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B UL o
. A CURRICULUM GUIDE FOR THE TEACHING OF LISTENING
AND SPEAKING SKILLS TO THE PRIMARY GRADES
IN THE PUBLIC SCHOOLS OF

MADISON, CONNECTICUT

Chapfer 1

Introduction.

The field of_larguage isra b?oad opé, encompassing_a humbe?tof'skills
and éctivities that forﬁ the basis fqr:human communica@ion. 'Réading and
writing are ﬁwé 1anguége arts taught mostﬂqénsistently in the schééls5 
-bgginning in firs£vgrade and, in farying degrees,‘édntinuing.thfoﬁgh college.
Yet the%e are. two other langﬁage arté Which are used mnch earlier_énd are.

: necesséry mﬁch iater in life that receive little or no emphasis'in the.
modéfn'schooi curricﬁlum. These are listehing and“speaking,‘both basic
..tools of commuﬁication and theréfore both lanéuage_arts.

Language arts theoretically éruvide major avenﬁés for learning in ;
‘ail_areas of the curriculum.. Today'snpupils-afe expected to listen gnd_to
speak weli,_xgt rarely‘afe they taught.listeﬁgng and speaking ;kilis, per se,

A

" within the cugficulum.' The eye. has thus become the "favored son" of

educatqfs, with the visualvskiils-ofVreeding.ana writing receivingﬁfhe chief .
attentibn whilémiisteniﬁg and speaking have become the "negieqted children"
of the langﬁagé arts family. -This'ﬁécomes bbvious'whep the'fypical ele- -
.menta;y~$¢hool s?hedule is examinedL Reading périéds and writiﬁg éefiods,
social stu&ies periodsa;math and'é;ience perio@s;.art-périods? and gym
periods are provided for, but the oﬁiy thing resembling a.liétening period

is the period for music appreciation.

SR S—
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‘Stéﬁémentaof the Problem.

It is the purpose of the'writer to develop a curriculum guide‘in—'
cluding: rationale, performance.objéctiﬁes, techniqués and activities for
.\ . the teaching of'listening'and-speaking skills_ih the primary grades in o

I .

Madison, Connecticut. ,Suggestions will be,inéluded for the corrélation of

¢

: listening and speaking skills.

Definition of Terms.

Curriculum Guide - A curricilum guide is a plan owr direction'for_a_

course of study offeréd in a particular school system including both general

and specific objectives and suggested approaches fbf'achieVing.these goals.

Listening.é Listening is the procé;s of hearing; recognizing, and
- interpreting or comprehending language.

Speaking - The act of expressing thrughts or ideas through articu-

P

late words or éound patterns is:considered s?eaking.

Language Lrts ~ The term languagé-arté is defined as the synthesis
of many lahguage ékills intb-oné broad érea in whiech the-réléted phases of
expressiﬁe'and reéeptivé_cdﬁmﬁnication éfe taught in relafionshiﬁ te one
.anofher. For the purpose of %his thesis, tﬁe language arts,inclu@e‘the
"receptive language skills Qf listening and reading ana the expreésive-skills 

 of speaking and writing.

Communication -~ Communication is the process Whereﬁy a thought,

-idea”or opinion is transmitted by the sPeéker with word or gesture;and
received by the lisfener.- Some form of feedback must exist for communi-
cation to take'place.

VI

Basic Assumptions.

‘ It is assumed that the c1assroom teacher need not be a speciaiist




in speech'correctiqn fo‘make uée of this 5ﬁide.

Tt is assumed tha£ this curriculumbwiii:be used with ﬁormal ’
. Ehildrén with 'normal’ hearing acuity and 'normal' speech dé&élopment;for
their chronological age;.k | - | ,"_ \

Finaliy, if-is'assumgd that inadequate emphasi;fig placed on the

teaching of certain language arts in the Madison school curriculums.

°

‘Delimitaticns.
" For the pﬁrpcses of thisithesis the primary g:i.oe; faclude =iz -

' -

garten and-grades one and two. -Gréaes three through twelve are”not'con—
éidefed. . ’ B .

The éufriculﬁm-guide'is not a tex: Loqk for use in the'claésréom
but is intended as alreferenge‘ofvresource béok'fo%.the téacher who wishes
to include the teaching of 1isténing and speaking skills in his language
progrém,-‘ < . o | oo . i

Normal children afg thosg stﬁdepfs-in_a_regular classroom whose
hearing acuity is ;ufficient to pass a pufe tone audié@étric sﬁeep test
" administered 5y the sféﬁe examirer, and-whose;spéeéhéis'inconspicuous and’
_does not draw étten£ion to itself vhén'coméare& with ﬁqmbers of their peer
group.  |

Need for the Study.

Successful commpniCation déﬁénds ﬁpqn the copperation of at least
two or more ﬁeople. In efféétive communicétion, the feééoﬁsibiiity must4ﬁe
sharéd by both speaker'and-listgﬁer. Both béar the respbnsibili£y of_keep—'
‘ing fhe cbmmunicative-proée;s aigvé. _invtgday{s'society,_sﬁgh scientific
'ldevelopments éé'the teléfhéne;-radio,.éelevision; sétellite, ana éurfent‘

modes of tranéportatidndhave put more emphasis on face to face transactions

m——



and the spoken word. The nature of government , polities, entertainment,
business and education in our society places demands on our skills of oral
comunication. Miller (1968, p. 0T1) points out:

A 5001ety that depends heaV1ly upén what is heard on radio and
television and on reading news items garnered by reporters, who,
'supposedly, listened well to the reporting of it; a society that
literally puts the lives of people into the hands (ears?) of
twelve: jurists and trusts them to listen accurately and critically
in order to mske a judgement; a é001ety that is being constantly
bombarded with oral communication of the propaganda type needs to
be well-trained in listening.

In the past, listening training has often consisted of a‘series of

admonitions extending'from the first.grade through college: "Pay at+ent10n'"

11

"Now get this!" ""Open up .your ears!" '"Listen!" The same is true about

n

1mprovrng apeaking "Speak up! ."Slow . dbwn'" "Think before you speak'"

Xl n

" "Stop mumbling!" "Look at the person you are talklng to!
Invother'nords, toth listening and speaklng have been taught in-
_Eonsiatently,without'organization or continuity. - Success in these areas
naé-been 1imited and;differences in abilitieé.vary greatly from one child
to_the next%. Listeniné and spéaking requiré knowladgéfana effort because "
both ara menfal skilla‘nhich require, and‘are dévelapEd ﬁhrough;ntraining
-and'practine. |
fhe.increasing importance‘ofkoral cqmmuni¢ation.in tdday's aocietjll
demands that emphasis be plaaad on téaching'listening and speaking in'the.
eiementary school. This will.be substantiated in the reﬁiaw-of.the liter—
ature. Thereforé;‘sysfenatic~inapruction in'liéteniné.and speaking should - -
be, incarporatéd into the curriculum. | |
The currenf’curricnlum guide for language. arts'published by the

Madlson Board of Educatlon (1963 P. 3) aud entitled A Seqnentlal Program

For The Lanpuage Arts, Klndergarten Through Grade hlght . enumerates the

following-attitudeslin its first section entitled "Usage and Grammax':




1. Develop in the child the ability to‘expfess himself
.lthrough oral lanéuage-easily and effec%ively. |

2. I.ncrease-d?he child's ability to listen.

3. -Develop in thé cﬁild a pénscioﬁsness of the respon-

sibilities of both speaker and listener.

_Althoﬁgh.these objectives head theliist of desired attitudes, the
guidé'does not proVide(a section for the téaching of listening and speaking
' Skills; Thus, the writer has constrﬁcted a cﬁrricu}umiéuide.for %he teach;.-V
ihg of-lis£ening_and speaking skiils by synthesizing_gﬁidelines aﬁd : |

techniques of existing guides on listening, speaking and the language arts.

| PSR



Chapter 2
RELATED LITERATURE

T f_—In*a~gui&élfor listening and speaking instfuctiong basin questions
i shduld be answered before a programtbf insfruction'is designed. Vhat is
listen;ﬁg_aﬁafaﬁ§vESWWe listen? Wnat is spéaking and why do we sreak? Will).
children bénéfit frnm spécific listening énd npeaking insfruction? What

7~ must we know and do to_teach.listening and speaking skills?’

Listening ' et e

SRS

The author of this guide he: defined listening as the proéess of

‘ hedaring, recognizing, and intcopreting or comprehending language. The -
Cormission on the Eng”ish Curriculum of the Nationallcoﬁncil.of Teachers of

 English (1956, pp. T7-78), stated that:

Listening is. more than'hearing. It involves following
attentively the thread of conversation, the development of
an-idea, the points of an argument. Like reading, it reguires
comprehension .in terms of past experience of the listener and
often involves critical examination of what is heard. ‘Whenever
attention wonders, a portion of what is being presented is
lost...In comprehending ideas given orally or in print the
learner is actively engaged in perceiving these ideas and
weighing them against his experience and in decidirg his actions
in response to them. ‘ '

Barbara (1958, pp. 379-81), notes that successful'listening,pre-

_ supposes hearing and precedes understanding. He iisfs‘disciplineb con-
centration and éomprehénsion as factors most essential for effective
listening. He describes listening as an active rather th:n a passive act,

' where not only the’ speaker but also the listener, bears the fesponsibility

. for keeping the communicative process alive.

The relationShip of listening to the bther_langnage arts provides

insight into the importanée of listening; it cannot: properly be considered

o



apart from ‘the balance.oflthese skills. Barbara (1958; pD. 3T9e81), por-
trays this.balancé as a pyramid: | |
| writing
'Readihg :
SPEAKING .t | i
I_L ISTENING

Listening is the foundation for the other language arts. It is the first

N
ST

' skill to be developed in point of time, and is fundamental to the develop-
ment of speech and to the later dévelopment of reading and writing. Alé
though,non—oral_methods of reading instruction~haye been developed, they

R R | . -

have proven’t0 be leés effipient.than those in which listening and hea;ing'
are involvéd. /.f—i ?r | o
In comparing listening With reading,‘there is bne major similarity;

they are the two maJjor avenues‘fo%-the acquisitioh of information, the
Teﬁeptiye 1anguage‘ar£s. Many- of the chéfactefistiés peculigr to readiné
and reading instruction'paralleltphose.Whicg distinguish 1istening. Both .
general and épecific readiness age.importént to effecti&e listening, as
well as'%eading. Tﬁe-gpeech_pattern to which the learner is attending
rélateé to {he effectiveness of li;tening. The esfablishment of purpose
increases the effeétiveness of both iistening and reading. Review of'what
has.been read or heard tends éo increase retention. Attentien”should‘ge
directed toﬁard the tﬁought or main idea rather thén toward single-wofds.
‘There are various types of-listening which should be employed in terms of
. the éétablished purpose. Context is the mostviQPOrtant key to the meaning»
‘Qf Unfamiliaf WO?dS. -

v 'Margaret E?rl& (St@iger, lééf,;p. 6L}, suggests relationships among
: 1isféning,.writing énd‘rgading skiils: . R | o



Reading ability is strongly related to listening, the develop-
ment of oral language, the knowledgz of grammatical terms, the
a@bility to manipulate the syntactic structures of language the

¥ breadth of vocabulary, spelllng ablllty end success in wr¢tten
composition.

Eerly points out that tests in llstenlng comprehension often give useful
L
clues in estimating the levels at which students may be expected to read.

This assertion is based on a statement that a student's .achievement is
. reading and<ﬁriting cannot exceed his ability to comprehend and use the

sboken 1anguage.

Early suggests that a student has four major vocabularies: speak—'

- ing, writing, listening, and-rééding{ By the sevenﬁhvgrade,‘Early states
- . | B N - ) -y

that most students' reading vocabularies exceed their listening, spgaking

and writing vocabularies. Just because a student can read a word does not
S :

- i

mean that he will use 1t freely when writing or speaklng Barly élso

suggests that as reading skills improve, 1istening skills'often'deteriorate.

_}This point.was substantiated in a study of listening'abilities:conducted in
the Nashville Public Schools (1950, p. 4), which indicated that in the

elementary grades, the results of listening abilities tests tend tpnbé some-~

what higher than reading.abilities test scofes; in the junior high, -they are

,approximats}y the same; while in the senior high, results of listening drop .

below reading.

Ceftain'differénces_betwéen 1istsning and reading are-also!apparent.
~ Number one émong these is the.element of time. 1In reading the child can
proéeed st’his own rate. .Hé-caﬁ go back when he %ants'tq. He méy even
stop to daydream, fog the ﬁage is always before him. Ideas that appeag in
érint are likely to be pﬁt'iﬁ:é‘clear, well ~organized style. The learﬁef
may review at will. Listening is different; Ths listener has no contgol.

over the rate at which he must iisten. A speaker determines that. . In most



-iistening expefiences, é_lapse of atﬁention.éausesjthe listener tollose
fhatlportion éf the-gonfeﬁt; Tﬁis is ap?areﬁt to anyéne who has sat through
‘a;bofing lécture and allowed his étteﬁtion to wander for éven‘a feﬁ>short
moments. This loss canﬁot be recouped by rereading. More thén likely, the
loss.will'be permanent . |
IListening is a more personal form of communicatioﬁ than reading and
one is required to "read between the lines" to a greater extent. The
‘listener often has the:added ad&antage of facial expression and intonation
" to assist him in the aécﬁrate apprehension of meaning. Few speékers are as
‘Precise and‘Well organized_aé they would be if they were writing down their
ideas. 1In certain listenipg<experiénces, visual aids are not always
available. |

h Thé act of listening doé; ndt teach a child fo listen effectively,
Justvéé the act of reading does no£‘teach a.child to read.efféétively.
Since effective reading techniques ﬁust be taught, the same -concllus'_i_'c_ni__could-
be drawn about learning effective listening cechnigues. Mosf éuthoritiés
will '.;gree that instruction in 1listening and spesking skills is vitel , but
the relative importance of teaching these skills to.students iﬁ the ele-
_ﬁenfary gradés is_difficult to.establish. Striékland (1951; p.'lBé),ﬁpoihté
vout thét,.in the primgry’gfa&eé, listening is.the major tool for learn;ng;
As the skill ofAreading is apquired; the:pércentégerof information gained
thrqugh 1iétenihé dgcréases. This does not méan_that tﬁe importahce_pf
1istehing-is deminishing however, for as one progfesses‘thrbugh secondary
schéol'and éollegé the nature. of its‘applicationlto classroon and‘general
educational activity uﬁdergoes abchange which pérallels the-changiﬁg

relationships and processes on the levels of the educational program.
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Kinds of Listening
In order to teaéh,listening, we st be aware of the kinds of
listening (Fort Worth, no date, p. 1), that the average student engages in

to successfully complete his education. |

Passive or marginal listening takes place ﬁhen children study with

fhe radio or television on or when -several grouﬁs are funCtiening within one
claesroem. There is ofﬁen.a deliberate "tuniﬁg out” ef ﬁhet is heard with
just enough conseioﬁsness.of the voice or soﬁnd £5 bring the child béck to:
attention when a fayorite song or personality_comes on. In é-classrooﬁ or
in the home, the tone of voice of thebteacher or a parent may flash the
danger.signéllwhich elerts the child»éﬂose attenﬁien,has been wenderiﬁg.
.The way one listens to background music while read#ng‘is quite different
from the type of lietening required te.evaluate crifically a proposedfplan
of action which affecfs one perseﬁally.or»éfofessionally.

'Atteﬁtive listening is needed in situations in which accuracy of
ccﬂpreheneiOn is involved, as in difections, announcements, and intrqduetions.

‘Responsive listening, while Quite similar to aﬁtentive listeﬁing,_
requires afaifferent mind set as in'situations in which the listener
participates, sueh as conversation and discussion.

Selectlve llstenlng is necessary when the teacher explalns parts of

a-process Or materlal from whlch 1nd1v1dual students choose certaln parts.

eAppgeCiative listening is involved when_the listener settles down
%o enjong’d}amati;ation, a stery, or a poem. The process usually results
in‘some-soft of emotional reaction. |
Creative iiefening is the process Qf'deﬁelopiné new and original

solutions to problems presented through the spoken word. 1t is also the

act of entering iﬁaginatively into the experieﬁces, the setting and the



feelings of the characters in a story being told or read aloud, radio,
screen, or stage.

Analytlcal or critical llstenlng mekes the greatest demands on the

~.pup11 for thinking as he llstens.- A critical listener is a careful, accurate,
attentlve_llstener[- He is selectlve and on the alert for authorizatl"
bases;for judgéments. The critical listener weighs what is heard agéinst
personal eXﬁerience and is alert to aﬁ%empfé of the speaklr to sway his
opinion by the dev1ces of propaganda. This klnd of listening must be

developed by older elementarv and hlgh school punlls in -order that they

may evaluate what‘they hear.

"Purpcses of. Listéning

The reasons fof'listeﬁing aré almost as numeroué asﬁthe range of
indiyidual interests and curiosities; 'Thié discussion hoﬁevef, will be re-
stricted to those purposes ﬁhich relate fo the'éducational program énd is
focuééd uéon classroom activities. The increasing need for self—discip}ined
use of adequate l;stenihg skills and the responsibility plécéd upon the
school for the.development of these skills and of their habitual use are
evident.

| Historically, the educaéiohal importance of'listéning has not always
been recognized. Niéﬁols and Stevens (1957, p. 6), report the results of a
study by ﬁankin conducted in the Detroit public schools, which revealed
that reading recéivéd Sé per cent of the emphasié iﬁ c;assroom instruction
‘While listening received only 8 per cent. Witty and Sizemore (19585-pp.
297—301) reportedfin 3 more TeCcnt study that 57.5 per cent;of the ele-
mentary school child!' é time is speht in listening.

Nlchols and Stevens (1957 p. 6), report another study by Rankin

carried out with 51xty—e1ght adults of different occupatlons which indicated
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‘that on thg average, 70 per céﬁ%fdf{hié subjects' wakiﬁg day was spent in
verbal cdmmunicating time, the sixty-eight adults spend an avérage af Y
vper cent in writing, 16 per cent in reading, 30 per cent in talking and
45 per cent in listéning. In schools, the authors discovered that reading
' redengd more than‘its share of eﬁﬁhasis_whilé listening appeared‘to be the
?ﬁséinéiJl" in learning. |

Current literature emphasizes the 1mnértance of effectlve llsten;ng .
at all educatlonal 1evels, although the klndS of llstenlng situations which
are cltedvdlffer: Present and increasing 1nterest and research in listening.
indicgte a belated.fecognifion of its'importance émdng the lénguage‘skillsf

| Listening is of major iméortance invoui-cultufé. Our increasing

ropulation and changing,fechnology have cagsea ?érson—to—persbn relationships
to become an ever more important part of our lives. Since more than 80 per
cent of.the populatiop‘}esides in non-rural areas, c}qse.and continuing
iﬁferpersonal_relationships typify our lives. To increase his level of
“Yocational sk;lls, a person must have an increased.abilit& to communicate.

Hartshorn (1958, p. 261);, in emphasizing the need for skillful
listéﬁing, reports that "iisﬁehing to music is éne of phé most significant
and rapidly expanding cuitural activities in present—day‘sbciety...."
The expansion of which he specaks cannot be limited to muéic. The importance .
of'télevision as an entertainﬁent medium, for éxample is empha51zed by the
flndlngs of Theodore Jacobs cited by Schalit (1973 p 10) who reports that
"Preschool chlldren between the ages of 3-5, watch an average of Sh hours ’
~ of TV each week. The only acth1ty taklng more of their time is sleeplng.
Dorathy Bracken (1970, p. 2), sheds some light on the current

intepest in listening with her statement:



-Perhaps_teachere are just beginning to realize the true

"significance of listzning as the receptive element of oral

language - the bas¢ of reading. It is true, also, that <oday
a more definate relationship is percelved between llstenlng

© and readlng than has ever been understood before.

13

Duker (1961, pp. 170-1Tk), lists ten qualities which should be the

outgrowth of teaching or development -of listening skills:

1. A listener who listens. Punlls must not only Know how
to listen but actually do listen in their daily lives. Y

2. BSelective 1lsten1pg Be able to identify the main 1deas,
the details, and determine whether they are illustrative,
essential or irrelevant. He must be able to follow the structure
of a discourse, and be able to supply that structure himself if
the speaker does not. He must be able to change pace as the
speaker does. .

4. Critical. llstenlng. Concern with the speaker's purposes
and motlves, is not swayed by emotive language.

~ 5« Courteous listening. MNot only pays attention, but is

accepting'and/tolerant of the speaker's mannerisms and peculiar-

ities, and is-willing to hear, but not necessarily always to

accept, ideas, contrary to his own. Shows consideration.
6. Attentive listeninz. Requires concentration. Ablllty
to shut out extraneous sounds, disturbances, and distractions.

"Puts aside pérsonal consideration of his problems and devotes

himself to the speaker. _ :

7. ZRetentive listening. Remembers what he has heard and
adds it to knowledge previously acguired, Must be able to
organize the content of what he is listening to in such a way

. that he is able to distgrn what parts of it confirm that which
~ he already knows; what parts add new facts and ideas; and vwhat

parts are in conflict with his previously obtained information
on the subject at hand. Training in notetaking is important in
the matte of retention.- Jot down salient’ points.

8.  rious listener. Asks questions of himself as he

- listens. Takes advantage of the speed of the mind over the
- speed of speech. Evaluates what he hears, equates it against

his experience, questions the motives of the speaker.
-9. Reactive listening. - Listens and actively reacts and

‘dhanges his course of action when this seems to be desireable

as a result of ;istening. ~Seeks additional information on the
subject he has heard about. '
10. Reflective and creative listener. Brings to bear on

"his listening his philosophy as well as his experience and his
reasoning powers. —

‘The'Caﬁacity'to'Listen

' Until recent years, a high proportion of the studies>regarding the

individual's capacity to listen involved students in secondary schools or

th
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colleges. Recent studies dealiﬁg with the teaching of-listeging skills‘in
the primary gradeé support.the thébry that improveﬁent in_lisfeningfskills
vill~result from specifi; and appropriate inétruction. A Title IIT project
: ' - s : . :
conducted in the Alameda County Schools in California;_(Lasnik, 1970, . 12,,
had as its main 6bjective-"to‘raiseﬂthe student's cognitive and linggiétic
developmentlunder controlled cdﬁditions;" They conclude from the data
-.anal&éis of the field-testing of méteriaig ph;se and from the:demonstration
&éar?S work with gpproiimatelj 9,000 students and 2601teaéhers_(tfainiﬁg.gnd
control groﬁps), that tfaining he}ped most studenté Who_were»part of the *
 studyv(grades'2,5,8,and 11) to £§§§¥and listen more'effectively. Détailed
anélyéis further showed that comprehension skills and audifbry perception

skills were very efféctive at the elementary level, if used in a classroom

-

situation, and were effective at the secondary level if used on an individﬁal'

~student.basis;PwThé program can be used in grades one-through twelve.
Purdom, (1968), in a study involving the analysis of listening

skill deye10pment concliudes that "listening skillé cén bé;improved thrbﬁéh

) é&étamatig instruction."” Penfield (1970), reporting the fesulfs of Alamedia

County's broad study on learning to listen states: "...training in listen-

ing was mést effective at grades two and five, with little impact at grades
eight and eleven." Freshley (1966), in a paper presented to a teacher .
group in Georgia makes theé following statement:

-

A compelling reason for increasing the listening training
of first grade and preschool children lies in their 'listening:
readiness.' They are required to listen for information in
order to learn, follow directions, participate in discussion
and planning, etc. . '

Strickland (1951, p. 135), held -this same point of view twenty years ago. I~
Strickland was one of the first to point out the importance of instruction

at this level. She poiﬁts out that in.the primary grades, listening and

R
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speaking are the major methods of communication, for children can neither

read ncr write until 1ate in their primary experlence. Language is both

~an end and a neans to an end in almost all of the work of the day. The

entire curriculum is a language curriculum and listening and speaking are

of first importance in the primary school for they are the aspects of

- language the child needs‘first.i

Dorsey (1969) explores thc need fer llstenlng instruction in a

guide for teachers folivt 'Increas1ng Lw?,ening Abilities of Children." She

. notes that schools sre reiuctant to teach listening due to the problem in

measuring and evaluating listening

Farrel (1966 pp. 39- h5)= suggests in an article entitled, "Listen
My Children and You Shall Read..." that reading literature aloud to students
ig not only educationally sound, butlfor many youngsters necessary. ,He
points cut *that listening_comprehension in slon—learning children-far
exceeds raeding comprehension for the following reason- the.speaking voice
brings to nteryretation pitch, stress, pause, rhythm, and tone, audible

clues to meaning which_slow youngsters are unable to infer from print alone.

‘ Tt s suggested that television and film be used more often than they are

-.to help slow learner:s, as these media combine visual and auditory clues to

Meaning.
A pamphlet on "Listening"_from_Fort Worth, Texas, (no date, p. 2),

lists'the'factors that influence listening and divides them into four

¥ groups; phisiEEI‘gonditions, psychological factors, experiential background,

Qo

and listening vocabulary.

Among the physical condition 28 llsted that can affect listening are

"hearing faults, fatigue, pain or illness, temperature end humidity, distract-

ing noises inside or outside and distracting movements of féellow listeners

. Or mannerisms oi’ the speaker.



Soﬁé of the psychological factprs'listed'inélude boredom or a lack
of intérest‘iﬁ thé subject,'improper_attitpde toward school or tedcher, and
prejudlce.and misconceptions. i

Regarding experiential background the pamphlet p01nts out that
attitudes are the ouﬁgrowth‘of experience. Lack of interest is likely to be
phe result of megger'or>noféxperience in'thg éfeé in which listening is to
téke place. Thé&lpoint out thét antagoﬁiétic atpitpdes grow out of un-
happy experiences. | |

The fourth group is listening vqéabulary. _Children‘dd pot "hear"
ideas that a;e‘beyond pheir tndersténding. Just as children need training
and guidanCe in mastering’a sight vocabulary, so do they need instruétion

that will build up a wide and meaningful ‘listening. vocabulary.

Teacﬁing thekLiStening.Skills
Thé importance of lisﬁéning.ié;no 1onger'quéstioﬁed, and therefore'
efforté to improve listeniﬁé ékijls must be méde.i'We cén.no longer leave .
listening 1nstructlon to chaﬁce, it must be téught.
Duker (1961 pp 170-7k) ;" cites four pr1nc1ples to be utilized in
‘ the development‘of llstenlng skllls. They are: |

1. A teacher must keep in mlnd that any listening activity
in the classroom should be a pleasurable rather than a threatlng
experience. Very often, 1lsten1ng on the part of the chlldren is
demanded rather than motivated.

2. Daily class activities Jhould be so planned that the
amount  of listening required of childrer is not over4power1ngly
and impossibly great. (This will involve planning for non-
listening activities during a greater portion of the day.)

3.7 It.is extremely important that listening in a classroom
situation not be confined to listening by the children to6 the
teacher. ‘It is quite essential .that pupils learn to listen to
each other and, above all, that the teacher show, by her example
in listening to her pupils, that she regards listening as a

~valuable and important activity: :

4. Classroom listening should be 'for' rather than 'at'.
When the emphasis is on sitting up straight and locking at the.

~ speaker, and I do not imply that such activities are good or
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"habits of adults.
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bad, rather than on the effort to get 1deas, facts, and cther

data, the- tendency is to emphasize thé 'listening at' rather than

the 'llstenlng for' character of the activity.

The Commlsslon on the English Curriculum in the book Serondary '

[ |

School (1956) polnts out that 11sten1ng skills are needed by pupils

throughout the total school program, although the process dlffers on each

educational level, C:ﬂils is equally true in the elementary school, where

the teacher has an opnortunlty to assess the strengths and weaknesses of

A

7

tae pupll 13 many and varied listening sltuations. Most observers report
that no particnlar element in the sequence of skills can be assigned to a
specific.grade level. Strickland (1951, pp. 183-84), typifies the opinions~
expressed.by many writers on this subject as follows: |

Developing skills, in speaking and listening is a continuous
program. No element can be -assigned to the course of study for
a given grode’level to be attacked, practiced, and mastered at
that grade level. Each of the needed elements of skill must be
introduced whenever children have need for it and are in-
tellectually and emotronally ready to work on it. Work must be
continued from.level to level, and life situations where it

- really functions, until children have reached the poiut of
confident and effective use of the skill in all situations in
which it is needed. At times it is profitable to examine a
skill, discuss it, work on it through direct attack and
practice, then fit it back into the total program of use.

The concept of taking the:pupil where he is and }eading=him as far as he’
o ’ B A _ _ '
can go supports the assumption that listening instruction can and should be

" individuslized to meet the needs of each child'

Nlchols and Cashman (1960, pp. 268- L), emphaslze the roles of
teachers and parents in the establlshment of 11sten1ng skills. They state'

"The approval of 11sten1ng efforts by the teacher may well
be the most slgnﬂflcant factor of 1mproved performance."

© They report that two elements closely related to the development of listen-
- ing habits are (a) opinions toward listening expressed by adults to the |

'children-with‘whom they'are_associated and (b) the observabie listening

1
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Parents and teachers‘often nake listening unpopular, these_authorsr
continue; Statements of'boredom on one hand and injunctions to‘listen on
»the Other are both nega\ive influences Other undesirable habits demon-
strated by adults include (a) nodding and smiling as a way of cutting off a
.speaker, (b) doing other work while allegedly "listening , and (e) inter—
rupting the speaker. Additional school-oriented negative influences include
repeated interruptions of normal and regular ciassroom activity by bells,
.énnouncementa,-etc.; failure of the teacher.to,observe listening standards
adopted for the entire class (whether in relation to an indiyiduai pre-
sentation, a panel, a recording, or a radio or television program) and
failure'of the teacher to provide‘appropriate'instrnctions and assignmente.
When pupils_cannot eXecute instructione or assignments, they denelop-a
tendency“not to'iisten, in order to help avoid the tension created when
work cannot be completed_because they do not nnderstand what is expectedT
of them. Nichole and Cashman state that parents hurt thevcause of listen;‘

g

inglwhen they (a) avoid taking notes in 'situations which demand'notetaking

~and . (b) when they mutter "uh-huh" from behind a newspaper..
Bird, (1960, pp. 31-33), suggests four approaches to the teaching
- of listening:

1. The Direct Approach. Teach the importance of listening,
describe the listening process, and enumerate the characteristics
of good and poor listening.

. 2. The Integrated Process.  Reorientation of reading and
- writing to tie in with the teaching of listening Identify the
skills needed in each field. T '

3. The Incidental Approach The most common and the least
satisfactory. ' ‘ :

' 4. The Eclectic Approach This approach recommended by Bird,
combines approaches number one and two. .

The Commission on the English Curriculum (1956, pp. 267-69),
'suggests the following fourteen provisions for improving'listening habits.

The authors state that:
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. In general, listening habits of children will improve through-
out . the elementary school to the extent that the following pro-
visions are made: :

Thé atmosphere is an acceptlng one,
The seating arrangement is comfortable and 1nformal
Children who have hearing losses are advantageouslyﬂseated
All opportunities that occur durlng the day are used to en-
courage children to listen.
' The children have real purposes for listening.
The children are prepared for special listening experlences.
The content of material presented is approprlate to the
children! s interests and m*turlty .
The length of presentatlon is kept within the interest span .
-of a given age. :
. The speaker, child or adult, is natural in manner, speaks
"clearly, and watches children's faces and behavior for signs of
flagging ‘interest or lack of understanding.
When the teacher presents a story or poem, there are frequent
_ opportunities for chlldren to ‘participate by chanting the refraln
"+ or other names.
- Children. are given opportunlty to use what they have heard.
‘Frequent opportunlty is given to "talk over" what has been
heard. : .

Provision is made for chlldren to give some nersonal expression

to what they have heard. -

Children are encouraged to 1mnrove thelr llstenlng habits

through setting up standards for Cood listening and through
evaluating the effectiveness of results.

The one,féctor that seems to be implied by each of these provi%iohg for
improving listeﬁiné habits is that the teacher must be ‘enthusiastic about
listening to achieve succeés.‘ Oftenvthis enthusiasm can be reflectedfin
the teachet's'ability‘tolbe a "good" iistenef as é tea¢her. Many teachers
overlook one of the most successful tea;hing techniques available to them
when attempting to improve listening, teaching thru\exgmple. This.ﬁéy be the
ke& to sﬁccess for_an.ehtire‘listening and épeaking ppogrém:d'

Thé following suggestions.ére offered by the-authors_of The English ,

Language Arts in the Secondary Schools, (1956, pp. 267-69), as the seven
_,gsseﬁtiéls of a devéldbmental listehing prOéram}

1. The entlre faculty should provlde llstenlng experlences
 of graduated difficulty. :
o 2, Llstenlng should not be considered a thlng 9nart It
should be taught in relation to all the listening situations
in the classroom, audltorlum and club activities, a listing of
‘which. should ‘be a flrst step in currlculum plannlng.

o
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3. A careful analys1s should be made of the skills in
listening needed in each of these situations. _

L. Students should be given special preparation for
listening needed in each of these situations. '

5. The interrelationships of speech -and listening should
be explored so that the two may be taught in mutualtly helpful -

fashion. : ‘ _ _ u&:@,,

G. What is taught should be related to ihe uses of listen-
ing in the. home and the comrunity as well as to the classroom
and other school activities. :
7. A program of. evailuation should be set up to discover as
- objectively as possible what progress students have made in the
1mprovement of their listening. :
Thus, We can see that.a program for the teaching“of listening skills
* depends heavily upon teacher attitude, teacher enthusiasm, teacher example,
the integration of listening'with the other lanuuage arts and with other_
- areas of the curriculum the introduction of specific skills at opportune
times and at the appropriate degree of diificulty, the need for 1ndividual—

ization of a listening_program and finally, the'necessity of performance

obJectives to satisfy the need for evaluation.

S ealitin
Several references to.speaking were made in the review of the
literature pertaining to listening. Speaking is nextrin the line of develop-
ment of language arts after'listening.' Speaking is developmental in nature
. and it_is.used more than‘anvbother language art with the exception.of' -
listening. Speech is oral;language,;the principal means of.seli enpression.
Speaking is deiine&:as the act'of.expressing thoughts or ideas -
through articulate words or-sound patterns. Fessenden (1968, p. 21), points
out that the spoken word 1S basic. He states that the word language itselfl
means tongue. Thus, the derivation of the word ‘emphasizes the phySical, or
organic nature of language. The written word has evolved as a translation
f the oral symbol 1nto a different medium The»vritten word has made it

fpossible to preserve and transmit 1deas through time".’

™
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In the past feW‘yeaps, the‘teaching cf‘listeming has experienced
a rebirth} People afensuddeniy.placing emphasis on the teaching of listen—
ing. The teching of speaking has not enjoyed the same populaxity, even )
though.few would deny the importance role speech plays in eVeryone § life
today. Most people can not express ideas verbally as clearly or precisely
as they.can im vriting, yet the need for improving speaking skills has not
'beéﬁ recognized to'the extent that the need for improving listehing skills.
" has.
Oral communication plays a_maJor part in a normal Chlld s everyday
world. At an early age the child\learns to express’ his needs, wants, and
' thoughts oraily. By experience through feedback, and later,through,imitaticn,
the child develops his initial ianguage skills. Hven aftef other methods of_
: thought communication have opened up to the child, his oral language‘ability
vill remain importamt not only as:a means fcr interchange_cf,ideas but as a
_way of relating himself to others. Growth in orai language is the foundation -
for growthcin all other language learnings and determines progress toWard
social and emotional adjmstment, fulfilling civic respcnsibilities, and
achieving vocational success. 'Once teachers understand language (oral) as
a vital part of all human experience and inseparable from that experience,
the teaching of-speaking will begin.to receife some - of the_attention~it‘
deserves.. | | |
: According to the Baltimore guide,'A Guide to Elementary Education
(1967, - 131) the effective use of oral comuunication depends upon hav1ng
(1) something to say of 1mterest or- 1mportance, (2) a pattern of graimatical
usage that makes the speech meaningful and (3) control of the speech .

mechanism. Occasionally, variations in speech patterns occur for a variety

of reasons, many attributable to individual-differemcest The teacher needs
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to ocquiro a realistic ?ictore of the chiid'é personai needs as they affect
nis ability to speak. . Even the simple spoeoh problem is a persooal‘problem ‘
to the child. Correct usage a1so‘piays an important role<in the child's
ability to communicate. 'The teacher shouldﬁoototé the major portioh.of his
interest to the quality of thoUght communicated through oral language, ‘Lo
the éase.of expression-and to the child's growing confidence in his ability

to commﬁnicate with others through speaking.

Qral versus Written Language

Oral expreésion precedes.;ﬁd is the foundation for written expfession.
When We.comparé.the two, the sioilafities appeaf obvious. Both speaking and
- writing are'fofms of expressiVeAlénguagé. . Both afe vital communication
tools,- Fessenden (1968,_?[ 22), provides us with a comparison of-these two
. qodio. .

The writer usually has more t1me in which to phrase his
. thoughts exactly. : :

The writer can erase, correct reword his ideas Without a
feeling of enmarrassment or awkwardnesu.

The written word is likely to be impersonal, unless one
knows the writer and can visualize his mood or manner.

-+ The spoken word is more personal and therefore more
colorful’” It tends to command attention more readily because
of the presence of the spezker,

The spoken word carries overtones of meaning. It reveals
the mood of the speaker. It may 1nd1cate,urgency, stress,
excitement, or displeasure.

‘ The speaker's inflection, his pauses for. emphasis, his
facial expression, and his gestures add measning to what he says.

Face-to-face conversation 1nv1tes mutual response and inter-
change of 1deas.

Writing has made poséibie the preservation and.the tranémission of ideas
from one generation to those that follow. Yet speech continues as the major
medium of communication in day-to-day experience.- It is the“ﬁool.for the
deVelopmenthof mutual understaﬁdings and abpreciations. |

If one were to examine the amount of time he himself spends speaking

aércompared-to‘listening, reading and writing, it is obvious that listening
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and speaking dominate far more time than does reading or writing. The act
of speaking is basic, it fills a life need of man: Ecroyd {1969, p. 174), w
points outlthat speech is not a narrow academic discipline but an aépect of
human béhavidr. Moreover, ﬁe states, speech 1is a‘learned behavior;'there—
fore we are all living, breathing proof that speech can be’taﬁght. _This

leads to the question, should speech be taught?

Why Teach Speech?

Ecroyd (1969, pp. 174-T5), presents an excellent argument that speech
should be taught. He points out that thopght itself is subvocal speech.

‘ Speech not only ;eflects,nbut in some cases evén dgtermines personality. He
points to spéech as a valuable means.of self-expression, és a safety valfe
for the pressurés oftour time, ané as‘infiuencing the behavior of those
around us. Speech is our primary personal means of commﬁniéation. ""Can
there be any real doubt", concludes Ec;oyd,"that any aspeétléf human be-

T ﬂaVior so common, SO vita%, so often badly_used, should be an,integral part
of the training éfferéd by our écﬂools?”

If épeech'pan be taﬁght and should bevtauéht,’Why.is if thatlvefy
few'students fépeive specific instruction in this vital area? It ié im-
possible to find é satisfactory answer to this question.. Energy might
better be devoted to the question? What can ﬁe done to.correct this error

in educational planning and/or judgment?

‘Teaching Speaking Skills

'

Every teacher is a speech teacher. Since children learn by iﬁi—
tation and since children emulate their teacher, the teacher needs to be a
model speaker. He should speak in a well modulated voice, use fitting

posture, demonstrate correct usage,‘fitting enthuSiasm, courtesy and poise.
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Fessenden (1968, p. 108), discusses the role of the classroqm'teacher
pertaining to speech.
No matter what subject or subjects you teach, you are always
a speech teacher. Your manner of speaking is an important part
of your total personality.. It repels or it attracks;. it invites
‘friendly response or it generates negative attitudes. It de-
termines, to a great extent, the speech pattern that will prevail
-in the classroom -~ as well as the rappori of the pupils and ‘their
response to teacher guidance.... Good communication, through good
speech, is basic to good human relations and is therefore basic to
the teacher's professional success. ’
A teacher with good speech creates a favorable environment for learn-
" ing. As the teach:r listens and observes the tpeech of his class, he will
discover the special needs of. the individual students$ 'in his class. He must
provide the help necessary or make the proper .referrals for corrective
treatment. As Ecroyd states, (1969, p. 176), "Speech training is not a
‘Frill‘, it is basic to all learning, and all teaching." Although the
teacher is not an expert, he should be expected to have some effect on the
speech development of his pupils. If the effect is to be meaningful and
positive, it will require special thought and planning to assure that
positive speaking behaviors are demonstrated and reinforced and that negative
speaking behaviors are discouraged and eliminated.

" The Baltimore guide, "A Guide to Elementary Education," (1967, DP.
131-33), lists three elements of oral expression; vocabulary, diction and
sentence sense. It is growth and development of these three areas that
should be a prime responsibility of the elementary school curriculum. These
areas need not be developéd exclusively during a language period, but are
necessary and can be improved in conjunction with almost every area of the
curriculum. Many writers believe that the more meaningful the -experience,

the more rapid the growth will be.in vocatulary and sentence sense. Improved

diction will often result by the teacher providing a ‘good speech model., If
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a severe deviation is discovered in this area, special help should be sought
from the school speech therapist.
| The current status of speech instruction in the primary grades was
investigated by Walﬁick. In his dissertation, "The Status of Speech In-
:struetion in the Elementary Schools," (1967), he relates six major responses
to a questionnaire:which'required a reviev of instructional materials.

1. The term "speech" is vaguely defined but interpreted mostly
within the remedial and developmental context.

2. Provision of speech experiences does not preclude the
presence of speech training.

3. The importance glven to personal development tends to
focus attention on the pupil as a performer rather than as a
communicator.

4, Although teachers express a concern for the child with a
speech problem, a systematic sequence of 1nstructlon similar to
that directed toward reading is needed.

5. A spirit of readiness for inclusion of formal speech _
education is expressed. ' ) i

6. Training in oral lenguage arts methods should be a part

of teacher preparation programs.

~ These insights into the status of speeeh instruction.paint a clear picture

of Speech:educatien as it exists foday in our public schools and establish

the fact that a need énd'a readiness for sﬁeeeh instruction exist.‘ A
suggested form'for speech.instruction is set down in Chapter III, as are
guidelines‘for a“;istening program. ,Both prdgrais should be integrated and

sequential.




Chapter 3

PROCEDURE IN COLLECTING EVALUATING AND ARRANGING DATA

%
Curriculum guides for the teaching of listening and speaking skills

to primary grade children were solicifed from selected towns and cities. A
letter (seé Appendix A) requesting copies of available guides was sent to
Néw York City, Nashville, Phoenix, Cincinnati, Minneapolis, Baltimore, Los
Angeles.and other selected qities and towns where guides were or might have
been available.

Based on the geﬁeral objectives of fhe language arts program described
in the ianguageAarts curricu;um guide for g;ades 1 through 8 in Madison7“~?
Connecticut, the fpllowing overall objecti&és for this guide were established.

‘The first and primary objective is to increase the child's ability to listen.

pmb g

"The second is to develop in the child the ability to express himself through
oral language easily aﬁdveffectively. " Finally, while working toward these
two.objeétives, the child will deﬁelop a consciousness of the responsibilities
of becth listener and speaker. |

To achieve these goals, the areas of“liétening and speakiﬁg are
treated separately and ye% parallel éach other. Organization ié most import-
ént when creatihg a guide such as‘this, for it makes good educational sense
to teach skills sequentially and at a level where a .need and an ability to
grasp the skill exist;.

Listening skills range from hearing or the perception‘of auditory
stimuli at an elementary level to critical and creative thinking as the ﬁost
complex hehavior. Auditory perception is the level above perceiving auditory
stimuli and is a prerequisite to understanding the literal meéning of what

is heard. Listening skills are closely related and are needed at all levels



_.'of develoﬁment. Cértain-listening skills develop.simulnanebuéiy,‘and -
attention4mnét be given to a snecific skill when a need arises and.nnenzthe
nhild is intellectually capsble of working on it.’ Thg iﬁportant féct to
remember_hogevefz is that these skills develop at'diffefént rates as nhe
child experiencés success in meéting his language needé.

The sane is true for speaking .skills; all speaking skills are related
and develdp simultaneously., Tt is also true that these-skilié develnp'at )
different rates. The child's oral language is his.first avenue of thought
communication. Even after other anenues of thouéht.coﬁmunication have opened

'up'to hiﬁ, his oral languagé ability will remain.impdrtant not only as a means ]
for ;nterchang%bof thought nnd as a way of relating himself to others but élso

_ as the foundation for other langnage'activities. As the power to express

»increases, the power to think also improves. The samé skill.s are needed in

—————

organlzlng thinking as are necded in organlzlng speech.'

A comprehensive ;1st1ﬂg of growth lﬁvels of llstenlng is found in the
Baltimore4guide, "A Guide to Elementary Education", (1967, p. 95). This
wfiter has placed them undér tne:present title, and has added the numbering

to aid in later comparison.

- TAXONOMY OF LISTENING PERFORMANCE LEVELS

1.0 Perceiving Auditory Stimuli (Hearing)
1.1 Recognizing and identifying sounds.
1.2 Reproducing sounds.
1.3 Discriminating rhythm pltch, 1nten51ty, and patterns of
© sound.
1.h Identifying likenesses and differences in word sounds. ‘

2.0 Understanding Ideas - Literal Meaning Skills 4
2.1 Getting literal meaning of sentences, phrases, and words.
2.2 Determining the main idea. '
2.3 Noting details.
2.4 Determining sequence of events.
2.5 Follov1ng directions.
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ter pretlng Ideas =~ Interpretlve Thlnklng Skills -
3 1 Seelng relatlonshlps and forming associations.
3.2 Anticipating outcomes.
v 3.3 Organizing ideas.
.. 3.4 TFTorming sensory images.
3.5 Sensing character traits.
3.6 TInterpreting the feellngs of the characters.
3.7 - Inferring motives of characters. , :

4.0 Evaluatlng Ideas - Critical Thinking Skills

4,1 Distinguishing between fact and opinion, real and
" faneiful, truth and untruth.

2 "Judging the purpose of the speaker . _

3 Draving conconclusions. . o :
.4 Determining the quality and value of 1nformatlon.
.5 - Making generalizations.

5.0 Responding Creatively to Ideas - Creatlve Thinking Skills
5.1 Expressing in art, language, or music ideas stlmulated
by listening.
5.2 Developing original ideas to solve problems, strengthen
concepts, extend present knowledge.

Careful examlnatlon of thls taxonomy indiecates that the arrangement

T e L
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of leVels is hierarchical in nature w1th a sequenclng of obJectlves from

-the simple to the complex.' Each classification involves_behavior which. is

more -complex and abstract than.the previous category.

Based on those mental processes necessary at each performance level

of 11sten1ng, and us1ng this taxonomy and the taxonomy of educatlonal ob-

Jectives for the cognltlve domaln as organized by Bloom and others (see

Appendlx’B) the present writer has constructed the following taxonomy of

speaking. performance levels.

TAXONOMY OF SPEAKING PERFORMANCEﬂLEVELS

1.0 Producing Oral Language (Talking)
1.1  Produecing audible sounds.
1.2 Producing sounds clearly and accurately.
1.3 Imitating sounds and patterns of sounds..
1.4 Matching sounds and patterns of sounds.

2.0 Communicating Simple Ideas - L1teral Meaning Skills
‘2.1 Labeling. . : '
2.2 Identlfylng.

2.3 Stating simple sentences.

2.4 Telling simple details; describing, sequencing.
2.5 Giving simple directions. :
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3 0 Expressing Tdeas - Interpretive Thlnklng Skills
- 3.1 Organizing ideas..
.3.2 Predicting outcomes.
3.3 Stating relationships.
" 3.4 Tdentifying characteristics.

4.0 Relating Oplnlons - Critical Thinking Skills.
.1  Making evaluations. .
4.2 Drawing conclusions.

4.3 Making ‘generalizations.
L.k Summarizing.
4.5 Establishing priorities.

5.0 Responding Creatively —,Creative-Thiﬁking Skills
5.1 Making value judgments.
5.2 Contributing new and worthwhile ideas.
5.3 Brainstorming. .
5.4 Extemporaneous spezking. .
The organization of performance levels into a taxonomy is signifi-
cant, for muchfﬁore'is implied by’this thgn simple_classification. A
" toxonomy is a élaésificatibn of educational. outcomes. Bloom points out -
"(1969,;p..17), tﬁét'strictly speakiné, these termé.are_ndt interchangeable.
He stétes that.taxonomiés have deptainhétructural rules Which-exceed.in
complexity tﬁe rules of a classification sysﬁem. While a clas;ification
Sysfem.may hafé'many-arﬁitrary élements, Bloom pointé out that -a taxonomy .
. _écheme.may.not; A taxénomy must be so constructéd %hat‘the ofder of ferms
will cdrfespond,to sbme "real™ order among phehomena represénged by the
termé. 'A taionomy must be validated by'démoqsfrating‘its coﬁsisteﬂcy with
the tbeoretical'&iews in fesearch findings of the field iﬁ attemptsito
order. - | :

Both taxonomies presented ébove begin With.simplg educational 5e—
hayiors.rgquiring béginﬁiﬁé cognitive skills and—prpgreés to complex
educational behavior requiring complex cognitive skills; Itlis ciearlfhat
-the faxoﬂomies are by definitioﬁ séquential, with somé proficiency required

in a skill at the lower levels before skills at higher levels can be

developed. Krathwohl (Lindvall, 1969, p. 21}, shows this with reference to
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~ the Taxonomy of Edicational Objectives - The Coghitive‘DQmaiﬁ (see
Appendlx B)

""Perhaps the idea of the contlnum is most ea51ly gained from
looking at the major headlngs of the cognitive domain, which in-
clude knowledge, comprehension (ablllty to restate knowledge in new
words), application (understanding it well enough to apply it),
analysis (understanding it well enough to break it apart into 1ts
parts and make ‘the relations among ideas explicit), synthesis (the
~ability to produce wholes from parts, to produce a plan of operation,
to derive a set of abstracts relations) and evaluation (be able to
Judge the value of material for given: purposes). An objective may -
include many elementary behaviors, but it is properly. cla531f1ed
at the highest leVel of behavior involved.™" :

The validity of the_Taxonomy of’ L%sten;ng Performance Levels as
proposed by Baltimore and of the Taxonomy'of_Speaking Performancé Levels as
constructed by this.writer can only be judged by comparison of these lists
With the definitidn of "taxonomy"'to verify that they meet thé’criteria‘
<lmp11ed by the definition and by comparlson with the Taxonomy of Educatlonal
Obgectlves - The Cognitive Domain (see Appendix B). In the oplnlon of this
- writer, both lists satisfy the definition and are therefore taxonomies
- rather than simple lists for.classification. Although it is possible to
conceive of the major classes of each taxonomy in several different arrénge-
. nments, the present‘érrangements represent a hierarchical order of performanée
levels. As listed, the performance in one class is likely to make use of
._andAbé built on the performance level found in the preceeding classes in
the lists.

Krathwohl (Lindvall, 1969, p. 21), points out that one test of a
~ taxonomy is that of inclusiveness. He asks the question, '"Could one classify
all kinds of ediicational objectives (if stated as student behaviors) in
the framework?" These taxonomies are valid if such is the case.

The interrelatedness of listening and speaking is clear, with

sophigtication in listening required for each skill before that skill can
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be dévéloped at the same leVel:fof,speakiﬁg: It ié thé opiﬁion of thié
Writer-that the three taxoﬁQmie§ p;fallel.éne another, both #ertiéally and
horizont;ily. Eéch,takonomy'clearly-provides a'deveiopmenfal_picture'df the
.ﬁay in.Which;éach.level'is fea&héd,_frbﬁ siﬁple héaiiné or talking,fproughv
creative fhinking skills. Ii makés'clear the beginnings'df compléx levels
of perfcrmance such aS'understanding, interpreting and e§§luating.. The |
teagher's attention must focus oﬁ_éhe.devélopment of simple behaviors which
are the building blécks 6ut of which the moré.complei behaﬁiofs grow. Many
~of fhese simple behaviors are neglectéd or taken for.granted by a vast
majofity of teachersf" | |
| The development of those perf;rmance levéls listed in the taxonomies

are stressed in'thié'guidé'and.thése taxonbmies are the criferia for
material to be included in this currieulum guide. Material and data which
do not foster develoPmeqt'of theseuperformance'levéls are not includedriﬂ

thj_s guide. .



'Chaptef i
THE THESIS

Liétening aﬁd épegking skills hgve been stéted;in-behaviofal tefms
by~the"éresent writer to indiéate_what is e%pectea of the étudénf,'ahd for
evaluafion. }Eaéh:skill %o be taught is-é%éted'separately, as a performéﬁce
objective, and is followed_by.inétructionél gids, a technique or fechniqﬁgs:
directly related to the ﬁerformance objective, and activities whén a&ailable
_tb'provide alternafive approaches and assist-in feipforcemept.

Many of the insfructional activities in this guide come from exiét—
iné so;icited guides. All inétrugtional strategies for the teaching of
eéch‘skill.wére-conéidered‘and_evaluatgd on the bésis éf which appeared with
'the'gfeatest frequency’#nd met the éfiteria set up.by‘the present writer.
Thg strategies judged mosﬁ relevan% appear in~this,guide.‘ i |

| Beha&iqrsviﬁ iisteniﬁg énd speaking wefé.afranged-to éonform ﬁith
the taxonomieé 6f listeﬁing and speaking performance levels. Aithough each
pérfofmance 6bjecti§e ﬁighf reépire the use'of-ﬁany levels of behavior,
each.ié classified at the highest level éf behavior in%olved or required.
Most of ﬁhe behaviors presented are developed spirally,'ahd although this
"gﬁidé is spécifically fof children in grades K—é, the teacher is expécted
to adapt thevactivities to meet the child's individual need%s and proficien-

cies.
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TABIE OF PERFORMANCE OBJECTIVES

Listening Performance Levels

1.0 Perceiving Auditory Stimuli (Hearing)
1.1 Recognizing and identifying sounds. )

Given & familiar gross environmental sound, the child will 1dent1fy a picture

of its source from a choice of four (4) plctures.

Given an established familiar sound while heads are down on desktops, the
students will indicate by pointing which olrectlon the sound oripinated
fram.

Given environmental sounds the child will distingnish emong those- wvhich are
part of the pupil environwent, -voices of people, and sounds of nature.

Upon returning from a walk, each,chl d will identify three different sounds
he heard during the walk. ' :

1.2 Reprdducing sounds. -
While taking a 1lsten1ngAWalk", the‘chlld will identify gross environmental

sounds. The childé will discuss what has been heard by recalling three
separate stimuli and ideantifying thelr sources.-

'Given a'fhythmic pattern of up to three seconds dufstion, the child will be

able to duplicate the pattern thronghAclapping or using a drum.

1.3 Discriminating rhythm,. pltcha 1ntens1ty, and patterns
of sound. _

Given samples of recorded music the child will respond to. 1ntens1ty (loud- S
soft), frequency (high-low), and pace (fast-slow). These responses will be
expressed through demonstrated movement.

Given a series of speech models, the llstener w1ll dlfferentlate between
"whispering", "talking", "shouting", and "singing" voices..

Given two cve words { consonant-vowel-consonant ) with.thevinitial consonant
misarticulated in one of the words, the child will be able to identify which
word was articulated correctly, the first or the second.

Given two simple sentences, one with correct usage and the other with poor
or incorrect usage, the child will identify which sentence has correct usage,
the first or the second.

1.4 Identifying likenesses and differences in word'sounds.

Given pairs of words or sounds which are either the same or similar but
different, the child will demonstrate his ability to hear likenesses and
differences by correctly identifying each pair as either the same or
different (3 or D). ‘
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Given two words presented simultaneocusly on tape the student w1ll be able
to retain and repeat both words spoken by the speaker ‘

G1ven a group of four words, the children will listen to hear likenesses
and differences.in speech sounds and patterns, and in ‘Thymé. The child will
be able to explain or demonstrate that likeness or difference.

After- listening to a _passage recorded on tape contalnlng poor usage, pro- .
nunciation and enunciation, the student will identify up to flwe errors and
make appropriate corrections.

2.0 Understanding Ideas - Literal Meaning uhllls
2.1 Cetting literal neaning of sentences, phrases, and words.

Given a llst of standards for good llstenlng, the Chlld will reproduce this
list from memory upon request

Given an opportunity to listen t¢ ashort story, the child ﬁiii.use words
from the story in his summary%or_an event in the story.

While another child is relating a personal experience, the listenerinill
listen without 1nterruptlon and will ask relevant questions when the speaker
has f1n1shed :

Given specific directions on what information to listen for, the student
will demonstrate his ability to listen purposely and selectively by respond-

" ing correctly to questions calllng for specific information presented
orally. : - :

2.2 .Determining the main idea.

The 'child will listen to a short, recorded paragraph for information and
will summerize the main idea of the paragraph in one simple sentence.

After listening to a short story with one central idea, the child will be
asked to ¢hoose a sentence from 3 alternatives that tells its main idea.

2.3 DNoting details. -

After listening to a short story, the child will identify a sentence that

states the main idea and support his answer by citing parts of the story.
He will clarify the relationship between specific details and the main idea.

After listening to an oral passage, the student will demonstrate that he -
has listened to get information and to understand instructions by answering
gquestions on the material.

Given a short passage or story and .four sentences, three of which tell
about things that happened in the story and one which tells something that
did not happen, the c¢hild will circle the number of the sentence that tells
something that the child did not rear in the story.
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2.4 Determining sequence of. events.

After listening to a story of not more than 60 seconds duration, the child
will demonstrate his ability to place a series of up to six pictures in
correct sequence and then retell the story, referring at least once to each
picture in the sequence. ’

Given a short story containing a sequence of three, or four events, the child
will identify what happened before or after a specific event in the story.

Given a short story read orally, followed by four sentences, the student
will circle the number of the sentence that tells what happened after a

specific event in the story, reinstating sequences cf ideas.

2.5 Fbllowing-directions}

The student will respond quickly and quietly to a request for attention by

stopping all activities immediately and listening.

When directed to ‘perform a specific task within his capabilitiesy-the’
student will stop.what he is doing, listen cuietly to the directions, and
demonstrate comprehension by successfully completing the task. '

Given a series of two or more directions involving specific actions, items,
people, places, and/or times, the child will demonstrate understanding by

successfully completing the directiocns,

Given specific rules for attentive and courteous 1is£ehing, the student

will adhere to the specific standards during specified listening situations.

- 3.0 Interpreting Ideas - Interpretive Thinking Skills

311

3.1 Seeing relationships and forming associations.

Given oral clues describing specific details, the child will organize these

. clues and identify the object that the clues (details) fit.

312

321

331

Given up to six pictures of objects that could be related, the child will
classify the objects after listening to clues of likenesses and differences.-

3.2 Anticipating outcomes.

After listening to a passage, the student will explain relationships of
ideas discussed in the passage, and successfully predict outcomes based on
information contained in the passage.

3.3 Organizing ideas.

Given specific examples of things disorganized yet related, the child will
discover appropriate organization or relationships and will correct problems
of disorganization where they exist.

-
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L 332 After a story has been read;orally during "story-time'", -the child-will = __ |
demonstrate comprehension of ihe story by taking a large, white sheel cof
unlined paper and after folding the paper into four boxes, will draw a
picture of what happened first ir. the first box. In the second box, he will
draw or write about what happened next, and so on. '

3.4 Forming sensory images.

L 341 After listening to a short unititled poem read by the teacher, the student
will demonstrate his understanding of the central theme of the poem by
suggesting an arprop.iate title pertinent to the-main idea and dramatize a
situation related to “the main idea of the poem.

3.5 Sensing character traits..

L 351 After having listened to a guest speaker, attended an assembly program, or
gone on a guided field trip, each child will tell one way his listening
behavior affected the communication process.

3.6 Interpreting the feelings of “the- characters.

L 361 Given a statement spoken in a specific tone of voice, the listener will
deduce the mood of- the speaker and the meaning of the statement based on
the tone of voice.

L 362 After listening to a sentence spoken with specific intonation to convey
meaning, the child will select a word that best describes the meaning the
speaker intended or the mcod of the speaker, or both '

3.7 Inferring motives of characters.
371 After listening to a story about how people try to talk others into doing

scmething or into believing something., the student will identify a sentence
that tells the way that was used to persuade someone else.

=

L 372 Given a specific phrase or sentence read aloud with various voice inflections,
the listener will recognlze changes in voice inflection by describing effects
on meaning.

4.0 Evaluating Ideas - Critical Thinking Skills
4.1 Distinguishing between fact and opinion, real and fan01ful
truth and untruth. _ . -

L 411 During aiscuss1ons and conversations the child will‘listen to distinguish
between fact and opinion, real and fanciful, truth and untruth. The child
will classify statements as fact or opinion, real or unreal, true or untrue.

4.2 Judging the purpose of the speaker.

L k21 Given a s1mple statement or a. s1mple question, the student will dlstlnaulsh
‘ between sentences that tell and sentences that’ ask. o

. L 422 Given a complete sentence +the learner will demonstrate his understanding
- -of what is expected of him by classifying the sentence as e1ther a questlon
or a statement. _ ;
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4.3 ‘DraWing corrclusions.

Given a short story that is not finished, the student will be given four
endings to the story and will circle the numwber of the ending which best
tells what would happen next in the story.

Given situations where certain factors interfer with listening, the child
will identify which factors are interfering with the listening process in
each situation.

bk Determining the quality and value of information.

Given a short story of four sentences, the child will listen for the sentence
that does not belong in the story. The child will ecircle the number of the
sentence that does not belong.

After listening to a short passage or story followed by four related sentences,
the listener will be asked to choose the idea that makes the most sense
based on the content of the story.

4.5 Making generalizations.

Given a list of three to five familiar items, the student will listen for

the one item that does not belong with the other items. He will demonstrate
his ability to classify information and to form generalizations by identify-
ing the item that does not belong with the other items on the list. :

The student will identify a specific picture after listening to a series of
questions and their responses. :

5.0 Responding Creatively to Ideas - Creative Thinking 8kills
5.1 Expressing in art, 1anguage, or music ideas stimulated
by llstenlng

The student will identify familiar gross environmental sounds by listening
to recorded sounds and drawing a picture of the object or thing that created
the sound. :

After listening to a musical selection, the student wili respond to the -
mood of the selection by drawing a plcture of his mental thoughts and
impressions.

After 1ir'.ening_to music that suggests rhythmic‘movements such as swaying
like the trees in the wind, dramatizations, or stories, the listensr will

_respond to the question, "What did you see while you were listening?’  The

response may ve in the form of an acted out response, an oral response, or
the child may wish to illustrate the music, dramatization, or story, thus °
giving evidence of mental images they developed during listening.

5.2 Developing orlglnal ideas to solve problems, strengthen
. concepts, extend present knowledge.

After a particilar classroom activity has been completed that required _
listening, the student will answer the question, "Why did you listen" (For
what information?). : o
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Speaking Performance Levels

1.0 Producing Oral Language (Talking)
1.1 Producing audible sounds.

Given a situation with a familiar environment and props, the child will
participate in dramatic play without the use of plot or sequence. Through
conversation and activity, the child plays at being an adult, an animal, or
an inanimate object in his imaginary world.

1.2 Producing sounds clearly and accurately.

Given a list of ten (1ng) words, the child w1ll produce all ten words
correctly, using appropriate pronounciation and enunciation.

Given a specific word to pfonouhce or picture t¢ describe, the child will
use clear and distinct speech so that others will understand what is being
said. -

1.3 Imitating sounds and patterns of sounds.

The child will pretend to be a toy, animal, character from storyland,
circus performer, -etc. The child-will move about and imitate the sound or
pattern of sounds of the thing, animal or person they represent.

Given a specifie 'situation whieh provides opportunity for courieous ex-
pression, the child will respond selecting phrases appropriate to the
situation and conforming to social courtesies.

1.k Matching sounds and patterns of sounds.
leen practice in reciting verses together, either 1n nison or in dialogue
form,, the timil child will speak out, while the aggre551ve child will restrain
tendencies to dominate. A1l children will part1c1pate and no child will

sieze control of the exeLCLSe.

211.

221

222

2.0 Communicating Simple Ideas - Literal/Meaning Skills
2.1 Labellng. )

re news or objects brought

During a "Show and Tell" perlod the chilf will sh
i adhering to established

to school using simple spontaneous sentence
standards ‘for speaking.
2.2 Identifying.

Given a variety of playthings, the child will identify an item correctly and

~ then use the words May I and Thank you When asking perm1g51on to play with

the item.

The child will identify self satisfactorily by giving.first name and last
name; age; month and day of birth; address and telephone number name of
father, school teacher and principal; grade. -

o
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— 2.3 Stating simple sentences.
Given a familiar picture or object as a sﬁimulus,-the child will construct
and recite a simple sentence spontaneously.

While greeting people, making introductions or sitting at the table, the
child will demonstrate acceptable speech patterns and appropriate vocal
characteristics by us1ng complete sentences and speaklng 1oud enough to be
heard and understood.

While practicing complete sentence'patterq.drilis, the student will differ-
entiate between appropriate and inappropriate language by constructing
sentences of their own using similar and appropriate language patterns.

Q.hv-Telling simple‘details; describing; sequencing.

Given a verbal message the child will store the message for a specified
period. of time and then repeat the message w1thout substantlally alterlng
‘1ts content.

After listening to a story of nct more than 60 seconds duration, the child
will demonstrate the ability to place a series of up to six pictures in
correct- sequence and then retell the story, referring at least once to each
picture in the sequence.

During.a "Show and Tell period, the student will describe an object brought
to school using standard grammatical usage. He will entertain questions
from his audience and answer them using standard grammatical usage.

‘Given a specific picture or object, the student will describe that object

to a listener who has not seen the object, using words without gestures or

visual aids to describe the object accurately. The listener will in turn,
be called upon to identify the obJect based on its description from amongst
several similar obaects.

2.5 Giving simple directions.

Vhen giving announcements, explanations, dlrectlons, descrlptlons or in-
formation, the student will: -

1. VWait until everyone is ready to listen.

2. Speak loudly and clearly. :

3. Look at the person he is talking to. -

Given practice telephones, the student will use the telephones efficiently,
introducing self, glVlng reason for calling and proper conclusion.

I3

3.0 Expre551ng Ideas - Interpretlng Thlnklng Skllls
3.1 Organizing 1deas.n

During a discussion period vithin a small group, the child will express his
personal thoughts on specific topics in a way that can be understood by his

listeners. Success can be measured by the types of cuestions asked.
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In a three to five sentence talk, the student will express ideas in an
orderly sequence using words such as first, next, then, after, finally, etec.

The student will hold the attention of the group using visual cr audio
supports while telling stories or relating incidents seen or heard, as
measured by a list of given standards. '

The child will deliver a short talk or announcement related to an assigned
subject or interest or to information to be shared with the group, telling
who, what, where, when, why and/or how, when they apply.

The student will prerave and give a one minute personal experience talk
without notes, describing who, what, when, where, why, and how.

The student will prepare and zive a one minute talk about a specific topic,
using a beginning sentence +1at states the main idea, seouentlal -develop-
ment, and a closing sentence.

3.2 Predicting outcomes.

After listening to part of a passage, the student will relate the sequence
of events expressed in the Ppassage and successfully prPdlCt outcomes based
on that sequence of events.

3.3 Stating relationships.

The child will relate an incident or personal experience using appropriate’
ideas expressed in simple spontaneous serntences.

Given a specific topic the speaker will 1limit his discussion to that topic
and related, supportive data, avoiding the introduction of new unrelated
topics or ideas. ‘

3.4 Identifying characteristics.
Given three 3pecific rules for speaking behavior, the child will 1ist these
rules in any order and demonstrate comprehension through adherence to the

rules when speaking in large group or small group situations.

Given a particular object or picture as a stimulus, the child will discuss
the stimulus using complete sentences in small group situations.

Given a suggested activity, the chiid will act out or pantomime that
activity using body control, movement, and gestire so that the observer can

. identify the activity being pantomimed.

4.0 Relating Opinions - Critical Thinking Skills

4,1 Making evaluations.

During specifically structured discussions, the child will express dis-
agreement with the teacher and his classmates whenever he objects to what
has been said and/or will express agreement with the teacher or his class-
mates whenever he supports what has been said. He will do this by holding
up the appropriately colored card.
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Given a taped sample of a child's 6wn speech, the student will detect mis-
pronounced wordsand will correct confuseéd sounds, omitted and extra
sounds. '

Given a taped sample of the student's speech,. the student will recognize
errors (if they exist) made in the articulation of specific specech sounds.
e .

- 4,2 Drawing conclusions.

Given a specific.topic for discussion, the children will recognize and
utilize patterns of organization. The student will compare and contrast,
classify, use time oxder, spatial order or-analyze cause- and effect, which-
ever process is most approprlate for the 31tuat10ns described in the
activities.

Given flfteen different items, the student will identify a sfcc1f1c 1tem
through questioning. The responses %o the questlons can be only ' yes or
"o, o )

Given a picture of a situation depicting a definite mood, the child will
communicate the mood of the person in the picture, using the tonal ouallty
of vhat the person in the picture mlght be. saying as a clue.

4.3 Making generalizations.

The child will'resPOnd to specific role playing situailions by improvising
dialogue and demonstrating appropriate language courtesies.

Given-an opportunity to'claésify objects as pretty, funny or good, the
child will express his personal opinion and offer at least one reason to
justify his classification. :

Given a structured situation for dramatic play, the standards to follow
during participation, the child will participate in the dramatlzatlon and
adhere to the specified plot and standards. _.

h.4 Summarizing.

Using the Bell Telephone Systems special Teletrainer phones, the student
will use telephone .courtesy by answering politely. He will demonstrate
his ability to.receive messages. so that the main idea of the message

remains intact and can be repeated correctly when the conversation has

. been completed.

Given a selected passage at an appropriate reading level and with a single
mood, the student will read the passage orally in an expressive way. The
child will express the main.idea of the paragraph in one complete sentence.-

leen a spec111c phrase or short paragraph, the student will restate the

. main ldea of the phrase or paragraph using dlfferent words .

After llstenlng to a short story, the listener will relate tno or three
1nc1dents of the story in proper sequence.
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445 After listening to a recorded short story, the student will retell the X
story in his own words (with or without the aid of pictures) u31ng accept—
able speech patterns and standard usage.

k.5 Establishing priorities.

S 451 During a conversation the child will wait his turp before entering the
conversation; he will not 1nterrupt but will wait until another is finished
speaklng. '

S 452 Given two précticé telephones, the student will meke or receive calls while
adhering to specific.standards for ‘each activity.

S 453 Given an opportunity to tell about a personal experience, the child will
determine a purpose and relate the sequence of events and pertinent in-
formation to this purpose. :

5.0 Responding Creatively - Creative Thinking Skills.
5.1 Mgking value judgements.

S 511 Given the opportunity to help plan and evaluate the day's activities, the
child will make suggestions and value judgments as to which activities are
most worthwhile. The child ﬂlll be able to offer at least one reason to

. support his viewpoint.

S 512 Given an assignmént to select a topic for a talk, the child will consider
theé interests of the listeners when selecting something to tell. The
listeners will rate the choice of subject matter. The speaker will rate
the choice of subject matter u51ng the same rating scale The ratings
should be similar:

5.2. antributing new and worthwhile idéas. L

S 521 Giveﬁ a picture of an experience familiar to.the child, the child will
create a story which will include additional characters, objects, and
sounds as well as placing the storyteller in the- pretend situation. The
story should be one paragraph and between five and ten sentences in length.

S 522 Given the.opportunity to help plan ‘and evaluate his daily activities, the
: child will make suggestions and value judgments based on his recognized
needs and desires. The child will be able to support his- plan or Judgment
w1th at least one valid reason.

S 523: Given an opportunity within a structured situation, the student will
- ' drematize a favorite story, original story, play or social situation, using °
approprlate movement and dlalogue. .

S 52k The ‘student will offer suggestions or opinions during classroom discussions,
either voluntarily or when solicited by the teacher. No child will
dominate classroom ac¢tivities and no child will remain reticent.

5.3 ~Brainstorming.

S-531 Using a picture, word, object, or experience asva stimulus, the child will
- ~create a story using'descriptive;words that tell color, size or condition.
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Given a list of 14 desirable outcomes of a good speaking program, the child
will select eight outcomes and offer one reason why each outcome is
"desirable" and one suggestion on how each outcome might be achieved.

5.4 Extemporaneous speaking.
Given a group of from three to five children and a topic of mutual concern

or understanding, each member will participate in a discussion of the topic
using both listening and speaking skills. No child will dominate the dis-

‘cussion and no child will be reticent.

i

During classroom discussions, the child will -relate an incident seen or
heard that is relevant to the topic under discussion. The child will use
simple, complete senteuces and varied wvocal inflection. .

Given a list of specific skills- for discussion"the student will carry on
informal discussion demonstrating an understanding and the practical appll—
cation of those skllls.

GiYen the four "W's" of good reporting; who or what, why, when and vhere,
the student will give a brief report in a content area stating information
accurately. Each of the elements listed above will be represented in the
report . -
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Objective: Given a familiar gross environmental sound, the child will
jdentify a picture of its source from a choice of four (k)
plctures.

Instructional Aids: Pictures or actual objects such as hand bell, egg
beater, pencil, spoon and bowl, hammer, rattle,
paper, squeaking toy, horn, blocks, harmonlca, glass
tape recorder.

Technique: ' o ) - j
The teacher asks the children to close their eyes, He makes familiar —
sounds and asks them to identify each. If the children have trouble, narrow
down the possibilities and demonstrate each sound before the children close
their eyes. If one has only pictures for props, the sounds may be taped in .
advance. The following things might be done and the sounds identified:
crushing of paper, ringing a bell, shaking a rattle, tapping a glass, tapp-
ing a desk with & pencil, writing. on chalkboard, etc. (Fort Worth, No
Date, p. 5) ' '

Additional Activities: - :
1. Play a "sound detective" game. Choose one child to be leader and
. another who is blindfolded to be the "sound detective". The leader
points to a member of the class who asks in a normal voice, "What is
my name?" If the blindfolded child makes the proper identification,
the person identified becomes the new "sound detective." (N.Y.U.,

1969, p. ko)

2, In conjunction with a music lesson, play records or tapes of musical
selections involving different instruments. Ask children to differ-~
entiate between sounds of the individual instruments. If possible in-
struments of the various sections of the orchestra may be brought
into the classroom and demonstrated (Ask fourth or fifth grade students
taking lessons to come in and demonstrate their 1nstrumenis) Pictures
of Zh§ various instruments should be readlly available. (N.Y. u., 1969,
p. 40 : »
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Objective: “Given an established familiar sound while heads are down
".on desktops, the students will indicate by pointing which
dlrectlon the sound originzted from.

Instructional Aids: Toy that squeaks or object which can be used to make
' an easily distinguishable sound. '

Technlque

Instruct the children to put their heads dovm on their desk tops with their
_eyes closed.

Ask ‘one child to make a sound with a squeaklng toy.

The other children in the class will identify the direction from which the
sound came by pointing. '

Choose one child to stand and listen carefully.

Allow that pupil three chances to try to place the exact location from which
the sound came.

Touch one child,

Have that child say, "Good morning, Class” in his natural voice.

Ask a child on the other side of the room to identify the direction from
which the voice came. (District of Columbia, 1968, p. 122)

Additional Activities:

1. Play "Little Duck." One child is the '"farmer". He stands in front of
the room with his back turned toward the group. The others are 1little
. "ducks". When the teacher or another child points to one duck who says,
"Quack, quack,” the farmer turns and tries tc guess who spoke. This
game helps the ch11d concentrate on the direction of sound. (Clnc1nnat1,

1963, p. 48) - ]

2. Play "Hen and Chickens". A child is selected to be the Mother Hen. She
leaves the room temporarily. The leader then taps several children
(3 or 4) on the shoulder thus designating them as chickens. All.
children place their heads on their desks. (They will remain interested
for a longer time if they can see, therefore they may sit with their
heads down and only their mouths covered by their arm.} Mother Hen
comes into the room and says, "Cluck, Cluck." The children designated
as chickens reply, "Peep,'Peep." Mother Hen listens and taps a child’
on the head if she thinks he is a chicken. If he is, he sits up in
his seat. When Mother Hen has found all of her chlckens she selects
a child to take her place. (Fort Worth, No Date, p L) :
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Objective: Given environmeﬁtal sounds the child will distinguish among
those which are part of the pupil environment, voices of people,
and sounds of nature.

Instructional Aids: Tape Recorder, Tape.

* Technique: : :

Record various sounds on tape recorder and play back to children, h¢v1ng
them tell the sounds they hear.

(Example: Sharpening a pencil, knocking on the w1ndownane beating a drum).
The child should be able to dlstlngulsh betweeén those whlch are part of his
environment, voices of people, and sounds of nature.

The child should be able to identify the exact origin of the sound once the
category is determined. (Birmingham, 1968, p. 61)
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Objective: Upon returning from a walk, each child will identify three
' different sounds he heard during the walk. :

Instructional Aids: ©None required.

-Technique:

Without giving any instructions for listening, take the children for a walk.
When they have returned to the classroom, have them identify the various
sounds they heard during the walk and list them on the chalkboard. Then
discuss with them the nature and sources of the sounds around them. Does
identification of the source of the sound have a significance? Point out
to the children that those children who have nothing to contribute may have
poor listening skills or habits. (N.Y.U., 1969, p. 2h)

Additional Activities:
1. Repeat the above activity, preferably visiting various areas, so that
" the children will become increasingly aware of what they are listening
to and will be able to identifly certain areas ty the sounds they
remember having heard there tha' are peculiar to the area. E.g., factory
whistle, truck sounds, expressway traffic. (N.Y.U., 1969, p. 24)

2. Repeat this activity, telling children that they must listen for and
remember three different sounds while ‘on the walk. Ask the children
why they did better the second time? (With a purpose for listening,
this activity is much easier).
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Objective: While taking a "listening walk", the child will identify gross
environmental sounds. The child will discuss what has been
heard by recalling three separate stimuli and identifying their
sources. -

Instructional Aids: None required.

Technique:

Take the childrer on a short walk around the school and school grounds. At .
first, the teacher should point out sounds and their origins to the students.
Later, ask the students to identify sounds that they hear. It should be
clear to all of the children that the purpose of this walk is to listen.

When you return to the classroom, ask different children to identify and
imitate various sounds they heard.

Additional Activities:

1. Take the class on a field trip to a farm or zoo or bring animals such
as kittens, puppies, chickens, parakeets, or crickets into the class-
room. Direct the children to listen to the sounds they make. Then
play a record or tape recording of animal and bird sounds and have the
children identify them. Large pictures of the various animals and
birds should accompany the tape or record. (N.Y.U., 1968, p. L0)

2. Choose 2 period of the day when pupils can hear sounds in the street,
the halls, or the classroom. The teacher may say,; "Let's all sit as
quletly as we can. Now what different sounds can you hear?" Another
time she may say, "I hear a sound in the hall. What is it?" "I hear
the sound of the clock. Can you make that sound?", ete. (Fort Worth,
No Date, p. 5)
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Objective: Given a rhythmic pattern of up to three seconds duration, the
child will be able to dupllcate the patfern through clapping
or using a drum.

Instructional Aids: Drum; ball.

Technique:
The teacher or a pupil beats on the drum a certaih number of tlmes as all
the children listen. One child is called on to clap back the same number .
If he responds correctly, he may become the next drummer.’ Begin with simple
‘beats of one.second duration and work toward a sequence lasting approximately
three seconds. (Fort Worth, No Date, p 1)

Additional Activities:

1. "Children cover their eyes while the teacher or another chlld bounces a
ball, taps a drum, or claps hands several time. A child is then asked
to reproduce what he has heard. {Cincinnati, 1963, p. 48)

2. Two children play this game at a time. The child wearing a crown
labeled "Speaker" says something in a clear, natural tonev—The child
wearihg the crown labeled "Echo" repeats the words. Then each child.
passes his crown to another. (Fort Worth, No Date, p. 1)
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Objective: Gien samples of recorded music the child will respond to
" intensity (loud-soft), frequency (high-low), and pace - (fast-
slow). These responses will be expressed through demonstrated
movement. '

Instructional Aids: Tape recorder or record player, any musical instrument,
s recorded music such as Saint-Saéns Carnlval of the

Animalsy:
Pictures of zoo animals-:
kangaroo
" elephant
deer

‘monkey _

Technlque S ,

Display pictures of a kangaroo elephant, deer, and monkey.

Play music which could be suggestive of the movement of each.

Say: "Listen.to the record.

: Decide whmch animal would be more likely to move well to the music.
. Pretend to be the animal and move as he would." (District of
Columbia, 1968, p. 39) ' : '

Addntlonal Activities: : : _

1.” The teacher may play twc notes on the piano (any instrument) and ask
"Which was the high note?”" "Which was the low note?" The teacher may
use a pitch pipe, bells, wutoharp, ste. (Port Worth, Ho Date, p. 5)

2. 'Ask the children %o 1dent1fy familiar sounds that are very loud and
o familiar sounds that are very soft: the bang of a hammer-and a light
tap, a shrill whistle and whisper, a shout and a conversational tone.
The teacher may ask the children to make the sounds. For example:
What sound will a big (or small) bell make? (Fort VWorth, No Date, p. 5)
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Objective: Given a series of speech models, the listeéner will differ-
entiate between "whispering", "talking", "shouting", and
"singing" voices. :

Instructional Aids: Tape.Recorder, Pre-recorded tape with samples of
: "whispering", "talking", “shouting", and "singing"
voices. ' '

Technique:

The teacher plays a recorded sample of a person vhispering, talklng, shout-
ing, singing, and defines each example.

Discuss with.the students when it is appropriate to- whlsper, to talk to
shout and to sing.

Ask, "When should wve whisper?" "Why?" .

.Play samples of voices whispering, talklng, shOutlng, and - 51ng1ng., Ask the
children to identify each sample.

Ask, "What kind of voice .is the speaker u51ng7"

Ask different children to give examples of whispering, talking, shouting,
and singing. .

“1
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Objective: Given two cve words (consonant-vowel-consonant), with the initial
consonant misarticulated in one of the words, the child will be
able to identify which word was articulated correctly, the first
.or the second. '

Instructional Aids: List of cvc"words.

Technigque: : ' o 4

Each lesson should concentrate on one specific consonant sound. .Say the
word rake twice, pronouncing the "r" correctly the first time and distort-) j
ing the "r" the second time, (i.e., rake - wake). Ask the child, "Which °~
word had the good (r) sound, the first or the second." The same technigue

can be used for -ear training on other counsonant sounds.
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Objective: Given tﬁo simple sentences, one with correct usage and the
other with poor or 1ncorrect‘usage the child will identify
whlch.sentence has correct usage the first or the second.

Instructional Aids: List of 51mple uentennes that receive frequent usage
: ' by chlldren.
Technique: ] ) ‘ .
Take a specific thought Express that thought in a simple sentence,
grammatically corréct. Express the same thought in a second sentence
using incorrect grammar. Ask the child, "Which sentence sounded better?"
"What was wrong with the other sentence?" 1i.e. (I went to the store.)
{I gone to the store.) . '
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Objective: Given pairs of words or sounds which are either the same or
‘ similar but different, the child will demonstrate his. ability
to hear likenesses and dlfferences by correctly identifying
each pair as either the same or different (s or D)

Tnstructional Aids: Word list with pairs of words. Each pair should be
: ' either the same or similar but different.
Example : :
sing - zing
fat - fat’
pit - bit
think - sink

Technique: _ _ . _
~ Say aloud a pair of words which are either identical or simply similar in

sound. Have the children stand up or raise their hands if the words they
hear are the same, and remain seated or keep their hands down if the words
they hear are different. (N.Y.U., 1969, p. L2)

Additional Activities: . -
1. Read a group of four words. Have children close their eyes and listen
to find the word that does not begln (or end) like the others.

Example; .
1. boat 3. girl
2. box - b, baby (Kansas City, Mo., 1965, p. 24)

2. Help the students to dlscrlmlnate aurally betwveen v01ced and unvoiced
consonants. Using nonsense syllables, say a pair of sounds and ask the
" .child to. tell whether they were the same or dlfferent

" Example;
fah - fah
chee - jee
koh - goh"

day - day
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Objective: Given two words presented simulteneously on tape, the stUdent_:
‘ will be able to retaln and repeat both words spoLen by the
speaker.

Instructional Aids: 'Tape recorder; Pre-recorded tape A series of plctures
that correspond to words on the tape,

Technlque. :

.Connect a series of plctures of items whose names are phonetlcwlly balanced
i.e., baseball, basket, football, toothbrush ice cream. table, dust nop,_
etes : : '
Prepare a tape with two speakers s1nultaneously soeaklng a different word
at approxxmately the same intensity into the microphone.

Before the tape is played, the children should be familiar with the plctures.
- The two words spoken will be two words chosen from a series of four: pictures
that the listenér has béfore him and both words will be of approxrmately the
same intensity and duration.

Show the child four pictures. Play the tape passage that has the speahels
naming two of these items. Ask the student to repeat the two words that
were ‘spoken. ,Any order is correct. (Flowers, 1971)
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ObJective: Given a group of four wdrds, the children will listen to hear
~ 1likenesses and differences in speech sounds and patterns, and
in rhyme. The child will be able to explain or demonstrate
that likeness or difference, . ‘

Instructional Aids: Word'lists‘with groups of four words, thvee of which
: ' either start. or end with the same sound.

Technlque '

Read a group of four yords., Have children close thelr éyes and listen to
find the word that does not begln (or end) like the others. . .
Example; 1. %bus 34 blrd

: " 2. song L. balloon T :
Ask the children to explain their answer. (Kansas City, Mo., 1965, p. 2u)

. Addltlonal ACthltleS' ' : ) i
1. WUrite a letter on the- chalkboard Read a group of four words. -One
: word should begin with the letter on the chalkboard. Have children
llsten for the word that beglns ‘with the letter on the board.

2. BSay a word aloud and have the children volunteer words which rhyme with
- - it. Discussion should result as to why -words rhyme.
' Read simple poems, eliminating the final rhyming word.
Invite the class to fill in the word. (N.Y.U., 1969, p. 47)"

@
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ObJjective: After llstenlng to a passage recorded on tape containing poor
usage *pronunc1atlon and enunciation, the student will 1dent1fy
up. to five errors and make approprlata corrections. :

Instructional Aids: Tape recorder, prepared tape contalnlng passages w1th
' poor usage, pronunc1atlon and/or enunciation.

Technlque ) . L
"Play a short passage containing poor usage, pronunciation and/or enunciation.
Ask the children, "Did that story sound alr1ght°"

Ask the children to explain what was wrong with the reading.

Play each sentence separately, asking the children to identify specific
errors and to make appropriate corrections.

Each passage should contain no more than five errors.
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~ Objective: leen a list of standards for good listening, the child. Wlll
’ reproduce thls 1list from memory upon request. -
Instructienal Alds: Comnlle a llst of standards for pood llstenlng. :
' "‘The list might include such items as: :
. Know what you are listening for.
. Sit quietly and look at the sneaker.
. Listen to what he is saying.-
. Think about what he 'is saying.
. :Respond courtecusly when response is appropriate.

. .

Technlque ' '
Early in the. year have the children complle a list of standards for good
listening. After the list has been thoroughly discussed, the standards set
- may  be made into an experlence chart or become the subdect for a bulletin
board display. : '
Include in the d1scuss1on but not necessarlly on the 1list, such .related
item$ as discussing a lesSon or a program as an aid to memory, ‘and the
. importance of practicing listening skills whenever posslble in day—to—day
behavior. (N.Y.U. 1969, p. 29) '
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Objective: Given an opportunity to listen to a short story, the child will.

use words from the story in his summary of an event 1n the
story.. : :

.Instructional Ald: Selected short stories.

Technlque :

‘Read a short story. contalnlng new words or concepts to the class.

Ask'a student to tell one thing that happened in the story.

The student should use words contained in the storv to descrlbe an event

the’ story.

in
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Objective: While another child is relatlng a personal experience, the
listener will listen without interruption and will ask relev-
ant questions when the speaker has finished.

-Instructional_Aids: Listening zules listed below.

<

'Technlqpes
Explain 'to the class that there are some s1mple ‘rules of listening courtesy:
that each menber of the class is expected Lo follow._ These rules are:

We stop what we are doing and listen quietly.

We look at the person who is speaking.

—

We listen once and we listen well.
We wait for the speaker to stop speaking before ﬁe begin;

- We ask questions when we don t understand the message or vhen we wish
‘addltlonal 1nformat10n.

Discuss each rule w1th.the class to be sure.each child understands what is
expected of him. Discuss the "why" of each of-these rules.

Put these rules into practice. These rules should apply when anyone, teacher
or student, is speaking in the classroom. The teacher should be a model
listener, following each rule carefully.
When children are relatlng personal experiences, watch to see that each

- listener is adhering to the above stated rules Encourage the listeners
to ask 1nte111gent questions. ‘
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Objective: Given specific directions on what information to listen for, the
" student will demonstrate his ability to listen purposely £.d .
selectively by responding correctly to questions calling for
specific information presented nrally.

Instructional Aids: Prepared lists of numbers (See below). .
Techniques:

Read to the children a list of numbers and then ask them to select a particu-
..lar one &nd respond orally. -

Examples: ‘ : .
T-1-4-9-5 What was the third number?
11-8-3-7-10° Which number- was the largest?
8-5-2-6-9 VWhich number is closest to the sum of two plus two?

Lead the children to understand that they must -listen purposefully and
selectively, Give tre directions only once, and only after the series of
numbers has been given., Items other than numbers can be used in this

: activity. For example, the children might be given a list or a sentence and
asked to listen for the action words, or the names of countries or of cities,
or the words vhich begin with a certain sound or letter. Give only enough
exercises for the .child to see that.it is difficult to select the correct

" answer when he doesn't know what he is listening for. Then, repeat the
'act1V1ty, ‘this time telling the children what they are to do before they .
hear the series or the sentence. Give enough exercises for the child ‘to see
.that he is now able to select the correct answer nearly every time. Dis-

cuss with the children the reasons why they were more successful during the
second part of the activity than they were during the first, eliciting from
them the conclusion that when one knows in advance what he is to listen for, -
he usually listens more effectlvely.

Reinforce the development of this skill by’ g1v1ng the children advance pre-
paration for almost all listening situations relating to the .classroom; by
asking them to listen for and report on specific information derived from
listening experiences outside of the classroom, such as a favorite television
program; and by giving frequent very short, oral quizzes in & gamelike
atmosphere. The children might be more encouraged to listen attentively if
they scored themselves on these quizzes and noted real progress in their

own records of listening achievement. (N.Y.U., 1969, p. 27)
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Objective: The child w1llllsten to a short, recorded paragraph for in-
' L formation and will summarize the main idea of the paragraph
in one simple sentence. - .

Instructionai Aids: Tape recorder; tape with recorded_short'stories.

Technigue: : .
Play a record or a tape whlch tells a story Jfter the children have.

- listened to the entire story, allow time for discussion and then ask them
to tell in as few words as possible what the story was about. ‘Lead them
to state the main idea of the story in a simple sentence. (N.Y.U., %969,

- p.- 3) ' . o o S
'Additional.Activities: L S : .

. 1.. Invite a community helper, or the school secretary or custodian, into’
the class to tell the children about his or her job.  In the discussion
that follows the visit, help the children to determine what this

_ person's job is. Have them draw a picture of this person at work and
make ub titles for the pictures,, (N:Y.U.J'1969,‘p.,h) '

2. Ask puplls whom they would choose for.an out of school companlon if
they wanted to have a good time. -
Allow pupils to discuss preferences, glVlng reasons for ch01ces.
Give children crayons and drawing paper.
Tell them to listen carefully to a poem to find out what company the
little boy in the poen chose.. : “.
Read "Puppy and I" (omitting the title).¥ . :
Have pupils draw the one that the little boy joined.
Check drawings to see that pupils drew a puppy. o
Encourage pupils to tell what they think the title of the poem could be.'
Let pupils compare their titles with the poet's.
Encourage discussion of how the .purry and little boy had fun.
Let children illustrate this. (District of Columbia, 1968, p. 60)

¥ Arbuthnot, May‘Hiil. Time for Poetry. Fair Lawn, New Jersey: Scott,
Foresman and Co., 1961, 1952, p. 45. T




Objective: After listening to g shdrt'story nith one central idea, the
: : Chlld will be: asked to ‘choose & sentence from three alternatives
that tells 1ts main idea.

Instructional Aids: Prepared shHort stories of three or four lines and three

i or four sentences related to the story.  One of these

sentences should state the main idea. :

Technlque - ‘ —— JJ
Tell the students that the teacher will read some short stories to the class.
Say, "After each story you will be asked to choose a sentence that tells its
main idea. Here is .the first story to help you learn what to do.. Give &
demonstration story, followed by threg or four related sentences. ' Ask the
child to say the sentence or the number of the sentence that tells the ma1n
idea., The child may be asked to circle the number of the sentence on his
paper if his reading level is high enough to read the sentences. (Alameda
County, 1969, p. 5Aa)

Addltlonal Act1v1t1es
- In order to train the Chlld to detect the main idesa brought out by a
story or movie, the teacher may write three statements on the chalk-
board. Through discussion, the group chooses the one which is the main
idea.
~Guestions may be asked and a summary sentence may be- developed
Before’ llstenlng, the teacher may announce, "ATter you have listened to
this story (or whatever), I hope you will be -able to tell me the most
important idea." (Cincinnatl, 1963, p. L9)

2. " Read a short Stcry'and ask children to summarize in one sentence the
main idea of the story. They may suggest a title for the story.
(Birminghem, 1968, p. 61) '
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Objective: After llstenlng to & short story, the Chlld will identify a
' sentence that states the maln idea and support his. answer by
citing parts of -the story.. "He will clarify the relatlonshlp

between specific detalls and the main idea.

Instructional Aids: A series of short stories of three or four lines.

Technique: B C

Read a‘story to'the class. Ask what the main idea of the story is, and have "
the pupil support his answer by citing parts of the story, Lead the pupil
to understand the relationship between the support and the main idea.

(§.Y.U., 1969, p. 5)

Additional Activity: E . .
Sit in a circle with several other chlldren. One child may begin a
story., After a few lines are given, the next child may continue the
story and add his thoughts. Each child .continues the story until the
last child is reached; the last child must brlng the story to a close
(Chlcago 1963, p. 35)
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Objectivé: Aftexr listening to an oral vassage, the student will lemonstrate
: at he has listened to get Informsztion and to understand in-
structions by answering questions on the material.

Instructional Aids: Selected material at appropriate grade level in any
subject matter area. Prepared questions which when
answered correctly will indicate comprehension or at
least digestion of material.

Technique: - .
Inform children that they are to listen for answers to specific questions.
The children or the teacher should at flrst 1de1tlfy the questlons they WlSh '
to have ansvered.
These may be listed on the chaleoard or on a chert so they may be referred
to during the listening situation. (This will provide the chlldren with a
guide and purpose for listening for answers).
Children will listen attentively, since they know what will be expected of
then.
After reading the material, ask the children to answer the questions in
- writing or orally.
The activity may need to be repeated in order for the children to check their
answers. (Cincinnati, 1963, p. 48)

. Additional Activities:’ .

1. Have each child prepare a piece of paper that is his "listening paper"
for the day. Give a specific direction at intervals to the class, such
as "Put a small 01rcle in the top left hand correr of your paper."

"Write the word 'go' by the numeral 'ten.'" At the end of the day each
child may see how many correct 1tems he has on his peper. (Birmingham,
1968, p. 60) '

2. Read to the children a list of numbers and then ask them to select =
particular one and respond orally.
Exanmples:
7-1-4-9-5 What was the third number?
11-8-3-7-19 .Which number was the largest?
8-5-2-6-9 Which number is closest to the sum of two plus two?
Lead the children to understand that they must listen purposefully =nd.
selectively. Give the directions only once, and only after the series
of numbers has been given. Give only snough exercises for the child to
see that it is difificult to select the correct answer when he doesn't
know what he is to listen for. Then, repeat the activity, this time
telling the children what they are to do before they hear the series.’
Give enough exercises for the child to see that he is now able to select
the correct answer nearly every time. ' '
Items)other than numbers can be used in this act1v1ty (v.y.u., 1969,
p. 27)
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Objective: Given a short passage or story and four sentences, three of which
' tell about things that happened in the story and one which tells
something that did not happen, the child will circle the number
* of the sentence that tells something that the child did not hear
in the story.

Instructional Aids: A series of short stories three or four sentences in
length.
Three or four. sentences, all but one related to some-
. thing that. nappened in +he story '

Technique: R : '

Say to the class: "Boys and girls; today I am going to tell you some more
little stories. After each one I will read four sentences to you. Three

of them will tell about thlngs that happened in the story. One of them will
tell something that you-'did not hear in the story. You will be asked to
circle the number of that sentence. o

. Here is an example to help you learn what to.do. The story is about how

Jane is a good helpen.
l
Jane is a good helper at home. ‘She helps her mother cook.
After school ‘she takes care of her llttle brother, Mlchael

‘Sometimes Jane helps her mother w1th the dishes.

Circle the number of the sentence that tells something about Jane being a

- good helper that you did not hear in the story.

"1. Jane helps her mother cook. -
2. Jane helps with dishes.

3. Jane llker.to‘ose fhe.vacuum cleaner:
4, Jane takes care of her little brother.

Did you circle number three?" (Alameda County, 1969, Lesson 3Aa)
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Objective: After listening to a story*of'ndt more than 60 seeohds'ddretion,
the child will demonstrate his ability to place a series of up
to six pictures in corrcct seguence and then retell the story,
referrlng at least once to each picture in the seguence.

Instructional Aids: Prepared short stories of approximately 60 seccnds
duration. Pictures that correlate with stories.

’ Techniques: : -

1.  Show eeouentlal plctures from the story of "The Three Bears." .
" Check careful llstenlng by having chlldren tell Just the part each plcture
tells. , .

Let several chlldren tell the whole story 1ndependently
Ask: 'Did each child tell the part shown in the picture?"
"Did the child retell:the whole story accurately?" (District of -
. Columbia, 1968, p. 10)

‘_;_‘“."' 3

2. Tell the story of "The 01d Woman and Her Pig." .
(Arbuthnot , May Hill. Time for Fairy Tales. New York: Scott
Foresman and Co., 1952, p. T)
~ Have the chlldren llsten to recall each of the thlngs that the old woman

met. :

Allow chlldren to place flannel cut-outs of. ezch thlng on the flannel
board.

Help puplls use reasoning to rearrange items in the order in Whlch they-
occurred in the story. -/

Let eleven different chlldren tell parts of the story repres ented by
the flannel cut-~outs.

Materials Necessary:

Flannel board; Pictures of flannel cut-outs of The 014 Voman, Dog,
Stickz, Fire, Water 0x, Butcher, Rope Rat, Cat, Cow. (District of
Columbla, 1968, p. 60) '
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Objective: . Given a short.story containing a seqnence‘of three or four
events, the child will identify what happened before or after
a specific event in the story.

Instructional Aids: Prenared short storles of three or four llnes Prepared’
- questions related to. sequence,

!

- Technique: : :
Read or play on tape a short story of three or four lines describing three-
or four events that take place. . .
Instruct the children to listen for the order in whlch .events -take place.
Ask spec1flc questions about what happened Just before or: Just after a
spec1f1c event in the story. - :

In a variation, the children might be allowed to d1V1de a plece of draw1ng
paper into three or four sections and to draw pictures of events in the+
story in the order they took place.

Additional Act1v1t1es

1. Tell the story 6f "The 01d Woman and Her Pig." (Arbuthnot hly H111
Time for Fairy Tales. New York: Scott Foresman and Co., 1952, p. 7)
Have children listen to recall each of the things that the old woman
met.
Allow chlldren +0 place flannel cut—outs of ‘each thing on the flarnel
board.
Helr pupils use-: reasonlng to rearrange items in the order in whlch they
occurred in the story.
Let eleven different children. tell parts of the s+ory “epresented by

T the flannel cut-outs.

Pictures of flannel cut-outs of:
The 013 Voman : :
Dog ‘ 0x o Cat

. Stick Bu‘tcher‘- Cow .___._.__._ -
Fire ] ' V Rope ) ) .
Water . Rat

(District of Columbia,. 1968, p. 60)

+ 2. The first player says, "I'm going to take a trip, and I will take my
toothbrush." The next player says, 'I'm going to take a trip, and I will
take my toothbrush and my toothpaste." Each succeeding player repeats
all articles which have been named and adds an article of his own. Any
player who omits an article or names One out of sequence drops out of
the game. (Blrmlngham 1968, p. 5)
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Objectivei Given a short story read orally, followed by four sentences,
: the student will circle the number of the sentence that tells
‘what happened after a spe01f1c event in. the story, relnstatlng
sequences of 1deas.-. :

Instructional Aids: Several short storles of three or four 11nes, each
' w1th a clear sequence of events. :
~ Three or four nwibered sentences correspondlng to each
story llstlng the sequence of events, :

Technique: o o . S
Say to the Students, ’BOys and girls, I am going to tell you some stories
today. After each I will read four sentences to you about the stories. You
will circle the number of the sentence that tells when something hapnened in
the story. Give a sample story and sample sentences to be sure the Chlld '
knows what is - expected of him."

Example: . |
Jimmy went into g store for a strawberry ice creai cone. When he

left, a man bumped into him. The ice cream fell and Jimmy's dog
caught it .in his mouth. Then the man bought Jimmy some more ice

crean.

Listen to the next four sentences. Circle the riumber of the sentence that’
tells what happened after Jimmy's ice cream dropped. :

1. Jimmy went into the store. - S
2. Arpan”bumped into Jimmy. |

-3, The man.boughﬁ'Jimmy anether ice cream cone.

4, Jimmy's dog caught the ice cream.

Did you circle number four? (Alameda County, 1969, . hag)
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Objective:. The student w1ll respond qulckly and quletly to a request for
. attentlon by stopplng all act1V1t1es immediately and ‘listening.

Instructional_Alds:; Bell,_buzzer, or some other attentlon getting device.

Technique: .

The teacher should instruct the class that upon hearing a specific s1gnal
(bel1, ete. ) ‘everyone is to stop what they are doing and listen quietly.

The slgnal should be demonstrated to the children to ‘be sure each child
knows ‘what he is to listen for.

Use the signal judiciously; only when it is 1mportant for the children to
stop ‘what they are doing and to listen’. Children who respond quickly to the
signal should be comnllmented those vho do not should be remlnded
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Objective: . When directed to nerform a specific task Within his capabilities
the student will stop ‘what he is doing, listen quietly to the
_ directions, and demonstrate comprehension by successfully
completing the task.

Instructional Aids: Various articles found around the classroom.

iJm ) -

Technique- : . o ’ : w_ﬁﬂj_;_,_fimM.m_w_wimmi

Give simple one-step directions -such as: LD

Bring a book from the desk.
- Bring me the apple.
Run to the window.
 Get the doll.
- Put the toy car on the table.

' Vary by distributing a familiar object to each child.
Use a teacher-made tape or simple voice commands to tell children what
should be done with each object. ' e

. Instruct pupils to watch -the teacher's llDS to follow Whispered directions.

Say .aloud: "John, close the ) N ,
 Whisper the word which belongs in the blank space. (District.of Columbia,
19683 b. 25) : '

Additional Activities: , L
1. Play the game "Giants.”" A leader is selected who calls out, "Men, Giants,
or Dwarf." Children are to stand tall if the word "Giant" is called
out, stand natural if the word "men" 'is called, stand low if the word
"Dwarf". is called. (Fort Worth, No Date, p. 1)

"

2.  Play the game "Bring Me." The teacher tells the groilip that today they
are to play a game in which they must listen carefully. It's called
"Bring Me." Sometimes the. teacher will say the child's name and then
say, "Bring me the chalk" (or book), etc. Then the child must follow -
the directions and bring the object to the teacher. But if the teacher
says, '"Bring me the window" or "Bring me the wall," the child must sit
quietly in his chair. (Fort Worth, No Date, p. l)

Vi



Objective: Given a series of two or more directions involving specific
' actions, items, people, places and times, the child will
‘demonstrate understanding by successfully completing the
directions. o

Instructional Aids: Cards with pre-nlanned directions to be used by the .
- teacher in conjunction with specific items readlly
available in the classroom. :

Technlque" : :
Give dlrectlons which 1nd1cate people, actlon, item and place or tlme

Examples: John, put the red book on the desk.
Jane, get two blocks from the number table.
Rlchard put the two yellow pencils in the pencll box.
Janice, draw six circles on the chalkboard.:
The teacher may have a puppet give dlrectlons. (Dlstrlct of Columbla, 1968

Additional Act1v1t1es. ' _ .
1. To give practice in follov1ng 51mple directions, have each child equipped
" with a blank sheet of paper and Drlmary color crayons. Then say, "Listen
carefully and do exactly what I° saw Then give three Qr four simple
‘directions, such as:
Draw a red line near the top of your paper.
Draw a blue ball near the bottom of the page, etec. (Fort
Worth, No: Date, p. 2) :

2. Play "Simon Says." The teacher, or a child chosen to be Simon, stands
in front of the room. The children stand facing Simon. Simon gives and
executes gymnastic commands which are to be followed by the players
only if prefaced by "Simon says." The children folldwing a command not
prefaced by "Simon says" must take their: seats. After a few minutes of
play, a new Simon may be- chosen from the winners who are ‘still standing.
(Blrmlngham 1968, p. 5)
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Objective: Given'specific rules for attentive and courteous listehing, the
student will adhere to the spec1flc standards durlng spec1f1ed
llstenlng situations. :

Instruetional ‘Aids: Chart or bulletin board onr good listening hablts.,
' ' Good Listeners
1. §&it quletly.
2. Keep hands still.
3. " Keep feet still. _
4. Keep eyes on speaker. :

Technique:

Using the bulletin board as a teaching bulletin board, dlscuss the rules for
good listeners. Discuss the reasons for sitting quietly when someone is
speaking. :

Discuss with the children reasons for not interrupting.

Place emphasis on courtesy and "How would you like to be treated?" basis.
Praise children for their thoughtfulness. Usually raising hands to be -
recognized regulates the questlons and glves more people an opportunlty to
be heard. :

Require children to adhere to llstenlng standards at ‘specified times and
act1v1t1es (Kan sas Clty, Mo., 1965 p 23) '

Additional Act1V1t1es-
1. Prepare children to become part of a good audlence by dlscusslng
listening attentively to a program
refraining from conversation with a nelghbor
remaining seated during the entire program - -
sitting in a chair- properly (Chicago, 1963, 10 32)

2. Hold the attention of the class by prov1d11g material at the 1nterest

and level of maturity of the children, and by uclng carefully chosen
vocabulay understandable to the pupils.
Prepare puplls for what they are going g to hear and for What use they are
to mdke of the information, thereby setting the stage and leading them
into a listening mood. Emphasize the importance of knowing the purpos:2
and things for which to listen. Allow time for questions, clarifying
ideas children do not understand. (Chicago, 1963, p. 32)

) 1 . .
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Objective; Given oral clues describing specific details, the child will
' organize these clues and identify the object that the clues
(details) fit.

Instructions Aids:~ - None reguired.

Technlque
Invite three children to stand in the front of the room.
Ask members of the class to listen carefully as the teacher descrlbes or .
. tells about one of ‘the children.
. Describe one child telling the follow1ng
color of hair and eyes L e
color and design in clothlng
any ‘special features which would not be eMbarrass1ng to the child, if
pointed out - :
. Permit a member of the class to idertify the one who was described.
‘Ask the children to recall the description given by the teacher.
Have the class check 1nformat10n given with the appearance of the’ child
selected by his classmate. .
Repeat the above procedure several times untll pupils are able to remember -
features described with ease.
Allow some of the more capable students to assume the teacher's role in the -
.above procedure. (District of Columbia, 1968, p. 6k4)

N

Additional Act1V1t1es
© 1. Give children little packages or plctures made to look llke pcckages.
Allow each child to look at his picture or item in his package.
Say: "Here are some surprise packages.
You may. look at yours, but do not show it to anyone else.
I will tell three things. '
If you think I am talklng about your package, you may- say, 'T have that
package. It is a - .
Give clues that will fit ouly. one surprlse.
. Example; I am looking for something to wear.
You wear them on your feet.
You put them on before you put on your shoes. ,
Help c%lldren to understand that all sentences are helpful, but that the
~ las% sentence makes them know that the surprlse is a pair of socks - not
the boots or the shoes- :
Encourage children to tell how they knew their surprise. package was
‘being described. S
Later let pupils create three- sentence rlddles about the presents they
received. (Dlstrlct of Columbia, 1968, p. 152)

2. Play "Telephone." Arrange the players in two lines. ‘ ‘
The leader writes a sentence on each of two slips of paper and hands one
slip to the first player of each team. These players read the sentence
and return the papers to the leader. At a $ignal, the sentence is whisper-
ed from player to player. When the last player receives it he runs to
the leader a:d repeats what he heard. The team whose- sentence is more
nearly correzt wins. Tn 2 tie, the team who_ﬁdplayer reacheq fhe leader

first wins. (Blrmlngham 1968 D 6)%‘—-f“‘
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Objective; Given up to six pictures of objects that coﬁid be related, the
‘ child will classify the objects after llstenlng to clues of
. llkenesses and dllferences

Instructional Aids: Cut—outs: farmer, zoo keeper, boy
: -Pocket. chart divided into three columns
Pictures for each child including:
farm animals :
zoo animals :
_ pets (for city children)
- Cards with pre-written facts for the teacher to read
as clues.

Technigque: . ;

Place cut-out flcures representlng a farmer, a zoo keeper and a boy across
‘the top of a pocket chart.

Use strips to divide the pocket chart into three separate areas.

Identify the figures at the top of the chart and explain that each has lost
his animals and needs help in finding then.

Distribute pictures of farm animals, zoo animals, and pets among children.
Ask each:chilid to listen carefully, loo& at hlS animal) and think about it
as each descriptive clue is read. .-

Read descriptions including physical characterlstlcs and/ov habits of

. animals, but no names.

Ask children to listen carefully only as long as they feel that their anlmal
could be the lost one.

. Example: Clue one - This animal runs very fast. :

Be sure 4ll children with animals that run fast continue listening. -

Tell children if the description fits their animal, they may pretend that
they have found it and may return it to the proper owner. (District of
Columbia, 1968 p. 153)

Addltlonal Act1v1ty -

Read a short statement and listen for a line Jhlch doesn't belong. Identify

the line that does not belong.

Example: -Mary likes apples. Bob likes bananas. Jane likes oranges. Jack
-  likés to play ball. (Bi;mingham, 1968, p. 61) '



L3 | | 76

. Objective: After listening to a passage, the student will explain relation-
: ships- of 1deas discussed in the passage, and successfully .
predict outcomes based on information contained in the passage.

Instructional Aids: Selected passage 1nv01V1ng a sequence of events 1ead1ng
' ' to a conclu51on.

Technigue: :

Read to the class several short paraﬂrdphs involving a sequence of events.
At a climatic point in the passage ‘Invite the listeners to predlct the next
event and the final outcome.

List all reasonable suggestions on the chalksboard.

- Have the children discuss the relative possibilities of each suggestlon
before deciding on the most probable turn of events.

- Then conclude the activity by reading the rest of the passage and *eveallng
to the class what actually happened. (N.Y.U., 1962 p. b}

Addltlonel Aet1v1t1es; o , ‘

1. Begin a "round robin" story. Point out how each event depends on the
prece?lng one for its growth, excitement, and suspense. ! Chicago, 1963

, p. 34 ‘

2. Read a short story, leaving out the beglnrlng paragraphs, as well as the
ending ones. Ask the class if anything was wrong with the story. What
was wrong? What was needed to make the story easy to follow, as well
as easy to understand? Then, read the entire story, pointing out the
necessity of a beginning, a mlddle ‘and an end. (N.Y.U., 1969, p. 4)

e d
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ijective:h'leen specific examnles of thlngs disorganized yet related the
" . " child will discover appropriate organization or relatlonshlps
- and will correct problems of dlsorganlzatlon where they exigt.

lInstrucfional'Alds Serles of plctures related 1o a story.

Technique: , o :

- Read’ a story to the class. Then without reading the story a second t;me,

_show the children a jumbled series of illustrations that depict scenes,

characters,_and events from the reading. Have the children arrange the )

plctures in their proper order according to events in the story. If such

~ a picture file is not available, pictures from old, to-be-discarded story
_books can be used for. this Durpose. (W.Y.U., 1969, p. 5) -

Additioneal Act1v1t1es
1. Read aloud the following: v
"Johnny ate breakfast, went to school, woke up, and got dressed."
-+Ask: "What's wrong with the sentence? VWhy is it wrong?
- How can it be fixed?" (N.Y:U., 1969, p. 5)

2. Write the following words on the chalkboard and ‘'read them to the
children:
, ball, hit, the, Jack
Ask the children to orally arrange the words so that they make sense.
The three best arrangements (Jack hit the ball.) (The ball hit Jack.)
(Hit the ball,, Jack.} -should be discussed in terms of the relationship
between the word order and the meaning. (N.Y.U., 1969, p. 5)

. '
3
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Objective: -After a story has been read orally during 'story time", the
' child will dexmonstrate coizprehension of the story by taking a
large, white sheet of unlined paper and after folding the paper
into four boxes, will draw a victure of what happened first in
the first box. In the second box, he will dluw or write about
what happened next ,, @nd sO on.

Instructional Aids: Selected story; Large whitg unlined paper; Crayons or
' pens, etc. \

Technique: * 4
Read a story to the class during 'stor; time." Instruct the. children to

~  listen carefully to what happens irn the story and the order in which things

happen. Fold a sheet of large, white, unlined paper into four hroxes and
. number each box. Think of the story that has beer read, and in the Tirst
box, draw a picture of what haprened first. I. the second box, draw or

. write about what happer=d next, and so on. (Chicago, 1963, ». 37)

Additional Activity: :

Schedule a daily Story Hour, preferably the last fifteen or twenty minutes
of the day. Children may be on chairs or seated on the floor in front of
the teacher. Literature selected according to age and interests should be
used.: When reading a book, show the pictures by holding them hign enough
for all to see. ‘Discuss the parts the children 1liked best, tho"“ht the most
exciting or funniest. What «character they liked and why. Vhat "pictures”
the words painted, what sounds they heard. . Maybe the story reminded them
of some other Lhey had read. ‘(Kapsas City, 1965, pfwés)'_
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Objective: ~ After listening to a short, untitled poem read by the teacher,
" the student will demonstrate his understanding of the central
theme of the poem by suggesting an appropriate title pertinent
-to the main idea and dramatlze a8 situation related to the main
1dea of the Doem.

Instructional Aids: Pre-selected short poems w1th titles of one or two
' short words. .

Technique:

Read to the class some short poems with titles of one or two simple words.
Do not reveal the actual iitles of the poems to the class at this time.
Encourage the children to suggest titles for each selection that are ap-
propriate to the main idea -of the poem. List the suggestions on:the board
as they are given. Evaluate each title as it is suggested. If there is =z
difference of opinion among the children, ask the children to support their
choice by citing references to the content of the poem. Allow.the. class. to
make a decision. When only the most appropriate titles remain and &
decision /has been nade, revedl the real title of the poem to the class and
compare it to the one they chose.

. A greater understanding may be achieved by all if pupils are giver the
opportunity to interpret or dramatize that which is heard. (N.Y.U., 1969,

p. 4)
: A
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Objective: After b°71ng listened to a guest speaker, ‘attended an assembly
' - program, or gone on a guided field trip, each child will tell
one way his listening behavior affected the cormmunication
process.

Instructional Aids. None specifically required.
Teck ique: '

After having 115tened to a guest spemxer, attended an assembly program, or
gone on a guided field trip, discuss with the chlldreﬁ their attitudes and
behavior as listeners. !hdt might heéve been the effect of such attitudes
and behavior on the speaker (actor, musician, guide, ete.)? What impression
of the school or community might they have created? What effect did they
hdve6?n the children's degree of enJoyment and comprehension? (N.Y.U., 1969,
p. 2 '

Additional Activities: - ' :

1. Recognize growth in the pupils' listening skills; praise frequently ‘in
relation to specific evidence of good listening: For exumple, "You'
~nade the box exactly rlghﬁ, 50 I know you.listened carefully ‘CChicago,
1963, p. 30) _ -

2. Emphasize courteous habits of iistening by preparing children for what

‘they will hear and the reasons for attentive listening. "Set the stage."

(Chicago, 1963, p.~30) , o

)
PR R TN
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Objeétive: Given a staiément'snoken in a.snecific tone <. voice, the
listener will deduce the mood of the speaker and the nmeaning
of the statement bdsed on the tone of. voice.

Instructional Aids: Drum, Small object to hide. ' s
Technique: - {

Have the pupils listen-*to and read aloud sentences and nassages which 1ndlcate
through changes in.voice inflection, various emotional responses.

For example: "Who are you?" to show puzzlement, fear anger, indifference.

(N.Y.U., 1969, p. 45)

Additional Activities: i

1. Have the children locate a hidden object by llstenlng to a rhythmlc tom—~
tom beat which grows louder as the child approaches the object and softer
as he'draws away from it. . After the exercise is completed, discuss with
and demonstrate to the’ cnlldren the changes that can be made in intonation
vhen the volume and/or tempo of beats is inereased. (N.Y.U., 1969, p. hk)

2. Have the children label as loud, medium, or soft such familiar sounds aq
footsteps made with shoes, sneakers, high heels,'or heavy boots; a book’
dropping cn a tablre or_ on the floor; a shout, a cnnversation, or a whlsper
a light tap or a bang of a hand on a desk. (N Y.U., 1969, p. Lk)

© pan s o A e Wb s,
§ pana—at T
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Objective: After listening to a sentence spoken with specific ‘intonation
- to convey meaning, the child will select a word that best
describes the meaning the syeaker 1ntended or the mood of the
speaker, or bhoth.

Instructional Aids: Prepar:d sentences ‘or pnrases that may vary in meanlng
‘ if the intonation is changOd

Tecnnlque'

Introduce vceal variations that indicate emotional content. Show how in-

flection may change the meaning of the word or phrase.

For Example: "Oh" with & rising inflection may indicate "is that so";
with a falling inflection it may indicate dismay; and with
“a flat intonation it may demonstrate understandlné or de-~
flation. (N.Y.U., 1969, p. k5)

Additional Activities: -

1. Have the pupils iisten to and read aloud sentences and Dassages which
indicate through charnzes in voice inflection, various emotlonal re-
sponses. _

For example: "Who are you?" +to show puzzlement, fear, anger, indiff-
. erence. (N.Y}U., 1969, p. 45)
2. Have the pupils listen as the teacher reads aloud a passage of factual

. material in a variety of weys:
monotone . . oo

... average inflection
exaggerated inflection.
Discuss with the listeners the differences between-the forms. Lead
them to the realization of the best way to use voice tu get across the
idea to the person listening.  The teacher might well listen to his own
taped vocal lnflectlon pattern ‘before this exercise. (N.Y.U.; 1969,

'p Ls)
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Objective: After listening to a story ubout how peonle try to ta'k others
into doing something or into believing something, the. student
will identify a sentence that tells the way that was uséb‘ig

2,

- - persuade scmeone else. _ ‘ \@

Instructional Aids: Prepared short stories about how people try to talk \N
: -others into doing something or into believing something.

Technigue: co : SR S ~

Tell ti.e children, 'Today you are going to hear some stories” about how |

people try to talk others into doing somethlng or into believing somethlng

That is what happras when someone trys to persuade someone else. -Sc.e-

times they tell only one side: +they Just tell the good thlngo or bad things

about someone or something. Another way to persuade is to ise the name of

a famous perscn and tell others they should do what that.person does because

he is famous. Sometimes they call other people'or things names. One other =

vay ;s to tell all that is known to be true about why something should be

done."

Inform the students ‘vhal after they hear the 'story, they will be asked to

choose a sentence that tells the way  that was ‘used to tal. someone into doing

something. o

"Read a short story as an example.

Read three or four statements of how the person was 1nfluenced inh the story

The pupil should identify the sehtence that tell¥ the exact way that was

~used to persuade someone in the story. (Alameda County, 1969, p. 8Aa)
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Objective: Given a specific phrase or sentence read aloud with various

' voice inflections, the listener will recognize changes in

voice inflection by debcrlblng effects on meaning.

Instrﬁctionai Aids: Seiected short passagec that mlght vary in meaning if
voice inflections are altered

Technlque o
Recite the same word or sentence in a series.of dlffelent ways s0 that the
children are able to see that one' can sometimes interpret the attitude of
a speake. by llstenlng nct only to what he says, but also to how he says
it. For example, say the word "Mary" gently by reprovingly, sternly, _
argrily, laughingly, excitedly, with dissapointment or with exasperation;
or recite the sentencde, "Johnny has a pet monkey," as a statement of fact
vith happy excitement, with disbelief, with disgust .or annoyance, or in a
malicious, tattle-tale manner. Help the children to identify the attit.des
or feelings presented. (N.Y.U., 1969, p. 8} ,

Additional Activities: ‘

1. Instruct the children to listen carefullv during the day for words or
sent:nces which impress them pleasantly or unpleasantly because of

~vwhat was said or because of how it was said. At the end of the day,
have the children riport what they heard, what effect it had on them,
'and why it had that effect. (M.Y.U., 1969, p. 8) _

2. Call a pupil up to the desk in a2 voice that will cause all of the:
children to stop what they are doing and look up. Then tell him in a
pleasant voice, to sit down. Discuss the attitude which was conveyed
each time. How &id Johnny feel the first time? The second? _

~How ?id the other pupils feel the first time? Why? (N.Y.U., 19359,
p. 8 o
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ObJective: During discussions and'conversations the child will listen to

. distinguish between fact ang orinion, real ana faneiful, truth
and untruth. The child will classify statements of fact or
opinioh, real or unreal, true or untrue, :

Instructiondl Aigs: Series of Prepared s*atementg demonstrating fact,
opinion, real and'unreal,'truth and untruth.

Technique: .

Discuss with the children the difference between fuet and opinion, real and
unreal, truth and untruth. . R o
Cite examples of how you might distinguish between fact and opinion, etc.
Provide the children with a series of statements,,asking the;students to
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Objects . Given a simple statemeht_cr a simple question, the'student,will
distinguish betwéen sentences that tell and sentences that-ask.

Instructionél Aids: Punctuation cards - (enough for each child); Half of
- : " the cards should contain (%) and the rest (.).

7 ]

‘Technique: :

Establish the idea that sentences ‘that ask ‘something are questloﬁs.
Establish the idea that sentences that tell something are statements.
Show pupils the. symbol- (7) by which they can identify sentences that ask
questions.’ '
Show a period (.) and help pupils associate it with a stauement

Give each pupil a (?) or a (.) card. _

"Ask children with question marks to think of -one question wh;ch they can
ask a friend with a period.

Sugvest that chlldren can galn a partner 1f they are successful in asking
Explain that when w2 glve information, even though no questlon is zsked, we
make a statement or give a sentence that tells.

Ask each child to thi f one idea which he would llke to share with the
class. ﬁr‘/,’—"”,ﬁhfa . .

. Ask those”ITstening to Jjudge Whether sentences given tell something.
Read a series of simple statements:that either tell somethlng or ask
something.

Direct pupils to hold up (?) cards if the statement asks something and ( )
cards if the statement tells scuething. (District of Columbia, 1968, p.
140) \ '
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Objective: Given a conPlete sentence, the learner will demonstrace his
understandln5 of what is expected of him by classifying the
sentence as either a question or a statement.

Instfuctibnal Aids: Series of prepared sentences that can-be divided into
' one’ of two categories, questions or statement:.

- ¢

Technlque

Establlsh the idea that sentences that ask somethlng are questions.
Establish the idea’ t.at sentences that tel1 something are statements.
(Review lesson L1-135 if necessa j.) p

The teacher vill read a complete sentence ané ask the chllﬂren to cla551fy'
the sentence as either a question or & statement,... -

Ask the children, "How-should you react to the entence you Just heard?"

A question shoulé be answered, a stateuent evaluated for understanding and
- reliability. : : -

-t
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Objective: 'Given a short story that is not finished, the student will be
given four endings to the story and will cir.le the number of
 the ending which best tells what would happen next in the story.

- Imstructional Aids: A series of short stories Without'spméific endiags. .
Three or four sentences, one of which tells better
than the otaers what would happen next in the story.

Technique:. L ' " '

Say to the class: "Boys and girls, today L am going to tell you some short

stories that are not finished. After you have heard each one, you will be

asked what could happen next in the stery.

This first story is an example t~ uelp you to learn what to do. After you
—  hear it, I will read four senterzc: On your paper you will cirecle the

number of’the sentence that tells - ‘t would hapren next.

i~

I .
The rain :7as falling softly. Outdoors everything wag dripping wet.
/L'. . .

Jack was almost ready to leave for school.,

Noﬁ,”circle the number of the‘sentence Which best tells what would happen
next in tne story. :

' 1. Jack got his kite.
2. Jack decided to take a nap.

3. Jack put on his raincoat.

4. Jack decided to look for his skates.
 Dis you circle number thr 22" (Alarieda. County, 1969, Lesson 6Aa)

Additional Activi“ies:
1. Tell a si™le story to the class. Then dlscuss the ending of the story
- _' with them and help them tc understand the specific qualities of the
characters, the situations, and the events which brought about that
- particular end. (N.¥.U. 1969 p. 9) -

2. Read a story to the class. Evaluate the conclusion according to the
details in the story, the organlzatlon th specific use of various
forms of support, and the relation between points. Was the conclusion
valid'or invalid? Why? (N.Y.U., 1969, p. 10) :

ey
R s

el e vt
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-Objective: Given situations where certain factors interfere with listening,
the child will identify "which factors are 1nterfe11ng with the
Listening process in each sltuatlon.

Instructional Aids: Lisi of factors influéncing‘lis{%ning skills. This
list might include:
77771, Child's bodily comfort.
. 2. Child's ability to hear the speaker.
3. Child's knowledge of or interest in the subJect
4, Child's ability to understand what is being said,
5. The effects of the setting for the experience.
6. Teacher's expectations and clarlty in enunciation
and pronounciation.’
7. How well other menibers of the group speak. or read.
8.. Ability of the child to concentrate.

‘Technique:

Discuss with the chlldren those factors that affect or influence listening.
v Discuss the how a.d why of each factor.

Choose from several of the suggested activities listed below, carefully

structure the situation, and'then relate the hreakdown in communication to

one or more of the factors listed above. {(Adapted from Birmingham, 1968, p. 9u)

Act1V1t1es _ ‘
1. Tell the children they are to be part of an ekperlment Give them =&
e _ paper vhich asks them to list as many animals as they are able. While

they are doing this, speak to them on some other subject. After a
few minutes discuss what you have been speaking about p01nu1ng out that
you-cen not listen well when thinking about something else. (N.Y.U., .

1969, p. 26) , o /

2. Read to the class a hassage contalnlng 1deas and vocabulary above- the
comprehension of the class. Continue readlpg until it is obvious that
the attentic "of several class members is waning. At this point stop
reading and try to elicit from the class the idea that listening
affected by comprehension. (K.Y.U., 1969, p. 27),

3. Present makerial other than in the usual classroom arrangement. Before
speaking do any one ¢r combination of the following three things:,
. Crovd the children close together, close the windows, or mov: far away
©'. from the children ard speak softly. After variations on.the above three
things, invite the class to discuss the various effects of these factors
on their listening abilit y (W.Y.u., 1969, p. 26)
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ObjJective: Given a short story © four sentences, the. chiid.will listen
 for the sentence tha%t does not belong in the story. The child
will circle the number of the sentence that does not belong.

Instructional Aids: A series of short four sentence stories with one &
' ‘ sentence that does not belong.
Four’sentences, all related to the story but one
identifying the item that ~es not belong.

/

Technique:

Say to the class: ”Bovs and girls, as you listen to each of today‘c stories,
you will hear one sentence that does nct bélong in the story. Oun your paper

you will be asked to circle the number of the sentence that does not belong.

Here is an example so that you can learn what to do. : ,

Mother asked Tommy to go to the store. She wanted him to buy some

‘eggs and bread. Mother liked her green dress. She gave Tommy some

/

money for the groceries. .

i

Listen % the next four sentences. “Circle the number thet does not belong‘
in the'story.. : ’ ‘

;. .Mother asked Tommy,totgo to the store.

2. fMotner liked her‘green dress. o

3. Mother wanted some eggs and breed.
'_h. Mother gave Tommy some money. | 7 )
Did you circle number two? (Alamedé‘County, 1963, Lesson 11Aa)

3
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Objective: After listening to a short passage cr storv followed by four
related sentences, the listener will be asked to choose the
idea that makés the r sense based on the context ofr the story.
Instructional Aids: A series of short stories about a person, place or
' happening. .
.Three or four sentences expressing ideas, one of which
'will make sense because. of what was heard in the story.
Technique: ' ; »
Say to the class: "Boys and girls, today you will hear some stories about
a person, place or happening. ATter each story, you will be asked to choose
an ‘idea that makes sense because of what you heard in the story. 'ere is an
example so you will know what to do.

Bunny rabbits like to eat carrots and they like vegetabie gardens
where carrots gfow.
There was a‘bunny in our vegetable garden.today.

Now, cirecle the number of the sentence that makes sense because of what you
heard in the story.

1. The bunny was looking for a hiding place.
2. The bunn§y wanted to play with boys and girls.
3. The bunny was looking for carrots to eat.

L, None of_these.
Did you circle number three?" {(Alameda County, 1969, Lesson 10Aa)

¢

, Additional Activities: /

"1. Prepare slips of paper containing a silly or sen31b1e question. Place
slips of paper in a container and have one child draw.a question and
read it aloud; another child answers the question in a complete sentence.
(Example: '"Can dogs fly?" "No, dogs cannot fly.") (Birmingham, 1948,
p. 61) | ' ' -

2. Get pictures of two people arguing. Have the children: discuss the
picture and tell who is winning the argument, what they are arguing
‘about, why they are arguing and how they could settle the ‘argument. ‘
'(Alameda County, Retlcent Child, 1969, P 22) '
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Objective: Given a list of three to five £%miliar items, the student will
listen for the one item that does not belong with the other
items. He will demonstrate his ability to classify information
and to form generalizations by identifying the item that does
not belong with the other items on the list.

Instructional Aids: Prepared 1list of similar items w1th one item that
obviously does not belong.
Examples:
carrot, radish, shirt.
baker, farmer, dogy-plumber.
chair, lamp, house, desk, table,

Technique: . » . :
The teacher will read a list of -three, four, or five items..
The student will listen for the one item that does not belong with the other -
items. The student will identify the one item that does not belong with the
other items by saying his answer. Ask the situdent, "Why is this item
different fromrcall the others?" '

Additional activities: :

.1, Present thé students with pictures or worksheets showing several items
in a row, with one item that does not belong with the rest. Ask the
pupils to circle the item that does not belong. . (Several vhonies work-
books have pages and pages of this sort.) Check answvers orally in class
from time to time dlSCUSSlng why certaln items do not belong with the
‘rest.

2. Use a "picture gallery" (Peabody Language Development Kit, Level #1)

of foods, furniture, toys, and clothwng.
Direct pupils' atténtion to the "gallery."
Ask them to study pictures carefully to find those whlch show foods,

" furniture, toys, and clothing.
Give pupils-time-to. classify the entire collection.

“Ask the pupils to tell what items they placed in each category.
Allow children to manipulate the cards as they classify. (District of"
Columbia, 1968, p. 1h8)

.
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Objective: The student will ldentlfy a specific picture after listening to
‘a~Series of questions and their responses.

Instructional AidS: Fifteen pictures: several of animals, plants, appli-
ances, materials for use with paper, etc.

Technique: =
With a group of 3-5 %hlldren have one child choose a plcture from a group
of 15 and write down or mark what his choice is. The other children-must
try to sguess what picture was chosen by asking in turn questions that will
lead to the guessing of the picture. The answers to the questions can only
be "yes" or "no". A limit should be placed on the number of questions that

can be asked, so that all questions asked are good, valid auestlons._ *

Additional Activities:

1. One player is selected to descrlbe 2 familiar character in fiction, a
prominent present-day person or a historical figure. Players ry to
guess who he is, The person guessing correctly becomes the one. to give
the next description. The class may be divided into'teams and a point
given to the team whose member guessed correctly (Birmingham, 1948,

. p.6)

2. Read to the-class the introduction or the beginning of a story, and a
later portion-gr-the ending. "Omit the circumstances that bring about
any singular incident or occurrence. Then have the children suggest
conditions appropriate to the story which might have provoked that
particular ending. Progress from short, simple almost obvious cause and.
effect patterns and relationships to more complex ones, '

1
i
h
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Objective: The student will identify familiar gross environmental sounds
‘ by listening to recorded sounds and drawing a plcture of the
object or thing that created the sound.

Instructional Aids: Paper, Craybns, Recording of sounds eround the school,
B . playground, or townm.
Pictures showing activities:
at school
on the playground
on a busy street {
on a quiet . street

~ Technigue: : - ‘
- Take & 1lsten1ng walk ‘
: through the~halls at school
in the office
on the playground
on the sidewalk of a busy or a guiet street
Ask the pupils to name sounds that they hear and list these sounds to aid-
-in recall during the discussion on return to the classroom.
Play recordings of sounds heard on the listening walk. :
~ Allow pupils to draw plctures of things they saw and heaf&”durlng the walk
and now hear on tape or record. ‘
The teacher may Drov1de the pupils with plctures similar to thelr walk.
Eucourage children to use the pictures to recall and describe things they
heard (District of Columbia, 1968, p. 125)

Additional Act1v1t1es

1. Record sounds .and play them back for 1dent1f1cat10n by the chlldren
the crumpling of paper . L
the rubbing of sand blocks together . h
the voices' of children (guess who is speaklng)

2. The_teacher asks the children to close their eyes.
She makes familiar sounds and asks them to identify each.
The following things mlght be done and the sounds identified:
crushing of paper '
knocking on door
tapping a glass _
tapplng a desk with a penc1l
wiriting on chalkboard
blowing a harmonica
"elapping hands
(Fort Worth, No- Date, p. 5)
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Objective: After listening to a musical selection, the student will
' respond to the mood of the selection by drawing a picture of
his mental thoughts and impressions.

Instructional Aids. Musical selections expressing various moods: Yankee
‘ - ~Doodle, William Tell Overture, Tannenbaum - ‘
Paper), Crayons or Palnt. '

Technique:

Present a variety of types of music (see list above) to show that there are
different kxinds of rhythm.

Discuss with the children their feelings about certain forms of rhythm and
help them to unierstand that rhythm is one means of determining mood.

Allow the children to draw pictures of -his mental thoughts as he listens

to these and other selections. (N Y. U., 1969, - p. h6)

Additional Activities:
1. Ask the children to regpond to rhythm in music. They may tap their
feet, tap the desk with their flngers, or clap their hands. Then tap
a rhythm:c pattern on an-instrument or on-a desk end ask’ the children
to repeat.. 1t.§,Na1ntaln1ng\a game-like atmosphere, vary the pattern
" and increase its complex1ty (w.y. U., 1969, p. 46)-

2. VUhile playing a mus lcal selectlon, allow portlons of the class to react
physically to the music at the1r desks, standing, or in the front of
the room. The movement should reflect the rhythm and mood of the music.
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~ ObJective: After listeniné to music that suggests rhythmic movements such

a5 swaying like the trees in the wind, dramatizations, or
stories, the listener will respond.to the guestion, "What did
you see while you were listening?" The response may be in the
form of an acted out response, -an oral response, or the child
may wish to illustrate the musiec, dramatization, or story, thus
giving evidence of mental images they developed during listen-
ing. .

Instructional Aids: . Various musical selections designed to inspire mental

Techﬁidue:

images. o~
Various stories containing appropriate descriptive
passages.
A variety of _art. matellals from which to choose as
media for expressions

.

Play a musical selection or read a story to the class. Ask the children,
"What did you see while you were listening?"
Mllow the children to respond in any one of three ways:

. The child may act out his response. -

. The child may respond orally. :

. The child may choose art materials-available and illustrate his
mental images. (Birmingham, 1968, p. 61) °

s

Ly OTH

Additional Act1v1t1eg:

1.

Children enjoy making nlctures in their minds whlle they listen. After

_ listening to a story rea. by the teacher, the children should be asked

to illustrate the story thus giving eV1dence of mental images they -
developed during listening. (Cincinnati, 1963, p. 3}

Use verses from Mother Goose.

" Belect verses which clearly lend themselves to specific movements.

Read .the verses so that pupils can easily maintain rhythmlc movement
easily.

Ask pupils to listen to decide what mOVement the rhyme ‘suggests as the
teacher reads some of the rhymes. (District of Columbia, 1968, p. 13k)
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Objective: After a partlcular classroom act1V1ty has ‘beer completed that
' ' requlred listening, the student will answer the question, "Vhy
did you listen?" (For what information?)

Instructional Aids: None spec1f1cal 1y recguired.

Techniqué: , o ' ' |

-Bhow the need to listen in relation to everyday situations: {

following safety instructiocns
identifying initial, medial, and final sounds of words‘
becoming acquainted with people
enjoying stories and poems
gathering information and following direttions
. taking part in conversations and listening for
—acceptable speech patterns- :
Show that success or lack of success in any of these activities can be traced
to either good or poor listening habits. : _
Ask children to tell what they 1lstened for after each act1v1ty. (Chicago,
1963, p. 28) :

Additional Activity: _

Have the class keep a listening chart which records all the things they do
during the school day which spe01f1cally 1nvolve listening, and the time
devoted to listening during each activity. Have the pupils total the time
periods daily and weekly, and calculate the percentage of time spent in

listening per school day and week. The activity can be varied by having
each pupil keep a chart of his own listening experience during-a given

period .of time and having a chart on the bulletin board which represents a
summary of the individual records. (N.Y.U., 1969, p. 25)
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Objec%ive:.*leen a situation with a familiar environment and props, the
- child will participate in dramatic play without the use of
plot-or seguence. Through conversation and activity, the child
plays at being an adult, an anlmal, or an inanimate object in

his lmaglnary world.

'Instructional Alusr Toy cash register, empty boxes and cans of common

. grocery products, table and chairs, toy dishes and
flatware, old clothes belonging to adults.

Technigue:
Discuss a shopping trip to the grocery store . {Super Market) with the class.
Ask each ch;ld "Who goes shopping in your family?"

‘"What kinds of food do you like to eat?"
Try to categorlze food according to which meal one mlght eat _each food
breakfast, lunch or dinner. (snack). o .-
Ask each Chlld to bring in one or two clean empty boxes ol cans for the
store.
When all of the equipment is assembled merely suggest to the chlldren that
some may wish to play "Store." .
Th1s activity should be unstructured from this point on.

Additional Activities:

1. Read or tell a short story
~Ask the group to name the characters.
List them on the chalkboard. '
Review the story, d1scuss1ng when each character appears, what he says
and how he would say it. . o
Let the chlldren choose parts or choose chlldren for the parts, llstlng
their names_after the ones on the chalkboard.
The. children proceed to act out the story, USING THEIR OWN WORDS
When the play is completed, the audience should have time to evaluate
it, commenting on the strong points.
Better Ways of presentation may be sucgested S
Then, a new set of. characters may be chosen. (Karsas City, Mo., 1965,

p.'3h)

2. Provide the children with a situation for role playing.
" Create situations to use social courtesies in a natural way. -
‘Concentrate on the words May I and Thank iou.
Suggest that the rest of the-class listen for these express1ons. v
- Follow through by using these expressions in dally classroom act1V1t1es.
(District of Columbia, 1968, p. 5k) :
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Objective: Given a list of ten(ing) words, the child will produce all ten
’ words: correctly, using apbroprlate pronunciation and ‘enunci-
ation. , :

!

- _ : children playving out-of-doors
' child playing the piano
, children actlng in a play
Individual pictures illustrating: running, jumping, wai.ing,: eatlng, 'sleep-—
ing, playing, looking (for something), working, riding, talking, drawing,

-Instructional Materials: Pictures-

.read:ng, cutting.

Techniques: .

Show pictures of children playing out-of- doors, of a child pla'Luﬂ “he plano
of children acting in a play.

Let children discuss plctures.

Tell them the pictures will’ glve them a clue to tie word for "ne dmy

- Elicit the word play.-

Discuss the different ideas represented for the word play.
Say the words play, playing. : '

‘Ask pupils to clap the words with the teacher,

Ask pupils to tell whether the word‘ are the same or different.’

- Ask pupils to listen for the ng ssun. =s the teacher says playing.

Have pupils clap each word (play, 17 - lng) and. say them.belng sure to
give two clear sounds when they say the second word, '
Have children clap and say other sets of words in order to enunclate the

.. (ing) ending clearly and naturally.
. -Give individual pittures of action words.to each child.

Say: Do not show your card to anyone.
When you are called on, do the same thlng that the Chlld in the
picture is doing.
Bay Just the word that tells vhat you are doing.. Be sure we hear the
two parts of your word." (District of Columbia, 1968, pp. 104-105)

‘Display five plcturcs 1llustrat1ng a person runnlng, looklng,splayvng, eat-

ing, riding.

Have pupils tell what is happenlng in the plctures. :

Ask the puplls to draw & plcture show1ng some sort of action (somethlng
happening).-

Ask each pupil to act out his plcture or story and then to teli us vwhat is ..
happening.

Have the class evaluate now well pupils enunc1ated the ing sound. (Llstrlct

of Columbia, 1968, pp 166 67)
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Objective: Given a specific word to pronounce or pictiure to descrihe,'the
: child will use clear =snd distinct speech so that others will
understand what is being said.

Instructional Aids: Flash cards with words that dlffez only in the vowel
' , : such as {nin, then.

Various pictures of a ball shown in different relation-
ships to a box: on, under, beside, etc.

Technlques . ; :

‘Print on flash ‘cards iords vhich dlffer only in the vowel such as thln,

then; pin, pen; sit, sat. :

Have various children proncunce the vords as they are shown.

Have the groun decide whether or not the correct word was pronounced.

(N.Y.U., 1969, p. 85) :

State the various vositions of a ball in relatlon to a box.

Tell how a -small rubber ball is like & beach ball and how” 1t is dlfferent.

(Chlcago 1963, - 63) :

Addltlonal Act1v1t1es ' ;

1. Explain what makes the fcllowing things '"good," "fun\" or pretty

" candy, flowers, storybook, toys. .{(Chicago, 1963, p. 63)

2. Vhen making- introductions, speak slowly and distinctly so names of
people being introduced can be understood and retaj ed; (Birmingham
1968, p. 97) o tﬁn

3. - Read good literature and poetry to the'children to acqualnt them w1th

. .the effectiveness of language. {Birmingham, 1968, p. 99) o

4. Allow the children to speak together 'as a group, using nursery rhymes

' and Jingles. Alsoc, use poems which have sounds that are-difficult for

.same children. . .

5. Guide pupils in correct pronunc1at10n and clear enunc1atlon by prov1d1ng
examples of good speech through:

personal eXample -
sound films -
records :
tape recordings
: appropriate radio and television programs (Chicago, 1963 p. Th)
6. »Determlne ‘the developmental level of each pupil's speech.. Observe the
speech of each pupil in situations which are, teacher—gulded and those
that are self-motivated:
group discussion
plenning and creative play
°Jontaneous remarks - - . -
‘casual conversation f ' o

i ~ free play (Chicago, 1963, p. Th4) - . :

7. 'Keep simple records of each pupil's attitude toward, and achlevement in, .
the sequentlal development of clear enunciation and correct pronunciation.:
Acqualnt sufficiently mature pupils ‘with their speech problems so that
__they can work toward self-improvement. (Chlcago 1963, D Th‘

PN
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Ohjective; The child will vretend to the a toy, animal, character from
storyland, circus performer, etc. The child will move about
and imitate the sound or pattern of sounds of the thing, animai

or person they represent.
Instructional Aids: None reguired.

Technique: .

1. Let pupils pretend to be toys, animals, characters from storyland,
circus people, etc. Have each child identify himself.
Ask children to mcve or sound like the thing, animal, or rerson they
represent.
Each child shoulé have the same opportunity to participate. (District
of Columbia, 1968, p. L46)

O

ERIC

Aruitoxt provided by Eic:



$'132 ‘ . _ R 7 102

:Objective: Given a specific situation which”provides'oppqrtunity for

- courteous expression, the child will respond selecting specific
phrases appropriate to the 51tuatlon and conformlng to social
courtesies.

Instructional Aids: A chart showing the” thief rules of courtesy important
in the primary grades, .
Speak so all may hear.
Use a pleasant, conversational voice. .
Use polite forms’ of speech - (thank you, please, excuse me, mey 17).
" Greet friends.and guests. : :
. Introduce a parent or friend.
Allov all members of the group to taLe rart.
TLet the speaker finish and not interrupt.
Show respect for others' feelings and opiniors.
Welcome guests to a procram
Use simple rules of order when conduct*ng a meeting.
Use the telephone.
Answer the doorbell. :
-Differ with another's view +actfully and courteously.
Ask discriminating quest ons in good taste. (Kansas-City Mo., 1965,

D 37)

Technigque:

. e ) o - . .
Use pictures ¢’ situations which provide opportunity for courteous expression,

such..as: cluld being Introduced to Mother's friend, boy leaving table before
rest of family is finished, boy at the table asklng for butter, girl asking
to hold anotner s pet, boy picking up something which another has'dropned.‘
Show plctures of children in situations wniech require courteous responses.
Lead children in a discussion of what is happening in the picture.

Ask pupils to suggest polite words to use in handling the situations.
Encourage use of such expressidns asj '

Good morning. . Please pass me the s .

How do you do? May T _ o .

May I be excused? " Thank you. '

Excuse me, please. = Pardon me. s S . /1 B .
Permit children to role—play the 51tuatlons. (District of dglumbia, 1968,
pp. 171-172) - - -

‘_Addltlonal Act1v1ty

Materials - Picture of a family-at dinner.

Suggested Situaztion - Mother and Father have given their son perm1551on to
watch a special television program.

It is time for the program, but the famlly is stlll chattlng at the table.
The boy has finished eating and is anxious to see the show. :
Present the suggested situation.

Ask children what the boy in the situation should do.’

Suggest that it would be polite for the boy to wait for an opnortunlty to

_ speak and then ask for permission to leave the table.

Suggest that the boy ask, "May I be excused?" o .
Permit children to role play the situation. LT
Encourage Pupils to tell other times when they might w1sh to 1eave a group
Guide pupils in realizing that they might use the expression when asking for
permission to leave the room. (Distriet of Columbia, 1968, p. 172)
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Objective: Given practice.in reciting verses together, either in unison
cor in dialogue form, the timid child will speak out, whilé
the aggressive child will restrain tendencies to dominate,
A1l children will uart1c1pate and no chlld will sieze control
of the exXercise, :
Instructional Aids: .Various materials as source material for choral.speak-
“ing. : ‘

‘Techaique: r

- At early levels of the prlmary grades the teacher must build a readiness -

for choral speaking by selecting poems which: e
' have ‘simple, metric patterns o

suggest simple bodily movements -

contain 1deas which children understand and enjoy.
Remember true unison in choral speaking is too difficult to expect of
primary pupils. -
Work to achieve deeper anprec1at10n of poetry, better understanding and -
interpretation, as well as pleasing, light voices and clear enunc1atlon.
(Chicago, 1963 D 72) . -

‘Additional Act1v1t1es : ’ o f__; e
1. Both shy and aggressive chlldren may benefit through llstenlng to an
' accomplished oral reader. Then, they may join in and make the perform-
ance successful. (Birmingham, 1968 p. 98)
The teacher's artistic presentatlon‘ her enthusiasm, and sincere delight
in good poetry directly influence the children in her class.
In choral speaking, the children have eXCellent practlce in working’
together. .
There is much opportunity for dlscu331ng meaning and exPre331on.
Relationships strengthen between pupils with this teamwork.
- Memorization becomes automatic and plea urable. (Kansas City Mo., 1965,
p.36) _ : _ . ) .
//'
.2, Extend the pupils' abilities in the art of choral speaklng
. Help a group of children interpret certain poems by having each one.
speak a line of a poem. Encourage children with high, low, or average
~voices to speak appropriate linés of poers. (Chicago,l1963glp.n72)
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dbjective; During a "Show and Tell" period, the -child will share news or _
: objects trought to school using simple sponteneous sentences
. while adherlng to establlshed standards for speaking.

[

'Instructlonal Aids: Camera; various other objects and materials.

Technigue: Set up standards for speaking.
) : Speak so that all can hear.
Look at the children.
Tell something 1nterest1ng
-~ Provide the opportunlty for the children to apply the speaklng standardu.
"Encourage children to bring toys and other objects to share.
Ask pupils %o tell about their toys using such words as:

I have . L cain .
This is Here is .
Provide children with a model by saying: "I have a camera.

I can push this button .and take a plcture.
Use the same idea and ‘have pupils 1dent1fy objects. in the classroom.
'(Dlstrlct of Columbia, 1968, D. MS)

Addltlonal Act1V1t1es -

1. Have pupils ‘tell about trips Whlch they have taken. (District of
Columbia, 1968, p. L45) '
Encourage pupils to use the vords T went and 'L sav.

2. Introduce the ‘children to the use -of visual aids by encouraglng them to
bring items from home for "Show and Tell." -
When the object is.smdll, have the child pass it around the class for
all to see or set it in a special place to be looked at more carefully
after the child has told about it. (N.Y.U., 1969 p. 106)

3. Durlng dlscu331ons and show and tell tlme encourage the children to
correctly name objects and actions. If the child does not know the
corvect word, give it to him and encourage him to use it. (N.Y.U.,
1968, p. 101) ' ' - '

4. Encourage the children to bring objects to school to use in "Show and
Tell". Help the children to understand how having the object in his
hand aids him in his delivery as well as being a visual aid for the

<aud1ence.-(V Y. U13 1969, P 86) :
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Objective: Given a variety of élaythinas the chilé nill identify.an item

correctly and then use the words May I and Thank you when ask-
1ng permission to play with the item.

Instructional Aids: Toys such as: rope, ball toy car, alrplane, telephone,
‘plastic saw, iron, broom, doll

Technigue:

Create situations to use the social courtes1es in a natural way. Place a
variety of playthings on a table in front of the room ‘ '

Ask children to identify the toys. ‘ S e
Tell children they may play with the toys, but that they must use the wvords
May I when agking permission and Thank you wheh given permission.

Suggest that the rest of the class listen for these expressions.

Allow the child to show the class how he plays with the toy if he remembers
toibe polite. " (District of Columbia, 1968, p. 53)

Addltlonal Activity: : :

Below are listed those rules of courtesy most 1mnortant in the primary -
grades. , Dlscuss1on brings out the sense and reason behind most of our
rules of courtesy.  The teacher should demonstrate these courtesies by her

'everyday behavior and should create s1tuatlons to use these social courtesies

* in a natural way.
Speak so all may hear,

Use a pleasant, conversétionai-voice.

Use polite forms of speech ~ (thank you, please ‘eXcuse me,
‘may 1%) '

Greet friends and=guests.
Introduce a parent or friend.
Allowrall ﬁenbers.or the group to take part.
- Let the Speeker:finish and not'interrupﬁ.
:éﬂow respect.for.others feelings and oplnlons.
Welcome guests to a program
_Use_slmple.rules o order when COndncting a meet;ng.'
TTse the.te}epnone.
Answer the doorbell.

Differ with another's view tactfully and courteously.

 Ask discriminating questiohs in good taste. <(Kansas City Mo.,
1965, pp. 36-37) '
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Objective: The child will identify self satisfactorily by giving first name
and last name; age; month and day of birth; address and telephone
number; name of father, school, teacher, and principal; grade.

Instructional Aids: Large sheets of manila art paper
Crayons or paints and brushes
Tape Recorder

Tape
Technique:
Listed above is that personal 1nformatlon that every first grader should
know. : - '
Send home a quesilonnalre requiring the parent to fill in the required in-
formation. -

Assist ‘each child in learning that 1nformatlon pertinent to himself.
Solicit help from the parents in teachlng the child about himself (Seattle,
" No Date, D. 28)

. Additional Activities
1. Have children drav or palnt pictures of
-themselves
menbers of the family
members of the school family
pets
~ homes _
“activities  at home
activities at school
vacation .activities
‘Let each pupil show his picture and give his report. -
Guide pupils to make reports which tell what is in the picture and at
"least one interesting thing about what they drew. (District of Columbia,
E 1969, PD. 108-109) '

2. Use the Tape Recorder. : :
Place the tape recorder and microphone in an inconspicuous posltlon in
the classroom in order to avoid pupil  tension.

Direct pupils to arrange chairs in. a circle or rectangle.

Tell them that.today is the day to dlscover everyone's full name and
address.

"Explain that each child will have an opportunlty to stand and tell his
name and address, then walk to the person he selects as next and say,
"It is your turn."” The selected child responds "Thank you."

Remind puplls to speak clzarly and to project or speak so that they can
be heard by everyone.

Turn- on the recorder.
Allow all puplls to tell names and addresses. )
Turn off the recorder. - -
Evaluate by asking questions, such as: ' el
"How clearly did we speak today?"
"Did everyone speak in complete sentences9".<
"Did we follow the directicns correctly?"

. ’ more
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Guide pupils in understanding that their speaking has been recorded on
tape for- o S o ' '

enjoyment of hearing oneself on tape
self-evaluation - : _
comparative studies of individual and group growth-

- analysis of strengths and weaknesses :

' ' teacher planning of lessons to meet class needs
(District of Columbia, 1968, pp. 160-162) e
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Objective: Given a familiar picture or object as a stimulus, the Chlld w1ll
construct and recite a simple sentence spontaneously.

Instructional Aids; Mounted magazine pictures
: or :
‘Pictures from a child's coloring book or old workbook
Technique: ' " . |
Show a large plcture of someone who appears to be ]ooklnf at something.
Ask puplls what they thirk the pérson is looking at.
Have pupils suggest ideas appropriate to a speclflc category, such as:
toys, clothing, animals, safety helpers.
Ask: "At what toy do you think the boy is looklng9"
.Note pupil's ability to give flttlng responses in sentences accozdlng to the
category indicated.
© Examples: I think he is looking at a ball.
Maybe -the boy is loocking at a red wagon. .
Turn plcture over exposing an appropriate picture vhich the person could
have been observing. “(District of -Columbia, 1968, p. k49) _ :

Addltlonal Activitiess
. 1. Have the children pretend that a circus is coming to town. .
; Let children guess which animals will come past in the circus parade.
Encourage children to use the ‘words maxbe and I tthk vhen they guess
" which animals will be in the parade.
Let chlldren place animals for which there are flannel cut-outs in the
"parade" on the flannel board. ~ ~
Ask pupils to suggest other performers who might be in the show.
Have pupils place these performers on the flannel board.
Have pupils tell and show, if possible, what the performers will do.
(Distriet of Columbia, 1968, p.. 56)..

2. Have :boys carry an 1mag1nary package into the classroom. :
©.- Tell the chlldren the box 'is filled with make-belleve packages.
Give each child a package. - :
Have the children untie and oren their surprises.
Ask each child to tell about the surprise in his package.
Note help needed for change in speech patterns._ (Dlstrlct of Columbla,
1968, p. 49) ‘

~
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Objective: Wiile greeting people, making introductions or sitting at the
~ table, the .child will demonstrate &acceptable speech petterns
and appropriate vocal characteristics by using complete
sentences and speaking loud enough to be heard and understood.

InStructional Aids+ None specifically reguired.
'Technlque :

Dramatize greeting people, saylng good—bye and making 1ntroduct10ns.
'Dramatlze table manners and walking in front of people.

Learn how to formulate a complete sentence by describing or telling about
pictures. i
Answer questions by using complete sentences. " (Salem, 1957, p. 11L)

Speak loud enough to be heard and understood.

Additional Activities:

1. Provide activities which help chlldren become aware of the need for
varying volume to.suit the occasion.
Different degrees ‘of loudness are agsociated with various places. such
as the)llbrary, the classroom, and the playground. (Baltimore, 1967,
p. 132 '

2. . Provide many cpportunities for practicing variations in stress, pitch,
rate, and intonation through choral speaking, drametization, and oral
'readlng. Encourage children to speak with the same feeling that a
character use& in a story (Baltimore, 196?, p. 132)

3. Mark on large oaktag shezts a period, a question mark, and if appropriate,
an exclamation point. Have a child flash one of the cards and select .
someone to deliver a sentence with the appropriate inflection. Each
time a child successfully dellVers a sentence he becomes the leader.
(N Y U., 1969 p. 82) :
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-Objective: While practicing complete sentence pattern drills, the student
~will differentiate between appropriate and inappropriate
language by constructing sentences of their own us1ng similar
and approprlate language patterns.
\

Instructional Aids:‘ None required.

Technique: ‘ . - :

The teacher must be careful to always use good language and articulation-as
an appropriate model for the students.

Occasionally, provide complete sentence Dautern drills for the chlldren.
Start by orally giving the children a pattern and then have them construct
similar sentences,

Example: _ , :
Pattern: I have a bike. ‘ . "
Responses: I have a doll. : o

I have a truck. (N.Y.U., 1969, p. 100)

Addltlonal Activities:
1. As the children enter the classroom, encourage them to talk to you about
anything that might have happened since the previous day.
" Then, after the group has settled, invite individual children to share
their news with the class by asklng leading questions such as:
Charles, what happened to you yesterday?
Betty, what did I notice about you th1s morning? (N.Y.U., 1969,
. 100) ,
2.7 Provide a friendly atmosphere in Whlch puplls feel relaxed and free to
express themselves.
“Encourage the immature child or the reluctant speaker to participate,
but permit him to communicate through facial expression or pantmmine
until self-confidence and a-sense of security are established.
Be.aware that pupils must have something they consider important to
say before they are motivated to express themselves orally. (Chicago,
1363, p. 52)
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Objective: Given a verbal message, the child will store the message for a
specified period-of time and then repeat the message without
‘ substafitially altering its content,

Instructional Aids: None requlred.

Technigue:

Give the child a 51mple meaningful sentence.
hLsk the child to repeat the senteuce back to “the teacher, Wlthout changlngi
the meaning of the sentence.

Ask the first child to repeat the sentence to a second Chlld who has not
heard the original sentence. Ask the second child to'repeat the sentence
to the group. : :

‘The number of meaningful sent=nces can ‘be increased and the number of
children in the series can be increased as the children become more sklll—
ful in short term auditory recaLl

Addltlonal activities:
- 1., Rather than write simple messages to fellow teachers or the bulldlng
principal, have a child deliver a verbal message.

2. " Have the child bring home simple ressages verbally. These verbal-
messages should be followed up with written messages to be sure the
message reached each and everJ home,

3. Get into the habit of reneatlng dlrectlons ONLY ONCE requlrlng puplls
to listen once and listen Well
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Objective: After listening to a story of not more than 60 seconds duration,
the child will demonstrate the ability to place a series of up
%o 'six pictures in correct sequence and then retell the story,
" referring at least once to each picture in the sequence.

) Inétructional Aids: Judy Co. See Que Series 6 picture sets.

.

Technique: ‘
Select a See Que story card.
Tell the child the story using short and precise sentences.

Place the pictures out of sequence and ask the child to put the plctures
back as he tells the story.

This activity may be an individual act1V1ty or used in a small group.

Addltlonal Act1V1t1es ‘
1. Show pictures of various "odes of transportatlon (car bus, traln, air-
.plane, boat).
Have children identify each.
- Display a set of three related travel pictures {a car, a car being
serviced at a gasoline atatlon, smlllng chlldlen looklng out of a car

window).
Ask pupils to pretend they are in the pictures.
'Say: MTell how you went for a ride.

Vhat happened during the trip?
+ Tell how you felt afterwards.” - . .
Let pupils use the pictures displayed in order to gain suggestions for
answering each question. (Dlstrlct of Coluﬁbla 1968, . 55)

2. Ask puplls to draw a picture of somethlng in which they have ridden. -
Ask pupils to be ready to tell a story using the three ideas above to
guide organization znd promote sentence sense in storytelling.

Set a pattern for.the chlldren by telllng an experlence, such as:
I went to Ohio on a train.
. The train stopped many times to pick up newspapers and mail.
I felt very glad when we finally reached Ohio. (District of Columbia,
1968, p. 55) :

PR W
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Objective: During a "Show and Tell" pericd, the student will describe an
: object brought to school using standard grammatical usage. He
- will entertain questions from his audience and answer.then.
using standard grammatical usage.

Instructional Aids: Object brought to school.
Techniques: ) , . . -
After a pressntation of an item by a child to a group of children or to the

" entire class, encourage the students to ask questions about the item
described. L ' Lo . L
Encourage children.to begin there questions with the words: Who, what, where,
why or how. ' e '

Have 'the children. sit in a circle during'sharihg timeband concentrate on
having the children direct questions and comments to one. another rather than
to the -teacher.
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Objective: Given a specific picture or object, the student will describe
B that object to a listener who.has not seen the object, using
words without gestures or visual aids to describe the object
accurately. The listener will in furn, be called upon to identify
the object based on its descrlptlon from amongst several similar
objects. ,

-
.

instructional Aids: Three girls, two with similar outfits on.

Technlque
Invite three girls to stand in front of the class.

‘Select at least two glrls with green in their dresses.

Pretend to be 1ook1ng for one of the glrls.
Say: "Have you seen my frlendV
Bhe has brown hair.
Today she is wearing a green plaid dress.
Her socks are white. :
- Her shoes are brown.
Have one child identify the rlght glrl

‘Ask puplls to reeall the things about the girl Whlch wvere descrlbed

Allow the chlldren to take the teachers part.

. Gradually increase the number of children in front of the room. (District
‘of Columbia, 1968, p. 161) :

‘Additional Act1v1ty

. Show a large picture of someone who seems to be obserV1ng something.

" Ask pupils what they think the person is viewing. _
Provide pupils with a category within which to make reasonable guesses. .
Ask the pupils to give two descrlptlve words when telling about what
‘the person is watching. '

Examples: I think the girl is looking at. a whlte longeared rabblt.
- Display a picture in the.category indicated. B ;
Use it to answer the guestion of what the person is viewing.
Ask the pupil or pupils who guessed it correctly to raise their hands~~w'
-(Dlstrlct of Columbla 1968, »p. 105) .
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- Objective: 'Whén'gifiﬁg_announcements, explanations, difectioﬁs, descrip-
tions or information, the student will: :

Wait until everyone is ready to listen.

Speak loudly and clearly.
Look at the person. he is talnlng too.

Ihé%;ﬁctional Aids: Safe, non-breeskable objects available in the classroom.

Technique:

Send one child.out of the room.

Let another child place an object samewhere in the room.
Send for the missing child.

- Have the first pupil tell where the object is. :
“Help the class evaluate how tlearly ‘directions for finding the object were
given and how qulckly the child followed directions for locating the obJect

(Dlstrlct of Columbia, 1968 p. 167) .

Additional Activities:

1. The need to give directions and explanatlons occurs frequently, when -~
children learn a new game, direct visitors, demonstrate the use of a
new material, or explain a project. Skill in this activity implies

" brevity and clarltj in wording.

. Encourage children to think through the directions to be glv=n.
Guide children to include only relevant ‘information..
Encourage the use of simple dlrectlons

" Encourage the use of words rather than ges Lures.
Check on understanding by asking the listeners to repeat directions.

2. Children need direction and help in delivering ﬁessages, giving directions
or making accouncements, They can help organize their thinking by -setting .
patterns, such as - ' - 3 : '

1. To whom is the message delivered?
"2. VWho is sending the message?. '
3. What is the message? .
a. -Speak clearly. .
b. Give, all facts ‘and infromation.
4.. Is there an- answer?
Another way is to list the question words WhO What vhen, where, vhy, -
as a guide. (Kansas City, Mo., 1965, p. 31) - '

.} ’ -
- . - f
e . [N . .
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Objective: Given practice telephones;, the-student will use the telephone.
efficiently, introducing self, giving reason for calling and
proper conclusion.

Instructional Aids: Two practice telephones.

" Technique:
Materials from the Telephone Company may be secured
Give pupils practice in using the telephone under guided conditions.
Construct imitation telephones and practice making telephone calls in which
one: '
' extends or accepts an invitation . )
. thanks someone for a birthday gift ;
congratulates a friend on a new baby brother or sister.
(Chlcago, 1963, p. 57) ' A -
Additional Activities:
l. Teach children the correct way to:
' answer the. telephone .
" take telephone messages ,
respond when a busy signal was given
Teach children to dial emergency numbers
Discuss the responsibilities involved in using the telephone correctly
and the.serious consequences ‘which may result from abuses of these
services. (Chicago, 1963, o. 56) : :

2. Make a list of the new: vocabulary used in telephoning.
- Determine the meanings of busy, party, dial,. and wire, and use them
correctly in conversation and discussion. (Chicago, 1963, p. 57)

3. Dramatize good telephone mahners. (Birmingham,vl968, P 97)
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Objectivei During a discussion period within a small group, the child will

express his personal thoughts ‘on specific topics in a way that
‘can be understood by his listeners. Success can be measured by
the types of questions. asked.

Instructional Aids: (None

Techniques:
Introduce the chlldren to dlscu551on grouns by having them first share ex—
perlences in small, informal groups. Introduce a copic and lead the children
1nto expressing their thoughts about it.
For example:
Did you have fun in the snow yesterday?
: _ Vhat did you do?
Reintroduce the * >pic as necessary to keep the chlldren on one subject.
(N.Y.U., 1969, p. 62)

- AMllow the children to ask each other questlons. Do questions asked request
.¢larification of information or do they request additional information?

Discuss with the class the purpose of speaking in or before a group. Elicit
the idea that one speaks to be understood and that the most: 1mportant aspect
of speech Is communicstion. (N.Y. U., 1969, . 62)

«

b

1. Oral exPre551on vredominates over ‘written expression in Grade One.
‘The major emphasis in speaklng at this level is helping the child make
his thoughts understandable ‘and-enjoyable 1o others. .
During  discussions those not talhlng shHould be llstenlng courteously. v
'(Seattle, No Date, P 28)

2. -The Chle can show an interest in oral expres51ﬂn by willing partici-
pation in class.discussions. Discuss "tricky" words and make a list of
them to practlce. (Salem 1957 D. 155)

- 3. nThrouﬂh the Sharlng of experiences- durlng sclence and soclal studies

lessons the child can ~express. and find pleasure and enjoyment. (Salem,
1957, p. 115)

[
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Objective:"ln a ﬁhree to five sentence talk, the student will express ideas
' " in an orderly sequence using vords’ such as -first -next then,
after, flnally, ete. :

-Instructional Aids QOaktag cards with the words, first, next then, after,
' and ‘finally written on them. - :

———

Various pictures as descrlbed below.

Technlque
Display, or project on a screen, "pilctures showing the time order changes in
things, such as: the changes in leaves throughout the year or the changes
in the development of a moth or butterfly.
Then have thé children give three to five sentence talks using temporal
order to describe the process of change. ' -
The ‘children might be more successful if words such as first, next, then,
after, finally are put on oaktag cards and used to assist the Phlldren in
organizing {their talks. (N.Y.U., 1969, p. 104)
L Addltlonal ACthJtleS ’ ‘ —
1. Have a group of ch1ldren rrepare talks for the class on topics vhich re-
qulre time-order sequence, such as:
Paper Mache Animals
Painting a Mural
Preparing an Cral Report
After they have given these reDorts,lllst with the class the. steps pre~
sented for each topic. HavE&“the class then number these 1n the proper
sequence. Then discuss what would ! happen if these steps were mixed up.
Lead them to recognize that in soge situations we must follow the
' .process in a certain order and that if we want someone to understand
the process we should tell them about it in time sequence. (N.Y.U.
1969, p. 10h) -

2. Introduce the children to the idea of spatial order by having them tell
about the different things in the classroom. Start by having a general
discussion where the children volunteer this information without any
attempt at organlzatlon. - ‘
Example: .

We have a chalkboard. _

There are six windows. . -

There are two bulletin boards. '

We have a fishtank.

Our pictures are on the bulletin board. -

The alphabet is on the chalkboard. '

Then ask one child %o act as a gulde -and escort the group around the room.

explaining everything as he goes. (N.Y.U., 1969, p. 105)

3. Ask various children to describe the buildings, trees, fields, and streets
that are on their route from school to home. Ask them to start their’
talk with the first thing they see when they leave school and to finish
with their front door. In discussing these talks, help the children
recognize how explaining things in spatial order helps them to organize
their talk and creates a clearer picture for their listeners, (N.Y.U.,
1969, p. 105)

L. Have & "Once upon a Time" unit to direct pupils' attention to establish-~
' ing time and place in the introduction of their storles. (Chicago, 1963,

[ERJ!:‘- p. 68)
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Objective: The student will hold the attention of the group using visual
"or audio supports while telling stories or relating incidents -y
seen or heard, as measured by a list of given standards.
. { o
Instructional Aids: These will vary based on the topic of the proposed
' speech, and might include pictures, objects, other
audio visual aids and/or demonstratlons.

Technlqpes
When the student gets the onportunlty to speak on a tODlC of his own
selectlon (yith some teacher guidance) he will:
Use pictures and ohjects as reference in making explanatlon
.Use puppets in dramatizations.
Use posters and charts to lend emnha81s to a topic under discussion.
Use records, tapes or other recorded material to support statements
of fact.
Use demonstrations of a partlcular obJect or techhique to aid in under-
standing. {(Salem, 1957, p. 1lL) -
The student will be expected to hold the attention of his" llsteners.
‘Attentiorn can be measured by the following standards: _
1. Are questions asked the speaker relevant to his topic?
" 2. Are the listeners guiet?
3. Are the listeners looking at the speaker” _
L, What is the comprehension level ol the. group of llsteners?
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. Objective: The child will deliver a short talk or aanunceﬁent related to

an assigned subject of interest or to information to be shared
. with the group, telling who, what, wheré, when; why and/or how,
. .when they apply. :
Instructional Aids: vNone‘specifically réquired.’

Technlques

. When ‘delivering messages or maklng announcements, the student must realize -

the importance of telling the who, what, vhere, when, «hy and how of the

‘message.. {(Birmingham, 1968, p. 96)

Children learn to relay verbally thoughts in sequence by retelllng a story,
glVlng the main. events in proper sequence. (Blrmlngham 1968, p. 63) —

Addltlonal Act1v1t1es
1. Kinds of speaking experlences - Talks
Telling sbout out~of-school experiences, interests, hobbies.
Relating incidents from favorite stories and books.
Telling stories suggested by a series of related pictures.
Retelling stories read independently or by the teacher.
. Meking short talks and announcements related to some subject of interest
. or to information to be shared,
Preparing and presenting a few statements about a spec1f1c toplc.
(Seattle, No Date, p. 36)

2. 1In grade two, the teacher: : ‘ ' .
- raises questions which direct a child's observatlon and guides him in

giving simple reporis based on that observatlon.

helps the children. to see opportunities for reporting.

encourages the class to give spontaneous accounts on what they have seen,
heard, or experienced in and out of school.

suggests that the report should ansver the questions who, what, mhen,
.¥here, why, and how. (Baltimore, 1967, p. 138).
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Objective: The student will prepare and give a one minute pereonal ex-
perience talk without notes descrlblng WhO what, vhen, where,
wvhy and how.

"Instrubtional Aids: DNone required.

Technlque

Guide pupils to select a toplc for their short talk.

The topic should be related to a personal eXDerlence, either something the
child has seen, heard or done.

Place the words who, what, when, where, vhy and how on the chalkboard.
These words. should be used as: guldellnes by.the children. )
These talks may be taped, for analy51s, with later empha51s belng glven to
sequencing of ideas.

Help the students tell what they saM'and heard and how they felt.

The teacher (listener) might keep a scoresheet, divided into the above -
listed. categories. How ‘many did the Chlld 1nc]ude in his talk '
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Objective: The student will pfepare.and give a one minute talk about a

- v 3pécific topic, using a bVeginning sentence, that states the
main idea, sequential development and a closing sentence.

Instructional Aids: Paragraph with clearly stated main idea followed by
: : dotails which support this main idea. -

Technlqpe
-Read to the: class a paragraph with a clearly stated main 1dea followed by
details which. support this main idea. Discuss the paragraph with the
children pointing out how the details explain the stated idea.

Then guide the children in preparing brief talks in which the main idea
is stated, followed by sen*~m:es which develop this idea.

Topics such as the follov1ng lend themselves well to this type of act1v1ty
Pets |

,My_Favorlte Game

Hobbies- ' .

Trip or vacation. (N.Y.U., 1969, p. 101)

Additional Activities:
1. Write on the chalkboard a list of time order words such as flrst
next, then, after, and finally..
Then ask varlous children to use, these words in describving what they
did after they left school:the previous day.
Lead them to understand. how these words help them get the events in the
‘right order. (N Y.U., 1969, p. 104)

2. Ask various children to describe the buildings, trees, fields, and
streets that are on<their route from school to home. ,
Ask them to start their talk with the first thing {hey .see when they
leave ‘'school and to finish with their front door. ' :
.'In discussing these talks, help the children recognize how explaining
“things in spatial order helps them to organize their talk and creates
-a clearer picture for their listeners. (N. Y U., 1969, p.- 105)

3+ Encourage the class to give ép6ntaneous accounts of what they have séen,
heard, or experienced in and out of school. (Baltimore, 1967, p. 138)
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Objective: ‘After llstenlng to part of a passage, the student will relate )
' the sequence of events expressed in the passage and successfully
predict outcomes based on that.sequence of events.

Instructional Aids: Selected passage 1nvolv1ng a sequence of events leading
to a conclu31on.

\
N

Technique: » .

Read to the class several short paragraphs involving a sequence of events.
At a climatic point in the passage invite the llsteners to predict the next
event and the final outcome, :

List all reasonable suggestions on the chalhboard

Have the children discuss the relative pOaSlbllltleS of each suggestion
before deciding cn the most probable turn of events.

Then conclude the activity by reading the rest of the passage and reveallng
to the class what actually happened (N.Y.U., 1969 p. W)

Addltlonal Act1v1t1es“

1. Begin a "round robin" atdry” Point out hoW'each event depends on the
preceding one for its growth, ex01tement and suspense. (Chicago, 1963,
p. 34) . At

2. Read a short story, leaving out the beginning paragraphs, as weli—as~the
ending ones. Ask the class if anything was wrong with the story. -What
. was wrong? VWhat was needed to make the:story easy to follow, as well:
as easy to understand? Then, read the entire story, pointing out the
necessity of a beginning, a middle, and an end. (N.Y.U., 1969, p. 4)
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ObjectiVeE The child will relate -an incident or personal‘experience using
appropriate ideas expressed in 31mple spontaneous - sentences.

Instructional Aids: Flannel board p1ctures Wlth felt backlng,
Drawing paper,:Crayons °

Technlque

The teacher should encourage suudents to. relate their’ experlences outside of -

the classroom’ to whatever,ls being discussed. :

The more that classroom—learning can reflect the student's world the more

involved he will be in learninsg.

. Sharing personal experiences often helps to gulld trust and comfort in a
group. It helps break down the walls between school and 'real-life."
Classroom discussions should deal with, ;) not avoid, the. students world out-
Side- the~classroom. - A7 -

Wnen we relate what we are to learn to what we already know, we can retain
and use our new learnings better. (Alameda County, Reticent Child, 1969,

p. 20} _

The teacher can relate a personal incident from his ‘ovm life experience.

" Then he can ask the class, "Do you!think that ‘this is a good idea? Would

 you like me to do it again‘P If so, why?" Then discuss in a simple way the
importance and significance of sharlng meaningful personal experiences with
others. (Alameda County, Reticent Child, 1969, p. 20)

Frequently ask the children to tell about similar experiences they have out-
side the classroom that are relevant to what is being discussed in the
classroom. ({Alameda County, Reticent Child, 1969 p. 30) o

Addltlonal Activities:
1: Place a flannel-backed picture of = girl on the flannel board.
Say: "This is my friend. :
- She will tell you about herselif."
Place flannel cut-outs on the board as each sentence is glven.
Say: "My name-is Mary Browvn.
I am 6 years old. L ,
My address is 2§2 Durham Road, Madison. ' L
T live with my mother, three sisters, and two brothers.
Help pupils use pictures to recall the klnds of information given:
name and age, home, family.
Poirt to flannel cut-outs and repeat ‘the 1nformat10n presented above,
- Have the class repeat each sentence u51ng the teacher s tonal quality
and matching her enunciation. '
Provide opportunity for several pupils to present. slmllar information
about themselves. (District of Columbia, 1968, p. 102)
2. A self-drawing of the child uslng crayon on drawing paper may be sub-
stituted for the flannel board in exercise 1.
3. Place Mary Brown, a doll with felt backlng on the flannel board.
‘Allow Mary Brown to introduce herself, thus providing chlldren with a
model for speaking well.
Place a toy on the flannel board that helps to show how Maxry has fun.
Have Mary tell how she has fun at home.
Encourage children to tell two things about themselves using the
flannel board pictures as a guide,.
- AGd more items to the flannel board after children learn to tell two
things well.
Have pupils give additional information sbout the number of sisters and
brothers they have; where they live; Wlth whom they live. (Dlstrlct of

Q . .
« 1 . .
EMC . Co »umbla, 1968, P 50)
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Objective; Given a specific toéic the speaker will limit his discussion
to that topic and related, supportive data, av01d1nv the in-
troductlon of new unrelated topitCs or 1deas '

Instructional Aids: None reguired.

Technique: . a

One child says a word the next child repeats the word and adds one which

is related in some way to. the previous word.  If someone challenges the

relationship of the two words and the speaker can not defend or show a

relationship, the speeker receives a minus point. The person with the few-

‘est minus p01nts is the winner. (Alameda County, Retlcent Chlld 1969, D

17)

Additional Activities: , : ”

1. One student may begin a story and each student. th@n adds a sentence or’
segment to the story. ({Alameda County, Reticent Child;, 1969, p. 17)

2. Giveeach child an action picture that clearly conveys a main idea and-
a sufficient number of details to support.it. Provide time for the'
children to examine their pictures and then ask each child to tell what

- his picture 1s about and to mention two or three thlngs which explaln
what is happenlng.
- Example:
My picture shows a lady losing her groceries.
The bottom of the bag broke and everythlng fell out.
(¥.Y.U., 1969, p. 101)

3. Point out the differences between casual conversations and discussions
- that deal with a particular subject. Guide pupils toward the under-
standing that in discussion, remarks are centered around one topic and
all .contributing corments bear upon the subject:. discussion moves from
point to point toward a conclusion in an orderly progre551on. (Chicago,
1963, p. 56) . : -
L. Provide opportunities-for discussion on topics in the content subjects.
~ Keep the discussion moving with questions that ask how, what Where,
when, and why. (Chicago, 196T, p. 56) L
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Objective: Given three specific rules for speaking behavior, the child
will list these rules in any order and demonstrate compre-
. hension through adherarce to the rules when speaking in largc
group or small group 51tuatlons._~

'Instructional Alds: Bulletln board or poster with the follow1ng rules:

Speakers—
: We wait until everyone is ready to listen.
- We speak loudly and clearly.

We look at the peorle we are talking too.

"Radio or record player and record., ‘
Chart showing a child speaking to a group
Pictures of pets playing.

Pictures depicting familiar experiences.

" Techniques: : . :

Turn the radio or record on at a comfortable llstenlng level,

~ Lower the volume so that the sound is bazely.audlble. .

Ask pupils which volume they need in order to enjoy listening. _

‘Help pupils understand that when they speak they must be. sure the class

can hear.

Display a chart showing a child speaking to a group.

Guide chlldren in noting that the speaker stands well and looxs at the

~ audience. ' ‘
Help puplls notlce that the audlence looks at and llstens to the speaker.

Show several pictures of pets d01ng funny things, or show pictures of
something in which children have indicated interest and experience.
Allow pupils to enjoy the pictures. e

Share a personal experience related to one of tne chtures in order to
‘provide pupils with a model for speaking. -

Suggest that a pupil, who has had an experience w1th a pet, pretend that
he is the speaker on the chart. ' '
Have him share his experience with the class. -

Guide the class in understanding how their classmate reminded them of the
. speaker in the picture.

AsX the speaker (child who shared) if the audience did 1ts part

"' Guide the evaluation of sharing efforts. -

D1sPlay the speaking chart, which can be used as a reminder of sPeaklng
standards, in a prominent place in the room.

-Instruct the students to use these rules in large group and small group
situations.

 promm
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Objective: . Given a partlcular object or: plcture as a stimulus, the chlld_
will discuss the stimulus u51ng complete 'sentences in small
group situations. .

Instructional Alds: Drawer full of objects or plctures that the chlldren
' have brought to School

“Technique: ' .

Develop a surprise draver by setting aside a special place for keeplng
objects and pictures which the children bring to school.

Invite the children to go to this drawer in small groups during free time.',
Encourage them to talk toaether about the items they find in the surprlse
draver. (N.Y. U., 1969, p. 66)

Additional Act1v1t1es , ' ,
-1, After reading a story to the chlldren encourage them to talk about it.:.
Lead them into speaking in complete sentences by asking questions such
as: g )
'"Why was Dick Happy? ' ST
How did Jack help?" (N.Y.U., 1969, p. 66)

2. Discussion is conversation directed toward a common interest that re-
.~ quires ofganlzatlon solution, and. evaluation. 'Daily discussions in-
volve children's feellngs, asplratlons, and interests in relation to
human’ experiences. This is a significant language activity, and each

currigulum area provides content for the development of dlscuss1on
skills.
At early levels the teacher should:
state or help children to state the problem.
ask leading questions.
keep the discussicn to the p01nt.
press for reasons.
“ask for sources of information. : :
strive to have discussion move from child to child rather than from
"child t0 teacher. :
keep the spirit of discussion one of mutual interest and helpfulness.
clarify confused ideas.
" hardle conflict tactfully.
summarize ideas t¢ help pupils experience a sense of accompllshment
in discussion act1v1ty ~ (Baltimore, 1967 p..136)
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Objective: Given a suggested act1v1ty, the child w1ll act out or pqntom14e :
that activity u31ng body control, movement, and gesture so '

' that the observer can 1aent1fy the activity being pantomlned

Instructional Aids: _None requlred.

_ Technlque

Have the children act out various activities such as: bouncing a ball,
brushing teeth, and hitting a ball with a bat. Have the rest of.the class

- guess what is being acted out. Progress to more difficult routines such as

wrapping and tying a parcel, or taking a mllk carton from a tray, opening
it, and drlnklng the milk through a strav. (N.Y. U., 1969, D. 80)

Addltlonal Act1v1t1es'

1. Set up varlous corners in the room .which will encourage spontaneous

role playln s such as a housekeeping corner, & store corner, and an
office corner. &Encourage the children to vlay with these durlng free
play time. (N.Y.U., 1969 p. 67) :

2. Observe the play and occa31onally help the children through gulded
questions such as:
Would Mary talk to her nother like that?
Would the s»orekeeper scold his customers?
Set up a series of role playving activities for the children 1nc1ud3ng
teacher-child, mother-child, and child-friend situations. Have. the
children improvise dialogue to develop the situation. After the
series has been presented, discuss the dlfferences in the way .the chlldj
spoke to the other character in each scene.- After the discussion,
- continue with more scenes so the children will consc1ou%ly adapt to the
various roles-in which they are placed. (N.Y.U., 1969, p. 68)
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Objective: During specifically structured discussions, the child will
-~ . eXpress disagreement with the teacher and his classmates when-
ever he objects to what has-been said and/or will express agree-
ment with the teacher or his classmates whenever he supports
"what has been said. He will do this by holding up the appropri-
ately colored card. S :

.Instfuctional,Aids;‘ Several card sets; Three cards per set (a red card
: ' a green card, and a whlte card) ¢ ) ’

Technloue ) . R

Give the students one red.,one green and one white- card (3 in all}.

During dlSCuSSlOnS, ask them to hold up the .red card if they dlsagreed w1th
vhat was said, the green card if they agreed and.the white card if un-
decided or if they wish to comment or ask a questlon. (Alameda County,
Retlcent Child, 1969, p. 11) : S

Addltlonal Act1V1t1es :

1. VWhen an argument or fight occurs in scnool discuss it and show how
points of view differ depending on the position of. each person.
(Alameda. County, Reticent Child, 1969, p. 13)

2. HaVe a talk1n5 table in one corner of the room where students ‘and
teacher may go and invite anyone to accompany them. This can be used
cspecially if the student or teacher has a problem which needs to be
discussed in private. A tape recorder should be available for students

~ to air happinesses or complaints. Stress each student's responsibility

- for what he says and how he says it. ({Alemeda County, Reticent Child,
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Objective: Given a taped sample of a child's own speech, the student will
detect mispronounced words and will correct confused sounds, .
omitted and ex*tra sounds.,

_Inétrﬁctional'Aids:"Tape recorder, tape; flash cards.

Technlque- : :
In conjunction with act1v1t1es in audltory discritiinetion have the children
listen to their own production- of speech. Tape record each child's voice, "
and help them detect errors such as: . '
confused sounds - podadoes for potatoes .
omitted letters - kep for kept —
extra sounds - singger for singer '
Using the tape- recorder have individual children practice saylng words
which give them dlfflcultles. (N.Y.U., 1969, D. 8Y) _

: Addltlonal Activities:

1. Print on flash cards words which differ only in the vowel" such’ as thin,

- then; pin, pen; sit, sat. Have various children pronounce the vords as
they are shown. Mlave the group decide whether or not the correct word
was pronounced. . (N Y.U., 1969 p. 85}

2, Use listening adctivities with .rhyming words and lists of words with

. ' the same final consonant. -Stress the ending sounds by having children
compose Jjingles or supply the rnymlng wo*ds for verses. (Baltimore,
1967, p. 132) - o

3.. Have childfen tap or clap out the number of syllables in a word or
. mark off the syllables in words written on the chalkboard (Baltimore,
1967, p. 132) .

4. Use the "listen~-look-say' approach. Encourage children to listen_.
closely to the correct pronunciation and to wetch the teacher's lips,
teeth, and tongue as he produces the correct sound.



..............

S 413 | : - R | 131

'_Objective: Given a taped sample of the students speeeh, the student will
: recognize errors (if they exist) made in the articulation of
specific speech sounds.. o B

Instructional Aids: DNone specifically required but a tape recorder may be
' ' ~ " used to ‘support the 1dent1f1cat10n of errors and to
add interest.

Technlque : .

Teachers need to encourage students to admit their errors by creating a

classroom atmosphere in which errors are not ridiculed nor penallzed

They should set an example by admitting their. own errors.

:This activity can best be carried out informally during reading or durlng»
"some other activity. When the teacher.or another child hears or makes an
© error., they should admit to that error and correct the error if possible.

Specific speaking activities may be planned involving the use of the tape

recorder, and one objective in listening to the playback can be the
ddentification and correction of articulation or pronounciation errors. -

(Alameda County, Reticent Child, 1969, p. 15) :

Additional Activities: . . o .

1. . Bach student might give a talk on, "A Mistake I Have Made." .
He might include the events which led up to it, the reactions of any ‘
other people involved, how the situation looked to them, whether he
admitted to the mistake, how he felt during the whole period of time, -
alternative ways that he might lave handled the sltuatlon.v (Alameda
County, Retlcent Chlld 1969, p. 15) ' '

2: As the teacher, it is important to admit to errors made and to make
the children feel as if it is not wrong to make an error. Discuss
how important it is to make mistakes in order to learn., (Alameda County,
Reticent Child, 1969, p 16)




S k21 - 132

Objective: Given a specific topic for discussion, the children will

recognize and utilize patterns of organization. The student
will compare and contrast, classify, use time order, spatial
order or analyze cause and effect, whichever process is most
appropriate for the situations described in the activities.

Instructional Aids: See each activity below.

Technigues:

1.

Comparison and Contrast -~ Place on the chalkboard or bulletln board
the pictures of two different objects which have a great deal in
common, such as: a car and a truck, a doctor and a nurse, an apple
tree and a fir tree. Elicit from the children the similarities and
differences. (K.Y.U., 1969, p. 103)

Classification - Cut from oaktag the patterns of a circle, & square,
a triangle, and a rectangle. Prepare a display on the bulletin board
using these four patterns. Then ask the children to name obJects in the
classroom that are like each of. the ogktag figures:

Example: The clock, the door knob, and the waste paper basket

look like the circle. (N Y.U., 1969, p. 103)

Time Order:- Display, or prcject on a screen, pictures showing the time
order changes in things, such as: The changes-in leaves throughout the.
year, the changes in the development of a moth or butterfly. Then
have the children give three- to fivé—sentence.talks using temproral
order to describe the process of change.: The children might be more
successful if words like first, next, then, after, finally are put on
oaktag cards and used to a331st the chlldren in organlzlng their talks.
(N.Y.U., 1969, p. 1oh)

Spatial Order - Introduce the children to the idea of spatial order by

-having them tell about all the different things .in the classroom. Start

by having a generzl discussion where the children volunteer this in-
formation without any attempt at organization.
Example: We have a chalkboard.
There are six windows.,
There are two bulletin boards.
We have a fish tank. :
Our pictures are on the bulletin board
The alphabet is on the chalkboard.
Then ask one child to act as a guide and escort the group around the
room explaining everything as ‘he goes. (W.Y.U., 1969, p. 105)

 Cause and Effect - Ask the children to tell in a few sentences why they

use galoshes, tie their shoes, stop for cars. Elicit a cause- and—

~ effect response by asking "Why?" (W.Y.U., 1969, p. 105)
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Objective: Given fifteen different items the student will.identify a
specific item through questioning. The responses to the
questions can be only "yes" or "no".

Instructional Aids: 15 pictures; several animals, plants, appliances,
materials for use with paper, ete..

Technique: : :

With a group of 3-5 children, have one child choose an item and write dowm
what the choice is.. The other children must try to guess what item was
chosen by asking in turn questions-that will lead to the discovery of the
item. The ansyers to the questions can be only "yes" or "no". Each child
may ask total number of questions that can be asked, so that all gquestions
asked are good ones. '
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ObJective: Given a picture of a situation depicting a-definite mqod, the
child will communicate the mood of the person in the picture,
using the tonal guality of what the person in the victure might
be saying as a clue.

Instructional Aids:

Pictures:
child during his birthday party
child whose dog has been hurt '
child finding something unexpected in a package
child returning home after romo in the snow
child whose baby brother broke a new toy.
Technique:

Show plctures of children in various moods.

Encourage the pupils to discuss how the children probably feel and why
they feel this way.

Ask: 'Have you ever felt this way? Tell us about it."

Have the children suggest what each person might have said.

Have the pupils try to portray the tonal guality expressed in the voices
of the children pictured.

Suggest words, such as: surprigsed, delighted, sad, angry, tired.
(Distriet of Columbia, 1968, p. 116)
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Dbjective: The child will respond to specific role playing situations by
improvising dialogue and demonstratlng appropriate language
courtesies. '

Instructional Aids: See Activities listed below.

Technique: o :

- Set up various corners in the room vhlch will encourage spontaneous role
playing, such as housekeeplng corner, a store corner, and an office corner,.
‘Encourage the children to play w1th.uhese durlng free play time. (N.Y.U.,
1969, p. 67)

Observe the play and occa51ona11y help the children through guided ouestlons
such as:

Would Mary talk to her mother like that?

Would the storekeesper scold his customers? -

Set up a series of role playing activities for the children including
teacher-child, mother-~child, and child-friend situations.

Have the children improvise dla_oruc to develop the situation.

After the series has been presented, discuss the differences in the way the
child spoke to the other character in each_ scene.

After the discussion, ‘continue with more scenes so, the children will
consciousl; addpt to the various roles in which they are placed. (N.Y.U.,
1969, p. 68)

Additional Activities:
1. Language Courtesies- -
The manner in which we speak is as important to the listener as
_the use of effective language itself. o

The following techniques and attltudes must be learned and
: developed

a. Use common expre551ons of courtesy
(Example: "thank you," "please," etc.)

b. Give opportunities for others to contribute.

c. Consider the feelings of others. ' .

d. . Know w?en and how to interrupt a speaker. (Birmingham, 1968,
p. 100 >

‘2. Keep a large chart fbr the class and record part1c1patlon.
Perhaps have each child keep his own individual record of oral part1c1—
pation. At the end of each week award the child who has participated
the most and the child who has improved the most. Discuss the import-
ance of oral participation and do this activity just long enough to _
make the children more aware of their own part1c1patlon. (Alameda .
- County, Reticent Child, 1969, p. 8)

3. Allow a sPec1f1c amount of ¢ 1me when an interesting topic is being dis-
cussed to go around the room and elicit a brief one-word or one-sentence
opinion from every member of the class {Alemeda County, Reticent Child,
1969, p. 8) '
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OHJective:' Given an opportunity to claesify objects as pretty, funny or
good, the child will express his personal opinion and offer at
least one reason to Justify his classification.

Instructional Aids: Erettx— piece of colorful material
shiny paper
plastic flower /
gold fish in a bowl
funny-  clown doll’ :
Mexican Jjumping bean
good- apple .
. correct paper
book (familiar story)
candy .

Technique:

Display objects _

Invite about eight to ten children "to visit".

Ask pupils to find something which they think is 'pretty.

Ask a child to explain why he thinks an object is pretty.

Allow other children to select items Whlch thev con31der pretty and to

give reasons for their choice. -

Ask pupils to describe. something pretty that they have or that they have

seen at home; at -school; in the nelghborhood during a trip. ’

Follow a similar pattern by having puplls explain reasons for finding thlngs

funny; good. ‘

Evaluate by asking: "How many took part in our conversation?
Who can tell us something interesting that you heard?
Did you hear any new or interesting words?" (District
.of Columbia, 1968, p. 112) '

Additional Activities:- ‘ : E o

".1. Guide pupils, on other occasions, to take imaginary trips to the farm,

. playground, picnic spot, circus, or oh.a seasonal walk. :
Help pupils tell what they see and hear and how they feel. (Washington
- D.C., 1968, p. 169)

2. Guide pupils to open imaginary packages.
. Ask them to tell what is in the package, as well as, additional inform-

ation about color, and when, where, or how they might use the object.
(Washington D.C., 1968, p. 169) -

3. Students need to regard one another'as potential sources of learning.

’"Respect for oneself and one's peers leads to receptive learnlng (Our
goal is to help students become independent of us in pursulng the1r
education. -
Learnlng from peers, therefore, is as 1mportant as relying on the teacher
for learning.)

- Opportunities should be built into lessons for students to talk among

themselves, (Alameda County, Reticent Child, 1969, pp. 23-2L)

‘4, Put the children in a role-playing situation in which each child at some
: time has the opportunity of being the teacher. The child who is the
teacher should be the one to decide how he wants either the rest of the
class or just three or four other students to act. Discuss each child's
conception of "teacher". (Alameda County, Reticent Child, 1969, p. 2k)
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Objective: Given a structured situation for dramatic play, and standards to
follow during participation, the child will participate in the
dramatization and adhere to the specified plot and standards.

Instructional Aids: Varies with the situation.

Technlque )
Dramatic activities offer natural and 1nterest1ng‘ways to develop selT—
confidence and poise.
‘A child finds it easy to imitate and enjoys d01ng so.
Standards to follow: :
1. Speal and act as the person in the story does.
2. Speal loudly and clearly enough for everyone to hear
3. Make voice show feelings. :
k. Other members of the class should enJoy the performance.
(Birmingham, 1968, p. 98)
~ Kinds of Speaking Experiences - Dramatizations
' Dramatlzlng favorite stories, parts of r~ading lessons, activities
centered around community workers, the city, and the country.
_Pantomiming poems, music, and stories.
Using a room microphone for announcements and '"make-believe" broadcasts{
Learning how to use the telephone effectively and courteous ly )
Participating in social introductions both as the introducer and as the
" introduced. (Seattle, No Date, p. 36)

Additional Activities: : _ ,
1. In dramatizing more complex stories, the children, through discussion,
are led to divide the story into scenes or acts.
Thece are listed c¢n the chalkboard with the questions “where" "when"
and "who' answered. For example:
The Three Bears
_ _ o~ : Scene}One ’
. Where - In the bears__house<
Vhen ~ In the morning.
Who (characters) - Father Bear
Mother Bear
Baby Bear (Kansas City, May 1965, p 35)

2. There are endless opportunities for dramatization:
‘original storles ‘ '
- poems -
songs
courtesies
_ stor1es[that have been told or read
'of_rsafetyJIules ' S
Historical inecidents and characters (Kansas City, May 1965, p. 35)

it

3. There are many ways to dramatize other than "acting out" a story:
‘puttlng on a TV or radio play
using puppets (stick, hand, sack, stuffed or papler—mache)
making a flannelgram . , -
developing a shadow play '
speaking for a class created "movie"
(a seﬁles of plctured scenes telling the story) (Kansas Clty, May 1565
p35 '

’
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Objective: Using the Bell Telephone Systems special Teletralner phones,

' ‘ the student will use telephone courtesy by - answerlng politely.
He will demonstrate his ability to receive messages so that the
main idea of the message remains intact and can be repeated
correctly when the conversation has been completed.

Instructional Aids: Two practice telephones.

Techniques: .
Discuss occasions on which pupils have been dllowed to use the telephone.
Give numerous pupils an opportunity to answer the telephone using a polite
and friendly phrase such as, "Hello, this is John Brown."
Provide situations, as pupils are ready, in: vhich they answer the telephone
when; :
~~1it is for someone else in the house. d
it is for someone who is busy and cannot come to the telephone.
it is for someone who is not at home.
the caller has the wrong number. (Dlstrlct of Columbia, 1968 D. 173}
Emphasize the following rules of courtesy_
For all telephone calls?
1. Use a pleas1nv voice. o
2. BSpeak to be heard and understood
" 3. Listen attentively to the speaker.'
When originating calls:
1. Give name immediately-
2. State purpose of call.
T77773. Conclude the call promutly.
: When receiving calls:
1. Answer guickly.
. Give answers clearly.
. Take messages accurately. :
. VWhen another person is wanted, ask caller to, "Hold the
, telephone, please" and. get the person asked for at once.
When making emergency calls: :
.- Dial "operator." -
. - Say, "I want to report a fire" or "I want a pollceman
. State purpose. of call if time allows.
. Give name, address and telephone number . (Kansas City Mo.,
1965, pp. 37-38) , ‘
Addltlonal Activities: - . ~ T
1. Introduce pupils to the teletralner.. ' -
Help them understand that the equipment Wlll produce the same sounds
that telephones in their homes make. -
Allow pupils to see the control panel and to hear the dialtone, ringing:
sound, and busy signal.
Guide pupils in distinguishing sounds and in explaining the messages
the sounds give them. (District of Columbia, 1968, p.. 1Th)

w Y
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2. Provide role-playing situations in which the children must listen for
‘a busy signal or for a ringing sound.
Remind children to be sure to hang up and wait if they hear a busy
signal. (Dlstrlct of Columbia, 1968, p. 17k)
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3. PFPlace two telephones before the class.
: Permit children to talk briefly on the phones just for fun.
Suggest it is always valuable to learn the names of things we use.
Help pupils identify the receiver, mouthnlece, cradle, dial wheel, and
- finger stop. .
Guide pupils in understanding the proper use of each part.
Be sure to helr pupils under-tand the importance of holding the mouth-
piece away from the mouth. '
Permit various pupils to name and explain the function of the parts of
the telephone and to demonstrate usage of the parts.
Show pupils how to dial the operator.
Allow children to demonstrate dialing the operator.
* Be sure they remember to keep the index finger in the prop.r space
untllhghe finger reaches the finger stog. (District of Columbia, 1968,
. 1T

4, Help. pupils understand that sometimes we use the telephone in an
"7 emergency. .
Show sketches denlctlng emergency situations.
Have punlls decide on information which would be needed in order to
report each,
Provide opportunity for pupils to nractlce reporting a fire or loss.
Guide pupils in securing the assistance of the "Operator in pla01ng
their calls. '
Participate by answering calls to the police or fire department until
pupils can handle this part, also.
Be sure pupils give address clearly and .distinctly.
Proyide a pattern to guide pupils in reportlng
who or what was lost.
where it was last seen.
something about its aDnearanc
Encourage pupils to create role—plajlpg situations which incorporate-
: the)emergency calls practiced. (Distriect of Columbia, 1968, pp. 1Tk-
175 . _ ‘ .

5. Play "Telephone": Arrange the players in two lines. The leader writes
a -sentence on a slip of paper and then whispers the sentence to the
first player on each team. At a signal, the sentence is whispered from
player to player. When the last player receives it, he rumns to the
leader and repeats what he heard. The team whose sentence is more nearly
correct wins., . In a tie, the team whose player reaches the leader first
wins. :
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.Objective: Given a selected passage at an appropriate reading level and
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with a single mood, the student will read the passage orally

in an expressive way. The child will express the main idea of
the paragraph in one complete sentence.

Instructional Aids: Selected short passages at an appropriate range Tor
grade level. .

Technique: .

Allow student to select a passage at his reading level and in his interest

area.

Let the student read the passage over 51lent1y, revieving vocabulary and

striving for the main idea.

Instruct the student to read the passage orally. striving for smoothness of

expression and use of proper voice inflection.

Ask the child to express the main idea of the paragraph in one complete

sentence.
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Objective: Given a specific phfase or short Daracrapﬁ“the'Student will
‘ restate the main idea of the phrase or paragraph using different
words.

Instructional Aids: Selection of phrases or short paragraphs at the child's

appropriate reading level which contains one main
thought or idea.

Techniqgues: '

Alow each child to select one phrase.

Have the child read the phrase or sentence silently.

Ask the child to repeat the phrase keemnc the same meaning but using '
different words. ' ' - i

In a second lesson the teacher may read the sentence or phrase to the child
end ask him to restate -the phrase using different vords yet. keeping the
same meaning. ;

A further followup to this lesson can 1nvolve the use of several sentences
or a short paragraph which the child is expected to read 51lently and then
restate the main idea using different words. :

Finally, the teacher should read short paragraphs to the students, asking
them to restate the main idea of the paragraph using different vords.
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Objective:r After listening to a short story, the lisfener will relate two
or three incidents in the story in proper sequence.

Instructional Aids: A series of appropriate short stories.

Techniques: :

A1l children appreciate stories, whether read or told by their teacher.
This should be a part of the daily program.

After listening to a short story, the child demonstrates his comprehension
by relating two. or three incidents in the story in proper seauence. '
Children learn to relay verbally thoughts in sequence by retelling a story,
giving the main events in proper sequence. .

Ask various children-to tell stories from thelr reading to the other members
of the class. .

Iead the children to recognize that they can communicate the ideas and the
events in a story in this manner. (N.Y.U., 1969, n. 62)

s |
i



Objective; After listening to & recorded short story;_the student- will
retell the story in his own words (with or without the aid of
pietures) using acceptable speech patterns and standard usage.

Instructional Aids: Tape recorder taped short stories of four or five
lines. '/

Technique:

The teacher will play a recorded short story d1rect1ng the chlldren %o

listen carefully to what is happening.

Ask the children-as a group to retell the story. -Ask, "What happened first?"
What happened next?" ' : '

Mlow individual children to volunteer answers.

The teacher may use pictures as cues to sequence.

Correct all errors in inappropriate speech patterns and standard usage.

Additional Activities:
1. GSame as above except the teacher may réad the short story aloud to the
class. Be sure the children have a purpose for‘'listening.
2. The children may draw a picture or a series of pictures showing what
happened in the story. Ask the children to tell about their pictures.
- Allow the children to correct each other, but try to avoid What might
become a threatening situation.
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Objective: During a conversation the child will wait his turn before enter-
ing the conversation; he will not interrupt but w1ll walt until
another is finished upeaklng

-Iqstructional Aids: Tape Recorder

Technique

Tape record a segment of the class period.

Play back the tape perlodlcally asking the class vhat someone, whose ideas
are muffled by another spegker, is saying?

Or, simply play back the tape asking the class what seems to be needed in-
order to improve communication in the classroom?

Ask the children to discuss how they feel vhen people listen to them;

how they feel when people don't listen?

Vhy do we sometimes not listen to what is going on9

Ask children how they feel when they are 1nterrupted9 (Alameda County,

. Retitent Chlld 1969, pp. 1h4-15) : ' .

Additional Activities:_ L
- 1. Ask the students to suggest ideas for an experience. chart, such ag-

-"These are the things a good speaker does" '

' Wait for turn to speak. )
Avoid monopolizing the conversation. ,
ete.. (Salem, 1957, p. 115) :

2. Ask the chlldren to demonctrate correct and incorrect procedures in
" speaking before an audience. " (Salem, 1957, p 115)
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Objective: 'Given two practice telephones, the student will make or receive
calls while adhering to specific standards for each activity.

Instructional Aids: Two practice telephones.

Chart: Telephone Tips

VWhen making a call:
1. Know the telephone number.
2. Listen for the dial sound.
3. Dial carefully.

When answering the telephone:
1. Answer promptly.
2. Talk in a natural voice.
3. Repeat the message. (Chicago, 1963, p. 57)

Techniques:
The teacher should make use of dramatization as a means of teaching the
technlques of telephone usage when: :

answering. the phone

copying phone numbers’

dialing numbers

operating a public pay phone

dialing the operator

making an emergency call ‘

takirg and relaying a message (Baltimore, 1967, p. 138)
Wlth telephones - one child calls a second child and gives him a message

~ which the second child then passes on to a third child. (Alameda County,

Reticent Child, 1969, p. 36)
The teacher must provide practice to improve use of. the phone in situations
such as when.

the phone rings and another number is wanted

a wrong number is dialed

the person requested is too busy to converse '‘at the moment

~there is need to report a fire or some other emergency.

(Baltimore, 1967, p. 138)
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Objective: Given an ovportunity to tell about a personal experience, the
child will determine a purpose and relate the sequence of events
and pertinent information to this purpose.

Instructional Aids: Films, Filmstrips, and Art Slides constitute an
‘effective motivating vehicle for conversation and dis-
cussion in the primary grades.

Technique:
Decide on the purvose in telling a personal experlence.
Relate the seguence of events and pertinentv information to this purpose.
Select something:
"humorous -atout a hungary pet
exciting about a new toy
interesting sbout unexpected corpany

Additional Activities:

1. Point out the imporvance of proper seguence and important background
information when relating personal experiences to the class.
Motivate children to take pains to tell a story well by delloerately
omitting pertlnent details in relating a personal experience.

“Encourage the pupils to give constructive criticism after the story.

2. Have a class where no talking or writing is permltted
Carry out all learning non-verually.
Choose leaders non-verbally. _
Discuss what happened -at end. (Alameda County, Reticent Child, 1969,

p. 39)
(Llnlt class time for thls act1V1ty to flve minutes. )

3. Discuss with the class the purpose of speaking in or before a group.
Elicit the idea that one speaks because he has something to say, some-
one he wishes to say it to, and a reason for saying it (he wishes to
be understood). (N.Y.U., 1969, p. 62)
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Objective: @Given the opportunity to help plan and evaluate the day's
. activities, the child will mzke susgestions and value judgments
as to which activities are most worilwhile. The child will be
able to offer at least one reason to support his viewpoint. .

Ir.structional Aids: None required.

Technique:

Each day have the children participate in planning the day's activities.
Have them sit in a circle arnd through guided discussion, decide on those
tasks that ne=d to be done and those things they would like to do that day.
Help them to recognize that by talking over the day's plan they are able to
communicate the things that they want to w~ck ‘on and you are able to
communicate the things that you'd like them to do and that together you are
able to plan the day's activities. (N.Y.U., 1969, p. 62)

Additional Activity:

At the end of each activity, have the children tell ways of improving it
and what they liked and didn't like, At the end of the day they relate
the activities of the day and suggest some for tomorrow. (Alameda County,
Reticent Child, 1969, ©. 35)
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' Instructional Aids: Prepared talks by students.
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Objective: Given an assignment to select a topic for a talk, the child will

consider the interests of the listeners when selecting something

to tell. The listeners will rate the choice of subject matter.
The speaker will rate the choice of subject matter using the
_seme rating scale.. The ratings should be similar. '

Technlques

. Ask each child to plan a talk of not more than one Tiinute in length about
- a famlly activity, personal possession, pet, personal experience, tele-

vision show or trip which he feels will be of interest to the class.

Have the class rate the choice of subject matter (not the delivery) as:
Very Interesting, Interesting, Unlnterestlng, dlscuss why people rated the
topic the way they did. '

After the talk, the ﬂpeaker should also rate how he felt the class reacted
as’ a group to hlS talk, using the same rating sca‘e llsted above.

Dlscuss differences 1n ratings.
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Objective: Given a picture of an experience familiar to the child, the

child will create a- story which will include addltlonal
‘characters, cbjécts, and sounds as well as placing thehetory~

teller in the pretend situation. The story should be one
paragraph and between five and ten sentences in length.

Instructional Aids: Drawing paper, crayons.

Technigue:
Place & picture of an exPerlence famlllar to the children on the chalkboard
“ledge. A

- Ask pupils to help brlng the scene to llfe.,

Let pupils look at, the picture to tell what they see'happening. ,
Encourage pupils to use appropriate neames.for persons, places, or objects.
Let pupils suggest what sounds they hear. '
Encourage children to pretend that they are in the victure.

Let pupils discuss how they feel in the pretend situation.

\

Guide pupils in creating a group story. {District or Columbia, 1968, p. 184)

Additional Act1v1t1es

1.

To develop ability in storytelllng, prOV1de a. relaxed atmosphere, a qulet
room, and an interested and comfortable audience. -
Give an example of good storytelllng bv telling many good storles to the’
class.
Guide pupllS in develoolng the skill of storytelllné by helping them
choose a.story wisely and by pointing out the importance of: :

choosing a story wisely,

knowing the story and the names of the characters well.

telling it in proper sequence.

speaking directly to the audience.

expressing mood through voice and manner. . '

using words which express ideas clearly. {Chicago, 1963 p. 66)

Ask children to think of some topics that would make good stories. List
them on the chalkboard T T

‘Example:

The landing of men from outer space.

An African safari.
Have various pupils choose a topic and tell a story about it. (N.Y.U.,
1969, p. 65)

Children may be asked to tell stories about their daily experiences,
make believe ideas and personal possessions. (Birmingham, 1968, p. 99)

Sequence of events or facts should be kept in mind when telling stories,
jokes and riddles. Some ways to help in developing this habit of think-
1ng are to:
Look at a series of connected marrative pictures and tell a story
about tl anm.
Retell a story that has been read or told. ‘
Retell a story in parts - one child telling part, another taking
it up from there, others contirnuing and closing it.
Use "Stand up" stories described under creative stories.
Tell stories with- puppets, flannelgrams and shadow pictures.
(Kensas City Mo., 1955, p. 32)
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. Objective: Givenfthe opportunity to help plan and evaluate his daily

~activities, the child will meke suggestions and value judg- -
- ments based on his recognized needs and desires. The child will
_ be able to support his plan or judgment with at least valid
reason. - ' ' A

Instructional Aids: Chalkboard, Chalk

" Technique: ' ,

e ——— e

Plan small group discussion periods on topics related to class activities.
. Encourage the pupils to give progress reports on group and individual

projecis, to bring up for discussion any problems encountered in group work,
and present new ideas or approaches that they would like to try. The '
teacher may have to solicite suggestions or comments from some of the
children in order to get them to participate.
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Objective: Given an opportunity within a structured situation, the student
will dramatize a favorite story, original story, play or
social situation, using apvropriate movement and dialogue.

‘Instructional Aids: None required.

Technique: :

Begin by portraying a 1avor1te character in a story or play and ask members

of the class to help "play" a story

Encourage those who volunteer to make up the dialogue as they go along.

" Give everyone a cheance,

Motivate the timid child to "act" as audience untll he becomes more relaxed.

-(Chicago, 1963, p. 70)

Addltlonal Activities: '

1. As pupils becorie more mature, provide time for group plannlnb before
presenting an incident from a favorite story, original story, play or -
social SLtuatlon (Chicago,-1963, p. T70)

2. The teacher should encourage students to read and to see plays of some

~ quality.
The teachsr shoula also nelp the child analyzn-story characters and dis-—
cover how characteristics can be prOuected (Baltlmorp 1967,_‘. 137)

“§



S 52k o ' , 152

Objective: The student will offer suggestions or.opinions during class-
room discussions, either voluntarily or when solicited by the
teacher. No child will dominate classroom activities and no
child will remain reticent. .

" Instructional Aids: None requived.

Techniques:
Every comment makes sense to the student and arises from some motivation
within him s0 the teacher should seek to show—hié avareness of what the
student "means" by what he says.
The teacher should tell the class often that he WaJtS to hear what they
‘have to say vhether the teacher agrees with them or not. '
The teacher should actively teach students to veICOme and value each other's
comments. : v
People can share feellngs and exnerlences only in a climate of trust and

/ acceptance. :

" The teacher should take a non—*udgmental position to what students say in
the classroom.. This does not imply that the teacher never agrees or dis-
agrees with what is said, nor is unable to state his position.

It does imply that by setting a non-evaluative climate, both students and-
teachers can state and own their own feelings honestly.

The only way thé teacher or his students can know the needs of one another
is when the needs are frankly stated. (Alameda County, Reticent Chlld

1969, p. 9)

Additional Activities: :

1. The teacher should set a precedent by achnowledgl 1g every comment:that
is made and by teaching the students that when they disagree with each
other, they should attack the idea rather than the -person. (Alameda
cOunty, Reticent Child, 1969, p. 9)

2.  The teacher should riot permit any tyre of teasing or ridiculing to take
" place within the classroom, whether speech related or not. In order for
a child to open up in the classroom, he must first feel secure. ’




s 531 | S ~ S 153

Objective: Using a picture, word, object, or experience as a stimulus,
the child will create a. story nsing descriptive words that:
tell color, size or condition,

Instructional Aids: Magazines containing many pictures in each issue.

Technlque

Have the children look through magazines for plctvres which tell a story.
Show. them how to-cut the pictures out and project them by means of the
opaque projector.

Ask each child to tell a story about his plcture.. (N.Y.U., 1968, p. 65)
Encourage the child tp use approprlate descriptive words.

Additional Act1V1t1es

1. Put enough words on sllps 1n an en"elope so that there. is one Word for .
each child. :
Have each child select a word from the envelope and use it in an. oral
sentence. :
Later the childref may be encouraged to create oral storles around the
words selected. (N Y.U., 1969 p 100)

2. All children appreciate storles, Whether read or-told by thelr teacher.
This should be & part of the daily program:
Create a stimulating env1ronment
" Help children become aware of sensory 1mages.
- Have class identify the main’ p01nt of a story before a pupil retells it
‘The child needs to:
Speak in complete sentences
"Keep the same tense throughout the: story
(Exa.mple He looked at me  and said, not says)
. Keep a sequence of ideus
Keep to the topic
Avoid too many and's
Avoid unnecessary details -
Recognize and understand three kinds of sentences:
_ question, statement and exclamatlon.
The teacher nea=ds to: :
: Comment favorably
(Example: - "That was a good beglnnlng ‘sentence.")
Ask child if the sentence sounds finished ~
Provide practice in the use of complete sentences. (Birmingham,

1968, op. 97-98)

3. Children may be asked to tell stories about their dally experlences,
- make believe ideas and personal possessions. .
Factors to remember:
Awareness of 1nterest1ng beglnnlng sentences
Choice of words
Avoid repetition
Development of sense imagery
Creativity shown by the inclusion of such elements as suspense
and humor
To relate facts in the order they happened (Birmingham, 1968,
pp. 98-99) :

4.
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ObJjective: Given a llst of 1k desirable outcomes of a good speaklng
program, -the child will select' 8 outcomes and offer one reason
. why each outcome is "desirable" and one suggestion on how each
outcome might be achieved. '
. - )
Instructional Aids: Chart listing deolrable outcomes of a good speaklng
- _ progrwn
Speak so others can hedar and understand.
Share ideas with others.
Speak naturally, and easily. _
Use words correctly on his grade level.
Take pleasure in communicating with others.
Grov in their ability to understand and interpret meanings.
Grow in their ability to keep to the p01nt and organize material.
Use a growing vocabulary.
Meet people easily. i
-Retell and dramatize stories.
Take a simple message over the telenhone
‘Take an interest in using new words when they know the meanlng.
Teke turns in conversation,
Use polite forms of speech. (Kansas City Mo., 1965, p. ho)_

<

Technlque . 5*‘”‘*"*“”?

Post the chart on a bulletln board and dlscuss each outcome with the class,
making sure each child has a clear understandlng of each outcome.

Discuss why each outcome is "desirable"

Discuss how each outcome mlght be achleved

Set up specific practice activities for each outcome.

A

Additional Activity:

After a specific’ lesson; in which' some Snéakihg or listening actlvify was
involved, dlscuss how that activity did or did not help the. class toward
reachlng one of the desirable outcomes.
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Objective: Given a group of from three to five children and a topic of
mutual concern or understanding, each member will participate
in & discussion of the topic using both listening ard speaking
skills. No child will dominate the discussion and no child will
be reticent. ‘

Instructional Aids: None required.
Technique: .- | )
Introduce the chlldren to discussion groups by hav1ng them first share-ex-
periences in small, informal groups.
Introduce a topic and lead the chlldren into expre331ng their thoughts about
1t ’ -
For example: : .

Did you have fun in the snow yesterday?

What did you. do? .
Reintroduce the topic as necessary to keep the chlldren on one subject.

(N.Y.U. ;. 1969, p. 62)

Additional Activities:

1. Plan small groups at playtime to stlmulate ‘informal conversatlons
Arrange the furniture informally to- encourage an easy exchange of ideas.

- Encourage the:children to look dlrectly at the person to whom they are

talklng. (N.Y.U., 1969, .. 81) |

2. Use a plcture'or pictures show1ng some activity. Guide a discussion
gbout the activity as indicated by the pictures. Ask the children to
relate any personal experiences that they might have had similar to the
activity shown in the picture.  Be careful not to allow one Chlld to
dominate the discussion. Everyone should contribute.
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Objective: During classroom discussions, the child will relate an incident
seen or heard that is relevant to the topic under discussion.
The child will use sinple, complete sentences and varied vocal
inflection.

‘Instructional Aids: None reguired.

Technigues: ,

Classroon discussions should deal with, not avoid, the students' worid out-
side of the classroom.

When we relate what we are to learn to what we already know, we can retain
and use our new learnings better. (Alameda County, Reticent Child, 1969,
p. 20)

Children should be encouraged to relate incidents seen or heard to topics
under discussion in the classroom. They should use appropriate speech

‘patterns and ideas expressed in an interesting way.
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Objective: Given a list of specific ékills for discussioh the student will
carry on informal discussion demonstrat;ng an understandlng and
the practical application of those skills. :

3T

Instructional Aids: Chart depicting discussion gkills.

Techniques: :

. In discussion, the studeut must: - .
Be willing to participate..
Discriminate between fact and oplnlon.
Develop an attitude of tolerance toward an: opp051ng point of
view.

Ask pertinent questlons courteously.
~Arrive at a sound understanding or conclusion.
- (Birmingham, 1968, p. 96)

Chlldren gain experience in discussing by plannlng their day's work and thelr

class activilies. (Blrmlngham 1968, p. 63) , -

Children participate in a "give and take" situation by discussing various

topics and problems of interest, reacting to stories that they have read and

listened to, discussing trips, holidays, etc. (Blrmlngham 1968, p 63)
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Objective: Given the four "W'sf of good. reporting; who or what, why, whén,

. : ~and where, the stndent will give a brief report in a content
area stating infordation accurately. Each of the elements
listed above will be represented in the report.

:Instruetional Aids: None reguired.

Technique: ' e

Guide pupils in giving 1nformat10n accurately.

Acquaint pupils with the four "W's" of accurate reporting.

Set up standards for reports in the content subjects.

Base these standards on the four "W's" of good reporting, as well as cn
the posture, voice, and audience contact maintained by the speaxer.
(Chlcago, 1963 pp. 6h- 65)

) Addltlonal Act1v1t1es
1. The student will learn to give personal information accurately
Be able to give parent's or gudrdian's full name.
" Know correct address, telephone number, age, and birthday.

2. The student w1ll assume or accept the resnon51b111ty of flndlng pertlnent
, information and reportlng it to the ciass.
- Yolunteer to:
. count the number of street crossings between school and home
listen to the radic or TV for important information and report
on it. (Chacaﬂo 1963, b. 65} :

3.. Tell about an act1v1ty that took place at home._ Begin with the pre-
' paration, then go on to the" activities, and end the story with evaluative
. remarks. (Chlcago 1963, p. 65) : :

4. Bring a photograph, a magazine picture; or a drawing to school. Inter-
pret the pictiure orally, remembering to look from time to tlme at those
who are listening. : b

5. Write a sentence such as "He went." on the chalkboard.
" Discuss this with the children leading them to recognize that though
it is a complete sentence it doesn't say very much.
Then have the children orally build the sentence to convey more in-
'qformatlon. ) . o
...Exanmple: . _ T
He went. '
He went. downtown. ' - :
He sent downtown with his mother. (W.Y.U., 1969, p. 100) -

6. The children can report informally on movies, radio and television
programs, eﬁperiments and discoveries_ hobbies and books, etc.
Children extend their oral experiences by occasionally reporting of
news, class trips and events of interest dealing with holidays.
(Blrmlngham 1968 D. 63)




Chapter 5

SUMMARY, CONCLUSIONS and RECOMMENDATIONS

~ The performghce objéctives and lesson plans of thislmanual were reviewed
in ‘rough draft form by three primary grade-teachér; in Madison Connecticut.
’They were asked to comment on the a?proach of the vriter invdealingxwith
this subject maiter, the valiaity of the curriculﬁm-fﬁr primary,age children,
and problens that might arise regarding the impleméhtétion of this curriculum.
Tﬁey vere to'ﬁakekadditional comments regarding any';spect of the curriculum
_.as presented,
Ail'téachers commented favorably on the approach of fhe wfiter in dealing
- with the subject matter. One noted the "thorough job" oflcévering the subject
matter. Another pointed to the "practical Yalue" of the lesson plans. -All
agreed that the pérformance objectives prqvided concrete ways of measuring
Progress and improvemént-in 1istehing and speaking.

ﬁegarding the wvalidity of this curriculum for primar& age children, twg
major conce?ns were egpressedﬁ OUne teacher asked, "Are some of these skilié{
too difficult for primarj children?" Another Questioned ﬁhether or not it |
is tﬁe“responéibility of the school to teach listening and speaking skills. ;..
3 She expressed."i‘,he__opiniorll t_hat. skills in these a're.uvs should -be taught by the
parents. |

~It_must.be poihted out that the léé;éns preSented.in,this guide were
designéd to te adapted to any elementary.level, particularly if no prior
formal instruction has been given.in iistening and speaking skills. The
'. objecfiVes can be adapted torthe needs of the individual students and the
.activities ca@ bé simplified or made‘more-difficult, depehdiﬁg upon the |

éapabilities of the student. Each performance objective can serve as its
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own assessment device. If bhe chiid'-can peffom the specified task, .the
teacher can move on to a mofe‘sophistinated activity or taski
 Important skills should be taught as early as pos51ble. vIt is easier
to teach,a new skill the correct way than it is- to correCu bad habits once
they have developed and become entrenched. It follows that the teaching of
| good llstening and speaking habits (skills) as early as poss1ble be des1rable.
This writer would agree that since children usually- spend more time -
with their parents between birth and gge five than with anyone else,'parents_
should become involved in teaching and reinforcing good.listening an” speak-
ing skills.’ A.good'start in this direction is for the parent to set a good
example; be a model listener and a modEi speaker. But the school also has
a responsibility to pfoyide instrdction in the two most significant modes of
cohmunication, fhis can'hegin in the nursery school or day-care centers, with
nmotivation and_strengthening.of skillsdand attitudes-in listening and speak-
ing. The public school should follow-throhgh on teaching begun at home or
in theinursery‘school or day-care center, teaching essential skills and
icorrecting habits oi skills that were developed_incorrectly.
Three basic concefns‘were expressed by the teachers.regarding the im—
plementation of this curriculum. They were:
1. "How can I fit the teaohing of listening and speaking skills into
en already overcrowded curriculum?"
2. The “need" for this curriculum-has not been fully recoénized by
those who determine curriculum. ”
3. How will this curriculum £it into the current trend to individualize
"-instructions? \
| These are valid concerns and therefore must be considered. It mnst be

recognized that the primary grade teacher has a tremendous burden of re-
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sponsibility to teach basies in such important- areas of the curriculum as

» o ! : - .
reading, spelling, writing, and mathematics as well as to deal with social

studies, science, pérsonél hygiene, aft; music and physical education.. If

3pecific emphasis is to be placed on listeging and speaking ékills, a re-

- adjustment of priorities must take place. -

~Most activities that take.place in the classroom reguire the use of

some liétening'and speaking skills, but they lack structure for the im-

pfovemént of these skills. 3uch activities as "Show. and Tell", storytime,

giving directions or explanations, large.group instruction or small group

. i : s !
discussion, various types of group or individual instruction, étec. could all

' be restructured to teach important listening and/or speaking skils. In most

insténcgsg the teaching of listening and SPeakingJSkills-wduld not reguire

' additions to an already burdénsome-curriculum but rather a restructuring »f

'activitiés dealing‘wiﬁh content to emphasize these areas.

Many of fhe skiils important to listéning and speaking are also signiiﬁ-
cant when iearqing to read or write. The teaching of listening and speaking
skills in thg primary grades provides a &aluable réadiness for the teaching
of reading and writing.. Readiness activitigs currently emphasiie visuél

readiness. An emphasis on listening would develop audifbry readiness, so

The major stumbling bloek to implementation is that the need to téach

listening and spesking skills'has not been fully recognized by those who

-determine curriculum. The decision to teach these vital skills can not be'

left up to the individual classroom teacher, but must be mandated by
cur;iculum 00mﬁittees if a consistant and squential prdgrgm i; to be
déveloped. | o

.Witﬁ today's émphaéis_on individﬁalization and‘the_"ppen.cla§srobﬁ"}

the opportunity to teach»liéténing end speaking skills would seem limited.
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- Yet, if a procedure of large group inétruétion, independgnt study and smali
group discussion is to ﬁe foliéﬁgd, thé‘peed fof improved communication
skills incréased. TherCfore;.thé.ufgéncy ié'clear for feaching-specific
skills to speciric groups.of children for improved learniﬁé.‘"’

With individualization of listening aﬁd speaking skills, comes the need.
foa the establishment of a learning sequence and for an assessment device to
meas;re a child's leyei 6f abilities in these éréas. _This'curriculqm éuide
ﬁ%ovides fhe léarningr§égﬁéncé aﬁd the performance objeétives can be used
aé a diégnOStiC'in§eh£ory for evaluating pupil neéaé. ‘The~slow child may
need différent skills pfesented at a different_level.than the average Student
or "gifted" child. .Whatever the cése, eaChichild‘can be-plugged into this-
curriculun at the.leve;'and_fqr_the skills that'are.mOSt'suited for him.

The task at hand is to im@lemenf the curriculum proposed inathis‘manual.

In:order'to do‘this,fcertain specific facts as presented within this guide

must be accepted. These are summarized in the guide,.English‘Langugge4Arts,

Listéning‘and Sﬁeakigg K-12, (N.Y.U., 1969, p. 117):
1. Instrﬁctién in speaking and listening is,develoﬁmental.
2. Instrﬁctién in listening:aﬁd speaking is specific.
3. +nstruétioﬂ.in-lié£ening and spea#ing'is sequeﬁtial.

4, Instruction in listening and spesking is related to the -other:
language arts.‘ K i

5. Instruction in listening and speaking requires that the teacher
function as a model. -

/

To'fuﬁction proyorly in our modern world, the student ﬁust_develbp
sound listening'and speaking skills. He must acquire good listening skills
to hear and understéﬁd and he must acquife good épéaking‘skills to make :
himsélf heard end understood. The classroom:téaéher bears the reéponsibi}ity

for developing theése skills and for motiveting the child to acquire the

skills necessary to communicate =ffectively.
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Appendix A

o 130 North Street.
. *° Guilford, Connectlcut
' 06437
March 13, 1970

Dear Sirs:

I am presently engaged in accumulating material for a curriculum guide
on the teaching of listening and speaking skills in the primary grades
for use in the public schools of Madison, Connecticut. This project
. is also part of a Master's Thesis at Southern Connecticut State College.
- T would deeply appyreciate any curriculum guldes or other material you
might have available that might assist me in my study. :

Enclosed please find a self—addressed stamped -envelope. Please cheék
. the appropriate response below and return the sheet to me. Thank you
for your time and cooPeratlon

cet Nery truly yours,

Richard A. Wolf
Speech Therapist

Please chéck one..

e e e e em e e et em e e em e e m am e e e e m e e em e mm ae e e e e mi e e sa = e e

Dear Mr. Wolf,

‘Materlal is being forwarded to you on the teacnlng of listening and speak-
ing skills.

Material is available on'the teaching of speaking and listening skills.
Please send a self—addres 2d stamped envelope and it will be forwarded

to you - : - -

Materlal on the tesching of llstenlng and speaklng skills is avallable at
a cost of $ . Please indicate whether you are still interested in
this material.

‘We have NO material available on the teaching of llstenlng and speaklng
skills. :
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APPENDIX B

Taxonomy of Educational Objectives

—-

Cognitive Domain

1.00 Knowledge
1.10 Knowledge of spe01f1cs
.1.11 Knowledge of Termlnology
1.12  Knowledge of specific facts
1.20 Knowledge of ways and means of dealing with
specifics : :
1.21 Knowledge of conventions
1.22 Knowledge of trends and sequences
. 1.23 Knowledge of classifications and
—e ' » categories
1.24 Knowledge of criteria -
*1.25 Knowledge of methodology
1.30 Knowledge of the unlversals and abstractlons
in a field
'1.31 Knowledge of principles and generallzatlons
1. 32 Knowledge of theor;es and structures :

2.00 Comprehension.
2.10 Translatlon
2.20 Interpretatlon
2.30 Extrapolation

3.00 _Application

4.00 . Analysis
4.10 Analysis of elements v
4,20 Analysis of relationships
4.30 Analysis of organizational principles

5.00 Synthesis S
5.10 Produection of. a unique communication
5.20 Production of a plan, or proposed set of operntlons
5.30 Derivation of a set of abstract relations

6.00° Evaluation :
6.10 Judgments in terms of 1nternal evidence
6.20 Judgments in terms of external criteria

: A more complete de-cription of this Takondmy of Educational
Obfzctives - Cognitive Domain, can be found in Bloom (1956, pp. 62-200).
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