allowed
o choose the session that best fitted. thelr schedule.‘ |
A session usually consisted of the develo;ment of the topic
by a consultant or the professional staff of the project foilowed
by a question and answer period for clarification of ideas or
‘extension of understahding. .The group often was divided ihto
small groups for easier communication of ideas betwoen the_partici-
pants and to work on specific tasks assigned to tﬁe group. Under-
lilyiné:the USe‘of.sméll groups was a rational of ﬁnproviné skills -
in working with.groups. “ | |
" The range of media used by presenters was groat. Video tape
.aﬁd slide orésentationé were used by many consultaots;while over-
head projectionals were used by almost all of those who workéd .
ﬁith the porticipants. Tape recordings were frequently used to
provide a broader bése of'understandiog of the topic of the ses-
sion. Involvemenj ofoparticipanﬁs ﬁaé géinod through such devices
" as rolefplaYing end completion of work sheets and-guestioonéires.
Printed handouts (Samples are shown in Appendix A.) were sﬁpplied
f to’ participants at practicélly ever& meeting., In some cases,
~ the handouts provided summary coveragelof the fopic whilo in
,Ioﬁhers an extension of ideaslﬁesentéd was provided.
'VisitinéﬁoonSultaots ﬁseo were experts in their respective
fields:  These persons-no% only pfesented backgfound-ihforoation
for group members but also often Worked with the staff in the de-
sign of the programs. Fach consultant uced provided a brlef
indication of his evaluation of the proaect (See Appendlx B for
sample 1etters) Some consultants also provided the staff w1th -

a531stance in design for Pvaluatlon of prOJect outcomes.
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The projéct staff members visited the participgnts in_theif
individual schools on numerous occasidns to assist thelﬁrincipal'.
and his staff in eveluation of existing programs, to récommehd
possible cﬁanges'énd to help institute instructional changeég
The staff provided édditionai support by developing bibliograﬁhy
lists, research background, and visitation lists for individual
principals in the area of,their specific need. The staff fufther
worked wifh'principals in faculty inservice sessions and gave
presentéfions at P.T.A.“meetings as réquested.

‘Some of the participants took advantage of visiting other

ischOols ﬁith innovafive programs, as written into the project
du¥ing th;s budget period. Many were unable to do any visiting
due to tﬁé heavy work léad required of them this school term.
_Thisvfactor also lowered attendance at meetings during this fiﬁal
_ projeet period.- -

Supefihtgndenfs of participating diétriets were continually

invélved.through'attendance at the group,sessimns; through evalug;

" tion of“thplgfgggct activities in rospéctmtoftheif'school district,

and {ﬁrpugh visitgtién by projeéﬁ’Eféff members.

All matéfials'(information Aerived from sessions; consultantg "
anid staff) and handouts have been made aﬁailable to members of |
the profession. Periodic progress reports (See Appendix C) were .

. mailed to all participants, superintepdents, other key school

personnel‘and other interested people.
B. This projecf was funded as a'ccoperative venture between

vthirteen,school districts and not as a sihgle district attempt

té ﬁmpfove administrative_performame° During the three-year

18 S -



term covered by this project, no siitable procedure for funding

S

such cooperative pro jects has been discovered or developed. For

this reason, none of the activities described above will be continued

on a regional basis.

The activities, as strugtg?eg for this‘project probably will
1ot be cont;nued on an&EindiQidual pro ject basis. Cértain aépects.
of the project, howevér, seem certain to be continued. Many of
‘the distriéts, for instance, aré using coﬁsultahts to work with

their elementary principals and school staffs - a practice which

was not very widespread in the region served. prior to this project.

During the firsﬁ two years of the project, many of the partici-
pants fréquently discussed thé possibilit& of meetiﬁg periodically
after the close of the project for day-long discussions of mutual
problems. Firm plans for ;th meetings‘were not finalized this
yéar because éf the heavy work-load mentioned above and because of
bther restrictive demands on‘principalsf time. |

As indicated;in{the'previous section, no activities will be

P

‘continued as they were structured for this project.

As indicated in Sections B and C, the primary reasons for
nohncontinﬁation are fipanciéi, the nature of the pro ject itself,
and the seemingly increasing demands on principals' time in the

local school situation,
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IT.

PROJECT PERSONNEL

A.

'progect during the current period was $8 419

During the current budget period the professional staff
{H>r the project consisted of two administrative specialists. Dr.
John H. Tillotson ‘'served as the Project Directur. His responsi-

bilities included maintenance of all necessary communications

with the 3outh Carolina Department of Education and the U, S.

Office of Education, as well as other duties listed below. Dr.

- Tillotson's qualifications include extensive experience in project

administration,'school'experiencefas a teacher and-administrator
and the attaimucnt of the Ph.D. degree from the University of

South'Carolina Dr. Tillotson devoted 4/5 time to the pnaject

“until aeptember 1, 1971 and 2/5 time during the remainder of the

progect period.- The total salary paid Dr. Tillotson from the

J. Ronald West was des1ﬂnated as the Pro ject Coordinator
Mr West's respons1b111t1es 1ncluded coordination of all act1V1t1es

of the project as well as other duties listed ‘below. Mr. West's

.qualifications'include wide experience in the schiodls ofvPennsqu ‘

vania as a teacher, elementary principal, secondary principal,

and assistant superintendent for instruction; He has earned a

_mastef's degree from West Virginia University ‘and haS'had some  ,

50 graduate credits beyond this level Mr. West devoted full time

to the progect for the salary of $16, 536/11 months employment period._

h Both Dr. T111otson's and Mr. West's respons1bilities 1n the.
progcct as admlnistrative spe01a11st included:
1. The design of activities for‘work sessions'with

principals, as well as arranging and administering
the activities
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Consudtants who were Inviitad o worX in the prvjoet raovided the

reiative to the privcipald's

.
PN S . 3 2 dad Sy L R I R T O ST g
function; and provided o degrve of dnspiration and motivation io

, the principals that had not Teen avai able provicusiy . Since sone
perticipants were initielly involved in the pivject this yoar,
"some of the consultemés who hag alre;dy_werkcﬁ'in the progjeet in
pricr years were used to'hglp meet A noed exprossed bjrpﬂrtivi4xn¥is,
. e s A » B
, The consultants als?:gave assistance to\principuls in helping-

/ : -

institute inStructidnéiJgﬂange'nnd pfnvided exyert-opinivn'iu
evaluationqu the project itsélf. | |

The consultants used are identiried in the following PaTa-
graphs. A brief sketchm§f each persen's contribution iu nlaa
.provided;

Mr. Edwin B. Brading, Assistant Attorney General of South
Carolina, worked with the principals in o seminar devoted o
school law as it effects fhe elementary school frincipul. Tho

discussion was wide-ranging, but emphasis was.placed on responsibility

ERIC

s - .
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_ for_regulation of pupil activities.
| Dr. William D. Hedges, Chaimman of the Elementary Education
Departmént; Univgrsiﬁy of_Florida, provided assistance in a ses-
son dealihg Qiéh curriculﬁm-planning and latest, trends for
curiculum improvement. The program was designed to show the
e e e relationship of new programs to sound curriculum principles.

Mr. John S. Gist, Principal of Mars Estate Elementary school,
Baltimoxe, Maryland ﬁorkedlwith principals to help them develop
skillé necessary for working with faculty groups.in,préparing
for innovation.i Small group activities and'wbrksheets were used

. effectively. |
Dr. Nicholas Vigilahte, Florida International University,
worked with the participaﬁts'in“a seminar devotedvto-improving
~ individualized inétruction.» A wide variety of media'was used in
an attempt to illustrate how individualization is accomplished.
ﬁr. William W. Purkey, Sr., University of Flcrida, conducted
" . a session deéling with children'slselfmconcept. Emphasis was
placed on the rélationships between self—concepf and pupil
achieveménf and between self-concept and discipline.

.Dr;'Robert H. BrésWeli, Winthrop (ollege, worked with partici-
pants in a meeting devoted to temn-teachingvaﬁd teém;planning,
Video tape, slides, and still pictures, were used to provide -
illustrations of téamuteaching in local schools. Small discussion
groups were used to develop additional knowledge éf<thé topic és
well as to evaluate‘the programs illustraﬁﬁdQT

Dr. 5th'D. Greene, Chairman of the EiéﬁénfaI§ Education.'k

~_Dep;rtment,'UniverSity of Southern Alabéma; léd.a seminar dealing :

with problém solving, supervision in‘fhe=classroom and the
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principal's role as an inétructional leader. He aléo provided
suggestions and wofksheets for ratihg effé&tivetess of teaching
and the instructional‘pr0grmn‘ | |

Mr. Andrew E. Hayes, Uni&ersity of.Georgia,.provided techni-
cal assistance in séoring and interpreting the Organizational
Climate Description Questionnaireu- Mr. Hayes'also worked with.
“the project staff in other project gvaluation efforts.

Mr. Max M. Robbins, Principal of Spartanburg High School,

. provided assistance in a session devoted to the year-round school.

Mr. Robbins served ag a discuSsidn leader during partioﬁs of the
meating. |

Several of the consultants identified aboﬁe have bec¢n usad
by individual distriets participating in the project after their
work with the projeét, Many of the districts have continuing
plans to use these same’persons as well as cher consultants on

a wider scale'ip the future. Tt must be emphasized,'howevefj that

" this usage will beupurely a local district effort and not a co-

ordinated, cooperative continuation of project activitics.

The nonprofessional persommel employed during the current
budggt:period consisted‘of a part—tﬁmé bobkkeeper and a part-timé
secretary. Both positions were filled for the total precject period
as described in the project proposal., | | V

The boo%kqéper, Mré} Betty Schmitz; an experienced person in
her ficld, fakgﬁ_%gfé of the bookkeeping and some other routine
office functions ﬁor this projeét”and for another mﬁlti-distxiqt

project. Mrs. Schmitz déﬁoted-B/ﬁ time to the project during the

current budget period for the salary of $3,339. The remaining
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portion of her time was devoted to the second project.

The secretary, Mrs. Barbafa Doyle, an expérienced secretary,
does normal.and routiné office functions for’theAprojeét; Mrsu
Dojle devoted'9/i4 time to the project dﬁring the ?urrént budgef
period for the salary of $2,89é._ Mrs, Doyle had no other employ-
ment during the project perioa. _ -

| These positioné and,the duties aésignéd to them will no longer
exist at_thg regioﬁal level aftér the termination of Titl? III '

funding for this project.
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III. PRIVATE NONPROFIT SCHCOOIL3

. By “the nature of this project, studerts did not dircctly
participate;in pro ject activities;"Instead, pupils were seen
as secbndary fecipients of benefits whicﬁ‘were hypothésized
to result from improved administrative skills of their ﬁrinciu '

pals. Neither pﬁblic nor private nonprofit school studenfs .
participated° A. |

: Private noﬁprofit'profeséional'gghool'personnél were re-

peatediy invited to éttend sessions with édﬁsuitantsg but no -

' attendancevwas recorded from the pfivaté schobl sector. Re-
ceipt of information qbout_thc pr§ject was . therefore the . -

extent of involvement of these agencies.
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IV.

DISSEMINATION

A,

Three Types of material were used during the current prb—

Ject period'to'keep professional school personnel informed of

project activities. Periodic pragresé-reports (Appendix C)
were mailed to all participants, noﬁprofit school representa-.

tives and all school superintendents in the-area served. These

‘reports were also sent to key personnel'outside the apea'served

and to cther persons who‘had requested informatiah.about.the
projeét. | | | | |
CQpieé of handouts used at~each_meeting‘(Apﬁendix A) were.
sent out to the same mailing¢iist aloné with remindér announce;.
ments-of each meeting (Appendixnb)‘ |
PublicAianImation during this projeqt period was accém—
plished by news coverégé on rédio.outiéts covering thé general

area served. Written releases were not made during this project

period., = -

Six ﬁeople from outside the project area visited the seminars
held during this project . period. 'Representives of different

sections of the State Department were included as well as out-

~of.state viéitors. ‘There were 23 people who were not regular

participants bﬁt were from the six count& region served by the

project in attehdénce, - | R
Nine_ﬁritten requests and an undetermined number of oral

requests for information pertainiﬁg.to the projecﬁ-were received

from universities and school districts across the nation. . s



V. PROJECT EVALUATION REPORT

A."Process Bvaluation

| 'Severai groups have:been iovolved ioiessessing on a con«‘
‘tinuing-basis the effectiveness of progran-personnel,.proce—
’dores,and activities during the current pro ject period. The
perticipating'princioals‘and otherlkej school people, them-

selves, provided c¢ngoing evaluation through informal personal
B . |t
[

observations, and through their’enonymous responses 7o) qﬁegl ,
-tionnaires' The superiotendents of the school districts served
alsc malntalned centact with the pragrmn and stated the1r pro-
fessional oplnlons regardlng the pruJect 1nformelly to staff
"members. Thls-group of persons also completed questlonnalres
(Appendix E) desighed tolelicit reactions related to both bro-
cess.and prodUct,evaluation, Qﬁestions 1,2, and 6 of the re-

Caction sheet sought responses about program effect1veness

A compendlum of Fhie 0p1n10ns 1ncluded such statements as - -

o,

\_\

-,

——
~—.

L,;.. . personnel. were very kind and helpful in many 0f™T .r\;\
problems _ : I

~—

e e outstandiﬁg consultants

. procedures and activities were ones which concern us
most in our daily activities

. procedﬁres'and'activities were well planned and well
.carried out

. . the activities have helped our participants to grow
professionally '

: . .. . this type project should be éontinued and expanded to
3 iriclude school board members and other schooul
' admlnlstratlon

. visitation by prOJect staff has been effective in
our schools
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. our principals were favorably impressed
. . . was difficult to get principals away from schools
"~ in these times - perhaps Saturdays, afternoons or
~evenings might have been better

. iore meetings  in various schools would have allowed
partlclpants to see what ‘others were d01ng :

In addltlon expert consultants who have v1s1ted the pro-
gram from time to time have prOV1ded a degree of process evalua-
tron. Copies of'consultants‘ comments are’1nc1uded,1n Appendlx

B | .
| Unlike the cse of the‘rating.scele used 1pfpast years, the
: farticipants were asked to Write‘lefters to the project staff
;exPressiné their feelings abcut various aspects of the grcup
T _ meeriﬁgs -~ - the c}earness cf the projccr's goals,; the level
}of interest and productivity in the meetings, and the relevance
of‘the topics, for example. The topics for this period were
chosen by a survey ¢f interests or needs end giveﬁ e priority
.according to a rating scale completed by the participants. The
principals also indicated how,they“beiieved_they havc changed>
during'the year in regard to their‘ihterpersonal.reletions-wiﬁh o
teachers ‘parents, students and other principals. Although no

- c1a1m of a cause-effect relatlonshlp between the project activi~ -

—
——,

ties\EEE“thecchggges in behavior as related by the principals
. —~
is made, it is interesting to Gusexve that many partlclpents

‘reported the very kinds c<f changes orlglnally set Torih-a

T—

.objectives of the project.
A compendium of the principals remarks included such statements
as w— -

. benefited me in'my4professi0na1 growth
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- . ... helped foster the attltude of always seeklng to 1mpr0ve
~myself and my school

: S would have required many years to obtain thc exposure
— ~ . and knowledge otherwise :

..many questions remaining on "how do you .- - 2"
. planning was good

. Project -~ - ~ is mahlng a deflnlte and worthwhlle
contribution to educatlon .

. .'. choice of out81de consultants was excellent maklng
T a tlmely and s1ngu1ar contrlbutlon

. filled a great need

. one of the hlghllghts of the year was to visit another
program with members of the project and the discussion
that followed.

.+ . » experience has been one of challenge and growth :

. « . your (project staff) 1nterest in our work will be
long rememberec

. the great number of techniques used was commendable

« . » I relate to teachers in a more meaningful way as a
result of the sessions attended

.+ . T commend you (project staff) on your effort and work
~  in setting up the project

.« . encouraged me to do things in my sehoel

The femarks from superintendents, consultants; and‘partici~
Pants offer some suggestions for change and indicate that”the
task attempted in this project is not complete. There'does
seem to have been a general acceptance of the project and its
goals as ﬁnporfant and a sense of enthusiaem seemed to accompany

“the remarks made,

~——

—~——

~~$+--—Product Evaluation

ey

“\\“.\A .
Produ@t\evelnation infomation during the current project
period was obtained to some “deprea. from qpmments of the "experts"
S — .

——.
..




who provided consultant hclp to the project (Appendlx B) Perti-
. nent information also was obtalncd from QUGStlJnS 3,4 and 5 of
the Superintendent's Reaction Sheet (Appendix E).
| The partlcnpatlng prlnclpals also prov1ded degrec of
product evaluation through thelr ovm observatlonS'and prcfessicnal
judgement .Since.the project is concerned with ﬁnproving admin -
1strat1ve SklllS thc evaluation of the progcct as one clement

of adm1n1strat1ve SklllS was a relevant act1v1ty for the parti-

-

c1pants.
In addition to these more sub jective assce3mcnts of.pfoject

outcomes, certain data relative to "Edministrative style" of
behavior exhibited by perticipants hae been ccllected throughcut
utne total life of the project.v Pafticipants in the first project
period completed the ”Organtzational Climate Descrintion Question~

. naire." The same instrument wae completed'again in the_current
project period. The "Interpereonal Orientaticn Scale" was

. completed at. the end of the first and'second-projectbperiods and,
by new participants, at the'beginning dftthe final period. Parti-
cipants during the final project period completed the "TERP v
Attitude Scale" and the.“Roes FEducational Philosophical Inventory"
at the beginning of the final pmcject period anq again after all
scheduled meetings of the project for tnis year‘were held.  The
data gained from these'instrumentsvhave provided a basis for.
using a pre-test, post-test mcdel of eyalﬁetion.for the indivi-
dual onjectives of the project.. Theee data are presented and
discussed under the appropriate objective in the following

sections.
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The.project has-four stated objectives, the first fnree
of which are closeiy related. Each of the first three ob-
'jectives_has several reieted sub—objectives stated SU as”
~to indicate the,ﬁEnds of Behav1or involved in the.aftainé
ment of the primary obJectlve

Objective 1 TQ,1ncrease prlnclpals’ levels of adw.nis-
trative competencem
Skill‘in problem solving and decision making;
Skill in inter-personal relations.

Greater involvement ‘of faculty members.
Improvement of school-community communications.

P e e
— e e s

V'Some data relative to this objecﬁive was obtained frcm
‘Question 3 of the Snpenintendent's'ReactiCn sheet. Superin-
tcndents Wereﬁasked tc comment on noticeable cnangcs in
administrative behavzcifof partlmpants from their dlstrlcts

‘ Thelr responses 1ncluded_such statements ag - ~

.-principals benefited by exchanglng ideas with
othcr administrators

. principals are more aware of administrators' .
responsibilities

. faculty meetings and other contacts {1fh teachers.
consist more of sharing than just glVlng information
on fomms, schedules etc., .
. participants have developed more self-confidence
. principal's neetings are morc professicnal now
Some responses to this gquestion relate more closely. to
other obgectlves and will be reported in later GlSCUSSlOHo.
Thc Interpersonal Orlentatlon Scale (IOS) deyeloped
by J. D. Alccrn and E.D. Erb provided another source of
data for the evaluation of this objective. This instrument
~had proven tc be a valneble learning expenicnce for the

principals. It was quite useful et the conclusion of the
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project, when the results for three years vere re-cxamined
in pfder to detect any change'in styles of interpersonal
relations by the principals during the life of the project.
' The I03 (Appendix F} consists of two sections
(1) a seetion designed to measure an individuzl's
~general orientation to interpersonal rela-
tionships on a manipulative..altruistic axis
~and , '
(2) e scetion designed to measure an individual's
- level of preference for each. of the five
postulated -manipulative techniques described
below. - i
| Simply stated, a score of 26 on the General Orientation
~ Scale is neutral. A score lg§§ than 26 is in the "manipuldﬁ
Halfruistlc" range.
~In the second section ofvthe-IOS, five scores may be
plotted to arrive at & profile indicating preference for
different manipulative techniques (Appendix G). Alcorn
has described the five categories:

Coercing = ~.the manipuiétion of present or future
punishment.to elicit desired behavior
from the other or others.

Coaxing  ~.the manipulation of present or future

revards to elicit desired behavior from
the other or others.

Evaluating ~ a specialized type of céercing or coaxing
whereby hehavior is categorized in a value
context. ) '

Masking ~ withholding of correct information or the

substitution of incorrect information or
both as a means of eliciting desired be-
havior from the other or o¢thers. :
Postponing - putting things off with the expectation
: .that new insight will occur during the
interval of delay.

On the chart shown in Appendix G, a score of 60

T
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. represents indecision 5r a’ preforence for the fechnique. A
score greatér then 60 tends.té iﬁdicatevagreemént-with state-
.ments des;;ibing a technique and a score less than 60 tends .
to indicate'diéagreement with staiements deécribing that
technique;' |

.The,méan results fdr the total groﬁp of respondents
each year (Table I) show little variation over the life of

' TABLE I.

MEAN SCORES (IOS) BY PROJECT PERIODS

L Scales .
Group . g 1 Ve I R
3 P b .
H o £ b ap ap ]
3 42 o o « [s] g Q)
O g i ] ‘{j ! iy I e
L QO ey =4 *4 + e
o 3 = = & KB
1969.-70 30 64 54 52 58 56
1970~71 - "33 61 53 50 57 56
1971-72 . . ’
Pre-~test . : - !
New Participants} 30 1 62 | 57 49 58 60 |
197172 i , | '
Post-test : ' 1
ATl Respondents | 31 | 62 54 1 50 58 | 57
: J . ‘-‘ - .

thé project. A slight movement toward the "altruistic"
direction on the ‘general orientation scale was noted be-
tween the fifst and second periods, but a backward movemernt ‘
in the mean score at the end of the project eliminated some -
of the géin previdusly noted. Some of the regreésion may be
due to the fact that the 1971-72 post-test respondents were
heavily weighted with participants who were in the.project
only during the final period. The activifies during this
year as judged by meeting topics were not as conducive to

changes measured by this instrument as were activities during
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the tv}b'previous project pericds.

Sixteen participants in the sample had scores 9ﬁ~the
first and 1ést project administration of the I03. The change
in sccsres for these individuals (Table II) shows a gener’él} .

TARLE II

CHANGE I'N SCORES (I0S) OF RESPONDENTS
1969.-70 TO 1971-72 (N=J.6)

Subject Number Charnge

4 . .

1 +2

2 +8
3 -3 N |

4 +12

5 +2

6 43

7 ~

8 +7

9 -2

10 ' +10

11 +11

12 _ +5

13 , +7

14 o]
15 ' -2 .
| 16 » +7 3
1 |

‘move-toward the altruiétic-end-df’ihé‘general 5iien£ation
scale (positive scores represent movements toward altruism
and‘negative scores indicate movemen£ towafd»manipulétion).
The average‘change for this group of réspondents was +3.9
pointé vhich seems to indicaté that desirable changes did
oceur among parﬁicipanté who ‘were active iﬁ the prujéct
“during its entire existence,

Objective 2 To improve the level of innovativeness
in elementary schools. '

(a) Openness of climate.

: : (b) Organizational change.
(¢) Changed pupil-progress reporting pchedures
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In order to determine whether nuticeable changes in -
» participants' scho.ls had occurred in'relation to thie
objective,»superintendents were asked (Appendix E). to
describe changes which had been cbserved. _The remarks
made by this group of observers included such statements
as - - ‘ |

. Principals are more W1111ng to try new innovations
and new ideas” :

. school seemingly has operated more effectively
. principals more aware of what is.going on

. principals are relieving teachers of secretarial
tasks so.they will have more time tu teach .

. study of reporting procedures underway

. expanded special education program develuped.

Many principals whcvparticipaﬁedhin the project during
the first and third project period (and their faculties)
completed the Organlzatlonal Climate Description Queetlonralre
(0.€.D.Q.) constructed by Andrew Halpin and Don Croft
(Appendix H). Although ‘the «rganizations in -many of the
schools had changed drastically, this instrument provides
some degree of prcject evaluation since the climate of a
school is hypothes14ed to be largely dependent on t‘ﬂ princi-
pal.

'Thc 0.C.D.Q. is an instrument for measuring_andlduantiu
fying the social interaction between faculty members inlani
elementary .schoocl. The 0.C.D.Q. consists of sixty-four
questions, the responses to which reveal an individual'’s
perception of the climate of his organization. A computer

scoring process.enables the investigator to examine
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individual'responses'as well as the composite presented
by the entire faculty including the principal. A complete.
descriptipniof the instrument may be found in Andrew V.

Halpin's Theory énd Research in Administration. A descrip-

‘tion of the climates measured by the 0.C.D.Q., as well as

descriptions-of the eight dimensions of clinate is given
for the readers convenience in Appendix I.

The 0.C.D Q. climates measured ‘for the pre~test. group

(1969) and post-test group (1972) are portrayed in TABLE III.
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TABLE III

COMPARISON OF SCHOOL CLIMATES, 1969-1972,
AS MEASURED BY 0.C.D Q

§ School

37

e p——-

et o > b A o e A 8 At & nms S S Senet e o

j 1972 { 1969
' Number 4 Climate : Climate
i 1972 r : )
!
0 i) i 0 o
8 & o | 508y
: 8 B 'rq"' R o | (E)' H g o o]
2 8 4 £ 3 ; s 50— & o
= Q £ d 1J) 7] i o Q9 £ d W 5
g 5 3 g 2 . & % % E 5 4
o & O = A o i O & O oOm A& O
s : ,
01 100 94 90 88 88 46 %
02 62 100 107 56 24 0 i _ i
03 - 70 89102 55 55 75 . 64 86 67 78 65 98 :
4 04 28 67 95 59 70 112
05 7102 67 82 54 86 - i 59 91 84 68 €0 105 ,
06 91 98 109 56 59 46 0 N 75 75 54 62 ;
07 91 98 53 97 66 4 - ‘
08 90 107 82 75 53 62 63 99 64 75 55 104
09 54 T2 64 T8 75 92 43 0 62 74 70 110
10 89 91 87 68 70 48 | 101 7 88 83 95 50
11 28 62 83 59 80 116 ' .
12 L5 70 83 62 70 107
13 100 83 88 65 93 52 57 44 55 95 90 100
| 14 L7 85 76 76 76 111
15 91 73 60 8 67 8, i 80 95 0 7T 58 91
16 79-98 85 59 48 74 i 28 63 91 64 84 115
| 17 48 T 62 TL 62 112 § 90 81 55 93 W
118 69 72 58 76 66 91 | |
19 3, 88 74 79 75 115 |
201 51 66 84 59 65 104 ;
: {
21 61 103 101 62 58 87
22 90 104 41 101 77 80 ! 117 109 51 106 - 73 40
23 42 87 81 69 60 113 i 33 66 70 80 78 114
N 61 92 62 92 67 89 |
{ ] }
i 25 59 & 134 49 56 9L |
| 26 24 T2 92 66 69 .112 ! :
i 27 69 80 40 99 75 9 . U i
' og 51 87 &, 8 65 110 ! 58103 70 81 58 101 |



TABLE III - Continued

s

Sehool 1972 1969
Numbexr Clinate Climate
1972 _ |
g o | 5 3
s & 53 =N
ce g B3 .8 & oooE %
§ 2 B F o+ 8 | § S E E £ 9
82 8 8 kg 5538 8 2 4
i '
29 47 76 83 68 74 111 |
30 792 99 56 O 77 .
31 60 88 91 41 51 95 |
32 66 83 90 69 85 T | 62 81 8 T 8 U
- 33 58 80 84 63 67 105 | 77106 0 77 56 91
34 77 87 76 88 73 79 | . . |
35 65 87 80 8 68 8 | 37 76 81 78 58 107
36 81 93 98 56 62 67 - .
37 88 93 71 83 81 63.
38 - 105 112 46 105, 72 68 .
39 6l 95 68 80 59 101 74,103 84 61 34 77
: 40 5773 59 8 7 97. | o
41 101 108 58 9 77 71 7, 57 59 83 82 98
42 789 78 77 66 02 61 83 58 83 70 101
43 5, 72 63 80 78 105
. L, 77 68. 76 72 113
45 91 111 91 80 56 64 67 91 56 97 75 93
46 97120 66 85 59 73
47 39 84 92.64 57111,
| 20 - i 75 2 3 - 55 2

45115 5
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dThe lowest numerical score for a school represents the
climate description which the sehool is most nearly like.
Examination of the data presented shows eight schools in the.
pre~test group with opcn'climatcs and two schcols are
characterized as‘closed.' In the post-test group, twenty
schools Wcre class1f1ed as open aud five were most like
a closed climate school
Twenty principals completed both preu and post-tests

in their schools. bne.of the two closed schoois on the
pre-test data remained closed while one was best described
as controlled on the postutcst. Five of the eight open-
climate schools in the pre-test group remained open on
post-test data. Two of the remairing three were described
as paternal, and the third was either‘paternal or familiar
on the basis of post;test data, |

' The-instrument as developed is intended to be descrip;A
tive and not Judgemental Hence, no values were placed on
. the several clunates measured The general intent of this
prQJect, however, has been to move schools more in the
direction of an open climate as opposed to a closed-climate
characterization. The reader will note that very little
change in the climates of partlclpatlng schools as measured
by the 0.C D Q has occurred durlng the life of the prOJect

Slm11arly, generally small changes have occurred when .

the eight dimensions of cllmate are examined (TABLE IV).
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TABLE IV

- SEELGES IN DIMENSICN CF SCECOL CLIM2 TE; 1969-1972, AS M

School | 1972 - 1969 ! c
Number, Timensi~n of Climate ! “imension of Climate | = ’ i
1972 | f E -
. f H
|
i | :
. | g o
g g 3 g §
RN - X S S« S 5 & 3 b o@m e VI S
w8 w g . g Saf g v w8 w9 % Ogf e =02
A T - £ % ® "& 5 g B g NI 3 g @ e o
2 & Bog o ogi ko5 9 oz o4 & § BEE g 9
Y : g -7 cer R n + —_ 4 ) .
fCF R EocTadAlR OB B & E o3 48 8 6 A
: i - —— [ - e = — i o e e ot om e 1
a1 147 64 37 30 47 43 |37 45 §
22 58 44 45 48 48 49 |54 52 N
9% |31 44 a4-53 4¢ 54 |53 53 48 37 49 45 46 62 |57 50 43 +7
04 |42 45 54 31 3¢ - 43 {58 60 SR : .
05.° |48 46 ‘45 <4 47 53 |50 49 46 -39 47 43 44 54 |55 61 +2 47
06 |51 45 37 47 40 44 |43 52 52 44 42 48 50 57 |51 50 -1 +1
97 144 45 42 38 46 54 (47 46 | - -
08 |48 46 37 42 .6 48 |48 50 44 43 44 40 42 53 |50 52 44 43
29 {42 27 59.53 45 55 |58 48 41 39 57 51 46. 62 (59 57 +1 48
10 {53 45 43° 42 42 38 (34 4D 48 44 45 46 54 42 36 38 45 +1
11 |38 <6 55- 49 44 42 [59 6l , :
12 |43 =41 52 45 43 46 {46 57
13 149 52 25 46 <4 38 [37 39 41 42 53 44 53 47 |49 46 +8 +8
14 l44 45 51 35 45 46 (54 -54. . o :
15 é8 41 46 .43 51 52 {48 48 48 41:44 33 47 54 {50 56 O
¢ 16 {50 43 44 47 46 53 148 51° 43 "38 56 48 47 45 55 57 47 45
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TABLE IV

[CN OF 3CEHCOL CLIMATE, 1969-1972, A3 MEASURED BY <, C.D. (. -
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1969 »

56 48 47 45 ;55 57
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1
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TABLE IV - Continued
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TABLE IV - Continued - _ .
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TABLE IV - Continued
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The numetical descriptions in this table are nennatively
standardi;ed scoreé with a méan of‘50 (The norms are based
on the original sample of 7i schools iﬁ Halpin and Croft's
study of 1961). Thgse scores therefore are inﬁerpreted
in the 1ight of their divergence from the mean - 50 (S.D.
equals 10). 1In only three schonls in the samplé compared
did an average deviation per dimension exceed .5 S.D.

| During the thrée years of the project many organiza-
tional changes occurred among the schools which participa+—.
ed in the pre- and post~test administrations of the 0.C.D.
Q. (Appendix J). The changes included. desegregation bf_
schools; reassignment of pupils,'teachefs, and principals;
and changes in grade--level épganizational patterns. Al-
through few changes in meaéured scores were noted, the
ﬁrcject méy have béez a stabilizing influence, since such
major changes inlorganiéation Wouid normally be expected
to affect severely 0.C.D.Q. results (See Mf, Hayes letter
in Appendix B), Some of the desired effec£s of project
activities may thus be reflected in‘project evaluation - -
results,'evén though little actual prongSS'was showﬁ.in
the results reported. The procedure involved in test-retest
and interpretation of findihgs not 6nly contributed to
project evalﬁation, but also proved to be a valuable
learﬁing experiénge for partiéipants. L

o Objective 3 To increase-theAlevel of ﬁnplemeﬁtation
of child;céntered<activities.

- (a) Instructional change. '
(b) Improvement of teacher-attitudes toward
children. - :

(¢) TImproved student-attitude toward schgdl.
(d) - Improved student self-concept.
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Althrough superintendentswweré not specificaliy queried
about sdﬁSbimahanges in relation to thié objective many
remarks recorded on the reaction sheet pertained to these
goals. For example, superintendents reported .- ..

major changes in the area of humanizing education

principals becuming conscious of individual needs
or children

. many attitude changes amoné principals

moves toward individualized instruction.

The activities and procedures inherent in this prcject
were designed to change attitudes of the participants re-
lated to the specific objectives. The rationale underlying
this design was based on a supposed cbange in behavior of
principals if their attitude were changed. Eﬁéluative
effofts-were therefore centered onlmeasurable:changes in
exbressed feelings of participating‘principals, rather than
on changes in pupils themselves - - the ultimate gbal of
the pxojecf,_ o

~ The ma jor source 5f data for this evaluation was the
TERP Attitude Scale, (Appendix K) used by the S.C. Region
V'Edﬁcationai Jervices Center in the evaluation of the
Title III, ESEA, Project "CurriculumlConcéntration.Plaﬁ-
ning By Involvement". Tﬁe scale is based on the Kerlinger
Scale VII’de§eloped by Fred N. Kerlinger and consists of
the original thirty items of that scale plus ten additional
items:de§eloped by the Region V staff. The TEﬁP Scale, |
devéloped for use with teachers seeﬁed to fit well into

the evaluation scheme of the present project.




The thirty items of the Kerlinger Scale VII includes
fifteen which are restrictive in nature and fifteen which
are progressive. The rationalé underlying the usage is
that partidipants' attitudes exist at some point on a
continuum between restrictive and progressive. With
participation, those involved were expected to move in
,the directién of the progressive attitude from some measured
pre-test point on the continuum.

To complete the scale, participants made a choice of
"very strongly agree", "strongly agree', "agree", disagrge",
"strongly disagree", and "ver& sfrongly disagree"”. A
score on a scale of 1 to 7 is assigned to each response.
Using such a scheme, three scores arc obtained from the

- scale., They are:

Progressive Factor (A Items)- Possible range
of scores 1s 15 - 105.

Restrictive Factor (B. Items)- Possible fange
of scores is 15 - 105,

‘Consistenqy Factor (A-B Factor)- Possible range
of scores is (~90) to (+90).

A score of 60 is considered to be a neutral score for
both A and B factors. Scores above 60 indicate positive
identification with the specific point of view (Progressi&e
or Restrictive).

Factor’A;B is the consistency factor, posifivély

“‘cdrrelatedlwith A, negatifely correlated.with B. The
'rangé.of poséiblé scorés for A-B is from -90 to +90,
. although in actual practiqe the ranges‘are likely to be -

much smaller,
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Thus, a perfectly progressive teacher would have

scores of:

| ]

osRlws ooy
S8G 3

11 I T

e
{

Likewise, a perfectly restrictive teacher would have

acores of:‘
e A= 15
B= 105

A-B= ~90
This séale was admiﬁistered to project participants
at the begiﬁning of the final projecf period and again
at the end of that period's activitiésc The results of

the administration (TABLE V) show very little change.

TABLE V

PROGRESSIVE (A) AND RESTRICTIVE (B)
SCORES FOR PROJECT PARTICIPANTS

e T B
; Pre-Test o Post-Test
e A B A-B_ ' A B - _A-B
< £4 ]
Total Group. 84 62 22 83 b4 19 B

-

The change which did occur was iﬁ an opposite direction
from that aﬁticipatéd or hoped for. No .reason for this
movemént.can be offered. The number of new-participants
in the project this period who gompleted both pre~ and
post-test was_tbo small to pamit an attempt to determine
whether-theée iefsons made greater gains than those shown
.bynrepeatefs in the project. The 1;ttér.group coﬁld al-
ready have made substantial prOéress befofe ‘the pre-test

- was given.

<746'



No established procedure for reporting the scores on
Items 31-40 has been validated. The mean scores of the

, ,;wup on pre- and post-tests (TABLE VQ;{ shows little

"\
\

-
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"ABLE VI

COMPARISON OF MEAN FESPONSE, ITEMS 31 ~ 40

Very
Strongly Strongly
Agree Agree Agree Undecided Disd
31. A teacher should n~% pe required to use 7 6 -5 4
more than one textbook in each subject 7 6 5
area. .
32. Ability grouping is undemccratic. 7 6 5

33. Today's schzols are sccceeding in
providing adequately for individualized
instruction. )

34. It is virtually impossible for a school
district to have a well-axticulated
instruetional. rrogram witrout written
curricular plars.

35, Detailed curricular planning requires
more time than can rzasonably be -
expected of teachers after school hours,

36, Teachers neecd in-service training
sessions. '

37. Curricular guides are tou restrictive.

38. 411 school districts shonld budget_funds““'*
for in-service education programs.

39. Appropriate instructional materials are
not available to meet the needs of students
who perfomm three or more grade levels
‘ below grade placemcnt. ’
40, Teachers want to be involved in deciding
_ what is to be- taught in tle school and 6
Q how it should-be accomplished. . _ 5.8, ,;;Q

?ost-Test :;
Pre-Test 4




" TABLE VI

CCMPARISON OF MEAN RESPONSE, ITEMS 31 ~ 40

Very _ ' Very

Strongly  Strongly ' : Strongly Strongly

- oo Agrec = = Agreec - Agrece Undecided Disagree  Disagree Disagree
#c required to use 7 6 5 % 3 2 1

B in each subject 7 6

-«

w}dem(cratic. _ 7 6

Mcceeding in

or individualized 7 6
TEND E ST e .
R
Wible £67 a school.
¥l-axticulated 7 6
W thout written :
Fnning requires ' , .
;sonably be : 7 -5 5 4 3 2 1
¥rter school houms. . ' N\ g

, . L ey ) - )
e training 7 ' - 4 3 2 1
- . N J .(' o .
Wl tou restrictive. - 7 23 2 1
fshould budget funds . - T
fion programs. 7 6.3 . 6 . 4 3 2 1
fnal materials are ]

the needs of students -
More grade levels 7 4 3 2 1
'.' w . . y -"}.’_‘. : . ]

volved. in deciding - EE N .
gl tle school and 7 6 5_ 4 3 . 2 R |
i O ed. . S8 g T, . e .

o S - Post-Test -~ - e

Pre-Test ___

PO P Y
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variation, The greatest variatioﬁ occurred Oon responses
to Item 39; in this response, the post-test scores showed
much;greater disagfeement.with the statement that.épprou
priate instructional materia;s are not available for‘children
who perfoﬁn far below grade.placement, Greater disagree-
tment With:a statement that curricular guides are too restric-
tive (Item 37) was also noted. Exposure to the projéct |
activities evidently strengthened the respondents feelings
- regarding the need for in~sérvice educétioh (Items 36,38).
Post~test scores‘showed'greater agreement og»the neea Tor
budgeted funds for innservicé éducation and for in-service
training for teacheré._ |
As an additional meaﬁs of evalﬁation;‘participants-
dgring the final projec£ period were asked to céﬁplete the |
" Ross Educational Philosophical Inventory (REPI) developed
by Colvin Ross‘(Appendik 1L). The purpose of the REPI is
to determine.aqperson's philoébphy and measure the strength
to which ifliS'held" Thiéris accomplished by quantifying
and Weighing responses to metaphysical, episteﬁologicai,
and axiological statements taken from the.philospphical
systems of ideélism, realism,'pragmatism? and g;isténtialism‘
The emphasis in this Inventory is on educaﬁionaiﬁphilosqphyg
The statements deal primarily Wifh microscopicféducational
beliefs‘about reality, knbwledge; and>vélﬁes, as opposed

to macroscopic attitudes toward children, teaching, and
- R S - ) . N e

i e s e

school. » o I
A reldtively.small sample (N=19) of persons who com-
' pleted the pre- and*post~t¢sts was available for comparison,

Q The, results for these l97subj¢ctslare prescited (TABLE VII)

ERIC

49



-—

Ad justed Seorest .

TABLE VII

PRE- AND POST-TEST SCORES OF PARTICIPANTS ON

. THE ROSS EDUCATIONAL PHILOSOPHICAL INVENTORY
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)
: : J
on an individual basis for comparison by the reader. The

scores presented have been ad justed to a mean of .zero. The

oo . o - . standard deviation for cach school idéntified,is shown in
1 . . - ) ) :
’ T TABLE VIII.
- TABLE VIII
: STANDARD DEVIATION FOR EACH
S OF THE FOUR SCHCOLS IDENTIFIED (REPI)
School ' ~ ' Standard Deviation
- Idealism 9.4 ;
Realism 9.2 - !
. Pragmatism 7.0 I
Existentialism 8.0 \
]

«+  The four schools identified by this instrument are
. defined briefly by the author of the test as follows:

An Idealist is basically an authoritarian
personality. He views the world around him,
human nature, and values.as absolutes and
immutable. He accepts the supernatural. He
cannot compromise his ideals. He views others
as needing to be told. He sees himself as.a
person to be imitated. - ’ '

A Realist is also authoritarian. - He -accepts
the laws of nature. He is objective., He sces
others as needing to be motivated by him. He
is a mental disciplinarien. f

A fragmatiqz is ¢ mocratic, He sees a dynamic
~world. He is flexible. He sees others SUbJGCw
tively as self.-motivating, self-disciplining,
and dynamically creative. He sees himself as
an advisor, guider, & consultant to others.

An Existentialist sees life as a series of
confrontations with choice, freedom,  love,
death, etc. He sces the universe to be with-
out meaning until man brings meaning to it.
He sees others as creatures of feecling. He
is a catalyst who provides opportunities to
bring out the individual uniquencss of man -
in an environment -of freedom.

NRURUBRREES Y
o ;
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Unfortunate$v, the responses presented in TABLE VII
show that many of thc resnondunts iu;lCd to shcw .a’'clear
choicc for any of the schools of thought. This failure
further rgduced the size of the sample for cwmparlson.
The' ruadcr will recwgnlze that the pragmatist school
1éi;§re con31stent with the obje~tives of thb presuntn
prOJeth‘ The data presented show no moveﬁent to this
positidn, however, between preutest‘and'postmtest.

Objective 4 To t?aif a pumber of key perscnnel
wh> in the futu?e may sérﬁc'as elementary school princi-
pals. | |

The criterion used to measure success of the prOJuct
in attaining this - vbJectlve was tho actual~placonent of
nan~pr1n01pa1 partlclpants in a pr1n01pal!s p051t19n and
their performance in thaf position. During the first o
projéct periods, fewer'nonuprincipals were reéommended
by their districts for participation than had originally
been projected; During the current period, this category
was changed to includé persormel who might already'be in
a key administrative postion.

Includingbthese'key persomnel, only 27 persons who

Iwere classified as noh«principal}participated in the pro-

Ject durlng its thrceuyear life. Seven of these twenty-

. seven have acoeptcd Dr1n01palsh1ps or assistant principal-

ships in elementary or middle schools in the reglon scrved

by. the project.

Several of ‘the participating school districts have

initiated various kinds of imservice programs since this



.project began, 1In some cases the‘éctivities seen to have
'bceﬁ suggested by this pfbject¢ It appearé that this pro-
ject has: been responsible, within participating districts,

. for much ihtereét in intefpersonal relations and'related
topics. Whether iﬁ can be claimed that the district
administratofs have consciously "adopted" idecas from this

project'is'difficult to defennine,_howeveru

No agencies other than séhool districts wére.diréCtly
involved in project activit;es;._Projcct staff membérs have
bcen'unable to determine whether the effect of the project
has been extended throﬁgh'chénéed behavior of principals
who go back to their schoolsA(and cémmunities) and cdrry'.
pn.the.fgnctions.of the principalship in a nuW»énd more

effective mamer.

a. . Some moves toward individualized instruction and team
teaching have been made in schools of_partic@éting prindiu
pals. Thesc activitics have been funded partially by
iTitie I, P.L. 89-10. N oﬁheftinfluence has been noted,
b. . Superintendents were queried in regard to positi§e
.effects.of-the project on support for innovatioﬂ“énd
change,. According to their responses, no such effect had-/

been noted.

c.~ g. No influence noted .
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APPENDIX 2




PRCJECT FCR ELEMENTARY PRINCIPALS

- Strengthening Communication With Parents
And Their Role In The School.

1. Public Relations With Parents and Public

Try to have as much information as possible
Don't pass on gossip |
-Don't express personal gripes
Get involved in community drives and group activities
Public speeches: Have something to say, have manuscript
or notes, practice speech '

OV W I

2. Making Good Impressions

Explain so others can understand

Be tactful

Be honest but not brutal o
Keep written communication personal
Learn to listen '

U1 s W N e

3.- Teacher Aides' and FParent Volunteers

. Bridges the home-school gap

Helps parents understand what schools are trying to do and why
As contact agents between school and home .

As helpers to principal, school secretary, and teachers . -

1
2.
-3
4

4. Planning Cohfel_'ences With Parents

Pfa_n ahead - . ,
Bave refreshments available before and after
Invite parents to the school

Take time to listen =

Show parents ways they can help

.- Make education a cooperative venture

Oy Ul W W N =



5. Helping Teachers in Public Relations

Support teachers in their public relations effort
Make certain time is availabie for public relations
Provide telephone facilities that are private and convenient.
Provide a suitable place for parent conferences
Work to effect an undf‘rstandmg of district policy, practices,
and problems
6. Promote public relations activities through the combined
efforts of the school staff ’
7. Recognize the accomplishments of individuals and groups
! : 8. Make student, school, and program information easily
' accessible to teachers
9. Recognize teachers as professionals

. .

Ul D W DN =

6. Do's and Don'ts

l. Don't talk in vague 0eneral1t1es or academ1c manner and
don't assume ‘
2. Vital information needs to be given to parents far enough in
advance :
3. Be cautious of rigid rules in reference to hardoh1ps on
"~ students S
4, Work for a standardized homework policy _
5. Explain to parents why their children are grouped as they are’’
6. Have contact with parents early in the school year '
7. Don't allow a few parents to dominate group sessions
8. Policy on recesses need to be standardized and not left to -
individual teachers ' . -
9. erep‘parents ever informed of their role in helping their
children succeed in school
10. Help teachers to be flexible
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PROJECT FOR ELEMENTARY PRINCIPALS

POST OFFICE BOX 3124 W 402 HILLCREST OPFICEE @ TELEPHONE (803)585.8758 M SPARTANBURG, SOUTH CAROLINA 20302

December 9, 1971

MEMORAND UM
TO: A1l Proje?t Participants’
FROM: Ron West and John Tillotson

SUBJECT: Materials Used wy Mr., John Gist -

We are fofwarding copies of some of the materials used at the December 7, -
1971 meeting with Mr. Gist. The two exercises related to communication
were not used in the session due to lack of time, but.may be of value

-~ to you in working with faculty groups. The handout entitled "Fumctional

Roles" was distributed to all persons attending but may be useful to
those not present as well. All of those present. did not receive a copy
of "Queztions for Observers of Groups," so we have reproduced it for

general distribution to all participants.

This meeting was the final one for 1971. YOur;eﬁtire project staff
would like to take this opportunity to wish you a joyous:Christmas.

We look forward to sharing a happy and prospercus 1972 with you.



QUESTIONS FOR OBSERVERS OF GROUPS

1. Participétion-

} D1d all have opportunltles 0 part101pate°
Were some excluded?
Was an effort made to draw people out?
Did a few dominate?

2. Leadership:

Did a leader, as such, emerge?

Was a leader designated?

Was leadership shared?’

Was there any structuring of the group?

3.' Roles:

Who initiated ideas? -

Were they supported and by whom?
Did anyone .block? .

.Who helped push for dec131ons9

4. Decision-Making: ' b f_i .

'Did group get a lot of ideas suggested Before beginning to
decide,.or did it begin on only a single idea?

Did everyone agree to the decisions made?

Who helped influence decisions of others?

. 5. Communication:
' Did people feel free to talk?
Was there any 1nterrupt1ng or cuttlng people off?
Did people listen to others?
Was there clarification of points made9
5. Sensitivity:

Were members sensitive to the needs and concerns of others?




UNIVERSITY OF MARYLAND

'COLLEGE OF EDUCATION

- FUNCTIONAL ROLES

Task Roles

ProyioninglebRPop Anthrrs

1. Initiating: Proposing tasks
or goals; defining a group problem;
suggesting .a procedure or ideas

for solving a problem...

2. Information or opinion-seeking:
Requesting facts;' seekxing relevent -
information about a group concern,
asking for suggestions and ideas.

3. Information or opinion-giving:
Offering facts; providing relevant
information about group concern
stating a belief, giving suggestlons
or. ideas

FAN Clariﬁying_pr elaborating:
Interpreting or reflecting ideas
and suggestions; clearing up
confusions; indicating alternatives
and issues before the group,

giving examples,

5. Summarizing: Pulllng together
related ideas; restatlng suggestions
after group has dlscussed them;
-offering a decision or conclus1on
for the group to accept or reject..

6.. Consensus tester:. Sending up
'trial balloons' to see if group is
nearing a conclusion; checking with
group to see how much agreement has
been reached

6-29-70

Maintenance Roles

1. Encouraging: Being friendly,
warm and responsive to others;
accepting others and their contri:
butions; regarding others by
giving them an opportunity or
recognition.

2. Expressing group feelings:
Sensing feeling, mood, relationships
within the group; sharing his own
feeling or affect with other members.

3. Hamonizing: /ttempting to
reconcile disagreements; reducing

-tension through "pouring oil on

troubled waters"; getting people
to explore their differences...

4. Compromising: When his own
idea or status is involved in a
conflict, offering to compromise

~his own position; admitting error,
disciplining himself to maintain

group cohesion.

5. Gate-keeping: Attempting to
keep communication channels open;
facilitating the participation of
others; suggesting procedures for
sharing opportunity to discuss
group problems...

6. Setting standards: Expressing
standards for group to achieve;
applying standards in evaluating
group funetioning and production.




University of Maryland
Workshop on Human Relationships
July, i970
I. Problem: Exi)erimehtal Lab on Studying Patterns of Communication
II. Objectives: |
1. | To identify simple petterns of communication -
2. To:1list charac'teris'tics of the various pa“t'ternsi of communication

3. To determine whether the various patterns affect leadership,
develorment of organization, and resistance to group disruptions

III. Procedure

1. Pick four groups of five people-and place them in the following
seating arrangements: . '
attern © Seating :
(¢ - open end of this symbol
is the front) :

a. Circle d 0}4 N~
’ S g ’

"\
d {

. n N\
b. Chain - -G -0-4 ~¢ - _ '
| U R
' ,.1'.5...__ o \> .
c. Y PN VRN VY Y N o
L ' BV AN .
."v.l
d. Wheel e PRy
o7 \., s N\

2. Each person will be given a role for his group
3. The rules of group involvement include:
. a. Indi\}iduals may not speak to or face each other

b. All communication will be done by passing notes. According to .
. the lines of communication shown in the ,atterns described.

4. Directions to the groups:

a. Review the pattern of communication or how notes may flow in
‘the group '

P b. Fach group will solve the following problem:




University of Maryland ‘ Workshop on Human Relationships .July, 1970
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The members of the group have met for about three hours
and must meet again after lunch. They have been asked to go
to lunch together since the Board of Iducation will pay for the
- lunch., The group may choose an;y location to eat lunch. Expense
is no obstacle. The group must decide where they will eat lunch.
Assume that the status position.of all 1nd1V1duals is relatively
equal, »

5. Roles:

a. You enjoy eating out. There is a very good restaurant you
would like to try.

b. You are on Metracal. but you can be persuaded.

c. .Ybu dislike the thought that some individuals may want to
take advantage of spending a great deal of money.

d.-You want a hamburger -and a coke. You never eat any more for lunch.

e. You would rather complete the task as soon as p0551b1e and eat’
a quick meal in the local cafeterla

6. 'A581gn a sixth person~to observe each group. The observers should
give their impressions after the groups have accomplished the task.

7. EFach cbserver will ask the group to react to the following questions:
(Ditto brief questlonnalre)

a. Who was the leader in your group?
b. Was a decision reached quickly?

¢c. Were you satisfied with the decision?

. Do yon feel you had ample opportunlty to express your feeling
A to the group° : :

8. The observers w1ll report to the entire group on their findings
and -observations.

© IV. Conclusions: (if any) by the group‘and trainervv
a.  Attempt to list the patterns and theiz cheracferietics
b.  Discuss 0bjectivei#3

V. Evaluation ‘

1. Obtain reaction of the class of the lab .

2. Were the conclusions similar to those in actual studies?




ONE-WAY AND TWO-WAY COMMUNICATION

Ob je ct‘i S

A iy

1. To demonstrate the differences between éne~way and two-way
communlcatlon in 1ntedpersonal and organizational communlcatlon

2. To assess the emot10nal impact of different types of communlcatlon.

To 1ndlcate the values of feedback in communlcatlon sltuatlons

MW

To illustrate the values of estab11sh1ng ground rules in
communleatlon ‘'situations.

5. To practlce improving communication.
Ger ,e‘ al Plan

The exercise consists of four parts, trke first two parts involving the -
description of two geometric designs by two different communicators who are
as isolated as possible fromthe other members. In part three, one of the
earlier communicators, in full communication with group members, describes a
third design. The total group then defines appropriate ground rules under
which a communicator might describe a fourth geometric design in a one-way
situction. Tabulation of results and discussion follows the first three parts.

1. Trainer briefly describes the task as a demonstratidn of the
- differences between one-way and two-way communication.

&. One-way communication as offering no opporturiity for feedback
from the person(s) receiving communications; two-way
compunication as. involving possibilities of feedback.

f—ﬁ( .
2. Trainer gets two volunteers from the group.
3. Trainer d1str1butes blank paper to group members. Explains ground

‘rules for first task as follows: ' ‘

a. Person X is going to give you dlrectlons for reprodu01ng a
simple geometric design.

b. He will try to give you the best directions he can, as cleerly
and as fully as is necessary, taking as much time as is
necessary for this.

‘c. In this first conditien he will not receive dny feedback from
group members. He will turn his back to the group so as not
. to see your reactions, and please do not communicate in any
- way with him or with one another. Be absolutely quiet.

K 4. Try to reprodﬁce the geometric design as accurately as possihle
from the directions which he will give. \




Procedures

Ay

(cont'd)

Send Communlcﬁtor I1I from the room and have Communicator I give
1nstruct1nns Tralner keeps time. '

Trainer puts satlsfactlon—irustratlon scale on board, has Communicator
I and group check their degree of satlsfactlonnfrustratlo on their
sheets; has Communicator I estimate number of people who reproduced

" design correctly, has group estimate the number of parts of the

design they thlnk they can correct.
Communicator II repeats the same task. ' Same data Collection

Tralner explains the ground rules for the two-way communication as.
follows:

a. Person X will now give you directions for reproduclng the thlrd
geometric design.

b. -This time he will give as good directions as he can, but now he
will face the group, and members cen interrupt him at ary time,
asking questions of clarification, asking him to go over thlngs
again, and so on.

c. Again, try to reproduce the design as accurately,as possiblet

One of the first two communlcators glves 1nstructlono and the group
attempts reproductlon Trainer keeps t1me

Trainer’ collects the same data as for earlicr exercises.

Trainer tabulates differences of both communicators and the group in
satisfaction-frustration in the three conditions, tabulates the time
for all three, tabulates the communicator productions, tabulates :
group estimates. Tapes design sheets to the blackboard for all to see.

Trainer helps group in discussing and summarizing 1earhings.’

Possible areas include:

a. Feelings of communicator and group during tasks.

b. 'Comparlson of two tasks, in time, accuracy, and feelings of
satlsfactlon~frustrat10n of both commuticator and group.

c. Possible generalizations from and implications of results in

12.

13,

Both other situations (teaching, training, superv1s1ng) and more
complex organlzatlons

d. What can be done to improve communication?
oy . ’ . .

Treiner.helps.groupe to define appropriate ground rules for one-way

communication. If time, test by having a rommunlcator descrlbe under

these condltlons

Learning_Points

~Some things which help effective communication are: shared ground
rules, commonly understood language, opportunity to give and receive
feecback

-Feelings affect the quallty of communlcatlon and influence productivity.

- ~Communication is improved by sens1t1v1ty to verbal and non—verbal cues.

YA r
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KEY CONCEPTS OF INDIVIDUALIZATION

KNOWLEDGE CF PUPILS. The teachers know each pupil. This concept is «
broader than merely knowing an I.Q. or a reading score. It includes.
knowing the habits, interests hobbies, family relationships and other
aspects of the pupll's llfe outs1de the classroom,

APHYSICAL'FACILITIES. A varlety of resources is availabie and in use.

This covers every type of resource for in~class or out-of-class use,
including programmed materlals, audio-visual aids, as-well as books,
newspapers magazlnes and specimen objects. ‘

'DIFFERENT TASKS. Different pupils work on different tasks selected

at least in part by the pupils themselves. Teachers make a variety
of assigmments designed to individual requirements for both in-class
and out-of.-class work

PARTICIPATION. ILearning activities are: sufflclently varied that all
people are seen partlclpatlng in some 1earn1ng activity. :

CGMMUNICATION Instead of sendlng out oral messages to "whom it ﬁay
concern', the. teacher. communicates 1nd1v1dua11y as may be needed w1th ‘
puplls s1ngly or in small groups

MODIFICATION OF QUESTIONING. The teaclier's questions vary in type and
difficulty for dlfferent vpupils, and in order to make sure each pupil
understands. ’

CGMPLEMENTARY TEACHER~PUPIL ROLES. The teacher adopts the role of a
resource person and helper; the pupils contribute to the direction

..or content of the lesson and have the opportunlty to lead and- 1n1t1ate

change.

TIME FOR GROWIH. The time that pupils require to complete a given task
or master a given concept or skill must, because of individual differences,
vary greatly. The teacher therefore prov1des for both extra help and
enrichment through pJannlng or allOW1ng the use of extra class time.

INDIVIDUAL EVALUATION. Instead of a fixed standard thatdll are judged
as change or improvement at individual rates of growth and development.
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Schools for the Sensitive Scventies

December, 1971 _ ' : Dr. William W. Purkey .
Gainesville, Florida University of Florida

In ggé Greehiﬁg of America (Random Housé, 1970)'Charles'Reich
declares_%hét a non-violent révolufion is.coming to Amcfiéa. This révolﬁ%ion
is basedrén the individual's personal value and,;esponsibility, and promises
a. life mofe beautiful and 1iberated than man has ever Imowvn before.
| Thanks to prgsent efforts .to humanize education ét ail.levels, a
"greeniﬂg” is alread& taking place_in'many American sch091s. ngre are

signs of spring:

 FROM | TO

. _ ‘/r'

Order, silence, stillness Disarray, noise, movcment
Compulsion to engage and compeve Freedom to collaborate cr disengage
' Comparing, labeling, grouping ' Valuing individual unigquencss

~ Neutral or negative eXpeétations ) . Highly positive expectations:
Contimious strees and pressure - Opemmess to ‘sensitivity and joy -
Institutional purposes and Student Pufposes and responsibilities
responsibilities : ’
Emphasis on external dictation, ' Emphasis on personal choice,
- control, product - eXxpression, process
Maintaining quality thrbugh‘grbup Maintaining Quality thrdugh individual
. standards, failures, retention L .—-+.gtandards, successes, and ’
' ‘ ' , . . . continuous progress _
 Conditional concern for human - Absolute commitment to integrity, worth

dignity, feelings, value -~ and humanness of the individual

There is threat involved in moving from the old, but therwis tremendous
promise in the new. If we believe in the promise; we can bring about tie

VGreening of American Education."



. Classroom Discipline: A New Approach
William W. Purkey and Don Avila

' College of Education

University of Florida

Maintaining classroom discipline has been and probably always nill be a
ma jor problem in education. Students resist‘control necause it restricts personel
choice. This 1ove_of'individua1 fieedom is a veluable part of aemocracy and
should be_cnltivated rather than conaemned; Yet teachers must ﬁaintein seme

sort of -classroom control to achieve phe.goals‘set=forth‘by society. To main-

" tain order (usually referred to as "discipline") teachers have tried just about

everything,

. Eanlier methods of discipline were‘essentially negative: punishment and
feaf played dominant roles.  One of the first schoolhouses built in the United
States was equipped Wiih_a whipping post (M. nning, 1959); and, "in the good old
daysﬁ e vaetlarray,of-weépons and techniques wae aevised‘tovinfliet physical
punisnﬁent on erring etudents. 'Fear¥ teo,'played a major pert in maintaining
discipline, and children received omineus warnings from pulpit, home, anq schoql

that "the Cobble-uns 'll git you ef you don't watch out!".

Fortunately, more modern methods of maintaining classroom discipline‘are

generally positive. Behavior modification techniques, which attempt to reinforce

desirable hehavior and extinghish-nndesirebie behavior, are often effective. The
classroom is arranged so ihatvwhen’a student behaves in desired ways, desirable
things happen 1o him.: Precision‘teachinQIOf thisrsori relies primarily on |
rewards rather than punishments to modify and shape student behavior. However,

both earlier and contemporary approeCheS‘to discipline, whether positive or =



- negative, treat the maintaining of'diécipline as though it wcie a matter df

. employing certain techniqﬁes. A new dimension of discipline is needed which
focuses on the teacher's beliefs. A bﬁsinessman and a racketeer, General Motors
éhd;the Mafia,.The United States and Red China employ many of the.same teéhniques
from time to time, but their beliefs differ significantly. 3o it ié with teaching:

to obtain and maintain optimal classroom discipline, the teacher must consider

his beliefs abouf students, himself, and'teachingf

7
\ .

Beliggg about students. Several studies (Davidson énd Lang, 1960, Brookover,

Erickson and Joiner, 1967) ha#e indicated that teachers unwittingly extend power-
ful inyitations to étudents;. invitations to succeed or fail! facilitaté or
disrupt, even invitationé to aspire or despair..‘How these invitations are
éxtendéd-is'not yet clear,'but theréis litfie quesfibn that the teacher tele---
-gréphs_his beliefs about students to them, and that theée beliefs serve as self-
Ifulfiiling propiecies. Nowhere.has the impact of teachers' beliefs ﬁpon their
Eehévior and the behavior bf their children been more dramatiealiy demdnstratéd
than -in a 1958 story_by'Rosenthai and Jacobson. They found avsignifiéant relatioﬁ;
_ship between teacher4expe¢tation and pﬁpilsi intellectual development. When the
teacher believes that.students can leéin in'school, étudents often do. When he
believes that studenfs are "little vipers", they ofﬁen‘are. When he.beliefes
vthaf students are basigglly trustworthy, they often become sO.

Perhaps the most important beliéf of teachers relates o the worth and
dignity'of individuals.. Sometimés teabhers,férgét the importance of respect aﬁd
run roughshod over thé;personal feelings of‘students. When teadhers employ
ridicule; sércasm, and'hosfility wheniﬁorking with stﬁdents,‘then it is not
‘surprising that students repl& in.kind. The rule seeﬁs to be that students do

unto teachers as ‘teachers do unto them.‘.Students who are treated with dignity



"and respect by teachers are less likely to become discipline‘problems;

Beliefs about self. ' Teachers employ all sorts of classroom technlques yet
there is no technlque of teachlng which can be clearly shown to be related con-
sistently to good ‘or bad teachihg (Ellena,'Stevenson & Webb, 1961). Tn identify
good and poor teachers it .is necessary to explore the says thej view themselves
and the ﬁorld arocnd'them Successful teachers believe that. they will malke
.mistakes that they W111 sometlmes fail, but that in general they have the capacity -
to meet the problems of life successfully They v1ew-themselves as being de~
pendable, as haV1ng dlgnlty and integrity, as being able rather thas unable,
:and as. belng likeable and attreCU-n“(Combs, 1959) .- What - thls seems to -say about
h‘d1s01p11ne is that successful teachers see themselves as confldent and capable
They v1ew mlnor.student misbehaviors as nommal act1V1ty rather than as personal
1nsu1ts Because they feel good about themselves successful teachers are able
to admit m1°takes and beat a retreat, 1f necessary. Their self concepts do nct
requlre that they confront, f1 ght, and win every ciassroom skinnish. Minor |
misbehavior can often’ be 1gnored (and thereby exttngu1shed) by teachers who see

themselves in essentlally p081t1ve vays. Such teachers are less 11ke1y to have

trouble with classroom discipline.

Qgiyegs about teaching. It is axiémetic‘that'successful students are seldom
discipiine problems, Conversely, the student who thinks thet'teachers are out

' to destroy hih, that schools are places of defeat, failure, end humilietion, and
that the system is crganized to convince him that he's no good, will find ways
to rebel,‘disrupt, and seek'revenge, as‘hUmans hare_alwsys done:in the face of
disconteht and resentment. This is beautifuliy illustrated by what Shakesbeare
had the hunchback Richard say: "And therefore, sincc I cahnot prove a lover to

cutertain these fair well-spoken days, I am determined to prove a villaini®



Teachers who believe that students nced to experience nonest success in school
will find ways to pronide this succsss~ When students feel that they have a
reasonable chance of sncceeding in school they are more 1ike1y to cooperate in
‘the cducative proccss/ | |
Discipline problems are also reduced b&'teachers who are convinced that

teaching shoulé be as interestiig as pessible. When the teacher sees boredom
i as a cardinal sin of téaching, ne will finé ways to make life in the;classroom
as éxciting énd;as reievant as possible His teaching methods will vary, he will
“employ ‘audio-visual sids' and- he will seck out ways to make his subject matter.
signifisant to his students. . When students are interested and involvéd, disci-
.plinc problems diminish, |

| Finélly, the teacher's beliefs about teaching include notions about what
constitutss nisbehavior} These notions vary considerably from teacher td teacher,
‘school to school, and from year to year. For insfanse, in 1848 a_North Carolina
','nigh school lisfed such misbehaviors as boys and giris playing iogethen; wearing
1sng fingérnails, and.neglécting to bow before going home. Today, teachers need
to believe that rules: should beArcésonablé,;enforqeabls, and havé eduéational
rcievance. Too often teachsrs attempt to enforce rules which are ruthlessly
authoritarisn,'generally unsnforceable and, like iegulations against tight
panfs,_short.skirts, long hair, andAéhewing gum, have Questionable relevance
"~ to cducation, Tt stands to resson‘that winn fewer and more reasonable rules,
fewcr rulcs arc likely to be broken. ' ’ i |

By now the reader might. be thin¥}ng "I believe these things about studcnts

i

myself, and teaching, but  some students stilfﬁﬁnsist ou causing disruption.” [
This is ‘true; studenﬁs are not robots. They will always resist coutrol and

there Wili probably always be some disruption. ¥hen this daisruption exceeds



the 1imits established by the teacher, he should ask himself; "What is happenihg _
here? 1Is the student'upset?_ Doeé‘hé or shé need professional counsel}nngr

other psychological helf?,’AI?fthere7facths at wérk in this cléséroom (témperaturé;
class size;'time of day, ete.) which:érc eliciting misbchavior?" When questions
like these”have been.aﬁsvered ﬁithout excusing the misbehaviof, then a penalty

ié necessary. But cven here, what the tcacher believes about penalties makes

a great difference. If he believes that penaltics should be used sparingly and
shouid be humane, he will resort to temporary denial of student privileges,

~ rather thaﬁ corporal puhishment or psychological warfare.

Much has been written about maiﬁtaining discipline iﬁ the classroom, but
little has been said about the beliefs of teachers as poverful ggigzmigggg of
student behavior. For too long we have exonerated the negative beliefs of some
teachers by simply labeling many students "discipline problems." Perhaps now

is the time to take a new approach to discipline. It may'be; as Pogo once said:

"We have met the enemy..... and he.is us!"
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BUILDING SELF-ESTEEM: TIPS FOR PRINCIPALS -

William W. Purkey, Ed. D.
University of Florida
January, 1970
For a long time, many of us in psychology and education have been
saying that self-attitudes of students and téachers are of eritical importance
in maintaining a healhy school environment. Recent research studieé reviewed
by Purkey, --(19'70) have sﬂown thet there is a close relationship between self-

attitudes and success in school. The primary purpose of this article,

therefore, is to suggest some concrete methods which principals may use in

“building self-esteem in students and teachers.

A secondary purpose is to help modify the unfortunate and usually

undeserved vimage of the principal as a cross betWeen Simon legree and the

‘Marquis DeSade; a paddle-swinging, punishwent-centered, failure-oriented

"watcher." The following suggestions, divided into the catégories‘of
(1) warmth, (2) respect, (3) freedom, and (4) success provide some tips on

how to bujf.ld self-esteem in teachers and pupils, and at the same time imjzmve

-

the image of principals, ‘ ' | , /

/

WARMTH

1. Notice ‘and comment favorably on the things that are important to students
and teachers, .their.new hair-dos, new clothing, or whatever.

2. Make Time in your schedule for ini‘ormal. talks with teachérs and students.

3. learn the nemes of a few students each day A student's name is most

important to him, use it at every opportunity.



©

10.
11.

12,

© 13,

14.

15.

Praise studeiits and teachers whenever the opportunity arises. Remember
that honest successes can be manufactured by the principal.

Spread your attention around. Be sure to include the excluded student who
may need some special attention, some new student who needs help in getting
acquainted, the bright child who needs challenge, and the quiet, submissive
child who can be so easily overlooked and ignored, Remember that the child
who is hardest to like probably needs to be liked the most.

Try to make some personal contact with as many students and teachers as
possible each day.  In other words, be visible and show your interest.

Take a pefsonal interest in the lives of children and teachers outside of
school. Be interested in their homelife, their friends, their pets, their
concerns,

RESPECT | o ,
Talk with students and teachers, mot at them. It is important to listen
and respond to what you hear. , , '

. Have consistent standards and deflnlte lnnlts but within those llmlts be

as flexible as possible.

Include teachers and students in policy making. _Ultimatums.should be
minimized. Don't postur: about "our" policies unless they really are.
"ours . 1l . ’

Provide students specific'duties which are valued. This-lets the =tudent
know that you have confidencs: in his worthiness to assume responsL0111ty
Respect breeds self-respect.

Recognize students and teachers outside of school and be sure 1o greet
them.

Remember that com"et1t¢on is bas1ca11y competition for selfarespect
Ellmlnate ruthless or unfalr competltlon 1n your school.

Provide full-length mirrors in the. school these will encourage personal
grcomlng :

Give same consideration to every student regardless of race, color, creed,
economic clrcumstances, or whether or not he "deserves" courtesy. In
other words, practlce courtesy with all y your students, and avoid sarcasm,
and rldlcule. . ' )



17.

18.

,.19.

20.

21.

22,

23.

240

25.

FREEDOM

Allow teachers the freedom to make mistakes in experimenting with new
curriculum. This freedom will be felt by students too.

Encourage each studeirt and teacher to make contributions to school, find

- ways for them to contribute, and be generous in your treatment of these-

contributions.

Share confidences with students and teachers. Perhaps you can relate
similar feelings and experiences.

Give students and teachers the opportunity to demonstrate their talents as
often as possible, this includes auditordium assemblies, school publications,
and intellectual activities as well as athletic performances.

When chances .of succesa are good, lay on the line your trust for students.
(And it is better for a studsnt to take advantage of your trust occasion:
ally, than for your distrust to take advantage of every student contlnu-

ously.)

Tolerate ambiguity. Allow some things to remain incorrect'and,incomplete.
Some things are worth doing without doing well or correctly.

- School policies and philosophy should-be clearly stated. The responsibil-~

ities and power given to student govermments should be clearly stated.

- SUCCESS
Employ mimeogtraphet notlces or even personal letters to parents to tell”

them favorable achlevements of students: and staff.

Keep local media (TV,.radlo, newspapers, etc.) informed about the
accomplishments of your faculty and students.

Take opportunities to congratulate students and teachers for successes
or special recognltlon out51de the classroom. Pictures or news items in

26.

27.

28.

PapeTs provide good references. /

Use well-llghted and attractive bulleétin boardo and dlsplay cases in
promlnent locations to exhibit student and staff achlevements ‘

Be qulck to compllment teachers for their effor%s and successes, - This
will be passed on tu students. ’ '

Carefully planned in-service education pfﬁgrams provide teachers with
honest success experiences. .



iThe methods.iistédvabove are just a sample of the many'wa&s in which
principals can build seif-esteem in others and improve fheir'bwn‘hﬁége. They
suggest ways’in whicli the principal'é positive.attitudes t&ward his staff and
students ma& be put into cbncrete'practice. Tog;fher they reflect.cqncern
and. commitment, which is a major part of.educatipn; As George Bernard Shaw

wrote in The Devil's Disciple: "The worst sin towards our fellow creatures is

not to hate them but to be indifferent to them: that's the essence of

inhumanity ."

/
s
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Tending to Trifies

Dr. William V.- Purkey
_ College of Education
University of Florida, Gainesville

*

0ft, what seems

A trlfle a mere nothing, by itself,

In some nice situations, turns the scale

of Fate, and ruaes the mout unportant actions

BT DR " Thomson

Have you ever notlced how some meetlngs and coaferences seem to go
so»beautifully, surpassing the fondest hopes of - those who organized and
canducted them, while other meetings diefon the vine? Here are five
s1mp1e rules for creating an exciting meetlng

Get people 1nvolvadl The secret is to make it "our" program.

Organize Program, Hospltallty, and Publlclty Committees who w111 take care

of refreshmeats name tags, greetings, decorations, publicity, and
1 .

i

contribute fresh ideas.

Make careful plans. Once the.purp0ses;_theme; and‘consultanta for
the program have been determined, the Progfam Committee will_décide who to‘
invite; Some'schodl systems have discovered the value of iqvitiﬁg seafe«
taries, custodlans, bus drivers, student'rcpresentatives, school board

members 1oca1 collegs pevple, andi ov;u Julu. Q- TQLPQJOT (hrad plang’

1nclude a schedule of hreaks, and if- tune perm1ts small buzz groups and



questions from the floor. Be sure to select a meeting place which is
suitable for the progrém. It's better to have people crowded than to
sprinkie a few dozen people in a vast auditorium. If an auditorium is

used, rope off fhe back. Check the speaker system and.make sure that

the speaker is well lighted. Pecople gee a speech as well as lear it.

- Create Publicitx. Once you've obtained a vita and phbtograph from
your speaker, prepare a special news release about your program and send
copies to the editors of education newsletters, local newspapers, and to
television and radio'news depariménts, It also helps to ci:nulaté dittoed
ihvitations.descriuing the gg;iﬁg of the program. Ana don't forget to
make announceménté about the forihcoming.program at faculty, NEA, PTA ané
similar meetings; Finally, why not contact neighboring school systems and

colleges and invite representatives to your meeting?

Keep the apeakér'hapgy; let yourlspeaker know the number, pro-

fessional roles, interests and concerns of those who will be_ih attendance.
' ' : , W '
Arrange local motel reservations, and choose a hotel which reflects the

beauty and‘ﬁﬁiﬁﬁéﬁéés/qf your locality., Send him copies of all announce.-
" ments and let him know who will contact him when he arrives in town. At

the meeting, give.your speaker a brief introduction.

Follow things up. After the program’is over, follow up by circulating
paperé'which expound on.the theme of the conference. Ask the committees

ettet

e et g

to evaluate the program and to suggest how thingé might be done
next time. Expedite the honorarium to the speaker and send hié'qlippings
of local ncws coverage. | |

Although these five rules Séem obvious,‘they are sometimes over-
looked. The'turﬁing/roints of an enjoyable meeting are often coﬁcealed in

the many little plans so trivial in appearance that we underestimate their

contribution. Good'prqgrmng don't Jjust happen, they are caused by folks

who tend to trifiss!
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EXTENDED 50HOOL YEAR CONCEPT

SURVEY OF LI{TERATURE--REASONS FCR RESCHEDUL ING SCHOOL YEAR-

A

SFARTANQURG CITY SCHOOLS

4ohn H. Tillotson




- and Andes, 1969) lists advantages of a rescheduled school year as:

REASONS FOR CONSiDERING A RESCHEDULED SCHOOL YEAR

During the past forty ycars a large volume of professional literature
-related to the ex+ended schoéfAyear concept has been developed.. Quéh of fhis 
literature relates to the aannTages and disadvantages of a rotating four-
quarter plan of operation for extending the school year. Traditionally,
advocates of a four-quarter b{aﬁ claim THaT the Qée of such a plan would

jead to greater efficiency and econohy'in the operation of schools, particu-

larly as it relates fo the use of builaings, inasmuch as such a plan would

+ allcow a school disfrict.to increase the capacity of its facilities by one-

fourth. In recent years; however, the rea§oné given for utilizing some form
of exTénded school vyear opera%ion have shif%ed»from a pure eﬁphasis upon
.efficiency andwéébnomy to include much broader doals to bevrealized as a re-~
sult of‘uTi:izing an extended schoc| yéar operaTionéI blahﬁ A recenf-bubli-
cation of the Florida Educational .Resgarch and Devg!opmenT‘Council (Kimbrough
A (
I, ‘longer school year to keep pupils off the streets in summer
2. Need for longer instructional time to Teach_expandjﬁg ki.owledge
3. Aécelerafion of'pupils. |
4, Providing enrichmenT‘acTiviTies for sfudenfs
5. Making teaching a‘¥ﬁjl—fime profession andlincreasing‘fhe
aTTracTiveness'of teaching as éicareer
6. Making the sthools.rélevanf to an urban society
'.'In (968 a summary of research prepared by fhe Resegréh Divjstn of the

National Education AssociaTion (NZA, 1968) also listed six reasons, some of
/

which overlap to a considerable extent the above listing., This report also

i
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pictured fthe economy ohjective as the most prominent reason for interest in
some form of utilizationr of the schooi plant on a year-round basis. The re-

.
/

pdrf further. :ndtca1ed that economy advocates offten aroued that sav:ngs'could
‘be effecfed on building cosfs, debt, servrces,‘cosf of fuel, light, power,.
malnfenance, lnsurance, and state tax oh bor.ds. .

The second argument for year-round operation fisted in tThe NEA Summary
was that of improvemen+ of feacﬁer status. Obvious economic gains To The
.Teacher resuiting from year;round emplovment were a erimary factor in such an
argumenf. ProponenTs also fefT That extended conTracTs would eliminate a need
to seek temporary summer employmenfland wodld give Teachers ﬁore time in which
to work on curriculum revision, fo aid individual sTudenTs, and to devote o
other similar tasks whlch would fend to elevafe a teacher's profess:onal sTafus

A Th:rd reason for considering extended school year operafuonal plans in-
volves the teacher shorfage factor, Persons who felt that this was a primary
reason‘fdr'enfering such yearcrodnd operaTEons‘argued Téaf +He demand-for
teachers can be reduced if the +eachers who are already employed could be‘
persuaded to work on\a year-round bas:s. Furrhermore, They clalm that STlll

fewer teachers (in-actual number) would be required if pupils were allowed to

’

accelerate aad graduate early, R ‘ e
Ano»her ma jor argzmenT for adopT:ng some form of extended school year op-
eraflon is characfer:zed in the research summary as a desnre to lmprove and
‘enrlch education for all pupils. Such goals, it is claimed, can be realrzed
+hrodgh extended school year operations since additional time for remediafion
and enrichment can be provided, as well as greaTer'opporTUniTies for make-up
sessions. In some cases a general curriculum revision aiso resuP+s"from”ex-
tending the yoar. in a similar vein, it is sometimes argued that a longer

-school year .is necessary because of the so-called knowledge explosion in our
T \ . i <t

L



sociéTy today.

Another dominant theme reported as running through the literature "is the
need for pupil acceleration. Such a need oEvioust ié soméfime related to
fhé economic benefits which may be derived from a chilfd's attending school
over a shorter number of years than the traditional twelve-year program. Some
-w{fTers, howeQer, have forﬁardad the idea ThaT acceleration, per §é, is suffi--
cienT_reason for usihg an extended school year operation. .These persons éife
The need of a child to graduafe'from high-school earlier, to enter the work
force, fo continue some schooling, to become married, and for ofhef s}milar
reasons.

The final érgumenf for a school year longer than the current 180 days
period presented in the research’summary is the need to keep'youTh busy ana
off the streets during the summer months. Ahy plan which staggers yacafion
for the school popul§+ion will obviously reduce_the demand for vacation work

‘a+ anyfgiven time during Thé_year.



BRIEFING PAPER

QUINMESTER PLAN

The term "Quinmester Plan" refers fo < *aniiafional plan which provides
for five,aTTendance terms, each of 45 days dunaTion,\&uf{Hg a calendar year,
A pupil ﬁormélly w§u1d4aT+end four terms during the year, thus completing his
mandaTury 180 days of schoél'during The year.b A student Who desired could at-
tend during the fifth term for remediation, enrichment, or acceleration. Af
present, attendance at a fifth term in a calendar year would be on a tuifion
basis. | . |

Since éhj'Qfen normally attend only four of the five terms, typical at-
~ fendance patterns wou!d look like Those.in the fol]ow?ng diagram, Sorre

| FIGURE | . _‘ o

OPERATION OF TYPICAL YEAR SHOWING PUPIL ATTENDANCE

UNDER A FIVE TERM (QUINMESTER) PLAN

* Attendance ' | - Y i
Group Term_l Term 11 Term 111 Term |V Term V :
Group A' Vacation égﬁébl School ‘School : School ;
Group B | School Vacation School Schoql School i
Group C School Séhool Vacation | »School School - |
brqup D . School : School School | VacaTioq? School !
Froup E - Schéolﬁ ~ School School ' 'Séhool - | Vacation

}:

children might vacation in the fall (August-October), as shown for Group A;’
others might schedule vacations in Term 1 (October-January). A third group

of students might elect to vacation during the term extending from January
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~March, while others might choose vacations during the period from April +o_

early June, Sfudenfs who choose to vacation duriq@ #he‘fradiTiOnal’summer;b
per}Pd would have a Qacafion period slightly shorter Thaﬁ The one to .which we
have been ac0us+omed; An accompanying illustrative calendar shows the exact
dates of each term, as well as holidays.

if The plan+is implemented, during the initial year each student would
enroll in the f{Lsf four terms dﬁfﬁng the year. This year would, therefore,
differ.liffle from the present éalendar.f}Th¢'§+Uden+ could then attend the
fifth ferm and émif any one of ferms |-4 during the folloWing Yéar. reaching
full implementation of the staggered attendance feature of the quinmester -

“

plan, . _ . .
- Although the calendar would-be'liffle different during the !irst year of
implementation, the program wouid be quite different. All courses offered
under The plan wot.ld be 45 days In length and mgsf courses Wil\ be non;se- ,
. N '

quential. A student will, therefore, receive four final grades during a nor-

mal‘affendance span.in a year., Yearly averages would be eliminéfed; The

change in curriciulum practices and course restructuring will require a- full

year of study and revision before implemen¥a+ion is possible. ‘
There is’ ng infent +6 crowd a norma | year'of course content into a 45-day
ferm, since the student will enroll for a full load of courses as he does in

‘the present schedule, The dai!y_schedufe is independent of the type of cal-

endar in use, All ferms, including the summer "quin", will be equivalent in

every respect,
The quinmester plan offers the opportunity for more flexible employment

terms for teachers, Since a course is'complefe‘in a 45-day term, a teacher

A s
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coula theoretically be employed for 45, 90, 135, 180, or 225 days during a
" calendar yeér, wiThbuT detrimental effects on the child. {f any of these op-
Tions.were chosen, the 180 teaching day saiary would be a base figure and pro
‘ ;gig increases or decreases would be made according to the actual term of em-
ployménf. AT this time, we do not know the effect of reduced term of employ-
ment per year on experiénce, reTiremenT,:and other benefits. No Teacher will
"be required to teach five terms per Yyear, but we expect many to desjre such a

contract, : -

N t




TYPICAL SCHOOL CALENDAR

GPTIONAL FIVE-TERM ("QUINMESTER") PLAM

Thé following calendar is offered to iliusfrafe.fhe arrangement of at-
tendance and teacher work days for a Quinmester Plan of year-round school op-
eration, This calendar is presented for information only and is not infended
to propoée énQ'poiicy changes re.ative Té scheduled holidays--the fiscal cal-
endar used i; the event this plan is selecfsg could vary in beginning and end-
ing dates and'in;inclusion of differeqf holidays without affecting the basic
sfrucfuré. | |

The céleﬁdar shown provides for five terms with 45 days of pupil at-
Tendancé in each term, QOne day is provided for opéning and another day for
closing sach term, Teachers would work These.fwoAdays.' A féur-ferm year
for teachers Qould, Therefore;,consisf of Iés wprking days'as obbosed to the
present 185 days. Again, this is for ullustrative purposes only, an§ is not
meant to establish a new length of year for Teachefé; | “

Hol i days brovided for in this illustrative calendar include Thanksgiving
Day and Friday following, and July 4 and the following day to givé }Ong week~",
ends. Jénuary 7, 8 andlMarchv27; 28, 1974 would be’ reserved to make up da?s
lost due %b emergency weather condifibnsg Aprii 26, 1974 is set aside for
SCEA State Cénvén%foﬁi Christmas Holiqays extend frdm.December 19, 1973 to
January |, 1974 - both dates inclusive., The week before Easter is set aside

for spring ho]idays.



AUGUST - 1973 ‘ ~ AUGUST - 1973
MOT W T.F Term | Opening Day. - 22nd

Pupits Begin - 23rd

22 23 24 - Number Pupil Days - 7
27 28 .29 30 3| SR
SEPTEMBER - 1973 - ~ SEPTEMBER - 1973
M T W T F { Number' Pupil Days = 20
3 4 5 6 7 !

10 Il 1213 14
17 18 19 20 21

\ .

24 25 26' 21 28 . . ‘jff .
| OCTOBER - 1973 | © OCTOBER - 1973
MT W T F Term | Closing Day - 25th Pupils
2 3 4 5 _— - ‘*-T';}m“z_o;:ehs.ng Day - 26th _o'pf.
8 9 10 I -f2;‘ . Pupils Begin = 29th b
5 1617 18 19 . Number Pupil Days - 18 (Term 1)
22 23 24 j§jf§E;' ' - f Number Puﬁil Days - 3 (Term 2)
29 30 3l B
_NOVEMBER - 1973 . . ' SRR NOVEMBER‘f 1973
M Afw W .T F o hﬁ . i;. v - Thanksgiving = 22nd, 23rd
| 2. . | Number_PQpil.Days - 2C

19 20 21

26 27 28 29 30
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DECEMBER - 1973 - . DECEMBER - 1973
MOT oW T F | Christmas Holidays Begin - i9th
3.4 5 6 7 _ - Number -Pupil Days - 12
0 11 12 13 4
17 18 Z
JANUARY - 1974 - » ‘ | JANUARY - 1974
M T W T F - . " - ?Hgtiday - Ist
2 3 4 | .  Term 2 Closing Day - 16th Pupils
7. 8 9 XIO LR - .> | ‘Term 3 Opening Day - 2lst out.
i4 15 lg ‘. ‘ Reserve._d.Snéw Make-up - 17th, I8th
li} zzf'ég  24 25 . | | Pupils Begin - 22nd’\A o b
f 28 20 30 31 ' Number Pupil Days - 10 (Term 2)
! . | , | ‘ | Number Pup‘il Days -8 (Term 3)
) . - h g
FEBRUARY - 1974 - . FEBRUARY - 1974
. " T'J-w T F - c ;i' " Number Pupil Days - 20 2

18 19 20 21 22

25 26 27 28
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MARCH - 1974 - o MARCH - 1974
) M T W T F S Term 3 Closing Day - 26th Pupils
! ' ' Term 4 Opening Day - 29th out.
4 5 6 7 8 ' , ~ Reserved Snow Make-up - 27th, 28thH
II‘ ?2 I3 14 115 - ) Number Pupil Days - |7 (Term 3)
I8 9 20 21 22 '
25 26 29
3
- R \ . .
APRIL ~ 1974 | B APRIL - 1974
M T W T F | o "~ Pupils Begin ~ Ist
: o 4 , o - Ll
I 2 3 4 5 ' - ‘ Spring ‘Holidays - 8th-12+h
i5 16 17 18 19 . SCEA Day - 26th - Pupils out,
22 23 24 25 | - ‘Number Pupil Days.- 16
) -
2¢ 30
«-‘4\,‘ R . . : o
) MAY - 1974 . L MAY = 1974
M- T W T F ‘ B " 'Number Pupil Days = 23
I 2 3 R
6 7 8 9 0
o L .
% ] I3 1415 16 17

20 21 22 23 24

27 28 29 30 3l




JUNE - 1974

M T W T

3 4 5 6

10 i1 iz 13

i7 18 19 20

24 25 26 27

JULY - 1974
MoT W T
I 2 3
8 9. 10 It

15 16 17 18

22 23 24 25

29 30 3l

AUGUST - 1974

12 13 14 15
L ;_}.*m'; |

Number Pupil Days - [2

JUNE - 1974
Term 4 Closing Day = I1th Pupils

Term 5 Opening Day - |2th out.

Pupils Begin =~ I3th

Number Pupil Days ~ 6 (Term 4)

Number Pupil Days - 12 (Term 5)

JULY - 1974
Molidays - 4th and 5th

Number Pupil Days - 2I

AUGUST - 1974

" Term 5 Closing Day - 19+h (Pupils

out.)
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MARS ESTATES ELEMENTARY SCHOOL
Homberg Avenue
- Baltimore, Maryland 21221

Ofce of the Prlnclpal © January 6, 1971

Or. J. Ronald West, Coordinator
Projeét for Elemeutary Principals
. Po 0. Box 3142
4C2 Hillcrest Offices
Spartansburg, South “arolina 29302

vear LUr. wWest:

I want to thank you for your prompt atteantion to o
my check for expenses etc. incurred on December 7, 1971l. .
In thinkding about my work with your group, several
ideas came to mind., First, I felt the group is quite-
mature in looking at new ideas ‘and working on theu as
teams. There was no hesitating to debate ideas or -
concepts and as a result, most participante seemed
to gain a great deal from the session. In my judgment,
the long series of meetinys you have tad, has had a very
beaneficial effect. Professionally, the participants
are very much aware of and concerned about currant
problems in school adininistration.

As I thought about the effect of the one day session,
I wendered if you have considered a prolonged session
of two, three or four dsys. It seemed unfortunate that
groups which spent time '"getting together' had to disbond
just when they wers most ready to profit from each other.
There is, I'm sure, very little you can do about that.
All in all, I was satisfied with tie time I spent with
your group wad hops-m+ sarvicas were satisfactory.:

Sincerely, - I

John G. Gist

; ~ JGG/sbm




DANIEL R, McLEOD . S : o o P . : _ )
A"O."‘Y G.N!.‘L : ’ é - ’ ) v : A'.I‘T‘NY ATYO.N[Y’ GtNlRAL
A'.l'?‘"? AﬂoRNIY. GIN‘R‘L

. JosEPHC.coLEmaN . STATE_DF SOUTH CARDLINA G_’ti;;:‘,;i’;;’j,

Lo i 1 E. N. BRANDON C. Tax commsuon

X JOEL LS GOTTLIEB Co i
i

.VICTOR B. EVANS T ) . "OFFICE OF THE ATTORNEY GENERAL
. TOLBERT .GOOLSBY. JA. St e e P ST CHARLES A TAYLOR, 11,
ROBERT W. BROWN P e e - POST orricE BOX 11849 RS . s, lNDUSYlIAL co»mu:ou
RAYMOND G. HAL'ORD e L COLUMBIA S. C. 29211 . . EOWARD _n .
IRVIN D. PARKER -, = .~ - - : ‘ . B. LATIMER
S . - - e . . w L .
EMMET. H. CLAIR PR \ e ‘ L : ) 8. C. WiLoLiFe caumsmon
. R.EVAN PALMER Co el o : : WILLIAM F: AUSTIN -
© M. J.BOWEN; JR.. o _‘ Lo September 29, 1971 . ] -_,'- +  Pusuic Seavick cOnwulon

JOHN P. WILSON

T JAMESB M. QUACKENBUSH JR. MRS. SADYE 8. oAvm

"ALEXANDER 8. MACAULAY . . . ) o Lo } . ADMINIBTRATIVE Assuuur :
- TIMOTHY G. QUINN AR ' - LT ) ' C
. HUBBARD W. MCDONALD. JR.. ' 2t . )
" JOSEPH c. GOOD. JR. : _ R - R - o !
" EDWIN B. BRADING . . o i : - S /

4

- Mr. John H Tlllotsen B

Project. for u*vm:n-ajJ P Ttroapalls

P. 0..Box 3124 . . L
'wSpartanburg, South Lalollna ' 29302

Dear Mr TllLOtSOﬂ'

2 Tt was. a pléasure to be WIBh you and Mr. West on
'Tuesday, September 28, 1971, and d;scuss school law as. it
affects the: plamentary schooJ principal for vour DTOTQLU For:
*¢emenLary Pr1nc1pals.-] - p : :
S The ilscu581on of tne laws r@latlng to dzsclpllne
_or students ih the school including: susp@ns*on ﬁvpulsnon’
~and corpord] punishment, as well as of a host of practical -
problems Tanging from- principal IPsponolbLllty for student. . - Lo
tehavior on husses .to.the hahdllrg of out81d~r‘,_partJ\nlarly
parents, who d’Srupt the orderly- process .ofschogl admlnl-"
,'stratlon, ‘appeared to be. helpful to the. pr1nc1pais Addl-‘
Ltlonally, ‘the . partlclpaflon and-sharing of 9xper3enﬁes by,
‘;the principals ‘on' some part¢(ular!J d)ff¢cult problems, such
,g:as the treafment of “students :who ‘have not" received-their . L
;fsmall pox VdLandtion, prov;ded a Iurthen worthwhlle exper~,;,1jﬁ
Jlence for thﬁqe affpndxn, o R - ERIRC SO

DR I enJOyed worklng w1fh you oq thls educational oro-!,*
St gram and would be glad to a551st you 1n the future “on dny
' ‘%rﬁgsucn 51mllar program : o S o

\ﬁyégyjir@i§{ybu}é;

‘“fﬁw ' 5,  ‘;.Hf}';f:f7 Edw1n B Bradlng
R T O S O ~‘A551stant Attorney Generul_

ERI

Full Tt Provided by ERIC.
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COLLEGEOF EDUCATION UNIVERSITY OF FLORIDA

garnesville tlaoride 340

November 12, 1971 ' 2\

;
Mr. J. Ronald Wes{
Coordinator - : .
Project  for Elementary Principals . .. ' -
"Post-QOffice Box 3124
=402 Hillcrest Qffices
dpurtanbuye, douth Carolina 29302

Dear Mr. West:

The purpose of this letter is to give & brief overview
of my meeting with the principals and curriculum coordinators
and supervisors on Thursday,.November 11, 1971.

The basic purpose of this meeting, a8 you will recall
was to deal with "curriculum planning, latest trends for
improvement; relation between new programs and sound curri-
culum principles.”
‘Several of the major concepts with which I attempted to
deal were: (1) the rationale underlying & number of the new
‘programs such as increasingly 1individualized instruction and
nongrading team teaching, etc.; (2) attitude development as
it relates to effective learning; (3) implicsxtions of techno-
logy for enabllng a teacher's role to be changed from one of ,
primarlly dxssemination to one of- arrangxng the learning environ-
 ment.
During the interaction session ] was impressed. with the
quality of the questlons asked by your participants. Apparently -
these people, most of them at least, have been doing a good deal
of reading ‘and thinking about some of the problems. While I cannot
say, I can imagine that it is safe to attribute some of these -per-
ceptlve questions to the kinds of things that have been going on
in your project. . : . —

In any event, let me thank you for the obpdrtunity to work -
with your principals and supervisors and, keep up the good work.

cgrely,

william D. Hedges, Chairman ~ - .
Department of Elementary Education

. [ERJf:  . .. WDH:cbb
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&f FLORIDA INTERNATIONAL UNIVERSITY
‘&ms TAMIAMI TRAIL o« MIAMI, FLORIDA 33144

!

January 28, 1972

Mr. J. Ronald West,

Coordinator

Project for Elementary Principals
Post Office Box 3124

Spartanburg, South Carollna 29302

Dear Mr.

West:

(306) 223-2300"

As your requested, this letter will recap the experience
.we had with the PROJECT FOR ELEMENTARY PRINCIPALS,

1872. T

enjoyed my work with ‘'you very much.

January 27,

The topics that we addressed ourselves to are:

1.

A review. of important con51deratlons for class—

room management

A review of materials from various school - systems
who haye embarked on programs of individualizing

1nstructlon

Ind1v1duallzed Instruction: = It's Nature and Effects.

Evaluation Procedures

. - Individualized Instructlonj It's Objectives and

Individuélized Instruction.: Diagnostic and

Instructional Procedures.

Use.:

Ind1v1duallzed Instruction: . It's Materials and Their

Ind1v1duallzed Instructlon : It's Problemsg and Some

Solutlons

Individualized Instruction: Recommendations for

Implementation.

I received the impression from talking with members of the
.group that they are at varying stages of developing programs for

individualizing instruction.

It was rather obvious that some

_+persons had done some work with individualizing instruction at
- their schools, while others are about ready to initiate some
My major suggestion at this point would be to offer

programs.

" THE STATE UNIVERSITY,SYSTEM OF FLORIDA



Page two . : : January 28, 1972

pr—

Mr. J. Ronald West

assistance to each individual school to initiaté'and/or réfine
programs for their school. Particular help for each individual
school will facilitate the development of programs in this area.

... If T can be of further assistance, please do not-desitate
to contact me. : :

\

Sincerely,

AY

\ (/‘LL‘..')\.\M .‘,7 L 3 t& a S~

S . Nicholas J. Vigilante, Chairman
' + Division of Childhood Education

- NJV/p



'WINTHROP COLLEGE

THE SOUTH CAROLINA COLLEGE FOR WOMEN - ROCRK HiL( 29730

SCHOOL OF EDUCATION o ' " S March 2, 1972

& . ’ . - /\
Dr. John Tillotson- ' ' _ o o
- Project for Elementary Principals ' -
‘Post Office Box 3124 '
‘Spartanburg, South Carolina .29302

' Dea}LDr. Tillotson
s Tt was indeed a pleasure meetlng with your prOJect partic1pants.
and working on the topic of Team Teaching. I was very impressed by ,
) their skill in moving from a’ large .group to small groups for discussion ::
and viewingpof audio-visuals. Their guestions indicated 1nterest and
"‘a desire.to improve their understand1ng. I especially appreciate the
team work - and assistance which you and Mr. West provided in working
witn _____ two of the small groups.
. I realize some of your partic1parts have busy schedules and
fg,gproblems, ‘but I suggest some: method be used ‘to reduce.the necessity
'i;';for some - part1cipants leav1ng early. , -

e

Again, thank you for providing me. the opportunity to work w1th .
'your fine prOJect. vk‘“v' o o . S

:‘fvﬁwﬁir : ‘;i-fh;-ﬁ . 'l.'. Sincerely, »ﬁ

A /7

e ,e:/ 7% 7/ b ?{/'“{
’ Robert H. Braswell :
Assistant Professor of Educatlon
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March 21, 1972

Mr. John Tillotson
P. 0. Box 312
Spartanburg, South Carolina

Dear Mr. Tillotson:

Enclosed is a copy of the Improvement in Teaching Worksheet as requested by
many of the participants..

It was a pleasure to work with your elementary principals and other leader-
ship members. I was favorably impressed with their interest and eagerness
.as manifested by their attention, questions, and reactions during the meet-
ing, as well as afterwards.

Since I had worked with them before this as consultant, this experience
served as a basis for comparison. It is my considered judgren: that the
participants have grown individually as professional leadership persons.

My evidence 1s based on the quality of questions, caliber of grcup discus-
sion, and general attitude - I believe the program has madé a diffe.ence in
these persons, thus, affecting their leadership role in elementary LdUC&tiOD
in South Carolina.

Sincerely,

.f’ v

Yy '
/ // 7 s/ J '
- /}i;/ AV \-:/( Coe e
e Co
d John D. Greene :

Professor and Chairman
Elementary Education Department

—

JDG/&ns
Enclosure




THE UNIVERSITY OF GEORGIA
~ " . COLLEGE OF EDUCATION
ATHENS. GEORGIA 30601

May 31, 1972
EDUCATIONAL RESEARCH LABORATORY

117 Fain Hall ' -

Dr. John Tillitson ) ' .
Project for Elementary Princijals '
P.O. Box 3124

Spartanburg, South Carolina 29302

Dear Dr. Tillitson:

I nave completed tne processing and analysis of the organizational
climate -data for your project. Furthermore, these data and analyses have
been presented to you and to the principals who participate in vour*proiect.

The data analysxs serv1ces that I provided consisted of card punghlng
and computer scoring for the Organizational Climate Descrlptlon Questionnaire
(0CDQ) and generating reports for each school that participated in the climate
study. These reports were presented to you and to the principals during two
-e-eees o meetings that were held in Greenville, South Carolina.

The content of the presentations given during those meetings includ:d a
general discussion of the measurement of constructs and the multidimensionality
of most organizational constructs. Specific emphasis ‘was placed upon the
multidimensionality of organizational climate ‘and the usefulrness of this
conceptuallzatlon as. oppospd to the more sxmpll tic conceptualization in terms
of "morale. ~ : _ R " .

These general discussions were followed by specific presentations. of
the climate analyses to the principals. These reports were discussed in
respect to interpretation and probable sxgnlchance to behaviors on the part
of teachers w1th1n the schools.

Irthermore, the reports lhat wel't bdsed.upon JCDQ data collected during
_ 1972 were compared to those based upon data that were collected during 1969.
o Specific differences between the two reports were discussed and probable'
' \causes for the dlfferences were suggested to the prlnClpals .

Few differences could be observed between the climate reports for 1969

P and those for 1972. Considering the organizational Changes that occurred

: during that time (specifically, major racial desegregation activities),.I had -
anticipated a great deal of negative changn in the climate of the schools.
Because these negative changes did not occur, I would suggest (without non-
project comparative data, However) that your prgjeéz.ﬁgyuhave made the
difference between the relatively stable climate that was present in the
schools in your project and the marked negative change in climate that I
have observed in other schools which experienced major” desegregation activities.

. ‘\‘1‘ -
ERIC
Prase s
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Dr. Jonn Tillitson.

Page 2 . =
May 31, 1972

1 enjoyed very much the work with you - he principals who participated
in your project. I hope that my services we. 2lpful to the people who
‘participated in the progect . ' :

: ,Sinvevelv,

L . _ ;o
o . (244216'1z~~ Aty -

Andrew E. Hayes‘
Tnstructor

_eb .
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PROJECT FOR ELEMENTARY PRINCIPALS

POST OFFICE BOX 3124 . 402 HILLCREST OPFICES 8 TELEPHONE (803)533. 3758 W SPARTANBURG, SOUTH CAROLINA 20302

November 4 1971

Initial Report of Project Activities

Third Project Feriod - - _

The programs of the Principals' Project during this final year of
.pro ject operation are somewhat more structured than in previous years.
. The freedom of participants to shape the direction of the discussion within
- each day's activities is still a primary characteristic of the project,
S however. The topics for meetings during this year also were selected on
the basis of suggestions made by participants. in the project last year.
~ The prOJect staff hopes that no participant will feel restr1cted by the
. organization of meetings established for this year

Thus far, two sessions have beern conducted by your pro ject ‘staff.
On September 14 -and 15, the discussion centered around communication with
‘the ‘patrons of the school and on the role of parents in the day-by-day
operation of the school. The latter discussion was concerned primarily
with the use of parents as volunteers. Participants offered information
on use of volunteers most of which was qulte favorable to utilization of
parents in this capaclty o

On October 12 and 14, the d1scuss1on varied somewhat in the two
. sessions. In one meetlng;Athe major portion of the discussion was related
to diagnosis of pupil problems and its-relatidn to school objectives and
philosophy. Grouping after diagnosis received a greater amount of emphasis
at the .other session. Small task-oriented group proccdures were used in
both sessions to provide new participants with a better opportunity to become
acqualnted w1th contlnulng partlclpants and the1r thinking. :

‘The second meeting of the year featured Mr. Edwir Brading, Assistant
Attorney General for South Carolina, as visiting speaker. Although this = -~
meeting was envisioned by the staff as primarily an 1nformat10nal sess1on
much discussion occured. The discussion revealed a great degree of concern

by many participants as to their role and their 11ab111ty in various school
situations. : : -

Our attendance thus far.has been much less than we had expected or
hoped for. Discussions with participants has revealed that this year has
. been witness to-an unusually busy beginning of school. -Lcoking back, we
feel that we may have scheduled meetings too near the opening of school. :
Your staff sincerely hopes that many of your problems have Eeen ironed-out
" by this time. Two outstanding consultants will be with us for the remaining

EMC ' : ’ An €SEA TITLE. i Project Serving Education in Six South Carolina Counties
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tWo meetings this calendar year. We hope all of you will be able to take
- advantage of their presence in our region. : S




PROJECT FOR ELEMENTARY PRINCIPALS

June 1, 1972

_ Summary of Project Activities

" for the 1971-72 School Year

The Project for Elementary Principals is nearingj the end of its third
and final year of activities., Activities for the final year are detailed
in the following section,

Sept. 14, 16 The project participants were given a choice of attendmg the meeting of
' Sépt.’ 14 at Spartanburg TEC or Sept, 16 at Greenville TEC, The project.
staff acted as consultants and dealt with the topic, ''Strengthening
Communication With Parents and Their Role in the School.' The Ross
Educational Philosophical Inven*ory, ‘the TERP Attitude Test, and the
Interpersonal Orientation Scale were also given as pre- ’Leots for the
year s activities, '

Sept, 28 The meeting was held at Spartanburg TEC with Edwin B, Brading,
Assistant Attorney General of South Carolina, as the guest consultant,
~ Mr. Brading discussed, "School Law as it Affects the Elementary School
Principals.! Emphasis was placed on the need for written policy and the
importance of the principal following the policy. :

Oct, 12, 14 The project participants were given a choice of attending the meeting
E : of Cct. 12at Greenville TEC or Oct. 14 at Spartanburg TEC, The project _
. staff acted as consultants with ""Diagnosing Student Problems, Groupmg,
and Soc1o economlc Backgrounds” being the topic.
Nov. 11 Dr. William D Hedges, Cha1rman. Departmernt of Elementary Education,
Un1ver31ty of Florida, was our guest consultant at the meeting held at
' Greenville TEC, The central theme of discussion was "Curriculum
Planning, Latest Trends for Improvement; Relation Between New
Programs and Sound Curriculum Principles.'' Several ugges(ibnu on
" - what makes- learning happen as well as sources for *\"format:.o“l on

1

1nnovat1ve scizol premrams oo mmnanials wcm given.:

EMC . P An ESE:A TITLE (Il Project Serving Education in Six South Carolina Counties




[ A .
PR

Dec. 7-

Jan, 11, 13

Jan. 27

Feb, 8

'l“eb. 29

Mar, 1‘7.

s

‘The project participants met -with John G, Gist, Principal of Mars
- Estate Elementary School of Baltimore, Maryland (Past Vice-President
" of NAESP), as the guest consultant., Discussion was on '""Working with

Faculty G roups in Preparing for Innovation.' Emphasis was placed on
human relationships and observation of gioup activities. :

‘ '""Accountability' was the topic for the two meetings'held Jan. 11 at
- Greenville. TEC and Jan. 13 at Spartanburg TEC with the participants

attending the meeting of their choice. Discussion was centered around
defining the term ''accountability, ' operating the schools in an
accountable fashion, and how the principal, teacher, and student help.
The project staff acted as the consultants,

Dr. Nicholas Vigilante, Chairman, Division of Childhood Education,
Florida International University, was our guest consultant at the meeting
held at Greenville TEC. The theme of discussion was "Improving
Individualized Instruction.' Key concepts of individualization was
stressed as well as the respon51b1l1ty of the pr1nc1pal in individualizing
instruction,

. The project participants met at Spartanburg TEC with Dr. William W.
* Purkey, Professor of Education, University of Florida, as the visiting

consultant. ''Seif Concept, Self Achievement, and Discipline' was the
topic. This wasg Dr, Purkey s second visit with the project part1c1pants,
the first meeting being in 1969, He stressed some po1nts made at his .~
first visit and dlacussed new and expanded. developments perta1n1ng to

the top1c. ' : ‘

Dr. Robert . Braswell, Department of Elementary Education,” Winthrop
College, was our guest consultant-for the meeting at Greeéenville TEC. He
discussed ""Team Teaching and Team Planning' with the group. Video
tape, slides, and small.group discussion were used to emphas1ze the
different programs in use.

The meeting was held at Spartanburg TEC with Dr, John D, Greene,

. Chairman, Department of Elementary Education, University of Southern

Alabama, as the visiting c_onaultant "Dr. Greene had rece'1t1y been

‘Director of Education of Baton Rouge ‘Schools and Past President of the

ASCD. .The topic for discussion was '"Problem Solving in Getting into

- the Classroom and Becoming an Instructional Leader.' New measuring

tools used with students and teachers involving the principal was
stressed., For those who wished to remain after the regular session,
Dr. Greene reported on his visit to the British Primary Schools.

(A



Apr 6 May 9 Both of these meetmgs were held at Greenville TEC, the meefing of

Apr. 25

May 9 being a make-up day for those who missed the meeting of April 6.
The visiting consultant was Andrew E. Hayes, Educational Research
Laboratory, Un1ver51ty of Georg1a, who explained the results of the

- OCDQ to the project participants.

"The Twelve-Month School" was the topic for the meeting held at"
Spartanburg TEC with Max W. Robbins, Principal of Spartanburg High
School and Dr, John H. Tillotson of the project staff as consultants., . -
Mr. Robbins and Dr. Tillotson discussed the findings of their study on

‘the extended school year, the various school calendars used and the plan

of opartanburg County District 7 that is being considered. Dr. Tillotson
is director of the study. . :

Besides the meetings as described above, some principals visited schools

‘that had innovative programs of their 1n’cerests with the hope of fitting some

of the ideas 1nto their own schools.

The project staff have visited all of the schools involved in the project
from time to time, worked Wwith principals with their school problems
and in teacher inservice programs, and have spoken before parent-

.teacheér groups.-
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PROJECT FOR ELEMENTARY PRINCIPALS

POST OFFICE BOK 3124 B 402 HILLCREST OFFICES W TELEPHONE (803)385. 8750 M SPARTANBURG, SOUTH CAROLINA 20302

September 3, 1971

'

Dear Colleague:

: Your superintendent has named you as a partlclpant in the Proieqﬁ
Elementany Principals.

“Welcome| .We hope that your participation in the activities will be
‘exciting and rewarding. All who take part in the program will have the
pleasure of meeting other elementary school administrators or key staff
personnel, sharing experiences, meeting and hearing some top educators of
the nation, and learning through a variety of activities. There are added
provisions this vear, for the first time, to visit innovative programs in
other schools in South Carolina and ‘or 1e1ghbor1ng states, Visitation will
be discussed a: our first meeting. -Actually, the project should be unlike
any other educ. tional experience that you_have had in the past.

The central theme of the entire program is to improve learning conditions
for children, and all of our activities will reflect this interest.  In
addition to belng of benefit to the practicing elementary school principal,
the project has an additional objective----to provide a series of inservice

"experiences for other key school personnel. Therefore, most of us who take
part in the program will be teachers as well as learne“s

Inclosed is a copy of the program for the 1971-72 school year. Make a
note of the time, place, and other details of each meeting.
You will note that the first two meetings, 3Sept. 1l4th. and 16th. have
_the same topic and will be ‘the same. You may attend on either date. Other
- meetings, in which the same programs will be repeated, are.scheduled for October
12th. and 14th., and January 11th. and 13th. when again you.may choose the
date you wish to attend. The other nine meetings are planned around the use
of outside consultants and all participants will attend on the same date.

We will be =zeing you at one of our first meetings.

TIME: 9:00 A.M.

DATE AND PLACE: o
Sept. 14, 1971, Spartanburg TEC, Room .oept 16, 1971, Gree1v1lle TEC Health
116 (auditorium; main building), on - = Careers Center Auditorium fbulldlng to
I-85 south of -Spartanburg. . .~ the far rear), on South Pleasantburg
’ ' Drive, 291 Bypass, Greenville.
Sincerely, o
John H. TEllotson Dlrector ' J. Ronald West, Coordinator

An ESEA Tl TLE n PrO/ect Serving Education in Six South Carolina Counties
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POST OFFICE BOX 3124 W

Date

Sept. 14, 1971
Sept. 16, 1971

Sept. 28, 1971

Oct. 12, 1971

© Qct. 14, 1971

Nov. 11, 1971

- PROGRAM FOR 1971-72

Topic and Consultant

nStrengthening Communication With Parents
and Their Role In the School"

Consultant: Project Staff

"Strengthening Communication With Parents
and Their Role In the School"

Consultant: Project Staff

“School Law As It Effects the Elementany
3chool Prinecipal"

Consultant: C. Tolbert.Goolsby

Assistant Attorney . /lieneral
State of South Caroiina

ﬁDiagnoéing Student Problems, “rouping,
and Socio-economic Backgrounds"
Congultant:: Project Staff
. "Diagnosing Student Problems, Grouping, .-
ahd Socio-economic Backgrounds"
Consultant Project Staff
"Curriculum-Planning, latest Trends for’
Improvement; Relation Between New Programs
and Sound Curriculum Principles"

. Consultant: Iw. William D. Hedges

A

- 402 HILLCREST OFFICES B TYELEPHONE (802)385.8738 [ SPARTANBURG. SOUTH CAROLINA 29302_

Place

Room 115 ‘Auditorium)
Spartanburg. TEC

\

| e e

i

Health Careers Center
Auditorium,
Greenville TEC

'Rooﬁ'116 (Auditorium),
Spartanburg TEC

Health-Caréers-Center

Auditorium,

Greenville TEC =~

" Room 116 (Auditorium)
Spartanburg TEC

Health Careers Center

“Auditorium,

Greenville TEC

- Chairman, Department of. Education;. .-

University of Florida

An ESEA TITLE I Project Serving Education in Six South Carolina Counties



PROGRAM_FOR 1971-72 Cont.

Date ' Topic and Consultant Place
Dec. 7, 1971 ‘ "Working With Faculty Groups In Room 116 (Auditorium)

Preparing For Innovation" - . Spartanburg TEC

Consultant® Mr. John S. Gist, Prin.
‘ : Mars Estate Elem. School
- . Baltimore, Maryland

“ (Past Vice-President of
N.A.E.S5.P.) .
,-Jan‘ 11,.1972 “Accountability" 4 ' Health Careers Center
: : : Auditorium,
Consultant: Project Staff, , Greenville TEC
= 1Jan. 13, 1972 ' 4 "Accbuntability" Room 116 (Audltorlum)

Spartanburg TEC
Consultant: Project Staff

Jan; 27, 1972 "Improving Individuélized_Instructidn“ Health Crreers Center
‘ ' ' . ' ; ' Auditorium,
Consultant: Dr. Nicholas Vigilante . Greenville TEC

Chm. ,Div. of Childhood Ed.
Florida Internation Univ,

_bFeb‘_B, 1972 nSelf Concepts, Self Achievement, Room 115 (Auditorium),
' and Discipline® S ’ Spartanburg TEC

Consultant: Dr. William W. Purkey
: Prof. Foundations of Ed.
University of Florida

‘Feb. 24, 1972 Team Teaching and Team Planning ' Health Careers Cenfer
S : - , Auditorium,
Consultant: Dr. William Holcombe Greenville TEC

Chm., Department of Elem. Ed
, Wlnthrop College '

March 17, 1972 - “Problems Involved In Gettlng Into the . Room 116‘(Auditorium)
Classroom and Becoming An Instructlonal Spartanburg TEC
Ieader" ‘ :

Consultant: Dr. John D. Greene
' Chm., Department of ‘Elem. Ed.
4UniVe191ty of Southern Ala.
(Past President of A.S.C.D.)




PROGRAM FOR 1971-72 Cont.

Date ' _ Topic and Consultant Place
April 6, 1972 "The Organizational Climate Diseription Health Careers Center
Questionaire", (0.C.D.Q.), Report - Auditorium, '

Greenville TEC
Consultant: Mr. Andrew E. Hayes
- Educational Research Laboratory
University of Georgia

kD
S

April 25, 1972 "The Twelve Month .3chool" Room 115 (Auditorium)
- , Spartanburg TEC
Consultant: Mr. Max M. Robins, Prin. - I
- Spartanburg High School '

Visits to schools with inrovative programs to be planned with participants and

_ "the schools.

'
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November 29, 1971

‘TQ: Pro ject Participants
FROM: J. Ronald West

SUBJECT: Reminder of Next Meeting

Date: December 7, 1971 .
Time: 9:00 AM. - 1:00 P.M.
Place: Spartanburg TEC Auditorium

) ‘Topic: "Working With Faculty Groups In Preparmg
_ / B For Innovation."

Consultant: Mr. John G. Gist, Principal
- Mars Estate Elementary Schoal
Baltimore, Maryland
(Past Vice- President of N A.E.S.P. )

Note: Inclosed are copies of handouts given us by Dr. Hedges at our
last meeting.

e e e
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HANDOUTS

 Dr. Williem D. Hodges



'WHAT MAKES LEARNING HAPPEN FASTER in some classrooms than in others?
No one's quite sure. But Ralph W. Tyler, Director of the Center for Advanced
Study in the Behavioral Sciences (Stanford Culﬂfornla) has advanced a
set of principles which he believes is central in detemining the amount
of learning which occurs in any given situation. :

Here's his checklist. You-have our 0.X. to mimeograph it for
distribution at your next staff meetlng

1. The student must have experlences that give him an
opportunity to practice the kind of behavior implied
by the objectives. -

2. The learning experiences must be such that the student
obtains satisfactions from carrying on the kind of
"~ behavior implied by the objective, S -

3. The learner must be motivatéd”- that is, he must feel
an impelling force for his own active involvement.

4. The learner must find'his previous ways of reacting
unsatisfacory, so that he is stimulated to try new ways.

5. The learner should have some guldance in tnylng to
' CATTY -On the new behavior he is to learn

6. The learner should have ample and approprlate materials
on which to work, .

7. The learner should have time to carry on the behavior,
to practice it until it has ‘become part of his reper»
toire.

8. The learner should have the opportunity for a good
deal of sequential practice; mere repetition is in-
adequate and aulckly becomes ineffective.

9. The learner must set attainable standards for himself
that require him to go beycmd his performance.

10, The learner must have a means of judging his per-
Tormance to be able to tell how well he is doing
at those times when a teacher is no longer available
to supervise his efforts.




In line with our primary goal of devising realistic ways to provide more
-individualized instruction oriented toward continuous progress, I am
quotlnr the following suggestions from Ronald C. Doll:%

1. An increased number of small classcs.

2; Closer observation of individual students tnroughout
the school nay,_- :

3. More varlet in the school currlculum, a wider range of
methods and materials used by teachers

4. Greater flexibility in homowork asoignmont; w1th an
opportunity for students to make cuggeoulons

5. Oécasional'reviewé of 'school purposes by administrators
and teachers, who will then identify the experiences that
"validly serve these purposes."

5. Pemitting students who wnderstand a particular content
to teach the same contcnu to other students in small
groups. : '

7. Strengthening relationships between Studenfs and teaéhers.
8, FEliminating the grade-level concept. -

9. Devising report cards that are "human, adaptable, and
instructive.”  In elaborating this p01nt Dr. Doll said,
“"It's not that we educators want to avoid communlcatlng,
it's that we don't know exactly how to do it. We need
to say more about a Chlld than that he is good or bad,
literate oxr illiterate.

NOTE: How does your school rate in these areas? Are there any you
can do somethlng about? S .

. . % -
% Doll, Ronald C. and Fleming, Robert S., Children Under Pressure,
Charles E. Merrill Books, TIuc., 1946, p. 105.107. '




CHANGE AND INNOVATION IN EDUCATION
The: Chatelaine Questionnaire

HOW WOULD YOU RANK YOUR SCHOOL?

. b mom — ket

Please ass1gn a number:. 0 1, 2, 3,
school in meeting each of the fOllOWlng criteria.
school is not oriented that way at all, mark.it Q;

(For instance,

according to the degree of success of .your
if your
if it is mov1ng in that

dlrectlon 1; if a program like that, 1s under wqu 2; if it is succeeding, 3 )

(1) THE PRIMARY AIMS OF THE SCHOOL ARE

a: to develop a feeling of self-adequacy in the chlld

b. to develop 8001allzat10n the ablllty to g t along
with others

¢c. to encourage self-dlrectlon in the student so that

- he sets his own goals and knows how well he's doing

d. to develop a spirit and skills of inquiry; he looks

for reasons rather than ready-made explanations

. 18 4 e B 001 mbmn s s
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(2) MOTIVATION. THE CHIID IS ENCOURAGED TO LEARN BY

a, emphasis on inner satisfaction rather-than outside
rewards and punlshments (1 e., marks, prizes,
. detentions) ‘
b. use of a variety of teachlng materlals ‘including

‘visual and audio-visual aids’

) - ¢. a generally warm, mutually respectful relatlonshlp
\ between teachers and pupils
d. an adequate pupil-teacher ratlo (no more than

30 to 1)

e At e @ ot

(3) CURRICULUM CONTENT
a. suits the stages of child development (social,
physical, conceptual)
b. 1is developed by the staff of the school approprlate
" to local needs
c. ineludes optlon subJects

. aa et s b

——————

(4) PUPLL PROGRESSION

a. is by subject rather than by entlre grade so that each
student can go forward at his own rate

b. depends on the zvaluation of his work by more than
one teacher

c. self-evaluation by the student is considered

d. students progressing to higher schools but falllﬁg
in a subject can take makeup programs (evenlngs
summer, spare periods)

e. there is a school guidance department to assist
teachers in compiling school records, especially
anecdotal report cards: '

L T e T R i R R i . P R
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(5) ORGANTZATIONAL STRUCTURE

a. the school is not graded —_—
b. there is some team teaching o e

c. . the size of learning groups varies

(6) CHIID GROWTH AND DEVELOFMENT

a. ‘differences between chlldren are recognlzed and
provided for .
b. children are free to move around - e

c. the school provides facilities for "letting off steam "
e. g gemes, wrestling, clay molding, etc. - -

e - -

(7) PHYSICAL SCHOOL STRUCTURE
a.” the school has flexible spaces Whlch can be enlarged
or made smaller for quiet solitary work, small groups
or large team teaching L '
~b. it has comfortable furniture ,
c. temperature, ventilation, humidity, llght color,
- texture and noise are . :ared to help learnlng

———— s

PP EOVPP I N

'(8) EVALUATION AND HOME SCHOOL COMMUNICAT ION.

a. the school used parent-teache: iulerviews as well
as report cards : . ——
b. students are present at parent=teacher interviews . .

c.- anecdotal report cards (describing 2 student's
achievement not ranking it) are directed at students as

well as parents >

PO

(9) LIBRARY RESOURCES
: a. students always have free access to the libravy
b. the library contains films, film strips, video and
audio tapes, slides and records, as well as books
¢. it has magazines, newspapers, pamphlets
d. the materials incorporate many points of view on
various subjects
e. there are individual study carrels

f. the library can accommodate a large proportion of
o the student body at one time (about one~fifth) i
g, there is one full-time librarian and a clerlcal

assistant for cach hundred students’

(10) SERVICES FOR EXCEPTIONAL CHILDREN _
a. a child with special needs; either gifted or
handicapped, can stay in his own area school rather
" “than go to a special school
b. a handicapped child spends part of the day with his
peer group but also receives extra help
c. specially trained teachers assist regular teachers
with handicapped children
there is extramural teaching for students who are ill at
“home for a prolonged period (i.e. threc months)

et e s
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SOURCES FOR INFORMATION ON INNOVATIVE SCHOOL

PROGRAMS AND MATERTALS

APTP  Arithmetic Proficiency Training Program. Science Research<Assoc1ates
259 East Erie- Street, Chicago, 1111n01s 60611, _ . -

CAI. Index to-Computer Assisted Instruction. Edited by Helen A. lekan, |
Sterling Institute, aulte 3750, Prudential.Tower, Boston,. Mass 02199

CAI in Elementary English and Remedial Reading. Write Harcourt, Brace &7
World, Division of Instructional Systems and Dev1ces School Depart- -
ment, 757 Third Avenuc, N.Y., N.Y. 10017

DAVI, Division of Audio Visual Instructlon 1201 16th Street, N. W
' Washington, D. C

“PIE. Educational Products Information Exchange Institute. To subscribe,
write 386 Park Avenue South, New York 10015.

ERIC. Educational Resources Information Center: National Iaboratory on
Early Childhood Education, 805 West Pennsylvania Avenue, Urbana,
. I11inois,61801. Here you can get Hedges and Kanes, Develofment and
Imglementatlon of a Comprehensive Evaluation and Roporthg>8vstem for
Klndergarten and Primary Grade Schools.

LRDC. Lcarnlng Research and Development Center, University of Pittsburgh;
Pittsburgh, Pa. y '

PLAN, Program for Learning in Accordance With Needs. Westinghouse Learning
Corporation, 100 Park Avenue, N.Y.:10017. :

RBS. Research for Better Schools, Inc., Philadelphim, Pa. 10107.

Rx for Learning. William M. Matthews Co., 130 7th Street., Pittsburgh, Pa.
15222, Excellent for IPI program descrlptlon in color rents for
about $45.

SRIS. School Research informatlon Service. Dr., William J. Gephart, Director
of Research Services. Phi Delta Kappa, Eighth and Union Streets,
Bloomington, Indiana 47401.

Buros, Oscar X. The Sixth Mental Measurements Yearbook. 1965, The Gryphon
Press, 229 Nibtginert Street, Highland Park, New Jcrsey 08904.

Cassctte. Spoken Arts Cassette Mini-Libraries. Charles E. Merrill Publishing
, 1300 Alum Creek Drive, Columbus, Ohio 43216.




- -

-IPI. The Clayton Publlc 3chool Dlstrlct 7530 Maryland Avenue, Clayton,
Missouri 63105. Mr. George Falrgrleve Pr1n01pa1 McMorrow Elementary
School.

"Cross-Aid Helplng Package," Write to Peggy Llppltt the Institute for
Social Research, 426 Thompson St., Ann Arbor, Michigan 48106.

Cyclo Teachér a teadhing machine, write Field Educational Publications;
609 Mlss1on btroet San- Fran01sco Calif. 94105.

Didactor: The Dldactlcs Corporatlon 700 Grace Street, Mansfield, Ohio
44905, S

Drill Tdpes': Audio reinforcement in modern math. From Science Research
Associates, 259 East Eric Street, Chicago, Illinois 60611.

Educational Research. An independent bi-weekly news service devoted to
basic and applied research in education. Capitol Publications, Inc;,
Suite G-12, 2430 Pennsylvania Ave., N.W., Washington, D.C. 20037.

-ﬁﬁuéational Technology. 140 Sylvan Avenue, Englewood Cliffs, N. J. 07632.

' Glines, Don E. "“Implementing Different and Better Schools," a practical
guide for accomplishing the dramatic revisions needed in the schools
of America, including specific suggestions for-change and innovation.

- Campus Publishers, Box 1005, Mankato, Minnesota. : _

‘Individualized Instruction Incorporated. Sells a very fine recorder for

preparing individualized instruction tapes on any subject. ($375)
from lLee Burney, 8900 Shawmee Lane, St. Louis, Mo. 63114, an affiliate
of the Economy Company, also 1nd1v1duallzed readlng materials for
slow learners.

Tndividualized Mathematics Kits. The L.W. Singer, Co., Inc., 201 East
50th Street New York, N. Y. 10022.

Individualized Modern Math Program for Slow Learnerb Grades 1-3, by
Robins and Kelly. The program is ‘called Countdgyg also from the

Economy Company. Other addresses included are Oklahoma City, P.O.
Box 25308, Zip 73125; Atlanta Georgia, P.0. Box 13998, Zip 30324

The Macmillan Elementary Film Loops. The Macmillan Co., 866 3rd Ave.,
N.Y., N.Y. 10022

MlCIO Teaching. Kettering Foundation. 3uite 300, 5335 Far Hills Ave.,
Dayton, Ohio 45429.

Nongraded Schools-Where to Find Them--A Directory. 1968, 7pp., $.50,
by William P. McLaughlin. Write Phi Delta Kappa, 8th and Union Streets,
Bloomington, Indlana 47401,
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Programmed Instruetion. Journal of National Society of Programméd Instruction,
Trinity University, 715 Stadium Drive, San Antonio, Texas, 78212.

Programmed Learning and Educaiional Technology. Journal of the Association
. for Progremmed Learning and Educational Technology. Street and
Maxwell, Spon. LTD., North Way, Andover Hants, Andover 62141.

Great Britain. : . S

Programmed Math. A Sullivan Associates Progfam, also awilable from McGraw Hill..

Programmed Reading. Sullivan and Buchanan, Webster Division of McGraw Hill - -
Book Company, Manchester Road, Manchester, No. 63011. :

University City Public School District. 640 Harvard Avenue, Universify City,
Missouri 63130. Mrs. Glenys Unruh, Assistant to the Superintendent
in Charge of Instruction.

-1Schools for Early ChildhoodAﬁ (Free) Educational Fac111t1es Laboratorles
477 Madison Avenue, New York, N.Y. 10022 :

New Schools Eychange (2849 Hidden Valley Lane Santa ‘Barbara, Calif. 93103)

A Blbllograpny for the Free'School Movement-- a wide~ranging list of books
on children and education published by the Summerhill Society--
(339 Lafayette Street, New York, N.Y. 10012. 50 cents.)

Bibliography of Programmed Instruction Materials. Write National Society
for Programmed Instruction, Trinity University, 715 btadlum Drive,
San Antonio, Texas 78212. ($1 50) -

"Ind1v1dua11zed Instructlon." 46 case studies. Order.from,ERIC Clearinghouse.
‘on Educational Media and Technology. ' ' ' :

Institute for Communications Research, Stanford University, Stanford,
California 94305. Or contact PREP disemmination official in your own
state department of education. PREP stands for Putting Research Into
Educational Practice, Ask him for Kit # 16.

WH:clo
8/10 /'!7].



PROJECT FOR ELEMENTARY PRINCIPALS

POST OFFICE BOX 3124 B 402 HILLCRESTY oFrFicEs W TELEPHONE ¢B80J) B85, 8756 B SPARTANBURG, SOUTH CAROLINA 20302

March 7, 1972

TO: -j . PrOJect Partlclpantu
FROM: , John Tlllotson

SUBJECT: Announcement of Next Meeting

Please take note of the Friday date for our next meetlng,~ Narch 17 1972
at Spartanburg TEC -~ when Dr. John Greene will be with us to dloCUSS ways
of working with the classroom teacher in the instructional leadership role.

Since many of you find it so difficult to get away from school for a full
. day, we have asked Dr. Greene to plan his activities to begin at 9:30

and end at 12:30 instead of 1:00. We hope all. of you who attend will be

able to stay until 12:30 for this meetlng Ron and I will be present

before 9:00 for registration, coffee, etc. We want to give Dr. Greene the

floor by 9:30 so we can benefit as fully as p0551b1e from his bachround

and experlence

TDE:  9:00 AM. - 12:30 P.M.
DATE: March 17, 1972

PLACE: Spartanburg TEC
Auditorium

We would like to issue a special invitation to superintendents and con-~
tact persons to be with us for this meeting. Participants in -the pro ject
have expressed a lot of interest in their role as instructional leaders.

- We feel that thls area is the most vital one in the topics offered this
year. : :

EMC An ESEA T/TLE Il Pro/ect Serving Eduration in Six South Carolina Counties




PROJECT FOR ELEMENTARY PRINCIPALS

March: 21, 1972

N

TO: - Project Farticipants
~ FROM: Roen West and John Tillotson

SURJECT: Reminder of Next Meeting

DATE:. - April 6, 1972
TIME: -9:00 A M. - 1:00 P.M.
PLACE: Greenville TEC

Health Careers Center Auditorium

TOPIC: "The Organizational Climate Discription
Questionaire™, (0.C.D.Q.)

CONSULTANT : Mr. Andrew E. Hayes"
Educaticnal Research Laboratory
University of Geuvrgia

_} )

Mr. Hayes will discuss the results and findings of the O.C.D?Qf which many
of you and ycur teachers participated in completing.

- We are enclusing one ¢f the check lists used by Dr. Jochn Greene st the last
meeting. This is a check list to be used in evaluating pupil respense toward
self direction and responsibility. The c¢ther check list described by Dr.
Greene will be given to you at a later date. "

An ESEA TITLE HI Project Serving Education in Six South Carolina Counties
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steloped by Dr.

BEHAVIOR CHECKLIST

Self-Directicn and Responsibility

John Greene

Sets and accomplishes goals for self (without
teacher sollcltatlon)

Assumes responsibilities at school (big friend,

‘student coach, student council, committee chair-
‘man, clean-up committee, etc.).. °

Corrects his/her'oWnchrk reliably.

Spends extra time on tasks.with-which he has

-dlfflculty

Selects and uses rescurces with good Judgment
(w1th3ut teasher dlrechsn)

. 'Organlzes and sta*ts plannlng and dJlng on his

own initiative.

Helps others.

Establishes feeling of belonging.
Establishes feeling of adequacy.

Needs to be reminded of rules and regulations.,
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Project for Flementary Principals

Superintendent's Reaction Sheet

1. In your opinion, have the personnel and consultants used in the Froject for
Elementary Principals been effective in working with your district's partici-
pants? (Please include comments about the project staff's work in your

.. schools as well as comments about scheduled project meetings.)

- a0 e e

—— - s s a8 c——

-2! Do. you feel the procedures and/.r ac‘t1v1t1es included in the project were
appropriate and /or effective?

. —— - —— - e

3. Please comment on changes you have noticed in administrative behavior by
participants from your district which may have resulted from project activities.

e e 8 L e e e 1 bt A B tndh et

-t a4




4.

Describe any changes in programs in the schocls which you feel may have
resulted wholly or in part from participation of your district personnel in
the project.

: _ . 4 - _
Has the project in any way influenced Other federal aid state programs in
your district or influenced public support for educational innovation and
change? If so, please describe. :

Please add aﬁy additional comments expressing your feelings regarding needed
changes in this type of prqject if it were repeated here or elsewhere.

- - - — -
et ememe ——— —
3
:
- na [ PO GO PR, e e e ——— . . S——
— - s e n e .

et S B A o < e AN o e Rt ¢ e 2P b

Name
Metrict
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21,

20.

22,

23,

ANSWER SHEET

SECTION I (I0S)

27. 40,
a. a
b.l___] b. [

28. 41, AM
a. a.

b. b.|__|

29. 42, NAME
a a
b.l | - b.

30. 43, AGE, SEX.
a. 2
b. L ]

31. b,

. a, a.
: b. b.

32. 45,

T a. a
b. b

33. T 46,
a. a.
b. . b

34. 47,
a. a
b. ' ' b

35. 48,
a. a

- b, b

36. 49,
a. a
b, | b

37. - 50.

a. a.
b.l__] - bop b
.38, = 51.
a. - a
b. b |
39. - : 52.
a. a
b b. |

‘Turn to opposite side for
Section II



ANS''ER SHEET
SECTION II (IOS)

SA - Strongly Agree, a - Agree, U - Undecided, d - Disagree, SD - Stfongls; Disagree

e e @8 te e AN ms Ee me e E S em W M B e ME G ew G AR Ed RS ME ae ev M e B8 em e We em M e Be me Al LA R Be S e e e e e

1.54aUAd 5D 26 S4aUdsD 51.S4aUdSD 7. SAaUdSD ]
2. SAa U d'SDl 27. SA a U4 SD 5%2.84aUAd8D  77. SAaUd SD
3.84aUAdSD 28 Sha Ua sp 53.5AaUdSD 78 SAaUdSD
4.SAaUdSD 29. SA a U d SD 254;'SA a Ud SD ,: 79. A a U d.SDV COE,
5.50aUaSD 30.‘SA.a_U dSD 55.SAaUdasD . 80.SAaUdSD:.
6.5Aa Ud sD 31. SAa U4 SO 56. SAa UdSD 81. SA a Ud SD E:
7.50aUdSD 32. SA a ﬁ d SD 57, 8AaUd SDlj 82.SAaUasp M
8. SA a Ud SD 33.°SAa Ua SD 58. SA a U d SD 83. SAa U4 SD
9. SAa Ud SD 34.SAaUdsSD 59, SAaUadsD 84. Sh a Ud SD .
10, SAaUd SD  35.54aUd SD 60. SAaUdSD 85. SAa U diSD P
11. sAa Ud SD. 36. SAaUdsSD  6l: SA aUdSD  8.ShaUdSD:
12.84aUdasD 37.5AaUdsD 62.SAaUQdSD  87.ShatUdSD
13. SA a U d SD 38._$A aUdsSD 63 SAadU QTSD . 88.5AaUd SD
.14. 8AaUdSD  39.5Aa Ua SD 6,. SAaUdsSD - 8. SAaUdSD
15. S & U d SD 40. SAaUdsD- - '65.'SA-é.U'd SD 90. SA a U d SD
16. SAa Ud €D 41, SA aUdsD 1 §6; SA»a ﬁ dSD- - 91. SA aUdsp
17. SAa Ud SD  42.SAaU aSD 67.ShaUdSD 92, ShalU a S
18.34aU4dSD  43.S54aUd sD 68. 542U &S0 93.ShaUd SD

19. SAa UdSD - ‘44, SAaUdsSD 69.SAaUdSD 9. ShaUdsD

20. SA aiU d’SDlA 45.54aUdSD  70.SAaUdSD 95. SA a Ud SD
21, SAaUdSD ~ 46.SAaUasD 7..SAalU a0 9%.SAalU d 8D
22.5AaUdSD  47.5AaUdSD - 72f'éA'a_U asD 97, SAaUdSD
23.8AaUdSD._. 48. 5 aUAdS - 7.SAaUasp  98.8Aa UdSD
24.SAaUASD - 49.SAaUAdSD 7. SAaUdSD 99. 8Aa Ud SD
 25,SAaU4SD 50.SAaUdSD - 75.SAaUdSD 100. SAa Ud SD




The

INTERPERSONAL ORIENTATION SCALE

Copyright by:

JOHN DOUGLAS ALCORN, Ph.D.
EVERETT DUANE ERB, Ed.D.

- 1965 :

'TEST BOOKLET

General Directioﬁs:

This instrumeﬁt contains two sections: Section I - in which a number of
situations are posed asking you to select response actions_which you feel to Be:
mosf appropriate; and Section II - in which you are asked fo register your
agreement or disagregment with an assortmgnt of stétements.

Be sure 1o keep in mind that there are no "right" or "wrong" answers.

You should select.each response category‘on the basis of how.you honestly and
realistically feel regarding the respectiﬁé item.

In order to complete this instrument, you'should have (a) this booklet and
(b)“a separate answer sheet. A.pencil is generally recommended for marking.

youglanSWers. If you désire to change an answer, simply erase dr mark through
- the inginal selection and’mark your hew'éhoice. Be sure to reédjtﬁefspecific
instructioné presented at the beginning of each sectidn sinqe they contain
different types of items. .Although this.insfrument normaily requireé oniy.BO-SO.

minutes to complete, there is no time limit.

e

TURN TO THE NEXT PAGE ‘AND BEGIN
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PART TI:

aInqtructlons v :

" Listed below are a number of interpersonal situations W1th accompanylng response
actions listed in pairs. (In most cases, there are two pairs of responses for each
situation.) From each pair of responses you are to select one response which is MOST
like what you would actually do if you found yourself in a similar situation. {Not what
you think you should do.) Even though you might not actually choose to do either, select
the one response from each pair which is most llke what you would do if you had to make a -

~choice.

Make no marks on this booklet. Indicate your choices on the separate answer sheet
by marking a "} in the box next to the letter (a or b) corresponding to the response
selected as your choice. For example if you select item a as your choice, mark 1t in
this manner: :

a. I
b.

SITUATION # 1: _

Your mother is very old and has been recently W1dowed She wants to visit a sister
who lives quite a distance away. The trip would be unadvisable in your opinion since it
would require lengthy travel. As an interested son or daughter, would you

1.

a, respect her decision in the matter.
"B, try 1o talk her out of maklng the trip.

SITUATION # 2
There 1s a man in your community who has a great deal of ablllty, but demonstrates

1ittle ambition toward maklng an 1dequate living for hlS famlly If you were his wife,
h:would you : -

2.

a. simply stand behind him and provide moral.support. . -
b. make sure he is aware of his famlly's pllght due to his lack of ambltlon

a. tny to show understandlng fer h1s feellngs
b. point out his respon31b111t1es toward himself and h1s famlly

SITUNTION #3 ) : : : . .
A wife Wants to invite her mother to visit for the summer. The house is small and

her husband doesn't feel that it would be good to have an extra persun for such a lengthy
visit. - If you were her husband would you :

A. . .
a. try to 1mpress her with the inadequacy of the house. ~
b. allow her to make the decision and cope W1th the Space problem in the best way
' possible. :
5.

a. accept her plans without grumbling.
b. try to discourage the proposed visit.

mn to the other s1de of thls age and contlnue
EKC pag

et Provided by ERC
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 SITUATION # 4:

As principal of an elementary school, you ask one of your more competent teachers to
try out a new program which you believe would greatly increase ‘learning efficiency. The
teacher tells you that she prefers not to participate in the new program for personal
reasons. As her pr1n01pal would you be more llkely to’

a. p01nt out that she has oerta1n respons1b111t1es to try new 1deas
b. excuse her from.the assigmment.

+a. discuss the matter with her attemptlng to understand her reasons for not wantlng
the. ass1gnment

hb; try to convince her that she should accept the challenge of the new program.

‘SITUATION # 5

‘ A couple whom you know personally are in the process of maklng out a w1ll The
husband wants to leave some property to a favorite younger brother of his. His wife
doesn't feel that this would be fair to herself and their two children. If you were his
w1fe would you : -

- a. demand, to know if his brother is of more concern to him than his own family.
b. allow him to dispense with his estate in the manner that he desires.

a. try "friendly persuasion.”
b. avoid making an issue of the brother's place in the will.
-SITUATION:# 63

Your- daughter wants to JOln a sororlty dur1ng her freshman year at college You have
strong fears regarding her ability to carry on the result1ng social activities and still
do well in school. As one of her parents, would ycu be more inclined to

10. - , :

a. have a long private talk with her and. explaln why sheshouldn't join a sororlty

at this time.

b. in sp1te of your fears - tell her that she should do what she th1nks best.

11
a. try to get her 0 accept some alternate goal,

b. allow her to JOln and see how th1ngs work out.

IIUATION # 7-“.

A man you know works at a JOb whlch he likes . very much. .His wife is greatly con-
~cerned because the people he works w1th have acgulred bad reputations. If you were his
w1fe would you

S22 . - : o - -
‘a"have faith in the character of your husband. and be content that he has a job
which he enjoys.
b, try to convince him that he should geu a dlfferent JOb
13, :

a, discuss the matter frankly with h1m - 1ns1st1ng that he put your reputatlons f1rst
b. belleve in him enough to rely on his Judgment in the matter.
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SITUATION #8: :
. " A neighbor is quite concerned because his 16 year old son recently got lLis second
gpeeding ticket. If you were the neighbor and the boy were your son, would you

14. . ,
a. try to show the boy that you still have faith invhim..
b. make him walk for a while to appreciate his driving privileges.

12.
a. let him know that he has the emotional Qupport of his parents in fa01ng problems
-such as this.

b. give h1m a sound lecture on the respons1b111t1es of driving a car.

SITUATION 3 .
A boy of twelve wants a .22 cal rifle., His mother does not want him to have one
because she is afraid of an accident. If you were the mother, would you

16. . . |
a. have someone to teach him the rules of safety and allow him to purchasc the
rifle.
b. point out that he is 00 young to have a rifle.

a. explain how dangerous a rifle can be.
b. arrange for competent instruction and allow him to purchase a rifle.
l} - " - .
SITUATION # 10: '
' A husband wants to accept a position in a civic organization which. w111 require him

“to - be out late as much as two nights per week. His wife fiels that it will be unfair for

him to be away from home that much Wnd doesn't want him to accept the position. If you
were his wife, would you

18, o : 4 : -
‘a. let him accept the position and try to plan your activities when he is at home
so that his home life will be -enjoyable.
b. try to discourage him from taking the office.
19.

. not interfere with his plan to accept the‘p081tldn
. point out that 1nvokvement in the civie organlzatlon will be harmful to your
marriage.

o' o

‘SITUATION # 11:

A talented young man whom you have promlsed to help through college’ tells you that he
has decided to drop out of .college and attend a trade schocl. You feel that this decision

would not be in his best interests in terms of long range goals. .Wpuld you

20.'; ‘ : :
a. give him a choice'of going to college with assistance or:to‘the trade school on
*  his owm.
'b. let him make his ovmn decision and- contlnue to back h1m as before
21.

a. endéurage him to continue for:anofhér semester in the hope that he will regain
‘his interest in attending college.
“b. try to accept his decision in the matter.
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 SITUATION # 12: :
As oresident of a local service club, you have: the responsibility for appointing
various work committees. It has come to your attention that the chairman of one committee
" a man who has told you that he wants to serve in the same pozition for another year . did

a very poor job during the provious year./ As president ofithe}club; would you

"2“' S
' a. help him to improve if he is sincere in his desire to serve another term.
b. find some other JOb and tell him that he is more badly needed there.

23.

a. explain that one year is long enough for one person to serve in a position.
b. allow him to retain the position for another year - hoping that he will improve.
" SITUATION # 13"

A neighbor's son wants to go to the next state to attend college in order to be with
former high school chums. His parents want him to commute to a nearby college in order to
cut down on expenses which will strain their budget at best. If you were his father and
he were you® son, would you o :

2__11- . .
a. try to make him attend the nearby college since he must wake wup to reallty
sooner or later,
b. assist him in working out a solution whlch w1ll allow him bo attcnd the college
of his choice.
25. _ ' _ SRR

a. tell him‘that if all college means | to h1m 1s belng with- frlends he is not
ready- to attend anyway.
b, assist h1m in obtaining part-time work in order to go to the out-of—state college

SITUATION # 14: .
One of the brighter students in an accelerated class asks his principal “to let him-

attend regular class becausé hé doesn't want & dcvote the extra time necessary for the
accelerated course. As his prlnclpal would you -
) ‘
26.
a. let him do as he pleases in the matter.
b. reprunand him for belng lazy

a. not allow him to leave the accelerated class unless he has a much better reason.
b. place him in the regular class with the. undcrstandlng that he can return to the
i accelerated class 1f he se des1res.

SITUATION $15: : B

A boy and girl of flve and six years of age, who play together regularly, have been
caught in sex play. As one of their parents, would you

. discuss their curiosity with them openly and frankly in private. -

28. :
a. discuss the matter with them in a frank manner answerlng any questlons whlch
. might evolve.
: b. dlmcourage bhem from playlng uogcther on a regular bas1s
P a. try to make them understand the seriousness of such behavior.
: b
ERIC
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SITUATION ;/ 16:

A boy you know who seems to be a talented athlete is enthusiastic about playing foot- .
ball. The mother is anxious because participation in football will possibly interfere with
his completion of an extra course he will neced to graduate with his classmates. If you
were his mother, would ycu

30. '
a. be sure he graduates - without football if necessary.
" b. allow him to play football and arrange to relieve him of home duties in order
to provide more time for studying.
31.

a. let him play football if he thinks it is morc important then graduating.
b. make him understand that his education must come first.

SITUATION # 17:

. A family of five plans to purchasc a new automoblle The husband has had his heart
set on a sports car for some time. The wife is opposed to buying a sports car because
she doesn't think that it would prove to be a practical choice. If you were the wife,
would you be more 11ke1y ‘to

2. _ o
. allow him the privilege of selecting the family car.
. insist on buying a sedan in view of the family's overall needs.

o'

3. : _ .
a. let him make the decision based on what i feels will be best.
b. ask some of his close friends to influeace him away from the sports car.

SITUATION # 18:

A friend's wife wants to hire a housekeecper and get a job outside of the home
because housework and caring for small children completely frustrate her. He is opposed
because he feels that both thelr home life and the children would suffer If you were
her husband would you

2. : . -
. a. point out that her primary responsibility is in the home and not making a living.
b. allow her to expericence some sclf-realization and take an outside job.

32,
_a. let her try a job for a whilec.
b. try to convince her that she is nceded at home

SITUATION # 19: ‘

As an employer you offer an employee a new position with increased pay and responsi-
bilities. . Your employee refuses to accept the advancement because he doesn't want to deal
with the pressures he knows will be associated with the new pos1t10n As his employer,
would you be more inclined to :

a. be pleased that he realizes he isn't capable of handling the new Jjob.
b. try to conV1nce hlm.uhat he should take the ‘new positicn.,

a. try to explain how much he is needed in the new position.
b. allow him to remain in his old position.
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SITUATION 5 20: T o

You have a female employee who is"young, attractive and married. A male employec,
also married, is obviously infatuated with her as she is with him. You fear the conse--
guences of thls association for the business as.well as for them As their employer,
viould you ‘ '

38.
a. try to make the-man awarc' of his responsibilities to hlS job and his famlly
b. do nothing since 'this is a private affair.
2. ‘
a. leave them alone since it is their own personal bus1noss
b. inform them that if they want to keep thclr Jobs, they had better stay away

from ecach other while at work.

SITUATION # 21:
‘A younger brother tells you that he plans to quit his present job to accept another

From what ‘you: know: about the two jobs, you belicve the proposed change to definitely be a
bad move for your brother. Would you CL .

40.
a. tell him that you think the move would be a mistake.
b. allow him to make his own decision in the matter without inlerference.

SITUATION # 22:

A husband likes. to go to bed carly and get up early; his wife stays up late at
night rcading books and wants to slecp late in the morning. He is concerned because the
problem is becoming a source of friction. If you were the husband, would you

41. v
_a. insist that she alter her schedule to more nearly fit yours.
b. alter your own schedule as a means of encouraging her to do the same.
42,
a. make her get up carly enough to cook breakfast and get you off to work.
b. try to see things from her p01nt of view.

SITUATION # 23 ' ' ‘

Your teenage daughter wants to accep+ a date with a boy of doubtful character and
social standing. You fear the conscquenc;s of such an ass001ct10n greatly. As her
father or mobhcr would you

43.
. a. make a decision about the matter for her if necessary.
‘b. allow her to make her own dc01s1on in the matter and trust that she will mature
by the experlencc :
bbi

‘a. discourage her in a subtle manncr by 1nv1t1ng the boy into your home so that
she can sec that he doesn't fit in.
b. allow her to accept the date under the usual.conditions.:
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SITUATION # 24:
You are the sponsor of a high school play Your leading man comes to you after
several weeks of practice and asks to withdraw in'crder to devote more time to a personal
project.. As sponsor of the play, would you

45 |
discuss the matter openly -- trying to seec things from the boy's point of view.
. remind him of his obligation to the other members of the cast.

o' o

A_‘6-° v" .
a. have other members of the cast talk to him..
b. allow him to drop out of the play if he is serious about his request.

SITUATION # 25: : :

A teenager wants to baby-sit for extra money-at night and after school. Her zarcents
feel that with her chores at home and lessons to do she would not have time for *nis
additional activity. If she were your daughter, would you

47. '
" a. exercise your authorlty over. her to 'prevent this for her owm good .
b. let her make her own decision in the matter.

£.8‘ . ‘ . .
a. tell her that you think she would be unwise to accept baby-sitting jobs at this

time.
b. relieve her of somec of her home dutics in order to allow her to baby-sit,

SITUATION # 26:

- Parents who arc devout protestants have just learned that their daughter plans to
marry & Catholic boy. They are deeply concerned and very much opposed to this union.
If she were your daughter, would you

49. ' |
a. ask some of her closest friends to talk to her about the proposed marriage.
b. try to show faith in her ability to make important decisions such as this.

a. show her statistical data related to mafrlages of this type.
, b. allow her and the young man frecdom to evaluate the situation from their own
N . p01nts of view,

SITUATION # 27

A man in his middle S1xt1es plans to marry a younger woman in her thirties. His
children are convinced that she is a "fortunc hunter." If you were onec of his children,
would. you \ , N ' '

a. try to use your 1nfluence to stop his approaching marriage.
b. give him the. emotional support he nceds - allowing him to make h1s own d001s1on
~in the matter.

a. allow him to make his own dccision in the matter.
b. without his knowledge - try. to discourage the woman.

© . 'TURN YOUR ANSWER SHEET OVER AND GO ON TO PART II - S
ERIC . 2 _ ? O 10 BART | -
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PART TI: -

Instructions:

Listed below are 100 statements. Please indicate your agreement or disagreement with
each statement by dr-wing a circle around the respense category provided on the separate
answer sheet which is most consistent with your ovmn feeling toward the statement. As in
Part I, there are no right or wrong answers. The responsc categories are as follows:

SA - Strongly Agree, --g - Agree, U - Undecided d - Disagrec, 5D - Strongly Disagree

THUS if you wish to rcglstcr a responsc of "Agree" to a glvcn statcment you do so in the
following manner: ,

or  me e ew mm em wm aN e ma ew k3 RE  em e eE e e e M W Bs e R GE UE e ma e me e M es w4 e e v e me me i ae e ew e e

1. The statenenf "An cye for an cyec and a tooth for a tooth " would provide a fair and
just guide for dealing with crlmlnuls

2. I really dislike seecing pcople not act their age.

Many times you have to fool people in order to get them to react in the right vay.

HW

Hard work should alvzys reccive extra pay and compensation.

If you are in doubt about something, you should always wait . until you can be sure
beforec going ahead.

AW

6. To éet along with people, T often 1ndlcatu satlsfactlon Wlth somuthlng when -in
reality I feel- just the opposite. -

7. "hy don't you sleep on 1t?" is the best advice for making a difficult decision.

8. Giving candy to childrc: is one of the best ways to help them overcome the fright
of the doctor's office. T

9. Many pcople can be classed as eithcr good or bad. | !
10. . Low: moral standards are quite: prevalont ‘thesc dc,ys.
11.  .The death pernalty should be rctalncd as a threat to potcntlal murderers.
12, I beldevgfthatlmost people would. be willing to-lic to get ahead.
13. Other peoplé'é approval is a higﬁly Jjustifieble social godl.

14.  We nced much btlffcr fines for sneedcrs who threaten the lives of everyone else on
the hlghways

1

15. Things donb qu1ckly are usually half donc

_16. Often it is necessary to "out-smart" other peoplc to gut ashead .

. (o f

17. Onc should always be sure of where-he is g01ng'before making a move.

18w T might be considered somnthﬂng of a "con man" myself at tlmes.

[}{:(: I often feel.that I should wait for a tlmc bcfore chccklng 1nto somethlng




20.

22.

23.
4.
25.
26.
27.
28,
29.
30.

31.
32.

33.
34,
35.
36.

37.
38.
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Individuals who are ncver abscent from their jobs should be cligible for extra
benefits at the end of cach year.

. A youngstcr who misbehaves should be admonished to "act like a young man or young lady."

owledgment for accomplishments is the only real way to motlvatc people to do their
bC st,

Onc should always be sure before going ahecad with a decision.

There 1s practical validity in the statement, "Spare the rod and spoil the child."

When in trouble it is better to keep your mouth closed.

"Snap" decisioné arc usually poor dceisions,

Much of the time, what people don't know won't hurt them. ‘ e

Tt is all right to fool people if it is for their ovm good.

“Opportunitics should be guaranteed to cvery pcrson who applies himself.

- Many times the bcst thing you can do is to delay making a decision,

Wars are inevitable since aggressive nations must be punished in order to protect
world pcan

Tt is somctimes difficult to blame someonc for "taking individuals to the cleancrs"
if they are gullible cnough to belicve anything.

Capital punishment is necessary for the protection of socicty.
Giving away door prizes is the best way to persuade people to attend mcetings.

I do not mind at all telling a person vhen he is wrong about something.

.The statement, "As you sow, so shall you reap," should provide & realistic warning

for thosc who would flaunt the rules of socicty.
First impressions are usually corrcct impressions.,

I often ﬁnply_én affection or liking for an individual that doecs not represent my
true feclings.

I can usually size a person up afteﬁntalking to him for a few minutes.

Unwcd‘mdthcrs should definitely be made to realize thaﬁkwhat they have done is Wrohg: )
Force is_thc only ianguagc some peoﬁlo can understand.,

I have nd use for a sissy. |

By dclaying .a decision oné usually géins insight.

Téenagers should not be allowed to_brgak family rules.

Shaming is a good control measure for children's behavior.
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45. I think that it would be very exciting to ge to a strange town, assume 2 new name,
and sce what lifc 1s really like.

47. No onec ever learns anything important unicss given some cncouragement.
- 48, The only way to bring out the best in people is to acecent the good things they do.

49. College graduates should be assured that they will reccive better jobs then non-
college people.

50. Much of the time I disguisc my real motives from other pecople.
51, Every child must have a lot of cncouragement if he is to do his best.
52. The usc of punishment is the only way you can motivate some pecople to do their best.
53. Time solwes most problems.
54. Rapists should be given the stiffzst penalty allowed by law,
.55, Everybody can be fitted into cextaiﬁ catcgoriés.
55. Regulor increascs in salaries is the best way to motivate employces to do a better jét
57, Good grades should go only to thosc vwho work hard. |
58.. A hasty decision is usually a wrong decision.

59. IMany times you just naturally havo to stretch thc truth if you arc going to make an
: impression. -

60. Children should oftcn be shamed when they are caught doing something bad.
61. I have strong oplnlons - for or agalnst ~ on most suchcts

62. If one will just have thg patlence to wait, most problems will solve themselvos of
their own accord o . —

63, Drivers who are continually involved in auto accidents should have their licenses
rcvoked, '

64. Love and affcction from an intercsted person are all that is nccessary to change a
problem ch;ld :

65. It is often better to make no decision at all than a wrong deeision,

66.V'Studonts who are habitually late to class should forfelt their right to attend class
~if thcy arrive aftcr startlng time, . -

67. .I usually llkn to put off" d01ng thlngs which can wait until some tlmc later.

~68. The trouble with most people who nced help today is that they are too,lazy and
irresponsible to help themsclves. '

69. The dedth.penalty'is only fair for thosc who commit premeditated murder.

Only those cmployces who work hardest should be provided with promotional opp“rtunitieé

’Studcnts who play hookic .should not be allowed to participate in athletics.



72,
73,
.

75,

77.
78.
.

80.
g1
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It is only proper for advertisers to exaggerate what their products will do.

If a pending decision troubles you, the best thlng to do is to try to thlnk about
somcthing elsc for a whlle

One's ability to get ulong in 11fe is dcpundunt upon an ablllty to play dlfferent
- roles even when thcy don't fit.

A completely honest person is often not too successful.

When somcone: becomes argumentative over p.litics, you can quite casily identify them
as either liberal or comscrvative. ' '

Ybung people'with rebellious ideas need firmer treatment.

Thc‘pcrson who works hard in his younger years should be assured of having things
relatively easy in the later yecars of life. :

Feople who cry easily may be showing signs of weakrcss.

‘Good children should be rewarded and bad onéé punished.

Individuals who do not plan ahcad should be allowed to suffer the comscquences when
they get 1nto trouble, : S

Hastc uoually makos waste.

Rewafds must be prescnted bcfbré any reai»lcarniné.can take place.
I oftcﬁ like to kcep pcople "in thc.darkﬁ aboﬁt'myself.

One should ncver buy ﬁhe first thing he sces when shopping.
Non;diinkers should be given cheaper auto insurance fatcs.

In child'training, desired behaﬁior should always be rewdrded

The 1onger you can wait in making a d001s1on the bettcr are your chances of making

~ the right one.
.. What our‘youth"needs most today is a return to stricter discipline.

‘One should never Ucrosé»dfbridge" until he gets there.

It is quiﬁe disgusting. to be around tcenagers who do not act in a maturc manncr.
There is a lot of truth in the statment, "Focls rush in."

It may be beuﬁer to be a llttle dishonest and successful than honest and a failure.

. ,Ybu can usually tell What a person is 11ke by the company he kccps

Puople arc getting By with too,much these days.
Ybu.dan usually spot an intelligent pcrsdn‘by the way he acts.

Obedicnce and respeet for authority are the most important viriucs"children cén loam.
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98, Most people.will belicve anything you tell them.
99. You have to be pretty sly to get what you want in this world.

100.‘.Childrcn should always be rewarded for making gnod grades in school.

END
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' THE_ORGANIZATIONAL CLIMATE DESCRIPTION QUESTIONNAIRE

Directions: You are all familiar with "personallty" tests, and how a profile
can be constructed to describe an individual's personallty .In similiar fashion
we are attempting to measure the "personality" of your school. It is important
that your answers be "lndependent"J S0, please do not d1scuSs your answers
w1th the other teachers

Anonymlty will be scrupulously protected S0 please feel free to be frank '
in describing the school. Here are a few points to remember:

1. The scale used to describe each item'is'printed at'the top of each

. page.:

2. Please mark every item. If you- are not sure, guess, your first
impiilse is llkely to be the most accurate.
3. If you need to change your answer to an item, please erase the old
response completely, and then mark in the new answer.
4. There is no time limit. -
5. - It will take you about 15 to 20 minutes’ to complete the questlonnalre

Sample Question: .
-Key: 1. Rarely occurs
2. .Sometimes occurs
3. Often occurs
4. Very frequently occurs

1. Teachers call each other by;their first names. 1 23

In this example the respondent marked alternmative 3 by circling it to show
that the interpersonal relationship described by this item "often occurs" at
his school. Of course,-any of the other altcrnatlves could be selected,
depending upon how often the behavior described by the item does, 1ndeed
‘oceur in your school

The 1tems in this questionna‘®re describe typical behaviors or conditions
that occur within an elementary~-school organization. Please indicate to what
extent each of these descriptions characterizes your school. Please do not
evaluate the items. in terms of "good" or "bad" behavior, but read each item-
carefully and respond in temms of how well the statement describes your school.

The purpose of this questionnaire is to secure a description of the
different ways. in which teachers behave and .of the various conditions under

" which they must work. After you have marked the items we will construct from

this descr1pt10n a portralt of the ex1st1ng Organlzatlonal Climate of your
"~ school. - v . .

‘Please note which categorles'apply to you by circling the appropriate
number to the right of each item. Flease be sure ‘that you mark every item,




BIOGRAPHICAL INFORMATION

A. . School:

(Write in the name of your school)

Please place a check mark to the right of'the appropriate'category.

B. Position: - ’ Principal 1.
' © Teacher 2.
- Other 3. -
C. Sex: © Man 1
Woman 2.
D. Age: 20-29 - 1.
- 30-39 2.. —
40-49 3.
50-59 : beo -
~60.0r over 5.
. E. Years of 0-9 1.
' experience _ 10-19 C 2.
in educatinn:’ s 20-29 3. .
” 30 or over 4 :
; F. Years at L - 0-4 1. ,
..~ "this school: 5-9 2.
10-19 3.
20 or over 4.
1. Rarely occurs
2. Sometimes ocecurs
3. Often occurs
4. Very frequently occurs
1.  Teachers' closest friends are other faculty members at _
this school. ) N 1.2 3 4
2. The mannerisms of teachers at this school afe'annOying., 1 2 3.4
3. Teachers spend time after school with students who have : ,
individual problems. = - _ i i 2 3 4
4o Instructlons for the operation:of- teachlng aids are

avallable - _ - o 1 Zv 3 4




Rarely occurs

1.
2. Sometimes occurs
3. Often occurs
4. Very frequently occurs
. 5.  Teachers invite other faculty to visit them at home. = 1 2 3 4
6. There. is.a minority group of teachers who always
. oppose the maJorlty : . . 1 2 3 4
7. Extra books are avallable for classroom use. . : 1 2 3 4
8. - Sufficient time is given to prepare administrative reports. 1 2 3 4

9. Teachers know the family background of other faculty

members . . _ ' 1 2 3.4

10. Teachers exert group pressure on non—conformlng faculty )

' —members _ L _ 1 2 3 4
11, In faculty meetings, there is the feeling of "let's get

‘ things done." : ‘ 1 2 '3 4

12, Administrative paper work is burdensome at this school. 1 2 3 4

13. Teachers talk about their personal life to other faculty

members . _ _ 1 2 3 ‘4
14. Teachers seek special favors from the princibal; : 1 2 3 4‘
15. School supplies are readlly available formuse%inrclasswork. 1 2 3 4
16. Student progress reports requlre too much Work : 12 3 4
17, Teachers have fun socializing together during- school tlme l' 2 3 4
18. Teachers interrupt other faculty members who are talklng :

©in staff meetings. . 1 2 3 4

19. Most of the teachers here accept the faults of thelr |

colleagues _ : 1 2 3 4
20. Teachers have too many commlttee requlrements | 1 2 3 4
21. There is con51oerable laughter when teachers gather

informally. N 1 2 3 4

22. Teachers ask nonsensical questions in faculty meetings. 12 3 4




. Rarely occurs

;. Sometimes occurs
3. Often. occurs .
4. Verv frequently occurs
- 23. Custodial servic? is avéilable when needed. A 1 2 3 4
22. Routine duties interfere with the job of teachiné. 1 2 3 4
25, Teachérs prepare administrative reports by themselves. . 1 2 3 4
26. .Teachers ramble when they talk iﬁ faculty meetings. | 1 2 3 4
27. vTeéchers at this school show much.schqpimspirit.. g 1 2 3 4
28, The principal goes out of hié way to help teachers. | : 172 3 4
29.  The principal helps teachers solﬁe.personél problémsib 1 2 3 4
\ 30. Ieachers at this school stay by‘themselvcs. e . 1 2 3 4
31; The teachers accomplish their work with great vim, Vigor,
and pleasure. : , : E 1 2 3 4
32. The principél sets an example by working hard himself. - i 2 '3‘ 4
33. The priﬁcipal does pérsonai favors for teachers. | 1.2 3 4
¢ 34, Teachers.eat lunch Ey themselves in their owh classrooms. 1 2 3 4
35. The morale of the teachers is high, | 1 2 3 4
. 36. The‘principal‘uses constructive_critiéiém, 1 2 3 4
37, Tue principal stays aftei school to help'teacheis finish . o
their work, . 1 2 3 4
38. TeacherS-sécialize together in small selec£ grOups, - 1 2 3 4
39.‘ ‘The principal makes all class-scheduling decisions. ) . .1 2 3 4
40 1Teachers are'coﬁfacted by the principal eaChiday.f:; o 1 2 3 4 .
. 41. The principal is well prepared when he speaks at-school | |
. functiqns.' . _ : . 1 2 °3 4
: " 42. The principal helps staff members settle minor differences. 1 2 3 4:

‘ 43,' The principal schedules the work for the teachers. 1 2 3 4




1. Rarely occurs

2. Sometimes occurs

3. Often occurs

4. Very frequently occurs
44°'. Teachers leave the grounds during the school day. ‘ ' il 2 3 4
45, Teachers Mulp select which courses will be taught. 1 2 3 4
46, The principal corrects teachers' mistakes. , 1 2 3 4
47. The principal talks a great deal. : 1 2 3 4
48, Thé principal explains his reasons for criticism to

téachers.- : ) 1 2 3 4
49, The principal tries to get better salaries for teachcrs. - 1 2 3 4
50, Extra duty for teachérs is posted conspicuously. 1 2 3 4
51. The rules set by'the prinéipal arc never - -questioned. 1 2 3 4
52.  The principal looks out for the personal welfare of ,
teachers. 2 3 4
53.. School secretarial service is available for teachers!' use. 1 2 3 4
54.  The principal runs the faculty mecting like a business
- conference. ' 1 2 3
55. The principal is in the building before teachers arrive. 12 3 4
56.  Teachers work together preparing administrative reports. - 1 2 3 4
57.  Faculty meetings are organized according to a tight agenda. 1 2793 4
58. ' Faculty meetings are mainly pfincipal-report meeﬁings. 1.2 3 4
59. The prihdipal tells teachers of new ideas he has fun across.: i 23 4
80,  Teachers talk about leaving the school system. 1 2 3 4
61. The principal checks the subject-matter ability of teachers, 1 2 3 4
62.  The principal is easy to understand. : o _ ‘ 1 2 3 4
63. Teachers are informed of the results of a supervisor's S
- visit. . e o : 1 2 3 4.

64. The principal insures that teachers work to their full :
capaeity. - . : 1 2 3 4
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ITEMS THAT CCMPOSE THE SUBTESTS

I.  Disengagement .

The mannerisms of teachers at this school are annoying.
. There is a minority group of teachers who always oppose the majority.
Teachers exert group pressure on nonconforming faculty members
- Teachers seek special favors from the principal.
Teachers interrupt other faculty members. who are talking in staff
meetings. _ . '
Teachers ask nonsensical questions in faculty meetings.
Teachers ramble when they talk in faculty meetlngs
Teachers at this school stay by themselves.
Teachers talk about leaving the.school system.
- Teachers socialize together in small select groups.

o .
OV x®-go A, R N S R

II. Hindrance ™

11. Routine duties interfere with the job of\ teaching.

12. Teachers have too many committee requirements.

"13. Student. progress reports require too much. work.

14. Administrative paper work is burdensome at this school.

15. Sufficient time is given to prepare administrative reports.
16. Instructions for the operatlon of teaching aids are available.

III. Esprit

17. The morale of the teachers is high. |
18. The teachers accomplish’ their work with great vim, v1gor, and
. pleasure.

19. Teachers at this school show much school splrlt

20. Custodial service is available when needed. '

21. Most of the teachers here accepit the faults of their colleagues.

22. .School supplies are readily available for use in classwork,

23. ‘There is considerable laughter when teachers gather informally.

24. In faculty meetings, there is the feeling of "let's get thlngs -

done ."

. 25, Extra books are available for classroom use.

" 26, . Teachers spend time after school with students who have 1nd1v1dual
problems. B e

IV. Intimacy

27. Teachers' closest friends are other faculty members at this school.
28, Teachers invite other faculty members to visit them at home.

29.. Teachers know the family background of other faculty members.

30, Teachers talk about their personal life to other faculty members.
31. Teachers have fun socializing together during school time.

32. Teachers work together preparing administrative reports.

33. Teachers prepare administrative reports by themselves. -

e



V. Aloofness

34. Faculty meetings arc organized according to a tight agenda.
35, Faculty meetings are mainly principal-report meetings.
36. The principal runs the faculty meeting like a business confer—
. ence. :
37. Teachers leave the grounds during the school day.
38. Teachers eat lunch by themselves in their own classrooms.
39, The rules set by the principal are never questioned.

40. Teachers are contacted by the principal each day.

"41. School secretarial service is available for teachers' use,

42. Teachers arz infovmed of the results of a supervisor's visit.

VI. Production Emphasis

43. The principai makes all class scheduling decisions.

44. The principal schedules the work for the teachers.

45. The principal checks the subject-matter ability of teachers

46. The principal corrects teachers' mistakes.

47. The principal insures that teachers work to their full capacity.
48. Extra duty for teachers is posted consplbuously

49. The principal talks a great deal.

VII. Thrust

50. The principal goes out of his way to help teachers.
51. The principal sets an example by working hard himself.
52. The principal uses constructive criticism. =
53. The principal is well prepared when he speaks at school functions.
54. The principal explains his reasons for criticism to teacher:.
55. The principal looks out for the personal welfare of teachers.
56. The principal is in' the building before teachers arrive.
. 57. ‘The principal tells teachers of new ideas he has Tun across.
58. The principal is easy to understand. '

VIII. Consideration.

59." The principal helps teachers solve personal problems.

60. The principal does personal favors for teachers.

61, The principal stays after school to help teachers finish thell work.
62. The principal helps staff members settle minor differences.

£3.. Teachers help select which courses will be. taugl.t.

64. The principal trics to get better salaries for teachers.




. ' THE EIGHT DIMENSIONS OF ORGANIZATIONAL.CLIMATE

Teachers'! Behavior

1. Disengagement refers to the teachers' tendency to be ™ot with it.®
This dimension describes a group which is "going through the motions,"
a-group that is "not in gear" with respect to the task at hand. It
corresponds to the more general concept of anomie as first described
by Durkheim. In short, this subtest focuses upon the teachers!
behav1or in a task—orlented situation. .

2. Hindrance refers to the teachers' feeling that the Pr1n01pal burdens
them with routine dutles committee demands, and other requirements
which the teachers construe as unnecessary "bu ywork. " The teachers
perceive that the pr1n01pal is hindering rather than fa0111tat1ng
thelr work. .

3. Esprit refers to morale. The teachers feel that their social needs
are being satisfied, and that they are, at the same time, enjoying a
sense of accomplishment in their job.

4. Intimacy refers to the teachers' engoyment of frlendly social .
relations with each other. -This dimension describes a social-needs
satisfaction which is not necesoarlly associated with task-accompllsh~
ment.

Principal's Behavior

5. Aloofness refers to behavior by the principal which is characterized
~as formal and impersonal. He ''goes by the book" and prefers to be
guided by rules and policies rather than to deal with the teachesrs in
an informal, face-to-face situation. His behavior, in brief, is
unlversallstic rather than partlcularlstlc nomothetic rather than -~
idiosyncratic. To maintain this style he keeps. hlmself~-at least
"emotlnnally"-uat a distance from bls staff L

6. Production Fmphasis refers 10 beh&“;or by the. pr1n01pa1 whlch is.
characterized. by close supervision of the staff. . He is highly
directive and plays the role of a "straw boss." HlS communication
tends to go in only one direction, and he is not sen31t1ve to feed-
back from the staff.

7. Thrust refers to behavior by the pr1n01pa1 which is characterized by
o his evident effort in trying to "move the or¥ganization." Thrust
behavior is marked mot by close supervision, but by the principal's
"attempt to motivate the teachers through the example which he
personally sets. Apparently, because he does not ask the teachers to
‘give of themselves any more than he willingly .gives of himself, his
- behavior, though starkly task-oriented, is nonetheless viewed favor-
ably by the teachers: ' '

8. Consideration refers to behavior by fhe principal which is character-
. ized by an inclination to treat the teachers "humanly," to try to do
- a littl~ something extra for them in human terms




S 1
DESCRIPTION OF CLIMATES AS MEASURED BY THE OCDGQ

[

The Open Climate describes an energetic, lively organiza%ion which
is moving toward its goals, and which provides satisfaction for
the group members' social needs. Iesadership acts emerge easily
and appropriately from both the group and the leader. The members

~are preoccupied disproportionately with neither task achievement

nor social-needs satisfaction: satisfaction on both counts seems

to be obtained easily and almost effortlessly. The main character-
istic of this climate is the "authenticity" of the behavior that
oceurs among- all the members. . '

The Autonomous Climate is deseribed as one in which leadership
acts emerge primarily from the group. The leader exerts little
control over the group members; high Esprit results primarily from
social-needs satisfaction. Satisfaction from task achievement is
also present, but to a lesser degree. ' '

The Controlled Climate is characterized best as impérsonal and

" highly task-oriented. The group's behavior is directed primarily

toward task accomplishment, while relatively little attention is

" given to behavior oriented to social-needs satisfaction. Esprit

is fairly high, but it reflects.achizvemenl at some expense to
social-needs satisfaction. This climate lacks opemness, or
"authenticity" of behavior, because the group is disproportionately
preoccupied with task achisvement. ‘ : '

A

The Familiar Climate is highly personal, but undercontrolled. The
members of this organization satisfy their social needs,but pay
relatively little attention to social control in respect to task
accomplishment. Accordingly, Esprit is not extremely high simply
because the group members secure little satisfaction from task .
achievement. Hence, much of the behavior within this climate can
be construed as "inauthentic.” SRS

The Paternal Climate is charactzrized best as one in which the
principal constrains the emergence of leadership acts from the
group and attempts to initiate most of, these acts himself. The
leadership skills within the group are- not used to supplement the
principal's own ability to initiate leadership acts. Accordingly,
some leadership acts are not even attempted. In short, 1little
satisfaction is obtained in respect to either achievement or social
needs; hence, Esprit among the members is low.

The Closed Climaié is characterized by a higﬁ degree of apathy on
the part of all members of the organization. The organization is
not "moving"; Esprit is low because the group members secure neither

__social-needs—sifis;éction«norﬂmhe“satisfaction that comes from task

achievement. The members' behavior can be construed as "inauthentic";

indeed, the organization seems to bc stagnant. \

lAndreW W; Halpin and Don B. Croft, "The Organizational Climate

Q oo - g : ‘£
IERJ!:EhOQlS’" Admlnlstratoris.N?tebook, X1 (March{ }90)1f pp. 2-3.

IText Provided by ERIC
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CHANGES IN SCHOOLS COMPRISING OCDQ SAMPLE

School No.,

‘Type..of Change
03 No significant change
05 No significant change
06 From Grades 1.8, all black students, white -
principal to Grades 3-7, predomlnantly white
student bddy, with black principal.
08 From Grades 3-8, all black students to Grades .
5-7, predominantly white student body.
09 No significant change
10 No significant change .
13 ‘No significant.change
15 ¥ No significant change
16 No significant change
17 No significant change :
22 From Grades 1-5, all black students to Grade.
' 5, predomlnantly white.
23 FrOm Grades 1-6, all white students to Grades.
. 1-5, 75% white student body .
28 No srcnlflcant change
32 From Grades 1-8, all white students, white
principal to Grades 1-4, predomlnantly whlte
student body, black principal.
33 No significant change
35 From Grades 1-6, all black students to Grade-.
7, predomlnantly white student body.
-39 No significant change
41 From Grades 1-7, all white students 1o Grades
K-5, 75% white students
C 42 From experienced female principal to 1nexper1«
enced male principal, both white.
435 From Grades 1~-6,. all white students to Grades

K-5 75% white student bgdy
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TERP Attitude Scale*

‘Instructions: Given below are 40 statements on educational ideas and
probilems about which we all have beliefs, opinions, and attitudes. We all
think differently about such matters, and this scale is an attempt to let
you express your beliefs and opinions To indicate your response, circle
the letters which express your beliefs most appropriately according to the
following symbols:

VSA -~ Very Strongly Agree D - Disagree

" SA .~ 3trongly Agree - 3D - Strongly Disagree
A - Agree - VSD -~ Very Strongly Disagree

Respondlto each statement as best you can. Go rapidly but carefully; Do
not spend too much time on any one statement; try to respond and then go om.

‘1. learning is essentially a process of
' increasing one's store of information - : ~ :
about the various fields of knowledge. VSA SA A D .SD - V3D

2. The curriculum consists of sub ject
matter to be learned and'shllls to be L ,
acquired. . , : -V3A SA A JD7 SD V3D

3. The 1earning of proper attitudes is ‘ | f
often more important than the learning ' ' _
of -subject matter. | - VSA SA A I D 3D V3D

4. It is more important that the child
- learn how to .approach and solve problems
than it is for him to master the subject . : , -
matter of the curriculum.. N VSA SA A D .SD VSD

5. ‘The true view of education is so arrang-
ing learning that the child gradually
builds up a storehouse of knowledge o , : :
that he can use in the future. " VSA SA A I D SD V3D

6. What is needed in the modern classroom " ;
is a revival of the authority of the ' L

teacher. N ~ VSA SA A D SD V8D
7. Teachers should keep in mind.that S S
pupils have to be made to work. VSA SA A D. 3D V3D
8. Schools of today are neglectlng the lj I ‘ : :

. three R's. : S VSA-SA A + D  SD V3D

9. Standards of work should not belthe , ;

same for &ll pupils; they should vary = ° . : '
with the pupil. ' 3 : VsSA SA- A . D 8D V5D

10. The goals of education should be dic- E -

: ) tated by children's interests and needs, ‘
o as well as by the demands of s001ety VSA- SA A : D SD V3D
_ o i a

3



TERP Attitude Scale

11.

12,

113,

14.

S 15,

16.

17,

18.

19.

20.

- 21,

22.

Q 3.

Each sub ject and act1v1ty should be almed

at developing a particular part of the .
child's makeup: Physical, _1nte11ectual N
social, moral, or spiritual. ’ © VSA

Right from the very first grade, teachers
must teach the child at his own level and _
not at the level of the grade he is in.  VSA

Teachers need to be guided in what they

are to teach. No individual teacher can
be permitted to do as he wishes, especially
when it comes to teaching children. V3A

Learning nxperlences organized around 11fe .

‘experiences rather than around subjects is’

de81rab1e in our schools. o . VSA

We should fit the currlculum to the ch11d

~and not the child tc the curriculum. - VSA

- Subjec¢ts that sharpen the mind, like
~mathematics and foreign languages, need

greater empha81s in the publlc school
curriculum. . VSA

3ince life. is essentially a struggle,
education should emphasize competition

~and the fair competitive spiritb , VSA

The healthy interaction of pupils one

with another is just as 1mp0rtant in
school as in the learning of subject

matter. _ L VSA

The organization of instruction and
learning must be centered on universal
ideals and truths if education is 1o be

. more than passing fads and fancies. VSA

The- curriculum should contain an orderly
arrangement of subjects that represent

the best of our cultural herltagc ' VSA

True'd1801p11ne springs from interest
motivation, and involvement in live
problems . : T _ VSA

Emotional deVelopmént and social de-

velopment, are as important in the

evaluation of pupil progress as aca~
demic achievement. o VSA

Education and educational institutions.
must be sources of new social.ideas. -- V3A

SA

SA

SA. ’

SA

SA

SA

SA

SA . ‘

SA

SA :

SA-

Jg—

rrw . et PR PN W s e

SD

SD

8D
b

SD

5D

SD

SD

V3D

V3D

V3D

VSD

VSD

VSD

NSD -
VSD -

VSb

VSD

VSD |



TERP Attitude Scale

24 .- Children should be taught that all
problems should be subjected to critical
and objective scrutiny, including re-
ligious, moral, economic, and social : : :
problems. - _ CVSA SA . A 'E D 8D .VSD

X :

25. One of the big difficulties with modern
- schools is that discipline: is often sacri-
ficed to the 1ntercsts of children. VSA SA A D SO V3D
26, Teachers should encourage pupils to study
and criticize our own and other economic
systems and practices. VSA SA " A b Sb VsSD
T 27, Children need and should have more super-
visi o and discipline than they usually .
get ' VSA SA A

e e et e i e W———r— T e

D SD VsD

28. Schools should teach children dependence
on higher mcral values ~VSA SA A

lw)
[9p]
=

VSD

29. The pubiic school should take an active - . :
part in stimulating social change. VSA SA A . D SD V3D

30. ILearaing is experimentalj the child
stould be taught to test alternatives - [ : _
before accepting any .of them. - VsA CA A+ D SD VSD

31. A teacher should not be required to use
more than one textbook in each subject ' o
area. - A . / VSAA. SA A . D SD V3D

I

32. Ability grouping is undemocratic. . - VSA SA A . D SD VSD

33. Today's schools are succeeding in ?rou ‘ ' : o
viding adequately for 1ndlv1duqllzed . ' ; ,
1nstruct101 ‘ » VSA SA A - D SD- VSD

34. It is v1rtua11y impossible for a school
" district -to have a well-articulated
instructional program without written :
curricular plans. - - VSA SA A "D - 'SD VSD
" 2%, Detailed curricular planning requires
‘more ‘time than can reasonably be expect-

;l;‘ ed of teachers after school-hours. . VSA SA A D Sb. VSD-

B S T

© 36, Teachers need 1n-serv1ce tralnlng
' sessions. ' 3 VSA sA A ; D SD VSD

37. Curricular guides are too restrictive. VSA SA A

s}’ ‘.38= All school districts should budget funds ' T T
® . for in-service education programs.. "VsA sA A | D SO VSD.




TERP Attitude Scale | . - -. .

- 39. Appropriate instructional materials are

not available to meet the needs of
students who perform three or more grade '
levels below grade placement. VSA SA A

vl
9]
(vl
G
(v

40. Teachers want to be involved.in deciding
what is to be taught in the school and . :
how it should be accomplished. CVSA SA A D sb VSDh:

*The TERP Attitude S¢ale was used by, the S.C. Region V Educational Services

Center in the evaluation cf the Title III Project "Curriculum Concentration.

~ Planning By Involvement." The scale 1s based on. the Kerlinger Scale VII de-

veloped by Fred N. Kériinger; .the TERP Scale consists of the origianl 30
items of the Kerlinger Scale plus 10 additional items developed by the Region
V staff. . _ ST o
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. DO NOT- OPEN'UNTIL TOLD TO DO S0

"PERMISSION TO REPROOUCE THIS COPY.
RIGHTED MATERIAL HAS BEEN GRANTED BY

(@_%w/

———
TO ERIC AND ORGANIZATIONS CPERATING

UNDER-AGREEMENTS WITH THE NATIONAL IN.

STITUTE OF EDUCATION. FURTHER REPRO-

OUCTION OUTSIOE THE, ERIC SYSTEM RE.

OUIRES PERMISSION OF THE COPYRIGH! -
OWNER."

ROSS EDUCATIONAL PHILOSOPHICAL

INVENTORY

(REPI)

’\ : ) | 'Fom'jA‘
| COLVIN ROSS, Ph.D.

University of Connecticut
Box U- 33— Storrs, Connect1cut 06268

L DIRECTIONS

your responses to 80 statements. There are no-right or wrong answers.

This REPI is designed to determine your educational philosophy by measuring

Read each

statement and resp-&md'on the basis of how you agree. M;'airk your answer in the

space provided to the left of each statement.

If you strongly agree, BLIaCken SPACE ...........comeuereeeimerreeerneevesssssmmssnieseenead e
If you agree, blacken spa‘xce ...... eveesmnnneseeens S I e s

If you are undecided or uncertain, blacken SPACE evvevevvveeiesemsisssssss s ssessess s ssennesssoees

1f you disagree, blacken SPace . .............iveesmerns et e e e st

If you strongly disagree, blackew SPACE ecrmreerencencennens S ettt

There is no time limit, but work as rapidly as possible. . Respond to every item.

EKC o o

'"w""“"v*'" 'right 1969 All rlghrs--'rgsggved.'
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SA—Strongly agree

A—Agree

U—Undecided

or uncertain

D—Disagree
SD—Strongly disagree

SA A U D SD

OOOO0
OOOOO
OOOO0

OO0
OO0,
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OO0
(OO0
OO0
OO0 00
OO000
OOOOO

OGO
OOOOO0
OOO00
OO0
OO0
()OO
OO0

OOOOO
OOOOO
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0000
OO0
OO0
GOOOO

(OO e) )
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A U

10.
11.

12.

13,
14,
15.
16.
17.
18,

19.

20.

21,

23.
24,
25,

2.
97.
98.

29."

Goodness, beauty, and ‘honesty are not man-made concepts, but are enduring ideas or principles.
The basis of morality is freedom. -

Learning is a proccss of social interaction 1esult1m in the creation of new relationships w hlch can be
applied to bio-social problems

Reality is spiritual or mental in nature.

Man is primarily a plastic nervous system to be molded, in interactivity with the physical cnviron-
ment along lines set by the scientifically ascertained nature of physical reality.

Education can unite the child to the spiritual world.
Knowledge is 2 means of cultivation of the self.
Knowledge is successful adaptation to, and modification of, the environment.

Life is a process of making choices day by day.'

< .
. Kriowledge is true if it corresponds to physical reality.

Experiences constitute reality and govern responses to problems.

Man is essentxally a spmtual being, needing assistance in setting hlmschF free from the conﬁncs im-
posed by acceptance of the physical and social world.

The only values acceptable to the individual are those he has freely chosen.
Man discovers knowledge from the physical and material world. %
Knowledge is an instrument for the sake of survival, existing as practical utility.

Education is basically a process of spiritual or “soul” grewth.

Complete: objectivity is impossible, man must make decisions on the basis of probabilities.

Physical objects arc ideas in the mind of the perceivers; matter is not real.

Personal values can on]y dcvnlop in an environment where man is free to see the consequences of
his ‘actions.

Lcammg is a matter of conditioning.

Good is whatever promotes a course of action as seen in the effect on further action.

. Knowledge does not have a priori existence, it occurs.

There is a universal moral law.
Man 15 a small part of a large universal idea.
Knowledge is found by considering the practical consequences of ideas.

Mind in every. detail of its hehavior is purely physical and-can be explzned completely by analyzing
it into organic (cerebral) and inorganic (envnronmentdl) factors in a state of mteractmn

Learning is a process of finding the real self.
Values are objective, permanent, and unchanging.

Reality is ever in the making. GO ON TO NEXT PAGE



" SA A

SA—Strongly agree

U—TUndecided D-—Disagree

SD—Strongly disagree

A—-Agree or uncertain
sA A U D sD )
() () () () () 30. The mind is a spiritual entity and dictates or determines what is reality.
(Y ) () () () 31 Knowledge is true if it is coherent, consistent.
(OO0 O 3% lee\«'lcdgc does not exist that does not cngage the feeling of the knower. B
(VY () () () () 33 Human nature cannot be changed.
(Y ) () () () 34 Ideals are Ope.rﬂ.ti‘ona] and practical.
(Y () () () () 35 The essence of reality is choice.
() () () () () 36 Reality is incxplicable.
() () () () () 37 Intelligence is the ability to know.
() () () () () 38 Values are absolute and I;erfect.'
()Y.(r.0) ( ) () 39. Man is nothing until he acts.
( Y () {) () () 40. There are no definite established lines of good or evil, except functionally.
(} () () () () 4L Intelligence is the ability to formulate and project new solutions to problems.
YOy )y () () 42 Physical-m" natural laws are real. |
() {) () () () 43. Reality is a projection of the supernatural mind.
(Y 0) () () () 44 Al present events have heen causecl by preceding events and wﬂl in turn brmg about subsequent
_ events, in a precise pattern of succcsswp ,
(Y 0y ( ). {)( )v‘ 45. The test of a theory, belief, or. .doctrine must be its eﬁ‘ebt upbn us,. its practical consequences.
() () () () () 46. Knowledge is systematlzed—lt is all cmtam, all objective, and all in accord with the teachings of
' physical science as to the nature of physical reality.
() (Y () 1) () 47. An idea is true ‘because it is useful.
() () () () () 48 Man is the sum ef his actions.
() () () () () 49. God is real

() () () () () 50

OO 000
OO0
OO0 0

OO0

OO OO
OO0
OOO0O0

U ‘D sb

51.

52.

"33,

55.
56.

57.

Reality exists in confrontmg problems conslstmﬂr of love, choice, frecdom, personal relationships,
amd death.

A teacher is an example or model whom the students emulate, imitate.
Education is a process of stimulating students to search themselves for their self.
True ideas are those we can assimilate, validate, corroborate and verify.

Teachin methods can be authontatlvely recommended to teachers. There is a mechamcal uni-

‘formity, alike for all minds.

The origin of knowledgc is in a supernatural source..
Man is free, consequently he is responsible for all his actions.
Matter is real and concretely exists in its own right independently of the mind.

GO ON TO NEXT PAGE



SA—Strongly agree

A—Agree

-U-—iJndccided

or uncertain

D—Disagree
SD—Strongly disagree

SA A U D SD
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SA A U D SD

80.

. Man does not form part of any universal systemn, thercfore, he is absolutely free.
59. :
60.
61.
62.
63.
64.
65.
66.
6”.
68.
69.
70.
71
72,
73.
74.
75.
76.
77.
78.
79.

What man cannot experience ¢ nnot be real for him. S

Values are determined subjectively, relatively. ‘

By itsclf the universe is without meaning or purpose.

Man has a spiritual destiny to fulfill.

The external world of physical reality is objective and factual. Man has to accept it and conform.
Knowledge is operational, therefore, there is alwa'ys a possibility of improvement.
Reality transcends the senses.

Reality originates in the material and physical world.

The individual is always of higher value than the collective.

Obtaining knowledge is essentially a process of searching the universe for facts.
The authentic life is one of self ‘detc_rminatidn, vzithin a spcciﬁ_é time and place.
Knowledge is true and valid regardiess of what men think of it. - .
The universe is inherently orderly and purposeful in and of itself.

Man receives knowledge by revelation.

By himself man is capable of creating new knowledge.

Complete objectivity is possible.

Reality occurs when man chonses to confront a situation, make a commitment.
The mind is biological in origin.

Man is the measurer of truth.

Reahty is determined by natural laws beyond man’s contnl.

The aims and laws which regu late human .conduct are determined by superior mtcllmcncc of an
ultirnate being. .

The existence of reality lies in man himself.
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TITLE OF PROJECT

EQUIPMENT INVENTORY
TITLE III, PUBLIC IAW 89-10

SCHOOL DISTRICT _Spartanburg County No. 7

Initiating Instructional Change Through Modified Administrative

Behavior By Flementary Principals

QUANTITY ‘MODEL NWMBER AND DESCRIPTION PURCHASE PRICE IOCATION
2 Executive Chairs, Winfield Posfure $ 130.00 402 Hill-
. ' : crest
Offices
' Spartanburg,
S.C. .
3 Wastebaskets, Rubbermaid 7.50 "
3 letter Trays, Legal Size, Doublq- 20.40 n
3 Staplers, Swingline No. 99 w/r 10.05 "
3 Pencilist Finders | . 7.05 " ;
3 Desk Calendar Bases - 7.50 n
2 G.E Porteble Tape Recorders w/AC 101.70 "
: Adapters, Serial No. 32611654 & o
Serial No. 32611870 o _ )
1 _ Consqle Tape Recorder, Panasonic, 188.97 | "
Model No. RE 7060, -Serial No. 95670. h
2 Executive Desks, ALL Steel 385.30 "
3 File Cablnets 4 Drawer, legal, All 315.00 "
_Stael : '
2 - Book Case Units, HON No. 48A 95.00 "
1 Storage Caolnet 781 x 24" x 36" 90.00 "
(Stee‘rase Metal)
1 2-tier Legal Ietter Tray 5.68 "
‘ 1, Secretarial Desk with L-shaned 266.66 "
retum, Steelcase .
1 Secretarial Posture Chair ¢ 53.33 "
‘ " Steelcase ‘
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Spartanburg,
S.C.
1 | #310 Double Seating Unit _ 170.05 "
m;g/} ) 1 Single Seating Unit: ' ' o . 86,05 o,
1 #323 . T Magazine Table with S M5 B
' walnut plastic top 213" x 45" \ :
1 | ¥#322 - T Table with walnut | 53,65 i
plastic top, 213" x 24™ ' : '
3  Office Chairs : 7500 | ow
(2 brown, 1 brown w/arms)
1 ' 6'.folding tgble'w/plastic top . - 40.00 v
| 1 set - Book Shelving, green - - : 75.00 "
15 : Pfindeton Files, Olive Green "’f. 15.90. . o
. A L
1 Concord 220 T Tape Recorder ’ 149.50 : "
Serial No. 43029 v : ' '
1 ) Buhl 80 Overhead Projector 1%, .00 » "
2 Dictating Units, Gray ETC w/stand 733.90 n
SR Serial No. 2017365 and Serial. No.
£l o 2017299. ' ' ‘ :
) 2 ' 4 Drawer Files, lLegal size w/lock 236.00 - oon
.| Steelcase ; C -
1 . Olivetti C&lculator, Printing '  475.00 . " : %

‘Serial Fo. 362529
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Serlal No. 112019292 ' S,

1 Secretarial Desk with Lnshaped 26.66 | n
: return Steelcase ' S S :

1 Secretarial Pisture Chair 7 53.33 "
bteelcasc - ' _ . E
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PROJECT NO _$9-0000-71-040 = SCHOOL DISTRICT _Spartanburg County N, -7

TITLE OF PROJECT . Initiating Instructicnal Change Through Modified Administrative

PSR/ v [T

. ..Behavior By Elementary Prineipals _ . ... . . . - o .

QUANTITY MODEL NUMBER AND DESCRIPTION R .'PUHCH.ASE' PRICE LOCATION
1 16" Executive IBM Typewriter 1 % 535.00 402 Hilleresy
Serial No. 8267312 o \ Offices
h _ ’ Spartanburg,
- 3C.
1 3-M Dry Photocopier : : o 458 00 n
- | Serial No. 007632 K ' '
-1 Monroe Calculator = - : 875 00 i
Serial No. B 066051 )
1 /140 Oak Table, 24% x 36" ' 24. 95 ¥
1 C-4 Coat Racrk _ v : B 14.35 "
AN
€




